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ABSTRACT 

 

Communicative language teaching has been widely investigated and studied in the field 

of English language teaching. This study investigated teachers' views on the 

implementation of communicative language teaching in teaching reading 

comprehension among teachers in preparatory schools in Tarhuna. The study sought to 

investigate teachers' understanding of CLT features and its implementation to teach 

reading comprehension. This study also investigated the different teachers' teaching 

experience on the major difficulties on the implementation of CLT to teach reading 

comprehension. A mixed methodology triangulation research design was employed 

where data were collected using survey, observation and later interview. The 

questionnaires were administered to 230 teachers in the preparatory schools in Tarhuna. 

Ten teachers were observed in their classrooms and interviewed. The findings of the 

survey showed English teachers' views and perceptions were generally positive towards 

the implementation of CLT in the teaching of reading comprehension. Teachers' 

positive views towards CLT features revealed that they understand the basic features of 

CLT. Also, teachers agree that they face similar difficulties (past studies) in the 

implementation of CLT to teach reading. Teachers revealed that they understand that 

teachers, students, curriculum, educational system, CLT and socio- cultural contexts 

were identified as responsible for limiting the success of the teachers' attempts to 

implement this approach. The finding also indicated that teachers did not fulfil all CLT 

activities in teaching reading comprehension. The traditional education and beliefs by 

the efficiency of the principal role of the teachers made it difficult to teachers and 

students to accept and successfully implement CLT. The current study concluded that 

Libyan teachers have a knowledge by the efficiency of CLT in teaching reading but 

they provided limited practices. Besides that, the findings revealed that the effect of 

teachers' experience is significant towards CLT difficulties, students and curriculum 

difficulties. This study is significant because it adds to the literature new insights about 

EFL teachers' views and practices of the CLT in teaching reading comprehension as 

western educational structural in non- western sitting. Also, it provides invaluable 

information to the teachers' implementation process of CLT and invaluable facts that 

can be used for the revision and improvement to the teachers' way of teaching reading 

comprehension.          
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ABSTRAK 

 

Communicative language teaching (CLT) merupakan bidang yang telah banyak dikaji 

dalam bidang pengajaran Bahasa Inggeris. Kajian ini menyelidik pandangan guru 

terhadap implementasi CLT dalam pengajaran pemahaman membaca di kalangan guru-

guru di sebuah sekolah persediaan di Tarhuna, Libya. Kajian ini bertujuan untuk 

menyelidik pemahaman guru terhadap ciri-ciri CLT dan implementasinya dalam 

pengajaran pemahaman membaca. Kajian ini juga bertujuan untuk menyelidik 

kesukaran yang dihadapi oleh guru-guru di Libya dalam memperkasakan CLT di dalam 

pengajaran pemahaman membaca. Pendekatan kajian adalah secara metodologi 

campuran. Triangulasi metodologi dijalankan melalui penggunaan soal selidik, 

pemerhatian dan temubual. Soal selidik diberikan kepada 230 orang guru di sekolah-

sekolah persediaan di Tarhuna. Sepuluh orang guru terlibat di dalam sesi pemerhatian 

dan temubual. Pemilihan sepuluh orang guru ini adalah berdasarkan penggunaan masa 

mereka gunakan dalam mengaplikasikan CLT dalam pengajaran, serta kefasihan dan 

kepakaran mereka dalam pengajaran. Kajian ini merumuskan bahawa guru-guru Libya 

mempunyai pengetahuan dalam pengajaran membaca melalui pendekatan CLT, namun, 

kekangan didapati berlaku di dalam perlaksanaannya di dalam kelas. Guru-guru 

memberikan pandangan yang positif tehadap ciri-ciri CLT. Ini menunjukkan bahawa 

mereka memahami ciri-ciri asas CLT tetapi mereka menghadapi kesukaran yang 

membataskan perlaksanaan CLT dalam pengajaran pemahaman membaca. Antara 

kesukaran yang dikenalpasti mempengaruhi guru dalam melaksanakan pendekatan CLT 

adalah berkait dengan guru sendiri, pelajar, kurikulum, sistem pendidikan, CLT dan 

konteks sosio-budaya. Hasil kajian juga menunjukkan bahawa guru-guru tidak 

menjalankan semua aktiviti CLT dalam pengajaran pemahaman membaca.  Pendidikan 

tradisional dan kepercayaan terhadap pentingnya peranan utama guru-guru menjadikan 

ia sukar bagi guru dan pelajar untuk menerima dan melaksanakan CLT dengan jayanya. 

Selain dari itu, hasil kajian menunjukkan bahawa terdapat perbezaan ketara di antara 

pengalaman guru terhadap kesukaran CLT dan kesukaran pelajar. Kajian ini signifikan 

kerana ia menambah pandangan baharu terhadap literatur dalam pelaksanaan CLT di 

konteks barat. Ia juga memberi maklumat yang tinggi terhadap pelaksaan CLT di 

kalangan guru bagi memurnikan dan memperbaiki cara pendekatan guru terhadap 

pengajaran pemahaman membaca.                                                                                     
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 الملخص
 

 

زية. تدريس مادة القراءة الاستيعابية على نطاق واسع في مجال تدريس اللغة الإنجليلقد تمت دراسة الطريقة التواصلية في 
أما هذا البحث فإنه يناقش وجهات نظر المعلمين لتنفيذ تدريس اللغة التواصلية في تعليم القراءة الاستيعابية بين المعلمين 

فية تنفيذها لتدريس لميزات هذه الطريقة وكي المعلمين فهمسعى هذه الدراسة إلى استقصاء ت في المدارس الإعدادية في ترهونة.
تواجه  التيكبيرة لاهذا البحث يناقش أيضا اختلاف سنوات خبرة المعلمين المختلفة على الصعوبات الاستيعابية.  القراءة

جمع البيانات باستخدام المسح والملاحظة والمقابلات. تم توزيع الاستبيانات على  وتم مختلط، تنفيذ هذه الطريقة؛ حيث تم
 .أثناء الدروس ثم أجريت معهم مقابلات عشرة معلمين وتمت ملاحظة ترهونة،معلم في المدارس الإعدادية في  032

الطريقة في  هعموما نحو تنفيذ هذتهم إيجابية وكانت تصورا أظهرت نتائج المسح وجهات نظر مدرسي اللغة الإنجليزية؛
فهمون نحو خصائص هذه الطريقة أنهم ي الإيجابيةتدريس مادة القراءة الاستيعابية. وقد عكست وجهات نظر المعلمين 

 تنفيذ هذه الطريقة في يوجهونهاسماتها الأساسية. وكانت وجهات نظر المعلمين أيضا إيجابية نحو الصعوبات الرئيسية التي 
قراءة التواصلية في تدريس مادة ال لطريقةاوقراءة؛ الأمر الذي يكشف فهمهم أن النظام التعليمي والطلاب لتعليم ال

الاستيعابية و السياقات الثقافية جميعها مسؤولة عن الحد من نجاح محاولات المعلمين لتنفيذ هذا النهج. وأشارت النتيجة 
راءة الاستيعابية. لقد تدريس مادة الق التواصلية فية الخاصة بالطريقة أيضا أن المعلمين يقومون بتنفيذ بعض أنواع الأنشط

لهذه  بالدور الرئيسي للمعلم في العملية التعليمية إلى صعوبة قبول المعلمين والطلاب والاعتقادأدّى التعليم التقليدي 
في تدريس  قة التواصليةلديه معرفة بالطري صعوبة تطبيقها. وقد خلصت هذه الدراسة إلى أن المعلم الليبي وبالتالي الطريقة،

برة المعلم الى ذلك، كشفت النتائج أن خ وبالإضافةولكن لا يتم تنفيذها على الوجه الأكمل.  الاستيعابية،مادة القراءة 
 تؤثر في الصعوبات التي تواجه هذه الطريقة وفي الطلاب وفي صعوبة المناهج الدراسية. وتعد هذه الدراسة مهمة لأنها

مادة القراءة  في تدريسص كذلك تنفيذ الطريقة التواصلية تضيف رؤى جديدة تخص وجهات نظر معلمي اللغة وتخ
الاستيعابية كهيكلية تعليمية غربية في مجتمع مغاير. كما أنها توفر معلومات قيّمة عن عملية تنفيذ هذه الطريقة من قبل 

 .الاستيعابية ررق تعليم القراءة ح وتحسينالمعلمين وتقدم حقائق هامة يمكن استخدامها لتنقي
                                  

 

 

 

 

 

 

 

 

 

 



viii 

 
 

LIST OF CONTENTS 

 

 CONTENTS Page 

   

DECLARATION OF THESIS AND COPYRIGHT ii 

BIODATA OF AUTHOR                                                                     iii 

AKNOWLEDGMENTS iv 

ABSTRACT v 

ABSTRAK                                                                                          vi 

ABSTRACT (Arabic) vii 

LIST OF CONTENTS viii 

LIST OF TABLES xii 

LIST OF FIGURES Xiii 

 

CHAPTER ONE: INTRODUCTION   

 

 1.1 

 1.2 

Introduction 

English in Libya                           

1 

2 

 1.3 Background of the Study 4 

 1.2.1 The Educational System in Libya since The 1990 5 

 1.2.2 Basic Education in Libya (Primary and Preparatory) 6 

1.4 The Characteristics of Libyan Educational Culture 7 

1.5 Teaching English Language in Libya Preparatory School 10 

1.6 New Trends of English as a Foreign Language in Libya 12 

1.7 Libyan English Language Learners and Reading Comprehension Skill 14 

1.8 Statement of the Problem 17 

1.9 Research Objective 22 

1.10 Research questions 22 

1.11 Hypothesis of the Study 23 

1.12 Significance of the Study 23 

1.13 Definition of Terms 25 

 1.13.1 Reading Comprehension 25 

  1.13.2 Communicative Approach 25 

 1.13.3 Communicative Language Teaching 26 

 1.13.4 Preparatory School 26 

1.13 Summary 27 

 

CHAPTER TWO: LITERATURE REVIEW  

2.1 Introduction 28 

2.2 Humanistic Education 

2.2.1 Teacher-centered versus Learner-Centered Approach in teach- ing 

learning process 

2.2.2 Facilitation 

28 

30 

39 

 

2.3 Democratic Education 

2.3.1 Habermasin Model of Speech Situation 

38 

41 

2.4 Types English as a Foreign Language (EFL) in Libya 43 



ix 

 
 

2.5  EFL vs. ESL      45 

2.6 Implementation of CLT in Libya 47  

2.7 Teacher Cognition 

2.7.1 Teacher Belief 

2.7.2 Teacher Belief and classroom Practice  

2.7.3 Teacher Knowledge     

55 

56 

58 

59 

2.8 Types of Teacher Knowledge 

2.8.1 Content Knowledge  

2.8.2 Curriculum Knowledge  

2.8.3 General pedagogical Knowledge  

2.8.4 Teachers’ piror Experience as a language learner and language 

teacher  

61 

62 

64 

64 

67 

2.9 

 

 

 

 

Methods and Approaches to Language Teaching 

2.9.1 Grammar Translation Method 

2.9.2 The Direct Mehtod  

2.9.3 The audio-lingual method 

2.9.4 Communicative Approach 

68 

69 

72 

75 

78 

78 

2.10 The Role of Students and teachers in the CLT classroom   Implementation 

in the context of EFL. 

  84 

2.11 Reading Comprehension Skill     87 

2.12 Teaching reading comprehension through the application of CLT 

approach 

    91 

2.13 Studies on the use of CLT approach in teaching reading comprehension     96 

2.14 Summary    103 

 

CHAPTER THREE: METHODOLOGY  105 

3.1 Introduction  105 

3.2 Research Design   105 

3.3 Research context   110 

3.4 Research procedures   111 

3.5 Research Participants   112 

 3.5.1 Population and sample technique    114 

 3.5.2 The Demographic characteristics of the sample   115 

3.6 Pilot study    116 

 3.5.1 Pilot study (Questionnaire) 

3.5.2 Pilot study (Interview) 

  117 

  119 

3.7 Tringulation   121 

3.8 Instruments   122 

 3.8.1   Suvey Questionnaire   122 

 3.8.2  Observation    126 

 3.8.3     Interview   127 

3.9 

3.10 

Ethical Consideration 

Data Collection Procedures 

  132 

  133 

 3.10.1 Questionnaire  

3.10.2 Observation  

3.10.3 Interview 

  133 

  136 

  138 

 



x 

 
 

3.10  Data Anlysis 

3.10.1 Quantitative data analysis  

3.10.2 Qualitative data anlysis  

142 

143 

144 

3.11 Realiability and Validaty  146 

3.12 Summary 

 

147 

 

CHAPTER FOUR: DATA ANALYSIS: VIEWS AND DIFFICUL TIES IN 

TEACHING CLT 

147 

4.1 Introduction 147 

4.2 Teachers’ views on implementation of CLT in teaching reading 

comprehension 

148 

            4.2.1 Teachers' Views of Communicative Language Teaching (CLT) 150 

 4.2.2 Teachers’ Views of their Roles as Teachers 157 

 4.2.3 Teachers' Views of Reading through text and Meaning 162 

 4.2.4 Teachers’ Views of Knowledge and Experience in the teaching. Of. 

Reading Comprehension  

165 

 4.2.5 Teachers’ views of students' attitude towards reading comprehension 169 

 4.2.6 Teachers’Views of Students’Vocabulary and   Pronunciation 174 

4.3 The major difficulties Libyan teachers faced in implementing CLT in 

teaching reading comprehension in Libyan preparatory schools  

179 

 4.3.1   Difficulties Related to the Teacher 179 

 4.3.2   Difficulties Related to Students 187 

 4.3.3   Difficulties Related to the Curriculum 194 

 4.3.4   Difficulties Related to the Education System 199 

 4.3.5 Difficulties Related to the Communicative Language   Teaching (CLT) 207 

 4.3.6   Difficulties Related to the Sociocultural Context 211 

4.4 Conclusion 

 

215 

 

CHAPTER FIVE: IMPLEMENTATION OF CLT ACTIVITIES AND 

THE IMPACT OF DIFFERENT TEACHING ExPERIENCE ON THE 

MAJOR DIFFICULTIES  

216 

5.1 Introduction 216 

5.2 The types of activities that Libyan teachers apply in communicative 

language teaching (CLT) and how do them implement these types of 

activities to teach reading comprehension. 

217 

 5. 2.1 Classroom teaching methodology   217 

 5.2.2 The Implementationof CLT Activities in Reding Compreh- ension 

5.2.3  Teachers’ knowledge 

 238 

 253 

5.3 Testing the main research hypothesis: Impact of different teaching           

experience on the major difficulties resulting from implementing CLT 

        5.3.1 The major difficulties that Libyan teachers face in implementing CLT 

toteach reading comprehension according to their different teaching 

experience 

5.4  Conclusion 

 

      

257 

 

     

257 

266 

 



xi 

 
 

 

 

CHAPTER SIX: DISCUSSION AND INTERPRETION 

        

6.1 Introduction 268 

6.2 Teachers' understanding of CLT features and its implementation to 

teach reading comprehension 

6.2.1 Areas of understanding  

6.2.2 Area of misconceptions  

268 

 

269 

282 

6.3 Difficulties in CLT Implementation to teach reading 

comprehension 

6.3.1 Difficulties faced by teachers 

6.3.2 Difficulties faced by students 

6.3.3 Amismatch in the curriculum 

6.3.4 Lack of support of the educational system  

6.3.5 Difficulties with CLT implementation  

294 

 

294 

299 

304 

306 

314 

6.4 Types of CLT activities to teach reading comprehension in the classroom 

6.4.1 Before you read phase  

6.4.2 while you read you phase 

6.4.3 After you read phase 

322 

323 

325 

327 

6.5 

 

 

 

6.6 

Differences of teaching experience on the difficulties in CLT 

implementation 

6.5.1 Significance differences 

6.5.2 Non-signficant differences 

Conclusion  

335 

 

336 

336 

337 

 
 

CHAPTER SEVEN: CONCLUSION 

    7.1 

    7.2 

    7.3 

    7.4 

    7.5 

 

 

    7.6 

    7.7 

 

Introduction 

Summary of the Study 

The Main Results 

Limitations of the Study 

Contribution and Implication of the Study 

7.4.1 Methdological implication  

7.4.2 Theoretical implication 

Recommendations of Future Research 

Conclusion  

Reference 

Appendix 

338 

338 

348 

350 

352 

352 

355 

357 

358 

348 

370 

 

 

  



xii 

 
 

 

 

 

 

PAGE 

 
TABLES                                           LIST OF TABLES 

 
4 New Educational Structure in Libya. Table 1.1: 

112 

114 

 

115 

Research procedures  

Summary of Participant Selection According to the 

Instruments 

The Demographic characteristics of the study sample 

Table 3.1: 

Table 3.2 

 

Table 3.3: 

119 Instrument Reliability Analysis: Reliability Statistics. Table 3.4 
122 

136 

Qualitative and quantitative instruments. 

 Instrument Reliability Analysis: Reliability Statistics. 
Table 3.5: 

Table 3.6: 
137 The Observation Schedule for the Observed Teachers Table 3.7: 
141 The Interview Schedule for the Interviewed Teachers Table 3.8: 
150 

 

Teachers' views towards communicative language teaching 

(CLT) 
Table 4.1: 

158 The respondents' views on role of a teacher. Table 4.2: 
163 Teachers' views on reading through text and meaning. Table 4.3: 
166 Teachers’views of knowledge and experience to teach 

reading comprehension 
Table 4.4: 

170 Teachers' views towards students' attitude in reading 

comprehension 
Table:4.5 

175 Teachers' views of students' vocabulary and pronunciation. Table 4.6: 
180 Difficulties related to the teachers. Table 4.7: 
188 Difficulties related to the student. Table 4.8: 
195 Difficulties related to the curriculum. Table 4.9: 
199 Difficulties related to the educational system. Table 4.10: 
207 Difficulties related to the communicative language teaching. Table 4.11: 
211 Difficulties related to socio- cultural context. Table 4.12: 
258 Difficulties related to the teachers. Table 5.1: 
259 Difficulties related to the students. Table 5.2: 
260 The mean difference of teaching experience and the results 

of LSD 

Table 5.3: 

261 Difficulties related to the curriculum. Table 5.4: 
263 Difficulties related to the educational system. Table 5.5: 
264 Difficulties related to the communicative language teaching 

(CLT). 

Table 5.6: 

264 Difficulties related to the socio- cultural context. Table 5.7: 



xiii 

 
 

 

 

 

 

  

PAGE   FIGURES                                           LIST OF FIGURES 

109 Research design. Figure 3.1 
152 Teachers ‘view of communicative language teaching (CLT). Figure 4.1: 
159 Teachers ‘view of their roles as teacher. Figure 4.2: 
163 Teachers ‘view of reading through text and meaning. Figure 4.3: 
167 Teachers ‘view of knowledge and experience to teach reading 

comprehension. 
Figure 4.4: 

171 Teachers ‘view of students ‘attitude reading comprehension. Figure 4.5: 
177 Teachers' views of students' vocabulary and pronunciation. Figure 4.6: 
182 Difficulties related to the teachers. Figure 4.7: 
190 Difficulties related to the students. Figure 4.8: 
197 Difficulties related to the curriculum. Figure 4.9: 
202 Difficulties related to the educational system. Figure 4.10: 
208    Difficulties related to the communicative language teaching.  Figure 4.11: 
214 Difficulties related to the socio- cultural context. Figure 4.12: 
218 Methods of teaching in the classroom. Figure 5.1: 
219 

 

 The activities of grammar Translation Method in teaching 

reading. 
Figure 5.2: 

225  The activities of Audio lingual method in teaching reading. Figure 5.3: 
227 The activities of teacher- cantered Approach Method in 

Teaching reading. 
Figure 5.4: 

232 The activities of communicative language teaching. Figure 5.5: 
238 The implementation of CLT in teaching reading. Figure 5.6: 
239 The activities of before you read activity. Figure 5.7: 
246 The activities of while you read activity. Figure 5.8: 
252 

269 

283 

294 

299 

304 

307 

315 

The activities of after you read activity. 

Area of understanding of implementing CLT 

Area of misunderstanding of CLT and its implementation 

Difficulties faced by teachers 

Difficulties faced by students 

A mismatch in the curriculum 

Lack in the support in the educational system 

Difficulties with CLT implementation      

 

Figure 5.9: 

Figure 6.1: 

Figure 6.2: 

Figure 6.3: 

Figure 6.4: 

Figure 6.5: 

Figure 6.6: 

Figure 6.7: 

         


