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CHAPTER VI

CONCLUSION AND RECOMMENDATIONS

6.1 Introduction

In this chapter, a brief summary on the prior chapters was delit , with the

research conclusion and recommendations. In the first chapter,Nroblem related

1Cd. ]’his was due to
gw poYs_sible

an, thus kkg\% 1dea
3

with the dilemma of applying multimedia approaches was

the fact that the cost of implementation was not compens

improvement of performance in memorizing the @t
doubtful. T

The second chapter thus explored the iﬁcew %
Quran from the perspective of learni %esal%
é | ]

orednlbr

. L
verbatim and semantic memory % Xpl S Wi‘ﬁ.!rther confirmed by the
. ? — N

cognitive theory of multlt diflearnin th? tecoq iended a set of effects or
principles to improve lew d BEQ si‘_' Wstructional design, the ideas can
be materialized into m&l e-1gasqi !

In the third cb@*ﬂ
was establ&

to overcome the l@dﬁon of the traditional approach in memorizing

Al CIN

S notion of combining

the Qur 3consisted of four main phases — acquisition, abstraction, absorption

@I on. The model offered improvement by layering the task of memorization

in stages. This allowed the cognition of the learner to focus on one task at a time

without being overwhelmed by the actual demand of memorization.
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The methodology of the experimentation was elaborated in the third chapter, too. The

data collections as well as the design that included the flowcharts of each pretest and

posttest were given to enable a greater understanding of the proces \K ed.
na

morc

Equations related to the measurement of the research were also M&

thoroughly here. Yw %
In the fourth chapter, the study was conducted via the pret
design. For the sample, 35 participants from Libyan scho denps

perform the pretest, they were tested in terms of t@

series of ayat from the Quran using the traditi Yw’ay

exposed to the QM3 through formal training j

e t experlmental

ected To

A
ﬁcé\‘ that demanded the

' ’lﬁas important to ensure

The aforementioned pretest was

memorization of a different set o

the validity of the propos on their performance was

e;)w P

analyzed from the perspective @t m

that, ANOVA was al@e ; lo C
(,) %
o ol

Overall, the r %as
the systematic a@each that was widely employed throughout the

can be seghn

develop%f the thesis. In nearing the completion of the research, the recapitulation
r

of

sression for the wide range of ideas from the first chapter to the fifth one

was duly covered in this section.
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6.2 Conclusion
The essential source of knowledge in Islam is the Holy Quran. It contains the essence

of Islam besides a set of advises on how life should be lived in the eyes @

Verses from the Quran are closely embedded in the life of a Moslem. Fr yers to

the everyday interaction with others, the purpose of the Quran aYﬂatform of

defining the best way for one to act in any circumstances remain nt. This is a

realization that 1s accepted by practicing Moslems all over t woﬁ

-M@ p?ple

ot dll‘ltL d16e1 lté(amost

If the Quran is truly important, then the next question b

memorize the Quran? The answer to this question li

customary for every Moslem to remember the holweﬂes NE atin i
done either within prayers or in a spemﬁ%w th u xgly dedicated to

remembering the Quran. \ l \
@g Suran in
rt ers

AN

t are compulsory, such as

ThlS 1S

S

Notwithstanding the criticality o1y, some students are

struggling with the task. They rn .

the ones that are needed In |

them to remember oth

The studyj d mostly on threegam themes. They were Quranic memorization,

e utlllzatlon of multimedia in learning. Currently, the act of committing

l@ into memory is done traditionally. Its core strategy is repetition. The

method is quite effective but it takes considerable time when there are many verses to

be memorized.



174

Psychologically, the process of memorizing the Quran can be attributed to verbatim

memory (Margulis, 2014). In its simplest sense, verbatim memory is any kind of

memorization that involves a faithful retention of the subject under examinatiok ’Qs
ok

is vital in remembering the Quran because recitation must follow thfi& h

exactly. Any discrepancy could distort its original meaning. Y. f

To ensure that verbatim and semantic mew

important to understand the concept of w@g

memory that is active during Qurem%atio L
retrieves a particular verse from%r V

basically in charge.

In order to exploit the vafio

. . =
(Khan & Masoodg€2¢1. canD%_e) S€
Y

that offer g& to the design Q@éming. For instance, it recommends the
@ar items to enhance understanding.

improving the process

contains a set of principles or effects

clusterin

Howeve™

sing cognitive theory of multimedia to develop an actual e-learning

application can sometimes be a complicated task. This is often true when a variety of
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ideas are combined together. To make it more manageable, it is important to employ

an instructional design (Sangsawang, 2015). Here, the ADDIE model helped in the

integration of many different elements into a cohesive whole for lesson desig\Y.

EN

plication

Having the lesson design, 1t was now feasible to develop an e-learnt

(Bhuasiri et al., 2012) to facilitate the process of Quranic mgorization. A

pedagogical framework (Granic, Mifsud & Ukusic, 2009) c nsulted at this

juncture to guarantee effectiveness. Implementation wise, i ' advi}able to utilize

common e-learning platforms such as moodle (Barge

development.

With the e-learning application at their di s

technique on their own, without any kin ae

;..,yﬁ

constraint of time or space. In adg the

.\

er hampered by the

n
d
ntn&&mng to suit their own
$

among school students does not

promote a higher level of motivation

pace without the fear of somal h

The traditional approa;;&semor b
timeth

harness the potentlal ngcééﬂfﬁn et al., 2013). Although online

2 9

- rowb digitization, they do not really utilize

applications relad
technology 2% he p1'<‘:)

On a c% ote, it can be said that Quranic digitization does promote e-learning to

a ce Xtent. Students can now refer to the Quran from anywhere at any time. They

can scarch for a certain word exhaustively throughout the verses, which serves

significantly in resolving certain qualms with regard to the Quran,especially when
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there 1s an urgent need to consult the Quran on issues that are pervasive in the conflict

of real life. In this sense, availability is greatly improved.

Specifically, 1n memorization, the sites that offer a reference to the QliNgnot

really optimize the retention of the students. The verses are present ey are,

without any facilitation that may encourage learning. As such, mem?ﬂm remains

a feat when students try to memorize the Quran via rote learning petition. Even

rg lity,' the approach
. R péﬁdomethlng
T

| 3

3

In order to conduct the study, the objectives rr%b learlyhegtablishe ‘ﬁng with its

questions. This allowed an execution o\ r resed anaéﬁent practice 1n

péstlpulated timeline.
e

Q— current approach and

though it can be effective when given sufficient time,

challenges the motivation and concentration of the stu

again and again can eventually causes boredom and emory.

solving the problem of Quramc
Generally, the study needed to

devised a quantifiable 1 1mprove

More specifically, the resgarch Jje g

re as @h that the analyses of the current

approach of Quranic Jf e *

memorization mod% j

of multimedia

N

Furthez transforming the objectives into questions can identify the current

w yan(?.hools iIn Malaysia to develop a new
|

the psycHological and technological components

d its constraint in memorizing the Quran in Libyan schools 1n

MaMmefa Hence, by understanding the current approach, the base mechanism of

memorizing the Quran can be properly defined. Besides, there must be a connection
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between the mechanism and the inherent limitation. In addition, it clarified how the

new model mmproved of the current approach,where the new model aimed to

incorporate multimedia learning to realize improvement. \Y'
| mz g the

limitation of the traditional approach of memorizing the Quran, the neWroach was

In order to achieve these goals and answer its questions towards o

established, which was the Quranic Multimedia Memory Merl QW13), to pose a

constraint to the memory of the learner. QM3 consisted mr Tain phases —

N

O

The model offered improvement by layering the task o emogzatiogfin staes. This
Y

\time%ﬁ:out being

A, 1t @‘y also promote

- @hsible repertoire.
o~V &

“ Q-
On the other hand, to achieve thM of ev g ﬂﬁ&fectiveness of the new
N

acquisition, abstraction, absorption and assertion.

allowed the cognition of the learner to focus%oc taik

overwhelmed by the actual demand of mégoTiz@ion. As

motivation when the process of memori% was po\y%

memorization model 1n te of (iie and faccugacy, was a need to answer the
. . . f &, |
question about the 1mproth t' ed m In terms of time and accuracy.

>

o€l migi¥include psychological, educational

Thus, the development'o n
and technological

| ¢
Ings. Itlw r&owc%perative that all of them conceded to
the rules, regul% d p‘lv';?of I%‘l;ﬁ
Y &

gdo sO, the study was &ducted via the pretest — posttest experimental

In order ;

r the sample, 35 participants from a Libyan school were selected. To

des
p$e pretest, they were tested in terms of their performance in memorizing a

series of ayat from the Quran using the traditional way. Subsequently, they were
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exposed to the Quranic Multimedia Memory Model through a formal training in the

classroom. This was followed by a posttest that demanded the memorization of a

different set of ayat from the Quran. A comparison on their performance wasw zed

from the perspective of memorization time (Time) and error propensity (ad u:raa’).

The hypotheses of the study were the participants who employei the Quranic

Multimedia Memory Model exhibiteda significantly reduced ti d to memorize

a certain ayat as compared to students who used the ! onall approach of

significgm

1S

groups - tratyi 10naﬁnethod
= b3
)

memorizing Al-Quran.Also, the finding showed that there wa

between the mean of the memorization time for th

(pp) and QM3 (p2). Besides that, the finding implieR'th

rejected and the alternative hypothesis Ha @

In addition, the participants who emplOys Oﬁ\s(s
l’t
QSs1bils Kt@es or conduct an error

ilize@he traditional approach of

o €an be

@a Memory Model

Egadmgs 1llustrated that there was

# of t ~”%rror propensity for the traditional

f}'!dl (}

&g; implied that the null hypothesis (Hp)
@Ha) that supported the significance of this

a significant dlfferenc

method (p1) and Q@ z ,
was rejected an 2 ernap p} ‘
be accepted 1 1ns

partlcular resu

1 f memorization time and error propensity. QM3reduced the time required

In ci@ it was quite clear that QM3performed better than the traditional method

for memorization by approximately 30% when compared to the traditional method.

Moreover, QM3 lowered down the propensity of error for the traditional method by
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more than 80%. ANOVA confirmed the significance of both results. The
improvement of performance displayed by QM3 can be associated to the employment

of decomposition, cueing and schematization that offset the innate dra{ﬁ of

repetition, which was used heavily in the traditional method which c d the

overall effectiveness of QM3. &

Table 6.1: Overall comparison of the average summary betweenMonal method

and proposed model QM3 Y'

Traditional oM

Memorization Time 1.73s

Error Propensity 0.15

Figure 6.1: Overall comparison of the avera
and proposed

B Traditional

Eror Propensity (%o)

N
tion for future work

0 ndations and li

63 R
Giv " e research was a seminal attempt of introducing a new model of
@g the Quran for Libyan school students, there were many other venues for
future exploration. To begin, it'would be interesting to incorporate visualization into

the model. The potential of using visual elements in learning was recommended in the
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Multimedia Learning Theory. Visualization (Borkin et al., 2013) enabled a stronger

impression of memory by connecting the diverse manifestation of varying modalities.

Instead of relying solely on text without the assistance of any imagery cox{g, it

would be beneficial for the student to experience a series of visual stimuf§tio

5.14 that can improve their retention entirely. Y. |

Figure 6.2: Possible employment of visualization from surah GT 6 1n proposed

igure

model QM3

O vou who have believed. protect yourselves and fqur -
whose fuel is people and stones, over which are [aPginted e

severe: they do not disobey Allah in what He c§

they are commanded.

T L.. ,
f :
N
-

S

&

Perhaps visuﬁza n can be implemghted by identifying the main theme for the

N
collectioE\vat to be memorized. A pictorial representation of the theme was then
tONC

flect the general semantics of the memorization. Strategically, the visual

dev *
cue CPoe placed within the learning repertoire. This way, the textual and visual input

can synergize for the betterment of memory. Despite the potential of visualization n



