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ABSTRACT

Communicative language teaching has been widely investigated and studied in the field
of English language teaching. This study investigated teachers' views on the
implementation of communicative language teaching in teaching reading
comprehension among teachers in preparatory schools in Tarhuna. The study sought to
investigate teachers' understanding of CLT features and its implementation to teach
reading comprehension. This study also investigated the different teachers' teaching
experience on the major difficulties on the implementation of CLT to teach reading
comprehension. A mixed methodology triangulation research design was employed
where data were collected using survey, observation and later interview. The
questionnaires were administered to 230 teachers in the preparatory schools in Tarhuna.
Ten teachers were observed in their classrooms and interviewed. The findings of the
survey showed English teachers' views and perceptions were generally positive towards
the implementation of CLT in the teaching of reading comprehension. Teachers'
positive views towards CLT features revealed that they understand the basic features of
CLT. Also, teachers agree that they face similar difficulties (past studies) in the
implementation of CLT to teach reading. Teachers revealed that they understand that
teachers, students, curriculum, educational system, CLT and socio- cultural contexts
were identified as responsible for limiting the success of the teachers' attempts to
implement this approach. The finding also indicated that teachers did not fulfil all CLT
activities in teaching reading comprehension. The traditional education and beliefs by
the efficiency of the principal role of the teachers made it difficult to teachers and
students to accept and successfully implement CLT. The current study concluded that
Libyan teachers have a knowledge by the efficiency of CLT in teaching reading but
they provided limited practices. Besides that, the findings revealed that the effect of
teachers' experience is significant towards CLT difficulties, students and curriculum
difficulties. This study is significant because it adds to the literature new insights about
EFL teachers' views and practices of the CLT in teaching reading comprehension as
western educational structural in non- western sitting. Also, it provides invaluable
information to the teachers' implementation process of CLT and invaluable facts that
can be used for the revision and improvement to the teachers' way of teaching reading
comprehension.



ABSTRAK

dalam bidang pengajaran Bahasa Inggeris. Kajian ini menyelidik pan guru
terhadap implementasi CLT dalam pengajaran pemahaman membaca di Q. guru-
guru di sebuah sekolah persediaan di Tarhuna, Libya. Kajian ini bertujaan untuk
menyelidik pemahaman guru terhadap ciri-ciri CLT dan implerwﬂﬂnya dalam
pengajaran pemahaman membaca. Kajian ini juga bertujuan untuk menyelidik
kesukaran yang dihadapi oleh guru-guru di Libya dalam memper&k&n CLT di dalam
pengajaran pemahaman membaca. Pendekatan kajian jada ecara metodologi
campuran. Triangulasi metodologi dijalankan melalui naer soal selidik,
pemerhatian dan temubual. Soal selidik diberikan ke 0 orang gurudi sekolah-
sekolah persediaan di Tarhuna. Sepuluh orang guru terlibatsdi d arwmer ian
dan temubual. Pemilihan sepuluh orang guru ini ada erdasarkan penggun asa
mereka gunakan dalam mengaplikasikan CLT d engajaran, sefta k fasihan dan
kepakaran mereka dalam pengajaran. Kajian ini uskan'b gur@ru Libya
mempunyai pengetahuan dalam pengajaran membaca melalu dekat m@-LT, namun,
kekangan didapati berlaku di dalam p anaannya di dalam 4elas. Guru-guru
memberikan pandangan yang positif teh Iri-cir T Ini mehunjukkan bahawa
mereka memahami ciri-ciri asas CL ngha kesukaran yang

membataskan perlaksanaan CLT dalam peng \an\im @an membaca. Antara
kesukaran yang dikenalpasti mempengaruhi e
l:. % | i

Communicative language teaching (CLT) merupakan bidang yang telah ba ikaji
an

akan pendekatan CLT
adalah berkait dengan guru se ajar, kurikulum, pendidikan, CLT dan

konteks sosio-budaya. Hasi juga njuk& bahawa guru-guru tidak
menjalankan semua aktiviti lam'p jaran pemahaman membaca. Pendidikan
tradisional dan kepercayaan teérhadap plntin ya pﬁh utama guru-guru menjadikan
ia sukar bagi guru dan untuk menperi a,daggf laksanakan CLT dengan jayanya.
Selain dari itu, hasilgkajian \f{rﬁ baha@ erdapat perbezaan ketara di antara
pengalaman guru kesukaranCLT d sukaran pelajar. Kajian ini signifikan

aru t ap literatur dalam pelaksanaan CLT di

emberi | yang tinggi terhadap pelaksaan CLT di
j dar(_g,]emperbaiki cara pendekatan guru terhadap

aca. N
P
R

S
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