CHAPTER 3

RESEARCH METHODOLOGY )
3.1 INTRODUCTION Y-

English proficiency, particularly in writing skill paramWrtance in
8
today's globalised world. Within ESL classrooms teachers play a ri,ical e in
A
nurturing effective writing skills that align with 1 ationy andards, Sth as the

Y/
\CEFR). Thisstudy delves

Common European Framework of Reference for zngua

into the multifaceted aspects of this cr c&%’aim

of teachers' involvement in enhanging ti iIIT nmecondary-level ESL
>|c A
students. By exploring teache@ ang perce ons@ttices, challenges, and
q
de insi to Lhﬁﬁ’ntricate dynamics of ESL

N
teaching and learning, crticigrly con’erni wr@aroficiency assessment aligned
dard

d F;n g tﬁ‘f‘:e)ﬁaspects can significantly contribute

with international stg U
to enhancing theé&i ene lof eduo@l and ensuring students' attainment of

N

proficiencyir@ skills‘ali Wit bal standards.

ten (Qrious dimensions

strategies, this study seeks to

N
le in fostering wr“nsi?g skills within the framework of CEFR standards,

A ’ E/ 4.\&
WOduction ys‘fhe fqrndation for a comprehensive exploration of ESL
teaghe

valuable insights into the challenges and strategies associated with this critical

Q)ect of ESL education. Subsequently, this chapter delves into the methodology

employed in this study to accomplish its objectives. It encompasses clarifications on the
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research approach, design, methodological approach, data collection strategies, and
analysis utilised. Furthermore, considerations pertaining to validity, reli ,

trustworthiness, and ethical considerations inherent in this study are als@nded

upon. ‘&
32 RESEARCH APPROACH \,:

The research approach usually refers to the o c%g ciirection of the
investigation. In delineating the research approach, it is Tmperativ: t&'ﬁ@dntemplate
]

the overarching direction of the investigation, w%en dictated yfhf\@g;rch
questions and objectives (Bloomberg & Volv : CreSwell Olz;VYﬂverman,

2010). Therefore, it is crucial to choose W c meiho ogy fg@&ducting the

research, which should be based on wwt approp or a@ering the research

questions. In line with the research @S)ns of t \uo?(s '@ion 1.6), the research
_ o . _
conducted in this study aimed explﬁre te rs' g&ptlons and views on the

assessment of writing ski s%ine i Com@‘. European Framework of

Reference (CEFR). [ Q-
4 ¢ &
i QO
In addition@o ai to i estig@achers‘ practices in implementing the
assessment o@g S Ils‘%ﬂmi e CEFR. Finally, the aim is to investigate
@,

the chall &'ﬂ po‘gsi esolu ong’h’(he implementation of writing skills assessment

amly\t‘r}?s? study aimed to answer the research questions of

oy

" ' and "how', thus, it is important to emphasise the research questions that can be
Qwered by using a qualitative approach. This is necessary because the study requires

pert knowledge of the topic. In addition, this study focuses on the experiences of

alignediwi e CEFR.



specific individuals involved in this phenomenon. Therefore, the responses of all

participants are equally important and analysed fairly, using a non-statistical m?ﬂ.’

The researcher opted for a qualitative approach in order to obtaimaensive

and detailed answers to the research questions of the study. Qualitati rch enables
researchers to explore extensively the intricate nuances of hquperiences and
reveal the underlying significances and motivations behi eRiours (Yin, 2012). It

offers a comprehensive comprehension of pheno conS| e social,

cultural, and historical elements that influence themi¥ghus, it was ap p{latg;t)q gain
ly

insights into the phenomena of how teachers app practise CEF allgneel writing

skills assessment in the context of their roles an%sp

learning. \%

3.3 RESEARCH DESIGN

sin g&?&achmg and

N\
6 TC—;

Q—
This study adopts a desm uali pro@ which involves describing
and examining curre QhIStOI’IC'

| si tlo %galn insights into complex

phenomena, as sugg§ asi I. 19}’@.&doptlng this approach, the research
endeavours to ca h rlcm@ dept@he phenomena being studied, allowing

O

for the explor va ous di ont-perspectives, and intricacies that may not be

@,
readily &Eﬂe Descri h designs, according to Creswell et al. (2010)
MRS I -
and B 8), are w II-smtedﬁr~ studying the participants. These designs involve
c M]g, analysing, interpre%g, and reporting data in the study. It helps to paint a
‘éa

0 r picture of what is happening without trying to change or influence it. So, the use

this approach to get a good understanding of the participants and what is going on

with them.
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Qualitative research methodology, as suggested by Bogdan and Biklen (2003),
fits well with real-life situations. It focuses on capturing the genuine, detallw
thorough aspects of these scenarios. Instead of just scratching the surfac(g\skatlve
research digs deep to understand the full picture, embracing the richnes mplexity
of real-world experiences. In this study, the use of semi-structured¢interviews and
document analysis are employed as data collection following Mmendaﬂons of
Dudwick et al. (2006), Gopaldas (2016), and Mohajan (201 Y.fm'e, the objectives

of this qualitative research are pursued by analysing the si art|C|pants

during in-depth interviews using the collected da he fr klof @t}dy IS

S‘
Qualitative Study O<<
(SEINP/S
(..)
Data Collections Methods %
S"
\

7\ ol AR

\“b' Document Analysis

illustrated in Figure 3.1.

_.ﬂ
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\ ' " l Doctments reflective
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% e IS
i : Findings & Discussion

\ !
Conclusion &
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Figure 3.1: Framework of the Study
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In order to thoroughly investigate a particular study, such as personal experiences,
it is important to conduct interviews with several people as part of this resear i
crucial to obtain information from multiple sources to ensure the con(sy}, and

coherence of the findings (Yin, 2009). This study includes several peop rticipants

(see section 3.6). Y.

In sum, the presence of numerous examples increaseés, the'Credibility of research

(Merriam, 1998) by providing representation and tria n. Yin'(2009)q@greed that
]

the use of multiple approaches provides sufficient e ce for establi inlg re 'rs&Tity,
=

triangulating data, and concluding this study. propos d scrinve study

N—r

\#e Y
outperformed the expected behaviour (Mer% 8). t menté@dests that the
proposed descriptive study yielded r@t wer igngqnt, insightful, or

ed, po

comprehensive than initially anticipﬁ , potenti Tlxp\r?id %:h@oretical or empirical

support for this study. ?

34  RESEARCH CON o
N
This study inv%t th cw,@ ndgce@é/of the Malaysian public secondary
education systen"% S ‘fic us onﬁa role of ESL (English as a Second

N

Language) te@n e ‘as ly(!nt writing skills aligned with the Common
O
orko

Europea i efgrence ( R) and the associated challenges. The Ministry
v’

of Edueation’(MoE) oversees Z%&econdary schools across Malaysia, encompassing

V. wypes such as national secondary schools, boarding schools, Form Six colleges,
ational schools, and partially government-funded schools (Ministry of Education,
020). These institutions cater to students in Form 1 to Form 5. The study delves into

the methodologies employed by teachers in assessing students' writing skills within the
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framework of the CEFR. Notably, the MoE introduced a CEFR-aligned Form 3

assessment in 2019, prompting an investigation into the practices at the upper sew

level in three selected schools. (’}

A well-chosen study site enhances the researcher's ability to gai pth insights

into the phenomenon under investigation and increases the credipility of the study

i n¥ssarj/ when selecting
th the ijectives
B

and facilitates meaningful data collection and analysisaSeveral factors ei to ider

outcomes (Yin, 2018). Therefore, meticulous consideratio

a study site in qualitative research to ensure that it ali

of the study, the ease of access and pern%zo ent ite, the likelinood of
obtaining a wealth of information abot\’%a .

study organisation, and the unfamiliarity of the G i
e, &
6 ",
The selection of a study&ite Tsyinf

o
luenced b eve&é};ical factors, including the

nature and objectives of theWch, a#cess 'Ilty So{ﬁ} site, permissions required for

access, the suitability of the site i% obn@ience and available opportunities,

O

and the size of th& rea@l &C @ell, 2017). Researchers emphasise the

. . N .

importance of, Nrm these c}drs Qg%ubrehenswely to ensure the appropriateness

of the cho@ site y f asig-/ of conducting the research effectively (Guest
I asé

4

etal., y carefu ssin?rhese factors, researchers can enhance the validity

&Y

an% ity of their findings\and optimise the research process.

Q The research context selected is Negeri Sembilan, Malaysia. This selection is due
o the willingness and cooperative attitude of gatekeepers, key personnel, and research
participants (Creswell & Poth, 2018). According to Denzin and Lincoln (2017), it is
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crucial for the researcher to establish rapport and gain the trust of stakeholders within
the selected schools in order to obtain access to necessary resources, d?’d
participants. In addition, Bogdan and Biklen (2003), Creswell and Poth@ and
Denzin and Lincoln (2018) discuss the importance of establishing reﬂ&hlps with
gatekeepers and participants in qualitative research as influencing the agCess to research

sites, the quality of data collected, and the ethical conduct of rqsm

The decision of selecting the research context e aftethon with
the Negeri Sembilan Education Department (JPNS)asLherefore, the rct@)&?ten
prioritised the willingness and cooperation of ke keholders witen etee ing the

N

research sites to mitigate potential challenges a \hsove |ty of the

research \% d.g
In order to establish rappor qﬁ)se ar ulnt%:)ﬁ’re researcher employed
%n

ing, athy, a Kg“o-n-judgmental attitudes to
create a conducive at osr?l‘o 'mm icati d collaboration (Merriam &
Tisdell, 2016). In addltlon, ,ue eéb |th research participants at regular

intervals to com e stud; Figare 3.2 sbws the location of the study, Negeri

,

™
Sembilan aso% te fbh?ﬂl C‘)(J

_.JZ

various strategles such as act
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Kedah
Kelantan

Terengganu

Location

Malaysia

Putrajaya V
Negeri Sembilan

v P ¢ X
Figure 3.2: LocationY!Stud’\‘Dj Y}/
Negeri Sembilan has six District E@D (PP :geremban, Port

Dickson, Rembau, Jempol and Jelebum Pilah, an
@;Lv&e research, where the

sampling in this study aligns wiéhrig\c%q ali
a

D

“ &

emphasis is on selecting partiﬁ& who can,offer ric&%nd in-depth perspectives on
N

the research topic. By i terWy chaosin nldi\@ with relevant experiences or
gfeo’g)»

knowledge related to hy .and’ i trﬁ&&'}rﬁ, researchers enhance the study's

e

validity and rele\@rea -world gontex arshall & Rossman, 2016). Since the

AN
JPNS is Iocatt in Seremban, P ;drermgﬁ SISC+, three Heads of English Language

Panel and@ teachers were'se :
,
:‘Q "y
lecting Negeri Semb&éh as the research site, the proximity of the researcher

D

t geographical location holds significance. Situated within the department

Oponsible for disseminating and reinforcing CEFR materials across educational

Institutions, the researcher benefits from expedient access to pertinent resources and

expertise. This proximity ensures ready recourse for addressing any queries or concerns
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that may arise during the research endeavour. Additionally, being based in Negeri
Sembilan enhances the researcher's contextual understanding of the region, potw

fostering deeper insights and facilitating smoother engagement W&}vam

stakeholders within the local educational landscape. ‘&
Henceforth, the researcher successfully prolonged the stu ation, spanning

over a period of two months, to meticulously gather indis sa& data. The exigencies

imposed by the pandemic underscored the necessity of ension er fulfil
the study's objectives. Notably, the JPNS entrusted verseel ?Ierqe_ggt'ion
of CEFR initiatives and training programmes in Ne Semb;la actively Qgﬂtrlbuted
to the selection of schools under investigation. eq y hol Eﬁprehenswe
records detailing teachers' participa rses an Q[ammg sessions.

Subsequently, information on the p t|C|pa S WVO ss.is elaborated further in

Section 3.5 P c}
g
&
e
3.5 RESEARCH PAR AN
l

The use of pur osivesam I " en r;e_) d in qualitative research when the

aim is to gain d nS| S orich deg@?tlons about a particular phenomenon

(Etikan et al. ,@Th resea éol&e%e}d data until it reached the saturation level.
Accordi % uha rt 013), glton occurs when the same codes expand but no
a

new ones dded. Other thar\%{ with purposive sampling, researchers have the
f |ty to define the criteria for selecting participants according to the specific needs
e study (Creswell & Creswell, 2017). Further information on the selection criteria

the participants is provided in Section 3.4.1
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The study involved three groups of participants:

I.  ESL teachers from public secondary schools in Seremban \? '
ii.  Heads of the English Language Panel from the selected schools :(')

iii.  SISC+ for English language subject of the Seremban Education

Department \,

The selection of these three groups of participant asiuided by the aim of

obtaining comprehensive insights into the imple no C -aligned

]
assessments in the ESL classrooms within the specific context of p Iil: segg%ary
u

schools in Seremban. The involvement of the_Headwef English' L age?anel, for
Y

ers relati VQatheCEFR.

CEamwaterial and then
ugh a \)se{ gs\ba‘ding, coaching, and
ectly %ESL @ers. By incorporating
Mﬁsh I._\.&ﬁﬁage Panel, and SISC+, the

ds

study seeks to capture£om perspeﬁive nd @ate a holistic understanding of

: i’ 'y
the factors influenw ﬁ mpl@htation and educational outcomes

within the targe@. | (ﬁ@

( ¢ 2 C.)
Tab@owst t participan re given code names to protect their identities.
4
& 'Y

N -
Table 3.1: Cs&@Names for the Participants of the Study

oV Code name Pseudonym Participant role
1 Teacher A Dewi English Teacher

example, is due to the role of supporting E% rs

In addition, the SISC+ is responsible for ing theiniti

disseminating it to ESL teachers
guidance. The data were collecte

perspectives from ESL teachers,

2 Teacher B Aini English Teacher
3 Teacher C Sarbiah English Teacher
4 Teacher D Nini English Teacher
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Table 3.1, continued

No Code name Pseudonym Participant role

5 Teacher E Sofia English Teacher \?
6 Teacher F Iman English Teache %

7 Head A Mariam Head of English Lang%nel

8 Head B Suriani Head of English Lal anel

9 Head C Agilah Head of Engliw ge Panel

10 SISC+ Damia W

It is important to protect the privacy and co iality

. Wrticipants
involved in this study. No names or other personalginformation’ of pasti ipan@vere
c)
? 4

K
&y
In the progression of the investigaﬁwhis study, Heau%f the English

recorded in this study (Creswell, 2003).

&

vem@pecialist Coaches

AN
tjé&arose from constraints
(..)

Language Panel (HOELP) and members

(SISC+) were designated as proxy, gﬂ?antsﬁ#e n
&
Vv

encountered regarding direct\ ation~of ES (Er&@f as a Second Language)

teachers within the classrong, s formal permiSsion for such observation was
(

not forthcoming. Con%\ , the '?J ﬁ’% SC+ understood a vital role in

facilitating classr Nserva‘ion servi s intermediaries. Their engagement
entailed prov@st arl L'ntsc‘)@gv perspectives on observed classroom
dynamics, eby/aug nti?r’e Jw:her's understanding of instructional practices
and co nuan&;svaz;ion , these proxy participants contributed invaluable

ins d reflections derlvs&'irom their pedagogical expertise and administrative

r ereby enriching the qualitative data collection process.

0 The study focused on teachers’ perceptions of CEFR the assessment practices

used by ESL teachers in teaching writing skills according to the CEFR as well as

101



challenges and potential solutions for the challenges encountered. Given the qualitative
nature of this study, the researcher collected extensive data from the participan il
saturation was reached. In the context of this study, data saturation was li e\&ched
when the researcher observed a repetition of themes, patterns, or‘ﬂ%ts across
multiple participants and data sources, and no new or significant information emerged

despite continued data collection efforts. \,

3.5.1 The Participants \d
"aX
Since this study uses purposive sampling, it i ortant 'to sel ct’p@pams
ollewi

based on some criteria that are appropriate fo% dy{ ng\s?ﬁsections
presents the selection criteria of the three greups par&?ip g
3.5.1.1 English as a Second Langu ﬁ) he ~ 9
e IENPS
The teachers were chose n thése in n Criteria;

&
N Q
a) a Bachelor's Degree Rder in TESL, ' 0

. 4 '3
b) a full-time ESL teacher V men@'ondary school,

C) have m@:@ﬂive leach@&’xperience in English secondary school,
¢

d) hav pﬁnce a shiftyn th@rriculum from purely summative assessment
S ative,enf aive.@gessment,

b 9
e)\ ch Form Four or Fol.@'lve classes.

G n the context of this study, a careful selection criterion was applied to identify

L teachers teaching upper secondary students who completed the Form Three

Assessment (PT3) in the year 2019. These students hold particular significance as they
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represent the first cohort subjected to the CEFR aligned assessment, introduced in 2017.

Given their exposure to CEFR-aligned instructional methodologies throug

participation in CEFR familiarisation, cascading, and training sessions fam@y the

State Education Office (JPNS), these teachers offer valuable | into the

implementation and impact of CEFR-based pedagogical approaches. Q

In order to ensure the identification of suitable partic nt%eeting these criteria,

the researchers collaborated with JPNS officers who pr recom end ns of ESL
teachers possessing requisite qualifications and e nces aligned I' the_:ggldys
objectives. This targeted selection approach alm 0 secyre a t‘thIp?Prt cohort
equipped with relevant contextual knowled e an struc ackg é{ﬁ's conducive
to generating comprehensive flndlngs e 0 the Q\ qu%gns

If the inclusion criteria W m%r rje Eal)\ achers, the researcher
invited all teachers suggested JPN short fg‘s&xo -face interview or online
meeting. The purpose o thi ng a s to'de er m@whlch teachers were willing to
participate in the study. r|n this %‘g}@otentlal volunteers were given a

comprehensweo Mft study objec&/% duration, research methodology, and

data collectio ec ues. A?v e briefi part|C|pants gave their verbal consent and

were glve sent gr?re r t§rfpend|x 3) to return to the researcher at a later
cN‘aIIy

dat 13) C|te ‘QO09) as a reference for the informed consent form.
4
L
order to accommodate logistical considerations such as participant availability
scheduling constraints, the researcher sought access to the teachers' timetables.

pon reviewing these schedules, which typically accommodated three to six teachers

simultaneously, the researcher made use of this information to finalise the participant
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selection process. Subsequently, an additional evaluation was conducted to ascertain
the optimal number of participants for inclusion in the study. As a result i
assessment, the final participant count varied within the range of three to si iyiduals,

contingent upon the specific considerations of the selection criterif;&logistical

feasibility. ? .

3.5.1.2 Heads of English Language Panel i

During the semi-structured interview phase, the icipatign Wead of the

L
English Language Panel was sought. Initially, @oraﬁo with 'P@;er,
efforts were made to identify Heads of English L gu@ n an@' English
wa ecline@;{;ne Head of

teachers within the same school. However,q@ ati

the English Language Panel for unspe@sons. Su entl@ﬁith the assistance
of the JPN officer, the Head of the%sh Lan \g&% )@-identified in another

N
school within the same district.%@ad ©f the Iish@guage Panel oversee the

instructional activities of ‘Em wil i I res e schools, rendering their

-

eir proximit to'tee@:rs allows for close collaboration

:

inclusion ideal for this
d &
and direct observaﬁ{o jﬁ?\ ractg,) Furthermore, their administrative

responsibilities afforddhem i acc (‘&5 information regarding new courses and

!
training initia%\/ithi the sdkiool settJich.
e N
KB
3.5.1.3%c Improvements&galist Coach (SISC+)

\
\is study specifically involved a School improvement Specialist Coach (SISC+)

: the Seremban District Education Department. The English SISC+ was selected to
llect data on the CEFR-aligned assessment and to share information from their

classroom observation. Therefore, they have limited access to observe the teachers.

104



Therefore, the responses of the sample accurately reflect the perspectives of the entire

population (Unisa, 2000). As only one SISC+ was involved, the SISC+ is referr?ﬂs

a code name (as shown in Table 3.1) (’}

The inclusion criteria for English SISC+ typically involved c ations such
as preference was given to individuals with qualifications and proWal backgrounds

in English language education, curriculum developmentfyor gucational leadership,

thereby ensuring their capacity to provide informed in nd perWon CEFR

B
implementation and English language pedagogy. , their prior nvelv Vﬁ in

g

CEFR-related initiatives, training programs, or curriculum deyelopm tactiYi-ties were
N

\oiologi%@’uld enhance

prioritised, as their familiarity with CEFR p% and
the relevance and depth of their contriK‘ﬂ)} &
AN

Collaborating with oﬁic@h% i E @){&1 Office (JPNS), who

& ducNngx@ personnel, facilitated the
identification and reco me?ﬂﬂn offuita lan i \es within the English SISC+.
Recommendations Wer% on anﬂidom;q;,‘lalj@cations, experiences, and perceived
capacity to contri;@nin ‘u h objectives. Through a collaborative

and systemati %anch in%fcbnu&a(ion with JPNS officers and adherence to

predetermi ction wriﬁa, nghi ISC+ members were purposively selected to
IS

'
partici we study. Fhi eﬁsuréQ“the inclusion of individuals best positioned to offer
>4
%

in

possess intimate knowledge o

<
—
—+
=3
/3

erspectives and in?l'g ts on CEFR implementation and English language

0‘%% at the district level.

This study was also considered to involve SISC+ because they were given the

accessibility and availability of SISC+, particularly their ability to visit schools and
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conduct classroom observations. Given their roles within the district education

department, it was essential to select individuals who could feasibly engage in

observations and provide valuable insights into classroom practices. C}
3.6 RESEARCH METHOD Yv

In this case study, the research methodology employed comprNsemi-structured

interviews and document analysis. Specifically, the @Zanal sis component

centred on examining teachers' reflective journals and pertinent p Ii(Wents. The
L 4
i

objective of utilising these instruments was to ad the four res rgh @ ons
delineated in Table 3.2. The ensuing data anal% ixd\cﬁ at bel% serves to
concisely explain the interrelation betwec\th; reseai'ch estioqéXe employed

methodologies, the utilised instrumen\%a/olved participant the subsequent
N,

data analysis method.
NS
S
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LOT

Table 3.2: Data Analysis Matrix 3(')

A" ad

NS

A
Research Question Methods Participants/ S(Ns Instruments Data analysis
= Semi-structured = Heads of Engli 5gua'ge = Semi-structured = Reflexive
Interview Panel interview protocol Thematic
= SISC+ .\d, analysis
How do teachers perceive and view the using
implementation of CEFR-aligned writing skills ATLAS.ti 9

: X
= English te s >\
| {“ <&
assessment in ESL classrooms? = Document analysis = EXist icy Do ts\)v~ = Checklist

How do teachers practice the implementation of Eo.}‘ea

CEFR-aligned writing skills assessment in ESL = Semi-structured Panel “« Q-
classrooms? Interview \ . Sﬁ’
Y- :?i h S@Ers
( : (
s '3

What challenges do teachers encounter in \ g C°
implementing CEFR-aligned writing skills & Q %%
assessment in ESL classrooms? I N

22 -Gg(fstmg Policy Documents

\ :
. Dg!U)uent nal .
hers Reflective J |
How do teachers deal with the challenges they 6' fj §I eachers Retiective Journals
4

encounter in implementing CEFR-aligned writing

%
£

= Semi-structured
interview protocol

= Checklist
= Guidance for
Reflection

skills assessment in ESL classrooms? :



Data gathered from interview protocol and checklist were analysed to explicate
key themes, yielding an extensive reservoir of data crucial for fulfilling thew
objectives. Through the integration of diverse methodological approa(&%hi the

development of tailored research instruments, the acquired data attains ignificance

and relevance within the study context. ?

Furthermore, the research objectives were thor hlxexamined to gather

necessary information, thereby highlighting the the plained.in the'interview
]
protocol, teachers' reflective journals, and data analysis checklist. Fr IS rigorous

analysis, five distinct themes emerged, each cisely,s lected toxzensure a
Y

comprehensive exploration of the research questiogs. Su

\ue'ntly, thé&fhemes were

ramaqu for addressing

analysis was enhanced by
A

categorised into five discrete sections, pr astr
the research questions. The researcher's ability te.discu
the clearly defined themes and inc control over the iﬁ%view transcripts. Table

3.3 shows the five sections.

Q)z ; 'S
abl 33_\ na'lf e Interview

Sy N/
\ l §@3on
i gViewsionim i EFRﬁﬁed assessment for writing
N ¢ ' C‘)
ii CEFR-aligned.as srﬁznt@ctices for writing skills
SSESS

EFI}aI ne me allenges for writing skills
iy CEFR-al ned&ssessl@nt strategies to manage challenges in writing skills
N/
2

able 3.3 presents the selected themes divided into four focused sections. These

es were used in the interview protocols (refer Section 3.7.1), and document
owﬂysis checklist (refer Section 3.7.2).

U<
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3.6.1 Semi-structured Interview

This study employed semi-structured interviews as a primary data colRtion

instrument. Within qualitative research, semi-structured, in-depth inS('ﬂ’s\hold

particular significance as they serve as a predominant source of qualitative data

(DeJonckheere & Vaughn, 2019). According to Rabapane ( OZO)Z’nterviews are

instrumental in capturing participants' ideas, opinions, perspegti and experiences

within qualitative inquiry. Specifically, semi-structure iews facilitate the

gathering of data on a predefined topic from individuals essi gM’gp nal

. . . . . - 4
experiences, attitudes, opinions, and beliefs. Duri S& interviewsgres rch&:’r’s pose
open-ended questions to one or more particip d meticu y document their

X
s (Greswelt, 2003).
&

responses, thereby enriching the qualitatthch prgwes

The interviews were struch@jnto tw 'r%t @\The initial segment
> _ _
aé'@lcal beliefs, and prior

centered on elucidating partigi bacl@)roun 4 ped

&

experiences. Subsequently, rmond tICU|0% addressed all four primary
Jn d'eprnng teachers' perspectives on the

study objectives. Thes%ﬂ es encompasse
4 2
assessment of CE examini \fha\ plegﬁt%tion of writing skills, identifying

challenges enc ébd duri menejﬁw, and proposing potential solutions to
U oy
enhance writi% i i méSb%&srooms.

NN
(S‘g J 4 4\

Ee archer employed g;\,merview protocol (refer to Appendix 5) comprising

0 Nded questions, serving\as a structured guide to inquire about topics outlined

ler in Section 3.5. This method facilitates participants' expression of thoughts and
S

nions, thereby enabling the collection of comprehensive data. The inclusion of

follow-up questions, probes, and comments further enriches the interview process.
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Abdul Ghafar's observation (1999) underscores this point by emphasising that
interviews provide a platform for participants to share their views as long as theyw
relevant to the research questions. This aligns with the notion that i \/S in
qualitative research are guided conversations rather than rigid ogations.

Participants are encouraged to express themselves authentically, contributing to the

richness and depth of the data collected \/
Adam (2015) concurs that the adaptability i tin iw sustains
L

participants' engagement and enhances the researchegs credibility. 7mp ga

comprehensive semi-structured interview approaeh, thi? ud facil@ated the
Y

exploration of instructors' perspectives, opinions, oug@\ ,\*emoti Vngarding the

subject matter (Cheng & Doernyei 2&) he pergtged questions is
particularly valuable in education @:h lew r/equploring participants'
attitudes and comprehension o@caﬁoﬁaﬁv@ch as a curriculum, is
paramount (Creswell & Crem 20 Mw‘i{h eachers to articulate their
thoughts in their o temesea :ﬁ can @% profound insights into the
complexities of theirr@on in pret'z;@)ﬁé of the new curriculum.
<
The ser@gur interviews @%-deparate interview schedules to help the

researcher@;on the topic ndé\ ure that each participant answered similar
4

questi:%on, 2002 ThJSISG{Pinterview guide was designed to elicit their views
on\ ligned assessment}%a the demands of the new curriculum on teachers. It

S,

T

%teachers to apply the new curriculum. At the same time, SISC+ and the Heads

OEnglish Language Panel also provide the external viewpoint where an observation

from the proxy participants may offer a more objective or neutral perspective.
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Participants might be too embedded in the situation to see it objectively, so the

observer’s interpretation can bring clarity to unconscious or nuanced behaviou

could include body language, social dynamics, or non-verbal cues that part&\SQ may

not be aware of or do not self-report. A

Third-party (by the proxy participants) observations can s s an additional
layer of data to corroborate or challenge the participant eIReported experiences,
adding depth to the analysis and ensuring more rob ings, (Ratton,&2014). The

]
observations of teachers by SISC+ and the Heads @sh Languag arel,cc_gxﬁled
=\

with their feedback to the researcher, provide a for ftrianpul tio offem'(rg a more
Y

—X

comprehensive understanding of teachers' %cd pe \tlons as reflécted in their
actions which highlighted for Researc@ é

\I Y

Prior to the introduction ofathe Fﬁ, oz:%rglish Language Panel
q

organised a cascade training& e t%} he E@}Eh teachers in the study

implemented the revise cqu. TIbIe ummarises the interview schedules for

the teacher groups in the study. P 4 ' g éy

1.

4,

Schedule for Interview Protocol

g ' ¢
c Main Question
f ' T@er's background
" eptions on CEFR-aligned assessment
! (30 servation experience
SISC+ “\,/Training and support

\ Teachers' challenges
Ways to manage challenges and recommendations about
o CEFR-aligned assessment and writing skills
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Table 3.4, continued

Participant Main Question T

Teacher's background

Perceptions on CEFR-aligned assessment : %

Observation experience
Head of English Language Panel Training and support

Teachers' challenges,
Ways to manage challenges and recommendations about

CEFR-aligned assessment and writiw
Teacher's background z

Perceptions on CEFR-aligned ent
Training and support
Challenges

Ways to manage chall
CEFR-aligned assessm

English Teachers

For analysis purpose, each participant,was given a \Dased (@Ji?lnstruments
used. This is shown in Table 3.5. \%

. q &'
Partic t I
Py

ache Teacher A_Intl
Teacher B ( ﬁher B_Intl
acher C J* P o Q/ Teacher C_Intl
\ Tea’her\ b Teacher D_Int1
& r {’O Teacher E_Intl
\ Tea ?' ('SJ Teacher F_Int1

%J ead A \QJ Head A_Intl
% 7 oA geac B{\ Head B_Int1

HEEQY. Head C_Intl
|

+ SISC+_Intl

\ S
% In anticipation of potential challenges during data collection, such as those arising
0

m unforeseen events like the COVID-19 pandemic, the researcher recognised the

necessity for a contingency plan. The proposed solution involved adapting physical
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interviews to online formats using virtual meeting platforms or video and voice calls.
Furthermore, the researcher anticipated the possibility of prolonged onllw
collection due to various factors and constraints, including but not Ilmlte(y}ernet

connectivity issues, scheduling conflicts, and participant availability. A

Document analysis is a qualitative research met Chl materials are

3.6.2 Document Analysis

examined and analysed in order to understand their me and mW(Morgan,

2022). This method can be used to analyse differe%ynes of docu erts Lﬁéﬂdmg
letters, reports, emails, and other text documen e'process of a ysnl%ﬂacuments
involves identifying, selecting, evaluating, n&bm' \form@gzontained in
the documents. Unlike methods such @WS or : d@rent analysis does

not involve interaction with human@%npants \h&%an yt\éﬂon of variables, thus
\

making it non-reactive (Bow Lﬁmpu It is a cost-effective

research strategy that cal e I|e arie t toplcs and investigations.

Consequently, two |ns u of do en eil s re used in this study to increase

the completeness o study's e te s reflective journal and the policy

documents, as e in E:%‘Fbllowmg sub-sections.
MS:' )

3.6.21 D A nalysis; ch Reflectlve Journal

4
. RSIec ion is used in manx%sgc.her education programmes to help teachers clarify
\

thei ching practise. It also involves examining and evaluating these ideas to help

0 analyse and improve their teaching (Conway, 2001; Bean & Stevens, 2002;
r

eese, 2006; Cimer, 2013). According to Higgins (2021), the integration of reflective

practices within educational research, shedding light on the influence of epistemological
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beliefs and methodological approaches on the reflective process. By exploring the
intersections between reflection and research in education, this study contribute?'me

broader discourse on reflective research practices, thereby informing the d@m on

the significance of reflection in scholarly inquiry within this study. A

The adoption of self-reflection stemmed from two primary Werations: firstly,
the limitations imposed by the Ministry of Education, whi irw the feasibility of
traditional classroom observations. The challenges ated OVID 19
pandemic, particularly in settings with a moderate er of attende ionc@?&ted
in-person observations impractical. Secondly, panp acked thaz-essentlal

resources for conventional observation %hz; p
0

alternative approaches. Drawing upon i

th%egojoratlon of

Parg(zow), this study

n .onervationaI research.

fab)

emphasises the inhibitive effects I|m|te

Reflective journaling emerged as a e alternativ: , ena@ participants to engage

in self-analysis and expressweN arni ence{ﬁéﬁpite constraints. This study

contends that reflectiv offer af intrigate p@m for participants to document,
'3 . :

analyse, and crltlcall valuate t a ing pr(c%qses while fostering transparency, as

supported by VIOM& (2 §
:' ..

Thi is,.explorgs the u Ilsgw' of teachers' reflective journals as a valuable
e 10
ess

a to ad keyY{rEsearch guestions pertaining to CEFR-aligned
N

b

sourc:
as , writing skills, implémentation challenges, and pedagogical solutions within

‘%assrooms The study adopts a focused approach, guiding participants to reflect

OSpeCIflc elements related to their teaching practices rather than engaging in broad,

unfocused reflections. By centering on the day-to-day activities of writing teaching and
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prompting responses to targeted questions on CEFR-aligned writing skills assessment,
the reflective journals provide rich insights into the instructional dynami

researcher thoroughly documented pertinent details such as the date, time, % tion
of each reflection session to facilitate systematic data analysis (see Appﬂ&@. While

aw, this strategy
highlights the pivotal role of qualitative analysis and enhancei Mh transparency,

some researchers may perceive the use of reflective journals as ung

as advocated by Jasper (2005). For analysis purpose, ea I vv'as given a code

based on the instruments used. This is shown in Table 3.

®
g
1S
Table 3.6: Teachers’ Reflecti urnal‘a Labe X
N
Participant No ofjournai - v LQBQI'
Teacher A Jo ﬁ\ Teﬁ&e? A Jl

Journal 5
Journal 6
Journal 7
Journal 8
Journal 9

Journal 10

her A_J2

'T:eacher A J3

Teacher A _J4
Teacher A_J5
Teacher A_J6
Teacher A_J7
Teacher A_J8
Teacher A_J9

Teacher A _J10

Teacher B_J1
Teacher B_J2
Teacher B_J3
Teacher B_J4
Teacher B_J5
Teacher B_J6
Teacher B_J7
Teacher B_J8
Teacher B_J9
Teacher B_J10
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Table 3.6, continued
Participant No of journal Label
Teacher C Journal 1 Teacher C \Y-
Journal 2 Teache
Journal 3 3*4
Journal 4 Y
Journal 5 Tea

Journal 6 er C_J7
Journal 7 vacher C_J8
Journal 8 Tea er C_J9
Journal 9
Journal 1 ' Teacvr Y'
' ‘
3.6.2.2 Document Analysis: Policy Documen [ \Z*

N\

Building upon the foundational w of in (A%Ol n th@h/otal role of

documents in corroborating research fw his study oys@ ment analysis to

augment data obtained from |nterV| y rlan\ahn Al’e sources of data, the
researcher seeks to achlev prehensw undzs;?ldmg of the research
phenomenon. Document em[ S as a v Ie tool in social research,

facilitating trlangulatlo% s that |§J &I approaches to explore common

themes, as advoca Q(Bowin ). Thr an examination of methodological

considerations 4@and practi 'Ca'[IOQ%QIhIS thesis explains the cooperative

relationshi QE document a&mU other qualitative research methods, thereby
p

th dn ?ty ohé\ se study investigations.

&’
is study emphasises the adaptability and accessibility of documents as valuable
&c

enhanC|

of information. By examining the comparative advantages of documents over

ddltlonal research papers or studies, as highlighted by Bowen (2009), this study

clarifies the rationale behind the widespread use of document analysis in contemporary
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research endeavours. Moreover, drawing upon Morgan's (2022) proposition that books,
journals, and written materials can serve as interview data, and the insigh
Merriam and Tisdell (2016) regarding the descriptive richness of such @y\sb this

study delves into the methodological implications of integrating docu lysis into

qualitative research methodologies. ?

Through a combination of theoretical frameworks, gkacticéal considerations, and

sive uran of the
@

role of document analysis in enhancing the depth anehbreadth of qua av've Le_sga.rch

empirical evidence, this study aims to provide a co

investigations. Document analysis is used to gain per ipsi hts anto trQ-research
Y

\tmn of th FR into the

questions. In this study, the primary materiQn’ e int

education system in Malaysia were an@e doc
Table 3.7: Existin olicy-%vjts abels
apoli o

No Existing Palic cuments, i : &(f_,k Label

Dokumen Standard Kurikulumidan siran (DSK
Doc_DSKP_T5_2020, page

1 Tingkatan 5 (MOE, 202
- L
Teacher  Guide Rsaligred Doc_Teacher_Guide 2019,

enting e ?
2 Curriculum: Planning m,@ ar @IOE, page

2019) l

Teacher @u Imple he @Aligned _

3 Curriculw ing an g"ng @ Second Doc_Teacher_Guide_2020,
Editio "2020) @ t..) page
n éﬁérm 2015-2025:

E nguage Educ
4 Plan in Retrospect, 4mp em@ﬂon and Prospective Doc_ELR_2021, page
ing (MOE;, 2 4 T - -
glish Language Educa 'cﬁ%{eform in Malaysia: The
%dmap 2015-2025 (MOE2015) Doc_Roadmap_2015, page

Malaysia Education Blueprint 2013-2025 (MOE, 2013) Doc_MEB_2013, page

\E English Language Management Guidebook (MOE, 2019) Doc_ELMG_2019, page
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These resources facilitated the researcher's comprehensive evaluation of the study
and enriched their understanding of CEFR-aligned writing assessments VSL
classrooms. Moreover, they served as channels for gathering teachers' ;@s ives,
practices, strategies and apprehensions regarding CEFR imple jon. The
interviews and the teachers' reflective journals complemented the doetiment analysis,

expanding the depth and breadth of the study. By providin Ms beyond those
ucion

attainable through interviews alone, they enabled t

strengthening the validity and reliability of the findings. \d
]
4
g
&y

lOf data, thus

3.7 RESEARCH INSTRUMENTS s 2

Three main research instruments u%chisoﬁtu re interwiew protocol,

teachers' reflective journals guide, and*document analys oII@llthe data. These

are explained in section that follow: \T /<\

: @
“« Q-
3.7.1 Instrument:lntervie\M) coIAj SQ
\

i-str ct&re@‘uterview method before it was

&
writi ills in ESL curricula linked to the

The researcher dev a se‘

CEFR was conduttedwsing

¢
After a serie&?n to/ twelv.
.. NS o
reflectl\% Is, the thre nglls@‘acherswere interviewed.

s
A §
wg ish teachers were interviewed after ten to twelve writing lessons to ensure

%ey had sufficient experience and exposure to the teaching and learning processes

related to writing instruction. This timeframe was supported by Hammersley-Fletcher

idintq}ééstions based on the themes in Table 3.1.

i
vw'ltiré:ﬂssons and the completion of their twelve

& Orsmond, (2005), whereby researchers allowed teachers to familiarise themselves

118



with the curriculum, instructional materials, and students' progress in writing skills

development by conducting interviews at this stage, researchers could capture t?ﬂs

<

informed reflections and insights based on practical experience rath r@olel

relying on initial impressions or theoretical scenarios. A

Additionally, interviewing teachers after a substantial numbemgf Jessons provided
an opportunity to delve into their evolving perspectives, I¥~ encountered, and
strategies employed throughout the instructional peri is ap r ances the
depth and richness of data collected, enabling reséakchers to gain ?re ced
understanding of the complexities inherent in tea ing wrlyn aligned mq-th CEFR

standards in ESL classes. s

~i? e

As mentioned in section 3.1, distinétysets.of q _@ tailored for each
participant group. Following the s tloas | S 3.9.1, a collaborative
session among CEFR experts ‘%ucte rg h@.iability of the assessment.
Ahead of the scheduled inte , the 'ﬂer

by two experts afflllate%!he Malaysi x&h(\:@ ion Syndicate (MES), specialising

in the Common E XFran‘ workyof Re@ce for Languages (CEFR), an English

N : .
qu e@ns underwent rigorous scrutiny

lecturer from @m acher’s Institu t&, ecturer from the Research and Innovation
Departme@ English Language i&cfchlng Centre (ELTC).
/ 4\

questlons underwen,&ugorous validation with the participant group, with

irr t inquiries being amended or discarded prior to interview sessions (refer to
endix 6 for details). Following the transcription of interviews, participants were
fforded the opportunity to verify the accuracy of the transcribed content. This

qualitative approach enabled the capture of participants' nuanced thoughts, opinions,
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and experiences, aligning with Denzin and Lincoln (2018) assertion regarding the value
of interviews in exploring subjective perspectives. Subsequently, though int?ﬂs
focused on the CEFR-aligned assessment of writing skills in ESL classr , the

researcher effectively analysed participants' perceived challengef& potential

solutions from their vantage points. ?

The interviews delved into the participants' perspecti es% the implementation

of CEFR-aligned assessment, enabling an in-depth nation f' thegChallenges

L
encountered in this context. This approach facilita@search r'se Ic,ati@%&: the

intricacies surrounding CEFR-aligned writing ass ent apd ts | egrasi?n by the
Y

S vaticﬁESL writing

nt 8@8 of leadership

rough understanding, the

Heads of English Language Panel and Slswzg th
classrooms. Engaging participants f@rse m
ghts.

yielded comprehensive research i 0 \u{Tt

dialogue ring(iaerviews with teachers,

7]

researcher must engage in a twi

fostering open communicatiorN cilitati acqujiil%n of comprehensive data.

A 53
Following the recommendations aTe(de Brinkmann (2015), an interview
lasting between 3@5 and'one hour wa ‘s%ducted with each participant to ensure

N

effective datacawlon hile ?lai ing~/participant engagement and cooperation.

Adam (2015) r o&rrfmended a maximum duration of one hour for
A\

semi-zw interviews t(f%voidzfatigue for both the interviewer and the participant.
es

This is su y

>4
her conducted theTTct;zrviews until the point of data saturation of the study

Th\
%ached. The online interviews were digitally recorded using Google Meet in mp4

Omat with the explicit permission of the participants. When analysing the data, the
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interview data was transcribed to verbatim transcription. The interview transcripts

contained the basic themes. T
The interviews adhered to a conventional structure, affording %gers the

flexibility to pose predetermined questions (Kvale & Brinkmann, ZOYﬁommencing
with inquiries pertaining to personal experiences aimed primarilbelishing rapport
and fostering participant comfort, the interview subsequentl %nsitioned to explore

specific thematic areas. The interview protocols wer ed b Wgs of the

L 4
literature review, strategically homing in on themes aligned wi tfne ﬁa_rch
objectives >

jectives. 2
o
vS"
spectives on the CEFR-

Participants in the semi-structured inter ga
th i@pective roles. The

aligned assessment and shared their experienees W|

interviews provide answers to all aiang ‘g
t

q
0 t%jritirgd%d-their methods of coping
with the difficulties ass ciaw CEfR-a nI d Ss%s\ment. Document analysis was
b

then used to further vali he Jl\ fo"thQ"r, assessment with the CEFR. Table

u sti@)s, eachers can use self-

reflection to examine their a

3.8 shows samplezinter prcltocol. 40%
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Table 3.8:

Sample Items in the Interview Protocol

Themes Questions for teachers Questions for SISC+ and adq
English Language Pine
?r/r:;\;\émenting on Should the CEFR-aligned Should the CEFR-aligned ‘assessment be
: assessment be implemented for implemented for writin Describe
CEFR-aligned . - . .
writing skills understanding thg -CEFR-allgned your understandlqg e CEFR-aligned
assessment for writing skills? assessment for writing S
assessment.
CEF_R-ahgned_ Are you aware of the CEFR- Fromyourobserereteachersaware
writing skills . " : :
assessment aligned assessment for writing of CEFR-align ssment being used
) skills in the ESL classroom? How?  for writing ski ow?
practices.
CEFR-aligned What challenges do you face when  Fro servation, what challenges do
writing skills implementing the CEFR-aligned teachers e when enting the
assessment assessment for writing skills? -aligned assessm fof’ ng
challenges. Please describe. ase describe ' _\C}
CEFR-aligned .
assessment ways Can you please describe what you u pleai what you do when
do when you face any challenges :
to manage . ; hallenges the CEFR-
with the CEFR-aligned
challenges for t?
- . assessment?
writing skills.

Rubin and Rubin (2011) asser
comprehensive and insightful res eaheﬁe
Despite changing circumstan\

such as active listening elmp bu’din d
erDe

the study, participants w ncou{

MQU

resear

%

tici Qs

can yield more

Oﬂl!‘?
enhancing tﬂ;s}epth of data collected.

7]

riorit;»%d and adapted social skills

N
déf@hstrating empathy. Throughout

afticulate their experiences and focus on

addressing the re;@ies 'oLs. T

in asking per(r%sue ions, r )ﬁ"u’g o.n) articipants' ability to elucidate their life

experienc%well, 013). Despi e potentially lengthy duration of interviews,
4

the resear remaine con{nitt{g'fo collecting vital data for the study. Participants

rese@r demonstrated patience and expertise
N

)
WNO ded the opportuni&to provide additional details or elaborate on their
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3.7.2 Instrument: Document Analysis Checklist

The document analysis recorded everything about the implementatb{R the

CEFR-aligned assessment in Malaysia. The document analysis helped Eo%ort the

previous instruments in data collection until saturation is reached in this study. It
analysed the content according to themes such as focus groups o inte%’ew transcripts

(Bowen, 2009: Rabapane, 2020). When selecting document

various factors. Flick (2018) suggests four criteria for docu

A \g
Table 3.9: Four Factors to Consider When Deciding Which [ C}
Documents to Choose for Do t Analysi v‘_\
9
L v \;
Factors Tlpt@?\\b ' -y
A document's authenticity, is sur uthen;igE}v‘(Dunne et al.,
Authenticit 2016). A documentgtan e inc content;»including font,
y handwriting, and dan : lishi 21{ a document is a
primary source is on ch to gaugi s legi V.
Credibility is détermined by distorted the source is
Credibility (Dunne et al. . Resear, whether the sources used
to produce the ents, are trustworthy termine whether they are
credible "2018). “« Q-
The repre tivene cumel <é‘/ers to how common it is. A
Representativeness docu S representativeness i%entains peculiar content rather than
P 'ﬁorm on that resembl tr]e % t of some other texts on the same
Meani eo

f'; ment's content and whether the evidence

eaning is t?’&z%w
Meaning & nderstan d clear. meanings of documents might be literal or
f

1 ratis@ and the'literal @ retation focuses on a document's face value.
-

- d
\ 5 i o Source: Flick (2018)
(f) 2 9
The Qsher cargefully chose ments pertaining to the implementation of the
' 4
EFR m

iniéry@Education, ensuring alignment with the ministry's

aspikational objectives. These documents were considered authentic and credible,

§ as the primary source of references for the study. Their authenticity and

uracy are unquestionable, capturing the essence of the education system and the

CEFR framework. Furthermore, these documents are representative and meaningful,
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providing valuable insights into the subject matter of the study. Kridel (2015) clarified
four key factors guiding the selection of documents, which informed the rese?’s

decision-making process in this regard. This is shown in Figure 3.3: (’}

What to look
for when

selecting
documents
[ Credibility ] [ Representativeness ]

| ! | |

The extent to The extent to A o
which a which a How typical The significance

document is document is a document of a document’s
genuine free from errors 1= content

v

—
15)%‘&';% (2022)
ocume
%ﬁly /{S'Lng a basic checklist.
I n (M@lb, 2018) to guarantee

%ﬁior @c%alysis, the researcher used

O'Leary's (2014) eigh@ep ocess. Rigure,3.4 i@tes O'Leary's 8-step planning
method for documer{dt ta bﬁ“{ “é}/
A b S

XS
: B4 :
Selectin Preparing ) Reading and _
d % documents » summarising Prese_ntmg
O v for analysis documents fndings
"l (%\ -
N |
B Designing the Coding and Analysing
Describing .| document < and
d . categorisig . .
documents analysis data interpreting
process data

Source: O'Leary, 2014
Figure 3.4:8 Steps Planning Process of Document Analysis
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O'Leary (2014) outlines eight stages of document analysis, which are commonly

used by researchers to thoroughly examine and interpret various types of doc .

These stages are as follows: C}

& o
r analysi

R
N

Selecting documents: The first stage involves identir?md selecting
the relevant documents for analysis. Researchers d consider the
research questions or objectives and choo doaments that are most

pertinent to their study.

Describing documents: Once the doc

describe them in detail, including?r_ nt% mat, so@and any
|

other relevant information. This step helps. erstangg;zt-r.le nature of

Designing the doc %anal Si Ye . /Researchers develop a
| o S
systematic appro mework for anal the selected documents.
o
This may inv%atint ing scheryes, categorisation methods, or
other ana% Is to facili p‘@ysis process.

e QO
Pre@ocu@r anilzsi‘»: Before analysis begins, documents
N

Y.
ts are Iselec d,’ rgfggers

the documents being ana :

Ned to, b org]ani&egi./ digitised, or otherwise prepared for
@ 5

nati;? stage e.;isdres that the documents are in a suitable format
b

S

Reading and suh‘narising documents: Researchers carefully read and
summarise the content of each document, extracting key information,
themes, and patterns. This step involves comprehensively understanding

the material within the documents.
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f.  Coding and categorising data: In this stage, researchers systematically
code and categorise the data extracted from the documents bawm

predetermined criteria or emergent themes. Coding helps in oﬂys the

data for further analysis and interpretation. ‘&

g. Analysing and interpreting data: Researchers analyse tz coded data to

\é their research

confrasting different

clusions the data.
£

h.  Presenting findings: Finally, resea present their ndin%%ifvom the
document analysis in a coherent anWin anmner. Th@'fay involve
writing research reports, @J visualisations ﬁmmunicating

an t

findings through other me S twrﬁ
community. :" , >y
o y S
&
| NS Ky
These eight stages pr(va strugture roa@to document analysis, enabling
researchers to system% analys'g and I}elm&?’bvarious types of documents to
generate new kno %ggor ins'gh . é—’
K &

\ ¢ ! (.é_l'/ - . .
As part e study, t ers' ée}a ing writing skills experiences were also

docume heir ;efbey?? jour. \using an assessment based on the CEFR. The

identify trends, relationships, and insights rel

questions or objectives. This involves compar

documents, examining patterns, and drawing

2

R
g&g/ith the academic

instrument served as a means Viqecting all data, as this study needed to document

N
t \Pagess. During a joint reflection and discussion session, the CEFR experts reviewed

thexguiding questions before the researchers distributed the link to the English teachers.
h

ey are two CEFR officers in the Malaysia Examination Syndicate (MES), an English

lecturer from Gaya Teacher’s Institute and a lecturer from the Research and Innovation
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Department of the English Language Teaching Centre (ELTC). In this study, the

researcher utilised the teacher's reflective journals as she was unable to follow th?ﬂve

lecture (Morgan, 2022). (0\

The researcher coordinated the timing of data collection an rmined the
research setting. The researcher developed a Google form as jowuidance for the
teacher's introspective journal that was more user-frien mnsistent with the
research aims of the study. To achieve consistency, th formaw for each

]
reflection form. The semi-structured interviews wit Engli;te&?r? utiEs’e the

data from their reflective journals to shed light on t 'classrgo as ssmelq-practices
Y

and obtain further information. \3 \ S‘

3 o
3.8 RESEARCH PROCEDURES\
In order to achieve the objec gf the studyy[h s partiincludes all methods of

q
instrumental research. The M enNiev@ thods and a checklist for
N
sieflectiva’ ’8}

document analysis suc a JOur, alp % for the teachers and policy
documents prior to, conduetin &P"Q oﬁgé){n addition, it is essential that the

participants have@ehe ‘ve ersta@] of the study and are willing to devote
a significant @)ﬂ eirti ?Jonﬂ-u%t{ng the study (Neuman, 2000).

O
/. rk), <.\\\

Adhabi and Anozie (2017) utilised an interview technique as a tool for in-depth

7,

£y

. W V'
data collection as documented in Appendix 5. The content included an introductory
N

.wview of the case study, the individuals involved, the advantages, disadvantages, and

&, difficulties, the maintenance of confidentiality, the voluntary nature of participation,

and the provisions for compensation and reimbursement. Before starting the study, the
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researcher sent invitations, information sheets (see Appendix 2), and consent forms (see

Appendix 3) to the selected participants by email. This decision was made for ethical

AN

reasons to ensure that both the schools and the participants understood the stjdy and
\'
actively participated in the data collection. Before scheduling the interviews, the

E=—
researcher took into account exam weeks, school events, public holidays, and school

\4
holidays. \,
: l

Despite the inclusion of peer debriefings to con he accurac fqte _@rvrew

3.8.1 Preliminary Study

protocols and the guidelines for the reflectlve the résearc de&}&ﬁ to also
conduct a preliminary study. The potent be its ﬁf t quallt Vz.researchers
preliminary study may go unnotrced e s advant Gh@ t al., 2019). The
preliminary study can improve the @ve II quaI| %ar sting the feasibility,
practicality, and acceptabillty de@gns |nt tlons (Yin, 2009). The

preliminary study can help sear rs rmed @srons about the structure and

conduct of larger studr% tely SJ;J sources (Thabane et al., 2010).
$ &
por ﬁuo

Therefore, this preliminary stuii rt of the research process and can

help researcher on tm san ctful studies.

l
'

T% er co ucted a'tr @ft e interview process with an ESL teacher, the
Head Sg Language Pan elc;@q SISC+ to assess the feasibility of using these
N

ents and to obtain the necessary data for the study's research questions. They are

C

i
0 different districts even though they are researching the same topic but they met

e criteria as the actual participants. The ESL teacher then completed the Google Form
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for the reflective journal and all participants were interviewed using the same

instruments. Y’

After the preliminary study had been done, the interview protocﬂi@esearch
questions were improved, restructured, and reorganised. Research ton 2, which
originally aimed to investigate how teachers implement CEFRW writing skills
assessment in ESL classrooms, was revised to make it cl eWh is to investigate
teachers' practices in implementing CEFR-aligned skills t in ESL
classrooms. Meanwhile, the Google Form guide for eachers' reflec r, JOU{%@Y'Was
appropriate and acceptable. Thus, the researcher ha fflCle‘pt onfi encew@-conduct

llecti Were deemed

cal 6qccuracies in the

L

a QC}
3.8.2 Semi-structured Inte\ roce A(Q
N
The JPN officer ect the schaol te hqrs @he Heads of English Language
t

Panel as well as th Sch I O‘e Sr Irst Coach (SISC+) for the semi-
structured interv&h %&ﬁ th{g?olce of the location for the interview
sessions to th@pa s.‘%aftlm received an email with information about

the study during fieldwork, although i |mprovemen durin

appropriate. The preliminary study

/j,s*

interview protocols and journal entr S. T

C

the study. Obj ct ir@dual agreed to participate in an interview and
% 5 4

subse & rovrded etails of he schedule and location by telephone.

he Heads of the English Language Panel were chosen at the same educational
Qtitution as the three teachers selected by JPNS. One member of the Heads English

Language Panel had to cancel due to a busy schedule. JPNS then suggested another
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person from the other school to attend. The participants agreed again and discussed the

schedule and location of the interview over the phone. The participants were inw

of the details by email. ('}

Finally, the three ESL teachers were interviewed. After ag?vy during the
previous meeting, they sent the consent form by email. They \M erviewed after
they had completed their reflection journals over a peri &n. to twelve weeks.
Meanwhile, another three ESL teachers were intervie rlier be did not

]
submit any reflective journals. Participants were a about the i o?uct' Y(;f a
e

writing skills assessment based on the CEFR. Th archerprecorded the'?hallenges
Y

\l’essonsg@ing on her
th esugg transcripts were

emailed to the participants for th@ to read: e Consentiwas given, the semi-
&
structured interview data was colle d systemat “ally @ised.

&
Q

3.8.2.1 Interview TechEiqw' ' : %
In order to c@t em'-s&n@ iﬁ‘téjdews, the researcher must have a

thorough unders&ug of exploratory,,strategies used in qualitative research.

Qualitative r@hreq ir%fs'ef
particip@co?pyiv E@;erstanding of one's background and clear
: 4

expectationsvare of utmost impon@fe. However, in the role of the interviewer, it is the

associated with using CEFR-orientated assessmept i

personal experience. Following the trans n proc

lalogues between the interviewer and the

r &Qher's task to facilitate :h support the conversations rather than actively direct

m. DeJonckheere and Vaughn (2019) suggest six probing techniques for conducting
omi-structured interviews: Wait time, Follow-up, Verbal Consent, Expand, Explain,
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and Guide. The exploratory approaches of the researcher suggested by DeJonckheere

and Vaughn (2019) are listed in Table 3.10 Yv
Table 3.10  The Probing Techniques in a Semi-Structured Im%;

Probing
technique

Waittime  The researcher/ interviewer does not say What do yoWabout the CEFR?

anything after asking a question. This gives the  (Await articipant's response
participant time to consider their answer and beforg askipg'any more questions.)

Description Ex

frequently prompts the participant to reply.
Follow up  The researcher/ interviewer asks the participant i s chall Jng togimplement
to elaborate more by summarising or repeating C without the'textl .
their comments. g Y-
Verbal ~ The researcher/ interviewer utilises positive B ' _i‘)
consent language to prod the subject to say more. Okay...
Expand  The researcher/ interviewer probes the subject Te
for more information on a specific rw
Explain ~ The researcher/ interviewer eri the Tel
participant to elaborate .on a “parti t ortﬂextbook is 'misleading'.
statement. c? Fa
Guide The researcher/ interv? requests a &'You s&d}ou decided only to assess

reasoning explanatio participant. “stu writing after they finished
\ wrifihg an essay. Tell me how you
i to that decision.

-

escribg{h ?

e what@ mean when you say

%ource: 4dapt
4
dialo i

!
f[o@onckheere and Vaughn (2019)
Prompts facilimg gll|

'3 &)
cues include actions saeh as ing, sucti;&ﬂy summarising the main argument, and
:‘:%

ant information. Meanwhile, verbal
¢ ! (_a
repeating wha articipan s{idé-K} lio et al., 2016; Hatch, 2002; DeJonckheere
N

& Vau%kQ). There ; th earcher listened carefully to the participant's

exph&ns during the semi ctured interview. This is because even a single
1S

}ne from the participant has the potential to elicit a more comprehensive
explanation and thus facilitate the collection of additional data. The researcher also

served the participants’ emotions and tone of voice, which prompted him to ask
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further questions. The semi-structured interview conducted in this study revealed that

the researcher highly valued the participants’ perspective on the topic.

3.8.3 Document Analysis Procedures

),
4

Document analysis is a method of qualitative research that involves a methodical

Ly

review of documents in order to decipher their meaning and gain a

of the research subject. This method is highly adapta%g be Tsed to examine

different types of documents, such as written texts, vis ateri IWcordings,

L
and digital artifacts. Document analysis methods o@gendin on th refefggpic,
eoreti

the type of documents to be analysed, and tk%_ cal#fr ork {/the study
lysis t

ogo\the ith otbé\x;a collection
techniques such as interviews, survey@rvaﬁons per@*understanding of

the research objectives. Two differeﬁﬁument \r&a I g@er this study. They are

ve - S
the teachers' reflective journals polnﬂl documents. Q
\ §)
N

3.8.3.1 Document Anadysis ocedurls:T che@flective Journal

r understanding

(Krippendorff, 2018). The use of document@apa

-

L J ’ L. .
The initial dwen roc&&&g involved analysing the teacher's
reflective journ{&eac njthe pa&t-uj.épants carried out a self-reflection on their

!
“eflec e‘c'ﬂn how they assessed their students' writing

¢
writing Iessor%tlcip ts se
%v N
skills b% e CI;-F Dto}:sure @uthenticity of the data and to prevent researcher
h

bias, Teachers submitted their rQﬂ)sctivejournaIs using a Google form at the end of each

N
Messon, once a week. Teachers wrote their self-reflections immediately after
e

: lesson to ensure that no details were omitted. A few teachers submitted their
flective journals in the format of Microsoft Word documents, using whichever format

they found most convenient.
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3.8.3.2 Document Analysis Procedures: Policy Documents

Another document analysis involved policy documents. Bowen (2009) u&t-ed
that materials such as interview transcripts are coded into themes. Caref ‘ﬁng, re-
reading data from selected documents, coding, and category building ar&chniques.
The researcher selected materials based on O'Leary's eight processes and variables (see
Figure 3.4 in Section 3.6.3). Step eight is to examine the consei ata or content of

the documents. |

\d

@
recorded a ':o:{tgqthe

After deciding what to look for, the resea

occurrences in the document. The study objecti

organised’t . T@Esearcher

rangaid\ for @: study. The
researcher classified them for later inv& ;ﬁlo’ using th c an@éis. Interviews and

the teachers' reflective journals com%nted th \mﬁm ,e‘\&ocument analysis. The
S
e

data from the document analysij% th

e fésear to bq‘.'e'? answer the questions of
N{o
the study. .é\
(,Jz ' N
The researcher analysed si ﬂog\u ts, which were:
b Q
a. Mn anda K:Ltika)ﬁm dan Pentaksiran (DSKP) Tingkatan 5,
er Guide Implementing the CEFR-aligned curriculum: Planning and
%Aanaging garning,
A 0.

C.)
Teacher Guide Implementing the CEFR-aligned curriculum: Planning and

% Managing Learning Second Edition,

0 C. English Language Education Reform 2015-2025: Planning in Retrospect,

Implementation and Prospective Planning,

found patterns in the materials and methodieal
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d. English Language Education Reform: The Roadmap 2015-2025,

e. Malaysian Education Blueprint 2013-2025 (MEB), and \?

f. English Language Management Guidebook were exa 'n:eﬁ ))y the

researcher. Y'
The document checklist was used to analyse the data of t s and understand
the change in English language education in Malaysia. |

3.9 DATA ANALYSIS

The researcher analysed all the qualitati

semi-structured interviews, teachers' reflé6ti
obtained from this study were thorougM

in Figure 3.5

Data collection method

\4 L
Semi-structured mterviews

Document  analysis  (Teacher’s
reflective  journals &  Policy
documents)

-\ ()

Data analysis method

a )

A Reflexive thematic analysis
E\ (Braun & Clarke, 2020) using

ATLAS ti software (Version 9)

Analysis and Findings

Figure 3.5:Research Methodology Framework
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Figure 3.5 illustrates that the documentation and analysis process was designed to
provide data clearly and understandably, to identify trends and relationships in Iw
the research objectives. An analysis of methods and data sources was @d to

examine the practices observed by students and teachers in the writingﬂ;gpom

Yv

The researchers used Braun and Clarke's (2020) dzf reilexwe thematic

analysis in the qualitative study. This is a techniq or id analysmg,

organising, describing, and representing themes wi data set (B up @arke

3.9.1 Data Analysis Procedures

2006; Nowell et al., 2017). Itislesschallenging e erlene e rch{/&ﬁanalyse

(Braun & Clarke, 2020). The different m ds ed ﬁ th tudy @gl.ed different

data patterns. Thematic analysis facm@esearche eal tively with large

data sets by categorising them into chlng t gad Il research questions.

N
Figure 3.6 illustrates the sequem%s of feflecti hen@ analysis.
\ \\%
" N
! >

Phase 1: Data Famlharlsatlon and Writing Familiarisation Notes

. 4 NN

Phase 2: Systematic Data Coding

a S NP W

Phase 3: Generating Initial Themes from Coded and Collated Data

Y 1)) S

Phase 4: Developing and Reviewing Themes
~ SR =

Phase 5: Refining, Defining and Naming themes

QE | Phase 6: Writing the report

Source: Braun & Clarke (2020)
Figure 3.6:Reflexive Thematic Analysis
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In the reflexive thematic analysis, the data from the transcription of the interviews,
the teacher's reflective journal, and the policy documents were analysed in siw.
The audio data was transcribed and then entered into ATLAS.ti 9 to anal extemi-
structured interview. The information extracted from the teacher's reﬂg‘e journals
was converted into Microsoft Word files using Google Forms. Onge the data was
imported, it was analysed using ATLAS.ti 9. Finally, codes were créated to categorise
the induction data and themes, such as 'immediate a Y; "CEFR aligned

assessment training', 'varied classroom assessment praétices’, dWThe data

Ax
provided here included both results and suggestions: er c‘t@ and
annotations in the thematic analysis report dem i i mpo{t%;ce of the

The éﬁs provided
&
O

The interview excerpts, the te ;' i d the policy documents
S
analysis are labelled in the ATMt 9 pro file aSshown in Tables 3.5, 3.6, and
N
3.7. Chapter 4 presentsghe reglts of th stud?uqin% e sections. The data was stored
in Google Drive an%c sib \w& he"

analysis served as the basis for the

subsequent phas ef iew of the study. The researcher was able to shape,

add, develop, @e ireleVant @!rr&aj‘l)n in the study based on participant feedback.

A robust ag}m nt and to@solution facilitated streamlined and systematic
s
S

data ﬂ after data collection\iggproving efficiency and organisation.

= 2
‘é«s described by Braun and Clarke (2020), the researcher was prepared to initiate

Oese 1 of reflexive thematic analysis, which consisted of familiarising herself with the

data and documenting familiarisation notes. Following the interview, the researcher

=]
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reviewed and transcribed the audio recordings. Both summaries and full interview
transcripts were then attached (see the sample interview transcripts provwﬁw
Appendix 8). Following the data collection, the teachers' responses were @nted
in Google Forms and then analysed. The summaries were saved as di pies. The

interview transcripts, the reflection notes, and the checklist analysis wege saved in three

separate files. \/

The researcher employed memo notes, consisti hrasesWords, as
L
part of her data analysis procedures. This method facilitated the e eisioEg&' the

researcher's initial thoughts, which were then elabo uporpand i rconrtgeted with
Y

other data points. The process of coding th% rove \engaggqggnabling the
rapid identification of emerging t% Em i %g importance of
o

comprehensively understanding all gata, this a ‘rsac\ itised the examination of

raw data, laying a solid foundation ? bseguent a qyticaF%ethods.
Phase 2 of reflec;':veWtic a’alys : g@er data collection (systematic

coding of data). The codes aré suggeste hé' <n$rpber checker to be short, distinctive

terms or phrases '@me@he data=A more comprehensive coding template

. . N . .
can help defi Ne, nd, na :cbdeg._) ce the coding framework or template is

establishe des are applied to ata extracts, and any patterns are logged for
? >
themege ment (Bratin éCIa 2020).
S’
\

%ce the entire was coded, the data was organised in phase 3 (creation of initial
Q& es). In this phase, the coded and organised data extracts are analysed for themes
Braun & Clarke 2020). Themes were created by analysing, merging, comparing, and

graphically mapping code links. The main themes connected the data and answered the
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research questions. As the themes have not yet been established, they need to be kept

until the next phase. Yv
erwent

In phase 4 (Theme Development and Assessment) the coded ua
categorisation into themes to ensure their relevance and practicality. ing this phase,
data extracts were reorganised, and themes were adjusted to acclsately represent the
well-structured data. Themes underwent inclusion, merging, siittin , or removal as
necessary. Throughout this iterative process, compre records, weregmaintained

-y _-g= - - ‘
to facilitate the researcher's ability to establish co tions between h7mea§a to

provide a clear pathway for reviewing findings (No etal.»2017) X
Y
Yv \ <
The coding methodology and con@‘he es |w odified after all data

components relevant to the research q@werwg Th&@vant themes of the
dataset are of utmost importance (@& %I ; ). II,J)’QSmportant to revisit the
%. N

7]
dataset at this point. The proc& wewLV%njrecoﬁq new or changed themes is
done to collect more data (B Clarke, : -‘%\
Cy N

g b 4 &
In phase 5, mvolvqs refi ent, %e&rfition, and identification of themes, it
t

is crucial to exw e the i tiwe fi@report with conciseness and descriptive
¢

clarity (Braun & Llarke; 2020)} It is\@;ential to ensure that themes do not overlap.

Subcate%ire en{)I ex@ on themes and establish data hierarchies. Each

themesis_meticulously defined@s scope (Braun & Clarke, 2006). This step involves
th

N

e ction of data for the report, which ultimately summarises and describes the

d} tified themes (Braun & Clarke, 2012).
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Completing the reflexive thematic analysis involves writing the report. Beginning
the writing process early is crucial while taking notes, describing challengw
selecting facts. According to King (2004), this step is a continuation of @ and
interpretation. Narrative reports offer a more comprehensive, concise; reasoned

interpretation of both data and topic selection (Braun & Clarke, 2006,2012).

Q)

Enhancing the analysis involved linking the themes erRent research findings

and delving deeper into the discoveries. A thorough of existing reSearch can

@
guide the selection of suitable topics for further investigation. Fol?hi cop_ﬁgion
~

of coding in Atlas.ti 9, the researcher opted to utilise, Microsoft ExCel tov‘eview the

coded themes. This method helped prevent Qn’ ncy i \hes acg{ﬁrious study
requirements and offered an addi@ol fo e qum&SQrganisation and

categorisation of the data. \T /<\
2 S
‘&
3.9.2 Data Analysis Tool: AJLAS.ti 9
\?\ J,xf &

(or qd) @QDA) qualitative data analysis

ATLASLti 9 is Ccpug-assiste
software that mana&dat n rep& Tl‘@n 9 promotes emergent qualitative
€q

research rather th&
~ Q
software mad% a analysi ge,,atalﬁe) which would have been difficult with note

A\ >
\ esearcher coded alf“tc@mes into ATLAS.ti 9. Finally, ATLAS.ti 9 was used

‘éh the codes with all participants' responses to create clearer themes. In this way,

othe basic themes can answer the research questions. Networks organise the data

codes and themes (Woolf, 2008). ATLAS.ti 9 enables this by linking a selected set of
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codes with relationships. The aim is to show what the researcher already knows,

consciously or unconsciously, and how the codes change as they are expanded.?m

3.7 illustrates the network of ATLAS.ti 9. ('}
-_—

Code Forest . "
[ Fiter codes in group tree codes ® \"“‘oi ‘:i-}h ‘(%O’ L or
@ CHIL y

L8 {18-1} ~ <is part of»
L8 appiness {18-1} ~ <is part of» I -children: < happiness I ,‘MM=M“WM"| I Lchildren: > happi ‘ I _unrelated to hapy
» @ dhildren: > happiness (24-1) = <is part of>
2 @ unrelated to happiness [13-1) ~ <is part of>

4 @ DEFINITION HAPPINESS (2-5) - |DEFINITION HAPPINESS

® 2 feeling [2-1) <is a>

@ fulfilment {11-1} <isa>

3 ® is subjective [2-1} ~ <is a>

2 ® long term view [6-1} ~ <is a»

4 C @ SOURCES OF HAPPINESS (0-6] ~ I afeclng | I,Iangtumviaﬂl I,issubjacﬁwl I fulfiment | I astate of mind
1] <sa>

.SOURCES OF HAPPINESS

@ through struggle [4-1) <is a» ad

Y
Figure 3.7: Ex%e ]ferk @«TLAS.ti 9

ATLAS.ti 9 hel searcher or mge T@'data into codes and themes that
$ &
later answered aI%%arch Fu \Ems The cted emergent themes were derived
the

from the lives \
¢
process. :' ,
v 7 b):
3.10 ST CAL CONSIDE%?I.ON
N

\herence to both school and personal ethical standards is imperative during data

& ction. This study incorporated five ethical considerations, as outlined in Figure 3.8.

efore initiating contact with the proposed educational institutions, approval from the

ipant@js’?’ familiarising the data with the coding

EPRD KPM (refer to Appendix 10) was secured. Subsequently, the researcher sought
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approval from the FPBU Dean before reaching out to the Negeri Sembilan State
Department of Education (JPNS) and the school principals. Interviews wer
conducted with individuals recommended by the JPN. Ahead of the resear \hool

visits, principals were provided with consent forms from the JPNS H‘I&Qformation

@

After obtaining all required permissions, the re rcR convened with all

sheets detailing the study.

participants at the designated location to achieve sever ctives: Wa positive
- - ‘ -
rapport, b) deliver a thorough overview of the stu d associated pfcta{lggst c)
establish interview schedules, and d) coordinate classkigom scye lesqwith thhers. To
Y

streamline the process and prevent redur@:{ partic

identified and reviewed. Due to Covid-19 ictions,

class schedules were

' btéﬁqchedules, and the

tely,

pressing need for learning, all meeties wer c%ﬂe
# y Qc}
The researcher reiterat oncep i rme&mnsent during the meeting.

Howe and Moses (199 a?'?nat ir'(orm logé;is the paramount principle of
research ethics. Therefore theg robéh:gje}ned informed consent from the
participations in @y. Alll pa 'cipan@ere informed in advance about the

N
guidelines of ee y. Thg in u:cﬁorg_%ﬂ/en to participants before data collection
ch

included tQﬁ objectives and pecific conditions of the study.
4
&) 'YX

A to the interviews, I@'ers were informed about the study and the need for

au\;hcording for analysis. The researcher used Google Meet to document the
inte

views. Only the researcher and the supervisor have access to the audio files,

ranscripts, and printouts of the participants’ comments. The confidentiality of all data
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is guaranteed. Figure 3.8 provides a brief overview of the sequence of actions associated

with ethical consideration. T
L \ )

Step 1: Obtaining permission from Education Planning Research Division
(EPRD), KPM

| 2 N

Step 2: Obtaining permission from FPBU, USIM

! 2 ™Y

Step 3: Obtaining permission from the State Education Department &
Schools -

L I\ od | &S

Step 4: Obtaining agreement from the participants

N
l AN\
Step 5: Conduct Fieldwork
- —
Figure 3.8:Et%@5:onsid \D&ch::)d)@s
N,
3.11 RELIABILITY, VAL ,AND TR Q(/ INESS
N A\

uali@e research increases accuracy

The presence of validi reliabilitys

1 9
and minimises bias (Mohajan, 2018). Reliabflity QQI validity are essential in qualitative

@)

reliabHity (Graneheim & Lundman, 2004;

research to ensu \h!gb qua'ity
N

Krippendorff, MYin, 099 ~lhe reliélg.Iﬁy of the data depends on the ability of the
'

participan rovide ye , stabie/and repeatedly accurate information, as well

as the Wnce of theJfesearch collect and document this information (Babbie,
: Y

n (2012) assert thél&s?ientific findings must be accurate and truthful to be

20\
%ered valid. A valid study must accurately reflect the truth, while a valid

Otrument or measure must accurately reflect the specific aspect it is intended to

measure, along with consistent and stable participant data.
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For this study, a total of three groups of educators were interviewed. This
facilitated the collection and diversification of comprehensive inform tiorYura
analysis of this study involved semi-structured interviews, reflective j@%&, and
policy documents. Participant observation and interviews can underpin m&ngulation
of qualitative data (Creswell & Poth, 2017; Flick, 2018). This sttRe.xamined the

observations of the Heads of English Language Panel and SIS§+Neir experiences

Nd.

The validity of the study also was enhanced ugh triangula n' W@T/vas
C

with ESL teachers in ESL writing classrooms.

g

achieved by conducting interviews and analysis uments as thsz-teacher’s

\Pre o
reflective journals and policy documents. In,accordance thre Ministry‘of Education

regulations, classroom observation insgru ere

this study. The involvement of knowledgeable [ dividuals to keep journals

increased the accuracy and reliabi

“ Q-
the journals themselves to ensuM inte e data,
X~ | =
' O
The interviews, the teachers' fé a"{cj{;nals, and the study of the policy

documents there@obo@j rein@d each other. The use of many data

. : » .
collection tec Mpre ented the Xrlsegrébér from relying solely on one method. The

data was ned )r atiéﬂ\&aﬁd evidence gathered from multiple methods
Pol“,

b 4
and sour reswell
be#

meq\ ecking are used as}f mary methods to ensure the validity, reliability, and

N

2&]:@. In the study, peer debriefing, triangulation, and

rthiness of the results.
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3.11.1 Peer debriefing

Peer debriefing is a process of sharing and discussing the interview e{%nce

with an outside colleague. This serves as an analytical session to uncovers% of the
uba,

interview that the interviewee may not have disclosed (Lincoln and G 85). Hail
et al. (2011) define peer debriefing as the involvement of a subj% er expert who
ta

has no vested interest in the success of the project. According I. (2009), peer

debriefing is a method used in qualitative research to ensur dibl'ity of the study.

Y.
To enhance the credibility of the study, the res%r invited Co m')n pean
Framework of Reference for Languages (CEF% alistsefr fer@ducation
departments to participate in the peer deb%m Thete wi 0 ant directors

from the Malaysian Ministry of Educw e assign eva@& and disseminate

the CEFR in schools in Malaysia %lecture a @aeher’s Institute who

specialises in English Ianguage% proOides
teachers. They have extensive k Ie, %
system. O)z J S

7
Finally, an&p er debriefing w@ecturer who is part of the English
entre's ( f:& F(e%érch and Innovation Department and has
@,

worked @Wth ‘t'h CEFR. hiélbcturer has taught both the Master Trainers and
+

the SI , Who are experts in this field and also conduct peer debriefings. Despite the

i disinterest of some exp%, their expertise played a crucial role in the success of
‘; stu

N

Language Te

=%

S%

dy.
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3.11.2 Triangulation

Triangulation facilitates the understanding of a scenario and und@e
research results (Morgan, 2022). To avoid bias, researchers can use diffir‘!’ta sets

and employ different methods of data collection (Bowen, 2009; Morgan, 2022).
Empirical data that comes from multiple sources enables the processzf triangulation

(Yin, 2009). Triangulation is achieved by using many sources.Y-

The research questions were supported b nducting~semi-structured
"y

interviews, and analysis of the teacher’s reflective j Is and jpolic d(,Cli@‘ts. In

addition, according to Bogdan and Biklen (2 tfiangulation refers @e use of

mngu@s avoids the

;G <<2013) and allows

. @e studies facilitate the

N
Da@as collected from three

multiple research methods to examine a 4articular teﬁ)l 5
constraints associated with using only %\od (Yin,

for a more comprehensive assessme%/alidity iny

inclusion of many sources of%e (Yﬂl, 20

volunteers who were engaged in‘the s

had the same time franfe. S
v

Semi-struc&n erviw@ doc@ analysis which consist of teacher’s

reflective jouvﬁﬂ}d palicy d gﬂ(!;nt&vge?{e used for triangulation in this study. The
O

inclusion &ﬁicalfd a obtained thtough the qualitative methods enhances the study

—

s
by adding “sigour, breadth, co&ﬁgxity, richness, and depth (Flick et al., 2004).

I t&&ting and analysing the ha resulted in a comprehensive data set that underpins

research objectives. The analysis involved the triangulation of three basic

Qproaches. The content was analysed and the CEFR-aligned assessment processes for
ESL students' writing skills were evaluated using three techniques.
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3.11.3 Member checking

The validity and trustworthiness of this study were further verifie KE

member checking. In qualitative research, member checking is used : ans of
ensuring trustworthiness (Lincoln & Guba, 1986; Stake, 1995; Creswell ler, 2000)

and validity (Creswell & Miller, 2000). The researcher, as proposed b%andela (2019)

asked one or more study participants to confirm the data or re d once validated,
they completed the validation form (see Appendix 7). l

To enhance data reliability, participants m usly revie d' @rlpts
ensuring accurate identification of themes and efes to Prevent’mis nt‘&bretatlon

R sgé’rgl. st from the

by the researcher. Additionally, the resear rc sulleii a
Research and Innovation Department e I|sh Lan Te@ﬂg Centre (ELTC)

to validate the themes and subthe r accu \qq rel

verification process is detailed d|x 7. Q(?

\{o

N

Participant verlf tio of content a to@ crucial for the researcher's
understanding and a aIy se fru ed'l' |ews. English teachers, the Head of
the English Langéga el, ld SISC+c ed the participants in this study's semi-
structured |nt . As ret ded(by%m (2014), any inconsistencies identified
by partl rra nt ta g\;ﬂe ction to ensure completeness and accuracy of
!
the findi g \,\T
9

0 The justification for using qualitative case study methods has already been

highlighted in this chapter. Key aspects of planning include research design, research
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methodology framework, data collection and analysis framework, reliability, validity

and trustworthiness, triangulation, and ethical considerations. The following CYHS

N
O
N3

continue with the results and findings of the study.
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