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Abstrak

Berdasarkan kepentingan sekolah sebagai unit pembangunan asas untuk
reformasi pendidikan di mana masyarakat utamanya bertumpu dalam_ "%

membesarkan dan mempersiapkan anak-anak untuk masa depan, kepentingan
kepemimpinan datang sebagai syarat penting untuk pembaharuan faktor-faktor
berkaitan yang berkesan, memandangkan keberkesanan kepemimpinan lebih
dikaitkan dengan ciri-ciri emosi pemimpin daripada ciri-ciri kognitif mereka.
Kajian ini bertujuan untuk menganalisis hubungan antara dimensi kecerdasan
emosi (kepekaan emosi, kematangan emosi, kecekapan emosi) dengan dimensi
kepemimpinan pendidikan (objektiviti, penggunaan kuasa, fleksibiliti,
pemahaman orang lain, pengetahuan tentang prinsip komunikasi) antara
pengetua-pengetua sekolah di Oman, selain analisis perbezaan antara
kecerdasan emosi dan kepemimpinan pendidikan berdasarkan pembolehubah-

pembolehubah jantina dan kawasan governorate. Sampel kajian merangkumi, "

YY1 pengetua lelaki dan wanita yang dipilih secara rawak dari sembilan kawasan=
governorate. Pendekatan Kuantitatif, Skala Kecerdasan Emosi oleh Shadi dan
Singh, dan Skala Kemampuan Kepemimpinan Pendidikan oleh Morsi telah
digunakan. Data dianalisis menggunakan statistik deskriptif, regresi linier
berganda, dan Analisis varians pelbagai menggunakan SPSS versi YY. Hasil
kajian menunjukkan terdapat pengaruh kecerdasan emosi terhadap kemampuan
kepemimpinan pendidikan pengetua sekolah, dan kepekaan emosi mempunyai
kesan yang paling asas. Terdapat hubungan yang signifikan secara statistik
antara dimensi kecerdasan emosi (kepekaan emosi, diikuti dengan kecekapan
emosi, dan kematangan emosi) dan objektiviti.”Kecerdasan emosi (kepekaan
emosi, diikuti oleh kematangan emosi) memberi kesan positif terhadap
penggunaan kuasa, sementara kecekapan emosi tiada peranan. Kepekaan emosi,
diikuti oleh kecekapan emosi memainkan peranan aktif dalam dimensi
fleksibiliti, sebaliknya kematangan emosi tidak mempunyai peranan. Terdapat
juga hubungan yang signifikan secara statistik antara dimensi kecerdasan emosi
dan pemahaman orang lain. Kajian ini juga mendapati kesan positif terhadap
kedua-dua kepekaan emosi dan kematangan emosi, dalam pengetahuan prinsip
komunikasi, tetapi tidak ada kesan terhadap kecekapan emosi. Bagi perbezaan
antara kecerdasan emosi dan kemampuan kepemimpinan pendidikan mengikut
pembolehubah-pembolehubah (jantina, kawasan governorate), hasilnya
menunjukkan perbezaan yang signifikan secara statistik dalam kepekaan emosi
mengikut jantina yang memihak kepada wanita. Selain itu, perbezaan tahap
penggunaan kemampuan kepemimpinan pendidikan (objektiviti, pengetahuan
tentang prinsip komunikasi) mengikut jantina juga memihak kepada wanita.
Kajian persekitaran pendidikan Arab ini telah memberikan suatu ukuran
kecerdasan emosi sebagai ciri, di samping kemungkinan mendapat manfaat dari
hasil kajian dalam program-program penyediaan dan kelayakan untuk pengetua-
Apengetua.
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Abstract

Based on the importance of school as a fundamental development unit forye

educational reform on which society primarily based in raising and preparing 'y
children for the future, the importance of leadership comes as an essentialiy,*
condition for the effective reform of the associated factors, since thel

effectiveness of leadership is more linked to the emotional characteristics of
leaders than to their cognitive characteristics. This study aimed to analyze the
relationship between the dimensions of emotional intelligence (emotional
sensitivity, emotional maturity, emotional competence) and the dimensions of
educational leadership (objectivity, use of power, flexibility, understanding of
others, knowledge of the principles of communication) among school principals
in Oman, besides the analysis of differences between emotional intelligence and
educational leadership according to gender and governorate variables. The
sample of the study included YY1 randomly chosen male and female principals
from nine governorates. The Quantitative Approach, the Emotional Intelligence .

Scale by Shadi and Singh, and the Educational Leadership Ability Scale by™

Morsi were used. The data were analyzed using descriptive statistics, multiple
linear regression, and Multivariate analysis of variance using SPSS version
YY. The results showed there was an effect of emotional intelligence on the
ability of educational leadership of school principals, and emotional sensitivity
had the most fundamental effect. There was a statistically significant
relationship between the dimensions of emotional intelligence (emotional
sensitivity, then emotional competence, followed by emotional maturity) and
objectivity. Emotional intelligence (emotional sensitivity, followed by
emotional maturity) positively affected the use of power, while there was no role
for emotional competence. Emotional sensitivity, followed by emotional
competence played active roles in the dimension of flexibility, while there was
no role for emotional maturity. There was also a statistically significant
relationship between dimensions of emotional intelligence and the
understanding of others. This study also found positive effect for both emotional
sensitivity and emotional maturity, in the knowledge of communication
principles, but no effect of emotional competence. As for the differences
between emotional intelligence and educational leadership ability according to
variables (gender, governorate), the results indicated statistically significant
differences in emotional sensitivity according to gender in favor of females.
Besides, differences in the level of utilizing educational leadership capabilities
(objectivity, knowledge of communication principles) according to gender also
in favor of females. This study of the Arab educational environment has
provided a measure of emotional intelligence as a feature, alongside the
possibility of benefiting from its results in the preparation and the qualification
programs for principals.
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