CHAPTER FIVE \i

DISCUSSIONS OF THE FINDINGS, IMPLICATIONS AND SOi@LUSION
5.1 Introduction

This chapter presents the discussions of the findings, implications, and"conclusion of this

study. ? ;
5.2  Discussion of the Findings !'\d

The purpose of this study was three-fold; (a) togs\tigate the pe [jtiatzgzﬁ parents
S

and teachers about schools’ partnership practices fo moti?g arental inQelvement. (b)
N

To identify the level of parental involvemwce se \\prima “schools. (c) To

determine the variables that explain theK sinth of %@tal involvement.

} 2 Q
This section presents a discussi parﬁbipa qper@'ﬂons of schools’ partnership

&

practices. This discussion is me T dimedstons and themes (a) Learning at

home, (b) Communicatic%icisi?w}g{ (dbx/olunteering, (e) Parenting and (f)
2y

Collaboration with C Wnity. and thors (1999) pointed out that school

partnership practicwa ena falcﬁws’s to become involved in their children’s
(N A

education at e t scheol, wﬁic\@_jmprove parental attitudes towards the school.

q;‘J invalved in the education of children without school

Some fa wn be’a
) ) N
assistapceHowever, their studyb@gests that schools’ support for partnership involves all

famidi cluding those with lower educational background (Sanders, et al., 1999).

QThis study found that overall parents and teachers had similar perceptions.

Participants from teachers and parents scored a mean above four (4) (refer to 4.2.2 Research

5.2.1 Parents’ and Teachers’ PerceBtion of School l;zirtnership Practices

o
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Questionl A), which means that both groups had positive perceptions for all of the six

school partnership practices (student learning, communication, de%?making,

volunteering, parenting and collaboration with community). Moreghrents and

teachers who participated in the qualitative part reported similar perceqtions wards school
partnership practices. However, more parents had positive percep% an teachers in all

six dimensions. For example, more than 50% of teachers h n%e perceptions in three

of the six school partnership-practices namely ision- mawarentmg and

collaboration with community.
An explanation for the higher ratings of p ts fo;;t e hoo actlces than

teachers’ ratings is that parents might just ex% th%\ 1§} roleiévgbteachers played
in supporting partnership practices. I\S@that the<Jlower Cg&:gs by teachers are

describing their actual partnership p tices an e C te than that of parents.
Firstly, participants in the quallt rte (refept %4/ eme A and D) that schools
sometimes provided limited s r p rﬂ%vjc;l “ént, which means that the support
offered by the schools fo%a nersh pr t}c s S an average support. For instance,
parents were not invo ?&Qall trle ns th e school made, but they were involved
only in some of ecisi ns rpctl a ect their children. Sometimes the schools
involved only ca d parentsjin h &Jslon -making. Similarly, parents were invited to

volunteer non-fea¢hing’” tast- arents might exaggerate this limited support by
A <’

teache ing high ratings. ™~

iondly, Parents’ exaggeration of teacher practices might be due to their respect for
a

chers of their children. Generally, Somali people respect educated individuals in the
society and they are given names and titles that indicate a high level of respect. “Teachers
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advised, fed, and even disciplined children. Teachers are the most trusted members in

Somali society, especially the ones who teach at the Koranic schools” (Abd, llaR Aﬁmed

2015). Moreover, Quran and Sunnah states the high position of know Su&awd scholars

T

“O you who believe! When you are told to make room in youw'ermgs make room;

i %,dl perse. God elevates

God is Aware

and orders Muslims to respect scholars. Allah said:

God will make room for you. And when you are told to

those among you who believe, and those given kn

@
of what you do” (Al-Quran Al-Mujadilah 58: % | _\f—}
4 Y

Thirdly, the other factor which is resp e fo S ex@bratwn is that

parents are worried about the difficult condchh'ch e

that parents speak positively about teac if .they

difficulties. For instance, Black (20 ound Wa%vs sp@osﬂwely about the school
Q—

practices of communication w t reall at t t-teacher ratio is high at the

24

sw d. Studies showed

-

school and teachers’ busy, e e. l
Studies |nd|cate thatlao {e ers'- many difficulties. Teachers earn very

l

little from teachlng hat IS nat epgugh E_) eir family expenses. And many teachers
have taken seco or lleft t pro fc%@on “Teachers are grossly underpaid. Some
teachers ha t }obs t@\ﬁpplement their income” (Abdullahi Sh. Adam,

2015). gﬁwrmor, in Soma@teachers lack the trainings and the professional
deve \ts needed for improving their teaching skills and for partnership practices

@ hi Ahmed, 2015). Moreover, Muslims are required to show mercy, kindness and
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compassion to one another. An-Nu'man ibn Bashir, may Allah be pleased with him,

narrated that the Messenger of Allah, peace be upon him, said: \Y.
“The believers in their mutual kindness, compassion and sym &ﬂ)re just like
one body. when any limb of it aches, the whole body acheS, because of
sleeplessness and fever” (Ahmed Bin Hanbal. N.D) V

Fourthly, another factor that might cause parents to iveWr ratings for teacher

practices is their lower level of education. The U.S. rtment of education (1996)
found that parents with higher levels of education wergyless satisfied cﬁegRGractices
A

than parents with lower levels of education. Highly educated parents Iso fegl-comfortable
Y/

to criticize school practices. Since the majority o the‘%a tS~participated in this study

(79%) had qualifications less than bach@e, thismiaht ma em less comfortable

to criticize the teachers of their childrec%o are %:at q@an they are by rating their
N
practices negatively. For these re%)arerﬁs mi ate@tively the limited practices
\m S"

of teachers for promoting pare?L olvement. %\
Despite the similar [%I ns of ﬁ‘qﬁw&vards school partnership practices,
each of the six pract@rat@tly b@.ﬂfticipants. A majority of parents (81%)

&
0 . .
and (70%) of t&bqs ad‘l 3 Eﬁ?eptlons towards the school practices of
f?f ’
e

communicatioq to ;?e arc@uestionl A). Both groups rated this dimension
w o

£

of abo Yof t ikert scale of seven (7). This high ratings indicate

with a me
;;ﬁ o
that despl e difficulties thaﬁ&%e Somali teachers faced, they did a good job for

im ing the practice of communication as they could use the different methods of
ommunication. By doing this, teachers follow the example of prophet Mohammad. The

prophet Mohmmad (Allah’s peace be upon him) used to practice very effective
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communication with all people. The prophet used to meet people with greeting and smiling
face. Abdullah bin. Harith said that:“I have not seen anybody smiling more tk&tq Prophet

(Allah’s peace be upon him).” (At-Tirmidi, n.d). This is because me heople with
ates

smiling face can be a good start for effective communication as it qie positive first

impression. Dor (2013) found that over half of the teachers pari@ in the study felt
that it was their responsibilities to create good commun'catwﬂat can result a more
positive parental attitudes to participate school events. rsals c’aim that they can

gain the trust of families through effective communication between sch@o aﬁ@]e.
S

Moreover, the prophet (Allah’s peace be upon hify),used to spea cleariy-to make sure
Y

that his message is heard clearly and easily. A%g : ) in \S-‘“Th @wt Muhammad

(Allah’s peace be upon him) used to sp& y; itw lowéﬁt if someone were to

count the words, he could do so. He c‘@t utter \dg?ne g@\another as you do.” (Al-
N
technig

Bagawi, 1983). Regardless of th nd the uesaused for communication, there

€es

are some challenges that sch \aHd f ce h?}? implementing communication

activities. One of these cr%e is to make s.éo unication clear and understandable.

&2

N 7
Therefore, the key fc;rqm ssful Fo icatiC){&{to provide the information that parents
e the intai i [
! mala@ interaction with the school and respond
5
eryk

need in a way t &K
effectively to%blv

vy =
prophet ( s/peace be onfhimkﬁd to repeat his message for several times so that

N
the messa understood eaSiW(QAnas Ibn Malik (RA) narrates: “The apostle of God

A%eace be upon him) used to repeat his expression three times so that it is
emorized. (At-Tirmidi, n.d).

193

na
S.

tos successful communication is repetition. The



Ninety-three percent (93%) of parents and seventy-seven percent (77%) of teachers

indicated that the schools provide information to parents by using differe@ds of

communication. According to Epstein (1986), communication is the SG@practice to

implement as schools can use a variety of ways of communication_such as newsletters,

Email, and phone calls. \/

Quantitative and qualitative results show the interconn ctiWeen two dimensions

of the school-partnership practices (refer to 4.3.2 A a 22R sJarc uestionl A).

e
Participants gave higher ratings for the school practiees of commun ?onc%@student
learning. Moreover, more positive comments were nin tpe interyiew Qy participants

\Te Y
on these two practices. When teachers communigate y’il nts ~régETarly to provide

information about children’s progress, p@n disco prﬁms that their children
are facing and will seek assistant fror@schers forkhi\EI-RWei g@dren at home. Therefore,
d

N
this illustrates how the two practi%onn&te hom@ practice of communication

AQ’
can improve the practice of.stude ItI ng at hcgg Moreover, when parents seek
assistant from teacher f nt Ie‘g in %'hb&, parents have no choice but to
communicate with te ‘ﬂ% simplt\usly [ ves the communication between both
arents and teac Previous ' alsc(ﬁy nd the interconnection between parental
iou u i [
p Ee\ s S p
n

involvement

’ 4
ions. For exa ple\(ganders and co-authors (1999) have pointed out
SUZ;

that the zWracticg

mwnication can improve other school practices and
)
theref cators need to fat(s?s on communication when developing partnership

pra%According to Leila Farah (2015) the conversation between teachers and parents

f Samali-American children has promoted student learning.
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Quantitative and qualitative results indicate that teachers, as well as parents, had
positive perceptions towards the school practices on student learning (refer t 4¥?heme
A and 4.2.2 Research Questionl A). However, fifty-three percent (SS@achers had
negative perceptions on the fourth item of this dimension; ‘the school regularly assign
interactive homework that will require students to discuss and in%&ith their parents’.
Forty-three percent (43%) of parents had also similar new perceptions on this
statement. Qualitative results also show that parents off or onIKhe?'t IS necessary.

]
One parent made a statement that relate to this me%help y ch rin t&"{ early to
-

school, read for them and help them when they face diffi uItie?a c rectﬁqem when they
Y/

make mistakes”. Nz 0\ \ ?T
An explanation for the low rating b@rents a heré&this statement is that

teachers might have a perception fthat chil \shqul @mplete their homework

independently and support should%ide(ﬂo chi
\eQ)

their own, to help them learn self-reSpon . Therefore, there is no need for students to
be pushed to interact wit% arenti_ a gpﬁzza'sis whenever they want to do their
homework. This prac 'Min lilie i Woo@é‘l‘uner and Ross’s (1976) of scaffolding
learning th S ts t Kﬁ? to child t suit the child’ d
carnin cor S StS O 1ven to cniidren must sul € cnia’s nee
g v W M\u gsts ‘,FuIL) giv ust su
given @ildren when they cannot perform a particular

of assistance. Mare support a

task with wtance; eVer, w@{\ assistance must be reduced when children are
AN 4
performn\

ks that are within’ﬂiar range of competence.
s and behaviors of teachers that encourage children to work independently are
Iso considered as one of the good qualities of effective teachers. According Sima Ratib

(n.d) one of the good qualities of Murabi (effective teacher) is determination. A determine
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person is the one who is not too lenient neither too strict but basehis/her actions and
behaviors on the needs of children and what the situation of the children reqt'r&%?achers
and parents who lack this important characteristic will not let chiIdren&@endent and
these children will always expect their parents to do everything for Iﬁn_in a manner that
prevents children to work independently.

Geogiou (1997) found negative relations between h Ipiw\/ldren with homework
and academic performance. His findings showed that chi om high inyolved parents

in homework show lower school achievement than &dren from lo Volggrparents

Geogiou had difficulties to interpret these findings as Studies |Q»t li aturqzehow positive

correlation between high level of parental i |nv Ive nt

the explanations he made to interpret t@lts wa

much assistance from their parents home iWa

mlcgg%rmance One of
hes&ﬁﬂldren might get too

that made the children
irresponsible and eventually bec era&new qstudqé'.@ Therefore, to avoid such
negative outcome, Somali tea efe red notito r thelr students to get assistance
from their parents whene do their ho o

4
The majorlty ents a|1d \hers ha S|t|ves perceptions toward the school-

partnership practi N‘ 0 unte 'IA (r:)@rlty of eighty percent (80%) of parents and
fifty-six perc of teachers er{:e{@d the school practices of volunteering positively
(referto 4 me J; 202 Regg ch Question 1 A). Parents assessed this practice

n .30 while teacher%%sessed this dimension at a mean of 4.43. Qualitative

wed that schools invited parents to attend events at school such sport activities
@wer events. Similarly, parents confirmed that schools invite them to volunteer and

that they responded positively to the schools’ invitation by participating and supporting

196



school activities. The Islamic teachings require all individuals to volunteer and spend their

time, wealth and knowledge to the best of their abilities in order to help othe&Rah says:

“There is no good in much of their private counsels, except for @ advocates
charity, or kindness, or reconciliation between people. Whoe?dves that, seeking
God’s approval, we will give him a great compensatio 1-Quran. An-Nisa
4:114) “And cooperate with one another in virtuo (m 1nd conscience, and

do not cooperate with one another in sin and hos ” (Al Q&M—Maidah 5:2)
e

g
Parents spending their time and wealth to supp. hool actiyiti e’ gr-b%?virtue and
Y—-
will be rewarded by Allah. However, the qualitat?@ults is'study that schools

limited parents’ involvement in school efnt d activiti refe&\ 4.3.2 Theme D).

OKg)mdicated that school

Parents were not involved in classroohnicip{ts’
support for implementing the partn%m aw 0 \ ntp%rqng was limited to outside
lo

“« Q-
of classroom. One teacher madek n enté*éeing to the point that parents’

\
involvement at school should bilimitedl“Te h?rk§eve that they can do their job and

no need parents to pres{at

Similar findings wi

found that teache@vei that pafefits ﬁﬁhld be involved only in non-teaching and non-

.. . ) N
administrat @ f Q\
X~

Tl\ s of this study alsoéﬁbw that participants’ perceptions of school-partnership
€

.\L@ A p?l-lé}'ts should help their children at home”.

u an\ ai-Man (2013). Sui-Chu and Wai-Man

practi ad to a balanced relationship between parents and teachers (refer to 4.2.2
Research 1C). Both groups scored a mean of above four (4) for all six partnership practices.

According to the procedures of determining balanced and imbalanced relationships, the
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participants of this study had positive balanced relationship. A study conducted by Tylor
(2006) found that four of the six practices were positively balanced and on@e was
negatively balanced, while another one practice showed an imbalanc c@ionship. A
basic assumption of the ‘balance theory’ is that agreement and_similarities between
individuals or groups lead to a state of balance relationship (Hewm). According to
Batool and Malik (2010) strong relationship are based on 'michptions and feelings

“similar attitudes and interests of a person make us fe a trawws him. The

@
notion of ‘birds of a feather flock together’ points o@milaﬁ isa ialcc;i)e?rminant

of interpersonal attraction”. Balanced relationship 1 ful inpthe school context. If there

NV

\,thatﬁ)sgce will probably

cati@ﬁhildren. On the other
hand, imbalance relationships betwe@%rents %qur ys lead to conflict and
strained relationships, which can p%the &llab 'on{(} \een parents and teachers in
education. Besides the balanc \ehion ip between génts and teachers, the qualitative
Ir S

results indicate that parer% ssed thei

s &
involvement. This s@on ce‘n \other &(or that can strengthen the relationship

is an agreement (a state of balance) between p@;an
a

facilitate the collaboration between pare chers

i}fgcﬁa' with teacher practices for parental

&

between parents a achers. imd(‘)- thors (1999) found that school partnership
@
5

practices infl e positiv m}‘?re ts” aftitudes towards the school (Sanders et al., 1999).

Accordin WI and c{)- ofs ( ) several studies on parental involvement indicated
; )

the po;K of parental invofv(&hent dimensions are causally related. When teachers
rea% to parents and improve communication with them, the level of parental
in

volvement increases and the quality of parent-teachers relationship is improved.
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It seems that parents considered the conditions in which teachers work and wanted to
appreciate what teachers could afford and therefore, gave higher ratings @hers
ratings for their own practices. It seems also that teachers did not wal that their
practices were excellent and offered support for the partnership prac ;%he best ways.
Instead, teachers acknowledged the shortcomings of their practices by giving lower ratings

for their practices for parental involvement in a way that su eswx they are on their way

to improve their practices. This is because the Quran thw want to take
credit for virtues they do not possess. Allah said: ’ : \T
AN
“Think not that those who exult in what th erU\gﬁt an@zl-ove to be

praised for what they have not done, thlaw thé’?ena Fon.é?m is a penalty

Grievous indeed” (Al-Quran Al- Imra
.\
L K

In this manner the little variations of the responses of parents and teachers are not
negative where one claims something and the other denies it which can create conflicts and
strained relationship between parents and teachers. According to Lynn (2006), having
different perceptions and beliefs about the description of parental involvement and the
acceptable level of parental involvement can be a barrier for a healthy and productive

partnership between parents and teachers.

5.2.2 Parents’ Perceptions of their Level of Involvement in Children’s Education

i; second objective of this study is to identify the level of parental involvement in
the"selected primary schools. This section discusses the level of parental involvement in

three different kinds of activities. (a) Level of parental involvement for activities that do
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not require more skills and knowledge. (b) Level of parental involvement for activities that
require some skills and knowledge and (c) Level of parental involvement for&%s that
require more time and energy. (')

The findings of both quantitative and qualitative show an ave ‘e%el of parental
involvement in education. Quantitative results indicate that pareqts scored either slightly
below the mean score of 4 or slightly above the mean score f4w Likert scale of seven
(7) on most items that measure their level of involv in edx\tioarefer to 4.2.2
Research Question 2 table 4.11). Similarly, parents d in thejinter e¥v t’l}egmey help
their children regularly with homework (refer to 4.3! Them‘e ). owevéébesides the
regular help with homework, parents also r om hex'view ~g&z\ﬁ[}’]ey face some

barriers that prevented them to offer sup@heir ch n t)ﬁest ways and for high

level of involvement in their child%educa ) e @e, this qualitative result

-9

validates the quantitative results erage levebof parental involvement in children’s
AV
education. ‘L %\
cate tha

The results of this% di % t r‘ght@olved highly in some activities and
&
lowly in some other Mes (rF e\4.2.2€§séarch Question 2: table 4.11). Parents
reported that they @I in jn thggcgt’ivities that do not require more skills and
@
knowledge. PQ' stléa\éan (4.59) for “I talk with my child about TV show”

and for “I y child Flaft time fior homework and chores”. Helping children in such
N
ways d{ require to have h@s@r level of education. TV programs are broadcasted for

'

tha-%and not for specific educated groups. Therefore, all parents including parents

ith 16w level of education can help their children in such ways.
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Qualitative findings also show that most of the participants of this study reported that
they are highly involved in activities that are not directly related to academic;{%h might
require some knowledge and skills. For instance, parents reported thats&)ke care of

their children’s health, make their children sleep early, and prepare their children’s clothing

(refer to 4.3.2 Theme E). These findings are consistent wit dings of a study

conducted by Nderu (2005) which found that Somali a&ﬂn the United States
considered themselves responsible for providing out ofépp@ding the basic
red

needs of children such as food and clothes were con

y parent s’in’vst\i’e'ment in
S

hildren’s education -
children S educal . ‘0
\,‘Z“

A similar findings was found by Abdullahi thg\ \IS HQ(&Tnd that Somali

parents value education and support th\(%en’s e tion, b eir support focused

only on providing the basic needs of twgen. Pa Wort q@gh level on providing the
N
basic needs of children as providiu%weeo@ doe rqucEE more skills and knowledge

&
and parents did not report that \ﬁced ja ers prc@g these basic needs. All parents

including those with Iow%z educ;gr}ﬂl%rs}d were able to provide these basic
needs. \ i \ %
On the oth N%t efi N

iho(v:)@t parents reported low level of involvement
@
’

Is nowledge (refer to 4.3.2 Research Question2,

for activities reguire som
table 4.11:%itative: r@\tZ(;ho at parents scored below the mean score of 4 of the

N

NV
Likert.sca seven (7) for the}(&ivities that require some skills and knowledge such as

rea%children, helping children with homework, and listening when the children read

@ook&
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The qualitative results also show that some parents believe that they are not able to
help their children with homework (refer to 4.3.2 Theme A). One parent mad%&%wing
statement “my problem is that | cannot read the lessons to my children $® are better
educated than me because | was not educated”. It is obvious that %s cannot help
their children in reading and writing skills and with other ho orkrparticularly those
parents who are uneducated. Only educated parents can elw children with these
activities. It seems that lack of education prevented so ents t irlvol highly in the

activities that require skills and knowledge. In So?chools use eigr?e)q‘i’ﬁculums
h

from different countries with different languages. T ore, igpo er for panQﬂts to involve
Y/

in their children’s education and offer the s%ceyﬁe\rentﬁa not only to be
educated but they need also to know th\@ge of t icu@&tha‘[ their children’s

school uses (Abdullahi Sh. Adam, 20@) \? '<\
N
Qualitative results show that jéfaceﬁ lan e ba(é'.e’rs (refer to 4.3.2 Theme A).

&/
p% :

r children because they do not
school of their children. Previous

Some educated parents stated \tfﬂey 1; not hel
understand the language % rricu‘l_ u

studies showed that K‘M@I of eqlu
involvement. Accoﬁd@
re;

0.0g
?
LA IK AN .
nt p Qt 1nvk&_e in their children’s education (Ogletree, 2010).

nd Sandler (1997) state that Parents’ knowledge and skills

barriers that CQ'
I 4
Similarly, -Dempsey a
)
inﬂuexﬁ ir level of involveméa “When students’ or teachers’ requests for involvement

beliefs about their skills and abilities, they are more likely to act; however, if

and @dage are some of the barriers of parental

3010@w level or lack of education is one of the

fi

t
@ believe their skills or knowledge are inadequate, they may be reluctant to take
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action”. This means that parents are more likely to involve if children’s works do not

require skills and knowledge, which are beyond their parents’ skills and abi%&

The findings of this study show limited parental involvement ons&yivities that
11

require more time and energy (refer to 4.2.2 Research Question2 tabl arents scored
slightly below the mean score of 4 of the Likert scale of seven (7)4or all'the statements that
refer to parental involvement at school, except “I talk 'thWild’s teacher on the

phone”. Qualitative results also show that parents’ invo tats Jol was low (refer to

4.3.2 Theme D). Parents stated that they volunteered in some of the’s ho%kjezﬁnts and
e mugh f parents’ We
Results show that parents were not involyed in ss&i)\c{ ivitie ~2()?Bther issues that

related to academics. Quantitative findu@ that pa corﬁhe lowest mean score

activities that occur occasionally, which doesn’t con

(3.41) for “I volunteer at school or fin y chi %ro Ip\ refer to 4.2.2 Research
\ - - .
Question2 table 4.11). This result W rent 0I<$(E?ent for school activities that
require parents to be phy3|c en] I |n% a.Jegular basis. However, parents
reported high involvemer% or schaol Lyltzg/ at take place occasionally such as

school ceremonies aKNUem@ otre parents to be present at school, such as
calling teachers o &p one 'SC(();@ mean score of (4.05) for “I talk with my
child’s teache %pho r t'; An/make phone calls while they are in their homes
or at their ace an ijy;ro hool. This indicates that lack of time is the barrier
that m ent many parents\(a)e present at school particularly those parents who are

oover Dempsey and Sandler (1997) state that parents’ perceptions of the time

Qergy they have for involvement influence their level of involvement “parents may be

constrained by long work hours, varied family obligations and the reality that opportunities
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to become involved in many educationally-related activities are scheduled for the school’s
convenience”. Previous studies also showed that lack of time is a challeng f&g’many
busy parents who could not offer the support that their children n G‘@education.
According to Flaxman and Schwartz (1988), working and bus %s face many
challenges in spending enough time with their children to supporgther¥in their education,

which is critical to succeed in school. Y'

The findings of this study of the low parental in ent at s!hoo re consistent

with the findings of previous studies that mvestlgatwvolve ent Sfme;l)@arents in

education. These studies indicated that the involvem Soryal pa nts ‘ﬁ]ool is low.

Korlaar (2014) investigated the involvement fSo Ii tsin YUSA She found

that the involvement of these immigrar\&@llmlte

these immigrants stated that they co om ac \?h

schools “There were culturally ba%ren&:

to schools in that they did not e

,éf.ents are not involved in

e«percqu%d roles of parents as related

&
@arents were typically involved

sin
in schools”. Similarly, }% of hf' st t’;lam}él center on cultural and linguistic
responsiveness (2012 d that[pa
Abdullahi Ahme ﬁﬂk i

|nvol{§rﬁent at school is not a norm in Somalia.

the ()olvement of Somali parents in American

middle schoo is<findi 0 ed almost 100% of parents attend teacher-parent

conferenc %vents f:u ry’ fe@ese parents volunteered in the classroom of their
A S’

chlldr N
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523 Factors Predicting Level of Parental Involvement

The third aim of this study was to examine school partnership practices,&ﬂtsl level

of education, and parents’ gender as predictors of parental involvement. i %ults of this

study show that school partnership practices and parents’ level of education are statistically

significant predictors of parental involvement (refer to 4.2.2 Res%cestiom).

This study confirms the influence of school par ner?ﬂﬁractices on parental

involvement. This study found that the school-partnershipspra ic%ent learning,
i

decision making, and communication are statistically, significant pr c'or"sc:c)m)arental
stion3). Hon r-D pseg,eénd Sandler
Y

(1997) stated that one of the important factor thatzotiva \a'snts to be€ome involved in

°\

children’s education is school invitati(\ 1ck-Le OOlBQﬁrmed that parents’

involvement in children’s education @ds on \»\gc?oo /@wh out families and how

y . VS
school enable families to support ildréft’s e thI]Q_

involvement level (refer to 4.2.2 Research Que

S

involvement in their chil : cation (ref td 4:2.2 Research Question3). This finding
4 F &
betand E

is similar to what Wanby [1& p%&d (1989) who examined the relationship
between parental Kolv en

t ents(ﬁé(/el of education. They found that better
&

Cn i |

educated pare@ orebl:\?/e at hdme and in school. However, this study found that

.
parents’ as n{t reﬂicti%e factor resulted to their level of involvement in

&
This study also foun th%ar::[t of e@cation predicted their level of

N
childre\ cation (refer to 4.2ﬁesearch Question3). According to Fatumo Osman and
co% (2016) in Somalia, fathers and mothers had separate roles before the civil war,

@wothers being housewives and fathers being the breadwinners. However, this

separation of roles had disappeared when woman started to work outside the home. This
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means that currently in Somalia both parents share the responsibilities of working outside
the home and taking care of children at home. Therefore, there is no diﬁere@ing a
father or a mother when involving children’s education. b
5.3 Implications

The findings of this study has important implications forw:g)r: as well as for
parents in relation to parental involvement in education. Based Windings of this study,
some recommendations are suggested for teachers, par ese@

| )

531 Implications for teachers

\ ’ ' g
The findings of this study indicate that the sc ’ supp‘grt for artn@'p practices
—_—— N :
were found to be an average support. Schools need, to i eir parthership practices
so that parents can become more inv@wir 1dren’s chation. The Islamic
g tea hef\tﬂqd?he r ft&ésks in a perfect way. The

prophet (peace and blessings of A porthim) sa d “V@ Allah has prescribed Thsan

teachings instructs all Muslims includi

Kill @1 Kill well; and if you slaughter,

then slaughter well. Let of yo ‘s;%rl h@lade and let him spare suffering to
’ &
@

the animal he slaughters® Muslirr, %

This study4also feund 'scheilf‘bartnership practices of student learning,
ol S

communicatiohan deci/io lﬁ'n%_gs predictors of parental involvement level.
However, r‘(ty h 50% gﬂzgheriﬁ{\ed negatively for decision making. Schools should

NV
allow Ato participate the d&asion making in the school so that parents can have a

(proficiency and perfection) in all things.

voj%he decisions that will affect their children. Muslims including teachers are
@ted to practice mutual consultation (Shura) when making decisions. The prophet was

commanded to consult with his companion “and consult them in the affairs. Then when

206



you have taken a decision, put your trust in Allah ...” (Al-Quran. Al’Imran3: 159). The

prophet is guided by Wahy (revelation from Allah) but he practiced mutu@aﬂon

(Shura) so that Muslims follow his examples by practicing this important!gm: principle.
rtici

By practicing mutual consultation (Shura) and allowing parents to pate in decision
making, the school can benefit the different skills, experiences, an%pg;tions of parents
in making decisions. The more the schools allow parents to artw in making decisions,
the more they can come up with the best decisions for blems ! schgols are facing.

Findings of this study show that parents rated higher than teache f(ir al ﬂgﬁnership
practices as a way to show gratitude and apprecimﬁ ert Js cvé}ld afford for
\ﬁ'ah. T \olphet said “one

Ir

them. Being grateful to people is a way to sh% ituq)e\:

who does not thank the people does n\% Allah

n.d). Teachers also

should spire any effort for improvvugzlr pra %1 ;@le parents to involve in
- - \
children’s education. This will s thé'rela hlép@&?ween parents and teachers,
pﬁgj @rship between them.
‘.

Tk

of inv ment for some activities. Parents also

which is very important for a health and,

»
532 Implications for Parents

J
Parents reporte(@tly Io‘w
reported that the QQH e th i Peed(?their children, which is very important.
a @ 2 (.)

However, bes@ ting fthe-hasic ne@ of the body, parents need to consider meeting

the needs wren’s ind“by’ sto@ useful knowledge. Those parents who are facing

N
difficu fmsupporting their chf@ren’s education should seek assistant from educators.

Thj%cause educating children is compulsory in Islam. The prophet (peace be upon

@id “seeking knowledge is obligatory upon every Muslim” Al-Bayhaqy. Bab Al-ilmu

al-ladi la yasi: Juz’1).

@
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Similarly, findings show that parents’ involvement at school is slightly low. Parents
also reported that their volunteering at school is limited to school events YCIK/I'[IES
Parents should extend their involvement to the classrooms and collabora teachers in
all aspects of children’s education. Allah says “Help you one anotl% -Birr and At-

Taqwa (virtue, righteousness and piety) but do not help me\i ther in sin and

transgression” (Al-Quran. Al-Ma’idah 5:2). ! Y*

533 Implications for Future Studies

[ -
This study offers three suggestions for futuer;:s o% involvement. Firstly,
the researcher was able to find more than tfw i

investigated parental involvement of So

;

A

Fowzia Mohamed 2010, Nderu 200 0 013, Kapteijns & Arman
2004 Fatumo Osman et al., 201 uIIaWZ‘bl cgla Farah 2015 and Daniels,
2017). This indicates how msth an‘ edueators |@se countries are interested in the
issue of parental involvement e W|t aJ‘I‘ er of immigrant communities living

in their countries. In@, th@her w@‘nable to find a single study investigating

elnvo vemen IHHORS O a ents |V|ng IS Oomalla. IS SNOWS tha e
th | t%nl 9&1 ts li Somalia. This shows that th

nlé%malia This study indicates the need for more

issue has re |tt
iﬂ ’
research byyrephicating the |nd|n \Y— this study with different sample of participants from

e;\g from teachers to cross valldate the findings. Participants of this study were

om the capital city of Somalia, which is Mogadishu. Future studies can focus on
ipants from rural areas and from other cities to explore whether school partnership
practices and parental involvement level of these areas are similar to that of the capital city.
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Secondly, this study examined how school partnership practices and some of
parents’ characteristics predict the level of parental involvement. Future @hould
examine how children’s characteristics such as age, gender and gradek&%\re impacts
on the level of parental involvement.

Thirdly, one of the limitations of this study is that the re@epended on the
views of participants for data collection. Participants’ vi Swr?the only information
source available about parental involvement in Somali re’stu |Js cambe conducted

in a longitudinal research design to have detailed mation @n ho cho promote
e

parental involvement and how parents involve i |n th dre? sed atlon\z~

) the %Jgrnate goal of the

school efforts in involving parents in K(%s and ’ e@{g to involve in their

children’s educations is to improve t ade mic \gm K&Kstudents This study did
N

not examine how partnership pra Iue e ac ic @?evement of students. Future

studies should examine how |p ,r ice can ove academic achievement.

5.4 Contributionsof% y )“.l

This study is a Wnt OI‘IPI trlbu to the current state of knowledge. This
&

section highlights |OWI (i ma((_)} contributions of this study: (a) practical

knowledge, (bq oIo cakkn Wedﬁ_g;and (c) theoretical knowledge.

=

impr eir work with childre}and promote level of parental involvement. However,

: conductlng a systematic parental involvement that engage all families, educators

0 specify a starting point from which they start their work. They need to know the

Fir tlﬁw tudy is p ovid'ing\/ﬁ?éctical knowledge. Educators are often expected to

current practices and identify the strength of the practices (Epstein, 2002). However,
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obtaining such information is difficulty in Somalia. This is because research activities in
Somalia are very low in all fields (The Heritage Institute for Policy Studi m The
researcher cited more than ten studies investigating parental involve eg@ the small
number of Somali immigrants in western countries (Abdul Diriye 20 G%Zia Mohamed
2010, Nderu 2005, Husom 2009, Mohamoudd 2013, Kapteijn an 2004 Fatumo
Osman et al., 2016, Abdullahi Ahmed 2015, Liela Farah 2 15W'Daniels, 2017). While
the small number of Somali immigrants in these countri eived all these attention, the

researcher found very few studies investigating p%l\involv men 'th'ec%ﬁmions of

Somali parents in Somalia. This study is offering a pr al kngw d Whidq-'fs very useful
Y/

\.\Thegﬁgs of this study
dU(ébn. However, parents

t@shlp practices of schools
- - \
in Somalia and the factors that p veI S'f parental m@ement This information is
very useful for future |mplem t| of ﬁ\lﬁwni‘vol ent programs.
l
Secondly, this study tr utes Iwg I y. The researcher has translated the

two instruments tha d tolcolle data |s study into Somali language. The first

survey is entltle S IZam%o m Partnershlp Survey. This instrument was

developed b %m and Salipas 1€@¥The second survey entitled School and Family
{N 4
ransl

artnersni was t ate as also aevelope Yy psteln an allnas
P hi h d\§€' Iso developed by E d Salinas (1993).

information to policymakers and educational % in

indicated that most parents showed WI||@O inv

faced some difficulties. Moreover, thiS s dy sh ?p

Henc \é hoped that future shles about parental involvement in Somalia can utilize

setranslated questionnaires to collect data. These two instruments allow researchers to
re important variables that relate to parental involvement. Therefore, many doctoral

studies including recent studies in UAS have used these instruments and found it suitable
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and useful for measuring school practices (Nderu, 2005,Smith, 2008; Taylor, 2006;
Ogletree, 2010; Becker, 2010; Britten, 2009, Leila A. Farah, 2015 & Marie,@
Thirdly, this study contributes theoretically. Previous studies of par r(m"volvement
in Somalia showed only one factor that influencing parental invol r$at school. For
example, Abdullahi Abdinoor (2008) developed a model to ill ;Re.involvement of
different actors in education in Somalia before and afte thw war (see page 7 of
chapterl). It is clear from the model that parents’ supp. educa iolnal igstitutions was

influenced by only one factor that is govemmentsyt or educat f&@js‘ offered

their support to educational institutions only when th

However, this study examined schools-partv@;a

and parents’ gender as predictors of par@olveme l. 'I&‘(indings showed that

school-partnership practices and parer%vel of \ca,q i/@ortant factors that predict

- - \ -
level of parental involvement at at Schoo y dgj? so, this study has extended
the understanding of the facto%hﬂf e entag Ivement in the Somali context.
S red

was ajack o overgment support.
Y/

rents?g;el of education

The model below shows \% tha} i ‘lelv parental involvement based on the

results of this study: /\\ | N @)
. N

a
Figure 5. 1 Factors predicting level of parental involvement

—

School-partnership

N
practices
Level of parental

involvement

Parents’ level of
education

d
d
N
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Furthermore, Epstein’s’ model (1995) is most cited theory in the IiteraEN;is field.
For example, Nderu (2005) used Epstein’s’ model of six types of par involvement to
examine the involvement of Somali parents in the United States OWrica. However,

none of the previous studies of parental involvement in Somalia, ha d Epstein’s’ model

to examine parental involvement. This study used Epsteéi ’g six' types of parental

involvement to understand how schools in Somalia su tp tn.ésbjﬁ)‘ractices. The
g

findings showed that school practices of the six typ ental inv rr’en_t&.fbe the most

important factors that predict level of parental inwam din%%ve enhanced

the theoretical implementation of the N] [ valuable and additional
&

information to the existing literature in this'ield, whi ates @Jsefulness for diverse
populations in a variety of locatio %is ;‘s%
]

practices of parental involvemer\ Aj
This study examin arentﬁ« ers’ eptions of school practices for parental
involvement and t@ of i ent ef-j%ﬁrents in children’s education. This study

!

¢

also examined S@xe Y ria:ilﬁ t@‘;?evel of parental involvement might explain
437 o

parents’ percei heir demographic characteristics, particularly their

level oétion and their gend@.\/

standing teachers’ and parents’ perceptions of parental involvement is important

@wancing school practices for parental involvement and for increasing the level of

involvement of parents in children’s education. However, little is known about the

212



involvement of Somali parents in Somalia and what schools are doing for improving the

level of parental involvement. This study aims to accomplish three mai&ﬂs (@) to

investigate the perceptions of parents and teachers about schools’ partneshactices for
ent |

parental involvement. (b) To identify the level of parental involv the selected

primary schools. (¢c) To determine the variables that explain theaariations in the level of

parental involvement. Y -

Mixed method design was used for this study. Da c Iew teachers and

parents of selected primary schools of one of the private education n ’)rlzziR'Somalia
: -
malia (

called Formal Private Education Networks in So FPEN ) usinq-surveys and
Y/

\pare@d 214 teachers.

g\m
parﬁiﬁants of the selected
i ?e t)és.and five (5) teachers.

N
qusir@ome statistical techniques

interview questions. Quantitative data was Ilecg fr

Furthermore, this study collected qual'& ta fro

schools. Interviews were conducted \A&Sve (5)

The collected quantitative %re

including descriptive, T-test, \'actol
n

qualitative data were anal% ng

&
The findings of Nudy llev\d that éénts and teachers had similar positive

&
g*} multiple regression while the

oy,

raun’s JQIChn}e’s six phases of thematic analysis.

&
perceptions towar hool practt p@al involvement. The findings also show that
¢
4
the level of #parents’ overa 1vol)é:1ent in children’s educations was average.
s 2

Furtherm wesults indicated t ;he variations in the level of parents’ involvement
. k N

were HK ntly explained kh(aheir perceived school practices (student learning,

co ation and decision making) and their demographic characteristics, particularly

@vel of education.
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