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The main purpo s stud vlf} eka&hle the overarching approaches to

o
second language rgath in@as re’éded in the Yemeni EST 3rd grade

& .

d sch eading ¢ m. eover, the study investigates how the

secondary N 3 p o)@"
eJ)r Sglen d T@ology (EST) reading curriculum prepares the
senior | %i gradg) DZnené:ondary school students for reading in English at

V

the t% evel. As such, this\%%apter discusses the research methodology of current
terms of the research design, research questions and their rationales, research

Qext, sample of the study, method of data collection, method of data analysis,

reliability procedures, and finally, the interpretation techniques of the findings.
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3.1 RESEARCH DESIGN

In the research process, selecting the most relevant method is very important
because it helps the researcher to use the most appropriate instruments, c@lid
data, and interprets the data in line with the research questions. In oth@ it is the
role of the researchers to explain the overall strategy of how the ng;h questions
would be answered; in research methodology this pI'OCCdM known as the

“research design”. The research design is recognized a ezrincl’pal plan, which
anglysi

identifies the procedures and methods for collecti e required

L
information (Saunders et al., 2007). é ’ §
b 4 b

Y\J
Pertinent literature in research met Wy has\iden)ified &erent research
methods. But they differ according to them g rato@tua’ies, descriptive

new insights; to ask quest SW
tiv2

the other hand, the des(
able to describe the {&eds 1

ﬂ:@)ﬁken in order to ascertain and be

var(i@ of interest in a situation” (Sekaran,

{
*ucte}(@are usually guided by initial hypothesis,

2003, p.121); why expjanat
Q’ N :
which explai% ausd ect Yl‘v_hlonshlps among variables. Compared to the
descﬁptiéies, the explanatq&}gtudies attempt to “explain the reasons for the

phen that the descriptive study only observed" (Cooper & Schindler, 2003,

@d is usually guided by initial hypothesis. Since the current study does not

focus on examining a previously generated hypothesis or on examining cause-effect

relationships among variables, it was found more rationale to be explorative in nature.
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The present study is a qualitative exploratory case study which applies content

3.1.1 Qualitative Research 3 )

Qualitative research refers to “a systematic, inductive, subjectiv ach used to

analysis procedures.

understand, interpret, describe life experiences and give themN\ing as well as

develop a theory on a phenomenon” (Burns & Grove Np. 3'56). Qualitative

research is typically represented with words rather tha atis‘lc:ﬂ\ﬂde'dures and

Y—
numerical figures; nonetheless, a small part of the @his stfdy guérd @sed by
Yv

using particular formulas and hence, the resulve shg"w o tajpscontaining

&
frequencies, percentages and explanatory FiEjN W "
In qualitative research design%aarﬂl S tefid to \@iﬂ‘erent methods such
Y

Q.

as participant observation or cas& es w ult ﬁﬁ( narrative and descriptive

\
account of a setting (Parki onmslan , 2001 '@mhtative research design was
d s

LR e
selected in the current Q e \he\ ou@" the researcher to understand the

'y ( am, 2009), that is, how EST reading

meaning of the pheagmeNen
\ ¢ (%
curriculum prepgigs sgfond l{e\ﬁlJ r academic reading at the tertiary level.
Q‘ N
d v-j: S
N
<
%ploratory research design is the best design to provide and discover new

s 2 knowledge about the phenomenon under study (Burns & Grove 2003; 2001

w
= %
(8}
:‘.@
<
(4]
w
=
(=%
e

Creswell, 1994). According to Yin (2003) “A ‘what’ question is a justifiable rationale
for conducting an exploratory study” (p. 6), thus, selecting the qualitative explorative

study to be the research design of current study will lead to answer the seven “what”
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research questions successfully and to understand what has been happening in the
context of the current study.

In this study, the researcher selected the exploratory case study to @};‘r;w
ideas and insights and to add to the knowledge of the phenomenon OA, which is
exploring the connection between EST 3rd grade secondary scho% ing curriculum
to the reading comprehension problems at the university leveIVing such insights
and knowledge will help the research to offer recomme%for@;]aﬁng the
current Yemeni EST reading curriculum to meet theE@h anghageWe ;—&)gggt the

’ % 4

\%\Y‘

tertiary levels.

3.1.3 Case Study \

Merriam (2009) stated that a ¢ y r@?a @pth description and
o >

analysis of a bounded system” (p.4Q)} bOll%ﬁfje?n i&s to a single unit which
is related to the phenomena pf WCa# st P @Y focus on a single person,
unit, program or inStimtiO@S 0&{ clf@pess, a case study is an empirical

inquiry that investigat&cont 0 ph@enon within its real life context,

O
especially when th@da es'%&n ﬁhlnomenon and context are not clearly

& o
evident (Yin, 2% he fiAdin $ C;%ﬁtudles are usually rich, thick description of
the phenow\k under study (I\@am, 2009). In present study, the researcher

selecte e study in order to gain an in-depth knowledge and comprehensive

dedggiptign about the Yemeni EST 3rd grade reading curriculum.
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3.1.4 Content Analysis

Content analysis method is one of today’s most extensively employed analytical
tools (Allen & Reser, 1990). Content analysis is a research method that is apgdied to
some written materials in order to recognize their specific characteristic t al.,
2006). According to Weber (1990), this content analysis method allowﬂkesearcher

to discover and describe the most noticeable characteristics of a ph¥iomenon. The

main objective of using this method of analysis in current study%xplore the aims

and objectives of the study and to get deep information d rlt g of the
phenomena of interest.
| (—'}

RN

’ N3
Previous studies, which examined Engh h a sec a f@ language
curriculum, used content analysis (Rah ,Hell W & She 2010:Sidek,
2010:;Hassen, 2009;Xiohong, 2009). Fo ple, ﬁbrte, (2010) applied
quantitative and qualitative cont aly 1s ey lo the software tool

\

«“WordSmith” for the quantltatlv f the anglyBis. l@y first found the frequency
analysis based on the absolut ers 0 m interest in the curricula, which
was the ‘quantitative’ pa@t a a]y51s, d t hey provided a more ‘qualitative’

approach with the @‘S y* n escrlpnon and context information

qualitatively. % 2 (p 'g'}é qu t1ve data analysis to analyse the data
n

collected thr erviews throu%\swdmg procedures. In addition, Hassen (2009)
used quali \bcoment analysis to analyse crescent English course for secondary
sch@ emen and the findings presented in terms of the frequencies and
percentages. And Rahim (2014) and Sidek (2010) used qualitative content analysis to
analyse the Malaysian Form three and Form five, respectively, EFL reading

curriculum and presented the findings in terms of percentages. Following Hassen
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(2009), the current study uses qualitative content analysis to analyse the EST 3rd

grade secondary school reading curriculum and the findings presented in terms of the

frequencies and percentages. \Yv

Generally, curriculum documents are comprised all of the gm%e tal policy
documents, curriculum strategies and guidelines, textbooks, coursti, syllabi for
national examinations, teaching plans prepared by teachers, testS\nd so on (Akhtar,
2004). Therefore, in this study, documents such as the XTETgHSh for Science

and Technology (EST) 3rd grade secondary school cou 00 qu %@Cher’ 5

: N
book, as well as the transcripts collected from c om obsefvagi &’@-‘{?eviewed,
7

Previous studies have been examined the Yenw'!FL )eQ sc@x.cum'culum
from various perspectives. For exampl Nn 2009 matili ntent analysis
method to analyse the content of IOth anKZZﬂS , siignglish Courses for
Yemen in relation to the English(i%%haé%i d f@e Yemeni EFL learners

“« Q-
in secondary schools. Xiohongm ) used t ar@!ﬁs to provide supplementary
N
information for the stug®y. S{ek (2040) t@mem analysis to analyse the
1 ’. . . .
refle®ted alays@%ﬂ’ orm Five EFL reading curriculum

overarching approachQ
um @pares the Malaysian learners for reading

!

¢

comprehensio %vers leve]. &i 'lca'ﬁy to Sidek (2010), the current study used
Q' N

content a.r% o adhi ,s maé\ objectives which are: 1) To determine the

overarch pproaches to seca@fanguage (L2) reading instruction reflected in the

Y T 3rd grade secondary school reading curriculum, 2) To find out how well

@m’culum prepares the Yemeni students for reading in English at the university

level. In order to achieve the objectives of current study, the data were collected

through document review and classroom observation.
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Most of the variables that were examined in the present study have already been
the focus of attention in EFL/ESL literature. As some examples, one may refer to
investigating readability by Miller (2011) and Rottensteiner (2010). ). Moreover, some
studies examined the effect of types of reading tasks (Azzan, 2001), typeémng
text (Wolpert & Vacca-Rizopoulos, 2012; Yoshida, 2012; Park, m Mlavi &
Abdollahzadeh, 2008; Yali & Jiliang, 2007), and length of pa?!s (Sahin &

Alsancak, 2011; Beach, 2008; Chujo & Utiyama, 2005; Mel Riazi, 2004) on

reading comprehension. In addition to investigating the 1 c(lgm'tive demand

associated with particular reading tasks (Gao, 2006; [Churly 1997), ' ga‘:\te; role
(Leat & Reid, 2010; Hung, 2006; Foorman & Toff&en, 20.(')1 v @@976)’ the

N
teacher role (Krishnan et al., 2009; Vaughn, 1 6), nd M

0‘ erlé@’ler discourse
on the students’ reading comprehension p@uce ( S e 2009; Douglass

& Guikema, 2008; Anton, 1999; Hall . Figulady ve Misicates the reseadh
2
(2

ﬂ
design of the present study. \ q A&
N
X" | }S
In line with the previous EJL ¢ &8)/515 studies, the present research

used content analysis M IOT to RYew, examine and answer the seven

\ e
research questions reﬁ) bt Ye se(c)%ﬁdary EST 3rd grade reading curriculum.

The current St }encné\and percentages to interpret the content.

Counting tl 1ency and percen@ﬁs is referred to as a manifest content analysis
(Kon r%'\’ellman, 2002) while using the frequency and percentage to interpret
th 1tedY is referred to as latent analysis (Holsti, 1969). Thus, the current study is a
qualitative summative content analysis study analyses both the manifest and the latent

content of the selected documents.
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Figure 3.1 briefly explains that this study is a qualitative explorative case study
that used content analysis as an approach to analyse the Yemeni EST 3rd grade
secondary reading curriculum. More detailed about the data collection and analysis

procedures are provided later in this chapter.
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FIGURE 3.1: Research Design of Study

< RESEARCHPROBLEM >

The phenomenon of the Yemeni students being having challenges in reading
comprehension skill at the university level

—  : ,%T
< RESEARCH PURPOSE

Part One: 7o determine the overarching | Part Two:
| @pproaches to second language (L2) reading ' curricull
 Instruction reflected in the Yemeni EST 3rd | students
_:grade secondary school reading curriculum

2 :
. (Classroom Ob i ‘
é.é' servation =
LS D OATA:
E c8urse Book,
s@fk. work book, teacher’s book and reading

4 :
‘ode into deK categories “\"franscrlbe, Code and Transfer into Observation |
sheets based on developed categories

DATA ANALAYSIS

Summative Content Analysis
1) Manifest analysis: Frequencies counted and percentages (%) Calculated

(@]

i
i

2) Latent: findings are interpreted |
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The seven research questions that guided the present study reflected the aspects
of EST 3rd grade secondary school curriculum as well as classroom instructional
approaches, which were reviewed in Chapter Two. The rationale for developing these
research questions as well as the methodology of data collection in order to provide
answers for the research questions are explained in details as following.

Yn
3.2 RATIONAL OF RESEARCH QUESTIONS Q}
A

3.2.1 Research Questions for PART ONE:

This section is introducing Research questions 1, 2, an%t,is worth to mention
here that elements: SLA and L2 reading theories and @ nk&voaches, learner

Y
role and teacher role are examined in research Q s 1 B@enns of the

alignment of the curriculum to its label as a COW é\ umculum The
importance of the curriculum coherence ha@ @arches for long time
(e.g., McMahon & Thakore, 2006; @29‘0 c')’é'OOZ; Anderson, 2002).
Obanya (2002) named the cumcululhg nti ; ﬁeved curriculum, designed

NS
curriculum, the implemented c@Y;\ hewe et sisted that a perfect coherence

must be found between ﬁh, I@ toédmd and solve problems in the
teaching/learning platf()@nrs G-g'éherence must be planned across the

entire curriculum ( S 1999 IS, é}ierent curriculum is crucial to achieve the

goals and obje %or the curricu'l@n which are stated in the beginning level of
designing a weulum. It has been acknowledged that curriculum writers emphasize
the significance importance of curricular coherence (Howard, 2007). As every

curriculum is based on particular theoretical orientation about language teaching and

learning (Richards and Rodgers, 2001; Basturkman 1999) thus the consistency among
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curriculum components can be inferred by examining the alignment of the theoretical
orientation in the designed curriculum to the implemented and achieved curriculum.
While the Yemeni curriculum of interest in this study was labelled as CLT curriculum,

so the SLA and L2 reading theories and instructional approaches as well as the teacher

and learner role should represent the CLT features.

3.2.1.1 Research Question (1) q

What second language acquisition (SLA) and second language¥(L2) reading
e ;

theories and instructional approaches are reflected in the EST 3rd grade

secondary school reading curriculum documents and c/@%nst uc tion?

\/
mlc comes as it 1s

L4
| &
d I L d
Designing any pedagogical curriculum is ‘% on enY~ eories an
et

approaches guide the curriculum to achieve the taz

attested by (Cunningham et al. 2007, Rlcl@d Ro ' 2 Basturkman 1999;

_J

Hansen, 1995). Thus, as the Yemeni d % §umculum was labelled
as CLT curriculum, it should be ed e\:'el d based on theories and
approaches represent the co@:a ive] appr da Therefore, investigating and
understanding the reﬂect es c}f d readmg theories and instructional

é‘

approaches in the EST ulum is crucial. The obtained results

from this question pefyl ' e@ators teachers, and curriculum developers

to revise or r@late the EST Kﬁade curriculum in general and the EST 3rd

grade r@lculum in particular.
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3.2.1.2 Research Question (2)

What learner roles are reflected in the Yemeni EST 3rd grade secondary school
reading curriculum documents and reading classroom instruction?

This question focuses on examining the types of learning tasks set for learners in
terms of learner involvement activities such as individual or pair/group work activities
as in the CLT approach. As the Yemeni curriculum was labelled as C i&?culum,
thus the learner role should reflect the CLT characteristics. CLT apps&gh o language
teaching is based on learner-centred classroom in which the mers are active

participants and the learning tasks are designed to be pract COWIIS or small groups
(Richards and Rodgers, 2001). Richards and Rodger 1)’ca d the role of

the learners in terms of conducting learning tasks 7 duall as rmed in

GTM and ALM or pairs/groups as it is in CL 0a 1€s wevJ past studies

examined the learner role due to its ch1 It 'ai proz< 1ng the learning
process in teaching-learning context ( at 2 ng, 2006; Foorman &
Torgesen, 2001; Vaughn, 1976). g1c"con 10 ﬁlcmng the roles of the

learners in current study requ:re%&’Sllig eadg tasks which are assigned to
L

the learners, in selected documeaan ¢ading comprehension lessons.
d\ 62)
& ' 3
&
N 1 O
e
&

3.2.1.3 Research (Qs_t’lal
the Yemeni EST 3rd grade secondary school

3
What tea S‘&les ar“‘e’@/ Lte
\I

reading ¢ gm documents and}assroom implementations?

Past StudleS intended to define the role of the teacher in ELT context and

language teachers' performance in teaching EFL (Zuheer, 2013; Al-Qatwani, 2010;

Alsofi, 2009; Richards & Rodgers, 2001; 1986; Littlewood, 1981). Alsofi (2009)
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claimed that the main problems of teaching English in Yemen due to the teachers'
disability to teach a communicative syllabus. The role of the teacher in the classroom
affects the leamer role in nature (Choudhury, 2011). Consequently, the teacher must
be clear about their role in the classroom to avoid chasm between their perceptions of
their roles and what they actually practice in the classroom (Choudhury, 2011).
Teacher role in ELT implies what the teachers are supposed to do in the K om. In

any teaching-learning situation, the teacher performance in the clas;k is of vital

importance (Zuheer, 2013; Al-Qatwani, 2010; Choudhury, 20 The applied

procedures, as it was explained in Chapter One, refer to m activities and
performances that are based on the curriculum instructy tha the teachers
follow: therefore, the teacher role was examined in te f the ploce & ent.

Y~

ol
Since it has been emphasized that CLEM a f)'ro ‘l'mbguage teaching

N

based on learner-centred classroom in lmh _RQQ 1s symbolized as
;(Rich &@gers 2001), preparing

/?/

facilitator, monitor, supporter and p

&
the EST 3rd grade Yemeni secon@chf0 ent$’})r reading at tertiary level
!

somehow depends on the teacq%a CIQ ctlcal activities and the used
instructional approaches. \ver R@S odgers (2001) categorized the role
of the teacher as ei cm/at A tﬂ;gtjar director/instructor. Teacher role as

{ o@tant classroom manager, advisor, and/or

catalyst refers to tS her act
Ns a co-communicator with the learners. Thus,

observer for s ’s learning, as wel
this typ cher role creates a leammer-centred classroom as it is in the

communicative language teaching instructional approaches.
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On the other hand, the teacher role as an instructor/director is reflected in the
traditional instructional approaches such as grammar translation method and audio
lingual method. For a teacher-centred classroom or IRE pattern, the teacher focusses
on teaching the grammatical and phonological rules through different practices such as
repetition, drills and memorization (Littlewood, 1981). In the Initiation-Response-
Evaluation (IRE) pattern, the ‘I’ refers to the teacher Initiates the lessoxmsk or

ask a question, ‘R’ refers to the student Responds to the teacher, and.k fers to the

teacher Evaluates the student’s answer and providing feedback (OzeMir, 2009). Thus ,

the typical IRE reading classroom instruction is characterized @ teacher initiates
@ lie

a lesson and asks some questions to the students, and answer the

teacher’s questions followed by the teacher’s evah%for t,e C 'C@ of the
004{
-S"
&

@)

rQvidg the researcher with

Thus, finding answer for research esn \\LQT i
N

clear picture of teacher role that is reﬂ w ent ries and approaches of

SLA and L2 reading theories i h Ctev ul Ocuments and the teacher
|

actual role in reading classroo prac s

students’ answers or providing feedback (Bloome

&
4
3.2.2 Research Que@or IA% §)
This section %ldu ing esé’ar&l?queshons 4,5,6and 7.

\")
3.2.2.1 Resea%bueshon 4

QY

Yemeni EST 3rd grade secondary school curriculum documents?

itly is the reading skill used to achieve the learning outcomes in the
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Design analysis is recommended by Richards and Rodgers (2001), they stated
that “In order for an approach to lead a method it is necessary to develop a design for
an instructional system” (p.24). They also stated that the learning objectives are a
product of a design. Analysing the design requires analysing its entire elements, which
the emphasis of reading skill is part of it. Hence, it is considered appropriate to
analyse the extent to which EST 3rd grade reading skill is used and emplgsked as a
strategy to achieve the leaming objectives of the EST 3rd grade second& urriculum.
Therefore, analysing the emphasis of reading skill in EST 3rdga~de curriculum

documents will provide data on the language skill that are fr qlwﬂy used in achieving

the learning outcomes as stipulated in the EST 3rd grade u
L J
Yv
.é\ I &
s b}
3.2.2.2 Research Question (5) Y' N N

>
What types of reading tasks are re ew t “Y eniO:@ 3rd grade of
secondary school reading curriculum doaa%ts ar&?@ r@nstruclion?

N

“ &
Aj KNy
th @ivities and reading-related

Reading tasks in the Cnrtlgﬂs' rtjjl S
\ "i ur{@id the teaching context. In order

statements that take place in thgreatlin X

to do the reading tasks, l@ Iu oy different reading comprehension skills
’

(Ueta, 2005). They et ar;o s cpg
e\gnd interact witl{ E}’x’g?t'ext being read. The types of reading tasks
N

s
'tﬁprocesses helping them to comprehend,

manipulate, prod

in the docume nterest in present study were analysed because past studies found

its close @ to readability and reading comprehension (e.g., Alavi & Nevisi,

2012: Scanlon & Vellutino, 1997). EFL students at academic areas are exposed to

condescend and complex expository reading texts of different types (Badariah et al.,

2011). Therefore they need to be able to comprehend and process the information in
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texts through applying different reading comprehension skills (Rockman, 2004). Sidek
(2012) indicated that EFL leamers at the tertiary level are “expected to be able to
analyse reading texts by identifying details and main ideas, and making inferences for
implied text information” (p.9924). Major types of reading tasks are grouped into
three categories: identification of main ideas (skimming), identification Qf details
(scanning), and the drawing inferences (careful reading) (e.g., Ander%\» chman,
Perkin, & Cohen, 1991; Koda, 2005 as cited in Sidek, 2010). Howev.e&rquhan and
Weir (1998) categorized those types of reading tasks into two gwxareful reading
and expeditious reading. Careful reading refers to understafging explicit information
and making inferences, while expeditious reading refers ki m\mgﬁ‘d scannmg
Thus, the current study examines these three types %ﬂng tgsk ega&se they are
the major tasks needed for Reading at academlc lev Th 1tio f these types
are presented below: \C‘)

* Identifying main ideas (Skimming): ﬁjto“ E, ing in which readers

L
quickly go through a whole text N ei t‘oj‘jlt éﬁt (Brown, 2001; Nuttall,

1996), G) b'}"l S

* Identifying details (Sca re@ e aéflty in which the readers extract
o fror )&xngffhout reading through the whole text

C
’v).'

(Ueta, 2005). <o
® Drawing infe % (Careful read@) in this type of reading task, reading rate

omewhat slower than other types because of its associated with

,4 >
),

/@

necessary pieces of i m

4’
%

seems t

reading (9wl comprehension that may lead to learning. The readers often re-read

and inference in order to connect information with background knowledge

(Urquhart & Weir, 1998).
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The EST 3rd grade secondary reading curriculum states that it focuses on six

types of reading tasks (See Figure 3.2).

FIGURE 3.2: Extract (1) from EST Teacher’s Book

READING
Objectives Crescent 6 aims to practise and consolidate the following regti ills and
techniques:
« Predicting the content of a text
Reading for gist (skimming)

Reading a text for specific information (scanning
Reading for detailed understanding (intensive re%

Reading for enjoyment (extensive reading)

Using the context to work out the meanin own words

(see TP V2) T
These reading skills should be tested in fina e ion and it is
therefore essential that the pupils are gware™of t |s W; Rren feel
motivated to develop these skills both in nd ou |d om.

thﬁook (p. 19)
1 4\

In terms of the three major impo ant mg\ m gated in this study

and the reading tasks in the above E pre!llctl e ﬁent of the text’ conveys
S.C teg S

an equivalent meaning with ‘ma erer readingfor gist’ conveys

l
an equivalent meaning with zaeal m{ ﬂé@ category’, ‘reading a text for

walent, meaning with ‘identifying deiails

specific information’ c@
category’, while e\tﬁ%and

n
wj 3
EST reading c Pasf.s STamimi, 2006) emphasized that the reading

teachers in $neglect and sklphy reading for pleasure passages that may train
o%uil

the stude d up comprehension skills. Similarly, according to the researchers

of present study review the content of EST curriculum documents and from reading

classroom observations, the EST reading curriculum suffer from lack of any reading

passages or reading tasks for the purpose of extensive and intensive reading.
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Furthermore, the teachers do not use any extra texts for such above-mentioned
purposes. However, the last reading task in the above Extract that stipulates: “Using

the context to work out the meaning of unknown words” conveys an equivalent

g

As a conclusion, in order to provide answer to research quesﬁkﬁ, the present

meaning with “Other type category of reading tasks”.

study analysed the different tasks that were reflected in the FS\T' d grade reading

curriculum to examine how the EST reading curriculum pre the senior level of

Yemeni secondary school students for reading in Engli&te@ area at their
s

tertiary level. é I | .{_}T

’ \’Y"

3.2.2.3 Research Question (6)

What readability level, types and

Yemeni 3rd grade of secondary scho\é
Learners reading in a foreia lang{

N Oy S
in understanding and péwp nggled (5 ation (Alderson, 1984). Students

|
di &i]ts:?f English as a foreign language do not

who are involved i g 1ea &
enjoy reading b 5@ they" if a @lenging process (Day & Bamford, 2000).
NV
Variables @g reading compr?h(oension have been classified into two general
T

a

——

er variables category and text variables category. The text variable

categori
category mcludes elements such as text content, text type and genre, text organization,

text typographical features, and text readability (Alderson, 2000).
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The Yemeni EST 3rd grade secondary school reading curriculum comprises
different types of texts in the course book instead of including expository texts only.
Hence, this study will examine three variables; two of which were examined by
Sidek’s (2010), namely, types and length of texts as well as the readability level of
texts. Examining the readability level of texts is a contribution to Siﬂe\ 2010)
model of method analysis of teaching second language reading. .\%

Since the aim of this study is to examine the overarw instructional

approaches to L2 reading instruction that are reflected in the?\p,ni EST 3rd grade

secondary school reading curriculum, it was important aNse tﬂe EST 3rd grade

secondary school textbook in terms of types, lengﬂ%weadafﬂi
: .

order to find out how the curriculum prepares the sYﬂ Mg in Fnglish at the

tertiary level. \0}' °‘ d

vc; ‘3'- texts in
TS

3.2.2.3.1 Readability Level of R \

Readability refers to “Hoz er’en le%gjb\can be read and understood”

(Richards et al., 1992, p. 3%\). c'

including the average leng&%ﬁsen

-
ﬂ’E
w2
~—
5]
o
o
—
g
5.
S,
5
=
=3
]
e
3
=
)
G
<
@
)
P’)

¢

in a passage. In brief: 1}1(’ 0 4\

the text by takmﬁ& gth of e‘;en{??ces and the words as well as the number of
\% .

unknown wor \to account (Izgi & Seker, 2012). Moreover, as Izgi and Seker

(2012) ¢ét§nhat textbooks readability is considered a significant tool in the

education-teaching process. Hence, the lack of readability in textbook assessment

scales seems to be a noticeable deficiency. As a conclusion, the due to the truth of as

one of textbooks qualities requirements, textbooks of the current study were examined

in terms of the readability of reading passages.
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3.2.2.3.2 Type of Reading Passages

The type of the text is one of the important elements for reading comprehension
(Yamada, 2002). There are many researchers who stated that the types of text should
be examined to find out about advanced L2 reading (Brantmeier, 2005; Alderson,
2000). The two main types of texts that have been widely examined are @)sitory
and narrative texts (Park, 2010). The narrative texts, which are de@mm’nly for

entertainment, have the simple structure of a story (Brown, 201wﬁxposuory texts

include different structures (Pyle, 2013) such as:
e Cause-effect: for example scientific texts, :
e Chronological/sequence: for example rempe , hiSto bo ,'bl Phies,
A
e Compare/contrast: for example polmcal , pr COQ,T advantage-
: : o
disadvantage topics, “‘

&
e Description/categorization: for exammew ap 1C e,Qnd finally,

C’a % N
* Problem-Solution: for example@ 1 wiormafion @bwn, 2011).

&
N l¥ Q
; [ :
Since reading in EST cor €as giﬁ (informational) texts (Fetters

et al., 2011; Veveiros, 20 agm, 2 9, F mlk, 2000;), the major portion of

the texts in EST 3rd slc @'scﬁml pupil’s book are supposed to be

s’ preparation for reading the expository

/c

expository in order. ran#é ..stu
texts in the co@ea at tertiary le-fél Therefore, in order to find out the types of

econdary school reading texts that the learners are trained with at the

EST 3rd
senior seé school level, it was important to analyse the types of reading

passages found in the textbook in terms of genre; i.e. either narrative or expository.
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3.2.2.3.3 Length of Reading Passages

As a factor that contributes to the difficulty level of the passages, length of
Passages was recognized by researchers as an important issue. This is because, the
longer the passages, the more difficult they will be (Mehrpour & Riazi, 2004). On the
other hand, other researchers compared the reading comprehension per@e of
learners in relation to original and simplified text. The results disi_mct)how any
significant differences in the comprehension ability of the subjectswther & Ulijn,

1987). As such, they concluded that text difficulty tends to dj ar as the readers

are becoming advanced readers. There are some past studi@vcw:? found that

the participants performed better on the original long t@gt (Jalilhvarf, 25&)8: while
I
tt

there are other studies that found students perfo er sj@?liﬁed text
\ T
e

(Wang, 2011). Thus, one may conclude thatmv c?‘of

reading comprehension is not conclusive, y MGDQ@ A
. N
content area (Beck et al., 1991). Th > 1 or “the@udents to be able to

&
ent ged area they need to be
(

exposed to process texts and to l%"% el%%in their English curriculum
9
especially at the last year oféqg chegl. H(;@ 1t was important to analyse the
|
' .
reading texts found in Eﬁ%bo* \a;? grade secondary school in terms of
length of texts to ﬁniw eth&rur #oxtsgh terms of their length are at the students’
grade-level of seadwgecondary school

S

3.2.2.4 Research Question (7)

=

gt
&
11 Q the long texts of

passages on

comprehend and access informatio

&

What level of cognitive demand of reading tasks is reflected in the Yemeni EST

3rd grade secondary school curriculum documents and classroom instruction?
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The level of L2 reading comprehension mastery depends on factors such as
types of text, text difficulty, and task demand (Phakiti, 2006). The level of cognitive
demand of the reading task has been investigated in previous studies (Biswal et al.,
2010; Chun, 1997; Gao, 2006; Leslie, 1976). In content area, reading tasks have been
shown to be a critical issue and require high level of reading %ﬁh.ension
(Anderson & Pearson, 1984). To achieve a good level of text comp ion, learners
need to be trained with appropriate level of reading comprehen%xrls at secondary

school level so that they will be able to process informati 11Yﬂtademlc success at

the tertiary level (Moore et al., 1999). In other words, Ing th secondary
school level with the essential cognitive skills is ered Vit fpr @ learner
success at tertiary level (Crano & Johnson, 1 §'e tly *& cognitive
demand level of the reading tasks in the e 1 T a € course book,

workbook and classroom practices wer ana e ﬁ u ther the types of

reading tasks of 3rd grade seconda ol !tud ar atched to those at the

tertiary level. \
. U ~d
’ 'S
\ &
According to Marz&~ M@O et al’s (1988) taxonomy, two

G@ arefutilizet dh é@ with the task’s cognitive demand; i.e.

/

levels of cognitive pro

higher-level and 1 -Pvel & nvé\emand Higher-level of cognitive demand

tasks require s ch as organizingt’applymg, analysing, synthesizing, generating,

summari evaluating information. This means that learners who were already
equippeﬁtasks with higher-level of cognitive demand will be able to process
academic language tasks efficiently (Dutro & Moran, 2003). On the other hand, tasks
with lower-level of cognitive demand require skills such as focusing, recalling

information, and information gathering skills. Since a secondary school level is



153

considered as the gateway to higher education, all secondary school curricula have to
endeavour to train students so that they will be able to pursue their higher studies in
content area successfully. Moreover, it is needed to improve their abilities to process

information using both higher and lower order cognitive skills (Sidek, 2010)

this research question aims at finding out the mastery level of ES :! @rade

secondary school students in terms of information processing skllls ey were

prepared for. V
: !

A combination of Marzano et al.’s (1988) and Marza (200p)Sqr hinking

| ] Y-
Skills Taxonomy is presented in Table 3.1 below in a @ncal rd ‘m{f@wer-

. Y 4
level to higher-level of cognitive demand as categonzwrs;dd& '())éY~
c\': { §

TABLE 3.1: Higher and Lower Levels of Cggniti

aining information through
ring goestions and clarifying meanings
) &

Lower-Level
Skills

(Uskill:  Reproducing pertinent
e been stored in the learner’s long

S
\rgamzmg skill:  Arrange information so that it can be
inderstood or presented effectively through:
Comparing information in relation to the similarities and

differences. .
Classifying information into group based on their entities. .
Ordering information in sequence based on specific criteria and
logical manner. -

d) Representing the same informaztzon in dz:jﬁzrentform. |

2. Applying skill: Utilizing pertinent prior knowledge in a new

situation.
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(\ 3. Analysing skill:

a) Identifying details of character or determining parts of things
b) identifying relationships among items

¢) Identifying and extracting the main idea

Higher-Level | d) Identifying errors and correct them where possible

Skills 4. Synthesizing skill: Identifying and extracting the most significant
part and delete the others. %\

5. Generating skill:
a) Inferring information from beyond the text to declar@an be

reasonably true.

b) Predicting the outcome of the context by pating  the
upcoming evenis.
¢) Elaborating information by adding releva. rmation for

explanation.
6. Integrating skill:
a) Summarizing by combining informati
b) Restructuring by adding new informati
knowledge structures.
7. Evaluating skill:

a) Establishing criteria by making j
b) Verifying by prove truth of ¢ %

3.3 RESEARCH CONTEXT %:

on the relationship between the % ian pybli
NN
system. Sidek’s (2010) study,@ﬁned the

\ N .
students to find out whe@% ey/mee s'aca&x‘mc English demands at the post-
secondary level. Bu{b rese‘utvs:tyy oc%@d on the Yemeni context to find out

whether the prem:a'on of Yemeni @daxy school students matches for their
reading in Eniri\i;bt the University level. Similar to Sidek’s (2010) research, the

present @nsidered the Yemeni public secondary educational system as its

research context.

ha
oq
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To achieve the major goal of the current study as well as to be able to conduct
the content analysis, the EST 3rd grade curriculum was selected to perform the study.
Specifically, the rationale for selecting EST 3rd grade curriculum was based on the
reasoning that this year is the final year in secondary school and accordingly it

represents the educational connectivity between secondary school level aw!he

tertiary level. This stage is the gateway for the students’ entrance to the tertj \el.

Hence, students’ proficiency in English language at EST 3rd@r.eﬂects the

students’ English language competency in the secondary scho w&h la'nguage skills

are supposed to be used to meet the academic demands posj- ry level
NS
including reading in English. é l -f)
? \,Y'

X XN
3.3.1 Yemeni ESL Educational Context § ? OQ
0

In the Yemeni public educational syste% w ) 'Q{teaching English
N
as a Foreign La]lguage (EFL) begins in % (lfyc ld) he basic education

&
off this st ge,@éde 9 (15 years old). At

(preparatory stage) and extends until

|
the end of grade 9, the students areg@d { (%;ChOOI national examination
in which English is a comp@ub' l:t. er teaching EFL continues as a

which continues for three years

S

30,

>

|
¢ )
compulsory subject at th@nd ry egdchti

cs

starting from first gradg 1 §g%eard oldMp thi

secondary educau’@dems have to smﬁ? secondary school national examination in

which Engli 1%ompulsory subject as well. General secondary education covers

the first year, students follow general EFL curriculum. After

&

ade (18 years old). At the end of the

g

three years'

completing the first year, students are confronted with two altematives; either to

choose science track or literary track for the remaining two years of secondary school.
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Consequently, at each track students study ESP courses for EFL (National

Information System, 2010).

There are also special secondary schools for Vocational and Technical education

(see Figure 3.2) like Veterinary Training School, Health Manpower Training In'pigmee,

and Agricultural secondary school, where EFL teaching is considered as @ the

school subjects and is taught as a foreign language (Hassen, 2009). Thes® special

secondary schools are administered by the Ministry of Techni@:aﬁon and

Vocational Training, while the general secondary school is su my the Ministry

of Education (Al-Hattami, 2012). The academic year at 0 twsm o

’

hict st dti &}s for
secondary education) is consisted of two semesters, which semgste infr

: Flok X
almost 15 weeks. The educational system is not a co-wmon% llc%hoo]s are

'@)"Vﬁ' E eprgsents EFL as a

entirely separated based on gender (Al-Hattami, O

o _——C
compulsory school subject in the Yement EdEcatlo § er’ &\

W
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FIGURE 3.3: Requirements of EFL in the Yemeni Educational System

Preparatory Education (Grade 7- 9)
English is a Compulsory Subject

Secondary Education i Vocational Education | Technical Education

(Grade 10- 12 (3rd grade)) | (Grade 10- 12) (Grade 10- 12 \

English is a Compulsory | English is a Compulsory f English is a Compygls |

Subject | Subiect j 4 SubieA ]

o , ) J N\ o

‘A
University Education
(Public and Private)
Applied Colleges Humanities Coll

English is a Compulsory Subject, and English is a G

!
i
|
}'
a Language of Instruction J

N—

———

secondary national examinationgan egej e
o NP Py
¢ adaflini

college entrance tests, which

year, are composed of a co@ion
\
L4
nﬁti@‘."l’hese tests are prepared by expert
N

Physics, Chemistry, Bj anlf
Yemeni professor reldk @aﬂ@s in the Colleges of Education. For

S
example, the Eng{ epartment prepa?&’the English test and the physics department

prepares t:%s test. The English subtest is consisted of 20-30 multiple-choice

or four alternatives, which covers three main parts; ie. reading

ent sglests. These subtests are English,

items o

comprehension, grammar, and vocabulary. The scores of the college entrance tests are
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processed with high school grade average to make significant decisions about the

students’ potential to succeed in their college studies (Al-Hattami, 2012).

3.3.2 The Yemeni Secondary EFL Educational Framework

Teaching EFL at secondary education is a continuous procedure whi
previously started for three years at basic education. However, secondary @ﬁon
covers three years as well, in which general English is taught as an EFL subj during

the first year while as an ESP subject at the last two years. The Min'%c Education

(MoE) is in charge of general secondary education. Thus, the ¢ QW documents of

all the subjects being taught in secondary education inclu nglisihare d€signed,
¢
formulated, and adopted by MoE. é | _f)\Y-
’ 3

N

é .
3.3.3 The Yemeni Secondary 3rd Grade EFL} Nduca iopal Fr work

From the above review of the Yemeni sEm E{ :&&1 framework, it
can be concluded that the Yemeni Engll nguag yd“ uc@hal framework is
&

consisted of four hierarchical levels. %Ve epﬁb at ministerial context,
10

while the other two are prepared a% bn;} Bbfour hierarchical levels of
oy

EST grade secondary school t@mn of theyover l%urriculum for all subjects of

NS
secondary school, are as E@lg ¥ f’v() English language curriculum for
all three secondary S@el, gl 03> grade 12), 2) The detailed English

v

language cum'cuhm\AIIabus) of 3rd g@' secondary school (grade 12), 3) the 3rd
al plan based on the provided syllabus, and 4) the 3rd grade

grade weekly 101

daily por®ased on the provided weekly instructional plan. Figure 3.4

demonstrates the conceptual structure of the 3rd grade Yemeni secondary school

English language curriculum.
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FIGURE 3.4: Conceptual Structures of 3rd Grade Yemeni Secondary School English
Language Curriculum

Overall Secondary School English
Language Curriculum Based on Overall

Curriculum of Secondary School

3rd Grade Secondary School English
Language Syllabus

Prepared b

3.3.4 The 3rd Grade English Language ricu lu

In secondary schools, English is @ght rm @lsu ts which are taught
o

tegif the ghsh language; whereas
I

4@

at this stage. It is the only course whi ndfic

d 1 &

--%-

(/

rabic. Yemeni educational

éi

all the other courses are designe

philosophy reflects the nee xSpl l‘ fth\ c1ety and explains the aims of

oo
e&)}ene y, #fedb phy of education is the thoughts,

Yemeni educational syst

%’ N
concepts and princi hich?® dj theg.&ucatlonal procedures depicted in its

objectives, esse Ad methods of tes&hmgs and approaches of its evaluation, its

policies ani 1@unents for achieving its goals. Article No. (3) - Education Act No.

(45) 199

“The sources of Objects of Educational Philosophy in Republic of Yemen are

from the Islamic beliefs and thoughts, constitution, Islamic and Arabic
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heritage, objectives of (Sept.-Oct.) revolutions, the national movements and
their experiences, and the needs of learners and society” (Al-Khowaldah, et al.,

1993, p. 338-339 as cited in Hassen, 2009, p.12).

Concerning the educational setting, as the general act of education j Zen
eofy with

emphasizes on preparing teacher-trainers and developing related teachi

practice. Educational Act (45)1992, Articles No. (3), provision “k” statw:

“Education is a task conveying a human message andf\e'(eacher is the
S

comerstone for reforming and developing educatio fhe education

system works for relating theory and practice, as it is C®hsi ere\;'a tgfor

information technology and a beginning Chievjl tional

e
N
objectives” (Hassen, 2009, p.10). \3 \ g
Moreover, in the same educational acCp,vision \\’_g
(4]

) ] . .
act of education focuses on the educat\ ; eymi‘g well; it considers the
the,edu ton Iprocess. In other words, it

learner as a standard entity for getiv
gives special consideration to was' :&& g@n that they can discover their

sta{€d that the general

et

/4

=

ic #¢dr in the development of the

abilities and attitudes. I@mt
[ ]

! (,)(J
teaching/learning procﬁ?@sen 20 :\(J
& VT

V .
Recently h@( emeni govemlﬁga has approved the National Secondary

Education, %gy (NSES) (2006). NSES seeks to empower Yemen to process
NS

general ary education features, such as justice and equity in providing

education opportunity and quality education, and domain verification, which enables

graduates either to continue their higher education or to join the marketplace. To
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achieve this goal, the educational Yemeni strategy focuses on many procedures: one
of which is improving the quality level of the general secondary education. However,

for NSES in order to improve the general secondary education the following measures

were taken:

1. Reconsider the current verification of the general education by beneﬁting@e
regional and international experience. Ac)

2. Develop and pilot new school curricula reflecting the skills, cox‘?bncies and

knowledge which are required to be acquired. \[
3. Develop pre-service training programs for training teachers Z sui[able the new

curricula and approved verification of the general second u uM, \V\"

. : : | &

4. Develop a system to evaluate educational achiev s in acqord@nce With the
V

’
curricula and approved verification for the %ﬁ seg‘ edﬁbn (Moe,
2008, P. 6). \C—) 64
Based on the above educational philosﬁs and %‘S '\Srd grade English

0 S ‘
Language curriculum was developed t ort agd a aﬁcg& Yemeni secondary

school students’ EFL skills. In gthe ds, this l”@y and strategy aims at
g thar wa\ I foreign language skills and

knowledge to produce Yer@ad : pr(e.%red and equipped with all EFL
‘ ; ’

preparing students and providi

skills needed for their h@ ucaygo O
\
4 "b)f >
\,Y'
G’
e

3.4 PARTICIP NS
informants of this study are the Yemeni EST teachers at 3rd grade

The
govemmﬁondary school level. A purposive sampling technique was used to
select the participants of the study. The informants in purposive sampling are

members of the population, who know well about the context and are willing to
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provide the needed information based on their experience and knowledge (Bemard,
2002; Campbell, 1955). As such, 8 Yemeni EST 3rd grade secondary school teachers
were selected. Purposive sampling has been used recently in case studies (Dolisca et
al., 2007; Parlee & Berkes, 2006). Moreover, to select a purposive sampling, it is

useful to ask a help from a community (Dolores & Tongco, 2007) therefore, V&%ent
study, a help was asked from headmasters of selected schools. For sh)osive

sampling, Bernard, 2002, declared that there is no limit for the samwte, sample

depends on the needed information (Bernard, 2002); however, the s e size should

not be less than 5 in order to assure the reliability of data i’4 as cited in
hs

Dolores & Tongco, 2007). Thus, based on Seidler (1974) co ing aM

- - i -\"
EST reading classroom instruction of 8 teachers in this 18 re" 1aple! v
N
NV g
3.5 INSTRUMENTS OF DATA COLLEC’@
Merriam (2009), in qualitative resear@%le re%xvs ma1y instrument

4]
of data collection. Moreover, Creswel l%) sed tl tten ources of data for

documents and observations (p. 441Ymdd,1 mes 2002), Rahman (2007)

_.1

l
bsf ﬁ‘ ets as a research instruments

:!

and Zohrabi (2013) descrxbed classr I
198) m oned that documents such as
&)

and tools. Moreover, Griﬁ&
! (f& Thus, the instruments used to

textbooks are data instriwfeRt in aSe
&
collect the data. i jon ﬁﬁh) esea@er, were the EST course book, EST

workbook teacevok and classroont%servanon sheets.

<

R % EFL, the MoE has adopted a new textbook series called Crescent

English Course for Yemen (CECY). The textbook series, Crescent English Course

%

(CEC) was primarily prepared and published in 1977 by Oxford University Press for
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English teaching in the Arab world (Al-Tamimi, 2006). However, since 1977, CEC
has been modified several times to meet the situations of different Arabic countries.
The modifications reflected both the authors’ experience over the years since the first
publication and covered the needs of the teachers to something new (O’Neil et al.,

1999). The CECY of 3rd grade of secondary school includes three books: t&z;;se

book, work workbook and the teacher’s book (books 6). The CECY se being
taught equally in two levels of education: three series of books (1, ZW) at basic
(preparatory) education and three series of books (4, 5, and 6) at seMary education

(See Figure 3.3). Books 6 series are explained separately b ; Fiure 3.5. The

CECY hereafter will be referred to as EST 3rd grade seconda ho@l cupd¥ e~
A
|5

? 5
FIGURE 3.5: Textbook Series of CECY (EST 3rd Gra{e Secendasy Sched¥™
Curriculum) .
b

[ .
HESRe
"\

Crescent English Course
(CECY)

Books
(1
Books
3
-]

3.5.1 EST COQ
Refe %Crescem English Course (Pupil’s book (6)), which was mandated

by the i of Education, Republic of Yemen to be utilised daily both by EST

teachers and learners. It is consisted of 6 general units divided into 12 sub-units; in

addition to one unit for science reader in the back of the book as the seventh unit of
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the book. The reading passages, the reading related statements and the statements

related to other language skills were also elicited from this book.

3.5.2 EST workbook
This term refers to the Crescent English Course (workbook (6)), w, 'cliwas
mandated by the Ministry of Education, Republic of Yemen to be used iy a' EST

leamners. It is also consisted of 6 general units divided into 12 sub-unitS=eaddition to

the science reader unit. This book was designed to be used bm learners. It

includes the learning tasks for all the lessons in the course b Ke rfading related

statements and the statements related to other language skil re plso eHeitgd Q:om

&
this book. 2 \;Y.

c\/: { > i
3.5.3 Teacher’s Book \ ? é
This term refers to Crescent English (@Se tea i ,@ek (6), which was
% " S

instructed by the Ministry of Education pervzgan Sector in Republic

of Yemen (1999). In the initial pa% tht

classroom atmosphere is very impoant” & C

overview about the CECY&\S (6and gfle O@VGS of each language skill in

| (& o

addition to some advice%‘\\e tgached’ ﬂhgﬁare put under the title “Advise to
N S

teachers” (p.11) sucl% s b 4 e

*  The room S}K omote communrs‘é}’ion and seating should allow for pair work

@entioned that “A good

N

i erzk, 1999, p.11). It includes an

and gr under the teacher’s control. Teacher should lead the pupil centred

learn? devotes time to learners who need special attention.

English should be used as much as possible during lessons. However, using Arabic

language is needed in some occasions such as explaining new type of activities.
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® The major portion of the classroom instructional activities should be allocated to

the leamers, while teacher takes small part in the introduction and conclusion.

The teacher’s guide book (6) includes other explanations for the teachers to

conduct their classes in terms of each individual unit. In addition, it incl dw

answer key of all the tasks in the work book. The reading related state %ﬂ the

teacher’s book were assigned to the teachers only; so that, those statenV;yvere only

analysed to find out the teacher role as well as the learners’ role, whwmodelled by

the teacher. i '
\d‘\v

3.5.4 Classroom Observation Sheets é . Hj’ | Y—?’

Vl\afch were

Six classroom observation sheets (Appendices 22,' 3 N 6)

already developed by Rahim (2014), but they

the context of present study. The observatio:@set

» All SLA theories and instructio@ac hEs

» L2 reading theories and insm}?lal aptroj

» Teacher roles,

\ LS5

» Leamer roles, | (}

» Types of readin S andl }o’ \(j')
WAES

» Level of cogy§ mafd

N
N
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3.6 PROCEDURES OF STUDY

The measures that were taken in order to succeed the data collection procedures
were firstly, selecting the number of classroom observations, secondly, selecting the

number of teachers and the number of schools, and thirdly, procedures of classroom

observations and procedures of reviewing the documents. \q

3.6.1 Procedures of Selecting the Number of Classroom Observ&wTeachers

and Schools
The Yemeni 3rd grade secondary school course book coxwusix core units,

which each of them is divided into 12 sub-units. Two subjisl o ea@unit are
designed specifically for reading skill, in addition to an @ scienge re cir f‘e\a’&.ns.
Art reader is intended to be used in the art classes W% 'GHQ dgf'is @a in the
science classes (O’Neil, et al., 1999). The scie&? er 'UFCU COD@TYW texts,

which are designed to be taught in a total of ons. Th oc@ time for each

~ ks
lesson is 40 - 45 minutes. Besides, there %)S%?'%Je q]_‘)&tated for the 6 core
& " &

units. Thus, a total of 72 lessons for co S an%‘lsoiiﬁ the reader section are
designed for EST 3rd grade seco%cho‘)l amprs|pghyear. Table 3.2 presents the

organization of EST 3rd gm@nd

described above, in tennscw toi L

,ofl(séé’ns (O’Neil, et al., 1999).

—
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TABLE 3.2: Organization of EST 3rd Grade Secondary School Course Book and

Work Book
T
g Unit Topic (Core units) Lesson (Sub- | Reader Lessons
' units)
1 | Describing things 12 4

2 | Reporting events

| 3 | Looking for a job

4 | Tables, flow charts and diagrams

S | Working things out

6 | Looking back

Total

Source: English

Al
Loy A\T &
% ] )

U}
Table 3.3 presents the titles of N ing S aﬁ&ected in the EST 3rd

N
grade secondary school course 00 z readipg ¢ pr@ion purposes. It presents

s
the titles of the core units a’sg&las thf fﬂ@ding passages as reflected in
c

k
the EST 3rd grade secon opl : OO(,)
Lo
33

science reader are als ted iv.?] 4\
‘'Y

NN
N
S

e titles of reading passages in the
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TABLE 3.3: EST 3rd Grade Secondary School Reading Passages

Unit | Topic (Core | Reading Lessons (Sub units) | Science Reader Lessons
units)
1. A Drive in the Country 1. Acids and alkalis
1 | Describing side. 2. State of Matter
things 2. A View from the
Window
3. Today’s News: In the 3. Light
2 | Reporting Daily Post Today 4. Sound
events 4. Hits Central America.
Thousands Dead %
5. Thinking about the 5. Augbic ¥cientists
3 | Looking for a Future 6. @Mm‘on
Jjob 6. Applying for a Job
7. Agriculture in Yemen eriental
4 | Tables, flow
charts and 8. Frozen Peas mbuQﬁon
diagrams >
9. Puzzles and Riddles
S | Working 10. The Moystery of ' Acm}}
things out Mary Celeste g
11. Emergencies g —W
6 | Looking back NewsL * ‘ ?) O<<
12. 4 ong . Li iR
Medicinqc\ \_\Y c(k
’ n ! %‘\
o
e 1Q$ssages, 2 classes for
12 EST.ggadng logsom &uch = 20 EST reading
Total Q' T lessons.
% + j ' *b
\" “(‘)Q 20 =32 reading lessons
&\ Q % per school year.
-~ N
. e
(—) ?: “
g [ ¢
&) ! b)t
Previous h s that perfomle{_)*gz;ssroom observation did not provide a
conclusive T . about the frequency and numbers of observations so that can be

adapta@t present study (e.g., Salahuddin et al, 2013; Rahman et al,, 2011;

Behnam & Pouriran, 2009; Rahman, 2007). The maximum number of classroom
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observations in past studies as summarized in Table 3.4 are 30 observations

(Salahuddin et al., 2013) and the minimum are 6 observations (Rahman, 2007)

In addition, in the literature, no research study in analysing public curriculum
paid attention to the number of schools, different states or governorates in th&i!uy
For example Dumessa (2002) selected the schools, the teachers and tm er of

classes randomly because, as s/he indicated, “There is no obvious diswfy regarding

’ M and English
language period allotment among the government schools i

Besides, Rahim (2014) and Rahman (2007) collected the Sbse tio SM syics

. o
only form one district. Table 3.4 summarizes classroo servat}o in Jhe li@m:e.

\,Y'\eg

the students' placement, teachers' allocation, course book dis

TABLE 3.4: Classroom O atibn 1n

P N AN
-
The Study Year No. ho-ﬂ ; 1 :é‘?\ No.
Distric cho e rs | Observations
\P 1 % é
2 4 scho ' Sfrom | 16 (2 for each
Present study | 2014 Y %@7' school) | teacher)
Rahim 2014 tric hool®S 9 14
- &|  teachers
Salahuddin et | 201 o 3 5! ai' 20 30
| al mergiong sghpOls teachers
(Rahman et al., o%‘”j 2] 7] N5 10 20 (2 for each
‘gl digricé chools teachers teacher)
1 & 10 Not 6
district\ colleges | mentioned
Addis 5 5 (Ifrom 20 (4 for each
Ababa schools | each school) teachers)
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Therefore, in the current study, considering the two reading classes per each
core unit (2x6). In addition to the twenty classes that were considered for science
reader, the total of reading classes is 32 classes in the two semesters of the school

year; i.e. 16 classes in each semester. As such, these 16 reading classes were the

number of observations in current study from four secondary schools, w@o

schools were for male and the other schools were for females (See 3.6).

Besides, eight EST reading teachers, two teachers from each of the foTools, were

chosen. All the 16 classroom observations (2 observations fro teacher) in

current study were collected from two districts (Crater dis KilurMaksar) in

Aden governorate, Yemen. Figure 3.6 illustrates the classro bsegva ocedure

FIGURE 3.6: Classroom Observation Design \ X

EST 3" Grade Seconda 100l Lessog )
(92 Lesgons) T ).
) )

-
Core Reading Lessons crence er Lessons

12 v
i

7 L
32E Kga' psgohs p &ar
16 E eati mester

School (4)
4
Observation

School (3)
4
Observation

School (2)
4
Observation
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3.6.2 Procedures of Classroom Observation Permission

Two official letters were sent to the office of education, Republic of Ye to
facilitate receiving permission from the local authorities as well as to facilita 3:
collection procedures in Yemen, a confirmation letter of student’s st %1 the
Dean of Faculty of Major Language Studies, Islamic Science Umversw/lalaysia

(USIM), which was certified by the Yemeni Embassy in Kuala L Mppendices 7
zo

& 8), and a confirmation letter of student’s status (in Ar m,the Yemeni

Embassy in Kuala Lumpur (Appendix 9). As a result, t Lu:a
Republic of Yemen wrote on the letter that was 1ss«®1 e *bé;} in
Kuala Lumpur (in Arabic) a recommendation to the or catlon%/ Yemen

to facilitate and help the researcher at adrm th

letter was certified, thereafter, by the Oﬁices Efu%?
g sch@pls’

(Appendix 10) and was presented to the é atg @masters along with
copies of permission letters (Appen der @}Qﬁ'sure a full cooperation

m er ures, this
th&gected districts

of all authorities so that data cﬁectl oul Full information about
the research was explained the s (participants) with teachers’
informed consent (App di 3 (t‘)%/ them for the purpose of audio
ding. 4 (j')
recordin
3

-'$

3.6.3 Preh Revnew Procedln%
review for EST 3rd grade secondary school curriculum was
@ong with reviewing the related literature. The aim of conducting the
preliminary review for the selected curriculum documents in present study was to
provide an overview and get some knowledge about the content of the curriculum in

terms of the curriculum theoretical basis, the learning activities, and the roles of
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teachers and leamers; as well as reading tasks and texts and the level of cognitive
demands as reflected in the selected curriculum. The researcher conducted the
preliminary review prior to determining the categories of interest in the study and the

implementation of the data collection and analysis of procedures.

NS

3.6.4 Categorization Procedures G)
Content analysis method has been defined by Hsieh & Shannon%2005) as “A

research method for the subjective interpretation of the content f@i;ta through the

systematic classification process of coding and identi mRﬂ‘Temes or patterns”

(p.1278). Love (2003) defined it more clearly in term e hg{t#y to current
L ]
Y-

study procedures and following, Love’s proposed @lere (& e‘tgf?ave been
b 4

. X
collected, catalogued, contextualized and assesswmr huk E\Q‘fvauﬂlenticity,
more in-depth analytic procedures can be L@‘. ( 139 04‘

\ A
Cj A‘ S

Based on Love (2003), analyﬁ&c ﬁres mp@-"categoﬁzing and coding
S
and then analysis the content defiiti em@sme the process of coding
O csvrion
nt f¢ 0

because it is important elem e i{ £ Eﬁﬂﬂem analysis (Hsieh & Shannon,
2005). That is the real @n i' ! | en&ﬁiy. The present study started with
categorizing the the %-Ajes)/anq? c&l?ted and coded the data and counted the

ﬂ'ﬂ} eré\tages of specific patterns in the selected

frequency and t ulating
&
documents. 3.5 presents the c%gories determined for every research question




TABLE 3.5: The Selected Categories of Present Study

RQs Research Question Categories of Codes
1 SLA  theortes  and | 1.Structural theory
instructional 2.Cognitve theory
~approaches | 3.Socio-cognitive / Socio-cultural theory
12 reading theories | 1.Bottop-up theory ]
and instructional | 2. Top-down theory T
_approaches | 3.Interactive theory ,¥
. Teacher role 1 .Catalyst \ﬁ
j 2.Director k
A Leamer role 1 .Pair/ group
| | 2.Individual !
1 Frequency of reading | 1.Explicit \' T
skt | 2dmplicit _Y~
5 Tvpes of reading tasks | 1.1dentifying deta [ T
2 Identifying n eas \d
3.Drawing infgrenc o
5 | I'vpes of texts l.lixp()sito% '_{.}1‘
‘,3~N?‘Fff{‘,“'ve_,__ 2V )
7 Low leve \ Yy
a) afocking,sKY
The cognitive b(,& rm herigg¥skill
demands \ calling §
{ }j '—)gh lcv,%;j ,\i‘m A
4 OrgapizingeSell
b)w. I.V"w,?‘"
' _vsm{&-m
) ? hesePng skill
% | 2 ) Jj;lﬂcéng skill
& lylmg skill
) LQ uating skill
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first, the data were collected and then

are many procedures which can be followed in collecting the data.

analy sl [ Ure

Selection of the specitic type of the instruments to collect the data depends on the
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nature of the research and the type of required information; whether qualitative or

quantitative

I'he present study is a qualitative explorative case study that examines the EST
3rd prade secondany school reading curriculum. It employed document revigw for EST

curriculum documents of the EST 3rd grade secondary school in addmel serving

classroom  instruction. Previous studies on curriculum  analys phasized on
analysing the entire materials of ELT (Hassen, 2009). EST l%gls in the present
study are symbohized by the following abbreviations: Y'

» EST 3rd grade secondary school course book (CE pil W
\ ]
" ¥
» ST 3rd grade secondary school work book (CEC rk bw(f | _{—,
r's

» EST 3rd grade secondary school teacher’s bo "EC 4\

ST 3rd grade reading classroom obs nﬁ%w. v‘ é"
\ ‘k

S N E

iculfim apalysisaPawrence, 2011 Hassen,

Morcover, previous sludics\

2009) and textbooks evaluagon \awrenge @ d
N
collection such as qucstimw. %&)T{

|

’

sarC Ju ‘f?ns of the current study. the data were
N

clagsroom observation.

ifferent procedures in data

To answer Q\k’l
collected \'m@n Y

3.7.10& oom Observation
a method for data collection is one of the oldest research

Observation as

mstruments applied 1n data collection procedures (Behnam & Pouriran, 2009). 1t

focuses on classroom activities and instructional structure (Tsai, 2008). Observation
. . [T
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refers to the “purposeful examination of teaching and/or leaming events through
systematic processes of data collection and analysis™ (Carter & Nunan, 2001, p. 114).
In the current studv. classroom observation was used as an instrument to observe the

procedure element (teaching instruction) based on the entire procedure analysis of

Particularly. the classroom techniques, practices and bchawom rms of the

interactional patterns observed in teaching lessons either in commwc’uve pattern or

Richards and Rodgers (2001) model.

m Inination-Response-Evaluation (IRE) pattern. Besides, t ized instructional
approaches by the participants (EST teachers) were obs \d
L
\‘T
Classroom observations were conducted to e {( em.ES'T 3rd grade

sccondany school reading teachers’ teachi

i ,e E tiQn Jfog ata@cuon purpose.

I'he researcher nsisted to observe the a mct

reading classroom mstruction bculu\ rooﬂl prac (EO 1 be totally ditfer from
what 1s stated and described Jn um'ulu ;nd@nce cannot be deduced or
< e ¢
? ( ~}

{8@, (Heilmann & Korte, 2010).

tg:tsl?ers in real life EST
RAS

mterpreted  from  analysing '{
¢S

Classroom observation pr

rrcgt udy are summarized below:

1. The distnets otl /nunfbery 4\
Teall masters’ of the selected schools, who arranged
S’

meeting x%\mn the researcher and EST reading teachers.

bles were taken and phone contact numbers were swapped

~

A help was d\ om ll

3. Teaghersggimeta

between the teachers and the researcher (observer).

The rescarcher, without any mvolvement and participation m classroom activities,

-

attended the classrooms as the teachers were performing in their routines (Ary, et
< [N
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al.. 2006) The researcher observed 16 EST 3rd grade reading lessons in duration
of 45 minutes a class: all classrooms’ practices were audio-recorded with teachers’
informed consent.

S. Each reading classroom instruction was transformed into Microsoft Word file
(Appendices 15 & 16); the transcription of every classroom recording consumed

about 2-3 hours %\

6. As the next step. a list of reading related statements were ﬂ*&d from the

transcniptions (appendix17). \'z
3.7.2  Document Review \d

The document review examined the SLA theorigs™wnd ingtru !la_{fppxoaches

3 iy

and 1.2 reading theories as in Sidek’s ( (2010) mo weHas alv the types of

texts and reading tasks. readability level, K @l e

learners” roles in and the frequency of dmb‘ 5'\

n\Qﬁzmand of tasks,

ﬁ\ rd grade secondary
N

school course book. work book dl bO( GS as tTanSanthﬂb from

classroom observation were gevl b , the Ibca@r of the current study as
. J‘

follows '
ﬁ.‘, t b h ng and speaking skills (Appendices

1. All statements that d!‘\
18. 19 & 20) \\LQB;;LOII Cte

(=9

({’dUO analyse the frequency of reading skill

R i M
compared 1o ¢ %1 uage gl 1% ST curmiculum.
.~ S

2. Alistof - related statements were collected form the course book and work

xx@ vere coded based on the categories determined for each research
\ s

question of the study (Appendix 21).
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3. A list of statements in the teacher’s book, which are assigned to the teachers to
conduct the reading classes, were collected and coded to examine the teachers and

the leamners’ role.

4. A list of reading related statements in classroom observation transcripts were

collected and then coded and transferred into the observation sheets (Appendix 22)
to be analysed later. This method is considered as the most standar(&e)&hm’que
of collecting data through observation, which can be conveni abelled and

described prior to the next measures in the data collection pr% ¢ (e€TA, 2008).

EST 3rd grade reading passages in the EST 3™ grad uWok were collected.

rosofwordffor analysis

7]

22 Reading passages were individually typed in

™

purposes. ‘é I | _\c}
b 4 \,Y'
T NQ D

To answer the seven research question@j\ﬁre t°§tu y dag~ r each research
questions were collected from particular Eochn @T ‘a{\Sllmmarlzed in Table

3.6. \%
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TABLE 3.6: Sources of Collecting the Data of each Research Question

implementations?
Tl ol

e
Research Questions for PART ONE Source
Research Question (1): What second language | -EST course book
acquisition (SLA) and second language (L2) reading | -EST work book
theories and instructional approaches are reflected in the | -EST  reading assroom
Yemeni EST 3rd grade secondary school reading | observation. \Vv
curriculum documents and classroom instruction? o (’\
Research Question (2): What learner roles are reflected | -EST co odk.
in the Yemeni EST 3rd grade secondary school reading | -EST w ok.
curriculum documents and classroom instruction? -EST teaclier’s book.
-EST ading  classroom
bsagvation.
Research Question (3): What teacher roles are reflected vcouke book.
in EST 3rd grade secondary school  reading WEST gea book
comprehension documents and classro -EST gibng {‘:-lassroom

Research Questions for PART TW(\;

Research Question (4): How explicitly i.st
skill used to achieve the learning outcon

ST @Ise book.
- S{\vork book.

N
&

school reading curriculum

xEST course book.

"-EST work book.

-EST  reading classroom

observation.

instruction?
rej‘le%%}

Research Question (6);
and length of readin%ag S oar 0’ ;
Yemeni EST 3rd gra@ onj ol O Ao

"~

-EST course book only
because the reading passages
are only presented in this
book.

? &
Research Quesn - What lvel of%@nmve a;emc;:;d
of reading tas ﬂected in the Ye){'@n EST 3rd grade

sroom
secondary sc currlculum documents and clas

-EST course book.
-EST work book.
-EST  reading
observation.

classroom

inslmc%




179

Thus, three types of data were collected for the purpose of the present study:

Reading related statements in the EST 3rd grade course book, workbook,

Teacher's book as well as classroom transcripts.

Writing related statements, listening related statements and speaking related
statements in the EST 3rd grade course book and workbook.

> Reading passages in the EST 3rd grade course book. (\:

3.8 DATA ANALYSIS \,z

The collected Data from EST course book, workb kWeacl1er’s book were
¢¢ iWading related
1 o

S Cddgé} and then

coded based on the previously determined categori

statements from classroom observation transcy ere
b 4

Y.
transferred into the observation sheets to be?ﬂy ew 4 data analysis
framework for each research question @ota e reo&é:h questions are

presented below based on the theoret@)frame Ta )@& presented in Chapter
N
@

(]
One (1.3). \e g A“’
S
3.8.1 Research Questiorwr ‘FQ ’CQ
5 ¢
N ,? ; (_)O
3.8.1.1 Research @n (1,[.[_]) Qé)

t
What seﬁ1 nguage ccﬁlisingm (SLA) and second language (L2) reading

&
acyes are reflected in the Yemeni EST 3rd grade

theories ar Nructional appro
xecorda@ ool reading curriculum documents and classroom instruction?
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This question was answered in two parts, which the first part is related to the

theories of and instructional approaches to SLA, and the second part is related to the

theories and instructional approaches to L2 reading.

3.8.1.1.1 SLA Theories and Instructional Approaches c\:
ialk emeni

SLA theories and its instructional approaches that are reflected

EST 3rd grade reading curriculum were analysed by inferring the di¥ferent related

Statements in 3rd grade EST secondary school curriculum in @ to the three

main theories, namely, structural theory, cognitive theg ci -tognitive and
» . | .
socio-cultural th eory and their instructional theories. ' “}
s P 4

%4

The L2 reading instructional apF’roache@Q{Cycs oﬂl mmayJranslation
Method and Audio Lingual Method, whic@asize on ca@ﬂmajor part of
reading class to teach the grammatic g@ %Yb\b‘gg e«@other language in

C—J
translating new vocabulary in the t atsuPaya, 069&&1“ be reflected in the

\
behaviourism/structuralism ,@V{emﬂ#e, I@af statements that can be
inferred from the selectkﬂqcumeni g of; tructural theory are presented

&

below in Table 3.7 | O
P o")
\

Ol
& F
N

N
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TABLE 3.7: Examples of Reading Tasks Reflected the Structuralism Theory and
Instructional Approaches
Structural Theory
EST (e.g., Grammar Translation Method, Audio-Lingual Method, Total
ach)

Physical Response, and Oral Appro

e Find examples of comparison and contrast in the text.
$ @tion

E s
ST Course | o Find examples of passive, verbs, infinitive verbs and ﬂ C

Book from the text.
e Read the extract carefully and find
changed focus and joined sentences in the text;

EST Work prefixes, compound words, comparatives an
Book modal verbs, and reflexive pronouns.
e Find words or phrases in the text “A
that mean the following.

e How do you spell ‘Crossbreedin
Clalsssrt e Read the first paragraph and un_der
o bServa(t)im e What is the meaning of naturali2g
on |4 What does ‘a’ in the title

Side” mean?
AEHE

9 Q,
1 w@i‘ accounts on practicing

Regarding the second theo Mg 1] N
different mental activities L%;aders,’min ab om any grammatical rule
Qg examples of the reading tasks

Inclusion or communicat}Qﬂvitie', . gxl
s N ftu@)@fn% inferred as part of the cognitive
’
&

Information PFO@EO?/: @]
>

Documents

]
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TABLE 3.8: Examples of Reading Tasks Reflected the Cognitive Information

Processing Theory

EST Cognitive Information Processing Theory

Documents

E e Look at the pictures and read the title of the magazine article.
ST Course What do you think the article is about? What or who is RamT

Book e Read this description of “A drive in the Country side’,
read, try to imagine the scene as the driver travels&@ the

countryside.

e Read about the description of 6 people In their last t
E school. Fill in the table about: What are they g% What are
ST Work their interests? What are they like?
Book e Read the text about’ ‘Agriculture in Nort men” again

— carefully and transfer the information

EST e Read the introductory paragraph and tel

0Classroom about?
bservation | o Read the text a loud. Say what is aragr jh bout” Y'

e Read the text and answer the fovg q

"

q %
ews om@mﬂve theory and socio-

Although the third theo 1?165
% : 1e application rely on both

c
ultural theory of language 1 g, E‘S/’
1ates meaning between learners

A
S
X

-—S-

c
Ommunicative tool an h lo al to! that
\

a
nd learning goals le(@ to fefel
most of the communicative language

1999; Lantofl, % Thug? ;1 ar
teaching appAprmmples in L2 @mg instruction fall under this theory. Starting

from the ogmtlve theory of SLA, in the data analysis, statement

] . . .o,
m@ in Table 3.9 were inferred as 2 representation for socio-cognitive theory

of language learning:

ers cognitive processes (Anton,

¢ such as those
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TABLE 3.9: Examples of Reading Tasks Reflected the Socio-Cognitive Theory and

Instructional Approaches

EST Socio-Cognitive Theory

Documents (Content-Based Instruction / Task-Based Instruction)

EST Course |+ Read the article. Is it possible 0 crossbreed a cat and a dog?
Book e Discuss: in what way is the moon important in daily life?

e s it right to crossbreed animals to make new animals? do
ESTWork | you think? | |
Book e Before you read the text discuss these questions: s radio
ed for

activity, what are its dangerous effects, what can

x— .
EST e While reading the text, imagine the scene, apd Ydescnbe the
scene that you imagined. l

Classroom
Observation
\

On the other side, the socio-cultural theorycdf . ‘%a inff e

reading instructional approaches such as COUN ed to insgadtion, Whole

Language Reading instruction, and Task- Stg@% 5;@‘10). In the data
o
analysis, statements such as the followlh\ C,COE%ja theﬁg'é-cultural theory of

language learning: %T J I §
NG,
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TA
BLE 3.10: Examples of Reading Tasks Reflected the Socio-Cultural Theory and

Instructional Approaches
~~~~~~~~~~ T e _’.-’———,——.—_-‘_'—-—-
Do EST Socio-Cultural Theory
Cuments (C ontent-Based Instruction / Task-Based Instruction)
e Discuss with your partner similar information in the texagb\ t
EST ¢ southern Yemen (?
ourse | o Discuss: the internal combustion engine was inventegudi th® end
the end of twentieth

B
ook of the last century. We are now at
century? Is it time for a new source of power?

e Before you read the text discuss: what radioacti

EST for?

w
orkbook |e Inrelationtot
unclear power will ever replac

a EST e Have you heard before whether the ti
assroom members of the cat family or the d

Ob . '
servation | ¢ Before reading the text, describe
pictures, what do you know

3.8.1.1.2 : : \&

.12 L2 Reading Theories and onfl A uac:l?

In addition to analysing theV}Pr . LA% ries and instructional
. (

approaches in the selected docbne s, thigpsu gng alysed the three main L2

Teading processes theorie@ w@ewe%@(-fhapter Two; i.e. Bottom-Up
: N .
theones, Top-Down the@n gnz'er yl thag-iés_ All the reading statements were

O
S a@ded according to the three mentioned

®Xtracted from the@ d
P 3
é?’represented the bottom-up, top-down and

he text about «Radioactivi
e oil?

Iy ——

|

[=%

theo .
nes. Exa f statements, Wb'k

Interactive ,@ theories are illustrated in Tables 3.11, 3.12 and 3.113 below.

S
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TABLE 3.11: Examples of Reading Tasks as Reflected Bottom-Up Theory and

Instructional Approaches

¥

EST Bottom-Up Information Processing Theory
Documents (Grammar Translation Reading Instruction) A
e Read how to work out the meaning of words. Then, 18k at the
EST Course underlined words again. Say which clue he you to
Book understand the meaning.
e From the texts in this unit find examples of g;nfe words,
passive and active forms.
EST Work | e Work out the meaning of the underlined wor * X
Book e Read the notes below about two typ quesfion ctg N
them. » o~
EST e Read the text. Is “disappear” in a ;T( temeQMte )’
Classroom What is its past participle? é
Observation x

e What does the word “intense@tex
e Read the text and underlin W vocab

? () 4 &
TABLE 3.12: Examples of Readi h %{e B@)m-Up Theory and
0

g AT

EST
Documents

&}o atiogif®rocessing Theory
'NoR-Int

EST Course
Book

\ I ' ho§nguage Instruction)
A" F il

e qre about “Agriculture in Northemn
n’. e of mformation is in each paragraph?

d the story a ou@"'l“ he Mystery of the Mary Celeste” and
ind out what is th stery?

o
€

Classroom
Observation

Read the conversation in page 26 and answer the following
questions: 1) what are the ingredients, 2) when does Jane’s
mother prepare her ingredients, 3) which ingredients go in first
and what goes in next, 4) for how long does she fry the pieces of
fish?

e From what you we have learned from text, tell me what is the
Rama?

e What is the main idea of the text “An Unusual Animal”?
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TABLE 3.13: Examples of Reading Tasks Reflected the Interactive Theory and
Instructional Approaches

’\

EST
Documents (Conten

Interactive Theory
r-based Instruction / Task-based Instruction)

Since “The Mystery of the Mary Celeste” was fo%%

E
ST Course people have tried to explain the mystery. Do you beli:v of

Book the explanations below? If not. Why?
e Use the information you know about the text t er the
er¥decided to

EST Work following questions: 1) why do you think the &git
Book go for a drive? 2) Why do you think he choﬁq ive into the
hills and mountains?

e Write a letter of application in respons

Ci EST e How many states of matter do you knpw?
assroom we heat the ice?
di

Ob . . :
servation | e Discuss how the matter changes Int 45 .
aniwalsPrsit g%s}.

How do you see crossbreeding bw
phenomenon or not? Why?

e

J 0 O
All statements in the selected nts were ed% rms of the above
Mentioned SIA theories and L2 rewgﬂmtjes theigAnstructional approaches.
l
bh J ?extracted to find out the

An
d finally, the percentage{

118{
dominan¢ theory in the Yemeg E @mc " Classroom observation sheet
Q C

were also analysed by g ﬂf s' %) eo‘um
Sl e

3 Q/ ¥

8.1.2 Resear@sﬁon "},

(93] N

Y-
d in the Yemeni [EST 3rd grade secondary school

O -

Whet r roles are reflecte

readj
n . ‘ o
oom instruction?
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The learner role in the instructional system is very important in analysing the

curriculum. Richards and Rodgers (2001, P 27) stated that “The design of an

instructional system will be considerably influence by how learners are regarded”.

Based on Richards and Rodgers (2001), the learner role in the Yemeni 3rd grade

reading curriculum were analysed in terms of patterns of learners groupn\%is

analysing reflected the teacher’s instructional methods that led the leam ing

context. On the other hand, the leamner role Were analysed from state found in

the selected curriculum of the current study.

ew of the lect ? @S Q..ls

my 0 S O arner

roles; i.e., individual and pairs/groups- These er @mw the

distinction between the traditional msm}an roaches héommumcatwe

. % ]:;\éﬂ '\' the individual
language approaches (Ozsevik, 2010). Q. $ 0, S ’
. - i %Jh @' as GTM and ALM,

reading tasks reflected the traditiona
N : ,
s, analysing the learners

From the researcher’s preliminary revi

categorised by Richards and Rodgers (2001), there _ar

CLTjapp afh.
4 on ﬁé@vo categories of tasks; which

m@% of the reading statements as the

S
Golow in Table 3.14.

While the pair group tasks refl

role in terms of grouping Kwdu"tf
are individual tasks an@ﬂ:,ps.t '

Tepresentation of e%ﬁ% go%

X
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TABLE 3.14: Examples of Patterns of Learner Groupings

EST
Documents Example of Reading Statements Learper
r r&
e Read the conversation. Which girl is Kate? Inﬁw
EST Course

Book  Discuss what other Arabic scientist do you know? |¢@eroup
And 1n what way are they important.

* Read the description of the way bees are frozen
answer the following wh-questions.

EST Work
Book e Use the flow chart below to tell your partn@zgow t
cook scrambled egg. ,
e Use the pictures and title to intro%oi%-
Have pupils read the instructiong el posdt
EST answers, do not confirm any answer§ et
Teacher’s V

to read and discuss conversal

Book e (Read to identify people).@pils en
IS 2

the answer. Elicit a desc of the A
T EST e Read the text. How can 9,&" | Individual
Classroom ¥
Observation | ¢ [ will read a loud@nd ligtes. n, t € was
the descriptigm staf{from n: thﬁgp 2\§ Pair/group

h i !
3.8.1.3 Researc Quesh@ .} P ()
What 1eacher$e r;ﬂ cted i, Eﬁlt‘d grade secondary school reading
?“ s
comprehension doﬁg: s and classroom i@Tementations?

\ \L’
Ri §nd Rodgers (2001; 1986) consider the teacher role as part of the
design ¢ nent of the method which can be examined in the procedures of the

method of language teaching analysis model. Based on the procedure elements of

Richards and Rodgers (2001), the teacher role were analysed in terms of the
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Interactional patterns, either as communicative patterm in which the teacher is a

catalyst/facilitator or as Initiation-Response-Evaluation (IRE) pattern in which the

teacher is a director/instructor as it is stated in the traditional grammar-translation

teaching method. Accordingly, the procedure in Richards and Rodgers Modw
at

were analysed based on these two patterns. Examples of the Stater%

represented the teachers’ role patterns are presented in Table 3.15 below.

- EST

Documents

\

EST Course
Book

\

em t er Wol K ;
Encourage th %wﬂl @ve an | Director

EST know for the gﬂ-’ N
Teacher’s opportunity f0r : ed whe / m(fi; tlj
Book Workbook acT hav shed, as

. (
them the ) ‘p aph of the text

T 1t answers to the
o they have finished, Catalyst
g: ¢ s with a partner |
? ain idea of each Director
Classroom
iy Catalyst

u listen. Then, tell me was
things or far.

N
I will read a loum yo

the description start from near

S
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3.8.2 Research Questions for PART TWO

3.8.2.1 Research Question (4)

How explicitly is the reading skill used to achieve the learning outcomes in the

g

In order to analyse the degree of emphasis on reading *&i?the selected

Yemeni EST 3rd grade secondary school curriculum documents?

documents of the £S7 3rd grade secondary curriculum, the followgprocedures were

conducted:

1. Analysing the frequency of English language r l r dmg, writing,
listening, and speaking skills in the EST 3rd $ cour,e b 1’ i\ Ys;fork book
(See Table 3.16). P 4 VY.

TABLE 3.16: Examples of EST Skigm S i

N

Quficulum Documents
A

.
N J

. S
EST Skills EST -,n ’Qgi Bgﬁ/and Work Book
= %' h ¢
o Liste cnp‘g[m fvm)'nen and match the correct the

Listening corr de c th tl € Picture.
er tnck the correct information
. lth ir lp gr; discuss how you could make your
Speaking an ofe @e the one you heard.
?% e conversation with your partner

Read the p5r ph and complete the sentence

Read the desdription of people and fill in the table.

o Read the text and write short answers to the questions
e Write sentences using have or get.

e Write the ending of the story below

Readin
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2. The emphasis of the reading tasks elicited from the EST 3rd grade course book and

work book, were coded as explicit or implicit tasks (See Table 3.17).

TABLE 3.17: Examples of the Emphasis on Reading Skill as Implicit or Explicit Skill

Explicit Emphasis on Reading Implicit Emphasis or&
e Read the description of people and | ® Read the conversati@? d decides

fill in the table. which piece of lug% elong to the
passenger (For ligtening objective).
e Read the text and write short
answers to the questions. e Read the con\Wmn and say which

girl is Kgte?'Wo hstemng objective).

e Read the introduction and discuss
Newton’s words through answering | ® Rea ement Then,

open ended questions. usln ss;ltfr r writing
1ve)

3. Counting the frequency and the Ca 1 e;gentages of the explicit

Rd s ted@cuments compared to the

A
I

-’ P 5
3.8.2.2 Research Que Q

What types g lml las. (i'c%f/ected in the Yemeni EST 3rd grade of
N3
secondary \Ch(fw mg luj um. cuments and classroom instruction?

reading statements appear m

implicit ones.

J‘
___/ﬁ/

Q es of reading tasks found in the selected documents were analysed by
using

flerson et al’s (1991) reading task coding. This reading task coding
categorizes reading tasks into three main categories, namely, identifying of main ideas

(skimming), identifying details (scanning), and drawing inferences (careful reading).
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The selection of this coding category was based on the researcher’s preliminary
review of the curriculum documents of interest, and the fact that the majority of the
reading tasks appeared to fall into these three types of reading task. Examples of the

statements that reflect the three categories of reading tasks are presented in Tables

N

TABLE 3.18: Examples of Reading Statements in the Identifyi m Ideas

Category

EST
Documents Example of Reading State@

e Read the summary below and an wons as fast

3.18,3.19 and 3.20.

Course as you can.
Book e Read the news flashes of “ c!m-b(a 1988”
What was it about?
e Read the job advertisem:
would applicants havet
Workbook |e Read quickly as fast a

questions.
EST e Read as qmc uam@nswer the following
Classroom questions.
Observation | ¢ Read the phs 1 CSQ the main idea of each
paragrapha) &
&
\ . l @)
2.9
B
A
9
S

)
&
S
S
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TABLE 3.19: Examples of Reading Statements in the Identifying Details Category

EST
Documents Example of Reading Statements

Read the text below and say:
Course e Which city was totally flattened?
Book e Where was the president when earthquake hit? ‘q

Read the text. Then answer the following:

e How many new flashes are there on the page? Co
Workbook |e When did the first arrive? *
e When did the most recent arrive? Y.

EST From the text you being read,
Classroom |e What about the cat family? And the do%y?

Observation | ¢« Can we crossbreed between them?

<17

TABLE 3.20: Examples of Reading Stat%z n %ﬁ} Infeyehces Category

Y

EST {ij
Examgple of Readh

Documents

e Read the ex ' p to the mystery and say
Course which explagag 1 re, why, why not?

Book e Read ople to the mystery and say
whic

one i
—t ,Re;\lﬁu o@ﬁ)ur understanding for the Kinetic
tiw hi xpl@d in the text, answer the open ended
’

Workbook 10n b 4 )
d jobild} sefgent and think about the job’s requirements
EST you' (Ed 4o crpBsbreed the cat and the dog, what can you
Classroo get? \0}'
Observa e Before reading the text, tell me which of the animals in the

pictures have you seen? Describe them.

S

During the preliminary review, it was found that some statements of reading

tasks in the selected documents do not fall into the three categories of Anderson’s et

al. (1991). Those statements focus on recognition, identification linguistic features and
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correct pronunciations. Such statements were analysed by using a category named
Reading I-luency Skill category. This category was previously categorised and used by

Sidek’s (2010) study. It involves reading tasks for the purpose of writing, grammar,

vocabulary and fluency.

After collecting the data from the selected documents, the f@jﬁ; of the

reading tasks were counted and then converted into percentages in ﬁnto know if the

Yemeni 3rd grade secondary school students were well prepz@.the reading tasks

that are expected for them when reading their academic tggts Rtﬂeluniversity level.

-
3.8.2.3 Research Question (6) Q)
r ) X

What readability level, types and length of re
Yemeni EST 3rd grade of secondary vcho@ ok’
N

0 )

The data of this research question av%ed} fb&ngf the readability level, the
types of reading passages, antthmth (,f re ll g \ages.

s
&0 C"
PassAges

.9

rt in te‘qénoks design is to analyse the readability

S
A

3.8.2.3.1 Readabili v f

The most c

(Rottenstemera , and th best%Q;k’dlctors of textual difficulty are semantic and

N .
syntactic s of passages (DuBay, 2004). Both syntactic and semantic structure

can b@\med by using readability formulas, which are strictly text-based (Kasule,

2011). Four popular readability formulas, namely, the Flesch Reading Ease Index
(Flesch, 1948), the Fry Index (Fry, 1968), and the Flesch-Kincaid Grade Level (GL)

Score (Sheehan et al., 2010; Kincaid et al., 1975). In these three formulas, the
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syntactic complexity is measured in terms of average sentence length, while the
semantic difficulty is measured via calculating the average word length in syllables

(Sheehan, et al., 2010). In analysing this research question, Flesch Reading Ease

(FRES) readability test and Flesch-Kincaid Grade Level test were used.

Flesch-Kincaid Grade Level (GL) (Kincaid, et al., 1975) fo @:used to
analyse the readability grade level of text in terms of averag*cntence length

(syntactic complexity). Besides, the average word length Wﬂ% ured in syllables

(semantic complexity). Specifically, this readability fo lavselected because it is
one of the best formulas to predict the complexity of %' ﬁaj\tys and also it is

X
the most regularly tested formula (Sheehan, et al, ; DulBay, Obgt?rhe Flesch-
: R
Kincaid Grade Levelis an index that gives equed Kear education to

N

comprehend a document. For example a(d;%ue a OELCSCh-Kincaid Grade
sta 10th grade level) of

Level score of 10 requires a reader @oiﬁ:\w\?e X
o .
education to comprehend the docu@ hgf& 'cggcnt study the results should

show the higher score beceMﬁ 3Ygfade ue? IalS@'lool students are in their 12th
hich ¥t 1 e's‘@ie university level in Yemen. The

year of formal education %

e is presented below:

.

|
formula for the Flesch-K@'d G

\ ' -~
Where: ‘é

ASL = aWefige sentence length

= the number of words
the number of sentences

the number of syllables
the number of words

ASW = average number of syllables per word =
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The Flesch Reading Ease (FRES) formula was used in order to find out the
complexity level of passages. Flesch Reading Ease formula was selected because it is
the most widely used and the most tested and reliable one (DuBay, 2006; Klare,
1963). Flesch software program version 2.0 was downloaded from
http://flesh.sourceforge.net/. The combination of these two formulas was selected to
analyse the readability of EST 3rd grade reading passages because e the best
formulas for readability analysis. The Flesch Reading Ease Score‘!&a scale of 0 to

100, Table 3.21 provides interpretation of the Flesch Read% se Score (DuBay,

2004) was extracted from (Heydari, 2012). : Yv |

‘D-’
Reading Ease Score Descrip&N g l‘edi&.Reading Grade
?

A
0-30 Very %lt — A College graduate
30-40 /—% Q> College grade
T50-60 | ' - 10th-12th grade
60-70 8th-9th grade
70-80 7th grade
I 80-90 6th grade
90-100 5th grade

(Source: Heydari, 2012, p.424)

N
g

B

fle Reading Ease formula ranges from 0 to 100, for

As shoﬁl able 3. c}’

example i \gxt scores for instarice
undeyst Ey an average student at the 5th grade in the USA. According to Flesch

Reading Ease score of 100 should be very easy for any one while

100; it is implied to be very easy and to be

(2006) a text with a

a score of 0 denotes a text that is practically unreadable. Table 3.21 also shows that

range 40-50 was left out in DuBay’s Table for interpreting Flesch Reading Ease Score.
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The reason of the neglecting of this range is not clear (Heydari & Riazi, 2012 as
cited in Heydari, 2012). As the findings of current study showed a passage with

reading ease score (46.6), the research included the range 40-50 as follows:

30-45= Difficult ((College grade))
45-60 = Fairly difficult ~ ((Secondary school grade (10th, 11th and 12th grade) ))

Thus, based on Flesch reading ease score and the modificatiotr that has been
done on it by the researcher of current study, Flesch Reading Kgse core in the current

study should be in the range of 45-60 as the EST §d de secondary school

represents thel2th level of education. Flesch Readin measures the

difficulty level of reading texts and predicts thv@ﬂl grafle J[ -A&"srudents a5

’
shown in Table 3.21. However, Flesch’s tests wwe for Iﬁsunng reading

difficulty for native English readers, theixa(ﬂay int n%EL reading difficulty
was proved by Greenfield (1999) a: lnﬁf\%§n$e 004), who found that

ua Q"tools for measuring the

3

readability formulas for native

readability level of texts fo E. eame‘;j IF@ Reading Ease Score can be
calculated by using the foljdagng e he

ula for the Flesch Reading Ease:
’
2 ")
-.? ¢

26 lo3, (185 x ASL) - (84.6 x ASW)
“d"!r (g

")

"

%e

NS

Where:
ASL = avfage sentence length = the number of words

the number of sentences

= the number of syllables
the number of words

ASW = average number of syllables per word
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3.8.2.3.2 Types of Reading Passages

Most of the studies that examined text types focused on two main types:
narrative and expository (Wolper & vacca-Rizopoulous, 2012;Brown, 201 1;Shokouhi
et al., 2009:Wolfe & Mienko, 2007;Zabrucky & Moore, 1999). The narrative texts

typically include a story structure (Brown, 2011) and intend to entertain the reader
(Pyle, 2013), while the expository texts are more abstracted (Best ﬁ\ 008) and
complex (Brown, 2011), they intend to provide the reader with @kal information
(Pyle, 2013) and hence they are called informational texts (F 1%&2000) Based on
the different structures/features of the narrative and exp 1tw'['éxt types, passages in

EST 3rd grade secondary school textbook were | exposuory or

narrative. As this study examined the EST prng as ¢ j ‘h&ale majority

of the texts would be expository. Samples 0 tlve texts are

provided in Appendices 23, 24 & 25. (—) ,‘ <‘
@)
S
« S
3.8.2.3.3 Length of Reading Pa S AQ:

Although the effect of on pas esb@ontrast to the simplified short
ehez' s £ &dely studied (Jalilehvand, 2012;

=

e}@u& Riazi, 2004: Oh, 2001: Newsom

passages on reading co

Beach, 2008; Chujo &@"

e

), L@s still an inconclusive issue whether short

& Gaite, 1971; Ri s et ?l-, 4\

A—— % origin lgncgv'assages are the best in facilitating reading

comprehens%\nd the best method to be used in L2 reading comprehension

instruatioN§ here are some studies, which found positive effects of short simplified
passages on reading comprehension (Newsom & Gaite, 1971; Oh, 2001), and there are

other studies, which did not (Jalilehvand, 2012; Chujo & Utiyama, 2005; Mehrpour &

Riazi, 2004).
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Taking into consideration that previous researchers did not consider the grade
level while examining the length of text, but they only focused mainly on the effect of
simplified text or original length of texts on reading comprehension (Crossley et al.,

2007), it is important to examine whether the texts that the students are trained with at

the secondary school level match the students’ grade level.

Since, this study used Sidek’s (2010) framework of, the l«.’ﬂ* of texts were

measured by specifically analysing if the texts are companblNg grade-level texts.

Leslie and Caldwell’s Qualitative Reading Inventory Q 3??5 (Leslie & Caldwell,

2004, 2006) were used to analyse the grade level Xts. ITMCUOH of these

inventories, as they are justified by Sidek (2010% due fo lmi@nlablhty or
’

] ¥exts iQ\-ferms of length

gr8c~ evel of length of
s@&n 470-550 words. The
\

inexistence of any other published inventory for\grad

for L2 reading context. Based on thes\Gv’]\(m' "

passages for 3rd grade secondary scho@jel s@b}
o

words” number for both types of t\ as calqula d"b ing Microsoft Office Word
2010 and then interpreted as "cllo ?
d as grade level for the Yemeni
1. Texts with 470 words an{a 01 corg;é}‘i'e
EST 3rd grade sec

2. Texts with les 70 “l bire &ﬁsxdered inappropriate for senior secondary

school levﬂA y&men (Yemeni @?%d grade secondary school).

S
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3.8.2.4 Research Question (7)

What level of cognitive demand of reading tasks is reflected in the Yemeni EST

3rd grade secondary school curriculum documents and classroom instruction?

As the current study replicated Sidek’s (2010) study, to find out the level of the

cognitive demands of reading tasks, the combination of Marzano et :tN 88) Core

Thinking Skills taxonomy (Marzano et al., 1988) and Marzano’s'&snitive System

taxonomy (Marzano, 2000) were used. \3
The combination of these taxonomies were use@ 0’s taxonomy
L ]

of thinking skills combines a wide range of thinkikdwskills J(i rﬂo@d in Self-
v

b 4
System, the Metacognitive System, and the Cong SySeuPand a@ﬂ presents how

the students think. Table 3.22 presents e@ of ld' tao s in each cognitive
demand category as reflected in the ESTg31d grad i‘g %gulum documents.
S
&

% o u
N R
tate@nts in Marzano’s Cognitive

TABLE 3.22: Examples of Rea eftct e@, :
System taxonomy (2000) and o et inking Skills taxonomy (1988)

Q)
’\A i\\ é)

1. Focusing skilINMphasising on

exclude otherﬁ\
* Read th%and know the difference between different between vowels.

¢ Read &t and find out the meaning of the following words.
* Rea entences and underline the more suitable form of the verb

2. Information-gathering skill: Obtaining information through observation and

Jormulating questions and clarifying meanings and through inquiry.
* Read the topic about Arab scientists; what other Arab scientists do you know why

4 .
s&&mg a particular piece of information while
N

are they important?
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3. Recalling/Remembering skill: Reproducing pertinent information from what have

been stored in the learner’s long term memory.
e Listen to a woman talking about a special day in her life. Are the statements below

true or false?
e Read the text. What important things happened in the following dates?

e Cover the text and describe to your partner the four-stroke cycle, using the

diagram.

Higher-Level Skills \R

4. Organizing skill: Arrange information so that it can be um’?f!od or presented
effectively through:
a)Comparing informatio
e Read the advertisement and compare and contrast the
b)Classifying information into group based on their e
° Read the text and match the phrases into the meay

n in relation to the similarities and Sgfs

o Read the passage and make the sentences in ce\,‘r
d)Representing the same information in di ﬁe $‘
- Read the descnptlon and use the mfo flog Chart.

e After readmg the text about the [i

students. 4 Q
6. Analysing skill: Y
a)ldentifying details of charagfer ternpini L@f things
e Read the text and answer n-¢ jgt@ for details

b)identifying relatmmlnps ong it \\

e Read the text about ¢ cause and effect

c)ldentifying and ext h mainy c?h

e Read the mtrod nd y t d(@; e text about

c)ldentifying err cor]‘ e povszble

e Read the 1 thIl about wr1 up experiment, find out what is wrong with
this rep

@L’ 1 il Identifying and extracting the most significant part and delete the

7.Synthes. : .
othersl D
e Rea story and write a conclusion

e Read through the experiment. What did Aisha want to prove? Did she succeed?

o Re-read the passage and use the underlined parts to write paragraph.

8. Generating skill:
a)Inferring information from beyond the text [0 decla

re what can be reasonably true.
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* Read the headline and look at the photograph in the newspaper article, what do
you expect to read about?

® Look at the article below, what sort of magazine do you think it is from

* Read the conversation and decide who the interviewer was interviewing

b)Predicting the outcome of the context by anticipating the upcoming events

® Look at the article below, how does it connected with last lesson?

® Before starting reading the text write the title of the lesson and elicit the definition

from the students Y~
® Read the first part of the story and write its ending \
¢)Elaborating information by adding relevant information for expla@
® Read the information in the flowchart to write description of the Prowess.

9.Integrating skill: q

a)Summarizing by combining information into cohesive sralemeN

* Read the text and fill in the sheet Y’:

b)Restructuring by adding new information and change exi opledge structures.

* Read the passage carefully and think about how it is

10.Evaluating skill:

a)kstablishing criteria by making judgement

e Look at the mystery explanation below, do youvﬁzveo{
not? \’

b)Verifying by prove truth of claims CO

® Read the information and write explanaﬁ%rt st e'l‘

® Read and discuss the statements. T . frin

SEGE
C s

'S

fh gf@'we demands of the reading tasks

=

el @fesented the mastery level of EST

The obtained results from anadys

|
at the EST 3rd grade sec@ sC
’

& 'S
students for the infom@n, rog 557' g {@Ten texts that is required at the tertiary

' . .
level Speciﬁcall@ cogni e{ie@ids of the reading tasks in the EST 3rd
: . S

secondary rea \um'culum are mainly at the higher level of the Marzano’s

taxonomi@nems that students are prepared to deal with reading tasks which

require high cognitive demand at the tertiary level and vice versa. Figure 3.7 presents

m

a summary of the analytical framework of the data analysis of presents study as

presented in section 3.8.
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FIGURE 3.7: Analytical Framework of the Current Study
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(Grammay Translation
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ruction, and Task

Method

Approach Design
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K - —
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:g of a

te s’

asa

. kgirector &a
Catalyst.
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ills

-Analysis of the frequency of the fi
hodl

English in EST 3rd grade secopgary
curriculum.

-Analysis of the frequency o g
explicit & implicit skill to aclgeve

learning outcomes 1n
secondary school readi

ulum.

P
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Approaches (Part 1/
RQ1)
:[l_':lollom up (Grammar
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~Top down theorv (Non-
nleractive Whole
Language),

-Clnteractive theorv and
p LT (e.g. Content Based
Bstruction, & Task B
Instruction ).

w2/ RQ 5)
&

[}
Ar@n, Bachman, Perkin, and

N
] @é— drawing inferences.

ade-l‘

aldwell, 2004;

$

& Caldwell, 2006)

¥

Combining Marzano et al.’s coré thinking skills (1

cognitive system taxonomy:
-Lower Level: 1) Focusing, 2) 1 _
-Higher Level: 4) Organizing, 5) Applying,

Cognitive Demands Level (Part 2/RQ7)

988) with Marzano’s (2000)

nformation gathering, 3) Recall/Remembering.
6) Analysing, 7) Synthesizing,
9) Integrating. & 10) Evaluating

]) Generating.
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3.9 RELIABILITY PROCEDURES

As the current study conducts content analysis procedures, inter-rater (inter-

coder) reliability was needed to be conducted in order to insure the reliability of the

data (Lombard et al., 2004). In this context, Weber (1990, p. 12) declared that “To

make valid inferences from the text, it is important that the classification p re is

reliable in the sense of being consistent «Different people should code t@te text in
colent analysis

the same way". Without establishing the reliability of the data
$ Lombard et al.

procedures are impractical and unusable (Neuendorf, 2002). M
in le for validity in the

(2004) stated that the reliability procedure is an essential

study. Thus, for the content analysis reliability, calcul
coder reliability is necessary; multiple coders for tl@nt st;f ln;@’ved in the
reliability procedures as the researcher cannot{gne ers mbard et al.,

2004). Consequently, the reliability proc\wr co taSké%\lated to reading

skill in the current study were conducte ollo Y @
%r

¢ ch 1ted nd @-categones and the sub-

A
categories were selected gare Y- , ‘ §

2. Two coders, EFL € T c tG' @aarately code the elicited reading
statements into th: ’LCQ &

S ON
P ’l (J
; details about the codi 1
3. The two coder am/d, 1 han\@e:i and given de u oding rules.
4. The test ﬁ&ecuted eps‘ratew' by the two coders on the same content
3 i

1. The reading related statemen\

[=%

ere is no consensus on a single ‘perfect’

(Appe \26 & 27).
S @ ility scores were determined to assess how much the data differs from
he

bility. In the literature th

the perfect relia

scores to test the inter-coder reliability (Lombard et al., 2002). For the purpose of

cent agreement reliability test was selected to measure

the current study, the per-
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the consistency between the inter-coders decision. The per-cent agreement test was

chosen because it is used most widely (Lombard et al., 2010; Li Cai, 2003). Per-

cent agreement test 1s simply refers to the “percentage of all coding decisions

made by pairs of coders on which the coders agree” (Lombard, et al., 2002, p.

590). Per-cent agreement calculates a percentage of coder agreement by dividing

the number of agreements by the total number of measures (Ne ' 2007:

alysis dies (e.g.,

a

Holtzhausen et al., 2011; So, 2004). \,

6. Neuendorf (2002) reliability index was used; as follow mwim 0.80 is reliable
|

412). This method has been used in recent content an

and less than 0.80 is unreliable.

7. Two reliability procedures were conducted: é I
4

T
a) The first reliability was conducted t0 spw P tzéggwment among
the two coders on whether the J\\é’ite tsfffat V\Oqe already

selected by the researcher of ﬁajnt stu \\‘@? S géﬂg tasks or not by
jﬁv S

@
“
:45
&N

. o

N
0

using the following fo

N L (_7()
Regarding %, ~ ﬂify ‘F?)e ti@gnts inferred by the researcher of current

study as readi& ed state ent{ @' the course book, work book and classroom
S

\ N
observation, f a total of 82 statements that the researc

tasks @e EST course book, the two coders considered 77 statements as reading

coder reliability index, while out of 311 statements

her inferred them as reading

tasks, reflecting 0.94 inter-

inferred as reading statements in the EST work book, the two coders considered 285
coder reliability index. Besides, out

statements as reading tasks, reflecting 0.92 inter-
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0f 263 statements inferred as reading statements in the EST classroom observation, the

two coders considered 259 statements as reading tasks, reflecting 0.98 inter- coder

reliability index. The reliability test shows that the selection of the reading statements

is highly reliable.

b) The second reliability was conducted to measure the reliab@%S coding

the reading related statements elicited from the EST courgbbook, work

and Classroom Observation (szerms of 1) SLA

book, teacher’s book

theories and L2 reading theories 2) learner eacher role 4) the

explicitness of reading skill 5) types of rea S of readmg

passages and 7) the types of cogmtw%ands F _@rpose the
following formula was used: \3 ' \

&
ﬁ S
“70'1 ifity procedures were conducted as

ducted to examine the reliability of

Based on the res ¢
following: the first rejfdgity pr

SLA theories (

alisgn,
’ D , .
cognitive/socio-31 1 theot¥) &hl\d}' resulted in a 0.89, 0.86, and 0.90 iner-

iability procedure examined the three

N
reliability ié\s, respectively. The second relia

oy @t cories (top-down, bottorm up and interactive) which resulted in 0.89,
y. The second procedure was

';ﬁ\(:g information  processing and socio-

0.92. and 0.87 inter reliability indexes, respectivel

conducted to rate reliability of coding the reading tasks as tasks were designed to be

run by students individually or in pairs/groups; this rating was resulted in 1.0 inter-
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reliability index for individual reading tasks and 0.98 reliability indexes for

pairs/groups. The third reliability was conducted to rate whether the elicited reading

tasks reflect the teacher as a catalyst or a director; this rating was resulted in 0.98 and

1.0 inter-reliability index, respectively. The fourth reliability procedure, which was

conducted to rate whether the elicited reading tasks were presented exgligitly or

curriculum as a primary means to achieve the |fsieiwlearning

outcomes in EST reading curriculum, was resulted in 0.89 inter-reﬁ*y index for

0.93 inter-reliability index for lmph\i ing tasks. The

implicitly in the EST

explicit reading tasks and

fifth procedure was conducted to rate reliability of codin % SIOf reading tasks;

identifying main idea, identifying details and drawin, ere cw.ratmg was
. N
pactively. s‘x_h&‘!ehabﬂlty

P 4
ited¥om @'Yc.ourse book

1abilir¢y index for both

resulted in reliability indexes of 0.84,0.89 and 0.8

was conducted to rate the whether the reading pas%es

. : - (—9 i
were narrative or expository, resulted 3

variables. And finally, the seventh reli proceg\ S

o
coding of the level of cognitive d fgytgd ing tasks as low or high
4 Ifabj 1-@‘ indexes, respectively. Thus,

level; this reliability resulted

ucted to examine the

7§:

the reliability test shows t ne of‘ @! current study are reliable and

replicate-able.

3.10 DATAI <S’RETAT oN ‘_},V'

The ¢ im of this study was to

second Ian}age (L2) reading instruction reflected in the Yemeni EST 3rd grade

find out how well this curriculum

J?
v{
J‘Q€

examine the overarching approaches to

: . -
secondary school reading curriculum as well as

prepares the Yemeni students for reading in English in the content areas at their
urrent study, to analyse the

. i f the ¢
tertiary level. In line with the main purpose O
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overarching SLA theories and instructional methods and L2 reading theories, the

findings of the present study were interpreted in terms of the following:

3.10.1 The Alignment of Communicative Language Teaching (CLT) Approach in

the Curriculum as Reflected by SLA Theories as well as L2 w
Theories and the Corresponding Instructional Approaches
As the EST 3rd grade reading curriculum was identified as a A%a]mcauve_

based curriculum, it was expected that the SLA theories, L2 readinwes and their

corresponding instructional approaches, learner role and the t ole examined in

the curricular materials and data from classroom observati di be in alignment

with this approach. Consequently, it was expecte that¥ thg S EO@S and

instructional approaches and L2 reading theories {0 in h}n on w1t,@he socio-

cognitive and socio-cultural theories and tl\acmu\-‘ gxﬂve reading

theories. If this expectation is conﬁrmed,\ ans tha @rd grade reading

curriculum is a communicative-base uu&\$1 € vein, it was also
expected that the teacher and leark le Fg%j %3' approach in which the

of regding’ tgs quire the learners to work
"V}; 4

collaboratively in palrs/sm oups. e
&
&

i
'3

3.10.2 The Prep of S d d Secondary School Students for
Readmg lish 1: nfe t sed Area at Tertiary Level

ST 3rd grade secondary school for English

teacher is catalyst and the

&?

In term e preparation
pected from analysing research questions 4, 5, 6 and

reading level it was ex
7 to aléect the communicative approach. Consequently, It was expected that the

reading skill was used as an explicit means to achieve the learning outcomes, the types

of reading tasks are reflected in the three categories of Anderson’s et al. (1991) and
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require a high level of cognitive demand of information processing, as well as, it was

expected the reading texts to be expository and reflect the learners grade level in terms

of readability and length.

The whole phases of present study. starting from selecting theyigaly and

identifying the research problem until developing a model of EST readéE?,;wlum,

are summarizes in an intellectual Audit Trail (See Appendix 28).
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