CHAPTER 5

Conclusions and Recommendation v

5.1 Introduction

provides conclusions. It also presents the contribution ita the study.

Finally, the chapter makes suggestions for further re h. ‘Q}Y‘
This study aimed to explore the use e HPBL fmodelin '}peaking

classroom in a Libyan university. The study wa ucte 5. examine howthe HPBL

model motivates Libyan undergraduates W E guag%a%g ultimately

how it can lead to speaking achiev e‘!jo achi a\lsje.e study research
ata e collected usin
A\ 9

design was adopted. Both quantitative ua@'
different tools. The qualitative da C@colle&f
observations and students’ in i

data were collected through qN i
to guide the study. Th SUW of ta’e m l i
presented in the foIIow%tlon. 2 T

N
5.2  Sum N‘the indi ‘,' C—)(J
earc qzti in)@yigated how the HPBL was implemented in a

Were&)llected through observation and obtaining the
stud&n lecturers’ views erceptions through semi-structured interview. The
fin@ings revealed that many oﬁhe participants had no prior knowledge and experience

L which affected their participations in the HPBL process. This is because
L or any collaborative learning approach were not implemented in the school.
&nerally, in the Libyan context, mostly teacher-centred traditional method of

teaching was adopted. As the result, it took them sometime before they could get use
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to the HPBL process. For instance, the researcher had to organise a workshop to
explain the HPBL process to the lecturers. The researcher also explained e
students their roles and those of the lecturers, and even demonstrated the Hﬁ&ﬁ
to the actual implementation of the process. The workshops were fou &Oe very
useful to the teachers especially the one without any prior experi PBL. In
addition, findings in this study revealed cogently that prior knowle s a crucial
role in the beginning of the implementation of HPBL. Also, whep the PBL class was
first introduced both students and lecturers faced tremendo ifficulty, but as they

become dogged and persistent, the difficulties gradually
confidence and countenance of working independentl g the s(&@?

Despite some of the challenges faced b icipant ch® Qzﬁme
[ cient rgso s,'thé&ﬂdings
an(%ss paﬂi}gﬁants had

Cess. Tf{lgﬁcludes the
on of students into the

edraway, giving way to

constraint, lack of prior experience, and limited
of the research question revealed that both the

positive perceptions and experiences of, the |
designing of the HPBL materials and p@3, he i
C

process, the lecturers’ and students’\

ptions of

effectiveness of the HPBL in speaki assro%? ,<\

The findings of the secon rchiyquesti i re\é? that the HPBL model
motivated the students to s glish uage. S& ifically, the results of the
questionnaire showed tha ajority e students (66.7%) have indicated
moderate level of motivati fter gotrg t oubh@ HPBL lessons. Also, 20.0% of

. s 1 .
the students had hlgw\:l m ion'to spe@Engllsh. Only 13.3% of the students
showed low leve motiva i(Jn. Hawever, ﬂ@e are some negative instances where

& | sy .
some of the s@ n |t.c gln%‘g?’peak English language. For example, as

indicated in it of the que 'onﬁai& out 40% of the students reported finding it
very challe 0 c? Rﬁa W®oreign speakers. In addition, more than half of
the st g@ow that they r{rely‘ib'eak English outside their classrooms as indicated
by'\ of the questionnaimc\'.j\)

urthermore, the findings of the research question revealed various factors that

iliarity with the given topic, peer collaboration, tutor supports, and class

Q%ivated the students to speak English language in the HPBL process. This includes

presentation.
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Finally, both observation and interview findings of the third research question
showed that the hybrid PBL approach improves Libyan EFL learners’ 1
achievement in the speaking classroom. Specifically, it is revealed that KgBL

course has improved the speaking ability of the students more especiallﬁwuances

fluency, grammar, comprehension, vocabulary, confidence level, into kills and

pronunciation. T
5.3  Contribution of the Study z '

The study contributes to the field of EFL teaching,and | aerroviding

3
empirical findings on the effectiveness of the I@odelin eve irg ?E%X;lts’
stu

speaking skills especially in the Libyan context. dy ‘Bro ides EFL _instructors
with a learning approach which could be used ‘w?wlop d speaking and other
skills such as language skKills, problem-sw critieal thi king@self-directed

learning skills. This study clearly un t‘vw the an &pplemented, how
ehL BL is a relevant

to use HPBL to motivate Libyan Ar

approach to that EFL context (ref r(fgwapte&% he’s has revealed that the
:er

interactions during the HPBL allowed t studeng?o share ideas, help one
another and learn from onehqg sult,ifé& improve their speaking

achievement. This shog th?&tive SS 0 hl I—$in motivating the students and

remedying the under es’ problem cgngz, ng speaking English language.

There are other contfibutions oi particularly in Arab countries. It provides an

easy way for bc&%ectm@ stu to discover the potentialities of the

students. Frorchg?ract epStu n}s’w' ow that they can do it themselves hence a
tifi

tion | of “the abiléuto speak English among Arabs. Another

radical de%
implica% e unco\eri ‘pf hugé?pportunity for students to constantly practice of

speakig ish in their classr which many Arabs EFL learners lack. In addition,
thm{ model provides an a'fective way for instructors to successfully deliver their

| and improve students speaking performance better than the traditional
pproach used in the Libyan context, as some lecturers have limited access or
areness of new learning approaches that are effective in motivating students to

speak English.
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5.3.1 Pedagogical Contribution

It is worth initially starting by stating that teachers ought to appreci
language learning, especially oral production by EFLs, is a potentia w sful
exercise for some students, and that the “tension and discomfort rela%%\guage
learning call for the attention of the language teaching profession” (Horwitz, 2001:
122). The findings of the study show that the HPBL model can be“sed to develop
Libyan undergraduates’ speaking performance. Thus, the study Mw implications
for instructors and policy makers for the proper implem ntaVUf the approach in

l

The findings reveal that the interactions during PB pWIowed the

order to improve the undergraduates’ speaking skills.

@
students to share ideas, help one another and learn f one another. ?re@ey
improve their speaking achievement. This sho e effec:lve ess/of th “hPBL in

motivating the students and remedying the ?ﬂ@radﬂ&&s’ lemY@oncerning

speaking English language.

In the same vein, many fact in i th Qq,ldents’ speaking
skills. One is the ill-structured proble(nmch as&laﬂi th iQal-life situation. It
was easier and more motivating f; r% to g@ﬁ re’ ideas for discussion when
they are familiar with a topicéden@ revealed tha@eir familiarity with one
another also helped them toN s fre ing trwﬁ)%cess. This made them to
actively get involved i thﬁsﬁjssio wh n@ated them to pay attention to
their peers in order % their; esp tiy(la contributions. Therefore, there are

important implica ngKfor i|1 m I:%uors or lecturers should consider
é Ny i ?

students’ level o erstan rest K eal-life experiences while formulating

&

By

ill-structured MS eGause yit Wwo otivate students as they see the link
between thc;_@m and their 'ves\Q'_bis is because the ill-structured problems are

one of t arfmrcomponen 9fthe L modelwhich learning revolves around.
nother implication for 'rqs}actors is that, they should allow students to select
thase they are more familiar W;R as their group members during the HPBL process.
@uld help them to freely participate in the discussions and help in avoiding

onflict or domination by some students during the group discussions.

6 The study revealed that the tutors used various strategies to prompt and to
engage the students during the HPBL process. In addition, the students also use

prompts similar to support their group members. For example, the findings revealed
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that some of the participants could not express themselves freely but with anxiety at
the beginning of the PBL process. This was because some were not used to s i
in English for a long time in public, while others had no confidence in Whatithey

there is

would say because they were afraid it might be wrong. However, I% tutor
facilitation, for example, by encouraging the participants to speaf,&q

nothing like right or wrong answer in the HPBL approach, and by ing them for

ws that if the

explanation, the students were able to overcome their anxiety. &his
HPBL modelcould be adopted in the Libyan context, it Y
h

alternative to the traditional method of teaching, and open

provide a better
ap‘er in the annals

of teaching and learning speaking English in Libya.

It is revealed from the findings that some of the students were arrﬁl'waith
the HPBL approach, as a result, it was difficuhéh?fn to copegat'the beginning.
Therefore, while implementing the HPBL ap nstructor Id @'students

A iSRS

by explaining the importance of every step of Cess.
An obvious implication here is t@& pr ﬁan easy way
for both the lecturers and students toM the ities @he students. From
m@*ves hence a radical

this practice, students will know %they %W
demystification of the ability t% nglish a 19 A@Another implication is
i r

p
P

otenti

the uncovering of huge oppor\ con cticsf:bspeaking English provided
by HPBL to Arabs. So apar the pjimar 0 ject@af pushing the Arab student to
regurgitate speaking i%ﬂ , the HPBLY has i\r@tated much in terms aiding the
students to discover themselv \a@ e re‘g@é in persisting through whatever
personal means tg&p%icie Ilin English a@ depend less on the teacher.

qf th(}udents to avoid attempting to express

Norma |NIS the n
. : ’ ")t .
themselves RYlish becaust of W@ hey thought as an accompanying shame

associat %ea?n Fvy f uIt@mmar or pronunciation. So they always try to
|:Qpﬁ

hide t uacies b pea'king'ﬁ]'é,t in Arabic. If they do not express those mistakes
no ill ‘see’ those mistakei's')and correct them. So they continued to be deficient.

;o implication noticed in this HPBL trial is the students learn to pay less
nt

ion to the shame of speaking wrong English by pouring out what is their best

owding the mistakes. Through this process others who are a bit more proficient
correct them sometimes with laughs and joke. Gradually they become less afraid of

attempting to express themselves even with mistakes.
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Another implication drawn from the finding is that the HPBL model is an
effective way for instructors to successfully deliver their lessons and improve ts
speaking performance better than the traditional approach used in the Liby %
as some lecturers have limited access or awareness of new learning S that
are effective in motivating students to speak English. &

Therefore, there are many advantages of the HPBL model t n lecturers.

It would give them the opportunity to engage all their students aI the students

to participate actively in the learning process. Lecturers Ys ily monitor the
students’ in the class. Lecturers of other language skil ch as eadlng, writing

listening, and other non-language areas can also im t HPB |n r classes.

Lecturers need to see their students as knowledge comstructors nat onl Be@r’s to
enable them develop their skills in the HPBL pro I .\
-'
&

X X
5.3.2 Contributions for Policy Maker(}) W &

Policy makers like the governme and cho wlkgors have roles to
n | e eéhmg strategies like the

HPBL modelin the Libyan con I ing rmso%ﬁ the areas policy makers
need to contribute.

Conducive classroo othe’fﬁ{o@ be provided. For example, in
a HPBL classroom, st%@ tina apl fa g one another. This is unlike in
the Libyan context re Iectu \an in fr ﬁbof the students in a class. Therefore,

school admlnlst ouI e co ve learning environments for such

play to ensure a successful impl

é‘

alternative m o ke PBL t ttylve(,)

a inistrators, s oulck([,aln lecturers on how to facilitate students’
learnin fe ely in s&roach This could be done through organising
Works d seminars. L poor facilitation only leads students to lack
d|r tlon their discussions (?hn 2004).

n} n addition, policy makers, schools’ managements and lecturers should provide
ng resources such as the Internet and library materials to enable students to

& duct self-directed learning. Finally, Ministries of Education that are in control of
primary and secondary schools could also recommend HPBL for teachers. They
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should organise workshops and conferences, as the case may be, for thorough

orientation and practical demonstration of the HPBL modelfor teachers. Y~

5.4.3 Theoretical Contribution -\

Theoretically, the study lends support to the theory used in ing the study,
the Constructivist Learning Theory. The study gives rereight to the

constructivism theory that promotes collaborative learning. students worked

collaboratively with the support of the tutors who motivat ant' improved their

speaking performance. The students were able to buil knowledgefand develop
3

their cognitive abilities from their previous knovnmrough ocial tfraqt_g?;nd

the use of ill-structured problem. Throughout, ndings ‘gf is Study ﬁ%wed the

collaborative social learning environment in T encsu@ e pvaﬁicipants to
engage in discussions trying to solve ill-stfuctur prois‘lem »The d@ssions among

them helped them to overcome their, r%and c Wﬁ(eal and practical

solutions to the ill-structured problems which, forc em_\ practice speaking
English and strengthen their ¢ 5«9 an h\ (E.nglish language. The
implication of the findings of thi IS rf,ffative an ex@on of the Constructivist
theory, in that in their attemm onstr
study notices the partici anWome ighl
integral construct of (%s ructiv‘b th

study extends the wctiviit \31‘)( y
learners to deve eaking-skill

teacher are ntmlete megle tsﬂ sir(;gétudents are motivated by minimal role of
p

@,

NN
he stt to thé?rowing body of literature on EFL teaching and

learning,by providing empirica Q/%.ence on the effectiveness of HPBL in developing

Y

i own\.hy rld in their own way, this
loti a% So fusing ‘motivation’ as an
ry e(x‘/;ms the theory better. Thus, the

sh (Ming how the HPBL model motivates
éari

ing environment, as the roles of the

lecturing i recess Qf leagning.

students” Speaking abilities, m?St especially in the Libyan context.
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5.5  Limitations of the Study

This study set out to achieve the objectives stated in the introduction, T
not without some limitations. First, the study was conducted with smal
participants, only 2 lecturers and 30 students enrolled in an undergﬁﬁi%
programme in a university in Libya. Nonetheless for all purposes in qualitative inquiry

nglish

that can be adequate, but to fully describe the Libyan situation a sample from various

universities will be required in a well-funded, large scale studyw study was also

conducted with only first year students of a Libyan publi y who were only
part of Libyan students; there will be need to consider oth s of 'he students in a
more funded research.

The study was conducted for only one sem . For mare in rr,]atl out
the HPBL process a longitudinal design can ma e findings mor d more
encompassing. In addition, only speaking class w rthe y. This is

institbtions. T, can be more

C(@dered for HPBL
tc er other variables
such as gender, age, educational un :

well known in research demo arla esd aacogg(%r differences or predict
certain differences in social s CI nde | studies.

5.6 Suggesﬂ&
Sequeltt findings

subject the s gesti

only part of the English courses offered in Libyan

revelation if writing class and co &H)on cla

processes. Finally, the study used an mta Ias

dy a{lﬁ(‘ﬂludmg to cogent literature in the PBL
l;ecorﬁé)mperatlve

Id t the PBL approach in teaching English

|ver5| ies
w Iar&al efto the,fremendous potential for motivating Arab learners

Aas as discovered |@§ study. So the Ministry for Higher Education in

Libya should consider revising English course curricula in accordance with the

‘% PBL approach.
0 It is imperative to also categorically mention that any change from traditional
approach to PBL should not be abrupt; or else the programme is bound to

crash because neither the students are used to the PBL approach nor their
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lecturers. Change must employ the HPBL model which is a mixture traditional

3) Any introduction of the HPBL model must in the first instance inv
of workshops for lecturer with intensive practice of the PBL m S udents

method and PBL, in a gradual and highly transitory manner. ?

must also be exposed to a workshop first before comm the new

approach T
4) Appropriate and adequate learning facilities should besprovided in English
learning environments. This could be in form of providing,adequate learning

resources in libraries and easy access to onlin g r sources. Other

infrastructure includes the provision of PBL rniture h classes

like round tables where small groups of students can sit ace ﬂrone
another in a PBL discussions. '

5) Lecturers must try to create a perceptlo oﬁg nts as tonomy-

a‘gt'mmy rt by trying

supportive teachers. Particularly, thw chiev:
to take the viewpoints and persp% f their students. This hey will do by
giving variety of opportunltles 0|ces, andgalso b@eing receptive to

students’ ideas and questlo S_thereby m %ar i '\'elevant and keeping

students always eager to s cmrers ought n \be authoritative as this

discourages students pt to “weice out y views thereby rendering

them timid. Experl stu ies ted authoritative or controlling

commands or ns like “y llnusb' ‘you have to,” affected deep
3 d

learning, stu per bﬂ,\a stud@drmstence negatively, while on the

flipside t& instructions) such @‘you can” or “you might” cultivate
positiv cts ea ,Lear@}s in the setting of autonomy-supportive
cont V|e ed st y'gct&%s as more fun and useful (Wijnia, Loyens,

& Derous 2011
6) sks or i str{cturéa' problems of PBL should be meaningful and
AIIengmg This is wh&ﬁthe design of study activities and meaningful tasks
an hike intrinsic motivation. How meaningful a task is can be promoted by
§ making them personally relevant for learners. The ill-structured problems

employed in PBL mostly describe a phenomenon which can be observed in the

students’ daily life; hence students could perceive the problem or learning
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tasks as meaningful. Meaningfulness of the tasks are also associated with
increased student interest and therefore better learning.
7) Lecturers’ positive feedback to students: Positive feedback from IQ{; to

students can positively influence students’ intrinsic and: %omous

motivation. In this case the evaluation of student’s attempts ormance
should focus on the individual improvements among thewtakes their
effort into account. In the PBL curriculum under study4some, €valuations are
formative (i.e., with no course credit associated withsit), and can provide
students with positive feedback without conseq mijnia, Loyens, &
Derous, 2011; Pintrich, 2003). \d
8) Due to the fact that foreign language speakimng anxiety mostlygin’thé Q@ish

rs and thegresultant fear of

on the nd, @Etudents’
i r‘\I'Hs sug sted here that

%}f' rma ﬁsphere in the
HPBL lessons i.e. the creaN a friendl class@n atmosphere is
important, since it can pro%oth z@)y%d on;? xious students alike
with manifold opportu% seflangu qin aQ_ -threatening way. It is
argued here argue tN bes i redgkvg students’ anxiety is to

practically have the

classroom may root from the fear of m
sustaining negative evaluation from co
perception of low ability as compared to

lecturers may want to consider t enti

akin ks. Thus direct, on the spot

|cip1e
activitiés should b@\/oided, since it can undermine
2

friendly osphere makes for a supportive

students’ coﬁ 4
classroonm hl rlgua errors@? considered as natural on the way to
vibrant ‘b@.uag acqui on. T@ process should literally be without

¢

over o%c)on which h tlé d&%&antage of moving students’ attention away
fr, mugjc tio; ce@'ideal of friendly and supportive classroom is

c d, and | gud&e 'e\,r’fifrs are psychologically granted as natural among
i students, they wiH\iVercome their perception of low ability and fear of

\legative evaluation.

0& To stimulate students further, inferences from this study suggest the lecture

correction in

=

should at all costs avoid any behavior capable of being considered as a threat
to the students’ social image which can further be a potential source of anxiety.

For instance, information about individual students’ oral presentation scores
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must be kept private and not announced to the whole class. That is if there is
individual assessment. The situation is less embarrassing if it is group s
10) Simplifying the processes of collaboration among students: Lectur& uld

strive to make the processes of collaboration easy for students. gcgp!)tlve or

collaborative learning especially in a language speaking co uld help
students to feel more connected to their peers, and, conse , positively
influence their motivation, effort, and persistence th ay through.

Collaborative learning has been established to have T fect on students’
I
individual responsibility and accountabilit

together, they naturally encourage one a
collaboration is not an easy thing to a@

achieving smooth and effective collaberati

S is\byvallowing

them to choose their group members the Nﬁy the g@ﬁss becomes
er

natural. This process ensures cohes

understanding and the spirit ofN well i
?: @ y
5.7  Recommendations foﬂ e
Based on th in !mita
recommendations are% or furt
conducted with a larger numbf ents ffom public universities in Libya. This
may give more itive findings.c8uch a\ y is likely to reveal more themes and
give more efm}\'pn the ?bs @lgeédy identified. In addition, more hidden
angles to s%’ otiyation can be \L@;nvelled. Second, students at lower levels such
as dipl% ondarygs_%ol, or\-‘himary school should be selected in further

researches. This may give newsfindings as these categories of students also suffer
frothe1 aditional method oh‘eaching. In order to make credible suggestions for the

and promotes

(2]

_‘
Py
o)

N
ls Oé is study, the following
u‘die: irst, future research should be

r ent of the traditional method of teaching, data from all sectors of the

niversity system must be incorporated.
Future studies should use longitudinal approach. The HPBL model should be

conducted for a longer period, more than one semester. This may also likely give

different findings. In addition, the HPBL modelshould be implemented in learning
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other language skills such as reading, writing and listen. Further research can also be
conducted on such courses other than the speaking class. This appro

revolutionize the whole language learning sphere in the Libyan university miyThe
problem of students dropping from English compulsory courses will éless,
because of the evidence adduced for the effectiveness of PBL i vmg the
learning achievement of students. Future studies may consider othewwles such as
gender, age, educational background, with larger sample sizeAHow, these variables
affect the HPBL process will provide specific dimensions o f?w factors that may

aifp v

bear on the effectiveness of the approach. Furthermore, t

arlrbles of interest
ents’ motiv. because
uturg stu Z rbkw’also
investigate other related variables like lecturers’ students’ jattifades t aking
English and to HPBL, students’ anxiety in i gl(s ho@f’BL can
remedy such anxieties. Studies can also i esmo Echers cigﬁagt select the
PBL idea or ill-structured problem @%&’th holé*PBL, strategy lies on
O

effectiveness of the ill-structured proble
To fully establish strong s for the\ﬁswuc VIS '}‘Learnlng Theory the

HPBL, there will be a need ‘% mehtal int ent@ or quasi experimental

studies on HPBL on the Lib Ls m&i’euswely rule causality in a

investigated in this study are the HPBL implementati
of HPBL and speaking achievement as a result of HPBL.

hypothesized path between jw ntion/ and ents’ motivation to speaking
ng ac

English and other Eng leve en{s 0’
\% \> Y
NS

.8 Concl h\
;Dlt h the ch enﬁes(jpthe current global world, proficiency in
speakin %

~@\&)me essential especially for undergraduate

studeﬁ lays an pd¥tant‘il’ble in successful learning for undergraduates,

par English students. ﬂ&a/vever in the Libyan context, many undergraduates

a motlvated to speaking English language. Thus, to develop the students’
ing skills, they need to be motivated. From the findings of this study it is

anluded that HPBL provides a learning environment that motivates the students and

develops students’ speaking performance. Therefore, language instructors who wish to
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improve their students’ motivation and proficiency in speaking could incorporate

In addition, this study illustrated that introducing a subject m&{
challenging and meaningful way to students (by problems), oQg with

implementing achievable deadlines through regular meetings by st s well as

HPBL into their speaking instruction following the steps provided in this study.Y-|~
a

active group discussion and a sequential and alternating order o s, may be

beneficial for students’ feelings of competence and develepment of speaking

motivation and goal strategies. 2.
Furthermore, employing strategies to help stude vepcome EFL speaking

anxiety, foster motivation, and increase foreign | pe fw lecturers

, their attitu toWa.KGZOraI
ight on th s!iblkcaasons

that underlie the students’ low performance a eta@i i unw@;gness to
engage in speaking activities in the English language. &'t is suggested that the
ser 'ﬁég:he individual

student’s difficulty in speaking Englishy, the teacher dia@se the individual

student and design an appropriat(%ilitation\p«%ch t@\itigate the different
; y N

situations of the students. ‘% [ v )

Finally, this study depigts importance of g@.ly introducing students to
the student- centred teachi px\od, in t of @f autonomous motivation for
learning and their acr%iv;)ver II, HPBL @his study is a model undel the

BL. Over W Bf@é observed here that HPBL has the
advantage of appakently®res in_requiri ss stringent preparations as obtained
in pure PBL side, of t
syllabus am %, in te;d

%h lecturersand’stu s are that students got from the new model the

identifie
opport discover th’gir 'o\’\XZrT ways and build frameworks of their knowledge.
Bu turers HPBL provid&'«\an opportunity for intellectual stimulation. Lecturers

should get to understand their students; specifi

production. With meticulousness the should try

teacher should double as facilitator an

broader approach of, P

cher @principally requires minimal changes in
drgstié;?es. Some strengths of HPBL over pure PBL

lectures in the approach, as well as give students ample opportunity to

%’ e
0 roach learning collaboratively and independently.
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