CHAPTER 2

As
LITERATURE REVIEW A
N3

2.1 Introduction

This chapter is divided into three sections. Th rstzectlon discusses the
background of the study. Several accounting regul die al\v‘mble for
outlining the code of ethics and the role of the goverhment in implementi ng 11&; in

Malaysian education.

The theories used in ethics educatio

in the next section. Many ideas are rel@
will be used to describe the study’s theoretical ﬂ )
The next section of the resea scusses t la tIC@‘] between the variables.

wor ce are expected to influence

Accounting ethics educatlon

accounting graduates’ lues d ethical be 1p is section reviews the literature
of prior studies assoKed th t led v I Ies

The study?s theoreticalramework a@hypothesm development are discussed in

e

the next sect Iaind ghce lisation of theoretical framework and the

develop %ﬂypojﬁ

varlab t oretlcal frameworl&a,)&hypotheses developed are summarised in the final

S:M of this chapter.

tak@'the relationship of the variables. The theories,
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2.2 International Accounting Regulatory Body

Accounting professionals and regulatory bodies have taken the initi
include ethics as part of the syllabus in any accounting courses or prog@t the
international level, there are several international organisations that ha lished the
code of ethics for accounting profession. In Malaysia, Malamnstitute of
Accountants (MIA) has established the MIA By-Law (on Professional Ethics, Conduct
and Practice) adopted from the International Federation o Xr:a

r'ts (IFAC). This

section discusses the code of conduct established by s | ac uWofessional

'Y
bodies around the world. é i (,}
4
g g, %, g
2.21 International Federation ofAC(z;iv (|F§FAC®I‘1&UOI‘IB‘|

Code of Ethics for ProfessioN untants é

\ Y
IFAC is a global accounti eaat y

I]d&@)i%lQ?? and based in the

9 Q—
New York City, United Stat organiSati as @members and associates in
N

125 different countries worldwide. The cent Ilolb. is organisation is to establish

and promote the internatiaaal standa r &‘(@f}@nting, facilitate collaboration and

cooperation with @s 0 !ccou ing bqg%, and serve as a spokesperson for the
N

international @on relev. t'pljb- licy issues (IFAC, 2022).

&
@m sgveral jandai%etting boards i.e., International Accounting

Eduﬁ Standard Board, Ir@national Auditing and Assurance Standard Board
\

L - T —

( \B), International Ethics Standard Board for Accountants (IESBA) and
International Public Sector Accounting Standards Board (IPSASB) (IFAC, 2022). The
andards are used as a reference and guideline by accountants worldwide, including the

International Code of Ethics for Professional Accountants. This standard discusses an
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accountant/auditor’s professional values and ecthics at work (MIA, 2019). The five

principles of the IFAC Code of Ethics (IES 4) are as follows: Y~

(i) Integrity: Certified accountants should know what is right and wr hﬂg just

in performing duties with the highest integrity is their respon%

(ii) Objectivity: The principle of objectivity is a trait tha s value to an

accountant’s services. Accountant’s objectivity is tezed b'y independence
from connections that seem to obstruct it. ‘\d
L ]
I 4
(iii) Professional Competence and Due Care: iring and keéping a‘daree of

4 b 9N

knowledge allows certified accountants e GW nd c@'ﬁetently.

(iv) Confidentiality: Certified accox re obligate ref from disclosing
bout the

any’tojoutsiders unless there is a
ISP/
ose

legal or professional right o to discl 0}

‘&
(v) Professional Behav%)fesliona AQ/
and regulations% id any'ﬁ tivi
Ny &
&

our@ks must comply with all rules
opal @Regulatory Bodies

:(J")

@ of conduct used by other professional and

T &Hon rgsents the
‘g\a&gbées aroun the‘SV\ocfiVX

any confidential informatio

}'!izi[?'ing the profession into disrepute.

2.2.2 Other@ni e
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2.2.2.1 The American Institute of Certified Public Accountants (AICPA) —

AICPA Code of Conduct Yv

AICPA is the American national accountancy professional bo ;oa,ded in
1887 (AICPA, 2021). The main objective of AICPA is to provide most relevant
knowledge, resources, advocacy and protection towards accountants/auditors from the

evolving public interests on the success of global busines es.vmer to achieve this

goal, AICPA has issued an additional code of conduct i eline far certified

accountants (AICPA, 2021). There are five principles o

responsibility, public interest, integrity, objecti

(AICPA, 2016). ? '
The first principle, responsibili\&@tes that

sensitive professional and moral judgement i i %tio K ile performing their

professional obligations (ET ). The 8econd principle, public
&

e@countants should assume the

responsibility of acting i ce public i erést\\r)ﬁouring the public trust and

4
demonstrating profegwa m|
itself. The third@, inteh

interest (Section ET 53 - Articlhy

, mon@es that certified accountants should have

!
eifor&‘l'@ all duties and responsibilities (Section ET
NN

o
is“in Iine(vy) the primary objective of AICPA
: 9.
the highest se‘v Integrity i

54 — Arti &(AIC}’#&.
£

N >
t, objectivity and inéé'bendence are the fourth principle. Being free from any

‘%t of interest is the first thing to do before engaging with any clients. Independent

Oearance should be maintained until the end of the engagement. Finally, the fifth

principle is due care (Section ET 56 — Article V) in which accountants are expected to
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follow technical and ethical guidelines, consistently enhance competency and service

quality and fulfil professional obligations to the best of their abilities (AICPA, :

by

2.2.2.2 Institute of Chartered Accountants in England and Wales HAEW) -

ICAEW Code of Ethics i
Iatmdy based in the

orld-I Jingp fessional

ICAEW is another international accounting re

London, United Kingdom since 1880 (ICAEW, 2023).
accountancy, finance and business membership organisation connecti ' rﬁq@'rhan
(.)
150,000 Chartered Accountants (ICAEW, 2016). P Y:\
\ N
rding @ ntants’ and
t is @iﬂed based on the

approved adopting a

IFAC Code of Ethics (ICAEW, 20 he IC @

N,
revised standard from 1% Janu (IC/!EW, ). T@hanges are based on the

the navigation and cla% etter unders nd|ng®AEW, 2020). The fundamental
4
\hee eral

f &y
values are still the %excer
O

éﬁ@nges to its different approaches, re-
ordering conten&h ing
(ﬁ d
NN

2223 itihg Prat Qard ( ) — APB Ethical Standard

AN &
new IESBA Code issued in Apr 011( , ZOZ@The changes have improved

and(;s%'plified sentences (ICAEW, 2020).

P S

A "}T
\ B replaced the Auﬁ‘iﬂng Practices Committee (APC) in 1991 (Thomson

Practical Law, 2023). This body is part of the Financial Reporting Council

0&) and is based in the UK. The standard and regulations outlined by APB are used

by the UK and the Republic of Ireland (APB, 2010). The main objective of APB is to
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enhance the confidence and quality of the audit process to the public and serve the

relevance of audit services (APB, 2006). Yv

APB Ethical Standard has compiled the requirement mentione |E tE’ IFAC
independence code for the use of the UK and Ireland. The standaq comprises five

ethical standards: (1) ES 1 (revised) — Integrity, Objectivity anddndependence; (2) ES

2 (revised) — Financial, Business, Employment and Personal ionship; (3) ES 3
(revised) — Long Association with Audit Engagem¢ 4 (‘evise ) — Fees,
ifts and

ospi

Remuneration and Evaluation Policies, Litigation,

(revised) — Non-audit Services for Audit Clients , 2010).

4
2.2.2.4 Accounting and Auditing Or ar@(for nm' inancial Institution
%v C

(AAOIFI) — Exposure Draft ( ersion) i“i f Ethics

é;).eq% S

/

AAOIFI also has taken ative'to iss and% e the code of ethics for
Islamic Finance Professio IMOII, . The%\ vernance and Ethics Board
ee 0§u@-raft for industry reference and

F &
is a%ésablished and independent non-profit

(AGEB) under AAO% Issu
adoption of the ethi%n ard|
organisation res 8&& for ing and E}&iﬂoting accounting, auditing, governance,
N e
nc

ethics and s complia of Itlg‘.r;hc financial institutions and the industry

N
get eékAOIFI when setting a standard is to harmonise

S

and @r Ise the form with tlte§pirit of Islamic finance and protect the industry from
\

(AAOIRF, 2022). Thee

atienal and reputational risks (AAOIFI, 2022). According to recent data, there are

6 embers from 45 different countries around the globe (AAOIFI, 2022).
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The Exposure Draft (first version) of the Code of Ethics for Islamic finance
professionals has discussed two conceptual frameworks i.e., Adl and Ihsan Ew
and Ethical Virtues (AAOIFI, 2015). Figure 2.1 explains the Adl and Ihs@tion.

Each concept has different approaches but can interplay with one anot)ﬂ\

(i) Adl and Ihsan Equation \;

Having the
right
intention
and the right
mindset

Engaging
with
others
positively

Doing it in
the right
manner

Adl and
lhsaan

Doing the
right thing

In the equation, the first step iM “the righ enti(@nd mindset”. This

5/91‘? judged by intentions
(Ahmed Badi, 2018). Good in@

N
which every “engagement

The whole process is e% t to ad t\ust' 9%2, isan (voluntary or encouraged).
(i) Ethical VirtuK\ | NN @)
3 .
¢

On the% and, |><(§hical virtues under AAOIFI i.e., tagwa

(Allah’s co %\ess) ta I (r.e\@mce on Allah the Almighty), sidq (integrity),
ﬁv@j?&pa

amana)%, qu c‘lﬁ and tawasi bil hag (prescribing good and

proseei evil) (AAOIFI, 20.2@'ﬁ'he virtues can also interplay with the adl and ihsan

e

—

(%2}
S

M. Figure 2.2 illustrates the relationship between adl and ihsan equation with the

GQ;N
@1 al virtues.

24



Tagwa
and
Tawakkul

Having the
right
intention
and the right
mindset

i 0

Doing it in Engaging
the right | with others
manner positively

Adl and
thsaan

Doing the

right thing

)

ur FI(2015)

So
Figure 2.2: Integration of Adl and Ihsan Eq%ﬂh the thlc \Ilrt
Y-v

According to the AAOIFI Expo f of Ethics, Tagwa and

Tawakkul are all about the consciousn a reliance

(AAOIFI, 2015). The best ethical ur is ammzo

ne h@n being on Allah

td:aé ethically because of

o )
Allah’s consciousness. When ion is executed, it m §be done with integrity and
trust. This aligns with the ai sarlequ ioh (AAQIFI, 2015). The execution must

be adequately done, % e e>§g utor; rplz‘/ ssess intellectual and physical
capability to exec'§e ons a‘\d I respoéjﬂltles Engagement with others must
be done positi where th
v&‘\ A
ﬁl,@lS).

avoid any '%dthi gs
AL
& VS

2.3 Acountlng Ethics Ed{&}{lon and Practices in Malaysia

he Malaysian Institute of Accountants (MIA) has adopted the IFAC Code of

@ cs to be applied within the job scope of accounting professions. The IFAC Code of
t

hics adoption in MIA By-Law has been used as an ethics standard in Malaysia.

ior n@é%ncourage others to do good things and

Besides that, the government has also implemented ethics education since primary
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school. The Malaysian Education Blueprint 2013-2025 and the Halatuju Perakaunan
(HT) have been outlined to teach ethics to students. Yv

There are several ways to be a chartered accountant in Malaysia. /@ssing
the Sijil Pelajaran Malaysia (SPM), the highest certificate in the couﬂ*econdary
education, students may register at any tertiary education instiw that offer
accounting courses, either in public or private higher education®institutions. It is

important to note that good, valid, relevant and reliable rourses must be

accredited by the Malaysian Qualification Agency (MQ .\d
@ \Y-
| S
4
\ \/‘z~
T

MIA is also a member of IFAC anE FeG?ratl of A tants (AFA).
a

2.3.1 The Malaysian Institute of Accounta A)

The primary purpose of MIA is to reg develop

cco@ﬁmy profession in
Malaysia that can support economi%ﬂh and n\bn$ui 'mﬁ\(MIA, n.d.). MIA has
-:'" y N

adapted the IFAC Code of Ethi e Ma?aysia versiege ethics guidelines called

MIA-By Law (Professional%Cold tan Prage (MIA, n.d.). The Council of
r

MIA recently revised on 16 S Ig’anOZl and came into effect on 31%

'
December 2021 ( OZl)Q %é}/

The standard censist taly of t\/@}%ﬁlrts. The first part is professional ethics
e

(MIA, 202 hnda ental ingip@in MIA By-Law are still the same as the IFAC

NN

Code o% i.e. /i sy o@vity, professional competence and due care,
onﬁﬁ

c ality and profession@haviour (MIA, 2021). The second part is standard

totuehes on the prescriptive obligations applicable to all MIA members regarding the

3 ices in the industry or their professional conduct (MIA, 2021).
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2.3.2 The Ministry of Malaysian Education (MOE)

MOE has outlined the Malaysia Education Blueprint 2013-2025 fo% ing
the Malaysian education system from pre-school until post-secondary education (MOE,
2013). At this level, general ethics and spiritual subjects are tau MOE, 2013).

N

Islamic Education emphasising on Akhlag is taught in school to % ics to Muslim
students (Tamuri, Othman, Dakir, Ismail, & Stapa, 20 3)?1! the non-Muslim
students like Christians, Hindus and Buddhists are tau oralEd c.ition nd Civics
and Citizenship Education (Balakrishnan, 2010). .
P ( ) N4
| S

The Malaysia Education Blueprint 2013-2025 is estahlished to_improve the
quality of Malaysian education. One of the “E@z“”ﬂthnis gui%Ke is to make
sure every student is instilled with a s\r&?se of ethi

education system, hence enabling th€ students t \S&L a

that come their way through ad ater.In that-sense, are able resolve disputes
&
amicably, use good ethical jud enla pri@les when facing any ethical

dilemma and possess t% e to st

At the sec MIevell the count(izégéﬁbject is more focused on technical

knowledge Iif\basi con ™

/s
C,
[
o
é’
é.
=
&
O
m
N
o
[y
N

of d&ﬁ)’g;and credit and the preparation of basic
'

financial s@ s (Jamaluddin, et (,/2016). Zan ‘Asri et al. (2010) found that the

eleme (%ics in';c ting s@t is not discussed in all its 15 topics at school
N

@ bdul Wahab, 20177&90wever, Tim and Hj. Mohd. Sanip (2016) stated that

explanation of IFAC code of ethics is introduced in Form 4.

0 Furthermore, the role of accountants as leaders with integrity, accountability and

credibility has been explained well in the subject taught to the students (Tim & Hj.
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Mohd Sanip, 2016). This is parallel with the primary objective of the Malaysian
education syllabus, which is to produce individuals with excellent accountin(wﬂz,
accountable, possess critical and reflective thinking skills, ethical Wor@ture,

information technology skills, lifelong learning culture and good com ion skills

(MOE, 2009). Q
2.3.3 The Ministry of Higher Education (MOHE) ? z '
At the university or tertiary level, professional ethiCs in ac.(:()\tl'qg‘a@(ﬁore
(,)

exposed to the students (Jaafar & Abdul Wahab, 7). ME).H is the‘g}(acess of

standardising and benchmarking the accounting p RN high ucation in

Malaysia, so they have outlined Halat ka as andard for all

accounting programs in all private%ubli&n' ities pMalaysia (Ismail,

XY,

Mustapha, & Minai, 2014). Eac ar)theae ir{g&ovement to outline the
9 Q
whole accounting framework ysia.%e_rjy, trﬁ&are four version of HT i.e.,
N
Halatuju Perakaunan 1(H Iatu#‘ Per lu §(HTZ), Halatuju Perakaunan 3

n
(HT3), and Halatuju Perakatinan %\H 5 &
@)

<

E a@dapted from the IFAC framework known

Féme/‘;v?rk for Prequalification in 2000 and Beyond.

AN . .
0 amm@bns, curriculum and teaching pedagogy for

HT1 c%kthe lis
accaun subject. The focus@‘/ﬂTl is to review and standardise the accounting
\

Nm in Malaysia (Ismail, Mustapha, & Minai, 2014). HT1 has recommended one
d alone ethics subject called Business Ethics as a compulsory subject for all
ccounting students (Mohamed Saat, Porter, & Woodbine, 2010).
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Second, HT2 was used from 2007 until 2013, and it is the amended version of
HT1 (Ismail, Mustapha, & Minai, 2014). It was developed to ensure the qu?vr
accounting program and to meet the standard and requirements of accounti tion
worldwide (Ismail, Mustapha, & Minai, 2014). The harmonisatiof&;:counting
education is required to guarantee that Malaysian accounting graduates are aware and

competent in fulfilling the profession and industry’s expectitmhile embracing

current environmental changes and advances (Mohamed X orte', & Woodbine,

2010). Furthermore, HT2 has proposed one standalon ics bw Business
L ]

Ethics and Corporate Governance. At the same time, s educatio dmkéked in

HE, 20 b &

other accounting subjects based on their categosi

Y
=
Third, HT3 was used from 2013 unti (1 r:;il, stapEg, Minai, 2014)

as the amended version of HT2, coveri el provi pI&Qtation of industry

training analysis, employer’s ev %an% %’
comparison of the framewo@thﬁﬁ]jeg ﬁerning inculcating ethics
education in accounting HTWain#ined lsa \proach used in HT2. However,
HT3 emphasises the%gogi%bdjab&v the unsatisfactory soft skills,

communication, m inkinlg, app -catiorzz?knowledge, ethics and competitiveness

(MOHE, 2015'(.'} 5 ! %O

g &ate’s performance and

4

it e
HT4efurt em ised the importance of ethics in accounting
% T

t

v

edu%h ough incorporatingthe element of adab into the curriculum. The element
N
N is included as one of the learning outcome of accounting courses (MOHE,

). Thus, this study is in line with the future of accounting education in Malaysia.
a

ble 2.1 shows the areas of improvement mentioned in HT1, HT2, HT3 and HTA4.
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Table 2.1: Accounting Ethics Education in Halatuju Perakaunan (HT)

Aspect HT1 HT2 HT3 HT
The curriculum is - . The total credit
. A minimal credit
. comprehensive, but - . S
Focus on credit L hour is excessive .
there is still a need to : d to fit
. hours and X . and the curriculum
Accounting improve the teaching . . they3- to-3:5-year
. syllabus of just briefly - .
Curriculum - pedagogy among the . . riod with
accounting d discusses Islamic
academic staff and ; a focus on the
programs. business .
offer adequate ; idea of less is
transactions.
technology. more.
List of the Focus on thN Element of
methods of .
. D developme Adaab is
Teaching teaching i.e., Student-centred o . .
, included as one
Pedagogy lecture note approach. .
. nd of the learning
delivery, role .
pr . outcomes
play, etc.
. o @
Recommending  Ethics is a compulsory t least 1)
Structure one standalone subject embedded in
. . . : : . tand and
of the ethics subject other subjects i.e., subjects i.e.
; . ) : em edto
Course i.e., Business iness Ethics &
. efrcourses
Ethics.

Business Ethics an
Corporate Governanc Co?pq,%t:e
al

The HT report is outlined

public institutions in Malayq'K

S

=
So : HE 0@07; 2015: 2022)
N '\é

4]

e

ounti ograms offered by the

- - - q -
blic institutions z&é&vemment-funded higher

education institutions unde?ﬂurvie of HE.@ institutions can generally be
divided into three majcwories ig.ﬁnjrri%%sity, polytechnics as community
. Undlarghte ar@s'{graduate programs, diploma and pre-
university fo N coyrses a a}dila@_lg_m'\ public universities (Education Malaysia
Global 8@023) Universiti éw! Malaysia are divided into two types i.e.,

resear %&ed an{ c é\

pléhens'we. Polytechnics, community colleges and public
coU{ ly offer certificate ahd

o
diploma (Education Malaysia Global Services, 2023).

‘% Every five years, the Malaysian Qualification Agency (MQA) will monitor,
Omine and evaluate the accounting programs offered by all higher learning

institutions in Malaysia. MQA is responsible to issue accreditation for the programs

college and publicoll
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offered (MQA, 2016). In this case, the MQA-accredited accounting programs or courses

should also follow the standard and requirements as outlined by the Accountavm

1967, First Schedule (Sections 14 and 15). Table 2.2 shows the list @sian
universities with MI1A-accredited First Degree in Accounting. *

Table 2.2: MIA-Accredited Accounting Program (First Degree) i Malaysian

Universities V

b
©

© 00 ~N oo o B~ W DN e

Universiti Malaya (UM)
Universiti Kebangsaan Malaysia (UKM)

INTI International University & College (I

Name of Accredited Institutions
Public \d
1 [
I
) N4

Management and Science University ( Priva ' _{'7
Universiti Industri Selangor (UNISEL Private b
N

Universiti Malaysia Sabah (U N W PUblic %
Universiti Malaysia TereK T) blico<§
Universiti Multimedia (MMU ri\&te

Universiti Putra Malaysi

Universiti Sains Isla

Public
Public
Private
Private
Public

234 erti

Source: Accountants Act (1967)

Acgd }in Taysia

Acertified accountant '{%’dtected under the Accountants Act 1967, which states

t ne can advertise themselves as an accountant or practise as one unless they are

he"members of Malaysian Institute of Accountants (MIA). According to Accountants

ct 1967, certified accountants should have passed the final examination of certified

accounting programs in universities listed in Figure 2.3 or the Malaysian Institute of
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Accountants Qualifying Examination with at least three years of practical accounting
experience. The practical experience can be in any service of chartered accountlw
government department, bank, insurance company, local authorlt(%other
commercials, financial, industrial or professional organisation or o dertaking
approved by the Council (Section 14 (1)(a)(b)(c)). Y'

There are several paths to becoming a certified accountant inWMalaysia. Figure
2.3 shows the path for accounting students starting from sc EY:U

re students must

pass the Sijil Pelajaran Malaysia (SPM) in school. With%he SP we students
il Tinggi P arﬁn@aysm
_% on.@rmber of

Vgtion, or any

Commerce and Industry (LCCI), universit ionwog s, m

accounting or non-accounting diplom\ O

\ _\
After that, students can E ane% Iply_ﬁ “to any recognised local

or;?healy take the recognised

N
tion.JIf Stl@ choose to pursue their degree

xefr&ﬂ-.jg‘atlons from accounting professional

can apply to any foundation programs for example

(STPM), General Certificate of Education (

university accounting degre

professional accountan bow x'am|+
in local universities, they mat takK

accountancy bod fte in @r deg@fleanwhlle, accounting graduates from

\

unrecognised oc or Joversea yhlv es need to pass the MIA Qualifying

ExammaU% E)vr@o SSi accountancy body examination.

Acordmg to the oﬁ@ﬁvebmte of MIA, there are eleven (11) recognised

p n | accountancy bodies i.e., Association of Chartered Certified Accountants

: A), Canadian Institute of Chartered Accountants (CICA), Chartered Institute of
a

nagement Accountants in the United Kingdom (CIMA), CPA Australia, Institute of

Chartered Accountants in Ireland (ICAI), New Zealand Institute of Chartered
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Accountants (NZICA), Institute of Chartered Accountants in Australia (ICAA),
Institute of Chartered Accountants in England and Wales (ICAEW), InstwﬂT
Chartered Accountants of India (ICAI), Institute of Chartered Accountant@% land

(ICAS), and Malaysian Institute of Certified Public Accountants (MICA’

After passing all the examinations, accounting graduates@go-obtain three
years of practical experience can be in any service of chﬁ‘eﬂ accounting firm,
government department, bank, insurance compa@ a%or other
commercials, financial, industrial or professional anisation or other urﬁe{ﬁking
approved by the Council (Section 14 (1)(a)(b&ter }hJS 'O%g%ctical

Ny

experience, accounting graduates will need to %ply f M memge@hlp to be a
Chartered Accountant (CA). Figure 2.3 sWar r"?at be certified accountants

in Malaysia. \ O

c-g \\? A
STPM STPMJ/GCE ‘A’ Level/LCCI/University

Foundation
Programme/Matriculation/Accounting or Non-
Accounting Diploma

J

Pass the recognised professional accountancy
body examination

Recognized Local University Accounting T
Degree
¢ Y
Obtain 3 years of practical accounting .
experience Become a full member of the recognised
professional accountancy body

!

Apply for MIA membership

Admission as a Chartered Accountant (CA)

: Source: MIA, 2019

Figure 2.3: Path for Accountancy Career in Malaysia
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2.4 Theories

There are multiples theories that explain about the importance of edu% and
environment that can influence individual behaviour. The theories in this u:ay are used

to explain the relationships between independent variables (accounting.ethics education

and ethical culture at workplace), mediator (values) and dependent variables (ethical

behaviour of accounting graduates) of this study. In this s ctioWheories related to
ethics education, values (personal and professional \k@ et@aviour of
accounting graduates are also presented. .
gg p \Y'
| S
The education theories and models used.in this'study i§'the deép Ie%?iﬁg theory

relationship between

as it is the best to be used in this reseam@ ex

“learning space” and “learning met %he “pr f d@\leaming” of an

individual. NN 2

C,) Y S
In terms of the theori éethical haviour ofdingividuals, Hunt and Vitell
K ~
Theory will be used. Hunt T\ell t,eory is the r@suitable theory to explain the
[

ethical behaviour of a%ng gra@u tes s_thgﬁ)ry explains the ethical decision

making which is ﬁﬁme fo} thy (I—i:%bcé}m Vitell, 1986; 2006). Hunt-Vitell’s

model suggesitwe reasoni opes@ggered once individuals recognise ethical
e

-9

4

aspects in a. Agccordingito t@odel, the perceptions of ethical aspect results

from i duals’ m(‘)‘ra 0dé (Hth& 2016), making morality a central aspect of the
>4
madel®

S

e This section also will explained the theories related to values. In this study,
S

keach Theories has been chosen to explained the definition of values that was consist

of personal and professional values. These values were said to influence individual
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behavioural. Further analysis on the congruence of personal and professional values

Education is vital in developing an individual’s moral @wareness (Kohlberg,

etYZUlS) i.e., (i) ensure
that students understand and respect the inevitabilit | ‘) ity,

hi w such as
multiple points of view or contradicting options, (iijsinstil In childre h' nbtiQ?'[hat

will be discussed in the next section.

2.4.1 Theories and Model Relating to Education

1981). There are nine objectives of ethics education (Cor

there are various approaches to solve a single et problem,
self-awareness, (iv) increase ethical awareness, en a awareness, (vi) instil

a desire to conduct ethically, (vii) instil m@ mer din ﬁe profession’s

established code of ethics, (viii) instil legal thlca.l\dg ess Qdutles in students,
cts

and (ix) encourage employees to q c’@the‘\ea
-
Corey, & Callanan, 2015). SQ
N ’ Aj R

2.4.1.1 Deep Lear \heory‘ %
N
ep g eQry p}alms“tge( learners’ deep learning is stimulated in
ter

3\ 7 2014). There are two types of learners i.e.,

different I spac (L
¢ f3
experi arners and non-experiential learners. Their deep learning process is

\,
stl by different IearnlnB“spaces (Kolb & Kolb, 2009). An experiential learner is

@@elrjobs (Corey, Corey,

‘%nt or individual who receives ethics education through formal learning spaces in

0 classroom. The formal ethics education or structured ethics courses taken by

experiential learners helps them activate reflective learning and reframe experiences



gained from outside the formal learning spaces (Marvisk et al., 1990; Lewter et al.,
2014). As for formal accounting ethics learning in the classroom, the coverag?he
education or the topics covered and how it is conducted or delivered will d@e the

quality of the ethics education (Avci, 2017).

Meanwhile, non-experiential learner refers to student or individual who receives

ethics education through informal learning space or experienc de the classroom,

a nalwnisaﬂonal

socialisation (Marvick et al., 1990). Non-experiential learners dep heavrw on
| &

experience and interaction with others and can ta ce anywhere in‘an o@sisation.

\eq from Q\Mfrs in their
por gzsocialisation

arell& Kolb, 2011). The

including learning from different sources, such as socia

According to Passarelli and Kolb (2011), indim

society; learning transcends beyond the% om

process through membership and identit struction

informal learning space can be Euir,d t’r\w%yd stri aining. It gives them
4]

exposure to students on how K orks."Hence, it |s~é)§1tial to structure a quality

education that stimulates a arnirk environm nQ}rthe students.
CJ 'S

4 b o
The teachin&tqles usi N h students must be fit and reflect students’
learning prefereKé&d
educators to a%

: 198(4:}55}(0Ib and Kolb (2009) suggested for the

¢
nteresting

!
aﬁvacccj& teaching styles to the students can step out

of their 40 t zone Ms rol@ay and case study discussion. However, little

rese@a done to assess thet_‘ejfgztiveness of this approaches (Lawter et al., 2014).
N

me time, it is important to note that different students prefer different types of
i%i

ng to stimulate their own personal deep learning process.

In summary, the interaction between experiential and non-experiential learners

with different learning space will influence their behaviour (Kolb & Kolb, 2009; Kolb
36



& Kolb, 2012). Hence, a different approach or teaching style should be implemented to
teach ethics to both learners to stimulate deep learning in ethics education. Thw
uses deep learning theory to explain the relationship between ethics e@ ie.,

coverage of ethics courses and teaching styles and ethical culture at ace to an

individual’s values and ethical behaviour. q
2.4.2 Theory of Ethical Behaviour z

The theory of ethical behaviour discusses fac nd pr cWhe ethical
t S on

behaviour of individuals. This theory explains w le ha rer

ethical judgement and how they reach or behav bas nth hi Judgéznent

é\‘?
th6<

The Hunt & Vitell (1993, 1 6 theory i Tsc e{-‘)ebut descriptive. The

2.4.2.1 Hunt & Vitell (HV) General f Mar

theory explains why people ha nt views hic gment and show ethical

&

behaviour using the deontologlc nd mo@hllosophles This theory has
integrated some factor%rgf;rentg} eterminant factors of perceived
ethical problems, sl\as rgani nal fact é"f'rom Bartel (1971), individual and
professional ethllsgw‘r Pr l

ity chz&ﬁtteristic from Hegarty & Sims (1978).

from Kolberg@an pers (_/
%% mln‘an fa r of,@s model are cultural environment, professional
enwroN

industry envwgh)c&.nt organisational environment and personal

1), m@a development for personal experience

rlstlcs There are a few stages in this model i.e., perception of ethical content,
ption of alternatives, evaluation of deontology and teleological theories,

meulation of ethical judgement, formulation of intention, formulation of behaviour,

actual consequences and feedback into personal experiences.
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The perception of ethical content is the most crucial stage in this model. Hunt
and Vitell (1993) stated that if someone does not perceive the ethical contew
model’s whole process will not occur. Therefore, this theory is only app(u%xx/hen
individuals perceive certain ethical issues. After analysing the ethical is individuals
will develop various alternatives to resolve the issues. Y'

This is followed by individuals formulating ethical judgements; all the
Zwr

alternatives are judged accordingly as to whether they are ('ng based on the

rule-based or consequences-based views. In this phase, eval aweontology
oy

and teleology theories takes place. Deontology theory%is about the Iefo&éd,\ﬂew.

Immanuel Kant explained that this theory foc he ri(ﬁt nd @ﬁgness of

action without considering the consequences, It is obj

decide whether the alternative action N Hta wrong.

is a consequence-based ethical theoky;.an action |\Oﬂﬂi
its consequences. ‘% o 4 Qi:)
\ &
Individuals act or behave according to their e@l judgments. First, they tend

to intervene following theify ntions’ Sec d,'thehct based on their ethical beliefs
4 ’ &
and values, follow: (wnderslt \m e coﬁq\.lences of their actions. Finally, they

give feedback hase thei | exge-)&énces. Figure 2.4 shows the determinant
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Figure 2.4: Hunt & Vitell (HV) General Theory of Marketing Ethics
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2.4.3 Theories Relating to Values

In this study, values were consist of personal and professional valueﬂzach

theory is the nature of human values (Rokeach, 1973). It states that a tot o; 3avalues
can be divided into two types i.e., terminal and instrumental.. It is fisidered among
the oldest and the main theories in the field of social studies (P% & Vecchione,

2022). This theory also specifically lists down all the value th?ﬂbe associated with

human behaviour.
\Y.
Values is one of the elements that will inflt@indivi al et |c1I j_u\d@e‘{;ent

(Ferrell, Gresham, & Fraedrich, 1989). Values is.an eneuring idea th ind%ﬁﬁals learn
and develop in socialising and guiding thei@; ‘%a\ni, Vi@& Szeinbach,
2000). Individual’s values are not nece\%nsistent Valléfnay change based

on personal experience and cultural backgrou \('GLoYer t ak 1997; Haron et al.,

N
2020). ‘% 0 7 Q‘p
N RN
Individuals bring th es ta the plag@kriail,Smith,&Smith, 2020).
[ \p
The congruence of 0 and a qti%@ values is dubbed the person-
i e valu riail et al., 2020). These values guide

&
employees at Mork Ia(‘:e rec&ﬁ)}fect their job performance (Ariail et al.,
% '
2020). Th@ ence jof persanal a&d}professional values is presented in the next
’ b);' <
Y-v

sectiOA% \q,

Q %.1 Rokeach Theory — The Nature of Human Values

According to Rokeach (1973), “a lasting perception that a specific method of

action or end-state of existence is personally or socially preferable to an opposite or
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converse form of conduct or end-state of existence” (Rokeach, 1973, p. 5). There are
two sets of values, which are terminal and instrumental. Terminal values refew
desirable or end-state of existence. There may be differences in the Iifelor@% ives
of various groups of individuals from various cultures (Tuulik, Oun mKuimet, &
Titov, 2016). Meanwhile, instrumental values refer to the goals an individual wants to

accomplish in life, which might vary across various social grqumis cultures. It is a

mode of behaviour (Tuulik, Ounapuu, Kuimet, & Titov, 2 '

The original list of the values has been graded according to\gpdrtam of
| &
the values. Values are considered as the principl guidelines of diV1d‘1?1s’ lives.
4
According to Rokeach, once a value is gained,Wns ?PQI\ organi@f system of
values that serves as a broad framework GNE vin ‘c}anf icts an @ng decisions.

All values concerning modes of b%ur WY I |_\ aining all values
ndic

concerning end-states. Two cat one’ OR ‘%y( @NO independents yet
4]

e% On%} beh&ﬁ&r may help achieve many

Ip aGhieve \gle terminal value (Rokeach,

functionally interconnected s

terminal values; severa mw\
BN

1973). Rokeach (1989) further dec tJta:wnunities and individuals might be

& @)
accuratelycompz@ecific’valu and prigritisation (hierarchies).

N

X P ' ca(-}

Previo% ies used R. e&h’éj ues as a model and their reference, however

the Ilst% S kePt hapging o@“tlme (Braithwaite & Law, 1985; Lauristin &
9

Vihm,

tional culture and that Rokeach’s list conforms to organisational-level values
t e

[<}]

p——

y

1)

97). Tepeci (ZC@.)Y.emphasised the impacts of personal values on
N

asure person-organisation fit (Tepeci, 2011). Previous researches come to
nclusion that the forces influence values from the organisation as well as social made

values are limited generalizability to a single individual’s values (Meglino & Ravlin,
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1998). Hence, various researches were conducted to gain the understanding on the

concept of values. YV
There is a chance that issues will occur in this area. A comparablﬁ'mtation

is not always guaranteed, even while it is frequently feasible to carry value developed

across cultures and attain the same results (Braithwaite & Scot&@ : According to

Hofstede (1994), terminal values cannot define or compar orwglional values since

only an individual’s instrumental values may be altere organigational level. This

study uses this theory as the instrumental values ioural-relat .‘Henge, it
S

explains the relationship between the values and behaviour of diwdtﬁls. Table

2.3and 2.4 shows the list of terminal and instrml V. h’es\ Yb’

Terminal Values (End-States)
Social (Focus on Others)
A world at peace

A World of Beauty
Equality

Family Security

Freedom

Mature Love
National Security
Social Recognition
True Friendship

Instrumental ehavi L,

Moral (Foc Morality a . \._Competence (Focus on Competence)
Broadmin " Ambitious

Forgivi O‘ Capable

Helpfi Clean

Honest NV Courageous

Lo \c'j Imaginative

w Independent
i Intellectual
i Logical
onsible Self-Controlled
Source: Rokeach (1973)
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2.5 Factors Influencing Values and Ethical Behaviour

Previous studies have examined various factors that influencing the valw

ethical behaviour of accounting graduates. cq\
2.5.1 Accounting Ethics Education .i

The integrating ethics education into accounting curri%n. one of the most
critical obstacles face by the academicians and educators i ting'programs (Huss

& Patterson, 1993). Generally, there are two types of eth ourses Wgnd-alone

Y
courses and (ii) embedded in other courses. The issueSwpertaining h‘ z&tmnting
ethics courses include whether ethics can be taVyan % 9789\WF1ether an

an

ethics course should be a standalone or emiw di?er stiject ( air & Milam,
7.

1993; Blanthorne, Kovar, & Fisher, ; Sahin, Tekiny*& A@/ Kutluk, 2019),

whether accounting lecturers is the %)erson to\bh:Sa$t

2014) and whether active partici f students in ethi rse is the best method to

teach ethics (Ponemon, 199@@1 : @uss & Patterson, 1993).
In HT, the un itieS’ a dat t!) ba'

rem r at least one standalone ethics

@Vin, Ismail, & Hamid,

' g &)
course to accounti dents. It |\09mpuls ourse to be taken by the accounting

graduates in orw dua

opics sh bé'er@}edded in other courses. There is no specific
NN

.acheleb%egree of Accounting in Malaysia. At the

same time,ﬁ cs
measur% how! ‘kl be ‘%@edded. Hence, this depends on the educators or

aca ians to embed the etl@f)pics in each of the courses they teach. HT also has

p?\&d several styles of teaching to be applied by the accounting academicians.
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2.5.1.1 Coverage of Ethics Courses

Sahin et al. (2019) investigated ethics education in undergraduate % ting
programs in the Turkish State and Private Universities. It was found tx ;'saiotal of
58% of the accounting programs offer ethics course as a standalone_course and the

remaining of 42% has been embedded in other courses like auditing and internal control.

(Sahin, Tekin, & Angay Kutluk, 2019). Y'

l

Rather than measuring the ethics course by qu Ing th aw program
L ]
offered by the universities, Davis and Welton (1991) questionnai t' T\u@ggate
the exposure of formal professional ethics education atuniverSity.

n respondents are
Y Spofid
grouped into three categories i.e., (i) Iow% n (ﬂe
upper division (junior and senior), an@iuates. réﬁnd that only 50%

N andéx%.omore), (ii)
ho
of the respondents are exposed to ethics educatien: ?We g&«e of ethics education

N
whether as a standalone or emb in oth€r cou is C@| in the development of
moral of an individual. Blacktm et 1 : stat at majority of educators did

not welcome a separat% in accounting thlc@arly 80% of the educators in that
4

'3
study that agreed thﬂhlcs c@\ uldgf}fvided in every accounting course.
A S

ts ara)@suitable in the context of Malaysia as the
'

Howe ere is no"m n er of ethics course that can be offered. HT states

Howef , these measur
standalon@ ourse is 7a atetk@.nl all higher learning institutions in Malaysia.

N
th inimum number of éblgfés course is one. Hence, this study intends to quantify

‘%ﬂber of standalone ethics course offered to accounting graduates. In the context

Qembedded courses, this study quantifies how many other courses teach ethics to the

accounting graduates. Table 2.5 shows the summary of measurements used for ethics

education in accounting.
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Table 2.5: Measurement of Ethics Education

Title / Author / Country Objective Method / Measurement  Finding

Inclusion of Ethics in To study ethics - Population: - Standalone course: 58%
Undergraduate Accounting education in Undergraduate - e 142%
Programs and a Discussion undergraduate  accounting programs (auditing course)

about its Teaching Ways accounting of State and Private - Credit"Hours: 47% three

programs in Universities in Turkey it hours
Turkey - Measurement: -'@ompulsory / Elective:
i. Standalone or/anw Elective

Sahin H., Tekin M.S., and embedded in other

courses
Kutluk F. A. ii. Credit Hours q
iii. Compulso '

Electi
Turkey, 2019 ' .\d,
S

AJ
Professional Ethics: To study the ethics -Po : Busin -Fgrgﬁu\age of
Business Students’ exposure received by S s and graduates stu exposed
Perceptions business - Sample: 391 sflidents t%gﬁ'lcs courses
a

administration students ifferentyear training:

n
er Bivision %9% Lower
d éDivision

James R. Davis & Ralph E. % . Divi D67% Upper
Welton \ ii. 184"Upper Di ivision

- 43% Graduates
South Carolina, 1991 et sccourz‘ d training
g
N
i zyles

2.5.1.2 Variety of Te

The style of geach

trona} 87) and Ponemon and Glazer (1990)

ethics to accou@adu

found that th%tlon m‘et
develop nkstudgnt a !g

researchers must put additionalce'jﬁg:ts to apply other teaching styles that can enhance
N

!
of t&%ﬂng ethics does not contribute to the moral

adu@} The authors suggested that academicians and
t | development of students and graduates. In 1993, Huss and Patterson wrote a

conceptual paper on the ethics in accounting related to “values education without

indoctrination”. Their article mentioned that the presentation method (case study),

45



treatment of students as colleagues, and student evaluation are some of the teaching

styles of ethics in accounting. YV

The International Accounting Education Standard Board (AIE@ also

highlighted several teaching styles or delivery methods for ethics ion to all
accounting students and graduates e.g., lecture method, ethical discussion, exposure to

alternative ethical viewpoints, collaborative learning, case stu%Nlay, film/video,
n

literature and games, personal value journals, work-based t and mentor-based

relationship, guest speakers and practitioner participati nd | stWe-learning

aching styles. p@; &
nce% ng s%mn ethics

y an@gzn students’
est@%hing style in the

method. However, students also have their prefera

Okike (2021) ranked 245 accounting students’

education in their university or college in N%

preferences, therefore the conclusion@re is no

teaching of ethics in accounting. H@ﬁr, in ter\)ﬂﬁar r)(b'oint of view, students
N,
generally prefer “active leamiv% as 0?)[)086 to palzzqfl?, traditional lecture note

delivery style. \ L %\
Koutsoukos et % ) studied te hefs\anions on ethics education in the

environment using rwti\ple tezic |

secondary schoals in

'e. A éﬁf questionnaires with 55 closed-answer

N
stateme% five;Liker fale qu&ions. The measured teaching methods are field

exergisepexperiment, simulat@dnd roleplay. The study found that field exercise is

rth
¢ (.?
questions Wiz 1stributed to seG's achers’ agreement and disagreement with the

t \bt preferred teaching style, with 62.7% of secondary school teachers delivering
d s education related to the environment. Therefore, it can be concluded that the
econdary school teacher agreed that active learning class is a great deal.
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The COVID-19 pandemic has left educational institutions with no choice but to
conduct online classes rather than the traditional in-person classes. Accorw
Greenhow and Galvin (2020), the most effective learning environments a@‘} that
combine asynchronous online components, allowing students to learn it own pace
and on their own schedule. This gives them some control over thelgeducation, and
regularly and meaningfully engage them with their teacher,_othersstudents, and the
subject matter. The use of social media also allows stude K;dfmicians to stay
connected. Other than that, the social media serves a te hW&)rm with
additional benefits like personal profiling, relations ilding; co tkre_@?‘fyand
socialising (Greenhow & Galvin, 2020). Table S th{ of m@ﬂrements

o
VA9 S
&
QWS

K S
N 9
K7 $

N
/. :l ")(J

1P

N
\f.?

used for teaching styles.

-9

s

(—)
&
N
N
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Table 2.6: Measurements for Teaching Styles

Title / Author / Objective Method / Measurement Finding
Country
Teaching strategies in  To rank the prefer

accounting ethics: a
students’ assessment
of preferred teaching

preferences of the
accounting students
on various teaching

- Research Design: -
Questionnaire (seven-point of ive I€arning
Likert Scale) - 1 most preferred cla: (excluding

and seven least preferred re note

styles methods adopted delivery) rather than
during the ethics - Sample: 245 accoanting , Passive learning

Okougbo P. O.,and  Instruction undergraduates enrolledON class
Okike E. N. accounting ethics class
Nigeria - Measurement: udy,'

Game, Role 3
2021 Digital Video, ing,

"y
| &

Connection of To examine

Environmental
Education with
Application of
Experiential Teaching
Methods: A Case
Study from Greece

secondary education
teachers’ opinions

Koutsoukos M.,

Fragoulis 1., and

Valkanos E.

Greece ‘ z

2015 \

concerning the use eal

experiential teaching casionally, 4

methods % amou §<\GVT
- Sample: on

"Quided)

o
4
esearch \Design: E—?leld exercise is a

i (Y/e—po t Like eat deal in
nging_fr er to,a “teaching style
eal - 1 Raﬁ (62.4%)
mo e
a?:\

darf%ducation
eece

SC

0
&

sure e?ké Experiential
Teaghing thods (field
exercise, ment, simulation

s P

experiential teaching
s not tested in this
ch: case studies,
ursions, debates, projects and

n e

based igs'for  teachingfwith so¢ial
making femote higher media C.}’
educ sS N

eenhow, C. and
Galvin, S.

Michigan, USA

2020

4
Teachin \%ﬁa Tol)rov' e ) ?\ - Conceptual paper -
media: % f endations<for
a

- integrating social media into
remote teaching and learning in
university settings.
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2.5.2 Ethical Culture at Workplace \Y'

Organisational culture at workplace is the core and fundamental stea which
forms the accountants/auditors’ (Douglas et al., 2001). This culture?grumental in

tackling external issues and helping new employees to adapt to nw ronment (Yoo

& Park, 2007). Every employee in the workplace has their gwn ic culture that can
i

r m@?ermott &
ng envir nt’ that can
S
4
\ \/‘Z~
Douglas et al. (2001) studied ethicalculture in tﬁe ing e@;ment in the

two largest international CPA firms. are 300 partieipants i@ﬁs research, and a

either mirror the culture or performance of the worki
O'Dell, 2001). Thus, it is essential to have a good, wor

positively influence the employees.

five-item Corporate Ethics Scale (ethical orientation; wph Si rules vs judgement,

N

ethics instruction) with

4

professional involvement, prof;
nine-Likert scale questions hd t
auditors and accountaft. &:}'othe]
environment and fo@a tef

essential for st@are rt b%i:%/the most significant (Sidik, Awang, &

!
Ahmad, 2018%Ie 2.7 sum rie'es&‘e"?neasurement used for ethical culture in the

workpl evioys stu } é\\
VS

in*the working environment of
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Table 2.7: Measurement for Ethical Culture

Title / Author / Objective Method / Measurement Fi
Country
The Effect of To examine the - Research Design: Questionnaire (nihe- ne
Organisational culture in the point scale anchored (1 Com
Culture and Ethical working disagree, and 9 Completely agree)
Orientation on environment - Sample: 304 auditors at i
Accountants’ Ethical experience levels and positions within the
Judgments firms M

- Measurement: 5 items Corpo thics
Patricia Casey Scale (CEP) - Hunt, Wo Chonko
Douglas, Ronald A. 1989:
Davidson & Bill N. 1) I frequently observ al behavi
Schwartz among managersu
Netherland
2001

who is
in unethical
)S tivated by
d to personal
imanded.- Test:
icient alpha

. Questionnaire (five- - The
(1 strongly disagree highest

Social Environmental To stu
Support in Various school environment
Types of Secondary  far studen

Q@‘ agree) mean
Schools in Improving 2

2 (4.07)
Students” Soft Skills SamplQ%do Form 4 students from four and

\ i N types,of-sthools (SMK, SMKJC, SMKA, standard
and ) deviation
N (0.882) is
Irwan Fariza Si |N ¢ J asurement: parentatl
Mohd Mahza 4 (-{ suppor

~."1. Teacher support
Razaq Ahma ? f ¢ . Peer support
Malay T .

A wN

%

Environment support
correlation

Parental support
(\ - Test: frequency, percentage, mean score,
standard  deviation, and  Pearson
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2.5.3 Values

Personal and professional values are two different sets of values. H
according to Rokeach (1979), individual and institutional values are @ined.
Institutional values are important determinants of individual valqu, are also
organised hierarchically. Rokeach suggest regaining institutional values  “by evaluating
the personal values of institutional gatekeepers” (Rokeach, 1979, pf'53). Hence, the

“gatekeepers” or leaders’ composite value evaluations shi réflect jthe institutional

values. Institutional values can be considered professi valu s.Wction lists
L ]

down the measurement used in a prior study on@onal and pr sjo@alues

separately and inclusively. Y. \" \‘r

2.5.3.1 Personal Values

Each individual in an orgaﬁa")n
N
(McDermott and O’Dell, 2001)! studi out moral development
and personal values. Fritz \ O

using the Schwartz Ins JA total k‘@professionals attending part-time
F 4 ¢ &
graduate program Nn Eafte\g(aduat gehool in Pennsylvania answered a

questionnaire with a séven-poi rts ‘I%Sénchored with the bipolar adjectives not

¢
important %xtﬁmel impo n( Terc?/alues included in the survey are altruistic,
%v NN
traditio% servati jues, %!?—enhancement or egoistic values, and openness to
cham&lues. The data from@e’ survey were analysed using partial least squares

(%i he study found that employers prefer potential employees with altruistic values

@ ose who demonstrate self-enhancement values.
Douglas, Davidson, and Schwartz (2001) used the ethics position questionnaire

(EPQ) to measure personal value in their research, which was adapted from Forsyth’s
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(1980) taxonomy of ethical ideologies (Forsyth, 1980). Using a questionnaire with nine-
point scale anchored (1 Completely disagree and 9 Completely agree), 304 au%'a‘l
various experience levels and positions within the firms answered the EPQ \alues
used in this research are idealism and relativism. The study found thAvelaﬂwsm
value is significant within an organisation while idealism is insignific

Mubako et al. (2020) also used Schwartz Instrument to researéh an accountant’s

values in the United States of America. A total of 25 af undergraduate

accounting students from a university answered a si int .ét\sé with 57
L ]

statements. The author found that conservation i most | signi czint @ne to

undergraduate accounting students, follow sef enc@]d self-

enhancement, while openness to change is the le IDT ra mon espondents
Besides the Schwartz theory, \hach theor alfgéen used in many

studies. Ariail (2020) used RVS to et eim $e per nal values for senior

\
accountants and audit partners. 1one bef ,cRok@’s theory has two sets of

values i.e., terminal and ﬁ? nta stughe author only focused on
0

rep e %rrl} din ﬂ@! jobs and daily lives. The survey
\dy. he % ndents were asked to rank from 1 to

the @S‘(smnificant value). The study found that

instrumental values as

used gquantitative quéstions in tr
18 (1 as the mo |m tant
If)rt(rb‘;?ralues are honesty, responsibility, capable,

the respond p si most

% _ N
courage% , and’ ind dencs?rable 2.8 shows the summary of measurements
use% rsonal values in th p%\fious studies.
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Table 2.8: Measurement for Personal VValues

Title / Author /

Objective Method / Measurement Fin%g
Country
Personal Values’  Toexamine - Research Design: Questionnaire (seven-poin St
Influence on the the personal scale anchored with the bipolar adjectives N nal
Ethical Dimension values of important and extremely important) ue:
of Decision working - Sample: 174 working professionals (vafi Itruistic
Making professional backgrounds) values and
Fritzsche D. J. and s by using - Measurement: SVS self-
Oz E. Schwartz’s i. Altruistic Values \) enhancement
Pennsylvania instrument  ii. Traditional or Conservation value values
2007 iii. Self-Enhancement or Egoisti alug
iv. Openness to change values '
- Test: Partial Least Squares nalysis

The Effect of To examine - Research Design: Questionnaire (hine-point Me&ativ'%m:
Organisational the personal anchored; 1 Complet Meam4.97
Culture and values of Completely agree) '(Si icant
Ethical Auditorsin - Sample: 304 auditor: rious experi e‘l%een firm
Orientation on different and positions withi firms aﬁrences)
Accountants’ Auditing - Measurement: Fo (19 taxehomy o%_\l'dealism:
Ethical Judgments Firm s Position, QUestionn Mean 5.72

Patricia Casey
Douglas, Ronald
A. Davidson &
Bill N. Schwartz
Netherland
2001

A

N
\&

¢

4

5
&
S
O

(Insignificant
avoid{doing between firm
har her difference)

z'{és.may be,

ethical ideologies Et

(EPQ) - idea 'Welativi?ﬁ;:

i. Every pe Id tal
some thatcould tangen

person.
ii. Re

dless of ho inar the
the d nev pted.
iii. Re s of the benegfits to had, it is
S

\ y inQorrect t&aﬁume% others could

r harm. One should never psychologically
or physically harm another person.

“No action should be taken that would put
another person's welfare or dignity in danger.

. If the action would hurt an innocent third party,
it should not be taken.:

vi. It is unethical to weigh the benefits of an action
against its drawbacks while deciding whether or

\}\not to take it. )"
7

It is immoral to weigh the advantages and
disadvantages of a course of action before
ﬁdeciding whether to take it.

iii.JIn any society, the welfare and respect for
human dignity should be the top priorities.
o’ix. The interests of others should never have to be

aput at risk.
~“Moral deeds closely resemble the best examples
of the most "perfect"” behavior.
xi. No ethical precepts are so crucial that they ought
to be included in any system of ethics.
«ii. The definition of ethics changes depending on
the context and social setting.
iii. Morality is an individualistic concept; what one
person deems moral may be viewed as immoral
by another.
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Table 2.8: (Continue)

Title / Author / - .
Country Objective Method / Measurement %g

4{
xiv."Rightness" cannot be compared betweens j

several modalities.

xv.It is impossible to answer the question of what
is morally right or wrong for everyone because
morality is a matter of personal choice.

xvi.Moral standards are individual guidelines that
describe how one should conduct oneself; they
don't appear to be used in evaluating others.

xvii.People develop their own rules because ethical
issues in interpersonal relationships are so
complex. .

wiii.Strictly codifying an ethical perspective that
prohibits particular behaviors may alter the
course of improved interpersonal '
communication and adjustment.

xix.There are no set rules for lying; each situation T
will determine whether or not a lie is
acceptable., & b Wi '\
The context in which an action is taken'
determlnes whether itis moral or evil to I|e

‘\Yw

Personal Values To develop - Research n: Questlonna Six- poga_lkert None
and Ethical and testan  scale represents I| m at I” and 6
Behaviour in integrated repre ery muc

Accounting model that rgrad e acc ng students

Students explains
Mubako G., how
Baghchi K., Udo Schwartz’ s

G., Marinovic M.  higher-

United States orde |
2020 pers
values of \o' s (Q

rth earunl suyln
tzVa

Do United States xamine ' Resedrch De uestionnaire (ranked 1to 18  Six most
accountants’ what'are OStI ant and 18 for least important ~ important
values match t per: f ?f values:
profession’s thical amplezSenior-level accountants and audit i. Honest
values (ethi values partner LN ii. Respons
code)? r eas ent: Instrumental Values in Rokeach ible
Donal W wi " VaI iii. Capable
United'Stat profession’ \/ iv. Courage
Ameri SA)  sethical & ous
2 code N v. Loving
& vi. Indepen
dent
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2.5.3.2 Professional VValues

Every profession in this world has its own professional values. Ethi ms
demonstrate professional values, which are also known as the Kr values
(Poorchangizi et al., 2019). It is common that a particular professional body or expert
group to establish a framework or guideline of professional values (Weis and Schank,
2009). According to Sidik et al. (2018), students’ soft skill arwmmental in helping
them in their selected career or profession i.e., high@inﬂh!;\,i?rpersonal,
leadership and problem-solving. g

p p g ' L}Y'

Nursing is one of the professions that c tans updatés.its professiogal values.

%‘ NV
Poorchangizi et al. (2019) conducted a CI‘O%CI nal he K@&]’ University

of Medical Sciences, Iran, about the ional value rsi lled the Nursing
Professional Values Scale-Revised (NPVS-R). \‘GSSYTC g\found that maintaining
, S
lue

a patient’s confidentiality is the itical%a par: others. It is similar with
the values hold in the accounting profe '%&n@nd, in accounting profession,

Subramaniam, Basit a s§ (20 %

urvey constructed using ACCA
model i.e., (i) confidentiality, (ii)=i

and professiona@ten

!
study (Aifuw% LT blg 2 shf)w&Eﬁé measurement used for professional values
NN

S
S

ctivity, (iv) professional behaviour

d due%re. These values are also used by other

55



Table 2.9: Measurement for Professional VValues

Title / Author /
Country

Objective Method / Measurement

Fin ing?

Social Environmental
Support in Various
Types of Secondary
Schools in Improving
Students’ Soft Skills
Irwan Fariza Sidik,

Mohd Mahzan Awang,

& Abdul Razaq
Ahmad
Malaysia

2018

To examine the

- Research Design: Questionnaire (five- the/mean
student’s soft point Likert scale - 1 strongly disagree standard
de

skills and five strongly agree) tions are
(professional - Sample: 200 Form 4 students from erage,
value) four types of schools (SMK, SMKJC, indicating that

all soft skills are
relatively

important

SMKA and SBP)
- Measurement: Soft Skills:
i. High-Order Thinking
ii. Interpersonal soci i
iii. Leadership skills
iv. Problem-solvi
- Test: frequency, per
score, standard devi
correlation

:S"
“

The importance of
professional values
from nursing students’
perspective
Poorchangizi B.,
Borhani F.,
Abbaszadeh A.,
Mirzaee M., and
Farokhzadian J.
Iran

2019

=~
Cafg (the most
iQB rtant value)

- Research Desi

To investigate

the importance  point Like
of professional ~ with 1 =not Y-
values from important, 3 =
nursing imp w n‘tQ
students’ a%
perspective M

i.

Ethical Behaviour of
Accounting Students
and Intention to Make
an Academic Offence
Ranjheta
Subramaniam, Abdul

2017

Basit & Zubair Hass wrting
Malaysia & ity

ii. Justice
ili. Professi
ngly Agree-5
Di agée-l)
- 106 %nts from local
ies i

7
gn: %‘?fonnaire (five- None

| v fessional Behaviour
F s.')rofessional Competence and
Due Care
\xplanatory approach
- SPSS
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Table 2.9: (Continued)

Title / Author Objective Method / Measurement
/ Country \

Ethical To - Research Design: Questionnaire (five-points Likert S ah
Accounting investigate - Strongly Disagree (SD), Disagree (D), Not Sure (N
Practisesand  the effect  Agree (A), Strongly Agree (SA))

Financial of ethical - Sample: 143 practising and non-practising acco in
Reporting accounting Benin City and Ekpoma

Quality practices Measurement:;

Hope in Nigeria  i. Integrity N
Osayantin ii. Objectivity

Aifuwa, iii. Professional Competence and duegare Q
Kemebradiker iv. Confidentiality

Embele & v. Professional Behaviour ,
Musa Saidu \d
Nigeria @
[ X
b 4

2018 %
\,‘T

2.5.3.3 Personal-Professional Values ? \ T
:\th erso |E

Ariail (2020) conducted a stud% ami al*™ethical values

congruent with the profession’s ethicm. Tw ed _@Strumental values

from Rokeach theory to represent rso%l \@&a Wh&)ﬂhe professional values
o
used are from AICPA Code of%&ionw (C(i@)m)- The study found one
N
or more parallel with the Wsion”

-

valugs, as esented by the US American
'S

|hﬁtnguestionnaires to senior accountants

O

and audit partnem k thel top six mostsimportant personal values in RVS i.e.,

N
honesty, respQQBNca bility, courag ing and independence.
alue

S ompared to the professional values according

Af@each H?/
to the 5wCode of ofeS'sioné{"Conduct. Based on the interpretative analysis, the
X

Institute of CPASs ethics codes The stu

N
tow onal values in RVSV%e?re matched with the professional values in the AICPA

f Professional Conduct. It was proposed that the certified accountants/auditors’

Osonal values to be congruent with the profession’s values, as evidenced in Code
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(2014). Table 2.10 shows the congruence of personal values based on the Rokeach
theory and professional values based on AICPA Code of Professional Conduct.Y'
Table 2.10: Congruence of Personal Values (Rokeach Values) and sional
Values (AICPA Code of Professional Conduct)

:Professional

No.  Personal Values (RVS Top Six Professional Values (AICPW
Values) Conduct

1 Honest
2 Responsible
3 Capable
4 Courageous

5 Loving V

6 Independent \)

Cf) A »
c} Source: Ariail (2020)
@ “
m &
In Malaysia, MIA b% asl S been uﬁé a guideline for accountancy
profession and it is a IF q-C} b ics. There are some differences
&

hics%&obt countries use the AICPA and IFAC

in detﬂ-?ﬂé with accounting information ethically.

g
X

between the IFAC ICPA

ethical codes toaassist'their
¢ J (?V
Unlike the s ethical_c e&/h@ as exclusively designed for the USA, the
NN

IFAC’s % ode W: e}oped sed on international principles. However, the gist

and[uh’on of each of the et@l’codes aim the same direction which are to offer an

e%’ g uideline and professional values for the accountancy profession.

Q Next, Al-Aidaros (2015) conducted a study comparing the AICPA and IFAC
odes. The author contrasted several aspects of the code i.e., (i) the establishment, (ii)

the structure and approach, (iii) the public interest principle, and (iv) the independence
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principle. Despite some clearly distinct distinctions, the analysis concluded that the
AICPA and IFAC codes are more similar than dissimilar. The way each code?ﬁ!s
its guiding ideas is one of the key variances. Each of the principles r'(s%Qnilar
definition. Only the public interest and independence principles are diff egarding
the principles of public interest and independence, the IFAC code comtains additional
rules that reflect the public interest in particular types of entiti Ms entities whose
securities are listed on recognised stock exchanges and emo e auditors must
adhere to the same exact independence requirements as d enti ie.?uuya‘pplicable

Yv
law or regulation. In contrast, the AICPA coc@not inclu hd @usly
s b 4§

mentioned entities.

However, both codes categorisew ndenie twog(:gories i.e.,
independence of the mind and indeper%athe physi he @‘5 of independence

are explained in greater length in %AC co

although they both have the xénce

variations, the AICPA a I T
lar

Yth ,Q in the AICPA code,
5. 0

erpindings. With slight phrasing
&
imilar@allenges and protection to

independence. Even I ‘53' g@'elines are more detailed than

articu
$ &
AICPA’s, the au '1 \fhe.t theénﬁﬁcation criteria for auditors and

accountants forgboth

Table 2.11 S the si lﬁtves AICPA Code of Professional Conduct and
o

IFAC Interpational Co hics f&}’rofessional Accountants/MIA By-Law Code of

Ethh&the description of

e@\’/z.lue.
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Table 2.11: AICPA Code of Professional Conduct and IFAC International Code of
Ethics/MIA By-Law Code of Ethics

AICPA Code IFAC International Code of \z

Ethics for Professional

No. of Professional Accountants / MIA By-Law Code Descripti r%
Conduct

of Ethics

responsibilities moral judgments i every situation

A
2 Public interest  Integrity, Professional competence  Acceptan Nuty to behave in a
and due care, Objectivity, and way that romote public interest,
lic

Confidentiality t(mst, and show
alism

1 Professional Professional behaviour Exercise of sensiw:ssional and

ofessi

3 Integrity Integrity
4 Objectivity and Objectivity An att? dds V%Le toan
Independence accountan is objectivity.
‘h&% @promise an
ntant's ob ity when
V iding attestation services are
% ibited Idkindependence.
\ "
ent and maintenance of

f comprehension and

5 Due care Professional competence and ‘Q\TT
) Py Xpe that allows a member to
y provide.services with ease and skill.
e
n‘ i

This is consistent withithe Islamic element ics that should be embedded in

the values of accouw du es.i as tﬁ(ﬁﬁmcept of justice, transparency, and

honesty of bein essionak.acc tants§mentioned in the Quran in Surah Al-

O

Baqarah,vers@s ¢ ! )
O

7, 1)) &

.\_ Wl s el i G i 0T L) oy s 1 e

L

ey

7 lievers, when you contract a debt for a specified term, write it down. And let a
scribe write [it] between you in justice.”

Q (Quran, Al-Bagarah: 282)
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2.5.4 Ethical Behaviour

Davis & Welton (1991) conducted surveys to evaluate the ethical re% of
business administration students in South Carolina. The questions werg designed to
evaluate students’ ethical judgement based on several scenarios given. Other than
accounting students and graduates, the ethical judgement of auditors/aceountants were
also analysed by the researchers. Douglas et al. (2001) examin ethical judgement

ni eli States. A total

judgement using modified multidimensional) ethics

accountants and financial managersffrom variw
in this survey. The measureme wefé justi a@
utilitarianism, care and reli iom M ar@ctions taken by the character

thre
in each of the scenari% spondjnts the @,%y were required to rate whether
4 s
they agree with the Wt eri \mg\g Ocmlefnfe%/ith two poles.

Next, F%Ié&g an (2007) Ef\ﬂysed ethical behaviour using vignette
!
r &}ﬁ@
e

. ¢ : . . .
question in t espondents’ atti towards bribery, coercion, deception, theft

and unfai iminagi bjt
4

resegrchd ethical behaviour a@g 252 undergraduate students in the United States.
\

T Ncal behaviours were personal use, passing blame, bribery, falsification, padding

\hand, Mubako, Baghchi and Marinovic (2020)

expenses and deception. Table 2.12 shows the measurements used for ethical behaviour

ased on the previous studies.
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Table 2.12: Measurement for Ethical Behaviour

Title / Author /
Country

Objective

Method / Measurement

Professional
Ethics: Business
Students’
Perceptions

James R. Davis
& Ralph E.
Welton

South Carolina

1991

To evaluate the
ethical
reasoning of the
business
administration
students

- Sample: 391 students from various years

Flaing
- Population: business students and graduates %e
ﬁm

- Questionnaire: 3 points Likert scale g
(agreed, undecided, disagree) to a to 7
statements of scenario
- The 17 statements:

Vii.
Viii.

iX.

Internally  questionable

financial records

Externally questiona

financial records

credit history
Loyalty to a fri
the company.

Activities im
term performance T]\N\
term perfor ce.
Un aNil" ies on entertai
Forgi arterl

et.
For qua.@;luq

anaggment.
om xp licieS/procedures should always
lo

adWs 0

t
¥ tments to

C

wﬁé&
CI’ECI or co Ce

S
it

ig eQ) meet a

a bonus).

'y
Ye,

influence

e says, even if it

ly for employees.
ers and not going to top

ess they are illegal.

pers reviewing/approving

report ore responsibility for following
olicy.

importance of a division (making most of

)‘bprofits) to a company allows for taking

\@;;rties.
i e

threat of being labelled “whistle blower”

expense




Table 2.12: (Continued)

(T;tle / Author / Objective Method / Measurement Fding
ountry \
The Effect of To examine the - Research Design: Questionnaire - Vignettes (| ihone

Organisational ethical point scale anchored (1 Completely disagree, and 9

Culture and judgement of Completely agree)

Ethical auditors from - Sample: 304 auditors at various experie vels

Orientation on different firms and positions within the firms

Accountants’ in the USA - Measurement:

Ethical 1. CPA X is approached by a prospe ient, a

Judgments current employee of a large isti client
corporation. The employee disclosesithat personnel

Douglas P. S., of the client organisation are idering forming

Ronald A. their corporation, which coul ual rrovid

Davidson & competition for their em r.

Schwartz B. N. Action: CPA X does not revealthe scheme ®
client. \Y'

Netherland 2. Aclient of CPA X re other client *d_{’)
indicates that he e s some small compensation

2001 i

from X for his seryices. b 4 b
Action: X takes t tout‘lggls : N
3. CPA X is developing a bid+for a“signific Y;w

client. Th W already expreSsed to the
expects the bi e. X the feg the client
dem is significantly be e coﬁ&ndering

C ney in the

the servi d that the auditwill lose

firgt*few years. r,'the Acpects to raise
%fee a fe d %@ad to generate

a prefits 0)

D¢ &aliber Iy sets €hebid significantly
& W COst. \iQ



Table 2.12: (Continued)

Title / Author /

Objective Method / Measurement
Country

4. CPA X serves as the auditor for Widget & C By
privately held firm. Widget’s market share has decl ed
drastically, and X knows that Widget will soon
bankrupt. Another of X’s audit clients 11
Company. While auditing Solid’s accounts re

X finds that Widget & Co. owes Solid 0,00 Th|
represents 10 per cent of Solid’s receivab
Action: CPA X warns the client, Soli
Widget’s impending bankruptcy.
5. In addition to practising public nting, CPA X is
heavily involved in communi ivities. X has bee
involved in fund-raising eff r the lo w
orchestra. In preparation for proposal P
international funding o isation,
president has asked X to i

Action: CPA X accepts audit engage ent.
6. CPA X has had

client, the CEO of a d pr\a%n mpany
potential client asks X'te arrange ion for on
as a staff audi ther ﬁ‘% s office. Altl‘& the
son is bright bly I ave been offered
otherwise: Q
Action: CP men kin potential
chent son an off

aged | Enterprlses a
ient campany, A X overs that the
intends to d ult on nlflcant contract

other o chentif&fmpames Southern

any with Lark is most

inen nd r nts a.%mflcant share of its sales.
ction: ]w%, Southern about Lark’s
mpendi def t

Test\A c

y, about

\-/
The Effects of - te Resea h Desi n@uestlonnalre (10 cm line with two
age, gender, ca les
education level ge e 11 hountants and Financial Manager
and work t Modified Multidimensional Ethics
experience of.an b avio ) - Justice, Relativism, Deontology,
accountant: yusm the tarlanlsm Care, Religion
ethical d isio Modi ce
makin si Mul d| i nager realises that if the projected quarterly
fuzzy onal Ethics flgures are not met, thus the manager will not
Scale (MES) elve a bonus. However, there is a customer order
Nmaram H., that if shipped before the customer needs it, will
hti F. ensure the quarterly bonus but will have no effect
laghi A. on the annual sales figures.
otfi F. H., Action: The manager ships the order this quarter to
ghipourian Y. ensure earning the quarterly sales bonus.

None
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Table 2.12: (Continued)

(T;tle [ Author / Objective Method / Measurement Finding
ountry “z

ii. A recession has hit a firm hard, and the par h
realised they must scale back. An analysis
productivity suggests that the person mos
likely to be fired is a long-time emplo ith
a history of absenteeism due to illness inthe
family.
Action: Instead, the partner in chargw a
younger but competent recent hir
iii. In financial difficulty, the docal II'business
owner approaches a long- riend to jorrow

and copy a proprietary da ftwar
package that will gr erati
future business. The so package retai ®
N4

for $500.
Action: The friend loans, theéysoftwarefpackage. ' _{')
- Test: Cronbach’s 1cients.
# =

Personal To evaluate the - Research Desi netteM{&;ie naire %&l None
Values’ Ethical point scale ranging‘from initely wou t’
Influence on the  Dimension of to 10, ““de ould.’ {
Ethical Decision - Sampl orki ionalgg( rious
Dimension of Making (Ethical  back nds)
Decision Behaviour) - Meas nt: Bribery erciony==Deception,

S

Making Theft, Unfair Di W
Fritzsche D. J. : P

and Oz E.

Pennsylvania

2007 | 0
P - 4‘/
Personal Toe esign: Qggstionnaire (seven-point Likert None

Values and tf& 1 ‘extre@y unlikely, and seven represented

Ethical b
Behaviour in ¥ 252 undergraduate accounting students from a
Accounting S iversity i SA
Students e . personal use, passing blame, bribery,
icati adding expenses, and deception.
Mubako &.,
Baghc
Udo G!
Mari M.
itedhStates

5
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2.6 Relationship of Accounting Ethics Education and Ethical Culture at the
Workplace to Values
Accounting ethics education plays an important role in educating th@wting
graduates with the personal and professional values before they begin . As soon
as they kickstart their career in finance, accounting/auditing or any refated fields, the
culture of the workplace will influence their values. This processfis called as the
assimilation process of personal values. This section ex Y;Jt'the relationship

between accounting ethics education (coverage of ethi urse awng styles)
L ]

and ethical culture at the workplace with the accounti aduates’ v s’ _\‘-}

b 4
2.6.1 Accounting Ethics Education N %

Previous studies have examinh relationshi
teaching styles to the professiona%d arsoal%’.
]

d appli

expected to deliver the right eNQ valu

E\
% 0

N |

Sari (20 dt

¢
Specifically %Ione thics
embedd%%

re fficient because the{@iénts will not be burdened by taking a lot of subjects

tWE thics courses and

co@%%ﬁng ethics education is

'educ t%ﬁ behaviour influences students’ values.
uéti@?cgn be taught but at the same time needs to be
N

er cor. Pweveé?ome interviewees opine that embedded methods

b

0 s. There are many values that can be delivered through ethics education e.g.,
i) discipline and patriotism, (ii) caring for society and environment, (iii) independence

nd responsibility, (iv) teamwork, and (v) deciding good and wrong behaviour.
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Sholihin et al. (2020) also found that business ethics courses affect the ethical
and moral efficiency of students. On the other hand, Movchan and Zarishniak?ﬁ)
analysed the syllabus offered by European universities and studied the ro@ctive
courses in students’ professional development to the development of thEAqsonal and
professional values (Movchan & Zarishniak, 2017). The mixture (Wosophy and
psychology with other technical subjects like economics and infermation science
contribute to the development of personal and professio QR:I was found that

students of different backgrounds possess different sets lues. .\d
L ]

Yv

- o ok
Weber and Glyptis (2000) also found that ess ethicsicourse pos‘z~ ly and
4

significantly influences student’s values and opiQH. Th M s’ vaIu@'nd opinion

survey (SVOS) was distributed to 129 ju@nes ‘sna.ld

the Business Ethics course. The students e found t%
sin e

befaore'and after taking
more@ncern about social

issues in the community and the rele of a‘ '0 in res ng to this issue.

(7] 6
It is also in line wi mstur wer@d that the inter-correlations
between perception in%wz ethics) ethidal ¥

erassessment and Hofstede’s four
g b 4 &
bad 1, 2004). The study on 450 business

dimensions of cultu»%ere sigi1 i gga
studies’ undergw@ wa d an@éﬂas found that the perception of business

!

¢

ethics Was@ntly orrel ed&viﬁ;ﬂ four dimensions of culture. Ethical value
Y

assessm% sigpifica con@\hed with only individualism-collectivism and

uncerta avoidance. Table 2(I.§Jshows the relationship between ethics courses and
N

é&ased on the previous studies.
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Table 2.13: Relationshi

p between Ethics Courses and Values

Title / Author / Theory / Method / Measurement Fin
Country Objective \
The Importance of Objective: - Research Design: Interview itive and
Teaching Moral Values To - Sample: teachers from private and public, ~ Significant
to the Students investigate vocational schools in Bandung

how to teach - Method: transcribe data using themati
Nurlaela Sari moral values analysis

at the school - Measurement DV: Embedded moral
Indonesia and whether value education to the existing cUfsiculum

the moral and Bakti Sosial Program, |

values have training, religious progr
2013 an impact on punishment method and ne

the students’ - Measurement IV: Disci d '
DV: Moral Value achievement patriotic. caring fo and

and environment, independ and .
IV: Moral Value behaviour responsibility, te ork and ability to Y'
Education decide good and ehaviour J ' _{')
The Role of Elective Objective: - Research Design:%Analysis/of s%/II ?Bsitive and
Courses in Students’ To determine - Sample: T i of e EUFdPean _ “significant
Professional the role of economic un i iversi T
Development elective The i Unive@

courses in of ersity.
Movchan, L., & students’ % @
Zarishniak, I. professional - Me : The comparison of syllabus

and personal content on W rs _\
Ukraine development %surer@% pti ndﬁcpurses

0 redﬂo students’(e ecti@aurses)
easurementof 4V: Q

2017 :

DV: Development Y.
[

IV: Elective Courses

Measuring the

i. Pe
.

Business

assesses
Impact of a m of ample Junior level business students  Ethics course
Business Ethics siness Ethi e-test and post-test were positively and
Course and \g se an 'distr' uted. Two-sample T-Test were used to  significantly
Community Seelci' mmunity 2 an the data influences
Experience o servi - MeaSurement DV: Student’s Values and students’
Students’ experience/on nion Survey (SVOS) values and
and Opinibn ?d nts’ Malues _-A'Measurement IV: Business Ethics course opinion
R{ d Y. taken in university
Weber,3,; Glyptis, NV
S. M O
2
DV Values and
inion

IV: Course and
Community Service
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Table 2.13: (Continued)

Title / Author / Country Theory / Method / Measurement Fi
Objective

Academic ethics: What has Todevelopa - Research Design: Quantitative itive and

morality, culture and measure of - Sample: 450 undergraduate busines ignificant

administration got to do with  examination students

its measurement? misconduct - Method: Correlation Analysis

- Measurement DV: (i) eight-ite

Gbadamosi, G. component of ethical values
assessment (adapted from Na?and
Peppas (2000)), (ii) Ho ’s four

2004 : . .
dimensions of culture (1 idualism-
collectivism, Power distance,

DV: ethical value assessment
and Hofstede’s four Masculinity-
dimensions of culture - Measurement |

] business et (Small, 1992) ")
IV: perception in business
ethics J ' =\
r g
Y" \ \T

2.6.1.2 Variety of Teaching Styles \

Yi and Abdul Samat (202 gyd th@l& eﬁj?ation subconsciously
N
0 e,
ents

[aF)

influences the understanding about thevalue vered. The subconscious

approach where teachers di out morals.o vall@/it students in classroom will
ng

help students have b%ﬂ ersta

standalone subjectpt teachels h‘moral%(g\ﬁd values. Students will usually be

required to expr&{he ethic
should be %s'a i
than co% ppro&c f

&
\Sholihin et al. (2020) %nd that virtual reality-based method used in business

ICS courses is impacting the ethical moral efficiency of students. Raji et al. (2021)
00 mentioned on the importance of Artificial Intelligence (Al) method in teaching

ethics to enhance the ethical values of the students. Student-centred approach, especially
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roleplay and case study, is the most frequent and effective approach to deliver ethics
education to accounting students (Brown, 1994; Huss & Patterson, 1993). Studewﬂd
to have a healthy interaction with educators who are actively partici[%\ the
teaching and learning process (Davis H. A., 2003; Klem & Connell, 2 he ability
to create a good learning and teaching setup in the classroom can influéCe the student’s
perceptions of competence and high engagement with self-regl%wvirning strategies

(Sierens, Vansteenkiste, Goossens, Soenens, & Dochy, : able'2.14 shows the

relationship between teaching styles and values. ‘\d
@
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Table 2.14: Relationship between Teaching Styles and Values

Title / Author / Country Theory / Method / Measurement Findi
Objective
Quality Teaching Practice: Objective: - Research design: Qualitative (Case %
Value Education in the To Study Interview) % tion
Language Classroom investigate - Sample: English teacher in school ugh
how - Method: observed and videota mbedded
Tan Yuan Yi and Norhanim  English two English classes taught by th value in
Abdul Samat teachers teachers (experienced and povice other topics
communica teachers). Then, they inter\M are more
: te values to using the stimulated-recY. influences
Malaysia students methodology the
- Measurement DV: es'of ' understandin
2020 spiritual, intell ical gof students
positive, interac izen, \J)ut the
DV: Understanding of economic and mode lues alues
Students about the Values - MeasuremeninlV: Embedded val delize’;&'
educatio eritopics ' _\
IV: Value Education (subconsc approacnr? 0
stand ubject (consciqus ‘r
almoro:IQg \ o~
- " a
The synergistic relationship ~ To - ign: Quantitative The
of perceived autonomy investigate interaction
support and structure in the  the Sa @ te  suggests that
prediction of self-regulated relationshi rom  structure
learning. p of condary was
perceiv % he first associated
Sierens, E.; Vansteenkiste, 0N with more
M.; Goossens, L.; Soenens, ~ aut - estio S were self-
B.; Dochy, F. sum oom with regulated
and th ed tea learning
: n (confidentiali under
Belgium osiructure ’ M sqer& DV: The conditions
the shortgned ion of the Motivated ~ of moderate
2009 dicti d ra&an'éﬁor Learning and high
of sel Q\ Que %.Maire (MSLQ; Pintrich, autonomy

DV: Prediction of s&\

regulated learning

IV: Perceived @my I ¢

regulated Smi arcia, & McKeachie, 1991)
i - rement of 1V: Students’
i eports on the interactions between

(—yem with their teachers.

L

4

support only

support and actur

7 2 <*
f v

2. %ﬂical Culture at Wo

N
place

E The working environment of accounting graduates is essential. Organisational
bh

ture in the working environment is the core system of the typical value of an

accountant (Douglas et al., 2001). Organisational culture in the working environment is
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the fundamental learning place in tackling external issues and adapting to new
environment for new employees (Yoo & Park, 2007). Every employee in the Wow
has their own specific culture that can either mirror the culture or perforr%\f the
working environment (McDermott & O’Dell, 2001). This is also supp Bandura
(1977) who found that top management can control the environment at'workplace and

can positively influence the values and ethics of the organisati Mit is essential to

have a good working environment that can positively influ

Zeb et al. (2021) also mentioned that organizational culture,gi ovﬁtio‘q-and

performance were influenced by the values of ind I. Dougl

the relationship between organisation’s ethicw M

auditors in the two largest internation@Th

research and it was found that audito ethwal\or'

positively influenced by organisaé l S almnra%?e : C}
9 Q—
Meanwhile, Sidik et al. ):I den@chool environment involving

a total of 200 Form %;ts fro %
ikert naire{ This study proved that supports from

rent .s@ools in Malaysia. The students
answered five-poim\ ca‘ M %
teachers, peers,@ an ; ent (aj\-é/essential in an organisational working
!
. ‘. . .
enwronment.%’xost gnifigant&Sup %Fﬁng influence comes from parental support.
This findin ws that s a me environments play a significant role in a
(é/ 4 by?* S
studgnt: ife. Table 2.15 show&) relationship between ethical culture at workplace
N
a Nes.

N

hical ntation of
00&& icipants in the
tio @rsonal values) is

—*
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Table 2.15: Relationship between Workplace Culture and Values

Title / Author / Country Theory / Method / Measurement Findi

Objective
The Effect of Organizational Theory: - Research Design: Questionnair e and
Culture and Ethical Orientation - Methodology: Path Analysis Am? inally
on Accountant's Ethical Hunt and (ANCOVA) ignificant
Judgments Vitell (1986) - Sample: 304 auditors at vari

experience levels and positio
o ithin the firms z

Objective: wi N

Tostudy the ~ M_easure_'n:entIDV. Vig
Patricia Casey Douglas, Ronald relationship gune-i)otlr: Sg.a Ak 49
A. Davidson & Bill N. between a Completely »
Schwartz working Momp etely agr NEive-it

environment - Coer?JsoL:;fe Sca-le o
Netherland a.nd ethical -

orientation honkgp 1983 g
2001

DV: Ethical Orientation

IV: Organisational Ethical
Culture

Social Environmental Support
in Various Types of Secondary
Schools in Improving Soft
Skills Among Students

Sidik, I. F., Awang M. M. and
Ahmad, A. R.

Malaysia

2018

DV: Soft Skills and&\

Interpersonal

To study the
relationshi

of

enviro al
tin

I g the

Objective:\aesearc

stiofnaire  Positive and
significant

skills, and
ng skills)
tiv:

nbirq@ntal Support (parents,
teacher, and peers)
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2.7 Relationship of Values to Ethical Behaviour

The study of the relationship between values and ethical behaviou%zeen

discussed for years. Douglas et al. (2001) found that ethical orientati:i:lvales) is
86

related to ethical judgment. Under the umbrella of Hunt and Vitell’s eory, the

ethical judgement greatly influences one’s intention to behave ethically» Questionnaire

was the instrument used in this research, with a sample o BWtors from various

experience levels and positions in the chosen firms. T et eA anal

sed using
SAS Proc GLM. .
N4
| S
Next, Fritzsche and Oz (2007) used Schwartz’Swalues ih exal nin%}ﬁ'personal

0 ethi%sg?nensions of

lig different values

values that working professionals can relat%z fiv
decision making (ethical behaviour). @’s value

across the nation, however only fiv€ values w qu &- study i.e., altruistic
O
re

values, self-enhancement value%lona 0

s A & .
change values. The study found al ues p@lvely and significantly affect
el as

ethical behaviour. Th%Cmpris ﬂle\ST)?M working professionals from
4 2
various background\ | \ %éy
A N
SchwziEN@Iue were use lﬁLMubako et al. (2020) to study the personal
lue

'
e the ethigal ehas&:nur of accountants (Mubako, Baghchi, Udo, &

values tha

Marin 0). Tr{s y2S measurements of ethical behaviour include personal use,
N

pa me, bribery, falsifi@cﬂbn, padding expenses and deception. It was found that

ancement has a positive significance while conservation and self-transcendence

0/6 a negative and significant relationship with ethical behaviour. Openness to change

shows no relationship with ethical behaviour.
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On the other hand, Subramaniam et al. (2017) conducted a study to investigate
the professional values of ethical behaviour in academic offences (Subramania it,
& Hassan, 2017) using the professional values based on the MIA By-La\(%ktudy
found that professional values of confidentiality, objectivity, profes ehaviour
and competence and due care have a positive and significant reIatioWwith ethical

behaviour. Integrity values have a negative and not significant relationship with ethical

behaviour. Table 2.16 shows the relationship between v d e'hical behaviour

based on the previous studies. \d
3

Y-.
Table 2.16: Relationship between Val@thical e?li}oy’r _\‘-}
M

]
Title / Author / Country Theory / su(enﬁm/ \Y Finding
Objective ‘e& Ve

.y
The Effect of Organizational Theory: cVesea : é Positive:

Culture and Ethical Orientation 1. Hunt and Ques Ethical

on Accountant's Ethical Vitell (13& - Sample: audit@t various  Orientation

Judgments Objective: To sitio in the firms (values) is
related to

Douglas P. C., Davidson R. A.
& Schwartz B. N.

- e B
gﬁ , %nge : Vignettes ethical
ue @ (nin€-poin ci@rt scale anchored judgments
( C(‘)‘mp disagree, and 9
ompl agree)
Mea! ﬂ}nent IV: Forsyth’s
1 ngonomy of ethical

| i@gies Ethics Position
7 % tionnaire (EPQ) - idealism
(4 relativism (nine-point scale

nchored (1 Completely disagree

§ and 9 Completely agree)
O

Netherland

2001

DV: Ethical Judgement (E%
Behaviour)

IV: Ethical Orienta@

(Personal Values zldea &
Relativism) \ P ‘I
1

> )
Personal V ence gn 0] 'egtiv Ty - Research Design: Positive
the Ethical n of examine.~ Questionnaire and
isi i b g :perSOﬁ&values - Sample: 174 working Significant:
that Wprking professionals (various Altruistic
h .and Oz E. ‘Ofessionals backgrounds) Values
e to Ethical - Method: Path coefficients Negative
N/ania Dimension of - Measurement DV: Vignettes and
Decision (10-point scale ranged from 0 significant:
Making (Ethical “definitely would not” to 10 Self-
Behaviour) “definitely would”. enhanceme
\V: Ethical Dimension of - Measurement IV: Schwartz nt values
ecision Making (Ethical Model (seven-point scale
Behaviour) anchored with the bipolar
adjectives not important and
IV: Personal Values (Schwartz) extremely important)
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Table 2.16: (Continued)

Title / Author / Country

Theory /
Objective

Personal Values and Ethical

Behaviour in Accounting

To develops and
test an

Method / Measurement Vm

- Research Design: Question hositive
- Sample: 252 undergraduates nd

Students integrated model accounting students from‘a Significanc
that explains fourth-year university i e:
Mubako G., Baghchi K., Udo how Schwartz’s USA Self-
G., Marinovic M. values influence - Method: Factor-based partial Enhanceme
the ethical least squares structural.equation  nt
United States behaviour of modelling (SE Negative
accountants - Measurements DV: Personal and
2020 i ribery, Significanc
ificati adding plnses, e:
DV: Ethical Behaviour Conservati
0
IV: Personal Values s ‘QQ%'
- _\:I])'anscende
ce
Not
Significanc
e:
V Z‘\ ¢ Openness
% N & to Change
Ethical Behaviour of To investigal - Researc sign:@stionnaire Positive
Accounting Students and the professional” - le;"10 stu&gts from local and
Intention to Make an Academic  valu %cal iversities lstajaysia significant:
Offence behavigur i 'Y Method: SP xplanatory i. Confi
approach Q denti
Ranjheta Subramaniam, Abdul e - IMeasur ﬁ@;nt DV: Academic ality
Basit & Zubair Hassan K ffen ii. Obje
Malaysia -] Meas ent 1V: Values (five- ctivit
2017 c | poi; ikert Scale - Strongly y
DV: ethical behaviour -5 and Strongly Disagree- iii. profe
(academic offence) 4 g % ssion
IV: Values \ (Ui, Confidentiality al
\ l % ii. Integrity beha
&) iii. Objectivity viour
\ } O iv. Professional Behaviour iv. profe
J' C—) v. Professional Competence ssion
(_} and Due Care al
% é\ comp
etenc
% g P 4 Y. e and
due
A S care
Negative
\ and not
significant:
0 Integrity
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2.8 Relationship between Accounting Ethics Education and Ethical Culture at

Workplace to Ethical Behaviour YV

Accounting ethics educations and culture at the workplace directly @e the
behaviour of accounting graduates. This section explains the relations een each

independent variable to ethical behaviour based on the previous studl

2.8.1 Accounting Ethics Education z

Accounting ethics education aims to deliver go lues to d‘ents The

courses offered and the styles of teaching used b ucato adex&f{an are
expected to enhance students’ ethical behaviou

(\l: °\ év
2.8.1.1 Coverage of Ethics Courses O

NP

Ethics education is a form tiqp Feceiv a nting graduates during
their studies. There are variouﬁs ont ctiv _&(éss of ethics education on the
ethical behaviour of s Wmou# stu esl fo hat education does positively
influence the behawour of student: a‘l‘ @ana Abdullah, & Ternripada, 2022;

Mayhew & Murp 0 ,S ilow Kus anto & Abiprayu, 2021). Mayhew and

Murphy (200@&1 that ethi (}J:atmg'l'nfluences behaviour in reporting financial
statemen uasrngﬁne ta ~gQ%s/tlonnalres. The study also found that when the
‘bﬁ de pu

reporti viour is bj\/T 0 the cohort, participants who completed the ethics

p mlsreported at S|gn|f}ntly lower rates than those who did not receive ethics

d learning styles could directly influence ethical behaviour. Hence, it is shown that

Q m. Susilowati et al. (2021) supported this view in the sense that ethical education

ethics education influences students’ ethical behaviour.
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On the contrary, few studies found that education could not influence human
behaviours (Davis & Welton, 1991; Stephens & Stephens, 2008). Davis et al. )
have found that ethics education could not influence the ethical behaviour (@ﬂting
students. A sample of 391 students from different years was requi answer a
questionnaire. The students were then divided into two groups i.m group was
exposed to ethics education and another was not exposed to et education. The
finding showed insignificant differences between the gr blel2.17 shows the
relationship between ethics courses and ethical behavio sed oh previols studies.

| 2

TS
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Table 2.17: Relationship between Ethics Courses and Ethical Behaviour

Title / Author / Country Theory / Method / Measurement
Objective
Professional Ethics: Business ~ Objective: - Research Design: Questionnair
Students’ Perceptions Tostudy the - Sample: 391 students from
relationship various years: Lower Division thics
James R. Davis & Ralph E. between (freshmen and sophomore) training
Welton ethics Upper Division (junior and semior)  with
education and 184 and Graduates 76 ethical
South Carolina ethical - Method: Kruskal-Wallis ay behaviour
behaviour analysis of variance Ses
1991
- ments
DV: Ethical Behaviour W
@
IV: Ethics Education %J ' C}Y‘
g
b 4 ¥ i
A g \J
The Impact of Ethics Objective: wQu |onnair$/Positive
Education on Reporting To study the r of and
Behaviour impact of an significant:
ethics i de ethics
Brian W. Mayhew and Pamela  education \ r@w 5" education
R. Murphy program on tuden e sige ogram  can impact
reporting wh x\n@?cei e & thics ethical
behavi p behaviour
Canada -nMethod'zuasi-efs%imental
R 7 %
2008 \ The
een reported and
DV: Ethical Behaviour in s (vignettes)
reporting financial statemts i . qas@ nt IV: Exposure to
i tion (yes or no)
o _ 2 e‘ﬁucs educa
IV: Ethics Education \\\ (f}/
Encouraging studen h iveyto - arch Design: Questionnaires  Positive
behavior through ethic <<Szimple: 273 students and
climate in highe Mon t’ of \(proportionate random sampling)  significant:
Method: Path analysis Learning
Susilowati, usmtriyanto, - Measurement DV: Ethical styles and
and Abipram ion, Behaviour Ethics
b o % - Measurement IV: (i) Learning Education
Indon & Styles (kinaesthetic, aural, visual,  to Ethical
and read/write), (ii) ethics Behaviour

g
o

haviour

Theory:
Deep
: Learning Styles, Ethics Learning
ucation, and ethical climate  Theory

Z(K
%hical behaviour
N

education (moral awareness:
thieving, sexual abuse, and hiding
other friend’s fault), and (iii)
ethical climate (perceptions of
what happens ethically correct and
how ethical issues must be related
to cheating)
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2.8.1.2 Variety of Teaching Styles

Different kinds of teaching and learning styles can be used to cater dw
types of learners such as active, visual, auditory, and kinaesthetic. It W@ that
active learning method has positively significant relationship with e wareness
(Okougbo & Okike, 2021). Meanwhile, Healy and McCutcheon (Zmdicated that

accounting students benefit from case study and problem-based leaming in groups in
ways that they gain confidence, self-learning skills an@icmirlg skills.
However, some students prefer traditionalglearning th.o\gl' iQ(nore
“
straightforward and sometimes easier to underst nd acqu‘i're no Iedg@kougbo

& Okike, 2021; Covill, 2011). As different edticator

preferences in their styles of teaching an@g

considered and used for the teaching and I€arning_to
31 t

m dent: e different

ous jmethods should be

I}E' erfal and&e;x\ternal potentials. Table

allows the students to explore antwpoli
“« Q-
2.18 shows the relationship betweensteachin an(&ﬂwical behaviour.
N
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Table 2.18: Relationship between Teaching Styles and Ethical Behaviour

Title / Author /
Country

Theory /
Objective

Method / Measurement

Findin

Accounting ethics
education and the
ethical awareness of
undergraduates: an
experimental study

Nigeria

Okougbo, P. O.,
Okike, E. N., & Alao,
A.

2021

DV: Ethical
Awareness

IV: Effectiveness of

Teaching Method (EIC

vs Traditional)

CV: Age, Gender and
Grade Pointer

Theory: Chan and

Leung (2006)
stated that EIC
have a positive
impact on moral
awareness

Objective: To
examine whether
an ethics
intervention
curriculum (EIC)

influences the
ethical awareness
of undergraduate
accounting

students

\easu ment DV
Ethica Fe\mp@%
Ady, e
? stadies with five-

- Research Design: Questionnaire and
(pre-test post-test non-equivalent ignificant:
ics

control group design)

- Methodology: ervention
i. Pre-test and post-test for tw urriculum

groups; Group 1: Acti (EIC) (active
learning methods using learning
and Group 2: Passi ing method —
methods using digital video,
methods (lectu group
delivery) learning, case

ies,

Likert
tity u@cal, 2
3 neutral/4 ethical, 5
ethical%
S : Effectiveness
0 raﬂit@. ethod (passive
| reu'n method - lecture note
eli gf\and Ethics Intervention
iculum (EIC) (active learning
— digital video, group
ng, case studies, roleplay,
@y that comprise of below topic:
i. Introduction to accounting
ethics using ethical video
dilemmas
ii. Applied Ethics Cases
iii. Burden of Proof
iv. Code Challenge

v. Role Plays
vi. Case Studies
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2.8.2 Ethical Culture at Workplace

There are also studies about the ethical culture at the workplace an%iical

behaviour. Douglas et al. (2001) and Ojo (2008) have found that horking
environment has a positive and significant relationship with ethical judgement and the
intention to make ethical behaviour. The dependent variable,$gement, is
measured using vignette questions. Meanwhile, the indepe deWables use the CEP

questions, as discussed before. '

' o

Sautar and Molster (2004) have discussed th kplace [cultur b'/ T\@urlng

the ethical decision-making in dealing with s rtles su rlors,‘iﬂstomers

other employees, suppliers, competitors oV megﬁ Is, t ion matters,

investors, the nature of the product 0 mental ers. The ethical

behaviour that has been used in t study ar wm Eéf\mformatlon lack of
T

Concern for the long- term atﬁon, k|n e rules/codes or law,

gift/bribe/irregular payment ma by’ flcatlon of information and

gift/bribe/irregular pa% ade tothe n1pa,®~ he study found that the top
'
decision

'3
management's ethlc\ i
company stratlfégoli

\'m(l nce the mployees' ethical behaviour in the
Lo . .
ethical cultur Wofplac d'ethicalPbehaviour based on the previous studies.

>

e. Tfab:j%.ﬂ.lg shows the relationship between the
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Table 2.19: Relationship between the Ethical Culture at Workplace and Ethical

Behaviour
Title / Author / Country Theory / Method / Measurement ﬂ ing
Objective
The Effect of Organizational Theory: - Research Design: Questionnai Positive: The
Culture and Ethical - Sample: 304 auditors at various working
Orientation on Accountant's  Hunt and Vitell experience levels and posit environment
Ethical Judgments within the firms is related to
- Method: A path analysi Ethical

Objective: To

Douglas et al. study the - Measurement DV: Vign (nine-  Judgement
relationship point scale anchore pletely  (ethical
Netherland between a disagree, and omp te_Iy agree) behaviour)
working e
2001 environment and
ethical
DV: Ethical Judgement J(l;?h%ﬁ';ent ' "}‘r
Ethical Behavi .
(Ethical Behaviour) behaviour) _\
IV: Working environment T
The Impact of Work Objective: To Ethical
Environment on Ethical study the ethical g - culture at the
Decision Making: Some culture at th % workplace
Australian Evidence workplace \ influences
experienced by the ethical
behaviour

Sautar et al. Australiq
worker: e

Perth

egular payment
ade ‘t% ompany
Falsification of information
i
a

2004

i
DV: Ethical Behaviour ‘ z |

i ibe/irregular payment
to a company
easurement 1V: Ethical culture

\" m 56@ in dealing with; Superior,
\ l %&«Smer, Other employees,
& % pplier, Competitors, Government

fficial, Taxation matter, Investor,
h

N
\ 8 l (_"The nature of the product and
% I J 3 “') Environmental issues

IV: Ethical Culture

uencesthat Nigeria PLC, Ikeja, Lagos State,
organisational Nigeria (stratified sampling

Influence a‘uonal’ jegilve: - Research Design: Quantitative Positive and
Culture ee Wor mgertain - Sample: Entire workers of Nestle significant
ior infl
0jo, O cum{ as on technique)
\ employee work - Measurement of DV: Work
EEE . behaviour Behaviour
012

- Measurement of 1V: Organisational
0DV: Work Behaviour

Culture
IV: Organisational Culture
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2.9 Hypothesis Development

This study has developed five hypotheses to be empirically tested. The th

of hypotheses explains the coverage of ethics courses, teaching style a@re at

workplace to the values. Next, the hypothesis on the values of ethi aviour is

presented. The final section explains the role of values in mediatingythe coverage of

ethics courses, teaching style and culture at workplace to the ethical behaviour of
¥

accounting graduates. The hypotheses were tested using s qL'ation modelling

(SEM). '\d‘ -

é | &
2.9.1 Accounting Ethics Education to Valu ’ \Y

X
The first two hypotheses developed w tud)??re retated to@unting ethics
education, specifically on the coveragwa S courses vari %f teaching styles

with the values of accounting graduﬁg? \Y ,<\
o
o A

S a’ﬁ? &

2.9.1.1 Coverage of Ethic
C:J N
Sholihin et al. (20 found& usﬁ:ég«ethics courses do influence ethical
moral efficiency&g and-~Hoff (19 rgued that ethics classroom should be

N
used as a con%\hesslaiﬁn (}!ﬂn&a%/éreness training. Movchan and Zarishniak

O
(2017) f Qﬁét the felectiv c@e on professional development can improve
i
1

studen&’ qualities in terms of pcr') fessional and personal values. Sari (2013) also found
\

t hics education in the classroom has a positive and significant relationship to

Ques. Weber and Glyptis (2000) found that business ethics course is positively and

nificantly affecting the values and opinions among business students. This is in line
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with Gbadamosi (2004) who found that the perception on business ethics is highly

correlated with Hofstede’s cultural dimensions and ethical values assessment.

N

According to the theory of deep learning, ethics course is important to’deliver
values to accounting graduates (Kolb & Kolb, 2009). The formal learning space helps
to stimulate deep learning process and create a conducive and eﬁ&ronment for
students to learn ethics and apply in their daily lives. As such, dy developed the

following hypothesis. .'\d

H1la: There is a significant positive relationship‘betvyeen th! cov!e’ra'ge:if';ics

courses and values < P 4 u \T

NEE
2.9.1.2 Variety of Teaching Styles a@s CS<
NS

There are various teac c's,)lesﬂ e &ﬁed by educators or
%nﬂ%sj/i?ﬂiﬁggmy-based learning media

was found to be a new way ch btfines tl ic tq\!t\udents (Sholihin et al., 2020).

It is supported by Kun%al (w fol

followsi.e., visua}@%, aud‘tory ) 28%

academicians in the teaching

s

hat learning styles’ preferences as

&

ding/writing (R) 38% and kinaesthetic

&4,

(K) 35%. Addi y, atotal 0f48%

'
mode (K ,

aligne ajietal. ( 21)rthat

i0 students in the study prefer to have more

£s,

, Pani, & Sethuraman, 2009). Hence, it is

&/

eals that Al tools as a medium to teach ethics give

4y
&

poqiv% pact on the ethical VatUes of individual.

% Yi (2020) discovered that in order to communicate values in the classroom,
bconscious approach is relatively more effective than that of conscious approach. It

is especially more effective in the teaching of spiritual, intellectual, esthetical, positive,
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interactional, citizen, economic and modernised values. Subconscious approaches are
indirect approaches where teachers embed ethics education in their daily teac%t
was also found that the interaction suggests that structure was associated Wi%\ self-
regulated learning under conditions of moderate and high autonomy from the

educators only (Sierens, Vansteenkiste, Goossens, Soenens, & Dochy2009).

&

thod (case study),

bgst'\m'etyds for the

teaching of ethics in accounting. Brown (1994) stated that roleplaygis ‘an*e ive
Loy

teaching style that delivers the values and accom all ethics eddcation @als. Van

Ments (1983) articulated two advantages ofWay \h\c nging@ﬁudes and

\ 6‘
Additionally, deep Iearning@eory as \ted\lTat géing styles in different

N,
learning spaces influence the dg%ung Brocess,of indi als. Hence, the teaching

styles used to teach ethics anMiveT s to Q}ounting students are vital to

achieve the main objectiv zthics educat n.llrx@%rt, the teaching method of ethics
S 2
education is expectw ct lt W of a

developed the f m hy [ &
& | %a" ,‘_’)O

positive relationship between the variety of
Ny

Earlier, Huss and Patterson (1993) found that presentat

treatment of students as colleagues, and student evaluati

providing portrayals of generalised social{pr S. Q\

cCounting graduates. As such, this study

H1lb: There is a significant

a
)A"C p, 4

teaching styles and values. & X
i AV

~ $

Culture at Workplace and Values

Q Douglas (2001) stated that working environment is related to the ethical

orientation of individuals. Working environment can influence an individual’s values
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or ethical orientation. The manager and top management roles are crucial in maintaining
good working environment. Ethical leaders or top management can shape e

behaviour through social learning and exchange process (Bandura, 1977®t al.,

2021) also found that the values of employee were influenced by th izational
culture, innovation and performance. Q
Next, school environment also positively affects the stu soft skills. School

is a social institution that serves and delivers educati cesQl?nts. Sidik
(2018) stated that working environment influences students® softskill e%xavqrples
| _— N | &
of soft skills that the students can gain are higher inking, inter sonal‘éhd social
4

skills, leadership skills as well as problem-solels \

This study examined the relati@tween

and values. According to Hunt andgVitell’s the \SQ$

Y
{\%’

cul at the workplace

@,the professional and

organisation environments affe ntin§' graduates in ing ethical judgements.
&
Values is a main guide for accoumting in d@ion making process. In deep
learning theory, the %x of iform lea@y%g spaces, like the workplace
'

'3
environment, will also infl n(:l \dﬂu\ als (I@’& Kolb, 2009). As such, this study

developed the f@ hy i O
(O o" R

H2: There is a significant and positi‘\ie relationship between the ethical culture at
PO AE
the workplace and values. & X
L 1
N
\A S

Values and Ethical Behaviour

Q Values are expected to influence the ethical behaviour of accounting graduates.

Douglas et al. (2001) found that ethical orientation (values) is related to students’ ethical
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judgments. When students are qualified to make an ethical judgement, it will lead to
ethical behaviour. Other than that, Fritzsche and Oz (2007) used Schwartz’s v?ﬁn
examining the personal values that working professionals relate to the%\hical
dimensions of decision making (ethical behaviour). The author founﬂ*ﬂy altruistic

values positively and significantly affect the ethical behaviour of professionals.

U

Mubako (2020) also used Shwartz’s values to ide tifwmy relationship to

ethical behaviour. Based on the study, self-enhancem nd,ta have,a positive
significance, while conservation and self-transcendence have'a n at.iv\rq s‘rgn\iNQi'cant

relationship with ethical behaviour. Openness t ge shows no elatlorréhip with

N ession@alues ie.,

al competence and due

ethical behaviour. Subramaniam (2017) also ?un'd
confidentiality, objectivity, professional @N: r, pr

care have a positive and significant rm i

|pw
individual values will influence h ;He)be%av%
|%in

such, this study developed th gh eslis. A‘g

- ] N

2.9.4 Medi@lu of Ac yti aduates)
Q- &
I08s studjes ha }ound{h}t the accounting ethics education (ethics courses

s

and @ng styles) and ethicz@nure at the workplace influence the values. Previous
S Iso found these values were influencing the ethical behaviour of individual.
Based on this proof, this study developed hypotheses using values as the mediator of

e relationship between the accounting ethics education and ethical culture to the

ethical behaviour of individual.



2.9.4.1 Accounting Ethics Education, Values and Ethical Behaviour Y.
Values is expected to mediate the relationship of ethics courses o M the
university and teaching styles used by the educators or academicia the ethical

behaviour of accounting graduates. Y’

29.4.1.1. Coverage of Ethics Courses, Values and hia Behaviour

The effectiveness of ethics education is still de e unti tw. Previous

L ]
ion in influenc g'ind@&'als’
K\

ti, Kusmuriyanto, biprayu,
F

\Hics e@)n can help
akeétcal decisions. On

the contrary, there are minority stu@)which kT Qk.dicting results where
ethics education did not influer%al behavio avi&g'Welton, 1991, Stephens
&
& Stephens, 2008). \A
Subramaniam % stated:lh

behaviour, profe@omp‘ten nd du%care have a positive and significant
e

studies have proven the effectiveness of ethics edu
ethical behaviour (Mayhew & Murphy, 2008; §usi|o
2021; Sampewai, Jurana, Abdullah, & Ternripada, 2

N
students understand values that can h\&?ﬂde the

&

relationship w. Nu e hlga \'louc)@ccountmg students. It shows that values
o 4
n

are affecti% dual$’ ethic be@ur. Previous studies (Uyar and Gungormus,
2011, i 3) h{v oWn t)@ethics education has a positive and significant

N
ip to values. \c'7

According to the deep learning theory, the formal learning space can influence

Oﬁvidual behaviour. The person and environment influence the behaviour of an

7
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individual. Thus, the values taught in formal ethics courses influence human behaviour.

Based on all of these sources, this study developed the following hypothesis. YV

N

H4a: Values mediates significantly and positively the relationship between the

-
X

29.4.1.2. Variety of Teaching Styles, Values and Ethiv.Vﬁaviour

coverage of ethics courses and ethical behaviour.

In terms of teaching style, there are various in tyldm?ave been
eon (Q608)
S

indicated that case study and problem-based g in ‘gro ps “€an en‘rﬁnce the

suggested for the purpose of the teaching of ethicsy Healy and' Mc

b4
ati et @-(2021) also

confidence, self-learning skills and lifelong Ieam'

found that learning styles used by studew

learning method was found to be the most preferr

& Okike, 2021). However, Covi ) fgw%c lle udents do not share a
em

negative view of the traditionﬂe\

Previous stud\%xmt qucons ous .@r%oach can affect the values of
Samat,

'3 4
~Br n(l@also mentioned that active learning

ical, behaviour. Active

students (Yi & Abd
c stugare effective in delivering values and

methods such \!%WIay

!
accomplishin&v ucation go&ls ©n &%Qs England (1967) stated that values affect
individuals’ k’cal bgh o f:

org@n. The “value profiIQ%f:S:e American manager” has been used in this study,
\

N .
e:émes of managers do affect how they behave in an

a N value is associated with different groups. The top ten values associated with
le in an organisation that shape their behaviour are ability, ambition, skills,
operation, aggressiveness, loyalty, trust, honour, tolerance and prejudice.
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The effectiveness of accounting ethics education depends on the delivery
method. In deep learning theory, the delivery method or the learning styles ole
learning spaces influence how accounting students behave. The vaI@ the
accounting students learn through the ethics courses influence their iour. Based

on all of these sources, this study developed the following hypothesis.

\,

H4b: Values mediates significantly and positively the refétionship between the

teaching styles and ethical behaviour. e '
NY.

| &
2.9.4.2 Culture at Workplace, Values and Ethi haviour =\
4 b

\Nh N
As for the ethical culture at the workplace, the of+the topégﬁagement in
guiding the organisation to have goo@u C nce ethical behaviour is
avio

crucial. Soutar (2014) found that beh aﬁ? a th&/vorkplace influences

employees’ ethical behaviour. Dou? 004) also faund tgf_%he working environment
o

is related to ethical judgement (8thical behaviour)¢ Ojo (2&6’8) found that organisational

N

culture has a positive i ueng on the Jmpl qw@mhaviour.
4 ¢ &

Mitonga—l\&snd Cillie 15) fcg&lhat leadership is one of the essential

values for all ployers an e<%nt in handling the behaviour in an
g ers ! g3y
organisatiopaUnethical behavi @rganisation’s top management can undermine
the em% ommftrsﬁz/lito -Monga & Cilliers, 2015) and affect customer
. N o

loy. the orgamsatmn.\ﬁys affects the organisation’s overall performance

‘@ne & Promislo, 2014).

This is consistent with Golestanipour (2016) where the study found that the

spirituality of organisation will mediate the relationship between the ethical climate at
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workplace with the civic virtues of the organisation’s members. In situation when any

organisation members perceive ethical dilemma, organisation members will v

wellbeing of other members, and thus encourage the sense of communi@ping

others. The courtesy of help will lead to altruism and extra ehaviour
(Golestanipour, 2016). Haldorai et al. (2020) supported this view in tRsense that they

found the workplace spirituality or value mediated organisational justiCe-organisational
citizenship behaviour link and ethical cIimateworkaa@Zeha"iour link.
The informal learning spaces in deep learning theory i IuMaivaal’s
behaviour. The environment or cultural Workpla$ences he
4

organisation. In the Hunt and Vitell theory, tfw \oi\e ironm@"on ethical
N

behaviour was highlighted. The workplage’ ural es individual’s

ethical judgement. Hence, an individua ehaviour

on a%s
(¢
the following hypothesis. \
A o

“ &
Q\%
\J [Te) D

H5: Values mediates Asigmﬂycantly and positivg!}'/ the relationship between the
) = -’s—/o‘ &

ethical culture at workplace and ethical behaviour.

als&Qinﬂuenced by the

values embedded at the workplacesBas

so@)c%, this study developed

on@ literature review, developing the theoretical

wapter"f
N
fr and formulating hy@heses of this study that are predicted to influence the

behaviour mediated by the values. In addition, the relationships between
Oiables are based on what have been proposed by several ethical behaviour models,
theories and frameworks. These relationships also were empirically proven in past

studies and appropriate to the nature of the accounting and auditing profession.

92



This study adopted Hunt & Vitell’s theory of ethics (1993; 1986) and the
effectiveness of learning ethics in the accounting education model by Igbal (2?10
link the relationships between the variables and predict ethical behaviour. %Xpter
also discussed five hypotheses which examine the relationship of a ing ethics
education, ethical culture at workplace and values with ethical behaviogr of accounting
graduates. The hypotheses of the study are: \,

(i) H1la: There is a significant positive relationship bet c co'/erage of ethics

courses and values. ‘\d
oy

(i) H1lb: There is a significant and positive @Hip betwe th} &P}ty of
teaching styles and values. \4' \)‘T

(iii) H2: There is a significant and positivetgelati ship\bet n th(%f;zc:il culture at

the workplace and values. \ >
(iv) H3: There is a significant posi%lations \%e V@ES and ethical
‘% 6 S

behaviour.

“« Q-
\m &
(v) Hd4a: Values mediates signi ntll p itive@ relationship  between

the coverage of et es andethical b[ehabur.
4 $ &

(vi) H4b: Values %s signi W and gﬁvely the relationship  between

Q
—

the teaching,styleSrand

!
¢
(vii)H5: \@edia S Si ic{nt% d positively the relationship between the
\
eth% re atwor ?e and&ﬂcal behaviour.






