CHAPTER ONE

INTRODUCTION (,}
1.1  Introduction A
The issue of parent involvement in education is important as it E!at es to education,

which is the most powerful tool for producing a creative essful generation.

Obligations and responsibilities of parents towards their ¢ are '10t restricted to the

the dM; reQ_.on both

parents. Some of the most important duties of par re related'to e&ue‘eft?on of their

-' b 4
children. ? - B
Y °\ &
There are many occasions where tr@uran a ré&e the important role

provision of food, clothing and shelter, but there are man

of parents in educating their chlldre instan gst g@ﬂ the Surah Lugman the
story of Lugman Alhakim Wher 9 son very u@ﬁ? advices in which they are
related to many aspects of life man 31: 1 ). In this story Allah praised the
way that Lugman Alhaki% red advi !‘e;J Iso hich can be a very good example

for every parent in co Mﬂln QOo forb ing evil, which is the core of education.

&

Parental inv n L) t a new issue; the roots of the current
tr as

partnership pr @ack as prehistoric times. Parents have been the
careglver a rturers éir ¢ en Parents also have influenced their children’s

moral ment by teachlng\c%mal skills and moral values (Derrick-Lewis, 2001).

%re Epstein states some important roles played by parents and religious leaders

0 early 19" century and how they controlled the actions of schools. They were

responsible for hiring, firing school staff, and determining school calendar. These facts



prove that the issue of parental involvement in education is not a new phenomena (Epstein,

1986). \Y~

There is almost a complete certainty among educators that it is impo &) hand over
e teat

the responsibility of educating children to the school alone or to hers. This is
because educating children is a societal responsibility where allaparties concerned in the
educational processes are expected to share the oblig 'oanessful learning and
motivation to learn are obtained through social interacti ic ta@?in the context
of social relationships. Moreover, home and school a 0 important yoﬁ@)&fs where
children are socialized and educated (Epstein, 198(% 2 j/ \%—\

Based on these shared responsibilitie gxz d ts, %%operation and
coordination of the two institutions are@ed the ffe@@ way to achieve the

shared goals of family and school. Fwsrmore,:w—! l? th /@ﬂaboration with all those
g children

N
,Q‘E’desired results might not be
&/

. This_is because schools cannot exist

parties who can play important rolessi ucafin
achieved in the most effectiv%\}eﬁiji
independently and work s for th
p y % 3 i,
2001). Therefore, m@untriqs \stated arly rules and regulations that entitle

arents to involve eir childr cat
p inth d :dlu &
establish a fra@a' i ents\ﬁnd schools can work together (Amin, 2015). For
instance, t W

pur ‘gelt serve in the society (Derrick-Lewis,

at the same time oblige school managers to

€

in EDD
ifed States@F Aferiea-also has created laws that put family engagement at
o)
the forefr f national policy. *(53 laws required schools to inform parents on how they

cav%olved in their children’s education. These laws forced many schools who were
ecelving federal fund to change their practices to ensure that they are in compliance with

the new rules (Barnyak, & McNelly, 2009). Epstein and colleagues (2002) have confirmed



that the educational policies in the Unites States have been increasingly including the goals

and laws for school, family and community partnerships and sometimes KWS were

going beyond general instructions about parental involvement to include s@statements
shi f)

for leadership to assist all schools to develop comprehensive partner ip programs that
benefit all students (Epstein et al., 2002). \/

Departing from the fact that parental involvement in eay'lademic achievement;
the Swedish government enacted a legislative frame ar t!ll involvement that

requires families and schools to have a close rela$ to create b te’r c I‘*E"ﬁons for

the development and learning of young persons Iegisl tio aIso;zspecmed the

responsibilities of school leaders to work WI% ts Hi plng@ﬁhe curriculum
contents and school activities. Further eQ@)ol lea d in this legislation

to invite parents in school meetings take thel \rsh.egas r)éstarting point and inform

them regularly on the developme S arfal stu utc (Mohamoudd, 2013).
In the last few decades, [ rn of ed@rs has been on how to involve
parents in the education% Ow | gt t‘pls eral attempts have been made by

different countries | orld\iN? e bud and other forms of resources so as to
facilitate the partl ion of pa r]the(Bucatlon of their children. For instance, the

Minister of of he adlas__provmce of Ontario has established a Parent
Engagem : f e (P rent involvement initiatives across school districts
in the e. These |n|t|at|ve“5&R/ere developed to promote learning opportunities and

d%levement gaps among students by allowing all stakeholders to contribute (Dor,

S



According to Epstein and co-authors (2002), the field has been strengthened with the
support given by federal and state policies. Many states in the United Statgs of{America
have prepared policies and provided training to guide schools in deve WSystematic
connections with families and communities. These policies make t .ir%ementation of

&:1 state funding.

parental involvement as a condition for schools to qualify ow

Educational leaders make school visits to evaluate the pr rewpartnership practices.

Based on these evaluations, schools are recognized a ded{naivate them to
initiate and improve more partnership projects (Epsteifnet al., 2002). 'c§
In this regard, the roles of schools are no lon Iimitgd t tradiQienaI roles of
Y

teaching children knowledge in classrooms. Hencey sc

Xexpiaegﬁ change those
ir Ieeﬂ@ights and contribute

to the education of their children. Sch@gtre al @d bridges of cooperation

N
that connect families and schools%our ep in\@ment by stating clearly the

}hotlv olv@uwana, 2014).

areas and the ways in which pﬁr. el
Scholars also have d fram‘g orks, ’IIHOU&, and theories relating to the issues

traditional roles to new roles that allow rg@o prac

-

&
of parental involvementNgor insteinc stein 7) developed a framework of six types
_ & _
of involvement t NJ eu c&(}@ to meet the needs of students; parenting,
% ’
i ing at_home, decision making, and collaborating with

N

communicatirQoI' teer;ya
the com %Epste{n 04199@- developed overlapping spheres of influence that
o)

%}Sitive effects of ﬁgaly-school collaboration on children’s education. This

indica\
coz%ustrates a common mission that home, school, and community have in children’s

earning and development. More explanation of the six types of parental involvement, the



overlapping spheres of influence, and other models is presented in the literature review,
particularly in theoretical framework section. q
It is believed that a well implemented parental involvement is one ofs t remedles

for the difficulties facing by schools in the process of teaching children.”According to

Abdulrab Nawab (2012) parents can play essential roles in supporting their children to
overcome many challenges. Parents’ involvement and enco agw help children to learn
faster, easier, and earn higher grades. This is because s rning @yccurs directly

and without barriers. Moreover, parents’ mvolve so bene b§h3n01ng

the learning and teaching practices. Graue (1999) sta helmjio an ofthqﬁollaboratlon
between parents and teachers: \,

‘1\ J
Families send children to scho\%e they

thei ildren will become
learners with the tools they ne succe \ng f)@ls take children and send

them back to their familie the)fhssu he f ies will provide the support
that children need to g Iel&j@

Somali parents have % s history in ‘pi)&/ g children’s education and working

with the teachers oft hlldre|1 \current sident of Somalia, Hassan Mohamoud
& _ o
(2013), praised |st rical 'SO(.[I)@ parents in education in his speech at the
@
ta '3
launching of 2 ho nltiéye He mentioned the great contributions and
practices li pare:nt wards é\ ation. In the past, Somali parents were cultivating
teache . They were also \gﬁectlng cattle from families of students for teachers in

Ip teachers do their job better and enable them to give more time for teaching.

@er he expected parents and local communities to play their historical roles and to

support the “Go 2 school” initiatives (Hassan, 2013).



The role of Somali parents towards education was not restricted to the past alone, they
also played prominent and significant roles in education particularly Wh@Nral
government of Somalia collapsed in 1991 and schools were closed. &&g@rents took
charge of providing education and hoped for better future by rengvating and reviving
abandoned schools (Nadeem, 2013). Abdullahi Abdinoor (2008),explains the significant
role of Somali parents in education after the collapse of th SoWovernment where the
Somali society realized that it is necessary to go back tr itiw of managing
dugsi (Quranic schools). It was easy for the Soma@l to p(l)f su rﬂé'aﬁq"ey have
been taking care of Quranic schools for centurie ithou} jnentz}nvolvement.

\S'efulnsg\g?:he community

omﬁﬂity was vital for law

role in the context of statelessness. Thedi Went 0
J@u‘ Abdinoor, 2008).

enforcement, school financing, and C(@ resol \ns\(?\b
N
Abdullahi Abdinoor (2008) d tdo m that{EBmpare the role of different

&
players in education before an \eqhe ct pse fSo@state. The first model illustrates

ch BQL b&re state collapse, while the second
\ &
model relates to the K ?hqn of ecluc ion-after the-collapse and how various actors affected

Abdullahi Abdinoor states several reasons th% siz‘g\

the situation of educatio role

‘Y2

education. The mEGQQh ed si ant i@lvement the community in Quranic schools

e

and modern s@
b 4

r the collapse ate. However, the role of the community was

limited to anic sch@j
S
role ofﬁta\ education before the’collapse. However, this dominant role was confronted

wi%bsence of any role for the state in education after the collapse of the government.

GOs and international aid agencies had no role in the education of Somalia before the



civil war, but become an important player in the education after the civil war and supported

mainly modern schools.

X
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figure 1. 1 Various Actors In Education Before The State Collapse (Adapted
From Abdullahi Abdinoor, 2008)
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Figure 1. 2 Various Actors In Educatlon After The State Collapse (Adapted
From Abdullahi Abdinoor, 2008)
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Somali parents have committed themselves to act as government in providing all the

necessary materials for the schools to work. Some of them have donated theiﬂﬁ to teach

children and others clean up the school after work. Other parents donatjfg@ey or land
for school to be built. Some of the important roles that parents h,qve been performing

include organizing graduation and new academic year ceremo% seems that these
various roles by parents have continued until now eve WW presence of federal

government of Somalia, which confirms the keenness ali p% educate their

children (Ruhl, 2013). :
Many factors motivated Somali parents to play ei

b, 9§
j!@
tant poles i ducati
n es\u?thee ucation

mper
Xduca’ﬂgxg&ccording to the
st of 8bali parents consider

dsahd shelter. Moreover, the
&
tasks of schools were not limited L%ng children! 50% ly particularly to those who

as a yehicle that can help restore a sense

grew up in war zone, but scho% cols ere %
f

ﬁcle ildren affected by war” (Cassanelli

cal? nd
N ¢
&

iof @ali parents towards education shows how

of their children. One of these is the keen interest txy ha(y\e

Center for Advanced Studies in Child (n.d),

education as one of the basic needs of children, sf

of normality and bring a
& Farah Sheikh, ZOO'TQR
The past and &qen commt
p s . (')
these parents Qcogem vyu the@ildren’s education and their willingness to be

involved %y childre

eﬂucatten. Nevertheless, there are many researches that

N
exammk involvement of Sawg?ali parents living in western countries. Many of these

studi wed low levels of involvement of Somali parents in their children’s education.

@studies have also disclosed the difficulties that Somali people faced in foreign



countries, which might be the possible barriers that prevented these parents to involve in
their children’s education successfully. \Y.
Abdul Diriye (2006) studied underachievement Somali childiﬂ)he United
Kingdom. He found that lack of parent involvement was the main reason for the low levels
of academic achievement and poor grades. Abdul Diriye has poiqted out the barriers that
hindered the involvement of these parents in education. Somarents in the United

S Wo .'Mo over, lack of

Kingdom had difficulties to understand how school
English proficiency prevented these parents to assist{their children i hiir’%is%@’es. Low
. o —
level of education was another barrier “It is here th e Somali ¢ dren\zwhose parents
X N
may have limited formal education and means o upgi) excluded by the system”

(Abdul Diriyr, 2006). \C) 6<

In 2010, Fowzia Mohamed cond@a stu \Q%la xamine the experiences
of Somali parents whose children%laced"in special eégﬁtion. According to Fowzia,

special education graduates }y g]t nskilled @ poorly paid, or might remain

unemployed in worst cas li par‘g tsi (J:_ana'dbfelt unable to negotiate with school

personnel regarding ;K&ild’s Pla\ent in special education. The inability to resist the
&
u

lacement in speci cation ed ck of English proficiency, cultural barriers,
p p tﬂ X sed by la glishp y
inf 0

S

4
and insufficie ure of special education (Fowzia Mohamed,

Q’ ;n;) th
2010). % b4
<

edueation”of Somali immigrants in the United States. According to Nderu (2005), in the

4/17%

NV
tudy conducted by~Nderu (2005) investigated the parental involvement in

nited States the level of parental involvement is always assessed by how parents engage

in voluntary activities, interact with school personnel, and attend parent-teacher



conferences and school performances. Somali parents were not visible in any of these
activities and consequently, they are considered disinterested in their childreJ\SQucation.

However, Nderu (2005) has also discussed the obstacles that preSﬁ@the active

participation of Somali parents in education. Some of these obstacles are lack of knowledge

about the expectations of their roles within the educational domainy,cultural communication

difficulties, and other pressures on their time and resourcesy(N , 2005).
Husom (2009) conducted a study investigating the g facill\gSawali parents in

educating their children in the public schools in wed States. | hf st , Somali
-

families living in the United States expected to expe ea bgtt co ditio:wzsince they are
Y/

\cnildregﬁ»wever, they still

nd&@ Somali families had

no longer in war zone. They expected easiness to educat

experienced some problems in many asp”[\g@fe. Hus

trouble understanding the school cultlce ef the ?te

ﬁ& result also indicated the
N,

breakdown in the relationship bet@maﬂ‘pare nd{(d/ié?r children (Husom, 2009).
A study conducted by @Udl fou@at the lack of involvement in
lving

in ;
N &
interested in their cl;@ eduFa or heé-\fonﬂict with the school. Nevertheless,

these parents face ny challe

p E\y Sy
caused distru@v ds school eachérs. These challenges included; difficulties to
understan %ish scﬁ’owz'tem

Qi}j;gration, methods of communication, and being
o)

exclu major culture (Malcanoudd, 2013).

education by Somali par ed ’y\}a because Somali parents were not

'y

at re@ed parents’ disengagement from school and

‘%ijns and Arman (2004) conducted a research on educating Somali immigrant
outh'in the United States. According to Kapteijns and Arman (2004), Somalis have had a

positive attitude towards modern education. Somalis consider education as a way to escape

10



from poverty and to gain respect and reputation. However, when Somali immigrants arrived
on American soil, they brought their skills and wisdom, but the skills have{We:eflted
them in coping with the problems that they were confronted with in educ wlr children
(Kapteijns & Arman, 2004).

Somali parents living at home are free from many of these difficulties that are faced
by those Somali immigrants. For instance, they are familiar, WitW%ducational system of
their country and they do not have problems of communigation and I ural barriers, which
their counterpart faces in abroad. It is impressive duct a researc tl‘,at E&Wnes the
degree of involvement of Somali parents living mﬁanﬁ hat chooiQ-have done to

increase the level of parental involveme , Which j;\a elveéxﬁ‘ s attention by

researchers and educators. Therefore, it t\%earche res@"tonduct a research in

Somalia that examines the perceptu(\sfsf 0 r t teachers about parental
N
involvement. <£?
So
$
1.2  Background: Br%‘ ry of Som 'E'd ion
The education sy Sorp \rm gon ough multiple stages and these stages

were affected by ra zictor(:e}fler positively or negatively. To facilitate
better underst in f these stages, |t(§; very important to give some attention to the
education ions 6f dliai past that started with the emergence of the Islamic
faith i Aa before the Euroﬁa‘iﬁ conquest of Africa. According to Mohamoudd (2013),

ed%m Somalia has gone through three main stages namely; traditional education

Islamic education), colonial education, and post-colonial education.



1.2.1 The History of Education in Somali Before and During the European
colonial Period

Islam entered in Somalia from the very early time, shortly after the se ra. One
of the oldest mosques in Somalia is Masjid Al-giblatayn dates to the L”‘&?ry Muslim
scholars have traveled in many cities and villages in Somalia to dell\w message of the
Islamic religion. Hence, in a very short time, the Islamic falt ad throughout the
country. Big cities such as Mogadishu, Berbara, and Zei lhe early centers of
Islamic culture and learning in Somalia. Moreover, the e iona sMrlng that time

was divided into two levels. In the first level, @Morlze he (ﬂe_QDran After

memorizing the whole Quran, students move to t t le I w hegg‘az;n the Islamic

law and the Arabic language (Mohamoud Aéﬁ??b@bah.

In the past, mosques were not a pla

AN
where Muslim scholars to deliver | s u ea{ﬂ? Students move from one
class to another class inside the to learn di eren S%' ects from different scholars.

The scholars were not chatgi w'! ’hey e @thls job for the sake of Allah and

to transfer the respon3|blllty now\ aé‘j’oe knowledge will be transferred from

one generation to a bus ah 2014).

According t T ? {h|§49|nd of education had no specific educational
stages nor d clas es. 4Simil @g educational providers in this period were not
conductlﬁa s and therefore uﬁats were not offered certificates after they graduate.

N

Thes are strong evidences that prove the existence of educational institutions in
& even before the colonial powers (Ilmi Tohaw, 2014).

ith the arrival of colonial powers-Italy in south Somalia and British in north Somalia-

in the nineteenth century 1884, the minds and the hearts of the local people were already

12



won by the Muslim leaders who were very influential with the new knowledge and the
prayers they introduced. Therefore, foreign occupation encountered fierce re@y the
local people who rejected western educational policies (Sharif Aydur ,(134). This is
because western education was perceived to be against the Islamic pti % and what the

local people learnt from Muslim scholars of Islamic knowledge. As a result, many

educational projects that were developed by the colony w, remoned (Net industries,
2014). # .'\d

When local people confronted western education with rejectiof, iOIB ial powers
stepped a more provocative actions. For insta@l&% Ita cﬂ/@ stablished

missionary schools in south Somalia. Due to,an oza

\, g%\t \eeonviai&‘ of Somali kids
in western missionary schools, Moha o%ille H the t famous leader of
Somali resistance to colonialism and @SSoma \mqr? st t@a 21-year war against the

- - - - \
colonial powers. During this lon mali resistance VQ(?able to wage a very bloody

&
guerilla war that finallyforced@nia’ ce ow@w towards the coast (Cassanelli
& Farah Sheikh, 2007). (S
&

of colonization. é&q@

. Fdrinstance, the Italians sought to train pupils to
IOUFPOSG\
fo%ﬁtrative posts. The highest level to achieve in their education was limited to grade

4 &
) tt(e)urpose of colonial education was to fulfill
@
their real ob;@ f mieyls $
becomegﬂyund Io’w efdutigs so as to minimize the use of Italians for these
@ is because a grade 7 education was sufficient to acquire the skills needed for

Another purpos&q@nial |Po as to use’education as a tool to achieve their aim
[
2.9
)
British also estabn;'k?ed an elementary education system to educate Somalis



administration and low-level duties. Another reason was that the colonizers were avoiding

producing educated people who can pose danger to the longevity of colonial'sq q

Whatever was the purpose of the European, Somali resistance:c%ed secular

education. As a result, only a small number of natives was availahle to work in British
Somaliland. Therefore, the colonizers hired staff from the neighboring countries such as
Kenya (Chapin, 1992). This situation created a com etitY’!nvironment between
advocates of dual distinct educational models. The two tional @Igre the Islamic

and western knowledge. Colonial powers continue theirattempts to im s?th%cg&system
SShei

of secular education on the local people to achiev r aim‘s of c nizaften. However,

T v
Somali resistant also continued to oppose secular ucgt\l \nh the ort of the local

people. \C) 6&
When colonial powers realized @)stron%vte p@\the rejection of secular
N

education by the local, Colonial p sed flew s gle&g}alm local people who were
very suspicious of the aim be%@@stel ucation. They recognized the Islamic schools
as formal education and give some ‘rphtﬁ the condition that Islamic schools
¢ &
teach English and wubjeq[s \1~deS Islamic education. Moreover, protectorate
&/
authorities recrui Nt eir sc ere (e}thers from Islamic schools. Consequently,
e ? (-)
more students@ in esyrn scht@s after these initiatives (Abdulaziz Mohamoud,

2017).Mohambu Ahrried

|,JT<n0\xq+ as the father of modern Somali education in the
BritishgSomaliland, believed theff\%\//ery Somali should be exposed to western education
om% completing their Quranic schooling” (Cassanelli & Farah Sheikh, 2007:96).
Thesg"initiatives also facilitated the coexistence of the advocates of Islamic and western

education.



e
1.2.2 The State of Education in Somalia after Independence (1960 — 1990)

%
After independence 1960, education was seen as a vital factor t @)rovide a
broader foundation for nation-building and progress. Moreover, ed& people were
believed to have the ability to contribute to the processes of ideveloping the country.
Therefore, the prestige of being educated person has incr se?quicantly. Despite the

great challenges that was facing the country which was,i ited fram' colopialism, heavy

|5
s b
\l'he ind Y\Hgnce in 1960s,

particularly during the last military gove@ndert ule'of 8&1eral Siad Barre, have

given more priority to education. Orcof the fa N?in s:{\,cGeneral Siad Bare was

N
“kids are the flowers of the natio%le lefiders the e” (Farah & Duale, 1973).

During his administration, ed*t% WI nd c% Isory for children. Therefore,
there were great achiever%l prov:l. ;@‘Q {sduation, and consequently, the literacy

- o
levels have risen (Uwon. | %
To educate Sw eopl eIir@éfe illiteracy, the Siyad Barre government
¢ ) » (-)

decided to in'@an offici |tten\(§9rm of Somali language and a massive literacy
t

emphasis was placed on educating the people and the €xpansion of edugat onﬁl:k?%'ﬁtutions
(Shafie Abdulaziz, 2015).

-ﬂ'_-

campaign. efforts rfma%. y the government to accomplish these goals. For
N

instance, 73, urban Iiteracyf@mpaign programs were launched followed by a rural

lit paign in 1974. In this period, all state schools were closed and students as well

@hers were sent to the countryside to participate in the literacy campaigns (Ali, 1998).



These efforts were responsible for the subsequent educational reforms and many other
developments of which Somali people appreciated. For instance, Somali ed@arted
to move to a new direction where primary school enrolment increased th t(@@ted a sharp
increase in the rate of literacy, as well as better school attendance (Sh ie%ulaziz, 2015).

Furthermore, the adaptation of an official script for the Somali language reduced the
dependence on foreign manpower as the government was IeWSomalis in education

and in administration even if they do not know Engli talian. T erefore, the use of

Somali language was considered as a complete md$ce from colonialis ne:()\&assanelll

& Farah Sheikh, 2007).
These achievements were not sustained %Ke ere @ any obstacles
that prevented the government from carr: G@thelr i me@hns on education and

other programs. According to Cassan I| nd Faﬁ\he@w 9@79 these obstacles include

N
a@{orruptlon in all agencies of
&

a‘

[EEN

natural disasters such as long dro

government. Therefore, these \

education system even be% {N@ Somali state in 1991.
A IY &

1.2.3 The State of Education after the Collapse of the Central Government of
Somalia (1991 2018)

9,
By 199 the f vﬁ} )/er nt of Somalia has collapsed, education was one

of the |m services that w fected severely by the civil war. Internal conflicts
creat Ncured enwronmentf\ students and teachers to go to school, schools were
§ and other schools become home for displaced people. For almost two years there
complete destruction of educational system in all states in Somalia (Anceschi et al.,

2014).

16



The role of wars in devastating and obstructing educational institutions is profound.
School buildings become the targets of military in conflict zones and they m@hools
as military bases. Furthermore, fear of rape, abduction or being caug sfire make

%en to schools.

going to schools very dangerous and discourage families to send thei
;th

During wars the social and economic of societies have chan e main goal is
survival as some families may lose their beloved ones. Wrsh situation families
may not give schooling a priority (Sommers, 2002).

This explains the practice of some Somali pa ts who l,btfg'lj\yout the
possibility of restarting education and schooling in bsgnc of entrqt-government
Being doubtful, these parents did not bring t@ olsé‘)\%nvmce parents

to enroll their children, international ai %es provi déhthes and books for

free. This was the beginning of r a in %%ter t oIIapse of the central

government. But when educatlonalétlong‘prov at ﬁ@ can work and when parents

realized that fact, schools star% pc] fee@dullahl Abdinoor, 2008).
When several attemp% CI|I} on }\} e warring tribes failed, the hope for

the serwces such as education becomes

effective Somali gov: nt to |pr
| N S -
elusive. Under su I‘N{u tan c }he a)@nce of government institutions, local people
and donors s d a illingness tc@yowde education service and reopen schools in
order to i ren fr iy astqay Ali Abdi (2003) states some of the problems that
chlldr ce when there is a“f%Bk of educational opportunities:
‘% When there is a vacuum of educational and learning opportunities, the space
0 may be immediately filled by the Horn of Africa’s new merchants of death (or

factional warlords) who, because they are more likely financially more solvent

17



than others, would recruit many young men into their so-called ‘armies. (Ali

Abdi, 2003: 195) \Q
The full involvement of the local people in education in Somalia g@)te for two
I H

reasons. Firstly, Somali people did not assume that the war and the stq{e essness would last
s

long. Instead, they expected that the state would be reestablisl'qw at which it will

provide education and other public services. However, the romcontinued for several

years and children remained without schooling. When re iz%e crises could

L

even last longer and several peace talks had failed, theyparranged thems is toc,) what the
te

state used to do for them. Another reason for the la

\av v
has not experienced the culture of paying % eesbi ing féeg relationship to

schools (formal education). The state V\\‘ﬂbding fr cati nd parents were not

participating in any form of school ad@trati&evwe ﬁwhen the role of the state

N
disappeared, they had to change thei dsetnd r on thqc'n%elves. But this change took

&
place gradually as they had to%\n.k. ,1 e 'nnir@e involvement started modestly
and it was limited to def% ucati_ Dﬁ"@:hs but later the community became

members of school Mand |co\outed @a‘ll developmental projects (Abdullahi
&

Ivem‘ent ist ttheQemaIi society

Abdinoor, 2008).

N
Since th@tb;a il waK('u:r Somalia, a large number of humanitarian

k
organizatiEWred s{)W‘I‘Zspeﬁ;‘%\ly during the intervention of the United Nations
n

)
Operab\ Somalia (UNO‘S(BM). These organizations included both Islamic
organi ns as well as western organizations. Together, all these organizations with the

@vt from local communities started to restore access to education by launching some

small educational projects (Saggiomo, 2011).

18



Under the military protection of UNOSOM mission in 1993, western and Arab NGOs
continued to serve education in almost all states in Somalia. Many schools v&%ened,
others were rehabilitated, and school text books were reprinted. The &E@e of these
efforts was that students were able to go to schools and enrolment mﬁve increased.
Abdullahi Abdinoor categorized the educational institutions that%t}Ys.ince outbreak of

the civil war into six categories: Y'

1. Charity assisted schools. These are sch t provide madern education

with either Arabic or English as the med of Instruictio A,Itﬁg})&heavily
S
rg

subsidized, most of these schools cha mina}fe S. Y-
~

2. Schools owned and run by f merZubch\ teachers. These are self-

sufficient schools that get \&@al S m 6ﬁties or aid agencies.

They also charge fees to @'Stain th \ely?s fdk
N
3. Schools for poor - Th&& schodls s?gc?students who cannot afford

the nominal fees% b er sghool Q&is type of school is common in
r neighbor

rural areas a% c:p’s@ajor cities.
4. Adul}{vqgls. Tl]es\privat hools that charge fees and teach adult
asi

earr&

. R
e [ ) §
‘(\Pcation’a dfech@ schools. These schools train students in specific
N
Akills that will help't;?m get gainful employment.

§ 6. Schools supported by external aid. These are schools that are supported by

c
©

readi 'wr|t®in Somali, arithmetic, and foreign language

international aid agencies. They mostly target poorer sections of the

community. Among these agencies are Concern Worldwide, International Aid

19



Sweden-IAS and Save the Children Fund-UK. (Abdullahi Abdinoor, 2008.

P.48) \Y~
Many schools which were established by western organizations wi %Iosed soon
after the withdrawal of these organizations. However, Islamic NGOs continued to provide
education service in the country. Therefore, the only schools that remained in existence
such as Ahmed Gurey, Mahamud Harbi, Imaamu S fimool, Abdullahi Isse,
Umulquraa, Al-Fajr school and Usama lbnu Zayd w se supKteddy the Islamic

charities or the local people. “Following the with@f UNOSO il] 1§§?~Westem
-

NGOs and UN Agencies were forced to abandon th perat‘io i omalz'a for security
Y/

reasons and to relocate their regional bases to Kenya” (S%g i , 2011:356).

Islamic NGOs continued to operat”\&gwalia b itir@be remaining Somali
educators in the country. Those that r@]ed i%ﬂ @elims Agency, the Imam
N
Shafi’i Foundation, Emirates Re% % o?l

ent, Zam F()Qm}d tion, and the International

Islamic Relief Organization. %Pallr cc pliﬁnts gained in education for the
ible b els

last two decades were res% y trlg I;ch ba'rities (Anceschi et al., 2014).
N &
With the passagj@e and|1 hope é(hieving Somali’s aspiration -at least in

the near future- for\@t Ve go t th@an fulfill their needs for education, Islamic
‘

charities tried @v the ministr fe@on in Somalia, especially in the South-Central
Somalia&pey opgrbzﬁ:corfgﬁhgto UNICEF, 52% of the available education in
Somal'al\ his area and almoﬁthe education activities are supported by the Islamic
ch%assanelli & Farah Sheikh, 2007).

Q!amic NGOs not only tried to act as the ministry of education, but also they intended

to produce graduates who can pursue further education anywhere in the world and can
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compete in the world market by providing quality education. In the process of improving
the quality of education, they formed a network of educational organizati@d the
Formal Private Education Network in Somalia Formal Private Ed@etwork in
Somalia (Anceschi et al., 2014).

In 1999, a group of Islamic charities agreed to establish anaumbrela organization of
Islamic charities working in the education sector with the We of expanding and
'inte ed to have a

common curriculum and examination system foyools ilia d to &g?nember

charities (saggiomo, 2011).

improving the existing education system. Furthermor IS: network

ished in g(?ember 1999 in

FPENS is a local umbrella or nlzaCn
ideé‘malia while under its

Mogadishu, Somalia. It ha\ branc
'}{h local NGO’s having a

umbrella; it has 98 assﬁs mew . , )
stake in the educa or &f ou untrqé'RFormal Private Education

Network in Som 4)’
The administrative % of th For 3]' te Education Network in Somalia
comprises a general Mly, oard an executive committee. The general
&
assembly is the h or|t netv(@( and contains one representative from each

2 9

member char S e of] the"tasks e general assembly is to establish networks’
guidelines rgve orr eJ'B!]u aI policies, approve the annual budget and elect
memb %e executive comm\‘(@e Members of the advisory board are also elected by

tha-él assembly and their task is to facilitate decision-making process between the

0\ assembly and the executive committee. Joining this network is subject to strict
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procedures. New members are required to prove a minimum of two years of good

performance (Saggiomo, 2011). \Q

Formal Private Education Network in Somalia plays vital roles ins%ing quality

education. It advocates educational concerns of Somalia at international and local

conferences, establishes policies, and monitors implementationsain theraffiliated schools.

Whrough seminars and
Ih'& F@?ikh, 2007).

e | g
omallia IS non- ern tal, non-

A

political and non-partisan, its activities faced constant'threats from th Warlatds. However,
\gu v
rvivséaFJ enabled many

overnment in 2000

In addition, it develops school text books, organizes teacheg tr

workshops, and issues school graduation certificates (

Even though Formal Private Education Network i

E\Network in Somalia and

both in Somalia and abroad ( %Iii fa heik§ﬁ07).

Moreover, Formal P ucati‘g

and foreign universi}@)btaiw s\farships the best performing Somali students.
These universities are located i
A
As aresult, m@ ali students
to this net wENS;s ents can?entinue their education career abroad, as their school
AN 2
CeﬂiﬁW&

ternationally reco}g?zed” Based on these facts, it is very clear that Formal
Pri ucation Network in Somalia , not only saved education in Somalia, it is also

Foun@és such as Sudan, Egypt, and Saudi Arabia.

espansible for the success achieved to date (Saggiomo, 2011: 59).
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These great accomplishments in all stages of education have proven the efforts and the
effective role of the Somali society towards education. However, it @e an
exaggeration to say that the society have done their full responsibi i% providing
education. Access to schooling is still low and many school children %f school. It is
also unfair to compare the accomplishment of the Somali society4o any'other period of the
Somali history or with other countries without taking in cwﬁ!ration the context of
statelessness and insecurity in which the education has ne fo@ two decades.

Therefore, the achievement of Somali society in education can be risia(e:r.)eg~ a great
-
d di

accomplishment if we consider the challenges an ffigult co itiow4n which the
Y/

education worked for the past two decades (w i or, 20053\?~
3 )

1.3  Problem Statement \ ’<\
N,
Most of the great achievements.inseducafion a the@(ﬁbects of life that were made

&
by previous governments were !mer t[ ar ins\émalia in 1991. The civil war has
sed alllstatelstrl

cost Somali people a lot % d a‘l‘ ! cﬁ@s to collapse. The impacts of state
&

collapse on education tem h:is \Nar W(@*ﬁs schools were closed and demolished

and educational infw ure

etal., 2014). Im&eto/we S
stepped t %e gapf'

)
develo ariety of coping m(éehanisms including the age-old system to ensure that

(id' A@esult, literacy rates have declined (Anceschi

2 9

ce of effective central government, various actors have

NS
ind@ the collapsing state. Local communities have

esg%ervices such as education are made available to the public (Leeson, 2007).
Therefore, a diverse range of actors including Somali local communities, the Somali

diaspora, private sector, and foreign donors have made significant contribution to reopen
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schools and rehabilitate school infrastructure (The Heritage Institute for Policy Studies,
2013). “With no central government to provide an education for the natiKngest,
locally-managed Community Education Committees have stepped up t G@e job. The
committees manage schools financially, liaise with parents, and trac@s” (UNICEF,

2005).

Furthermore, “Somalis have been famous since th; nwth century for their

entrepreneurial spirit, and the risk-taking and innovati ci ted@(Kapteijns &

Arman, 2004: 29). Therefore, private schools sprea@here in the L,ntI,X;RS. aresult
S

of these initiatives by private sectors, as well as th orts 9f om unit'rqs- and donors,

\he v
there have been some progress in education % ooL\e nt rggsgﬁ]at is similar to
those in the pre-war period (UNDP, 20 c) 6&

There are numerous shortcoming@%probl \NLtWth g@sation that is provided by

N
communities and donors. Thes ms fhclu ;Jac%ké@'.f’ quality, lack of qualified
teachers, and lack of attractiv% for 1€arning (C@ings & Tonningen, 2003). The
t

problem with private sch&% ma ‘;S%

J_ilpaa'ts are unable to pay the school fees.
Consequently, a large Wr of fc -age ch@-én are out of school.

To address p Ier‘n ,curr@?vgovernment of Somalia, particularly the
Minister of H@el m ({P\ﬁp)ic Service with the support from UNICEF, has
come u@ initigtixﬂgled $Z-Sch00| Initiative (2013-2016) to provide free

n million children}ﬁyouth who are currently out of school (Ministry of

educatb\
hu%/elopment and public service, 2013).

e Go-2-school Initiative provides free education to children who have never

experienced school environment. However, educating such children and supporting them
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to cope with the school situation cannot be successful without the collaboration of
children’s families. According to Derrick-Lewis (2001) more meaningful sugkmt will
enhance children’s performance at the school can be provided thrm& ooperation
between teachers and parents (Derrick-Lewis, 2001).

School administrators and teachers need to get parents in@he education of
their children. One of the strategies of getting parents involved iWke parents appreciate
the practice of teachers. Parents would support educatien: if hey&appy with the

educators and the content of education being providedlt is important t)ea?c'ggﬁ ind that
o~

in order for the community members to support e on, tt]ey ust trustgthe institution

Y/
that provides it and the educators who are in chargeyof it” lahi @Eﬁoor, 2008: 52).

There are three challenges that fac“t\‘@pleme

Somalia. The first challenge is a lack %alifie e%

N
healthy and productive partnershi ith pﬁrent he{(}@%nd challenge is lack of
government support to enactﬁ\igmiorr a rce@ educators and parents and to
fr Ces. Pé

allocate budgets and othe% tnhchallenge is lack of reliable studies

&
about parental invomin SPm\.The f ing paragraphs are elaborating these
three problems th e parental't
p El‘hgp ¢
is a barrier fo@' gp {?i

to relate w; ith parents gepedds to;‘a- reat extent on the quality of training they received
)
on wo Ath parents. Hence,*t(achers who lack the required knowledge and skills may

fai ge families effectively (Share & Greene, 2011).

07 the past few decades there have been many changes in the family and school

relationships. Together with these changes, new demands and expectations towards

of ntal involvement in

9-\Pfave the ability to create a

ma)@ Somalia. Firstly, lack of qualified teachers
4

ducéion. The literature indicates that teachers’ ability
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teachers have appeared. According to Epstein and Sanders (2006), teachers are required to
work in collaboration with families and communicate them in planned,@ented
partnership programs. Moreover, schools prefer to hire teachers Wi@tencies in
school, family, and community partnership. Therefore, teachers who are seeking
employment must prove that they are talented professionals whohave developed the skills
to involve families in their children’s education (Epstein arWZOOB).

Following the outbreak of civil war in Somalia, m fessio a‘s leftgthe country or
changed their occupation and others were retired. %&Jsed scarcit f,trzfi&fﬁeachers

that forced many schools to hire untrained people wi iffere?t pe Iizaﬁ?ns and levels
Y/

\quirsg&?s for teaching
novtlsv&ge of the subjects in

of education. For instance, schools ignored theyparti

positions, instead candidates were sele a‘@

the curriculum (Cassanelli & Fara i h, 200 @sAdam (2015) states the
shortage of qualified teachers: f §
While most teachers ﬁ; re educated to bachelor degree
level, very few DJ SUbjECtS and therefore lacked the
formal teach n ry for the profession. This means that
unqualifi ac rs pe ne(}ssary pedagogical and teaching skills are in
class s<(Abd 2015 4)
Abdu ad a ﬁed umed (2015) conducted a study on teacher quality

and stude hievement at secoﬁé?ry level in Mogadishu-Somalia. They believe that the
Somall teachers is not up to the international standard (Abdullahi Salad and
ohamed Muhumed, 2015). This is because the workforce produced by local universities

-including many of the current teachers at primary and secondary schools in Somalia- had
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received low quality education from these universities as these universities suffered from
low capacity of teaching staff (The Heritage Institute for Policy Studies, ZOJ&Wrding
to Mcintosh there is a strong link between the performance of workfor g@he kind of
education they have received. Low quality education leads to | %ty workforce
performance (Mcintosh, 2014). Therefore, the qualification andc&ron}%ce of graduates

from these universities were affected by the low quality eWn they had received.
“The main challenges that the Somali education sec es Co Jrns ality, gender
imbalances, low school enrolment, and low literacy rdte?” (Moha OM};}T

Teachers who lack the knowledge, skill, and tmu%&or tj»e S they@ expected to

\m N
do will not perform well in doing these tasks, Acc inq){o by a%&'faele:

Teachers are often require@ne res Iity@Qasks for which they
have received little or no@'sing, in \du{g?v @\closely with parents, the
N
ass

result is that the ga n tHe tio% Id by parents and teachers

contributes to th@twj& e etor@d reality of parent involvement.
(Hornby, & voo11:46) J |~
4 &

ices of\such untrained teachers can discourage

arents from bein olvedin t ildre \education.
P E\ ) S
rt

Secondly le ic@act of the lack of quality teachers in Somalia, the

% om the p
lack of e Wovern{nﬁl'j;e ir@ education system is another factor contributed to

)
the IadO\ nt involvement. T'h(é?e is neither specific legislation nor government policies

Hence, it is obvi tha

on | involvement that require schools and teachers to involve parents in education.
@iing to Federal Government of Somalia, education is not one of the current priorities

of Somali government. The top priorities of the Somali government are restoring security,
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establishment of peace, and transforming Somalia from war-torn nation to functioning state
(Federal Government of Somalia, 2014). T

The literature reveals that government support for parental invol is crucial.
According to Epstein and colleagues (2002) the field has been eﬁned with the

support given by federal and state policies. These policies ma plementation of

parental involvement as a condition for American schools te qu tate funding (Epstein
et al., 2002). Similarly, Mohamoud (2013) states th@ ernment enacted a
legislation framework for parental involvement th%mres schools pare;ﬁ? to have

close relationship. The lack of skills of Somali teac in wer ing/with p@Fents and the

absence of effective government role in the duca naLi in Sgseﬁa can only limit
the development of parent mvolvementK and e ly p@@nt it completely.
Thirdly, lack of reliable studies i thlrd t tféses parental involvement

in Somalia. This is because poll%rs afid ed |ona1§|3 ders need information for

their decisions in improving pﬁgnt in ment. Ho er the existing studies provide
r

only partial information %

Parents’ support for C n S edllca 1

ental ‘inv ‘gtln hat is outdated and contradicting.

$

'nclu(%tﬁe support parents provide at home and

at school. Howev , qportOhe involvement of Somali parents at school

only. For ex Ilte ature r veal@at Somali parents have played important role in
supporti |onal | tiéns any occasions when the state could not fulfill its
job fo Ason According to\%l'.?e model developed by Abdullahi Abdinoor (2008) the

p% the previous Somali governments was limited to modern education. Hence,
@ parents were forced to run religious schools to educate their children with Islamic

knowledge. Moreover, when the Somali government collapsed in 1991 and the role of
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government in education have disappeared, parents realized that the statelessness could last
long and they have to rely on themselves to provide schooling. Therefore@g have
played critical roles to reopen schools. i‘)

The role of parents which Abdullahi Abdinoor (2008)_and other studies
aforementioned in this chapter (Hassan, 2013, Nadeem, 2013, I%W)Yl;and Cassanelli
& Farah Sheikh) are referring to is the role of Somali parents,as Weﬁber in the community
to support schools. These studies have not documente ro o@rents helping

L

their children at home with homework and other olwork.  Moreover, Eg)FE of the
AN

previous studies is related to schools’ support romgtin p entaiq-i-nvolvement.

\1 N
Therefore, the existing studies provide onl% a,-@\ imitedsinformation about

parental involvement. \C) O
Previous studies also provide out@info%?or le, Mohamoudd (2013)
N,
investigated the involvement of‘%' fents i qul?

i parents in .Sw . Comparing their current

&/

involvement in Sweden with @ inyolvement in alia, participants indicated that
low °

their involvement in Som%

paying school fees@ammld ,\7‘13 p.@/ Similarly, Fawzia Mohmed (2010)

‘back 1 ‘S(l)%n@, our involvement revolved around

&

investigated the e iences of [Pare@'n Canadian schools. The participants stated
ment

that their inv, in/ edueation y@s’ low in Somalia “teachers in Somalia were
responsibl the acade adhiev%gmt of their child, so little parental involvement in
the scl& required” (Fawziﬁéhamed, 2010 p. 57).

| studies were conducted in some western countries investigating the

@ement of Somali parents in education (Abdul Diriyr 2006, Fowzia Mohamed 2010,

Nderu 2005, Husom 2009, Mohamoudd 2013, Kapteijns & Arman 2004). These studies
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have documented low level and sometimes lack of parental involvement by Somali parents,
which resulted children’s low level of academic achievement and poor grad@/er, it

is inappropriate to generalize the findings of these researches to Somali pieggwd teachers
the

living in Somalia. This is because there are various differences betwe o0 populations
and the situations in which they live in. For example, a studyathat gxamined the ways
immigrant families in South Texas were involved found th ttmrents whose children
were highly academically successful were involved 1 c 1Id@caﬁon but in
ways not traditionally recognized by educators of thgyhost country s F,ag &Bﬁding at
schools or volunteering (Lopez, 2001).“In order t(%mang qvffe;rzeiéa-\perspective,
one must understand the underlying histor% ultlg\e\he schaeltand community
organizations and the context in which@rate” al. 1). The educational
system in Somalia is not the same as Wes in rgco n’@&s. Hence, there is a need
for similar research to investigate ersmp prastices @mali teachers in facilitating

\m &
parental involvement and itS% to’t evel of '*%Ivement by Somali parents in

Somalia. (,) 2 uj"l $

The preceding di on shq/vs tudie mining perceptions of Somali teachers
_ _ & o
and parents in S w p |pvol@ent in education is very rare. Generally,
81 4
ities i ry lowin all fields. This is because higher education is

research activ@ omalia a
the place ‘(r,search’is]ﬂfgl;y cqg:cted, but the higher education of Somalia has very
AN

)
conducting resea?é? A study conducted by the Heritage Institute for Policy

)

low ¢
Studi 013) on the state of higher education in Somalia found that none of the
investigated 44 universities have involved in any research activities. Therefore, according

to Sommers (2002), the only source of information for various aspects of life in Somalia is
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to rely on some reports by NGOs that are based on interviews with few NGOs and UN
agency leaders. However, in many cases these leaders have little or no interﬂ&Wh the
direct providers of educational activities such as community leaders, par %d teachers.
From these facts it is clear that there is a scarcity of reliable studie th;%searchers can
depend on for literature review and this is one of the problems which this study is facing.

The absence of research capacity in educational insti tioWSomalia is caused by

several reasons. Universities do not receive any fund fr g ver@ Somalia that

facilitate and encourage research practices. Another on is that theSe i s't'i&u).{fns have

no collaboration with other international universitie research ac vitiilsi}urthermore,

the teaching staff of these universities lack the nm%? righiéq‘ﬁg for conducting
&

O

g@hree regions and the low

research: \c)
In the absence of regulation by g@]ing a;m)ivw}y%

N
capacity of teaching staff, the qu&%duc ion sqsuffej(@? considerably. An alarming

&
86% of surveyed HEIs complai }soutl capacity &aching and administrative staff.
3)

\;’j"“?

in Somatfia are free from cultural and language

(Heritage Institute for Po

5
L

No doubt that S i aremF

barriers which ar ed by th iving i reign countries. What is unknown is the
Ry T g%ﬁjv g
practices of s@ r @oting and facilitating parental involvement in
e

education ol practices for parental involvement have effects
o)
on the@ parental involveméntat home and at school. Lack of information about these

o
5
~ >
5 o
%
$ .
>
@D

IS be an obstacle for policy makers and educational leaders to decide where and
@o direct time and resources to solve the problems faced by parents and teachers in

schools. Therefore, this study aims to investigate the partnership practices by schools in
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Somalia for parental involvement. This study also aims to determine the relationship

between school partnership practices and the level of parental involvement. \q

1.4  Conceptual Framework c)
ver

Studies in the family and school connections have been developing over the last three
decades. However, there is still a critical need to increase the use.@f thearetical models and

conceptual frameworks that can push the research forward. Wwﬂ!because the existing

body of research is still at an early stage of develop rdan wagues (2001)
state three characteristics that illustrate this fact: laek of linkage be e'n'ra)e@frch and
theory, the limitation of methodology, and the necti?n etween %ta itative and

Y
quantitative research (Jordan et al., 2001). z \ ET
According to many researchers, rese@(d be substanttally from a careful use

of theory. \?
. ) ) P "
When you have a theoretic orK) it h yo@derstand specifically what
&

factors you have to work on. You’r otj Just ﬁ@'ng in the dark. And you have a
iabl

way to do the research b% our \‘f' ‘-alr idéntified and (what you’re doing) is

&
much clearer. (Hoov'eiémpsey,' é./
Several studiw ex N

P e f@rs that have critical effects on parental
involvement. @cad ofsre a{c\:) parental involvement, Hoover-Dempsey and
Sandler (1 mula d’ﬂ#&el t)@)nsists of five levels. Level one of the model states
three hat influence par \{ involvement. The first factor is parents’ personal

m for involvement. The second factor is parents’ perceptions of invitations, such

7y

as general invitation from school, specific invitation from teachers, and specific invitation

from child. The third factor is life context variables, such as parents’ skills, time, and energy
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they have available for their involvement. Other researchers also found that these factors
influence the level of parental involvement. One of these studies was condUt{q Dauber

and Epstein (1989) in which they found that families are more involved % children’s
education if they perceived that schools encourage and welcome thei 'r;%ment. Parent-
teacher relationship is also an important factor influencingﬁl}z;ll involvement.
According to Faust-Horn (2003), successful collaboratio be@fparents and teachers
depends on the establishment of good relationship be arentsiand teachers. This is

e
because strained relations between parents and teachers is a barrie o[ a &Xﬁhy and
S

productive partnership between parents and teache ynn, 2 6) uthegnore, studies
Y/

found that some demographic characteristics ‘of par influe their level of

involvement. For instance, the higher t enits’ leve uc@n, the more they can

support their children’s education (@mbe, sno @demographic factor that
N,

‘g r. Nderu (2005) found that

influence parents’ involvement i\%don i par 7
Somali fathers involved less }dt ers’ im@men‘[ in children’s education.
In this study, perc%’c?tf t 1her ’An@arents towards school practices,
balanced/imbalanced tior@kﬂogra '&:‘actors (level of education and gender
of parents) are the m{%d nt‘ es, v(v‘jl(l:;l’evel of parental involvement (high/low) is
the dependent@. g \(;J
Amo %veralfn@%hatvﬁ developed by researchers in this field, Epstein’s

)
model is the only one thaI‘(IQs received much attention and has been cited widely in

@D

e

re “According to Ringenberg and colleagues (2009), this model is based on social

@aﬁon and considers the relationship between family and school as dynamic where

children’s development is higher when school, family, and community work

33



collaboratively. The field has benefited from Epstein’s framework. Researchers in the field
of parental involvement agree that the components of this model are WeII-de'nRW offer
useful guidelines for research. (’)

This study employed Epstein’s (1997) six types of involv ﬁﬁtemctions as
theoretical framework to understand parents’ and teachers’ @Z their schools’
partnership practices. This model allows the measuring smractices for parental
involvement, which is one of the independent variabl is'study. Thesfollowing six

doctoral studies have used this model and found it wnd useful f r?eagggiﬁ school
S

practices (Nderu, 2005,Smith, 2008; Taylor, 2006 tree, 2010; ckerx@OlO; Britten,
Y/

\hes si@s of family and

school partnerships: 1. parenting. 2. Cor@- eer@m. Learning at home.
@(Epstein etal., 1997).
N

ion. 3.
5. School decision making. 6. ColIab@Sg with \Qrwm
@ )
“ &
~ \] \

Figure 1. 3 conceptual Framework

2009, Leila A. Farah, 2015 & Marie, 2006). ThisCodgl\

Y,

Parents’ and teachers’ perceived
school practices :S.-/
7 ~
RN A
Level of parental

Parents’ demographic characteristics

£ % LT QO

involvement

M
A
Balanced/imbalanced perceptions

Qsides using Epstein’s model, this study used another theory called balance theory

developed by Heider (1846). Therefore, both models were used as they are related to the
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variables of this study but for different purposes. According to Batool and Malik (2010),
strong relationships are based on similar attitudes and interests. The more iwm who
have similar perceptions and feelings about a particular thing, the mo@ave closer
relationships. “The notion of ‘birds of a feather flock together’ points out that similarity is
a crucial determinant of interpersonal attraction”. Mosour and col@ig;%) also believe
that sharing similar attitudes is a critical factor for creati elationships between
individuals (Monsour et al., 1993). Since this study investigates the e!‘cep jons of parents

and teachers, the researcher is interested to know ift&fzrceptio of rertg &Yﬁeachers
AN

lead to a balanced relationship, and to do this, the earcl}er ecided tw-use Heider’s
Y,

Balance Theory (1946) as it allows to test t%zonsg\l \theen Eé&&?s and teachers.
%nt on t nce(tﬁéory by removing the

Cartwright and Harary (1956) made im
i@ility of the theory into a
N

ambiguities of the theory in a way tr%increa \bhe?p
wider range of empirical studieaéfore,nthe ry&;@mes an easy tool to make

empirical tests concerning ba?c\gFo] ant,jbala s?}theory was used to understand
consumer behavior and igning effective ‘grllzgleﬂ}g strategies (Woodside & Chebat,

4
2001). Futhermore, TN(ZOO?) \?ned th%(hé is the first researcher who used the
balance theory to @K';[% percepti N
@
=

’
made on sever. ies usﬁ;?is eo e concluded that this theory can be used to test

pf &(}@ﬂs and teachers. Based on analysis that he

the relatio wtween: any twid grqq-|-s‘\\/people and their perceptions and attitudes toward
a comm%m. \0}/

school environment, if there are similar perceptions or more agreement between

arents and teachers on school partnership practices (a state of balance), that balance will

probably lead to effective parent involvement and eventually more positive outcomes for
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students. On the other hand, imbalanced relationships between parents and teachers always
lead to conflict and strained relationships. Yv

By using Heider’s Balance Theory, a practice can be describe lanced or
imbalanced depending on parents’ and teachers’ perceptions. T, uestionnaire for
measuring school partnership practices of this study used a sev. ﬁkert scale with
one being ‘very poor’ and seven being ‘excellent’. Therefore, ratlngs (below mean)
would suggest negative and high ratings (above mea st p itive. If both
participants perceive a practice as positive (above a mean score ofifour)ser regagkv (below

a mean score of four), then that relationship can be ¢ dered‘a lanced ong- However if

0 'tlve We d mean score

one of the two participants perceives a parti Qp, c iQ%

of four) and the other participant perce\g@same p

score of four), then that relationship |@5mbala \\:eqtio

q
1.5  Research Hypothesis Y

>

1) There is a statistically sig m}'hdiflr the I\Q\an of the perceived school

practices scores for t ;d parents. { 0’
’ &
2) Thereis at least 0 mﬂc@e cei perceived school practices among
teachers varyln ne ucat I ( effects for educational level).
3) Thereis at e SI n d| ffeten e ce in the perceived school practices among

teache EWQ on ‘;g s for age).

49 T least one S|gn|f|cahcﬂnteractlon difference between qualification and age

épercelved school practices (interaction effects).
@Aool practices and parents’ demographic characteristics explain the variations in the

level of parental involvement.



6) The most important predictor in explaining the variance of parents’ perceptions

towards their involvement is the schools’ partnership practices as percei%%

parents. : (‘)

1.6 Research Objectives and Research Questions

The main purpose of this research is to investigate the perceptions of parents and teachers
about parent involvement. This study focuses on the foIIow'ngVQﬁives:

(a) To investigate the perceptions of parents and te a ou@’ partnership

practices for parental involvement. , - c§'
RQla: How do parents and teachers of the select rimar} schools pe@ve schools’
N

partnership practices for parental involvemen?&/z \ X
W an 64he perceived school
?

ificanf diff; Is’ spractices lead to balanced or
&
imbalanced relationships? \ ﬁ \A
RQ1d: Are there signifi%‘erence' in elpe@ived school practices for teachers

’ F &
varying on educatior&ﬁ*l and f }Bq he efgus of educational level on the perceived
school practices vasy dependin ?
a\ :

her’eﬁé’e‘?
(b) To identify& evel offarpj!?iﬁ:/&;?nent in the selected primary schools.
RQ2: Wha% evel o'fWZH

RQ1b: Is there a statistically significa d%nce in

practices scores for teachers and pare

RQ1c: Do parentsn and teacher;

| involvement in the selected primary schools?
)
(o T mine the variable@hat explain the variations in the level of parental

inv nt.

@What are the factors that are impacting parental involvement level?
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1.7  Significance of This Study
This study is a significant original contribution to knowledge for sever@. The

researcher cited more than ten studies investigating parental involve &'y the small
number of Somali immigrants in western countries (Abdul Diriye ZOOG,%Zia Mohamed
2010, Nderu 2005, Husom 2009, Mohamoudd 2013, Kapteijns.% an 2004 Fatumo
Osman et al., 2016, Abdullahi Ahmed 2015, Liela Farah 2 15Waniels, 2017). While
the small number of Somali immigrants in these countrj eived Q?attention, the

researcher found very few studies investigating pg{involv men ’th'e c:x)?\ii'l'lions of

Somali parents in Somalia. This is because researc

all fields (The Heritage Institute for Policy S%g;m
that studies similar to this study is very r@alia a

have had very little opportunities to share their pe \esq

|vitie§i Somalia age very low in
\N \/%e
3L iSthe vi the researcher

aligents living in Somalia

/%t.heir involvement in their

o

N
children’s education and how scl%ppoﬁ parental 1 ment. It is hoped that this

&
study will increase the Iimi{Ed\ﬁor at isé‘@rrently available about parent
S Iis ro

involvement in Somalia. % i St:J. “{/i ing practical knowledge. This study is

| ARG A I
offering a very useful matu@ ymaké‘énd educational leaders in Somalia. The

. ab? lmo%jfsarents showed willingness to involve in

findings of this s indic
g W : 2
education. Hm’pare ts ?c so@ difficulties which limited their involvement.

Moreover wdy sh6'w ¢'partpership practices of schools in Somalia and the factors
; NV

that pe\

im ation of parental involvement programs.

Gondly, this study contributes theoretically. Previous studies of parental involvement

in Somalia showed only one factor that influences parental involvement at school.

level of parental\cfﬁ\/olvement. This information is useful for future



However, the findings of this study showed factors that influence both home and school
involvement. This study found that school partnership practices and par{%el of
education as important factors that predict level of parental involvem@me and at
school. By doing so, this study has extended the understanding of the factors'that influence
parental involvement in the Somali context. According to Epsteing1995), before educators
come to school to teach, they must obtain the knowledge ndYﬂ! that prepare them to

work with families and communities productively. He information' fromuthis study can

be useful to encourage local universities to considerfincorporating p r’arﬁ' ~tﬁ€1~t enable
ips

betye P ents@ schools.
Y/
er rlgﬂe*mslated the two

school leaders and teachers to create positive partner

Thirdly, this study contributes methodologicallSTh

instruments that were used to collect d@is stu

survey is entitled School-Famin-Co%nity Wp

N
developed by Epstein and Salina@. THE sec sur{z\?c?entitled School and Family
Partnership, which was trans?j\‘vas £ elop@y Epstein and Salinas (1993).
Hence, it is hoped that f% dies; ut pa ¥
these translated questi Mes to':o\data. %(J
Fourthly, Beca f the jnse Somalia and the difficulties that researchers might
urthly &K ; p r@ ifficulti ig

2 9

face, many Somali stgiys wh(\@;e studying overseas are avoiding basing their

research i:wa. HO\{VE , this re@ch was successfully conducted in Somalia. Hence,
e th

itish

Somah language. The first

L,@ey. This instrument was

‘;elnmh'nvolvement in Somalia can utilize

o)
is will inspire %%?ali educators, particularly the researchers, to base their

stu%Somalia as there is only few studies or even sometimes none in many areas,

@ng on the education system of Somalia. Lastly, this study offers information to

teachers, parents, as well as to head teachers about the schools’ performance in relation to
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parental involvement and what is needed to be done to promote and maintain parental
1.8 Operational Definitions '

Leech and co-authors (2005) offer one of the best definition of o@ definition:

An operational definition describes or defines a variable wﬂws of the operations or

hew g rltitati e researchers

involvement to bring quality education.

techniques used to make it happen or measure i

describe the variables in their study, they specify what'they mean,b d‘er{m'rstrating
%)
how they measured the variable. (Leech, et al.;"2005:1) 2 bj’ Y:\
Y/
Parent involvement: Parent involvement was def%d b M and &’Rﬂies differently.

According to Xitao and Michael (19@)f t r préblems is that parent
by r ]

involvement was not defined uniforn& y rese
narrow and a broad definition for @ invo

Previously it has been stated that t fp involvement can vary from a

S

narrow perspective, defipi gparenInv vefne(bas parent involvement activities at
’ &
school, to a broaml@cti@c udirémrenting behaviors at home and parents’
attitudes towaw child? olin@akker, 2007: 190)
¢ ‘,' (.a)
In this study, parental involvement is @rred to parents’ behaviors and actions that are
related to t&g aﬁu“gje;bprr@)f children whether these activities occur at home
)

or at s@ \C'D

Sc artnership practices for parental involvement: Parents’ decision to involve
@:ation depends on the structure and the environment that has been created by schools

and the parents’ lives (Nechyba et al., n.d). Partnership practices for supporting parent
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involvement are referred in this study to the behaviors and actions by the school that are
intended to build positive partnership with parents in all aspects of children’s leafning.

Perceptions: beliefs, point of views, ideas, observations. Perceptio g@arents and
teachers toward parental involvement are referred in this study to parents’ and teachers’
feelings and attitudes about the level of parental involvement an how school personnel

support the implementation of parent involvement. Y'

1.9 Delimitation

This study was limited to teachers and parents ofiten prima s i cl\‘)@gadlshu
ncludf,d ove @achers and

Principals and other administrative staff will not

parents are considered the right people to glve vie abo ols ershlp practices
for supporting parent involvement. \C) 0\
1.10 Limitation Jk
&
Schools under the Formal Pr| atld'n Ne Ki malla (FPENS) are located

&/

in different cities in Somalia and t II| n the@cmes is not safe. Therefore, the
lves dtl

researcher was not able t cut the
:

e@n all the schools under this private
4:./
organization due to t sk of ni fro y

to city, time constraint, and limited
resources. Instead, es e 0 dy estrlcted to ten primary schools under this

YUY

private organi 'on atar n &ggadlshu Furthermore, participants of this study
emz)ls

were select prlvﬁt efore it might be inappropriate to generalize the

i a& P
findin onclusions to oth ools.

@r limitation of this study is that data are solely relying on the views of the parents

@chers (research participants) to assess parental involvement. This is because the

Formal Private Education Network in Somalia was established after the collapse of the
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central government of Somalia by local communities and some donors, hence it faces many
challenges as it lacks important factors to fully function. Therefore, one cannm{Eect such
organization to have all the details of record-keeping that can be used rchers and

other agencies. The only information source available about parental 'lnvolv ment in these

schools is the views of parents and teachers. \,
1.11  Organization of the Thesis Y'
This thesis consists of five chapters. Chapter opegistabout e'intr uction to the

thesis, which begins with brief introduction of the stady, followed b ' bﬁcc’l)@'ound of
A

the study, problem statement, research questions, reséarch hygpt Si reseaﬁch objectives,
Y/

significance of the study, definition of terr@tat \ctnd limitation. The second
wi

chapter discusses the literature review, % als e aria%s connected to parent
n

involvement in education and its retio ship \th\c?ﬂd @.success. Chapter three

N
consists of research methodolog egin§ wit in@ction, the research design

\hp &/
chosen, followed by populatiQn, sa Ii]; mplgeb, research instrument, validity,
; anal

reliability, data coIIectit% ')‘ ;}‘géd@ reliability check, and analytical
7
methods. Chapter fo&&%nts kio titat%dnd qualitative findings of the research
questions of this s a f’ de@%?graphic background. Chapter five presents
9} ¢ Ps S
discussion of indings, implicati \Qg,d conclusion.
‘v’ {.3\
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