CHAPTERII : LITERATURE REVIEW 3 ,

2.1 Chapter Overview

This chapter discusses the development of the m-

on authentic hadith elements. This developed mode

authentic hadith may be applied in m-learning. chapter al d’sc.@s the
theoretical framework used in the study, which the AUt Hac@rElement

Inquiry Model, Instructional System Demgh@ earm@&.del and the

orn@{fm validity, source

main elements of the authentic hadith ; auch incl

reliability, information exploratory, mation iga @ormatlon evaluation.
N
<§°
2.2 Hadith Studies &)

A
N
2.2.1 Concept of Hagith lees ‘%

After the Qu an, h |t a gU| r carrying out activities concerning

jé:

the world and t afte . ot wor %e second source of Islamic law that

explains the %a\ ’ijhﬁdi

the/Qu arjé&\.hadlth is a kind of interpretation of the mujmal,

relnforc% a kld}l
lag verses of the @_’ﬁzn This is also for prescribing laws that are not

c ated in the Qur’an (Abu Layth, 2005). The word hadith comes from Arabic,
al-Hadith,” meaning “new” or “words.” In terms of terminology, “hadith” means
at which is attributed to Rasulullah S.A.W. with regard to words, actions, or taqrir

approval, physical features, and characteristics. Umar bin Hasan Uthman Falatah

aﬁl&lple the Prophet’s hadith works as a
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(1981), explains the meaning of the hadith is attributed to Rasulullah S.A.W., attributed
to Rasulullah S.A.W. or sahabat or tabi’in, events that are attributed to Raw
S.A.W. even though they occur only once or are narrated by a narrator,@hat is
attributed to Rasulullah S.A.W. in terms of words only. *

A hadith can be divided into several stages, depending on Whm IS accepted
or rejected. Hadith magbul (acceptable) is a type of approved hadith/that is separated
into two types: sahih and hasan. Hadith mardud (re dX;e' not meet the

requirement of hadith sahih and does not have to be arjih ha rdud But

scholars give the opposite view of the reasoning am@e mardud ttfs @her it

can be practised or not (Al-Suyuti 1994).
adltkéholars examine

both to determine the authenticity d\%th Sanad; Isr@‘ﬂs the narrator’s
genealogy from the hadith’s author matan. \ﬂaﬂa r,@ the matan are linked
al.,

through Sanad (Najm Abd. Ra?%alafgt
an

\m &
Islamic scholars have emph e n] of sﬁéln Islamic studies, especially
in the study of hadith. % I-Thauri sai l 0’

’
N., sb7 Qg s; C ot S Y1 et UG
o
Al-Thauri sal% IS / wea jo'r b&lavers if (he is) without weapons, how does
el

Sanad and matan are the two compo ts the

). Si the time of the Tabi’in,

he defend

e ))&
e

\
\ el Lo el pn U Lo Vg, opdl e e sl L Ly A e JU

Qnad (sanad) in my opinion is a religion, if (there is) no sanad, anyone will say
ything (in religious affairs).”
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Hadith scholars, also known as ahl al-hadith, are crucial in protecting hadith
from the enemy. Yahya (2016) found that hadith scholars follow a tight Tj
(method) and discipline to maintain hadith as an important source and civili nin
Islam. After the Prophet S.A.W., several hadith scholars are mentionedﬂ% Bukhari:
Sahih Bukhari, Imam Muslim: Sahih Muslim, Imam Al-Tirmizi: WAI-Tirmizi,
Imam Al-Nasai’e: Sunan Al-Nasai’e, Imam Abu Daud: Sun Maud, and Imam
Ibnu Majah: Sunan Ibnu Majah are among the hadith know mr ments. Besides,
there are other books of hadith, e.g., Imam Malik: Mu ) nw: Musnad

L \T
IS
AWA spe%mring the

Ahmad, and Imam Ad-Darimi: Sunan Darimi.
The sahabat directly referred to the Pr

early days of Islam. Rasulullah S.A.W. would a Weroill I iries.@gaathering of

knowledge of Rasulullah S.A.W., inciwﬁa happene a&@‘dh S.A\W., events
that happened to Muslims, and th@S/ities 0 WII ,@\'W observed by the

N
sahabat were all examples of learmi uring the period iwo@sulullah S.A.\W. (Faisal,

Soroni & Wazir, 2016). ﬁabT ou und@d, memorise, and practise

everything said by the % AW. 0’
&
i gejt was previously forbidden to write

Sahabat Wowt erie
any hadith exce&h&ur’amyb hadd't-iéfb'y Imam Muslim.
| Jda

[ g

(
§

{Wuw\ﬁpgvfdjgs;WY}

Meanifg: D8 not write from mesqther than Al-Qur’an ; whoever writes from me other
th r’an , then extingui (HR Muslim no. 5326).

0\& However, it does not mean the process of writing hadith does not occur at the

e. This is because the writing of the hadith is also one of the ways to learn from

Rasulullah S.A.W. Hadith writing is based on the hadith of Abu Daud:
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i i T g ale S o ) gy r a6 2 IS ST @S JB gae bl e
Loy ol 2 oIS 2y oy ade &) Lo B Sy nnnd ¢ 3 IS ST 1IGETPES
S W & ) aneol Ll ooy ale 0 Lo B s ) 23 o 5T ;.)L:Q\G- E

.G Yim@zz L»A&.a

Narrated Abdullah ibn Amr ibn al-As: | used to write everything Wheard from
Rasulullah S.A.W. | intended (by it) to memorise it. The Qurw ibited me by
saying, “Do you write down everything that you hear from him while'Rasulullah S.A.W.
is a human being and speaks in anger and pleasure?” So, pped writing and
mentioned it to Rasulullah S.A.W. He signalled with his his ymouth and said,

“Write, for by Him in Whose hand my soul lies, only ri ou‘o\ityunan Abi
‘X
abat

Daud. Kitab al-’1lm Bab Fi Kitab al-’l1im. 3161).

Rasulullah S.A.W. also showed the method monstfatio ohis éa'l :
Rasulullah S.A.W. used this approach in the g Waf/s ads\,?tches or
drawings on the ground; he used finger, d, d sti k ures; @X; compared

objects around him (Hassan et al., 0 dy con d|n, Akbar, and

ERY

Nursafrar (2014) showed that the de stratlon Wj i ;( ost effective in the

learning process, according to er’sﬁerce ion. Séé'a\dlrectly the teacher must

set a good example becaus hs al ﬁzz @acher s behaviour.
However, aﬂer% of RaIIuII é A.@' the writing of hadith continued

or. <<éWalzlr 2016). Soon, there was an

in the time of saha nd tabl

w

attempt to fabn% ith, i iz, i
arrangem wrodlfed‘o m'ly @ r so long, many memorisers of hadith have
died U |%

con t ed their attention o@ndmg hadith (Hading, 2016).

%The Role of Ahl-Hadith in Maintaining the Authenticity of Hadith
0 Hadith maudhu’ is a hadith that is categorised as the weakest hadith. Hadith

maudhu’ is a hadith that is designed and attributed to the Prophet S.A.W. to protect the
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interests of certain parties. This is a serious lie in the name of Rasullullah S.A.W. From
‘Abdullah bin” Amru bin al-’Ash ra., The Prophet S.A.W. said:
“Whoever lies to me on purpose, then be prepared to take his place ir@(Al-
Bukhari) *
Islamic scholars agree to reject hadith maudhu’ and forbid its dissemigation except to
state the fabrication of the hadith. Hadith maudhu’ will harm EaM, and worship.
Therefore, the spread of hadith maudhu * has become a big p nd Inust be opposed
by Muslims. .\d
| ]
_ _ - P
There are several factors of fabricated hadit tified oy gl‘)Uf\@olars
regarding hadith maudhu’. The spread of hadit hu% pla@oughout

the country. There are several studies on W rs rb‘at to the@gz:d of hadith

maudhu” as follows: \% é
1. Ignorance g? '\N>\YY §

3
w

There are also groups ho Jike to(@-good deeds but do not

X &
understand the religion. They.cre hali m dhu@otivatethecommunitytodo

good deeds by stating% vantzig s of ‘e.r{aho)'ractises without being based on

&
strong texts (Rab'iagamiar, \rS), he)éeate hadiths maudhu’ for targhib and
tarhib as a moti% get Allaf('-Sj&(/.T. in the hope of getting a reward from

Him.

Amatical attitudes to@é race, ethnicity, language, country, and sect to
h%kt their priorities have also aroused motivation to commit fabricated hadith. As
n

xample of fanatics in the mazhab, as done by the followers of Mazhab Figh
}abiatul Aslamiah 2016), among them:



o D £ S (3 oy 28y o
Meaning: Whoever raises his hand when bowing, then there is no prayer for hi

This hadith was created by the followers of the sect who did not raiscm nds
during ruku’. In addition, there are also hadiths maudhu’ involving the u&race, such
as the glory of the Persian race (Afrizal Nur, 2013). They invented?’lﬂrs maudhu’

such as:

“That the Persian language will later be the language used Gz on the Arasyh when
God rules something with a soft language, then at that time P@dmguage IS
used.”

ol
@
3. Enemies of Islam | c}v'
=\
Attacks from the enemies of Islam are_done“by thosé whotry to\l eofrupt the

thoughts and principles of Muslims. Ar% m @{e\indi%\g;d munafigs

(hypocrites) who deliberately create h@dhu ‘re mz@‘s of faith, syariah,
law, worship, morals, and others to ebtli/ dama \MUQWT!S /{\
YV &

4. Politics “a Q
Hadith about the virtuh‘t e I:Mup@ders, and streams in religion

can also be fabricated.% a group tha rdat@aany hadith maudhu’. The Syiah
s 4
dhu® in cerinection

invented the hadith maudhu” in with thé appointment of the most deserving

|
s

e ST on e Jal 3 it 5 5 my o

caliph, Ali. The

£

QD
c
L )

4

Meaniﬁ: one who receiveé;qg_ will and the one who became my secret place and
e

Messor from my family was Ali.

éthe side of Mu’awiyah, some made hadith maudhu’ as follows:



Meaning: People who can be trusted on the side of God there are three, namely: I,
Gabriel, and Mu’awiyah. Y~

In addition, writings by Prof. Dr. Abdul Hayei Bin Abdul Suko 015
published by JAKIM stated that several factors in the spread of hadith “include
the crisis in Muslims, tarnishing the teachings of Islam, stimulating society to do
charity, seeking worldly interests and personal factors that ca%. voided, such as

Rasulullah S.A.W. left two treasures of knowle al-Q ’MI-Sunnah,
&

blindness and so on.

to remove human beings from ignorance. The sec ference f ﬂsli@is al-

Sunnah, which is a source of knowledge ili atlo'n arad\)‘\%~ 1998).
Therefore, the companions were very carefw acc tin d dlssén ating hadith
to others. According to a hadith by w. ullah Ibn ud

Lwct"ij»\a.b\ﬁ .dﬂ&w}@&i&«a&\‘)ﬁ)w‘.Jbuwiwjzwdg O

The meaning of the hadith: May Allah éladden a man who hears something from us, so
he conveys it as he heard it. Perhaps the one it is conveyed to is more understanding
than the one who heard it(FIR ‘at- TII’I?I'th itab, al*Hm).

In gener al gt anha‘ i—@&;’i\/as a method of maintaining the
authenticity of th a . mt(}ree levels. The first level is the basis of
discipline H@ in maintaining the authenticity of the hadith,
especi Iw the f Is hadith The second stage is through the process

ment of the manha}&?the aspects of riwayat and dirayat hadith. The third

S the process strengthens the manhaj of Ahl al-Hadith with the emergence of the
rk of later scholars (Yahya, 2016).

One of the roles of Ahlu Hadith to maintain the authenticity of hadith is to

examine the chain of hadith. In the books of hadith, many narrations state how scholars
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seek hadith chains to ensure the authenticity of hadith is maintained, especially after the

slander of the murder of Sayyidina Usman, and the Muslims were divided into se\veral
N
groups. Among them is a narration from Ibn Sirin in the preamble of Sahih Muslim:
\7J
Ao andl ol J) 5Bl ¢ oSy W e 1 1906 2l cady Ll sl e 0glly 1555850
NIRRT R C W P Y (N -t P S e

—V
Meaning: They never used to ask about the isnad (chain of narration). Then, when the
fitnah occurred, they said, “Name us your men (i.e., narrators).” Then it would be
looking towards Ahl us-Sunnah and their hadeeth would be taken. Moreover, it would

be looked at towards Ahl ul-Bid’ah and their hadeeth Wouldvnot be taken.

rﬁet_r\ﬁ& used

The authenticity of the hadith can be maintai exami‘in

in understanding the hadith. Faisal (2016) Ise cqgmods for

ste Z'O
Y* _
understanding hadith. Here are 20 accurate ef ctlv@"net S for rstandlng the
hadith of the Prophet, as shown in TatN

Table 2.1: ds in un n ng\h dith
1. Understand the hadith acco the . tmg {?‘the meaning of marfu’,
perspective of the Qur’an \ f mulg and so on

2. Explain the hadith with adith ) Ider@ certain features found in
adit

3. Understand the hadith ac rdHK ’13‘. Kgpking at the goal of the hadith not
on.Jts’appearance

understanding of gﬁﬁgglf
4. Master the N @ Adhering to the apparent hadith

methods ’\ ithout takwil
5. Understa ee nThe |ghce b‘D 15. Takwil hadith if there is a need
Gharib ) .:&J

3

6. Und%’g he hadw‘?rding@\the 16. Distinguish between hakikat and

eth ul Figh \Y‘ majaz in understanding hadith
. y and understand.&-)’?&m, al-|17. Do not use common sense in

7
al-Mutlag and al-Mugayyad understanding hadith

erstand the hadith by referring to | 18. Not interpreting hadith  with

abul wurud interpretations that are contrary to the

Sunnah Illahiyah
9. Understand hadith based on magasid | 19. Understand the mukhtalif of hadith

properly
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10. Looking at the actual wording of the | 20. Identify the Nasahk and Mansukh
hadith, not at its meaning found in the hadith
\ge to

uide for

Previous scholars have completed the responsibility and trust of
maintain the authenticity of the hadith. The knowledge left behind is

Muslims, especially students who will continue the legacy of the scholars.

2.2.3 Development of Hadith Studies in Malaysia Y.

The development of hadith in Malaysia contin grow, ra '!IIy h a series
of hadith studies held in mosques and schools. Ther , Fadzilj Der 3’1; mir
(2014) divided the study of hadith into formal and infermal studies. orn&Reducation
is classified into two: schools and institutio omr ~Non- al education

includes studies in mosques, madras@ ing s andéber organisations.
They also explained that informal gducation i \mqgke ipa\-lhe traditional method
while a formal education uses m odefh me as. E@ples of informal hadith
studies can be seen in the Ponh‘hut) e. A{&w was conducted at Pondok
Lubuk Tapah and it caf be cgcluded Latt qtuqb hadith plays an important role
: ? 1 4
for students and thw nilt ‘F-he\ dy o(ﬁfdith here is conducted informally,
causing many grl&s of @Jbuk&?ﬁh not to become experts in hadith but
!
rather in the fﬁd}fiq and t id. I-&)vaer, the alumni of the Pondok contributed a
lot in ter %ca&oﬂet g p@}cs, and the economy (Norhazlina & Friedman,
Y, .
2009). NV
{J
E\ubsequently, the study of hadith has been developed and introduced at all levels

eschool education and higher levels of education in Malaysia. Each institution
implements the process of teaching and learning hadith as it occurred in the time of the

Prophet S.A.W., such as talaqqi (face-to-face) between students and teachers. This is
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done by most studies of Pondok and Maahad in Malaysia to maintain the method of
Rasulullah S.A.W. in conveying hadith (Rosli & Mohd Noor, 2015). Ther
denying the effectiveness of this method because talaqqgi is the bes@d in
maintaining the authenticity of hadith. A

Hadith studies are also available in schools in Malaysia. Most f the schools are
under the administration of the Ministry of Education Malay 'aMme schools are
under the administration of the State Islamic Religious Ye.nt.'The method of
study is to use the syllabus that has been adjusted b M }bs\Sd‘Pelajaran
'Ielth@l‘z;bus
tis Q&ﬁy taken

14). ally, most of

Malaysia (SPM) and Sijil Tinggi Agama Malaysia (S

for schools under the administration of the St

from the Al-Azhar University syllabus, EEW
r

the syllabus contains hadith to clarify iSsues relating to t

zil

S

be introduced to Ulum Al-Hadith ( in & A%Y
N
Among the institution%er I@arnin that 0@ hadith courses are the
N &
h “Studi rsiti “%Ts Islam Malaysia, Akademi

Faculty of Quranic and S‘?
Universiti Islam Mala iversiti Islam A tarhba&a Malaysia, and the Department

g7 L&

n
sa alaysia. However, this study focuses

S
of Al-Quran and S Univef ng

on Universiti Sains Isfam M d ai@identify learning approaches that can be

!
¢
applied th@erat e review on @Raming methods of Islamic studies.
N
% invalhues fk tas@nd activities done by teachers and students. The
Y-
instu&plans this learning g@rhatically and comprehensively to implement it with

a tate teaching methods and techniques, guiding, encouraging, and motivating
:t nts to take initiative to learn, acquire knowledge, and master the required skills
ok Soon Sang, 2008). In the context of education, a teaching approach refers to the
method or manner in which teachers and students apply lessons. The teaching approach
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is determined by the methods of content that is being processed to see the involvement
of students in the teaching process used by teachers (Kasim & Husain, 2008).
However, teachers are still tied to the old teaching and learni \hods
(Kamarul Azmi, 2013). The teacher should place a strong focus on seﬂ&w teaching
approaches that are appropriate for the students’ level of knowledge. (Ngor Hisham Md.
Nawi, 2011). Previous studies have shown that the study of hadith hasitaken place since

the time of the Prophet S.A.W. until now. However, it is (] emphasise that

the methods used are in line with time. ‘\d
X

R .é\ | &
2.2.4 Takhrij Hadith Studies
' 4 N

Y
The meaning of takhrij is a science thatqscuss rinci@@nd methods
that facilitate access to the position of a@ltifi a’ah Qad syawahid from

original sources and sources that reEembIe e ina

non-original sources, and

A
ith, efther aéc ptecgyr rejected (Abu Layth,

then explains the law and degreeE
q %
2005). Al-Tahhan (2010) defw hrij ha refeﬂxﬁfgj to a process performed to

N
indicate the position of, haWom i# ori all s@ that narrates the hadith and its
rs oah

chain by the compile e sm@ d é:@)ejns the status of the hadith when
necessary. /&\ Q 5
Wher@ma (200 ?!ed the science of takhrij hadith is knowledge
that disc Q\Ethods 0 emsu tg\\erigin of a hadith from mutabar sources and
evaluate itS¥p0sition based or{ accufate evaluation methods. Khafidz (2012) stated that
a Iﬁd&h IS based on the orig%)source book, which contains the hadith along with
‘%ation about the law, whether it is sahih, hasan, or dha’if. According to the
tements presented, Jamani & Othman (2017) did a study of hadith takhrij for

postgraduates at the Faculty of Islamic Studies, National University of Malaysia,
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revealing that 45 hadith takhrij researches were published between 2000 to 2015. The
study discovered that the practise of takhrij hadith must be continued in o?m
examine the authenticity of hadith using the right method. (’}

The purpose of studying the science of takhrij hadith is to |derﬂ§@e original
source of a hadith, whether it is accepted or rejected. This shows that the knowledge of
takhrij hadith is very important for anyone who studies in the field‘of religion. The
importance is to know the original source of the hadithto b &.

evidence in religion

(al-Tahhan, 2010). Therefore, hadith scholars have liste eral nw\e science
‘X

listed 21 eﬁt@khrij

h%ﬁ'i ee p@? benefits

m ata nd sa@ all of which
contain 12 benefits of takhrij hadlthw 22016) ha isted @%neflts of takhrij

hadith. The result of all the benefits hru ha |\the$ ja:e‘n presented in general

is to know the position of hadu% boo@s of Radith, |@ Ify the sanad and matan

of hadith, analyse the sana %th,i Xp mth@ of hadith, whether accepted

or rejected.
4

While descr the meit khrl th Al-Tahhan (2010) explained that

of hadith takhrij. Among them is ‘Abd al-Hadi (1987

hadith. Abu Layth (2005) divided the benefits

from sanad, benefits from matan, and be its

five methods ¢ be lied i hadi he five methods are: the takhrij method

based on th ator of he sa b£ tb khrij method based on the beginning of the
Word m a ith; the } methc&)ased on certain words matan hadith; the takhrij
met sed on hadith th m?'y/and the takhrij method based on the nature or
% ristics of matan hadith. Abu Layth (2005) stated that there are six methods of
Q Ij hadith: the takhrij method based on the word gharib matan hadith; the takhrij
ethod based on the beginning of the word matan hadith; the takhrij method based on

the highest narrator of hadith; the takhrij method based on the hadith theme; the takhrij
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method based on the nature or meaning of sanad or matan4; and the method of takhrij
based on istigra and tatatbu . T

Faisal (2016) also listed six methods of takhrij hadith: takhri by
identifying the narrator of the hadith; identifying the beginning of a'ﬂé@from the
matan of hadith; identifying the word in the matan of the hadith; identifying

themes/issues/topics found in the hadith; identifying the char ter}* found in sanad
ac t

and matan of hadith; and the takhrij method based on ist atrtbu ". However,
(Abu Layth, 2005; Faisal, 2016; Fadlan, 2018) added a r me how‘th takhrij

jon technolagy of c‘&ﬁag:ers.
ormi\{g deedgased ona

holar%g/(; set several
the @ﬁvledge of al-Jarh

wa al-Ta’dil and its methods, uncfgyding t %} Q@ashih and tad’if, and
S,
understanding Dirasat al-Asani 'rasapaI-M ra«(FaisgL, 2016).
Af Ko
2.2.4.1 Al-Jarhwaal-Ta’ %\
('D N
al-

llmu al-jarh wa ‘dil rs{ e l‘ﬁiﬁalks about the narrator being either

criticised or give@)rt i Lss instead @ng wicked things. The importance of

this knowled@%bide[tify t nfrlrat&g%ho are magbul (acceptable) and mardud

(rejected Q! poi‘iti n of their Déb(a'tjions. Therefore, the science of al-jarh wa al-

il 18, to“identify the trusqu@ﬁess of the narrator, to identify the dhabit of the

N

nim to identify the law of the mukhtalit narrator, to identify the law of the narrator
a

0 di’, and to identify the law of the majhul narrator.

due to the current needs of takhrij methods using info

—+

The most important thing to consider b

hadith is to determine the authenticity of théshadi

methods to determine the status of hawa as deepent

== 5

—+
QD
o
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2.2.4.2 Tashih dan Tad’if

The knowledge of tashih and tadif is one of the understandings of the We
of al-jarh wa al-ta’dil. The determination of the law of authentic hadi @e by
fulfilling the conditions set by the scholars. Besides that, scholars have also determined
several methods to identify authentic hadith. Among them is that theml must be in

the book of Sahih Bukhari or Sahih Muslim, there are stateme experts in tashih

and tad if that validate the hadith, and if there is no scholar on t’e law of hadith,

a study of sanad should be done (Falih al-Saghir, 2013). ‘\d, NS

é | S
2.2.4.3 Dirasat al-Asanid
b 4

\,‘Z*

Scholars have established several m% ort fsa@mong them

is to collect and present all the hadit\%to fin ilaﬁs and differences

found in the sanad hadith becausegthere are wwc ﬁsanads for a hadith.
Therefore, the hadith researcher plaifi ever Jnila i \nd difference. The next

step is to examine the narratoanl tiom; co@ts of identifying the identity
of the narrator, identifyin % date ]( birth of @lrrator and their tabagat, and
C ? 1 3
of thé na N the (nfgﬁe of al-Jarh wa al-Ta dil.

Besides t

of the differe@we h sa
sanad o %73 rr?ybbdc an \Nith other narrators, and differences in matan

4
may in%de ncomplete hadith @a.nces, other additional utterances in the hadith, and
N

ceding and ending utterances.
é Finally, the researcher must identify syaz and ill ‘ah on the sanad. Identifying

Q’ﬂ on sanad means the researcher collects another turuq for hadith. If there is another

identifying the digni&
M

hadith similar to it, then the hadith does not contain syaz. On the other hand, if another
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hadith is wrong with it, it shows that the hadith is syaz. I 'llah in the chain is the hidden

reason in the chain, such as the existence of waham, ghalat, ingita’ and others. Y'

2.2.4.4 Dirasat al-Matn :: ,

The study of the content of hadith involves two aspects: Al-

and Al-1"llah fi al-Matan. Al-Syuzuz fi al-Matan occurs from m

in the hadith due to the narrator who is not dhabit, Al-Tashif. wa R—Tahrif, which occurs

in the hadith, and additional utterances found in some ns but @3 narration

of others. Whereas Al-1’llah fi al-Matan occurs due te_hadiths that ar ortr5£5§' the

meaning of the Qur’an, hadiths that are contrary to ight hi?o , hadiths @contain
NV

confusing utterances, hadiths that are contrary totthe pri \regof srgand agreed

methods, and hadiths that contain evil an 'wsibl Dﬁwg uttt@

o

rophet.

dit;l\’s authenticity, to the

The scholars have been vigilant in pres ving t
point that the requirement of perfoEE goqd actiong'with @dlth must first establish
q %
the hadith’s authenticity. Theﬁhgt~ dolo termi\hiﬁ{; the law of hadith is very
N

useful and should be given aEntion bv’som ne v@ants to understand hadith.
e T2
2.3 Mobile Lear, (M-Lefa i %(J
_ N
2.3.1 Conce M-learnin i @)
¢ ? L)
A des ago, the gon of e-learning was created, in which learning
LA
activiti wnducted er{he ir@met, with or without the use of networked systems
; Y
an% nic equipment. WBtc;f)ased, computer-based, virtual learning, and digital
%ration are all examples of how these electronic technologies are used. Electronic

thology has advanced significantly in recent years, with the usage of wireless and

mobile technologies becoming increasingly common. This has an indirect impact on
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teaching and learning. Due to the growth of wireless technology (Ally & Tsinakos,
2014), students can now access educational resources from anywhere and at arwm!.
The concept of m-learning has begun to be discussed as a possible replacerr@\shmore
traditional means of education. A

M-learning is not a new phenomenon. It is a type of e-learning that allows people
to study in a variety of ways without limiting their access to information. This mobile
and wireless technology, in comparison to face-to-face te X,.al

'ows learning to

take place without the requirement for specialised physical infrastructure to access
oy

ho live in atjo@hout

a% me 1@@ mobile

, or c@f‘pzl:ters (Sarrab
urce@!ﬁs technology can

information, which is especially beneficial for indivi

such facilities. Information may be accessed a

devices such as smartphones, PDAs (persow

et.al 2015). Because students may reawa learning

=

QD
_—‘gl
b

QD
~—

generate motivation and passion for@ying_ :\—\Y ,<\
N
M-learning is a form of [ thatQJtiIis mobil ices to address learning

demands quickly while als Mng l: 0 engag h one another regardless of

time or location (Goks ich, 2013; Mah et'al@lZ). Gitsaki et al. (2013) defined
’ 4 f &
mobile learning as wng c? \[‘kn Wleg.mcessible anytime, anywhere at the
A .

i obil M-Izv:&(ng is a measurement of the ability to use

learner’s pace u%

!

¢

mobile dev g‘@sup rt te i(g @J(plearning (Mehdipour & Zerehkafi, 2013).
-hr

Therefo%
on ma,&

nd time by using m@{echnology and the existence of internet facilities to

N
ning'is.a ?ning@)cess that can be carried out without depending

egs e smooth process of teaching and learning.
Q These developments have urged all parties to meet the demands of the
evelopment of modern learning currents in the virtual world (Brown, Johnson &

Poltrack, 2014). According to Amani Dahaman (2014), the production of a curriculum
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that is in line with current technological changes is important to the education system
in Malaysia in the future. Innovation in mobile learning can lead to a paradigmw
mobile technology education that is believed to have the potential to be use i\hing
and learning in schools. A

Mobile devices are required for the m-learning process (Pa am, & Cha,

2012). In the application of m-learning, a variety of mobile eMe employed. A

huge number of devices, which have a variety of capabilit séwireless technology.

latfo Wengaging,
X

dynamic, and broader learning environment may be d by combj nd t@logy

In education, mobile devices provide a flexible and effici

with education. Here are the types of mobile dewi at s% arni@-

1. Smartphone

2. Laptop \c}, ? é
3. Tablet PC C,) >\)T
4. PDA (Personal Digital Assi&% q
| N ﬁ] -

Ozdamli & Cavus (2011) raise nifigant w@ concerning the character of
m-learning and its eler%%-tam}fl i
boundaries, provi’%ooperf\ \I‘ea ing <'.Q(,)nment that features individual and
group interactioq{ ey \a:;f mﬁ'ﬁing are ubiquitous, mobile, combined,
personalis@tive/col‘ a raﬂ've(z_ijm instant information.

A%:,Q\
N
N

wi ..rﬂob®devices transcends geographical

Yv
R
S



Instant H \
Information :

Features .i
of m- \
learning
Collaborative Combined
\d \di
J N
v _ 7 b i
N

Figure 2.1: Featukes of‘-lea‘m\ g
2.3.2 Evolution of M-Learning % O‘Q

Conventional learning offer@us adval ync the need for students
N

to attend classes or lectures. St acquire notes fro turers or instructors and

participate in various Iearn@/itil ng this @d. Students may lead group

conversations and learf, wi eir peers. This rhet@ establishes asocial relationship
&

between students @urers hod &o’aims to encourage students to think

creatively whilg, alsowimp

@ﬂedge and performance. Conventional

learning, on r ha oﬁ/n@ with surface learning, which is learning that
is simply atthessurfage level. }' his s the conventional system less practical since it
can ter developed to ad contemporary educational developments (Jonassen,

There are several disadvantages to this system. One of the shortcomings
entified was the lack of engagement between lecturers and students. The lack of

interaction between students and lecturers, as well as one-way mode learning and a lack
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of learning tools, has a huge influence on students who are unable to communicate
effectively and receive little response from lecturers (Narayanansamy & Ismail, ]
During a learning session, students may behave unethically by attendingckj}st to
copy the lecturer’s notes. As a result, the learning objectives mightﬂé@ reached.

Devinder & Abdullah (2006) stated that the interaction between studewts and lecturers

became inactive due to the limited learning period with lecturer. iMus lecture halls.
Typically, there are two types of students during a wide- Ignin? session: active
and passive. Active students will be more likely to partieipate in di sessions,

‘X
while passive students will only observe and learn individually (Devi er’&@ullah

2006). \f \/\’“
Conventional learning leads to a I«Jf:ra\ce rces i&.lecture hall

because students only rely on teachin terias and notes'given @turers. Students’

sources of information retrieval areﬁm'jed by a\k~oWus pdeaching materials and
;Bﬁy N

lecture notes, and thus cannot b%assis studentsin tzc understanding a subject.

As a result, impoverished %W”’ inUe to b@ssive students, and lecturers

will receive little input% dents.“

e
23 O

E-learning i ew tec}]n é rning systems and provide learning
through the use& oni ' E-Iecﬁsfrﬁg is a type of alternative education that
%\ the finternet. P{Sl@(jp?rts the teaching and learning process with

4

bor%link to interact ant@ﬁange information. Students can use the Internet to
fE\aN get information and materials that are relevant to their studies (Sian et al.,
)

takes place
N
electro% ia and ; Thro@ e-learning, Internet technology provides a
L 9

. All of these networks can help with information distribution and engagement
etween lecturers and students. Electronic instruments that may be used in e-learning

throughout the teaching and learning process include the Internet, satellites, interactive
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audio-visual tapes, and CD space. E-learning, as a new medium for learning, has the
potential to captivate students and provide them with better knowledge. Y~

E-learning is learning that can be done from anywhere With@emet
connection (Dominici & Palumbo, 2013). It is possible to use it at honﬂ% a hostel.

The purpose of e-learning development is to simplify learning processQas awhole, not

to replace classroom-based learning (Cheon, et al., 2012). eem styles using e-
ono

learning methods provide you with more alternatives to h L,|d like to study.
Teachers can also use e-learning methods to help st ts st defectively
(Truong, 2016). According to Chen, Kao, and Sheu ), audio an isﬁal{@hents
are presented in the form of graphics in e-learni mp% e u@n lecture
halls since they can be seen and heard, an@hthey ‘are a\ite r Ionq@:gnces where

learning can be done concurrently. Provigding ades or vi n théﬁture hall can help
students grasp what they are Iearnir(') \T ,<\

N
However, because e-Ie% de &den n int&é‘ﬁ access, there are a few
disadvantages. E-learning hstrlw nterpet c@tion and limited access. E-
esk

learning also necessit%m se o:: [‘)‘ (/isb'tg devices such as desktops or
laptops. E-learning damagei \-TI\S ills g_md to lesson fraud (Arkorful, V., &

Abaidoo, N. 2015). With th
¢

tools, e-lear s@as evolved
Accord%b

parti for students in hi@ducation institutions.
\/I-Iearning evolved as a new learning paradigm as a result of technology
dﬁtlon, emphasising the ability to make the learning process more user-friendly
u, 2013). Alias, N. (2003) conducted a study at a Kuala Lumpur school to evaluate

the adoption of m-learning programmes among students who choose to learn using

NN
ahim, N. (20%3), m-learning is an optimal learning method,
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technological resources. This is one of the first studies on m-learning in Malaysia. The
learning effect demonstrated that the improvement was also acceptable. T

Several requirements for introducing m-learning into mainstream I@}have
been listed by Keegan (2005). Among them is the registration of ﬂ& learning
students in courses on the official prospectus of the institution, the registfation of mobile

learning students to fee-payment courses, the registration of m N ning students to
sc

assessed courses, and the registration of mobile learning st rec')gnised courses.
To implement m-learning, Siraj (2004) included four t ical QWSZ content
L

management and product-related Software Dev ent Kit, igjh _\ﬁ%ides

bandwidth-intensive video packages, audio/c bj cts’ for_j eracQ‘i;E~ learning

delivery, hardware equipment, and wwe% webT ork @es to enable
connection to the Internet or resourcex%tl 0S rt c@%oratlve learning,

and other mobile technology tools ortable \bsa%s A

N
‘gt &

2.3.3 M-Learning in High ation AQJ
N

Asia is one of t moq populoxls co n?nt en it comes to mobile learning.
by

This statement was support o d D‘ ioglu (2015) in their analysis of the
use of mobile eM we l ies. rning projects have been implemented

in education (%h'les ueh

afAn, h Korea, and Singapore. Malaysia, on the

other ha I trall g behi L@orms of using m-learning. Despite this, several
studie earnmg h e bgen{/gﬁaucted.

(.-)
Several of these stud§ have been conducted at the primary school level

é% , Osman, & Ismail, 2010), secondary school level (Aliff Nawi & Isa Hamzah,

a
13), and university level (Kamaludin, et al., 2012; Masrom, Nadzari, & Zakaria,

2016). The findings indicate that mobile learning is the most effective method for higher
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education as a new and suggested learning style (Masrom et al., 2016; Aliff Nawi & Isa
Hamzah, 2013). T

Malaysians, on average, own mobile phones, which are increasingl@}lered
a fundamental requirement in life (Rafiza & Punithavathy, 2013). Learnﬂéﬂgy be done
with the use of mobile phones, which can be used to aid learning m the use of
mobile applications. Several studies have looked into ho Nrning apps are
implemented. One of them is an m-learning applicati &; asic Computer
Architecture course (Kamaludin et al., 2012). The app reate to‘\asii#tudents to

ic perfofma .4d&@b§;lly,

ules,{ otesjashcards,
aﬂe n onnec,@:izo~ the internet
&

via their mobile devices. \% ®)
For the Islamic Education C% an m- e\ng%p [ 'Pmn was created (Aliff,
j y N

Mohd Isa, & Surina Akmal, 20 ents assess the app. The

develop a passion for studying and enhance their aca
the content for this mobile app focuses on sev

and quizzes, which may be utilised even w

are pleased with the Islamic

findings of this study revea \ [
T

Education Course mobi icationX Thi su‘gg@' that teachers and students are
4 2
enthusiastic aboutlgof m? \f‘ear ing-é
In Auck% w Z 'aina a&d Rashina (2014) developed an Android-
¢
based applic t&)lled ath toffo basic education. The objective is to educate and
NN

learn in% ssroQm. forshoth sm&nts and teachers. This app uses numbers and

| N |
illustrations to help students @r’and practise single-digit addition and subtraction.
%Rand graphical user interfaces (GUI) have been used to facilitate student learning
also being entertaining for children. They will receive a medal when they

omplete a level, which will inspire them to continue learning. The programme also has

a section for teachers, which contains a lying language feature and a range of training
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modes. Meanwhile, Kallo and Mohan (2015) created the MobileMath app to study the

value of personalisation in mobile learning apps. Students in high school are th

audience. Lessons, examples, tutorials, quizzes, and games are all av. e in
MobileMath. A

Most respondents were satisfied with the use of smartphone apps, according to
a survey conducted on college students in Midwestern states w. oMmartphones and
use smartphone apps (Chun, Chung, & Shin, 2013). T th.ac jon levels were

influenced by factors such as fulfilment requirements, p man i‘ﬁﬁp@nent, ease
L

. \¢
this resear eﬂugé&s and
ont\hﬁt bee@veloped.

X

nte\to adept mob@earning since

&

well-designed mobile applications maymeet their dema O

Studies by S. Hussin, Ma@g)Amir,ﬁ;<Wsh (KO*Q) showed students’
N
readiness to use mobile Iearni% &/ i

of use, security, privacy, and peer influence. Accordi

students are highly pleased with the mobile

Thus, there is a good potential for educator

study us quest@aires to collect data on
\ &
ead[ , cho@l readiness, and predicted

students’ basic readiness,

readiness for mobile e'ins@tions. This survey reveals that

=4
-
s
S
@
o
QD
e

4
students are already famili \r'mo ogy and.are interested in incorporating mobile

learning into th@es.
manner in %)y engage_i

ts incfwysurvey were also unsure about the ideal

¢
oﬁilbfarning. A study by Aljuaid, Alzahrani, and
N
Atiquil condgicted ? 140@turers who used online surveys showed that
lect ere more likely to @pﬁt mobile learning and acquire the most up-to-date
N

@ﬁ material. In mobile learning, lecturers can download instructional materials,
d learning materials, evaluate student performance and results, increase academic

%ductivity, and access databases.
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M. Alfawareh and Jusoh (2014) explored smartphone usage trends among
university students at Najran University in Saudi Arabia using a survey ap .

According to the findings, a considerable number of students own smar \! and

91.7 percent of students use their smartphones to access academic portalS. Furthermore,
67.0 percent of them do not utilise it to record class lectures, an .5 percent have
never downloaded class-related materials. Song and Lee ( Ced Tn online survey

to look at mobile device ownership among 101 foreig dent at\hqﬁversity of
L

- _ | X
Illinois’ College of Business. Students were engage mmunication, l{u@ also
utilised mobile devices to visit social networkin?’g, di%' mati@fand have
Y.
fun. N 0\ %
e 9
2.3.4 Me-Learning Theory \

\ /<\
To pick effective learning Eads,ﬁh dev pme@f mobile learning must

q %
take an appropriate approacN& arning. ng @qearning process, learning

N
strategies must be adopted E motiva’:jeqts@t the learning process, shape

students’ personalities, respend toix;{ off{éﬁences, promote meaningful learning,

stimulate interac@id !edb , fac@ contextual learning, and inspire. As a
result, three I@the ries p,f,,se - 1) Behaviourism, 2) Cognitivism, and 3)
ConstrucEi%Behav uri str (T{as can be used to teach “what” (facts),

4
cognitﬁ's b';

rategies can
c Wtivism strategies can kg-fsed to teach “why” (higher levels of thinking that can
ance personal meaning and situation and contextual learning).
0 Behaviourism learning theory is learning that connects external stimuli with

students’ responses to produce behavioural change. Learning can occur when there is a

<

u@. to teach “how” (processes and principles), and
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relationship between a stimulus and a response. According to Ahmah Johari (2009), the
development of a person’s behaviour occurs due to one’s response to external i
The right approach to behavioural responses allows for the prediction(g}mdent
behaviour and gains full control over those responses. In the context o ning, the
use of mobile devices facilitates the teaching and learning process becatise information
can be accessed so quickly and expeditiously. Mobile d&?e_yn enhance the

behaviourist learning process. The use of mobile devic epar'a materials, get

responses from students, and provide feedback to st ts ( nWOlG). M-

oy
learning is relevant to this theory because changes@*nts’ action ar“bgkée}\ and
detected by teachers (Holotescu, 2015). \f \Y

;tal

Cognitive theory is based on interﬂ{n;

acquire knowledge, detect, store, ac and recall s

Hussin, 2013). According to cognit@Seory, W\th

is carried out, the emphasis is %{oces ing

minds of students and in }nenf §have an impact on student

behaviour (Yusup, 199¢7; rudin, 2003) THe p@ess focuses on phenomena such
’ 4 ¢ &

as perception, atte@me@ adinéJand the learning process occurs if

students are actw olv rstar@\j and interpreting the lessons delivered.

o i
ucgti Cp

Con Ivism i§ an c&zj perspective in which students build their

N
understandi congepts ?ugh @mbination of their existing new knowledge and

kno@ﬁge for reuse (R.

expm’,&. One of the main f c.|.\§és of learning is students who participate actively in

thei ies. Teachers guide students’ learning in a constructivist approach rather than

& imparting knowledge (Jantakoon & Piriyasurawong, 2018). Meanwhile, Benjamin
0

16) stated that constructivism is an active process in which students construct new

ideas or concepts based on their current and previous knowledge. In a constructivist
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learning framework, educators should transform students from receiving passive
information to constructing active knowledge. Therefore, instructors must
opportunities for students to participate in the learning process as appr@ools
Students who are active and always participate in learning can build theﬂ‘}@rstandmg
of concepts and apply this knowledge in a good environment while ?n.g supervised
and supported by their instructors.

According to Miftah (2013), the implementati ¥:arr'ng theories in
designing m-learning can help students to formulate learming strategi shown in

Table 2.2: é 73 | _\

Table 2.2: The implementation of learning theories in desoqnlng m- Iearnlng

T
X 0(\ {\
Theory Learning Implementation o rnlng\

Behaviour -Students mus inf med of th rn|n ‘[comes
-Students must be ,ﬁ;@y achieve learning

outcomes .

-Learni |als ust ran orrectly
-Studqu t be edba here are corrections in
i mclude different learning
e|r rning style.

to students.
In different ways.

lear
ust be ggwed to present learning outcomes.
tre{eg@, 0 facilitate ongoing learning.

tudent car}bcelve and process information.

Cognitive

Constroeti Ive le g process.
.\. -Studentssmust build their knowledge.
-Collaberate with other students.
\ -Students must be guided by educators in decision making.

-Students must be given time and opportunity for reflection.
-Learning materials that are appropriate for students so that
they can receive the information provided.

-Interactive learning.
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According to Sharples, Taylor, and Vavoula (2015), the first step in developing
a theory of mobile learning is to figure out what makes it different from other W
learning activities. It starts from the assumption that students are const n\n the
move. Second, a mobile learning theory must account for the mgrﬂ‘l& learning

outside of classrooms and lecture halls as people plan and manage thelgprogrammes to

encourage educational processes and outcomes. Third, a Iearmmheory must be

founded on current descriptions of learning methods that faeilitate su':cess. Finally, a
mobile learning theory must account for the widesprea eo and shared
technologies. ’ .\C}

To conclude, Sharples (2009) sugges obile ing . J?’UCUOHM

design should support learners to reach pefsonal, ind

g thr q@rconversatlon
con@ﬁ\ knowledge, use

and exploration, support learners’ col ;an to cons

technology to enrich learners’ coIIa ve kn nq\ ith other learners and

teachers, and support learners’ %n 9oss learning xts
&
q\
2.4 Hadith Studies v:a V\Wlng’ ‘

2.4.1 Hadith Studles viadlec h "

The stud adlt d to |tut|ons of higher learning, including
schools, un|v an orga s(j“Be use of modern technology is also used for
esira
4

the stud dlthrl b@hat the study of hadith is not hindered by

techno developments ane;s accompanied by the currents of modernisation. In
N

Mtlmes learning to use technology is no stranger to the people of Malaysia.

vation in education is an important factor in the development of ICT (Lu, Tsai, &

u, 2015). The integration of ICT and education is a good development for learning.

The use of technology is a good option to streamline the learning process (Kaware &
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Sain, 2015). This has had a positive impact on the hadith when the use of technology is
also used in the study of hadith. T

Nowadays, there are many modern technologies for use in the stu@}dith.
A study by A. Nawi, Hamzah, and Abdul Rahim (2015) showed that rd'l‘% teachers
have a positive attitude towards the use of m-learning. Amormm, through
technology, are from the aspects of communication, broadcasti ,\aﬂ'education (Syed
Hassan et al., 2015). This proves that technology provi %v.en‘ence and has a
positive effect on the study of hadith. However, the stu hadi fa blems and
challenges, among which is the spread of false hadith. spreadjof rej tetd@h has
a great impact on Muslims, especially in the ch faith, fa als @éhlp and

018) @&ghted three

guidelines that must be followed to en t a Ise hadit be @ed. They include

others (Al-Qaradawi, 2007). Therefore, an d

“don’t believe in something too ” “ma g g@\haring,” and “admit
. o S
mistakes.” Q-
&

The Internetis an i te(:l 0g @n especially in the study of

hadith. Internet acces I|g|0 kn ccessible through websites, the
4

internet, YouTube, |aI me(il:,\ﬁ\ 00| catlons with just a few clicks or
touches on the een pIa Nawi et al., 2012). Hadith learning can
be accessed We |tes i I arul al-Saniyah and Islamweb. In addition,

\
student an a useﬁ ?such-%\/laktabah Shamilah and Jawami ‘Kalim to help

themg&e learning process. Ne%*‘learnlng hadith becomes easier with the mobile app.
N

yclopedla of Hadith and Semakhadis.com are among the applications that

6 ide a hadith learning platform.
A study by Adam Gambo Saleh and Mohammed Mai (2015) showed that most

students use the internet to obtain information related to hadith. Of course, the accuracy
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of hadith-related information should be taken into consideration. One of the ways to
ensure the authenticity of a hadith is by reaffirming the authenticity of theWh
(Abdullah & Khair, 2013). 1) The need to know the source of informatio ) the
need to verify the content of the hadith, 3) the need to justify the auﬂé&gity of the
hadith, and 4) the authenticity of the hadith can be referred to exptRi.n' the field of
hadith. The importance of the internet in the study of hadith is the of multimedia.
According to Zulkipli and Suliaman (2013), the widesprea &n-ltlmedla has made
the study of hadith the intellectual vanguard of the revo

Therefore, the researcher will elaborate on se studies co ct[ed @adlth

using websites, software, and applications to ha st nderstand hadith

correctly. %\, 0\ Q\T

&

2.4.2 Hadith Studies via Web3|te O
3 "y
The use of technology has up,a hew |umﬁ;rthe development of the

Pl
study of hadith. The study of t IS grow p|d| ﬁfd continues to capitalise on

the use of technologygn e y space’and qorh@ The study of hadith can be
ebsD

accessed through the w and e a" sity and approach nowadays. The

purpose of hadltl‘@'\ u .g th Iaml b is to facilitate the use of information

quickly and e@&hah ad!?)‘d' ecause everything goes through a process
of chang ng to es |I®Jhe time.
b4

tudles use ebsﬂe,cég. r hadith research. Among them is a study conducted

san Amin, and Hassan\2014) to discuss the al-Durar al-Saniyyah website. Al-
u al-Saniyyah is a website that is often used by hadith scholars. This website is
erwsed by Sheikh ‘Alawi bin ‘Abd al-Qadir al-Saqqaf, which covers various fields,

including the field of hadith. This website can be accessed via the following URL:
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http://www.dorar.net/. The focus of the study was to evaluate the use of lecturers in the
study of hadith using the website of al-Darul al-Saniyah, to receive feedback fw

lecturers, and to evaluate the lecturers on the effectiveness of al-Darul aI-S@n the

study of hadith. The results of the study showed that the lecturers use -Darul al-
Saniyah website and encouraged students to use it. Y'

Not only that, Zulkipli, Yaacob, Anas, and Noor et I.N) discussed the
process of Takhrij al-Hadith through the website. This stu ﬁu ses the features
and methods of each website for the application proeess. R seWzilso used
Islamweb in this study. Islamweb can ccess i ltt{—)\URL

slamwle ot Il@-ﬁd to the

field of hadith but also covers various fields ur’a@%ﬁ, and sirah.

Islamweb has also collected nearly 1,4%@, includin un@‘rshed manuscripts
from various fields, including haditﬁzjlkipliﬁ\ﬁilxan q@- This research found
J H

N
that Islamweb has been very h Takfrij ith, bu{éas does not mean that its

https://www.islamweb.net/ar/index.php?page=

O

M &/
source should be abandoned. The%use r chnology i&e best effort to convey and

disseminate hadith effecti nd fast. l 0’
g b &
65 containi

ng&uldith studies use Arabic as the main

A large n:@f Wetfz
language, but I{i, akani ' oll {S&«/aid (2011) sought to highlight several

¢
websites co g@ hadith stu s{haé;e, the Malay language as the main language.
% N
The stu% ed “Websi ‘Haditl-r:pfalay: Descriptive study limited to three sites in

Mal guage,” namely: @(nan Himpunan Hadis (http://hadis.cikedis.com/),

%\? Pengumpulan  Hadis  Nabi  (http://collection.Blogspot.com/p/sahih
u

—

ari.ntml), and Laman Web Hadis, Pejabat Perdana Menteri Malaysia

Qtp://www&pmo.gov.my/\NebNotesApp/hadism.nsf/webhadismalay). This research

found that these three websites should be improved, especially in terms of information
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posted or uploaded to the website, as they do not cover all areas of hadith study. Other
proposals were mentioned in the investigation, such as efforts to increase the i
of Malay-quality websites that contain references to hadith, which is equivale ther

language websites, so that Malaysians can approach hadith using their HAUanguage.

2.4.3 Hadith Studies via Software \;

The existence of computer software has further en cmearning of hadith.
Learning hadith can be done using Islamic compu ware. Whem are:

Maktabah Shamilah, Jawami ‘Kalim, Encyclopedia

adith, Mawsu’ Ai-ﬁadjzﬁ'Al-
i

Syarif, and Al-Mawsu’ah Al-Dhahabiyyah Li Al-HMadith AIiN bawi Wa> muhu.
i By .

Based on Chowdhury et al., (2017), Maktabah Shamilah s 5300,vafious Islamic

textbooks, arranged into unfitting at% an olc d on, akhrij” hadith

automatically. In “Mawsoa Al-Hadith (En€yc ia adi_tQQ published by the

% A

company “Harf,” a total of 6200 hadi d 25000 pages can b%ﬁound init. “Al-Mawsoa
“« Q-

Al-Zahabia” (Golden Encycch has abo 0 bogg%’contained in it, and this is

N
focused on or intended for “dkhrij” hadith tqm@y, so that it automatically uses
haa

the full work for more t 000@0{ . hfgélfo contains “Tarajim” (biography of

the narrator) plus@rma@t the @tor such as name, date of birth, date of
death, his tea@ st e% ;ﬂe Eﬁgﬁclopedia of Hadith is a hadith application

program chte‘g #N Lisg“é,',lndonesia, hosted by Middle East alumni, the
Institu 2ogtglamic Studies {L@ Jakarta, and several other universities (Fadlan
{
2 f&)\
A study by Halim et al. (2018) using questionnaires for students and academics

in the study of hadith in selected public universities showed that Maktabah Shamilah is

the main choice for practising hadith takhrij. This is due to several factors; it is set aside
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for free, provides various hadith discussions such as Mutun al-Hadith, Syarah al-
Hadith, Takhrij al-Hadith, Al-Jarh wa al-Ta’dil, and so on, and it is userf

Maktabah Syamilah is a software that has various fields of Islamic knowl ong
them are the fields of tafseer, ageedah, figh, hadith, and so on. The Ma&Syamllah
is operated by Maktab al-Dakwah in al-Raudah, Saudi Arabia, with they¢ooperation and
funding of Awgaf Al-Sheikh Muhammad bin Abdul Aziz al-R This software
provides great benefits to Muslims, especially students Ye.ar ers, in finding

hundreds of books covering various fields. Maktabah ila hwilege that
‘A

privilege tke&@’ed by

am\ m@éf the E-

ly us@ar research or
academic purposes. Maktabah Syamll& iso}rovides S for @?matlon related to

hadith to facilitate the search proce

makes students the choice of researchers and student

AlAgha & Al-Masri (2016), stating that Makt

books. In addition, it contains various area:

Maktabah Syamilah is avagile a Iv ver@soﬁware) and a smartphone
version (application). rcher also e I fn e method of takhrij hadith using
4
this software. Thﬁhe@ the zémod of takhrij hadith can be done in
three ways, the first hic ' ed f@(utub al-Sittah. Second, it is extended to
the collectio g@dlth ooks n(;thttj] d is extended to the group of books in the
ka

N
applica kt ?ulah ccording to Faisal (2016), there are several main

WKtth Ih@gth findi d viewing book t
enus infyMaktabah Syamila ng them are finding and viewing books, narrators’
N

3

ies, hadith search, viewing hadith laws, importing books or texts, book

: E
6 gement (adding or subtracting book content), and finding authors.
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2.4.4 Hadith Studies via Mobile Apps

The application of hadith in technology has gained attention from a pw
developers. The flexible and friendly application can bring users to kno bout
the hadith of the prophet. The advent of the internet in the learning system ing mobile
phones is becoming increasingly popular in Malaysia, and users must a alntaln self-

Mt relying on the

stuqy by Aliff et al.

(2014) aimed to explore the potential of the use of m a |IW@ Iqrmlc

Education. This study used descriptive statistics t @e user jper c‘mib’éut the
use of the app, involving 31 Islamic education T aa@ ents‘iw‘gcondary

Y.
schools. The results show that the Islamfw obile pplicu&% is at a high

level of usability. User-friendly mo

discipline. This is a new concept to facilitate the learning proc

physical location of the learning process (Karkar et al., 2

r]é:t\he subject of Islamic

Mobile applications have great p to be r d
Education. 0 <§)

A study by Aziz, A : ant mi (2 A) made a comparison of five
mobile hadith applica% ted t9 a ‘. ong them are Arbain Nawawi
Hadith Translatlon in Hacll bain h 2, 40 Nawawi Hadith, and iHadith
40 Hadith of R IIa A‘ om@%on is based on five multimedia elements,
namely graphi ud|o vi n| |c'n), and text. The results showed that all the
hadlth smgr {Eng , or Malay text for clarification. There is only one
app that uses audio ﬁt‘txplam and read Hadith 40 Nawawi. Of all five
a |ons specified, no graphic, video, or animation elements were used in each

|cat|on

ElMohafez is a mobile application developed by Hammady, Abdel-Hamid,

Shahin, and Morsy (2015) that contains Qur’an and hadith reference sources. The
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ElMohafez app can be downloaded on iOS, Android, and Windows and comes with an
English translation. The purpose of this study was to introduce the EIV\?‘M
application and assist users in reading the Qur’an and hadith. But this stu@\shitten
in more detail about the Qur’an than the hadith. Research by Saputra, iyono, &
Darsono (2014) aimed to design and develop mobile phone applicatiofs as a learning
medium in hadith learning. The results show that the applic ticNived a positive
response, is user-friendly, and contains content that suits t m L‘SGFS.

In their study, Zulkipli, Yaacob, Anas, and Syukei et al.}(2 plored the
L

Yw
application of the Encyclopedia of Hadith. This stu cuses on tag uje &f—%lobile

applications. The authors described the features \ atio@e results

sthe po@;‘;of hadith in

of this application show some important infaw

a book (masdar), the position of haditw&er book
hukm al-hadith, sanad, and matan Ghsith. wgati n,@}cvides a biography of
N
vt ek

ar)@gsource of hadith,

the narrator in a chain to ratio aditﬂ. Fadtan: (20 Iso showed in his book

&/

sin th1 ication c@ hadith encyclopaedia. The
I'In

nésiaa(/lalay, but the search can be done

how to deal with hadith b

language for this applicatiemistraditio

:

’ &
in two languages, namely Ara\bi:;j&a asa&l&yu Indonesia.
Fadlan (2018)walso the(‘éﬁnrij method on the semakhadis.com
¢
application. i&@p of $unnal oérseirﬁang Malaysians developed semakhadis.com.

N
Researchier ,emphasisé is app&ation is only using the Malay language at the

os

mom&rhis application se@fo explain hadiths that are considered only dha’if

( %nd maudhu’ (rejected). The future will include sahih (authentic hadith) and
@ n (good hadith). Due to the intense society with social media, a campaign was
onducted, namely “Campaign to Check Hadith Status Before Dissemination” by
semakhadis.com, to help users check hadith before disseminating it (Shah et al., 2017).
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2.5 Authentic Learning Model

Authentic learning is learning that helps students acquire knowledge anWs
through their experiences (Bozalek et al., 2013; Herrington & Olive Gﬁ
advantages of authentic teaching and learning activities can help stud%&plore and
discuss relevant actions to gain understanding and subsequently desi&r;i implement

solutions to learn subjects (Chan et al., 2013; Lombardi, 20 ngton & Parker,

2013). According to Herrington and Oliver (2000), studen cipa'ion in authentic

learning activities is the main source of information thatyis more Stghificant_than

o . N
knowledge obtained simply theoretically thro ectures and erlnf&c'books.
Y-

Authentic learning activities are important f ent o,u stan%\the various

Authentic learning can be implemented in a learnj envi@'nent based on the

theory of constructivism (Herrin t(%OIive‘r%. a efik/laor, and Herrington
(2013) stated that authentic le %sed ?1 con rdtti\@'%g:h)eory provides space and
opportunities for students %ﬂ a %\e}w@mdge. The purpose of the
learning process is no % stto g'yr

to extend beyond Mom ac‘tiw\(Revi@ﬁ, 2012). Constructivist philosopher,

&

Von GIasersfeIO\QQ ), S ihat @students themselves may create their
¢

challenges of the outside world in the clas w

—X

0
- ?;; -
pr tI‘EaL!V uction in the classroom, but also

knowledge m)revio S ?p ieﬁc@Therefore, authentic learning is required to

increas lity & m @ing and to develop students’ understanding and

kno 3 \c‘}/

\?tudents must be proactive and participate in the problem-solving process

Uough authentic learning. Bozalek et al. (2013) asserted that students are problem

solvers who construct meaning through difficult situations and apply their abilities to

learn and work in the real world. To ensure that they can solve issues successfully,
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students can acquire high-level problem-solving and thinking abilities. Authentic
learning encourages students to explore, discover, and discuss problems in whiwﬂuy
are interested and that occur in real life. Authentic learning emphas@g}:dent
collaboration and challenges them to make full use of all available resdﬂk; Students
need to be creative as the creators of different problem-solving approaghes.

The usage of technology has been highlighted as a_me of creating an
hzs S

authentic learning environment. Although technology tool n]artphones allow

students and instructors to interact face-to-face (Lom i, 2007; rington et al.,
“ax

2004), the teaching and learning process can focus m rticularly hd c@t and

rec@uthentic

information to be transmitted (Herrington

learning has changed the learning syste

r-ce@ﬁ learning has a

an important factor in genv’ eat,/ i petitive, and highly skilled
citizens (Revington, 2(%

$ &
When exa N&authe‘]
following com[ﬂ&(Ru

ing, researchers need to pay attention to the
¢

1) (5%1W0rld problems involving students in
o
professional tions; 2)_in irfa ivities that practise thinking and metacognitive
N
skills; 3)/discotirse amo ituden&mmunity; and 4) student empowerment through
choi iu, Pu, Kao, and W@GB), and Herrington and Oliver (2000) developed a
% rk for evaluating m-learning based on authentic learning by listing nine
eatures: 1) Provide an authentic context that reflects how knowledge will be applied in

al-life; 2) Provide authentic activities; 3) Provide access to expert presentations and

process modeling; 4) Provide a variety of roles and perspectives 5) Support
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collaborative knowledge building; 6) Promote reflection to allow abstractions to
emerge; 7) Promote articulation to make tacit knowledge explicit; 8) Provide t
with guidance and scaffolding at critical times; 9) Provide assessments %\entic
learning tasks. A
Moreover, Reeves, Herrington, and Olivers (2002) argued%?obtaining a
theoretical definition is no longer sufficient in authentic lear in\(the other hand,
activities implemented through authentic learning can '%my efinition more
accurately and in line with the real world as described b rrin ow? (2000).
Students should be able to employ a framework that d by practiti e[s &F—&perts
in a given subject in real learning (Lombardi, 2 4 \Y

prosp@e. engineers,

ssio@‘ﬁeld need a strict

Stein, lsaacs, and Andrews (2004), argued

historians, scholars, or anyone who M{Dre int
cultivation of discipline in their re@S/e fiel s\bhewea y,ééges of their learning.
N

They also stated that students% master t sitz:gp a field. To grasp these
fundamental principles, ne mnsjw ing pro@n must be given confidence
by being recognised as,“legitimate particip
4
65 the ugh

ass@&hat every problem must have a solution,

o
D

w@'are prepared to gain knowledge
&

ts*
:
oxuér.heir studies. Students who engage in

and the sol 'Wy be varie Tﬂis d;t?ecause authentic learning activities include

"
uncerta% ifficulti F opp@g perspectives, helping students develop their
pro olving skills as used@&perts in the field. Lombardi (2007) further claimed

t%\&more exposure students get to the real-world environment, the faster they will
evelo

p professional knowledge and abilities.
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2.6 Theoretical Framework of the Study

This study has adapted the elements of authentic hadith and the inq@l

as the formation of the elements of the hadith m-learning model. Th cﬂ)c ional
System Design Model (Tsai, Young, & Liang, 2005) and the Authentlc Learning Model

will be used as a guide for this study.

2.6.1 Authentic Hadith Elements Q
Authentic hadith elements are divided into two cate@ e and the

O

requirements of authentic hadith. ? '
? 4

2.6.1.1 Authentic Hadith

Hadith is an important Islamic dlsW

like tafseer, ageedah, and figh. After the

and reasoning that Muslims agr eE(fa)r

one must adhere to authentch

viewpoint. In the study )Ef h , the t*m “Sahih ?S to the value of a hadith. The

[
value of a hadith must be determinedt rﬁir@\jf it may be utilised as an argument

O
(ewdence/reason@htruc@w. 40%

N
Aside fro at, eterm rlgltht_%ghlflcance of a hadith entails knowing the

Prophet S Wor(;) d&-rhltlons of the teachings of the Qur’an. Any

hadith? Iness ca ot'Be dé@mlned absolute as gat’i al wurud (a hadith that
ap& th clear mstructlons\%%m the Prophet S.A.W.). Many narrations were used

%he hadith to the people because there are hadiths that are mabul (accepted) and

Ordud (rejected) due to flaws in the chain of narration (sanad) or the text (matan).
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A hadith is regarded as authentic if it meets the criteria set out by Ibn Salah (642
H/1246 AD). As such, the chain is connected to the Prophet S AW., narrat?y'a
trustworthy narrator who is dhabit (has a strong memory), and it must be@i syaz
(deviation from the rules) and i llat (defect) (Nur al-Din’Itr, 1986). TW& elements
must be completed to demonstrate the authenticity of a hadith. Imaquuniy in his

Manzhumah has given a definition related to sahih hadith, which is as'follows:

Yoo 3l kg g 850 * gl
oy
iy ks g dais T £355°

Meaning: The first (Authentic Hadith) is what is gnne
syaz or ill ‘ah (defect) in it. It is narrated by4a narrator
to him, who is recognised for his righteo@d n
2.6.1.2 Requirements of Authenticm \T
1) Connected Isnad (chains) of na r) Py
“« Q-
Sanad of the hadith shdb& onnect th(ﬁé@{inning to the end, and there
N

should be a meeting or, ont%porane sb e@\arrators in the chain network.
0 ba

Furthermore, there is n er bemé nﬁ@ors’ meeting either in terms of time
or place. In the sci Bha it

, S ist rrator’s line of narration that continues

% 2,
to the Prophe% rraiom 0 n‘aa transferring the hadith and its sanad from
its source Qng di;ti ctive e reé{sns such as haddathani or akhbarani or sami’tu
minhu wers (Fauz Der';n@OOO). Imam Ibn Sirin (died in 110H) said: They

b 4
M na %there is no
Ir an it as similar

C‘gb e

n we to ask about the isr% (chain of narration). Then, when the fitnah occurred,

aid: “Name us your men” (i.e., narrators). Then it would be looking towards

Olus-Sunnah and their hadith would be taken, and it would be looking towards ahl-
bid’ah and their hadeeth would not be taken.”
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2) ‘Adl (trustworthiness) of narrators

‘Adl means that the narrators are pious and stay away from wicked thlw
heresy. Among the following characteristics of an ‘Adl person are: a @ has
reached puberty, sane, not wicked, i.e., not committing major sins w&mumg in
committing minor sins, and maintaining his dignity. ‘Adl in mustalamdith means
a habit that brings the determination of tagwa and dignity. The meaning of taqwa here
iIs a narrator who is far from the sins of shirk, wic m heresy. While
maintaining dignity is a behaviour that is judged both fromathe per; pwiocial and

Islamic religion, such as philanthropy, good morals, eing a liar dlbg@away

¥

Believers! Be upright bearers of witness for Allah, and do not let the enmlty of any

LY & D

people move you to deviate from justice. Act Justly, that is nearer to God-fearing. And

from dirty things and shame (Malik, 2016). Th f Allah ighty

fear Allah. Surely Allah is well aware of what you do 3@4@&'{1 8)

3) Dhabit (precision) of narrat Q% <§)
Dhabit is a trait *\ ’ 0 \can $ the hadith through either
memorisation or note present w
& vl
ability of the narrWeservr thegd.vth heard and understood so that there
is no doubt as te the aecur {5&6 conveyed (Shayuthi, 2020). Dhabi¢ is
divided into :\ﬁf Dmel Dha Sﬂrlb‘?l?emorlsatlon) and Dhabiy Kitabiy (writing):

Dhabi¢ narfator nlases what he hears and can tell what he hears or

I’@af[ any time. T
yime. &

|tab|y The narrator keeps his notes from being lost, stolen, altered, or
pp ropriated from the moment he records them until he is asked to submit them.
No Syaz (absence of anomaly)
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A hadith is also not considered authentic if there is syaz in the hadith material.
No syaz means that the hadith is not odd or contradictory with other hadith narn?'by
a narrator who is more thigah than him (Mohd. Muhiden, 2010). The autr@'s must

confirm any hadith received before disseminating it to the public. A

5) No I’llah (absence of defects) Q
The majority of scholars state that no i’llah is a conQitio\ndr a hadith to be
ects t

considered authentic. No i’llah means not have any hidde hat are difficult to

ascertain but made after careful study of the informa (Mo de, 2010).

‘'Y
ation fis cl aﬁd@from
f@ ion Q&Tved, and

ultimately, students need to be truthful whe emina@rvgq;nformation.

Word of God: \: > é

' o% G2t
ou a disobedient one with information,
norance and become, over what you have

| 7 S
3 :
eliévers @jﬂésearch, examine, and not rush to

doi rese@ The act of researching information is

Therefore, every student needs to make sure that the

all doubts. Students must also be critical and an

/s

.
Meaning: Believers, if there comes to
investigate, lest you harm a people out of i
done, regretful. (Al-Hujurat: 6)'

Thus, this verse cgm
spread informatiM]o i

necessary so @ be n%m'pzfm, as stated at the end of this verse, to avoid
ignoranc &!’e onf Dde iII@et one’s actions. The narration or hadith is safe

<

—h

t

c

G

e

4

from cts'that can prevent a ha&i: from reaching the degree of authenticity, such as

t Mth contained in the chain of narrators who are wicked or forgers and liars of

ith. When enough of the above conditions are met, then so be it an authentic hadith.
OJm ‘Abdullah bin” Amru bin al-’Ash ra., Rasulullah S.A.W. said: “Convey from me

at least one verse, and recount about the Bani Israel without fear. And whoever lies to
me intentionally, then be prepared to take his place in Hell.” (Al-Bukhari)
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This hadith suggests that we impart knowledge no matter how much or how
little, as long as it is knowledge from the Qur’an and Sunnah, then it sh?ﬂe
conveyed. In other words, we should not use our knowledge to preach u@each
the status of mujtahidin scholars. On the other hand, whatever knowl have, as
long as we have ascertained and are convinced of its authenticityy@long with the
evidence from the Qur’an and Sunnah, then it becomes our duty to cenvey it to others.

Therefore, based on the definition and requireme mertic hadith, it is
used as a basis to form the elements of the authentic hadithymodel TWements of

X

authentic hadith as mentioned include: 1) continuous'chain; 2) fair n tcfs;_e}habit

narrator; 4) no syaz; 5) no i’llah. 4 \/Y-
Connected

Isnad (chains)
of narrators

No I'llah
(absence of (trustworthiness)
defects) of narrators

Authentic
Hadith

\& (absence of (precision) of
anomaly) narrators
. J @
w F'p %: ﬁeq@ments of authentic hadith
2.6.2 guiry-learning Modig
\
\'he inquiry-learning model is one type of educational model. According to
Q ie (1988), the term “inquiry” derives from the verb “to enquire,” which means “to
articipate or be involved in asking questions, gathering information, and conducting

research.” By asking and attempting to answer the question, (Eastwell, 2009) defines
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inquiry as a search for truth, information, or knowledge. According to Peter Eastwell

and Ann Haley MacKenzie, research is “rationally a human endeavour to
phenomena that stimulate curiosity.” To put it another way, the inquiry @rned
with active behaviours and knowledge-seeking abilities that are used to curiosity.

Husni (2020) also pointed out that there are some ideas from theinquiry learning
model that are seen to be capable and to be a guide until now @ﬁows:

1. It emphasises the development of cognitive, tive, aI'd psychomotor

aspects in a balanced way. ‘\d
A

2. It provides a space for students to learn accordigg to their | il‘g @
3. The inquiry learning model is a learni delm\t'f' sideredto follow
the development of modern psycl% s a process,of behé“ro r change.
4. Inquiry learning model can %}eeds of st S w@"ave good learning
abilities. (,) >\ ,Q\
N
5. Learning becomes m% and an m e«stu@ active.
\ &
6. Inquiry learning el anI an deve‘lg“\}dsic concepts for students.
7. Inquiry lear | can
's
learning esses Ol tens. %
8. The i &rn' \mcan(%&é students enough time so that they can

I
K @ ! C?
assimilate andlacco od'ate(t_r} information.
Ny

quiry’ lear mod@encourages students to think and work on their

—9

pi usﬁng&mory and transferring it to new

%

own initiative, honestly;"objectively, and openly.
st

%\0. Inquiry learning model can avoid traditional learning methods.
Q 11. The inquiry learning model allows students to learn by using various types

of learning resources.
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12. Inquiry learning model can train students to learn on their own, positively

affecting education.

2.6.2.1 Focusing of the Inquiry Model : :' ,

The meaning of the inquiry learning model is comparable to thY.we discovery
[

model. Students integrate information and principles via inquiry Ordisgovery, which is

a mental process. Observing, describing, categorising, dr ing%nclusions, and so on

are examples of mental processes. The question can viewe a‘s a folow-up to
the previous findings (Husni, 2016). That is, the rch contains a her Q@ of
mental processes. Using an inquiry approach me chlnj; students to ‘\trol the

situations they encounter when confronted with t phys' d by mtechnlques

used by researchers. Approach inquirie idedk
inquiries, or open inquiries. The dif %et t

A
question and what the purpose of tlvgl (..}

-
The inquiry Iearnlng l set 0 itie <ﬁdt promote critical thinking

and analysis to enablegstudents to iscover, nld s\a@ issues for themselves (Kuhn,
Black, Keselman, & KaplaDZOOO% ing'é)enaget, the inquiry learning model is

a learning model@am@ ina {@tlon to conduct extensive experiments
to see what is am% !nefh%‘l’é, ask questions, find answers, and connect
Si

one’s fin b} (Jcomparmg what one finds with what other
o 206:3) Y'

stude (Suparno,

|ded<|gqumes and free

|I_8iln who is asking the

/

quuwy based Iearmng\s learning that uses scientific measurements as a

@g scenario (Siberman, 2009). The purpose of this learning style is for students to

ster the concept of knowledge through answering questions. Exploration, data

processing, and conclusion are all part of the process. Thus, with inquiry learning,
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students are expected not just to master the subject, but also to consider how they may
best utilise their abilities (Bevevino, Dengel, & Adams, 1999). Yv

The inquiry-learning model has several characteristics. First, the ir%\uodel
stresses students” maximal activity in seeking and discovering inf ion, which
means that students are seen as learning subjects in the inquiry m&dﬁ Second, all
activities performed by students are directed to seek and find something in question, so
it is hoped to cultivate self-confidence. Third, the inquiry-I m el is intended to

help students build intellectual abilities as part of the me roc ss‘.\d
L

i@v

P 4 4
g RO
the.nquiry,model that can

alp D)a e(J. R@nch&D.Oberg,

2.6.2.2 Inquiry Model Steps

There are six main steps (components) containe

be applied in developing a model for an e

2004). These steps and components are: 1)*Plagning; rie_\Qng; 3) Processing; 4)

N

Creating; 5) Sharing; and 7) EvalUating: Table 2.3 splay@e function of each step
“« Q-
(component) found in this ion del. A‘V
Table 2.3: Comeonent of inquiry model
A 4 i
4 2

(
e@ﬁction Description (Component)

&

| ¢ {1dentify a topic area for inquiry
(:Jdentify possible information sources
$ / -ldentify audience and presentation format
L 9

No | Step (co

Inquiry
1 PIann&
-Establish evaluation criteria
-Outline a plan for inquiry
trieving \“') -Develop an information retrieval plan
-Locate and collect resources
-Select relevant information
-Evaluate information
-Review and revise the plan for inquiry
3 | Processing -Establish a focus for inquiry
-Choose pertinent information
-Record information
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-Make connections and inferences

-Review and revise the plan for inqui
plan for inquiry
4 | Creating -Organise information

-Create a product 1 (0

-Think about the audience

-Revise and edit
-Review and revise the plan%r inquiry
ience

5 | Sharing -Communicate with the*aud
-Present new under iags
-Demonstrate propriate audience
behaviour R

6 | Evaluating -Evaluate the

uct
-Evaluate the inquiry process and” i@ry
plan é _f)
-Review revise‘pe on inqui@‘model
-Tran rning.to i
SN
&
mo
n&,? N

The Instructional Syste Model (ISP)4s a@%ﬂing model developed by

as teaching objects, te% ntent',‘ udents 'te ng strategies, media, and so on,

NI &
and turns these ba&menti dels. ISD was adapted from the ADDIE
(Seels & Richew and (He'@;ﬂ Molenda, & Russell, 1994), which will
¢
%u .

e for/thi

Tsai et al. (2005). ISD refe t prT res'of an @nised teaching process, such
t

be utilised .
\
wi:ructiaﬁ ?em ‘%li&gn Model consists of the following steps: (1)
Ana&&f the learners ‘nee@ﬁd mobile situation; (2) Integration of the mobile-

techpology-based instructional/learning environment; (3) Design of mobile
& ctional strategies; (4) Design and development of mobile learning content; (5)
mplement instructional activities; (6) Evaluation of mobile learning effect.
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The researcher altered the development of the m-learning hadith model. The first

sequence in the Instructional System Design model is to analyse the usabil
competence of students in utilising ICT to explore various knowledge by aﬁ@\shg the
needs of students and teachers while using mobile devices. A

While the second sequence in the Instructional System Desingl IS how the

teaching process integration based on mobile devices is includid in terms of suitability
in the planned activities, such as information search and e ation, t"nat will be done
by students. Other procedures include analysing an ignin WIe device
L
Y
| S
eIQ ign a{t,megy that
S0 tbé\xzdents may

e, <<ators can apply

collaborative teaching every time t)—%rry o%ﬁn g@i{ies.
N
The fourth sequence th% I9

environment for use both within and outside the class

The third sequence contained in the |

includes planning in the preparation of

concentrate on a wider learning ironment. The

e ISD model is thech ign and development of

content materials that in

&
e anI ac itiesﬁécting appropriate teaching
materials, and develop terials from a @nedia sources. The fifth order in

4 ¢ &
this model is to cla wac i \cﬂs s. T

riet
gsequence includes the arrangement of

"l
the entire m-Iea‘@racti i 'is t <Q/erall planning of learning by following

¢
the 5 rules E:&)e ADDIE odgl. Lﬁ? includes observing collaboration between
N
groups % tudent use )nobilc&vice. The sixth sequence in the ISD model is to
evaWA

§$.

he application of @ning. Independent teachers use various types of

n forms to track the effectiveness of the use of m-learning.
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Analysis of the learners’
¥ and mobile situation

Design and development of
mobile learning content

RN 3
Figure 2.3: The development of mobile curricul m&dﬂ‘?

Y'

2.7 Model M-learning Hadith Elements \

N
P
There are five main elements pr s the 3§si f the hentic Hadith

of eIe@nts included in the

development model, which is the outc om comblnatl

hadith and its requirements and e |n Ie .xthat come from the
combination of these two mo thentl dit an i ry model) are information
validity, source reliabillt r ora mformatlon analysis, and

I
information evaluation% 2.4 digp e m-learning hadith elements.

(a)
AQ% d qu'
‘é\ N
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Information
Validity

Information Source
Evaluation Reliability

Information Information
Analysis Exploratory

Information Validity \

The validity of the informatla refers to%p?at Kahd planning before the
\
start of the learning session to e t students cleargnlearning. Planning needs

to be done to ensure that teach%d leakpi et th%heds, objectives, and goals of

learning. Lecturers mgst in the’lear gl a@ves to students and assist in
b 4 's

ensuring that the inf i i evant@‘j‘ﬁe learning objectives.

Source Relia% d ," b")

e entigi»t of g in@ation obtained should be checked first. The
purposﬁ's ensure the auth{’)hﬂ‘sqy of the information and avoid obtaining false

i Nion. The element of source reliability refers to sources that students can refer

6 her from hadith books or in online searches. This element is important in ensuring

at the resources used by students are of high quality and have been approved by the

authorities.
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Information Exploratory

The students’ task of exploring the learning session begins after they?m
clear understanding of the elements of information validity and source rel@ The
lecturer explains to the students about hadith mustolah, takhrij hadith,ﬂ%wethods of
identifying the law of hadith in this element. This element is important for students to

understand the proper method for studying hadith. \,

Information Analysis z '

Information analysis is a learning process colla ion b twents with

@
lecturers. Students must analyse and present a@maﬁo ac e¢, .@z‘ the
lecturer’s role is limited to monitoring and prox@ eas@ ents\,‘z~
Information Evaluation \, 0\ é\v

Information evaluation means@ lecturer uat@’re results of the

students’ findings by making a de@% revit&d@c gafthe findings from the
aé @

lecturers is very important. Fin lecturer negdsito canfirm whether the student’s

S
S

findings are accepted or rej d\ %
% I f 'S
r

2.8 Conceptual Framewaork of thé’

This stud@elm@the n@ning hadith model based on authentic
N
hadith elemer@ constructi )0* trﬁegrﬁodel is based on information validity to
% t &

th$eeds, objectives, and goals of learning; sources

ensure te d leannin
Kbt
reliabi nsure the alidﬂl'tycgyﬁformation and avoid obtaining false information;
\

i f&{ation exploratory so that students can know the right method in the study of

; information analysis, a process of discussion with lecturers; and information
Qﬂuaﬁon to evaluate the results of student findings accepted or rejected.



Thus, Figure 2.5 displays the conceptual framework of the study, which includes
all the theories and models used as the basis of the study as well as the develw

process to develop the model in this study. q

EE——

DEVELOFMENT OF M-LEARNING HADITH MODEL BASED ON AUTHENTIC
HADITH ELEMENTS

The Instructional Systern Design Authentic Hadith Elements Inquiry Model {J. Branch
racdel (150 (Tsai, Young, & Ion salzh (642 Hf1246 AD) & D. Cberg, 2004]
Liang, 2005) I |

7

—_——————— T e T e =

UTAUTZ Model (Venkatesh, ::) Phase 1: Nead Analysis Rl
Thong, & Xu, 2012)
de Den & Dalbecg, 1971) Developrnent ROZ

Interpretive Stmactoral Modeling
{I5M) approach (Walfred, 1873,
1674, 1276)

]
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M-learning
Hadith Model

N ol IPL®)

. ¢ ! . .

Fig - Cancep ﬁaa&f\brk of m-learning hadith model

29 Su %’ ) N

R Nis chapter aims to exn[a}'ﬂ the concept of hadith study and m-learning, as well
\

a%&eoretical framework and literature review of hadith studies to be used as a guide
forthe

development of the m-learning hadith model based on authentic hadith elements.

he theories discussed will be the basis for determining the model elements and the

items for each element for model development. The first and second parts of this chapter
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discuss the definitions and concepts for the study of hadith and m-learning to give an
overview of how it can be implemented over time. The third section discus

theoretical framework used in this study. Next is a discussion of previous st% ated
to the use of m-learning in the study of hadith. Based on the above disc this study

will develop an m-learning hadith model based on authentic hadith eléments.

Y
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