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FINDINGS AND DISCUSSION 2 : SUCCESS AND CHALL OF SISC+
IN COACHING AND MENTO N

' % o
5.1 Introduction { _\q
In this chapter, the findings and on { t qua{,g' ive and

re di;é?sggd. Research

hué«this chapter, the

quantitative data analysis of the second

Question 2 provides answers for su&a challen

researcher divides it into two parts%ﬁrst pa \n?uc ess -\Vhlle the second part
is on the challenges of SIS*’%he v&%rkpl ey TIZQ and sub-themes were
e vhigor

presented accordingly to mee
summary is provided %\z of this
5.2  Sub-Themes Of Su \Q'nd enges Of Coaching And Mentoring
¢
The s% obj CtlZ? &115(56 earch is to explore into the success and

N
urmﬁhe process of coaching and mentoring in the

challenwih
Q he data from the @ ew, observations, and survey were processed to

e result. While the researcher values the use of document analysis in research
G tion 1, they were not in the same case for the second research question. Since this
tudy is concerned with the coaching and mentoring success by SISC+, the data

should come from the people who are involved in their coaching activities. However,
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for the second part of this research, challenges of the coaching, the data from the
document is vital to be used in supporting the findings. The qualitative ana S
utilised to obtain the result from the interviews and observations, W%\\ then
corroborated with the quantitative results of the questionnaires ﬂ&is. The
qualitative findings revealed that despite being different in teR’f roles and
responsibilities, the participants (both SISC+ and their ched8) were positive
regarding the success of a member of SISC+. The finding m

Tudy are aligned

closely with those reported in the literature shared throu t Ch, pt.eN\d

B - 9, X
On the same account, research question ?@ at explor t]‘e J@ences
of coaching and mentoring done by SISC+ t th% nguag' In other
words, this research examines to what ext& succeeded iq@‘lvu.encing their
coachee. At the same time, the data \b used in €

were also utilised to answer the th%jectives. % b c@ successful coaching
SN

inevitably affects the coachee %Ae cgl’lrse, entséue teaching and learning
of the coachee themselves. xu i

coaching and mentoring, the

1 SST
primary data is coll the finte evxl/ h& both SISC+ as well as their
4 F &
coachees. Their vi Wts aiﬁﬁgs are igoﬂant to be discussed.
a

Figure provides 'ry ¢ outcomes of the thematic analysis of
¢
findings ba n participants’ };ont;’)
N
:

& 5
O

rin@% second research

Yy,

wn

.
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Eﬁ’ Teacher Acceptance ]
k
[ﬁ% student improve]
l"
'ﬁ' sharing a best practice '

‘.\"‘-; ‘i ﬁ/
.......... I
- T -~ T * (2% Get cooperation

[ﬁ’lncrease School Result I
"o
';' ({2 Teacher As Fasilitator]
t{}’ Lesson succeded]

<,3 o)
o S
Figur b- }‘h s cceés)s
Aj &
Figure 5.1 illustrates tential , b-t m'es e success of coaching and
mentoring. The potentlal -the e ¢a g{r elow:

1 S !n t%
) n pr men‘iQ

2)%\!65 oq%?.
%owst cher a amﬁ/

4
Brm s success to, l&ons
g \,

5) Increases schoo}‘esult

§ 6) Shares best practice

7) Shows teacher acceptance
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In the next stage, the researcher has sorted the potential sub-themes of
successful into more meaningful sub-themes following the process of analysve
data as suggested by Braun and Clarke (2006). Moreover, the “keyness” eis
not necessarily dependent on quantifiable measures but in terms of w it captures
something important in relation to the overall research question ancws.all based on
the researcher’s judgement (Braun & Clarke, 2006). The sub-@e as follows:

i. Acceptance of teachers

ii. Improvement of academic achievement \d'

iii. Improvement of school performance é ’ _\C‘}
iv. Cooperation from teachers \" \,T
v. Improvement of teaching quality J 0‘ {\Y'
The above five sub-themes d '%success 0 ach@nd mentoring by
SISC+ from the thematic analysis%e interv\.l%rt ééﬁboration of the sub-

themes will be detailed after %(t, Wg haverthe d stration of the potential

g

C

sub-themes for challenges. v.

[\
q'_

172



[ﬁ Teacher Not In School ]

Lﬁdiﬁerent view and opinian] 4
A

"’

% Attitude problem !
H (ﬁ student low proﬁency]

___________________ _ R 3% ‘ ____,,_.,.-----""""-"

-
[\{2 Classroom management]

l\
\
\
\

Z% Lack Experience - —
H [ffg Teacher non-optlonlst]

R

¥ y
'ﬁ Administration work . @2 Other duty (luar bidang tUQBS)]

%
RN

Figure 5.2 above d e initial themes re d from the thematic analysis

of the second part of% arch sti }.' <I'S,QAS.ti software has rendered the

process of themaﬁ'&was t(l b e Vis@rom the analysis of data, numerous

challenges face%t e SI iared(g\l}/he analysis. These challenges highlight
[ G)

the difﬁculq' %16 SISC+Hin a{d@ their job. The sub-themes of challenges that

emerge% e pr&:J en@nalysis are as follows:

. N

Coachee is not in sc&ool

\) Low-proficiency of students

05 3) Teaching problem

4) Classroom Management

Figure ?%%&Q%&k .

5) Non-option teacher
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6) Additional Duty
7) Administrative work T
8) Too many discussions %\
9) Teacher’s lack of experience A
10) Time Management Y.
Y

11) New Teacher

12) Attitude Problem z '

13) Different Views and Opinions .\d
®
NS

14) The distance of the school ' _{')
Fourteen possible sub-themes emerged e c% ss ir@{' thematic

atten@‘rzt.he data that
ss t@%search (Braun &

analysis. The thematic analysis goal is to ti theﬂ\

are important or interesting and to usw)emes to a
dﬁ‘\% sub-themes because

Clarke, 2006). Thus, the research%’ewed a\o‘iﬁ
ﬁ y S

most of them are associated wi anotlﬁer. Insthe ﬁvﬁodiﬁcaﬁon of the codes,

the researcher managed t?& y I\ (@ sub-themes related to the
specific research ques%e ce the final b-&hh&s developed from the initial sub-

themes are present wwz Q %
i. Attitude probé &

7SO
ii. Lack of ti % k}‘;\(}%

/.
e

iii. Administrative wér

% o
iv. Qe conflict C-}’
\r o
V. 00m management
d five significant sub-themes above were discovered within the qualitative data
nalysis of this research. Similar to research question 1, Table 5.1 delineates the
participants of this research and this is linked to the sub-themes.
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Table 5.1: Sub-themes for success and challenges

Acceptance of Teachers

2 Improvement  of  Academic

Achievement Y
3 Improvement of School

Performance \ »
4 Cooperation from teachers

Improvement of Teaching Quality s‘

No | Themes for Challenges Razak | Zarah ¢ Ya.srnlék #ffin Saras

Attitude Problem/Rejection

Lack of Time

Administrative Work

The role conflict

Ol B W N

Classroom Management

d ﬁ @)
Table 5.1 above presents %rticipant\biie tﬁ:bl\ and the sub-themes
0

S

associated with them. Base e identification ozgub-themes, the researcher

chooses two sub-themes fr \\ theme to be disc d. These two sub-themes are
significant in this qua nalys:g ec s‘g, (2, the analysis of the data, all the

\se sub-‘@r{es over the others. Two sub-themes

nts Q/ﬁ}ﬁ{e other sub-themes were not selected by

)

@summary of the sub-themes to be discussed
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Table 5.2: Final Sub-themes for success and challenges

Themes Sub-Themes Sub-Themes d
Success Acceptance Cooperation from t N
Challenges Attitude Problem The role co&

T

The discussion of each sub-theme is using the qua% and quantitative

research methods with a related interpretation. These sub es are 'discussed in the

next sub-section to meet the objectives of research questiong2. .\d a
| S

5.2.1 Sub-Theme: Acceptance é
{o se the jnitial data

From the thematic analysis, the researcvnag d

and compile it to look for a more appropri u -then’?ﬁ. Ac ptano@’coaching and

&

mentoring is one of the sub-themes ged from su of coaching and

mentoring by the SISC+. As menti%in Chaﬁy\(;ég:%f @fon 2.2.3-The GROW
¢
Model), the coaching goals fo%\e coacheesyarid n2§n) the coaches because the

outcomes of coaching and?w ing lare detetmined by to what extent the coachee
accepts the coach. TH n the coac }{a(czged the existence of a coach, it

suggests the idea CCGSS?.I \hing process. The subsequent chapter discusses

the qualitative\d antitdti ing{éﬁ({l the elaboration within the literature
ONTREY R
review. Thissis preSented ba: n{he@jearch instruments used in each method.

&

=+

\
4 E
5.2Aerview \\3.
\?rom the analysis of the participants’ responses, the coachees’ acceptance is
r

J

coachees) agreed on this sub-theme. Based on table 18 above, acceptance is among

ded as the utmost success. Apparently, both sets of participants (SISC+ and the

the themes that have received considerable attention from the participants. The
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excerpts below depict the acceptance of the coachees towards the services provided by

the SISC+, Y’

Razak They welcome me. They welcome me

Make the teachers welcome me so I don’t really force the& )

So far Alhamdulillah. My coachees understand
azak intl)

Hayati So far, I think he welcomes me. V
(Hayati_intl)

Zarah but then towards the end I think slowly they, CCW
' (Zarah_intl)

The excerpts above show that all three SISCHexpressed ei.r\geﬁg%vthe
relationship between the coaches and the coacChees. Th?/ ch}‘;lec'l‘?g their
coachees welcomed and accepted their preseWhi Mance 1 w\ea/mingful to
them because as coaches, it would be % fo olm work, if" they were not

N

accepted as coaches. As a coach, SISC+’sjob 'swi oian build rapport and
een esearcher and the three

trust with their coachees. Based omthed tel?(

—

€

“« Q-
SISC+, they stated that their % s accep m. @Jacceptance of the coachees
eing ac

is important to then%\%e after] b

collaborate with their coagheess I ion wlen asked about the relationship

@,

between SISC+ @oa;@cik R@mentioned that as a coach in SISC+,
g

he should hay€ a_géed rappert t?lhe@%{hees and with the excellent rapport it can

N
c , only then the SISC+ can

/

help the SQQ) complete the job othly. He understands his role is to coach and
mentofythésedachees and to ensurg-fhe smooth relationship he needs to build a good
a

C.)
I rt with his coachees. N

% As SISC+ my job is to mentor them. Mentor them. Coach them so
before that I need to build a good rapport with them. Good rapport is
good relationship. So I will build that. I believe good rapport will help

me to do my mentoring or coaching them smoothly. That’s all.

(Razak intl)
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He also added that the SISC+ should be casually talking to the coachee as to

make the coachee comfortable. They can begin in a casual conversation be

coaching takes place. Through this, both of them can easily dls@tters

concerning teaching and learning; only then the SISC+ can play the1 a coach.

In line with this, starting a casual conversation is important to Enc kiazak before he

moved on to the next stage because this is his way of maki chee feel more
relaxed and comfortable. z '

Razak Make them feel easy. Make them open up.S&hey will o, when they
know me when we have strong professional relatio the
teachers welcome me so I don’t reall them.

( _&k _intl)

From the excerpts above, it is clear that e SIS
be accepted, the SISC+ must create a %Nmpo

SISC+ can perform their job easier. The a e S em

ersta t@t in order to

ild t{gst then only the

epi_@{gPat acceptance from

the coachee is critical to the SIS:E 0 @
Next, the researcher to the% iew een the researcher and the

coachees. From the pttlvgesponse' gath red oachees appeared to welcome

their coaches. The respo {)a(jghe participants to highlight their

acceptance. They 1r fe gs 0 ng accepted, which led to the idea of a

successful co hm ? P.:m epted by coachees plays a vital role in the

relatlonsh een ?095 an achees In response towards building the

relati ith the coache Ram the coach explained that as SISC+, his job is to
%

m ¢ teachers but first bﬁbre he could do that, he must have a good relationship

begin his actual work that is coaching and mentoring the teachers. The response

$em Eventually, through a good relationship with the coachees, only then he

given by the coach portrayed how he understood the importance of building rapport
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with his coachee because a positive rapport creates a good relationship. Eventually,
the excellent relationship eases the process of coaching and mentoring. On tlw
hand, the excerpts below portray the responses given by the coachees to @tlons
on their understanding of the jobs of SISC+. Most of the coache@& positive

responses that highlight the fact that they accepted the existence of SIRI

Yasmine 1 understand her roles to help me. Her r rz dszirent from other
officer in PPD because I feel not the sa

‘ _
I Q
Ariffin There is two-way interaction be n us + lS rzendly
person. So, it’s very easy to m m iscu ny matter
with her. K

Arlfﬁn_int 1)

—X

Saras She is like my elder si S guldes me glot a@ t very strict. Not
e

strict at all. Very mformal 1 oﬂt\fe ss& all and I can talk
A

freely
N (Saras_int1)
&
-

The positive respo depict X[ stan. of the coachees towards the

role of SISC+. The al% pts i‘ ;EJ“\!V cipants appeared to accept their

coaches. Neverthe in an@ ce, Y ine demonstrated how she preferred
to be approach SI (_/{Q

!
Yasmine e th c l erstand our workload in school. I hope that
C+ can understa e teachers’ work load in school. Teachers
ave y ot works besides teaching. So, sometimes teachers

%also feelfrus rated%th the failing works. SISC+ have to approaches
teachers in diff @ft way. Where they should be a good guidance and

moral support for the teachers. SISC+ also should be friendly and

E\ understand the problems that the teachers facing. They should help the

——01

0

teachers to overcome the problems that the teacher facing in improving
English results.

(Yasmin_intl)
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In another instance, Yasmine told the researcher about the importance of
SISC+, which is to build a good relationship with the teachers. She stated ab r
workload; therefore, she needs a supportive member of SISC+ who c@them
moral support and treat them kindly. Not only that, she mentioned features
that SISC+ should possess, are friendly, understand, and helpful.Y:added that,

instead of coming to the class without prior notice, the coaﬁ should call or set an
appointment with their coachee. To Yasmine, the SISC+ | hav,: different ways
of approaching the coachees. This will be discussed furthégin th diw‘section.
Y
g

; J
5.2.1.2 Observation \/‘T

to t@ontribution of
ent@é process. In line

with this, the researcher triangulat intervie %vi K@\ﬁndings found during

N
the observation. During the ob% of the coaghmg is‘:znentoring process, one of

the SISC+ had set her next mmejx ith the cogee by referring to the schedule
ng t

given by the coachee. % f cho:)' ‘gllatea’self, the coach, Hayati, gave the
Ms sh

coachee the free%set t\llé cglin/owledged her schedule. She fully
understood herw edule; 'h at%&/ed the coachee to select the date for the
next appoi nt./Her oa:? {r ’C—)

SISC+. %’ ? A T\

Sarag; was pleased with the responses given by her
e same goes to the @d coach, Zarah. When she came to the school, the

©»n
(¢]

C x already expected on her arrival because she already texted him informing of
er%isit. When they finished their meeting, she promised his coachee to call him first
efore she came to school. This is because the teacher was busy preparing his students

for the coming Sports Day. The correlation between the interview data and
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observation data was apparent. These occurrences highlighted to the reader that to be
accepted by the coachees, it is crucial for the coach to build a good rapport a?!n
shape a positive relationship between them. %\

The next observation is between the first participant, Razak, is coachee,
Yasmine. During the observation, the researcher noticed how Razmhlighted his

positive value by trying to give encouraging responses usin%Mriate words and
ilfan

terms in the coaching process. He explained everything in d tried to make the

teacher understand by asking many questions to trigger oachge. .
| o | .
In another instance with Hayati, the research iced how a‘i @mlsed

her time with her coachee. She did not

T % ead 4@? steadily
X
essa‘%e, and, the c@tee seemed to

they fini theé%ssion, the coach

began her coaching session by co%\entmg t\CQ%h r*achieving the lesson
;‘Sy N

=
z

nd she was seen smiling

SI-S§ and the coachee went well

although the coachee 'di tvagree with mé p@s. There was no sign of giving
4 &)
instructions, rather, raising a Sng \10n for i%@hemem.

Saras was see&&cep i 'coac{\;?feedback by listening attentively and
q ¢
sometimes ng something, t hc" coqcicy? However she did not want to offend merely

NN
to justi r detion. S ?also p&eived as accepting the coach by welcoming the

fee@iven by the coach @ the same time asking the coach more questions for

:%e larification. On the other hand, the second coachee, Encik Ariffin was pleased
o listen to the support given by Zarah when he mentioned about taking part at a

Qﬁstrict level competition, and both coach and coachee seemed eager in planning for
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the next visit. Zarah made constructive remarks about the competition and her

coachee; Encik Ariffin happily deliberated about it. Y’

These occurrences signified to the researcher the satisfaction of th@pants
(coachee) when they received positive and constructive feedback fro SC+. The
satisfaction of the coachee highlighted to the researcher how commWe skills can
be attributed to the success of the coaching and mentoring wHence, a coach
must have excellent communication skills in order to be a ?by

1116 coachee for a

good coaching and mentoring process. The tone and t ay a owmunicates

(-3
| o . g
with the coachee are essential in setting the manner o entire process. ' _{')

4 Y
o N AN
5.2.1.3 Questionnaire N 0\ %

As stated in Chapter 3 (refer sw ), the sou of ere triangulated

to strengthen the research. The dat% the @_S\SVge ;(‘@rﬁstered using SPSS to

N

examine the relationships betv%C+ afr‘ld th eaclrisgf?ln the questionnaire, the

first part is about the relati?\vetv&l ISC+ a@ coachees. As the sub-theme
of acceptance is relat% relationshi bét@ SISC+ and the coachees, it is

4 $ &
noteworthy to disw cons]t \n this %ﬁbn. The relationship between SISC+
an 8ss

and coachees 1\ ent t in rmining the level of success for both
¢ | Co
coaches and,coachees sifice po 'ti\’e r@mnships create affirmative acceptance. As in
2 k, N\
a relatighship betweén ach the coachee, accepting is a tool that can help

coa&o move forward to @ﬁre how they do things differently. By accepting the

C \ they are also helping themselves to bring about the desired outcome. Table

6 escribes the relationship between SISC+ and the coachees.
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Table 5.3: Compared mean based on the relationship

No. Statement Mean ASD

C1 I feel comfortable communicating with my %69
SISC+.

C2 I feel my SISC+ respects my opinions and | 4. .60

understands my situation as a teacher. N
C3 A personal and close relationship with my SISC+

makes me feel enthusiastic concerning y?
teaching i

C4 I feel at ease when my SISC+ coac d 4.% .79
mentors me on my teaching practices. , "
C5 SISC+ always guides me on my teac and I4 53 ' _\@‘
learning. R S
Cé6 I always follow the advice from SIS \‘ 0 4. .74
N N

and learning but also other

C7 SISC+ always guides me not ﬁwny

In Table 5.3g{he iterns.if<th %
and the coach@ed Q ab&%. As mentioned above, the personal

!
¢
relationship b%n coaches déot{;@s will promote a sense of acceptance and

: . N
will ev«% help bo ies ae@ve their goal. Thus, the level of acceptance by

teachersytowards the SISC+ c@hyed in Table 5.3 is considered high. In summary,

t collected from the questionnaires showed that the acceptance of coachees is

Q op success of the coaching and mentoring by SISC+. The researcher managed to

ather all the qualitative and quantitative data for the sub-theme Acceptance. Next, the
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discussion on the entire findings for the first theme of the second research question,

X
N

To answer the second research question, the researcher has &ised data from

Acceptance, shall be established.
5.2.1.4 Discussion: Sub-Theme - Acceptance

the interviews, observations and questionnaires. Being a% by coachees is
considered as one of the accomplishments of a coaching nto'ing process. To
the SISC+, an acceptance given by their coachees is meafingful ec.}ﬂscds a sign of

o
ore they ¢ (*k @ their

success. This is because they need to be accepted fir

coachees. The coachees cooperated and col

d % i coae{,gfter they
0\ N

: &L

portant forghe SI@ to build trust and

good rapport with their coachees b%& it is ha\f’o\$ll gtr-é’e if the coach and the
A N
coachee have an unpleasant r%W ithﬂan e e'lllen£§p)port only then can they

establish a good relationship it eacI er. This ﬁonship should be developed
od T,

from the earlier stage % ing a ﬁ ‘P!)rgween these two entities because
&
\success

for coaching and toringf& a coach needs to create an open,
respectful and attractivie setting. 'is veitipthe participants of the study showed their

admitted the presence of their coach as ve

To be accepted by the coacheeit 1s

¢
effort in bui ositive rt"wi&:ae coachee so that they can have a smooth
NN
relationghip as%well a§ thev&k easier.

Aom the interview W'\t@fe SISC+ and the coachees, it has depicted that once

t \bc+ already built good rapport and trust with their coachees, they can perform
G job better because as a coach they need to guide the teachers, and if they do not
ave a good rapport, their job will be difficult because the coachees will reject them.
Previous research has shown that establishing and maintaining a relationship built on
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trust and rapport is fundamental to the coaching process (Allison & Reeves, 2011;
Bloom et al., 2005; Hargrove, 2008; Reiss, 2007). Rapport is about reduc e
differences between a coach and a coachee and also building similari@\ween
these two. As stated by Stock and Duncan (2010), the coach’s ability ‘m‘ positive

relationships with staff members, especially those that are difficulf, is the key to

success (Stock & Duncan, 2010). Therefore, a strong rappo w SISC+ and the
teacher is expected to increase a satisfying coaching relati ‘1%

Besides that, as a good coach, they share sever.
the qualities and skills that a coach should possess a munigati
listening, probing for deeper meaning, and bei n
good communication skills such as listeni/&ﬂ%
by the researcher during the obse mrom the

datasheet, the researcher realises tl&jnmunica\'w?i ate. essential quality of

& N

a SISC+. In an observation bﬁ%arah and Awiffin, Z?esearchers observed that

Zarah knew that the coa \WS b withy his & ule as a teacher and other

positions in the scho D?h'e a KI;JC&OQ to select the next appointment
r

. T atures of

non=j dgem@?l~ were found
lysi@ the observation

2]

' g

politely. The SI@ Very| e %ﬁﬂee by explaining things to make it
ing to the S ex ﬁion.

¢
Att % time, the r af'ch{?ticed the gestures and answers given by the

clear and by lis

NN
coacheeftohisNSISCH. 'ssponQ and gestures highlight to the researcher that he

acc the presence of the@'c+ to coach him. The indications such as active

hE&, patience and respectability highlight the mutual understanding between the

G + and the coachee. Therefore, building rapport is the key to a good relationship
nd a productive relationship between the coach and the coachee will eventually ease

the job of the SISC+. Hence, they can collaborate and cooperate easily after they trust
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each other. This finding is similar to that in the previous studies which demonstrated
that the relationship between the coach and coachee would be effective if bo S
are satisfied with certain factors such as communication skills, disciplin \311 as
personality traits (Reimer & Toon, 2001, Serpa, 2001; Tusak & Tuéakﬁ&.
Another relevant data to discuss on the sub-theme AcceptanWhe teachers
is from the questionnaire data. Among the items asked in Nionnaires is “A
.

personal and close relationship with my SISC+ makes me husirlstic concerning

my teaching.” This item received the means of aboveyd. T isWts to the

|
Y-v
Cta t'cﬁa\

i@s 1S a

researcher that the personal relationship between th

critical element. Through a personal relatio
connection between each other, therefore

meet the goal intended. Likewise, in Na

coach and coachee generally, i iﬂg\,\one of the critical

components in the developmen%atio i @ch and a coachee is the
influence of the psycholo@ th se (Jowett & Cockerill, 2003).
Thus, with all the po% ts SI itably they will succeed in their
job. \ I \

Furtherr@goo \(Q i een coaches and coachee will ease the
process of wg a d?%) ngc}'cgglf because a good relationship helps to

NN
stimulat€ t acheg’t ?t the'®0ach and eventually helps to achieve their goal. In

b o

a st& Andrew et al. (20 ey stated that ‘instructional coaching is a relational

rel@ﬁship between the

p and, as such, effective coaching occurs when there is a strengths-based shared
@ oach to a coaching partnership.” The strengths-based shared approach to a
oaching partnership comprises those relational approaches that help to establish a
successful coaching relationship. Knight (2006), on the other hand, mentioned that
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this relationship is based on equality, choice, and voice. The partnership based on
equality illustrates the nature of the coach and teacher where both coacl?ﬂd
coachees co-determined the aims of the relationship. The evidence pres%\l this
section suggests that for a member of SISC+ to be accepted by thei%ees, they
need to establish a good relationship, and this relationship is built'ased on strong
rapport and trust. In the next section, the researcher discus% er theme in the

second research question that also received great emph this jresearch that is

‘cooperation from teachers’. .\d
oy

5.2.2 Sub-Theme: Cooperation From Teac \ NV
The finding of acceptance abov@vt -tha@‘zo.f receiving
cooperation from the teacher. In the @f coachinggand r@‘&)ring, getting the
cooperation from the teachers impl%t the @;&%r
S

e
'4)3,/

o

g to collaborate with

the coaches to ensure the su the coachingl anddmentoring itself. Getting
cooperation is essential ng cj co hing;® presented in the literature
review, for competent onal coachi t(’ t@place, it requires a goal-directed
4
process that invowcoa@m er toyeintly plan the goals for each coaching
period. After tl& teachu;S il prac 1<che target skills in the classroom. It is
(SN

N e D!

important for both the SISC+ and coachees to create this in-depth relationship as a

O | ])) X

foundation to the path of suc‘cessful coaching and mentoring process. Coaching places
\V v X

a great emphasis on the coach— coachee relationship (Gregory & Levy, 2010; Boyce et
-~ W

al. 2010; McKenna & Davis, 2009). Thus, both coaches and coachees need to
O;erate with each other to ensure that the coaching would be successful. To further

iscuss this issue, the researcher started with the data from the analysis of the

interview.
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5.2.2.1 Interview
The interview with the two sets of participants - SISC+ and their c&?& -
enlightens our examination on the sub-theme Cooperation from teachers. @n the

discussion, the researcher presents the data from the interview.

Hayati We have cooperation when we do like team coaching’%son study with
teachers. We have full cooperation. Not only ﬁﬂ% eacher but we

also management we have full cooperation ctually have all
awe’

from management or school teachers. I co
\ayatl _intl)

Zarah But slowly I got the support from the m all the &Ta other
teachers KP.
...the 4" session I think he too d alf a ra 3; spoke a

lot and I admire him a lot and
Plan and last week I went ]
started he wrote his Lesso

1 guess this is a SucceSM

iced h dzu" his Lesson
learm%nnd before he
ed h'q{e ching aids and

A (Zarah_intl)

Above are excerpts 1ews en tm"‘%searcher and two of the
coaches. From the int Wousl’ the fesear: ﬁnds that it is not easy to get
cooperation from the ;0% 0 | 1':1 arah after four sessions, only then
the coachee coo e SI from the above excerpts, it is shown

that receiving’ coo ratl n dro y&ch&gﬁ considered as a kind of victory to the
SISC+. P at1 o the described that she received cooperation from

!

both t c Well as’ the"school management. In both the interviews, participants
\»

t at receiving coopera%h from their coachee is a meaningful success to them.

aches agreed that the result of the positive relationship between the coaches and

coachees would lead to successful coaching. On the other hand, in the interview

between the researcher and the coachees as in the excerpts below, it was found that the

188



coachees decided that the characteristics of the coaches are crucial for them to give

their cooperation to the SISC+.

Saras There is two-way interactions between us. My SISC ndly
person. So, it’s very easy to me to communicate or dlsc matter
with her.

Y.(Saras_mtl)

Ariffin 1 understand her roles to help me. Her roles a ent from another
officer in PPD because I feel not the same. i1s a kind lady and 1
think I can cooperate with her from her con ns v"ith me.

.\di‘fﬁn_intl)

The excerpts above presented the importanc itive ¢ c'ern@ of a

'1@ . B Yz:oachees
istics@?r:ler for them

highlighted the importance of a coach to h

to get cooperation from their coacheewa ad t@%cessful coaching

and mentoring. In the literature re t is alrea ti @hat coaching can help

the coachee to maximise their % tla? Ino fozj&?gachee to realise this, the

coach’s effort is highly r F(J e SI need to adhere to positive
to lg

attributes, only then t% e abl
should have a s @mvm 1st1cs$r)\hem to have a strong influence on
their coachee. arch es t e relationship between SISC+ and the

coachees d e i gna{_‘;?nbutes of both the mentor and the mentee.
; exée

lthgachee Therefore, a good coach

Below pm tt&:oaches describing their views on getting the

Y—v
n from their coache,&ﬁf)

after the incident where I and she sit down at the class. I can see that
she has already changed the perception

(Razak intl)
but we need time to make them to have trust to accept us with open
heart to welcome us

(Zarah_intl)
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Both coaches believed that it is vital for them to maintain a good relationship
with their coachees before they get their cooperation. In addition, they also tVWd
that the change of coachees’ attitude depends on how they as coaches ex@righ‘[
attitude to them. This finding suggests that receiving cooperation from coaches

e
depends on the characteristics of the SISC+ and also the relationship between the

L N\

SISC+ and the coachee. The next sub-section discusses the data taken from the

observation datasheet. '

5.2.2.2 Observation é | _\b}
he exhibi er @'ledge of
o

In the observation with the third SISC+
ctive'\% coachee was

able to connect the reflection of the I n te'the lesson ecti@ he coachee was

pedagogical skills by expressing her thou

smiling when the coach congratula r on the %‘the lesson and on her

ability to connect the lesson \%eﬂec ion.

the coach encouraged the &0 1\' ate
r

The SISC+ successful with
4 &)
objective with the ction @sson. g&ﬂe same time, the coachee gave her
cooperation byafollowing t 'mené&%n given by the SISC+. The coachee’s
e D7 G

facial expral ns depicted he p{ro@ of coaching by the SISC+. This occurrence

highlig]%

/

oopefa ?consﬁed as a success for the coaching and mentoring

Yv

do e SISC+.

%

\n another observation with the second coach, Hayati, she demonstrated her

G ity to connect the lesson with technologies and 21* century education through the

ntroduction of appropriate apps to the teachers. The coach introduced PLICKERS

apps to the teacher. The PLICKERS apps enabled the coachee to engage students in
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the class activities, get marks, and able to analyse the result in a short period. The
facial expression displayed by the SISC+ was seen as an opening for e
relationship and warm environment. The coach was also very systematic %1 g her
feedback and opinion to the coachee. Her communication skill has &to ensure
that the coachees listened and gave cooperation during the procesW)aching and
mentoring. From the analysis of both the observations, the r N found out that

the coach must highlight not only their positive traits b 0 heir' knowledge and

skills in particular fields to get cooperation from their co es. .\d

'Y
As for another observation, the research ticed that ﬁ‘ xéﬂ appy
when the SISC+ listened attentively to hi a ouf. i artioig}.i'on in a

competition. The SISC+ were seen as giv igces

about their own experiences about M&etition.
teacher was grasped when the teac%as listen\togi$

as \n@s‘ telling him
oop@t on given by the

vice and experiences of

stions as these questions

the SISC+. Apart from that, t

strength. Subsequently, the

will eventually help the % to L t .
researcher discussed t is of data takeén f{‘ohhlestionnaires.
5.2.2.3 Questio@ Q

e

Besi %ng the analysis ownterview and observation, the researcher also
NN
manag%

res has analysed the q@)nnaires, and the result showed similar meaning to

3
7A

theSub- ?1e cd&&raﬁon with the analysis of questionnaires. The

t x’itative analysis. The findings of the questionnaire analysis suggest that getting
d eration from coachees determines the success of a coach because the coaches felt
at their coaching and mentoring is useful when they receive cooperation that

eventually leads to changes of attitude towards teaching and learning. Table 5.4 below
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presents the outcomes of the quantitative results on the relationship between SISC+

and the coaches in order to highlight the cooperation received by the SISC+. Y.
Table 5.4: The relationship between SISC+ and the coacA :

»
No. Statement Mean SD

— - n
c1 I feel comfortable communicating with my SISC ‘4 4 % ' 69

n — ﬂ‘ i
2 I feel my SISC+ respects my opinions and underst '_46\‘dCO Y-

my situation as a teacher. 9., A

C3 A personal and close relationship with C+ '4 1 I ,7\;')
makes me feel enthusiastic concerning my tedehing 4 ¢ v~
A\
+
c4 I feel at case when my SISC+ coaches a tors mg | 5o \{79
on my teaching practices. = N Lo\

C5 SISC+ always guides me on my wnd Ain 4Q< .88

c6 I always follow the advice frow \ ?ﬂ M 74
SR LS
+ i ing al
7 SISC+ always guides mefmot only on _-re%mé an&’\ 4.16 92
v 4

learning but also other
" T
s SISC+ helps to dau\ y skills,an ablhﬁ(ﬁo 444 3
boost my performance. i &
&- . A x
o I feel comfortable quéstioning imy S Cl cSa@mar 431 7
that he/she
nE ; - . [}
10 SISC+ is an effec 1@@\60\‘0" CQ 447 26
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Table 5.4 presents the analysis of data from questionnaires. Item n TI
always follow the advice from SISC+’ received slightly higher score r% at is
4.40, and this contributes significantly to the theme ‘cooperation’. d by the
SISC+ in the interview section, it is not easy to get the cooperatlon m the coachee.
However, this item signifies to the researcher that the coache g cooperation as
she followed the coach’s advice. %

In addition, item no C8 —SISC+ help to develop, my b111t1es to
boost my performance’ attracted coachees to give 44 @ score
given by the participants to the SISC+ is consi a igH.s and 4 ghhghted
to the reader the cooperation given by VJ::)&TS towards &aohing and
mentoring by the SISC+. It is impo %te that the rtici@ﬂ% agreed with the

capability of SISC+ to develop the% and abiliti€ %t

increase their performance in tt%a Qarmn > 9 <§)
Next, the researche?%
teaching and leaming.% mis a

‘mt%i:ause it received a great score of

4.5.3. The exist of S s at ing the teachers to become more

successful. It is4 po nt (i the tlonnalres were given to the teachers of

all types ethe they ar W or@perlenced teachers. Thus it will be more
NN

51gn1ﬁc e SIQS ?Ve cd&eratlon from the teachers as well. In this way,

Qways room for grov@ﬁd improvement for the teachers. Therefore, one of

t 10nal accounts of successful coaching and mentoring by SISC+ is getting the

ooperation from the teachers and this cooperation is essential to the SISC+ because it
an help them to be better in the future. Up to now, the researcher has presented the

analysis of data taken from interview, observation and questionnaires for the sub-
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theme ‘Cooperation’. The researcher will then sum up the discussion of this sub-

X
N

This section focuses on the discussion of the second researchfquestion that is

theme in order to answer the second research question.
5.2.2.4 Discussion: Sub-Theme - Cooperation

the success of the coaching and mentoring process done by L%N The centre of
m

the discussion is the sub-theme acceptance and coopera tl'e coachee. The

researcher has identified two sub-themes under the succ f codachi r‘nentoring
. . N
that is ‘acceptance and cooperation’. ' _{')

Receiving cooperation from the teacherssi cho% t success for the

SISC+. This is because it is a difficult tw a neﬂﬁly a ointe&c'er to go to
school and tell the teachers to followaions or adwiCe. @rding to Braham

(1995), cooperation is the foundati ny relatl\hﬂ‘.

arly, Boyett and Boyett

(2004) proposed that a leav%anisa ion 'builizkn a foundation of trust,
teamwork, coordination an \ati ¥ ‘\A

From the anal$ vaje‘l‘ '011'& the SISC+ succeeded to get full
cooperation from K and éﬁ%l teachers. She established the
cooperation afﬁ@m
understood %tion s

school. nother inSt }arah ceived cooperation after the fourth session with

ort @nsform the school itself. The school

the Qﬂ‘s. She was accepte@fhe teachers, and in the end, the school accepted and
c

\vted with her, and this made her task easier. Another important finding was that
& qualitative and quantitative data analyses signify to the researcher that the
oachee is giving cooperation by following the advice from the coach. Coaching is a
process of developing the coachee and unleashing their potential and meeting their
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own goals. Thus as a member of SISC+, it is of utmost importance for them to try all
methods in coaching and mentoring so that they can help the development Wr
coachees. As pointed out by Siriwan (2015), to assure that a coachee @ best
from coaching, a coach can apply different methods for coaching n, 2015).
Therefore, the success of SISC+ can be seen through the cooperatio@ved as well
as the attitude displayed by the coachees.

The results of this study also shows the SISC+’ z:y fo develop their

coachees in terms of their skills and abilities and eventu boosf the rmance in

@
teaching and learning. This finding has a s@( contfibuti Io _@Yt'erm
‘scaffolding’ as introduced by Wood, Bruner S (. 9f6 supp\(;' given to
the teachers by SISC+ has helped the dev& earning of L@Ehers. Thus,
this finding suggests that the suppor&b n t@ of coaching and
mentoring can increase the teache%rformﬁ\laie?u lgi\ﬁence, this finding is
relevant and related to the criti nt op @\ramework developed by

\iorj

Vygotsky and which has bﬁ?
Furthermore, fi nalys'i‘ of b t'l% lobsarations, the researcher found out

eir p&a&e traits but also their knowledge and

e co@tion from their coachees. To get trust

lfgt @sess excellent characteristics as well as high

from teach 1rst, the [SIS
\
compet%% kné :and Y%}ﬂs. The ability of the SISC+ to express her
knoﬂ&a in the 21 centu Q’tfcation gave a positive impact on how the coachee
v er competencies. The encouragement given to the teacher has made the
@ hee look up upon the competencies of the SISC+. These results agree with the

indings of other studies, in which coaches must be expert classroom teachers;

possess in-depth knowledge of reading processes, acquisition, assessment, and
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instruction; be excellent presenters and have a lot of experiences working with other

teachers to improve their classroom practice; and, have the expertise in obw,

modeling, and providing feedback to teachers (International Reading %c\tion,

2004; Feger, 2004; Froelich & Puig, 2007; Killion & Harrison, 2005). , to have

an established relationship between the coach and coachee, menvznd mentee,

effective coaches must have adequate knowledge of the cuﬁw as well as the
l

To get cooperation from the coachees therefore, 1tis imp rta.ﬁ'hﬁgdnf coaches

T

to equip themselves with pedagogical, content and digital knowledg p&c&{‘l‘} when

instruction.

it involves experienced teachers. This knowle i \ or th%aches to

i coop@hon from the
teacher, it is important for them to dwaair competencies i (‘e area mentioned

above. Furthermore, besides practl eir job a ? t,ldé SISC+ are also held

responsible as mentors to th%rs As stated byw terbuck and Megginson
\

(2004), mentoring is off-line elp by one erson to another in making significant

&> . \e

transitions in knowledge, work or thlnkmg Prev1ous findings suggest that a coach or

mentor should be successful in 1mplement1ng hlS or her roles; coaches must possess a

l
deep understa ea in ch they are working, and they must also
have the gnsUe effective lessons to broaden teachers’
underst stfd rnln eger Woleck & Hickman, 2004). Thus, as
mer&g\g-:hese SISC+ need to {qssess specific competencies only then the process of

transferring knowledge can occur.
Most importantly, they must learn “how to coach,” implying that they must
earn how to relate to adult learners, present professional development sessions, use

student performance data, develop a rapport with colleagues, and tailor their work to
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teachers’ needs (Johnson, 2009; Taylor, 2008). These findings in questionnaires
further support the idea of cooperation given by the coachees as one of th t
significant accomplishments in the coaching and mentoring process. All%\ns in
the questionnaires received a mean score of more than four, especiall ree items
mentioned earlier (refer Table 5.4). The high mean score under this sub-theme implies
to the researcher that the SISC+ is receiving cooperation fi m coachees. The
findings presented above are essential to answer the first p talfh question two.
In the next section, the researcher continues this cha wit twsis of the
second part of the research question that is to explor challenge S‘S@Xing
the process of coaching and mentoring in the e. \‘. \/‘T
o
Vi &

5.3  Challenges of Coaching and \%‘ng <<

Coaching and mentoring t%s someti $n @y challenging to the
)y o
new coaches especially in a n%g lik% the alays'&ducation system. In this

section, the researcher exp%to t]e econ; part%@he second research question
that is the challenge + during the
4 $ &
determine the anK& thi@questi e same method was employed that
ati i

(coabng and mentoring process. To
is using the quali

ive d éscfnalysis. Findings from this research are

¢
beneficial %to the S b&[ ae((;?o the teachers as well. The challenges came
NN
from di%(;ﬂc&, i ?inte‘z@ or external ones. The internal sources involved

thei undings while the CK al came from the teachers.

and

nitially, in the identification of themes for the challenges of coaching and

d oring, fourteen potential sub-themes came into the picture. This discovery
uggested that the SISC+ faced many challenges as they undertook their job. The sub-

themes of attitude problem and the role conflict recurred throughout the analysis of
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data using the software ATLAS.ti. Nevertheless, in the final stage of the thematic
analysis suggested by Braun and Clarke (2006), some of the themes might nee?ﬂe
broken down into separate themes. Thus in the process of reviewing an@g the
themes, five over-arching sub-themes were identified (refer section” 5.2)yand from
these five sub-themes, attitude problem and “the role conflict” Werm%s'idered as the

most significant challenges to the coaches. The discussion s@‘ the sub-theme

.o

5.3.1 Sub-Theme: Attitude Problem l _\"}

attitude problem and then followed by “the role conflict”.

The researcher chose to discuss this i st %' 0 tth'lmber of

responses received from the participan t oﬁ‘the ache@%scribed their

experience when faced with teache%)ave an atti <ﬁ'em. The Oxford

Dictionary (2016) defines the Wor%tude’ as\se(t
to as positive or negative feelings

about something. The word aﬂ%n 2
x j 1sfa tion@ regard to this study, the

towards something, for e 1¢; 301
attitude problem ment%? the S‘I‘ + 1 f‘e‘rg @e adverse action of the coachees

towards the coachi Nmentpr \sne by$2+. As a coach, the SISC+ attempt to

thinking or feelin
ot ining o st

o)

provide the support and c g that *gsfeachers need. However, based on the

p |
interview wi parti€ipants, it{s 1@3 casy, especially when it comes to coaching
N
becaus challe ?ccur'& to the discrepancies in the perception or

eprn. In the followin @ion, the researcher portrays the findings from the

a?x of the interview data.
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5.3.1.1 Interview

The excerpts below are taken from the interview with the coacheswe

participants described their experience with their coachees and how c@ng it

was. \

Razak Sometimes they have their ego/sometimes they temgd to welcome
you/sometimes they show their true feelings the feachers have attitude

towards SISC+

T (Razak intl)
The challenges to change the people. existe SISC+ is
actually transform, to transform the chers teachin lean&% to
follow the 21*" century education. A metimes t. ant to

cooperate with SISC+. I have to thi ways ow
q azak _intl)
Hayati Sometimes not all of to say...“Been @ positive towards

SISC+ some of them are qu ive
..we depend on then%r they wée;‘e dy q{z}cept us or not.

Normally z‘wzce% enoz?gh beeause know but last time we
already infor. This is we arg*dfraid to do, what they can

expect from t m nly once. Even though only
only twi Q
Not all ery

ve negatlve coachee. They don’t

mmd actual,
them e SL%JBe open. I can tell you what I have
en d DB Ptook d 4 months ago for him to let me go
cla GD e teachers refused to listen to our
tlo s o0 e deas They don’t want to accept us nor
e to ist bejmse they feel that they are good in teaching.
ually ea to teach them or what.

ut dilri dlsc ion session he could not accept that he already
exceeded the tlme Tcommented on that and she could not accept it.
A She was verjy esszve and then I also commented that he was
\ supposed to tea Listening and Speaking lesson for the day but he was
doing reading so when [ clarify that with him he was very protective
and he would not admit he was wrong and he would not admit he was
wrong and he was very defensive and he started scolding me.
He was aggressive, and he was scolding me and said I was very
idealistic and I have another one in the same school. The first time |

went he told me he has to go out from the class because he need to go
back
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(Hayati_intl)

Zarah As SISC+ this is a new job you have to go to class and @ how
er

teacher teach. Among my experience is with this one teacher. Lo need
mention her name here. She has been teaching for mo 10 years.
When I enter her class she seems accept me and li me when 1
inform that I am her coach and we will be working tog?

Since I know I have many other schools to at so many other
teachers, so I took that opportunity as very impertant. I told her about
PAK21, HOTS and PLC. She just nodded s other works to
do, her pupils are waiting for her. don’ have the
experience handling Felda pupils like d she has
been teaching in Felda school more @Eked
with her responses and she seem not fmg She

said she already produced many go doe see the
needs for her to change in h ing. isbe%#' with this
incident I never knew that 1 ha& Ja g)ﬁs\ of Fejection. It is
totally a very new and chall orldito m

% O<< (Zarah_intl)
N
SISC+ Razak told the% er ,about enc@ﬂter with the coachee.
According to him, not all ¢ e%je; lﬁésbnce because some of the
teachers were sceptical abefit thi ‘\y asked about the kinds of
challenges he faces, S%az 1\
According to hi \ hi tasks o transform the teacher to follow what
the Ministry t%c ?L}llne them. For some teachers, it is hard to
transform %hat thglﬂe ee \&{ng all these years. He said that it is hard for
him Ah faced the*teac er%&fﬁo have attitude problem. These teachers did not
me

im, and sometlmes these teachers had tested his patience with their

ii
a =

G. e challenges to change the people.

W

g attitude. The above excerpts prove the uneasiness of these SISC+.

Q In the same vein, he also added that his difficulty to work with adults is

because not all the teachers want to cooperate with SISC+. He related his experience
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when working with adults. According to him, as one of the SISC+ he has to coach
teachers from the low-performance schools and in the schools, the teachers co e
of different ages and backgrounds. He mentioned that teaching adult le@m be
very rewarding, but very challenging as well due to the different attit\ﬂ&e teachers
portray. Y.

Along with that finding, another participant had tal N her challenges
while coaching and mentoring. SISC+ Hayati described h iencf when working

with her coachees. According to her, not all of the teac are yery © towards

¥
SISC+. In retrospect, she expressed her experience one of th e‘:h&&)m her
districts, about how defensive the coachee e % seareh;' that the
X
coachee was not only defensive but also M ressiye béeause h%ﬁrted to scold

the participant. He was resistant towa the)ISC+ an sed@<$ccept her. At this

_3.

t,é?\?en by her coachee to
S

her. % 6 7 &
Next, another mem XSC , Zara reca@er experience when working
out the tasks en{ her'y
writing re . However,

NN
respons% e calegori ?1 it Y@r rejection of teachers. The teacher began to

coqﬁ&er own experience\ teacher with Zarah’s. To the teacher, Zarah is no

mE\)t.]r her because she has already been teaching more than ten years, and she also
a

point, Hayati said, he was quite u w

¥,

st experience when teaching rural area students. As for Zarah, this is a very

&
ifferent situation from what she expected. This rejection had made the participants
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feel uncomfortable, but still, she managed to continue her duty. Following this sub-

section 1s the discussion from the observation data on the same sub-theme. Y’

5.3.1.2 Observation *

The researcher triangulated the interview with the findings f@und during the

observation. The findings revealed to the researcher the attitu%ﬂm faced by the
se

SISC+. More evidence of attitude problem was realised 1 r\'ation during the
coaching and mentoring by the SISC+ Hayati. Duri he ft ecwision, the
coachee gave the impression that she was not hap ithrthe Slys ki@y the

SISC+. 4 \,‘T
\ Y_
e Sl@was reflected

fa@expressions. The

researcher saw that the teacher w%ng to re git he:\SISC+ and giving her
;_ss)y N

answers to her choice of activitigs® ou ?’1 its dt ‘?le coachee was trying to

The coachee’s disagreement with the su ions gi
S

through the answers given by the erqgas well as

justfy her answers, but in a }ensj ¢ answers @y how defensive the coachee
was. This is because it% t to til' rese, ‘C‘I{em& the coachee was very defensive

because not onl;&&w reiec e ansgd given by the SISC+ but she also

showed her di roval b

here%ﬁ. This finding is consistent with the

¢
findings in E%Vie\t/th n a{ t%c)lc:grs agreed with the SISC+. It implies that as
SISC+,%

Th finding answers th@nd part of research objective two, that is to explore

N\
?1ges f%ughout the process of coaching and mentoring.

inx challenges of SISC+ during the process of coaching and mentoring in the

otkplace. The following sub-section focuses on the data taken from the
uestionnaire survey.
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5.3.1.3 Questionnaires

The researcher continues the analysis with data from the questlonnalresvm
way ANOVA was computed to examine the relationship between th%\f the
respondents and all the constructs in the questionnaires. In the demo analysis
of the participants of the survey questionnaires (refer Chapter 4:?(:7ion 4.3), the

researcher already explained on the age of the participarﬁwi of 55 returned

hile the rest of

1d,
the HW' data the

r generati f‘r @ parts
oll% eakmglyzhe older

generations gave the lower score for mostw or ex@le, in the first
oagest respongents. @%ge increases, the

mean score decreases too. This sh(%at the yh@ﬁr ge eﬁ:\lbn of teachers gives a

S
Aoa?ng T an be seen in most of the
Table 5.5: ) atl 1
A\

questionnaires, only 12 participants are teachers below 3

the participants are within the age of 30 and above.

mean score of the older teachers is lower than, the

of the questionnaire. In Table 5.5, it show
construct, the mean is at the highest

positive response towards SIS

constructs in Table 5.5.

gé C"Z@coachmg and mentoring

N
~

Age N Mean SD F Sig.
View of the 20-30 12.00 4.58 0.44
relationship 31-40 25.00 4.42 0.52
between SISC+ 41-50 10.00 4.08 0.57 2.14 0.11
and the
coachees 50 and above 8.00 3.94 0.89
20-30 12.00 4.54 0.48
Knowledge and
skills provided 31-40 25.00 4.35 0.59 2.51 0.07
by SISC+ 41-50 10.00 4.27 0.58
50 and above 8.00 3.79 0.87
20-30 12.00 4.46 0.56
Roles and 31-40 25.00 435 0.64
responsibilities 1150 10.00 131 057 1.09 0.36
of SISC+ _ : : :
50 and above 8.00 395 0.88
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Improvement 20-30 12.00 4.50 0.47
31-40 25.00 4.38 0.48
of lesson 3.96 0.01
quality 41-50 10.00 423 0.43
50 and above 8.00 3.79 0.55
20-30 12.00 4.35 0.51
- 31-40 25.00 4.29 0.58
Professional 0.87 0.46
development 41-50 10.00 4.15 0.37
50 and above 8.00 4.00 0.54

The data presented in Table 5.5 above illustrates that hers'at the age of 50

and above gave the score mean less than 4 that is

79 of
SISC+. While examining the findings of this 1 beca relt-ﬁsa? older

respondents differ significantly from the yc?ﬂ ge n ?m’s of their

acceptance level towards the SISC+. Th wr gene

AN

difficult task too. The c ws m’stly e fg@ older teachers who did not

strongly agree with the nd resBo sibilitie s SC+. Although the discussion of

most of the constructs. This indicates th accepQw

=
the SISC+ is different in terms The&fn; q@r support those in the
interview that not all teacher\ﬁ&ome the SISG#, and @kmg with adults can be a

this section is b ca on r}sea quest ('{ it is related to the first research
question and i t1ng1 ther fon&)bon between the age and the challenges of
SISC+. T her rther d &1}65 this issue in the discussion section. Hence,
this fi s ows ﬂ{at odg th allenges faced by the SISC+ is facing the older

ho have a lot mofoc\a(periences in their teachings. Their attitudes reflect

%&smtance towards the SISC+. This finding will further be discussed in the

Ocussmn section with the support of previous research.
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5.3.1.4 Discussion: Sub-Theme - Attitude Problem

In this section, the researcher extracted the data from the int

observations and questionnaires under the theme ‘attitude problem’. ings

from this study revealed that as SISC+, they faced several challeng@*mpleting
their job. In the instances in the interview, all three participantsfagreed that the
negative attitude of the teachers is among the top challenges t*i had'to face. All three
participants discussed how teacher resistance was a hich hindered their
coaching and mentoring progression. Thus, the attitu f te ch%]\gd(:bligatory
- | N4
because they reflect on the success of coaching itsel ective coaches ire_éware of,
and respect, individual teachers’ expectations ot% [just @::oaching

evenék?:nost skilled

relationship as needed (Hunt & Handsﬁelw ). Hﬁwev
ho 4$eluctant to work

coaches may struggle in their intera s with teache

with them (Jacobs et al., 2017). Th ers resi\\vgrk' gwi h the SISC+ because
;’Sy N

they viewed the SISC+ as ev%whoﬂcritic d th&aching. To some of the
D

entity whe,_was a teacher once, and now

teachers, the SISC+ is lab% a hI
they are no longer a t% t serving in }éa@ip role simply because they are
now taking on mor %rshiplro::\ é-/
po
!

The ﬁrw , Enci i é&’out that, the existence of SISC+ is to
’

transform the teaching and_le i{g ef}(‘tﬁe teachers and to follow the 21st-century
N
educati% ISCH thei rk r‘%.sﬁres them to work one-on-one with the teachers.

Th t walk the teacher @ a process of self-awareness and make the teacher
re?&is or her own responsibility for his or her own performance. SISC+ also
d ide professional development for teachers as well as serving as mentors to
mprove teaching and learning. However, it is not an easy task for the SISC+ to

perform their duty because every single person has their own personality. In addition,

—_
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the SISC+ also deal with individuals who have their own lives outside of school with
their own schedules and as a coach they have to use whatever knowledge an?ﬂs
they have to transform the teachers in order for the school to perform bett%&use a
high-performance teacher will produce a high-performance school: itude has a
direct impact on work performance of an employee (Rahman et WD because
attitudes and behaviours are critical elements to the developm Norganisation.

In addition, according to the SISC+, teachers ts 'res1st receiving
support from the SISC+. They do not want to accept th t that so y is trying
to help them. From the example, it appeared that th hers felt a' a&‘g}od as,

or better than, other teachers, and as a result, t

coach. However, as a coach, it is their Jobw

takes place, no matter what respoNQ'

Pengurusan DTP 3.0 (2016) ? \&

The coachees of the ere teach t«fro@c’&ferem backgrounds. As
mentioned in the demogra se ion # @farlous age groups. Some of
the coachees who we nt to c oper t fcbh coachees were those aged 40

\m classi gd/as resistant or receptive to coaching

and above. In thlwteachfr

based on their

to their pe ;gl ’ experienc

is poss ¢ ghatafterda nure%he classroom, some more experienced teachers

Yv

mterested in chang@'thelr methods and routines, and thus become less

W?}O embrace the changes (Zimmerman, 2006).

It is hard for the SISC+ to work with teachers with negative attitude who

l'Ve re@)}e ses given by the teachers might be due

tlf;n @H peers who were more open to coaching. It

efuse to change nor accept the fact that they need to be coached not because they are

not good but because they need to maximise their inner potential. Besides, only telling
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the coachees to change their attitude does not work. Thus, as a coach, the SISC+ need
not only to prompt the change, but they also need to reward the effort of the t%.
This is because we cannot tell the teachers in coaching or give feed%\ any
situation that they have a terrible attitude or otherwise, they will enco immediate
defensiveness. Basically, as a human being, people tend to not be avREat they have
a bad attitude. In the analysis of questionnaires, the older te Nfused coaching,
and they did not see why they needed to be coached. To %h-ey'are experienced
teachers who have been teaching more thanl0 years; thus, they hw‘are better

Y

than anyone else in terms of teaching, handling st ts and [tackli g'is \ This

finding is in agreement with the study don arl% who&;lted that
o

“Resistance appears to stop coaching er froh\ forming in@ols, just as it
: 1566[‘& went on to say

iﬂére added stress, not

does to prevent change from occurri nywhere else’

that the most frequent and preva sistance\\cﬂac

\
enough time, not enough swand tlg per ptiozé@t coaching doubles as

f@eachers as often being ego-

-

evaluation. Barkley also d?'b'

related and territorial- hus, teachers’ r‘esﬁh’zce hints at the negative attitude
' g &

they have towardsgﬁscwext s%' , the researcher continues with the

sub-theme which.is thérole

e
)l S W%
5.3.2 @neﬂ ye C(fﬁ&i\ct

Yv

e second research @tives of the study are to explore the success and
c%&es of SISC+ during the process of coaching and mentoring in the workplace
nd*we have come to the second part that is the challenges. The researcher analysed
e sub-theme within and across each data to ensure that the sub-theme supported the

research question. This was done to establish the validity of the data. As for the final
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sub-theme of the second research question, the role conflict has emerged from the
interpretation of sub-themes in the interview data. In this section onwar e
researcher analysed the selected data to discuss the theme ‘the role conﬂio%\
Discussing the sub-theme ‘the role conflict’ brought the discu ck to the
roles and responsibilities of SISC+. This retrospect is significant be€ause as SISC+,
they adhere to the specific roles and responsibilities that arg_being outlined by the
X.

Ministry in the District Transformation Programme. In lfusan DTP 3.0,

their job specification is outlined by the Ministry; so thatsthey ¢ nwiheir duty
that is to coach and mentor teachers accordingly. Ho 1, based on,the ‘in@, itis

found that one of the toughest challenges fac e S% the@; conflict
X

itself that might be catastrophic to theiw S iﬂﬁtruc al c@es. The next
subsection is the discussion on the iss@ the analysi

5.3.2.1 Interview

As the researcher a%the r for this s d research question, this sub-
theme was discovered% y, all P rtici ant‘s @rstood and agreed with the roles
to \oh and

and responsibﬂiti'e{';\SISG :
their teaching @and Khowledge; at (I;r}e.

\ ¢ { C,)
perform ool will tr rI{ t((Be a high-performance school (MOE, 2012).

ance, S
NN
Besidesgcoachiing and ing {r Iso aimed at making a difference in the student’s

achi nts. Below are t (é’cerpts taken from the interview to describe the

p%&nts’ understanding of the roles and responsibilities of SISC+.
azak They can teach their students in a better way or they can improve
themselves then to make the teachers improve in their teaching and

learning practice
(Razak intl)
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Zarah A better achievement in the teaching and learning process

Yes, to do things similar to the book to make changes in teaching
basically, to achieve or to ensure teachers be better in teach@d

learning. To achieve good teaching and learning X
% Vintl)

Hayati Both of us the goal for us would be to make our stud ter person
The main goal to establish the rapport help improve the

performance as well to improve the lesson
1 think being SISC+ we want especially the teache®to improve their
teaching and learning %

want to see the teacher to become a perso ‘hat is why you
ah&d

mentioned content/communication skill. Figst thi gzou want

to see better quality in pedagogy. \Y'
? (hagég‘_iml)
d J X
1s

Ariffin Her roles is to make sure I can seéithe ch Nr the Ne'nw .
SISC+ will maintain their r asya codeh to teac@
\L ) 6‘ (Ariffin_int1)
Yasmin we understand that %major a\xg c a@@achers like me so
h ached.

My needs as the on eiibg 0 g}
%
AQ"

Saras Their main 'S 0010 the ach%

S IS

Based on nswers] y th icipants, it appeared that all the

q (Yasmin_intl)

(Saras_intl)

SCo \%fSISC+ - to coach teachers, to improve

participants fulw stoo j '
teaching a %ng, to chan t{e @ ents and to achieve better performance. All

N
these a;% re infe ﬁ to {z@mderstanding of the roles of SISC+. However,

WhAesearchers probed rticipants on the knowledge and skills provided by

iE\, both coaches and coachees gave interesting answers that triggered the
es

rcher to explore into how far both SISC+ and the teachers understand the actual

00168 and responsibilities of SISC+. Below are answers given by participants who

displayed their understanding of the job of SISC+. Besides, the SISC+ also described
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their experience with their coachees. They have to be a counsellor at the same time
because her coachee confided in them their shortcomings such as personal pr?ﬂ&
workload, even the personal problems they had with the superiors. These %ﬁ\ﬂwts
eventually hindered the success of coaching and mentoring. As A;trated in
Chapter 2 (The Grow Model - 2.2.3) in coaching, the coach and coachee must
establish the goal and then focus on how to achieve it 1nstead§~ the role conflict

C+

l

occurred perhaps because of the misinterpretation of the j

Not only that the the role conflict was also e ced fjwh researcher
asked the SISC+ to describe their experience. i said that_she 'Wif'jell or
demonstrate to the coachee the new pedagogre e Veﬂ. b d th&a coach,
her duty is to give better suggestions. Yas Satﬂs, t oache@!‘zs.o shared the
same belief. They believed that as a\%helr SIS oulé%lp coachees find
solutions to the teaching and learnr blems t g te cxe-r\and pupils face in the

N

classroom. According to thew%C+ 's?houl expla QQ;Q them how to solve the
problem and provide the nev’ nd n approaches to teaching and
learning. %E l

&

Zarah you to a \mcept t allly of it because sometimes when
youngo to'the u are, only performing your duty as a coach
yowr als as™~a’ counsellor you will listen to their

shorteomings theib p, ;Lbl and all that.
7 atUo work their boss. Working load and so on.

alised. I am not specialised in that area.

<¥10 am
e aJu vzd em we give them some brief courses on whom it
going to be d
A So I have to tel@ﬁr... guide them to differentiate the tasks
(Zarah_intl)

affects their performance.

My roles as SISC+ The role of SISC+ to coach the coaches similar to
the management book, I have to do other job but I make sure that my
tugas hakiki done. I have to coach teachers because that is my roles

GE& Sometimes they tend to talk about family. Of course that problem
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1 use my previous knowledge or my skills as a teacher to teach the
students while I use my knowledge or things I know from the courses
we attended to coach the teachers.

We also carried out like Micro teaching to the teachers s% hey
have clearer picture about 2 1st century teaching and learn

Yes to have and help. It is more like I show to the teachers the things
they might want to learn.

Y‘Razak_intl )
Hayati We only demonstrate sort courses,

Demo or tell. No, we will tell them the strategy new implementation
new strategy we will tell them what they suppos
during our discussion we will tell and show

el

The coach is in the position to make so estion
We give suggestion the teacher help to tap rwt we help
to show ideas come from us . \¢
W
(‘{a intl)
’ b &
N
lem t,

Yasmin to find and solve the teaching aﬁ lear N geacher and
pupils facing in classroom
She will take over the cla%t 1 honh conducted the
teaching. Yes, she b% d guide

tury

implement the 21st cen cfir%
: 0

9 Q—
Arifin She will also N 2% ¢ and &Wl be there and see how she
N

demonstrate
My SIS Med + on t@v essay writing
(Ariffin_int1)
, 4

\ s

derstand and to
aching practice

,‘\& (Yasmin_intl)
S

&
@
) the @ of SISC+ are they have to give
ide us o %é transformation of education in regular

e provides me with the knowledge needed.

néw to me as newbie.

as and approaches to the teacher to overcome
teaching and learning.

A% c.}'v (Saras_intl)
\ N

Saras
e
e

The answers given revealed that they fully understand the job of SISC+, which

0‘[0 help teachers to achieve their maximum potential. Nevertheless, in completing

the task as coaches, the participants (SISC+) tend to act as trainers rather than
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coaches. It is important to note that in the previous discussion in research question 1
(refer to Section 4.3.1), the researcher mentioned that among the rokvd
responsibilities of SISC+ is to provide help and support so that the teache%\xcel,
and eventually they can perform better. Nevertheless, the help an rt that a
coach should provide are not by feeding all sorts of information ancmledge to the
teachers- the details are in the discussion section. V

Surprisingly, the SISC+ themselves are not w Xd.o' do not really
understand their tasks of being SISC+. There must be son hwgemselves
are confused with their own task as SISC+. One o reasons co ‘tk @Yo'the
requirements set by the stakeholders. The stak
PPD, as well as the schools. Thus, the IJ i
interview from the participants to hi 'he confusio

roles as a coach. % \:Y
0
7
55 AQ"
Zarah All in all, 1 1yt y discussious with my coachees are based
on the 12.eleménts that we have n@?
he t

TCTis t crea< P‘?aﬁ@used by SISC+ to coach teachers.

A.@ m rlespo ibility guide them, so [ used TCT the tool as
ol

guideline: N

K ¢ s C—)L’
ter we coachéd themy we need to fill up the documents. The TCT is
nual form 1 ’i&/is our duty to key in the data we got from

chools fas ard. It is compulsory for all SISC+. Then we do
other things like ﬁll‘@ and so on
&

All this data mbbbe keyed in

\ (Zarah_intl)
3 ti In the first meeting we will explain the 12 elements in TCT

in% areotg~ Ministry,
il the @J;sion of the
T th@C+ on their own

&

Normally from the content we focus on 12 elements in TCT

(Hayati_intl)
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Razak Through the tool. The TCT I showed... I highlight things problems that

related to teaching and learning.
(AM' tl)

The above excerpts were taken from the interview with th . Based on
the excerpts, it shows that the participants were bound by thew ons set by the
Ministry. They have to follow the principles and requi mmt by the Ministry

whenever they perform their duties, such as to fill 4 ac@ing Tool

(TCT) form. This form is used by the SISC+ whénever they [coac m‘e%&'the
e

)
ject use the
eg%x

coachees. From the answers given in the interviewjthe SISC+

form that was designated for them by the Schog Man }m; ivis'oﬁz}{ known as

BPSH. This form is used whenever they@ﬁ\e :l the teachers. Whenever
they go to the schools and meet the te%s, hﬁw e the forms. It is true that
they are supposed to make a goo %’l \ﬁi%ﬂlierq’}owever, the problem is
that the time is limited for th‘N 0 so. i th‘; fi&neeting with the teachers,

\
the teachers are suppos to?i n the }roﬁl fi b‘ en they have to key in the data
in the dashboard. In their sg€ond isft e S‘(@gl, the SISC+ are subjected to enter
the class, and ea@e !tin s aust e TCT form and key in the findings

N

from the meeting. “Fhus) the SI m eal with specific requirements that have

limited tth being a real aiﬁs'{he coach that they are supposed to be. Below
4
i e interv

is the@na of the i iew %‘aﬁghlight the understanding of the tasks of SISC+

S

e

i
S "
frwa eyes of SISC+ themselves. These answers highlight what SISC+ understand

$heir roles based on Buku Pengurusan DTP 3.0.

rah implementing 21" century in the classroom... Be a facilitator in the 21*
classroom.
( Zarah_intl)
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Razak I'm glad because they called me telling e or asking my help, so they
can write the LO
There is one teacher who always asking me to call me on fed

opinion and suggestion

There are few topics, especially the lesson plan and th her’s
works. And then how to present the lesson and how they\can maintain
the pupils throughout the lesson... how to get pupil hout the

lesson. How to get pupils’ attention. How to ma ils like the
subject because you know English is a foreign language. That is one of
the things we discuss. How to make the pupils®ike o want to learn
English?

We discuss how to improve the lesson an

sure that the suggestions, the things that iseuss | will be carried
out.

Then after the lesson we will discuss matt rswmng their
teaching and learning. Anything ofy that.” We [use s ﬁKVCT
SKPMg?2 to monitor them. ' D)

(@k_iml)

Hayati during our discussion we will tell Qd sh Mm ~
V Hayati_intl)
Yasmin We will discuss the les%tly.
ove

main idea. Then, we m to

1 ollow up to make

Q

ostl improvement-the

and Tisually we will refer
>

to the tools .. what %aarr.. ; s this to coach me...
Like a checklist to teaghing a /

q (Yasmin_intl)
S’, io

Saras 1 think the SISC+ hds todo"admin wor
Saras_intl
'S A
Arifin helps given by her h{{v, tea y students

So, t SC+ hf in terms.of questioning techniques
& (Arifin_int1)

Sy

ha e @erpts replicate the participants’ views on the
N\

On 5

job des% of SI }'o ﬂ%z' articipants, SISC+ must serve the teachers by

pro&them with essentia@?mation about things they need to know. Mostly all
ic1

p%\nts had a similar understanding. Nevertheless, as SISC+ their job is not to
t

d to the teachers by feeding them with all sorts of material only, but they also
eed to unveil the inner potential of the teachers so that the coachees can perform

better. Further discussion will follow from now as the researcher has corroborated the
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data with the document analysis.

5.3.2.2 Document Analysis %\

In this section, the researcher corroborates the documents inv& examine

the sub-theme The Roles of Conflict. The first document used is %u engurusan

DTP 3.0 This is an official manual book set by the Mlmst sed at all levels
including PPD. The book is produced by School Manag 1VIS'01’1 or Bahagian
Pengurusan Sekolah Harian(BPSH). Based on Buku Pe usan D SISC+ are
subjected to follow the procedures that were outline e book. T ﬂ6 _\ﬁtystrates

the guidelines on the roles and responsibilities

Table 5.6: Roles n51b111t IS(éQ
Rol d A Worklng Hour Per
No. | 0 2 petails Week
Responsibilities

Primary | Secondary

Coabhing wheTm t@ﬁng
Teamig a rgé g an 3 4
rventl mprove
jeda

'ng th derstandlng

C ching teachers to implement
% 3ﬁéramme in teaching
% d le
0

g, Follow ng and helping teachers
0.5 0.5
nd Intervention | t e their problems

(Buku Pengurusan DTP 3.0. 2015)

Q Table 5.6 describes the roles and responsibilities of SISC+ as outlined in Buku

Pengurusan DTP 3.0. From the analysis of the document, the researcher has found
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that there is a discrepancy in the job of SISC+. According to the GROW Model as a
coach, SISC+ is not supposed to solve the problem of the teachers; instead, theyﬂq

to lead the teachers to overcome their own problems by questioning th@g the
right technique. The researcher will discuss more on this topic in the sm section.

Next, the researcher depicts on the list of SISC+ duties outlined by thw; inistry.

%
\Y
.o

Table 5.7: List of duties for SISC+ in B enguly 11 3 _{’)
&

\ ‘
A. | Prepare timetable for coaching/visits. €

c}' h

B. | Carry out coaching and observatlons systematlcally

C. | Prepare weekly reports b) \] )4 C
N7 . [N

D. | Report coaching outcomes to KPPD/Timbalan Pengarah JPN

E. | Implement interventionssi order lo'n;}@e cgé‘es’ pedagogy.
/ - N
F. | Become a Subject Matter Expert at PPD/JPN level

G. | Become a fa&w to tr'dn achers fo grammes approved by the KPM.
&)

H. | Carry out duties and responsibilities related to the school’s achievement
development programme according to current instructions from
KPPD/Timbalan Pengarah without jeopardizing the coaching sessions.

I C%gProfgs’onﬂfo/mm@fy Development at school and district levels.
4 \'ad

J. | Conduct coaching sessions across districts and states with permission from the
KPPD/Pengarah JPN without jeopardising the coaching sessions

?‘ (Buku Pengurusan DTP 3.0. 2015)

Table 5.7 presents a list of duties stated in the Buku Pengurusan DTP 3.0 that

needs to be fulfilled by SISC+. Each of the SISC+ needs to complete their duty
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following the list outlined in the book. Apart from that, the SISC+ are also subjected

to specific outputs and outcomes to be achieved at the end of the year. Table?'ﬂn

the other hand, describes the output and outcome of the SISC+. %\
Table 5.8: Output and outcome of SISC+
e

Output Outcome
Fulfilling the number of coaching | a) The increase of thMi'ty of T&L of
sessions that have been stipulated. coachees based on SIW Standard 4

b) The increase '0f, GPRMP/marks of classes

taught by coa l\d

® \Y.

Based on the output and outcomes of the SISC+, th + are/bo tdpr fduce the

outcome and output stated in the Buku Pen n D% esag;puts and

N
of a@th. Thus, this

outcomes have hindered the SISC+ to achi t real‘ﬁnean
bilit@<%f the coach have

contradiction and confusion of the ac roa and resp

contributed to the conflicts of role%ISC# \%1, -e\duties have created a
0 ‘—?

boundary for them to perform ies a c@a coach to transform the

teachers. Following this su x is @ discussion on'this sub-theme.
'S
4 ¢ &
5.3.2.3 Discussion: -Therrle - icted-Reoles
Based ﬁndin Feare at the participants themselves were not
¢

N
aware of tl‘lﬂ% a coach du to’th(c_l?erences of being a coach and SISC+. From
the int&% 1

to chool “to tell and s@" to the teachers. She added that her position is to

pr?N or to suggest to the coachee in order to help, as well as give ideas to the
0

hee. This statement is supported by Razak, who said that his role is to show the

3

U

NN
th Hayati ne of f% SISC+, she mentioned that among her duties is

eachers the things they want to learn.
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However, coaching is not about giving suggestions nor telling the teachers because as
stated by Whitmore (2002) in Chapter 2, coaching is about unlocking a p S
potential to maximise their own performance. The coachees are coached @ed to
solve their own problems, and the SISC+ are not in the position to so problems
for them. However, the results of these findings were not very eficouraging. The
SISC+ had a different understanding of their tasks in icNey gave many
suggestions as well as showed the ways or methods to %h:ri as an effort to

solve the problems of the coachees. They were not on isint wheir roles

L ]
| g
but also they did not have the knowledge on “how t h” the'tea rs'A&‘a'xoach,
the role of the SISC+ is to create a space for ﬂv ee% 0 d@@p and by
my;, to

h own &;m (Pfeiffer,

2007). Thus, by giving Suggestionw ice to th ach@the SISC+ have

become the part of misconception t%oach is\oaxo _%
)‘SY N
For a member of SISC%‘is;atﬁeir?,vthe@st comprehend the basic

understanding of their ow sasa r that is tosmprove the coachee’s teaching
t

and learning. As coac% ento:‘s he ISb#“b’ole is to transfer the skills to the

F &
client rather than d the jobl
of Proximal D &nt (

. As %{Ssed by Vygotsky (1978) in his Zone
ew
support the %ts with

giving advice, it reduces the coachee’s aut

con of ZPD lies in how the teachers or peers

e_;ﬁ or knowledge in order to learn. Giving

NN
suggestiOns or'‘demonstratingythat ﬂé\teaching and learning are parts of mentoring- as
posi Gay (1995), men@ﬁ includes modelling because the mentor must be

agt model the messages and suggestions being taught to the beginning teacher

1995). Nevertheless, it is specifically for the beginning teachers who do not
ave the knowledge in certain areas, and the SISC+ demonstrated the lessons to any

teachers be it beginning teachers or not. Therefore, in this study, the researcher has
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identified that the challenges of coaching and mentoring process serve to be the role
conflict of the SISC+ themselves. This the role conflict is mostly because of w
of understanding of the actual roles of SISC+. \
Apart from that, the SISC+ were asked to fill in the Teachert&mg Tools
(TCT) form each time they meet the teachers, from the first dYI;y meet the
coachees in the schools. This form is created by the Minist der the School
¥

Management Division to be utilised by SISC+ before the ¥1ns At the end

of the day, whatever findings they have that they wrote imthe TCT m ransferred
and must be uploaded online on Dashboard. If the key in th sﬂbgét) daily,
it will give the impression that the SISC et to éc Some%es as a

coach, one meeting is not enough for the b dr ort 1th th@chees In the

second meeting onwards they are s o observe cheéﬁd fill the forms.

However, due to the duties cited 1 uku Pe\uﬁg‘g _S 0, even though they
go to school to build rapport \%teachers they4stil @e to fill in the form and

the Dashboard. Thus, this r \ﬂ the SIS @om being a ‘real coach’. The
researcher finds out s acce Daﬁtol L\S&he TCT form but to make it
compulsory and to it daily Ia the S did not enter the class will create a

discrepancy in the job¥of S som §"the participants, they think SISC+ have

the tasks o %sug i
the rol esponsibili

out SISC+ as becomug@‘écilitators and trainers who are responsible for

d"pr%dlng materials. The assumptions were due to

outlﬁ‘,gl by the School Management Division. They

p g training and assistance to the teachers. While some appear to thrive in the
roles of training and coaching, this "double duty" often results in overload, both
n terms of the time expenditure and emotional and attention demands (Ryan, 2008).

Because of the expectations of each job, as well as the time required to perform each
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role effectively, the pressure of dual responsibilities can lead to overall lower job
satisfaction, more significant investment in one role over the other, and an in d
desire to leave one or both roles (Konukman et al. 2010). %\

To strengthen the nation's mission to improve the MalaAeducation
standard, SISC+ was created to support the low-performing secoerd primary

schools throughout the nation (MOE, 2012). This support by Q:w-l- is intended to
e

ensure the success of the MEB (2013-2025), which i pox’er the national
education system and eventually help the low-per ing cw‘improve.

’Y-v
described their kx&&j\aﬁons

ch % tionql;.tting. As
_ , oy
mentioned above, the SISC+ have to go“te school ﬁTd conduct oaching and

mentoring to the schools they have M}esides goihg’to s@ they have other
duties to fulfil such as becoming %ilitator,\fn% t gﬁc\s concerning current
sz N

instructions, and conducting P%@ol a?nd distriet 16(8@

Consequently, teac% sl confused about the SISC+’s role.
Researchers believed % he cl? eng wh
um i

leaders was being

However, the job descriptions created by BPSH whi

they have for SISC+ is dissimilar from those

gf
o
<)
[aN
a
w2
—
=
<)
w2
o
)
o
o
w2
w2
o
s}
-+
')
)
)
=
<)
-

ed wi
& Duke, 2004)4and role ambi
& :

2004). Coaches should be pos 'oréd @C?eers, not supervisors; when this is the case,
% NN
they sh% be a8 ,admité}rative tasks such as walk-throughs and teacher

eva s. Hence, this study@'als the many responsibilities held by the SISC+ that
hléxheir actual roles and responsibilities. Coaching is most effective when it
ates in a context that provides for the support of coaches and coaching (Martin,
agle, Quatroche & Bauserman, 2014). As Moran (2007) states, coaching is part of

differentiated professional learning. It is not a one-size-fits-all process that can be
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delivered at a school faculty meeting or in a one-day workshop. Coaching is
embedded within the context of instruction and/or systems work in order to
instructional and leadership capacity. Therefore, the SISC+ they are no@clear
about their roles and responsibilities because the stakeholders are also the same
problem. Y.

Finally, from the data gathered in the analysis of inte 'Nd documents, it
is found that the conflicted roles are one of the biggest ch. ?facid by the SISC+.
This challenge has limited the abilities of the SISC+ to ffec VMOIG to the

Malaysian education system itself. To perform their effectivel del @ed by

the Ministry, a lot of improvement needs to l.tKC‘.c i eratm&hls will
further be explored into the recomme cﬁ\m 0 Chap& Next, the

researcher continues this research v\ final rese q@ n regarding the

influence of SISC+. Y

% 0
5.4  Concluding remar x

A
\
Qgp

haI

This chapter s plore into t u'cc s and the challenges of coaching
4

and mentoring don the SI \l'hmr wo ce. In summary, the findings of this

second researc n zit the "uc ess behind the coaching and mentoring

process by + d1 a U?/ tQJacceptance and cooperation received by the

SISC+. % ¢ anal dat t is found that the findings of this study were

nt The results of t@'cond research objective show that the SISC+ also
: E allenges like attitude problem and the conflicted of roles. The success and
hallenges of the SISC+ were also measured through the interviews, document
nalysis and questionnaires. The findings suggest that coaching and mentoring is

successful through the acceptance and cooperation received from the coachees. The
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positive treatment given by the coachees indicated that SISC+ have succeeded in
completing their tasks as presented in the conceptual framework(Big d
Vygotsky’s theories), although there are also limitations for the success. %\

In coaching and mentoring, a coach is not supposed to pr nsers nor

suggestions to the coachees(Whitmore, 2002). Their job is to maxim% the potentioal

of the coachees through the questions they asked the coac%es. he coach asked

questions using The GROW Model that begins with est i gorls, followed by

esti ns\iﬁdgse model
Y-v
s@ and

reality, options and will forwards. The SISC+ formulat

and with the questions, it is hope the coachees answer t q‘e

ones who give suggestions and ov

knowledge in the coaching and me%g

pro@s. Their lack of

'%tBrpreted of coaching

and mentoring, that they mu.
providing all sorts of info@ot I SOIV',S%he coachees’ problems.
Nevertheless, % reatment wag al$o @ent in the data analysis. Despite

'3 ¢ &
little resistance, 1 Wared It \bmetim (.there is rejection from teachers to

y @Hg answers to questions,

outsiders who % th 'to @ythem. In addition, another significant
’

challenge fi n’ﬁ i?this udy i the'thejo e conflict. The SISC+ were assigned to do
% NN

other J%

un ing their job succes@ Thus, in conclusion, despite being accepted and

uch ds faci ?tors,t&ners, administrators which impedes them from
redeivifig cooperation from their coachees, the SISC+ also face challenges in
d leting their tasks. From the analysis of data, the challenges are the teachers’
ttitude problem as well as the role conflict. The discussions above have depicted
some of the difficulties in comprehending the Ministry’s hope although at some
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xt chapter, the resear

ompleting their duties. In the ne

sful in ¢

points, they are succes

ch question 3.

with an elaboration to resear

continues
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