CHAPTER 1
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INTRODUCTION *
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1.1 Introduction

This research is conducted for the purpose of devY@ tahfiz al-Quran
I d|

learning model for SVI with special needs. Thus, this cha uss the overall

conception on what is going to be conducted in this researchiyAmong lss VQIJ be

discussed are background of the study, statement lems, bbj of-th‘?study,
L 4

research questions, scope of the study, the signi oft tu ese 6M eoretical

framework, research concept framework, cwarch (‘ﬁwer ional d<.g tion.
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1.2 Background of the Study \&
0

Al-Quran is Kalamu word God), “div. @revelatlons for Prophet
Muhammad s.a.w, and gui r whtle elementary concept of recital,

’ Ry
memorising, understan% practkc gt p tent'of al-Quran is a directive on each

Muslim mdmdu@img Qshl Qly@ﬁ, 75:17-19:
N
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4w Meaning: “Do not rush your tongue trying to memorize a revelation of
the Quran. It is certainly upon Us to make you memorize and recite it. So
once We have recited a revelation through Gabriel, follow its recitation

Q‘é closely.Then it is surely upon Us to make it clear to you”.



The first revelation was when Rasulullah s.a.w was taught to read surah al-Alaq

and to hafaz or memorize it. Memorising al-Quran was the method used by Raswh

s.a.w in teaching al-Quran to companions (Al-Habash, 1987). (ﬁ\

The directives to learn al-Quran, memorize, understand and pragtice the contents

is a universal directive not only to normal Muslim, but also mns with special
(i

needs, among others, those suffering visual impair md" et al., 2012,

ions rwsons with

"X
d tadabb O'Id@ over
more im e, tb@;has been

Norakyairee et al., 2012). The disabilities and sensory li

special needs, never constrain their daily routines to le

the meaning and contemplate them) the al-Qura

huge numbers of al-Quran hafiz born among@ peo’wl people (A@Vgl., 2018)
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In shumul’s (comprehensiv context %1 i g@\lslam has never even

N
once neglected the welfare of %«/ith \ﬂsual i pairQ’nQ%P disability, so that Islam

L 0'being open, sympathy and empathy on

hardships face by thes ialbpeople.fAlla saﬂlséﬁmah al-Tin, 95:4:
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urge all level of society starti

z

S
€ de@eated man in the best of molds.”

ong the signs of Al Ia@t.’s might be the creation of mankind with the best
\

c N in the same time creating among His servants who are different from various

cts, whether physically or mentally. Nevertheless, these differential aspects are not
d

eterminant or warrant to attain His heaven in hereafter but the determinant fixed by

Allah s.w.t is al-Tagwa (piety).



Islam deeply emphasized on the well-being of persons with disabilities that
Allah s.w.t said in a situation happened upon Rasulullah s.a.w. as a lesson.
narrated that one day, Rasulullah s.a.w was attended by Ummu Makt@ IS a
visually impaired person. On that time, Rasulullah s.a.w was occupi ith Quraish
leaders and preaching dakwah on Islam to them. Upon spottingWxistence of
Abdullah Ibn Ummu Maktum, Rasulullah s.a.w thus turned hi aceM\y from him and
N

focusing on the leaders of Quraish. Promptly, Allah s.w.t evelation in surah

"Abasa, 80:1-11, which meaning of is translated as: '\d
3
N4
| S
“He (The Prophet) frowned and turned awa ecauy ther ame‘@- hlm the
blind man. And what makes thee know that‘he may b{:\seeklng to purlfy himself,
or he may take heed and the Remlnder may benefit him? As for him who is
Y N W L
disdainfully indifferent. Unto him t\hou dost pay attentlon \_tjlough thou art not
responsible if he does not become purified But he who comes to thee hastening,

— ) AN
And he fears God, Him dost thou ne%%ect”.% q
‘e 4« Qs
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Afterward the rev&. asulullah s\ focused his attention to
Abdullah 1bn Ummu

n
This g%n lcleay shown the obligation to treat

person with special figeds the ela norm ople especially when they come to

know more on@
limitations wer c nstrai d &ei(g ly lives. As a Muslim, in order to learn and
%v NN
tadabb an isal )ged to%em as well as other typical groups.
.
O

he hlstory of learning al-Quran by hafazan (memorising) started with the first

iti F t&?ﬁh 2007). Disadvantages and sensory

f revelation from al-Quran to Prophet Muhammad s.a.w. in the Cave of Hira
Abdullah ad-Dakhl, 2008). Since the incident, the process of al-Quran memorisation

between the Prophet and the angel Jibril continued in stages for 23 years (al-Dailami,



2006). As accordance to various sources, the Prophet s.a.w. is an ummi (illiterate)
prophet. With such condition, Prophet Muhammad s.a.w. received al-Quran fw
Jibril a.s and simultaneously teach them to companions by hafazan. The @ and
learning method that he used at that time was as similar as the metHUN/ he was
taught by the angel Jibril, which was (1) sima’ (listening), (2) tikra&e?etition), and
(3) ‘ardh (reciting) (Abdullah ad-Dakhl, 2008). Following t is}“od, the Prophet
would recite the revelation he received to them first, wh mtined attentively.

Then, he would repeat the verses until they memorise . Afte ey would
23

| | | \g
recite what they had memorised to him (Abdullah a hl, 2008). The ’ez@g and
nd

learning methods were continued by his compa? % onv. them to
their family members afterwards (Hafiz et W ). T'h\e proeess W@XQuran was

delivered by stages helped and facilit %Iullah s.a.weto te@t to companions,

whom consequently memorized an@orehen ({b’u Najihat, 2001).

Y
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1.3 Statement of the Pr m\ l Aj%\A

The directives I-Quran, m mdriz@comprehend and practicing the
4 f &
contents are generale at M nlygg)y to Muslim with normal capability,

I

but also those with Special ong(ei(wivhich who are SVI (Ahmad Yunus &
!
¢
Asmilyia, 20165"Hamdi et al., Ze'N r%R/airee etal., 2012). For that reason, Muslim

%v N
should % pougfulle 'gf ort@hey can read al-Quran with the best manner to

X
ens@w ibadah (ritual d@so can be performed perfectly. Al-Sabuni (1996)
N

e % among the objectives of learning al-Quran are proficient in pronouncing al-
n letters conforming to their makhraj (prescribed articulation) and its sifaat
ature), proficient in following its tajweed (rules of reading with proper pronunciation),

effectively memorising al-Quran, good comprehension of their understanding and



lessons, practicing and appreciating contents as well as preaching to others. These
qualities are also for SVI and it is their responsibility to master them. T
\
(—)

However, those advantages and privileges have still not fully \ﬂl&d by those

SVI, yet issues on al-Quran mastery and hardship faced by this grcw people still

remain the main discussion for academics. Correspondingly, this“w€search revolves

around the issues and problems of poor level of al-Quran r mn? SVI. Up to this

day, most of them are unable to read al-Quran, or they read hw‘ss fluent.

The most unfortunate is some of them found still cognize t etkriqqu\‘gi;ah

(Arabic alphabets in al-Quran) or is termed asp<al- ra(i\lﬁt (NOQBEH, 2007;

{\T
&
O

Norshidah Mohd Salleh, 2004; Yaacob, 20%

Corresponding to researches%ucted on\se%
involve mastery aspect of Brai%wan ?Abd ah, 293‘, ahman, 2006; Yaacob,

2004; Zakaria & Husain, }MjaiT e m%&& (Noordin, 2007; Norshidah
| flu ?I

Mohd Salleh, 2004) an n recit
4
\Oﬂ;\ aka

&
with tajweed com@ aac@ g&lHusain, 2010).
N
N O O
% by (Abdu h,"ZOé;DRahman, 2006; Yaacob, 2004; Zakaria &

Stud
N
Husain, 20 ound/t }1 prob&n in learning al-Quran among the SVI are the
L 9

inc ncy of Braille aI-Q@%odes. The situation happens to students with poor

a \c performance and difficulty in learning process. Moreover, in their ability to

G orize codes in Braille al-Quran. The same pattern was found in a research by (A.

Rahman, 2006) where in early stage, students of Malaysian Muslim Impaired Vision



Association (PERTIS) faced difficulty in reciting al-Quran due to the lacking fully

command of Braille codes in al-Quran, Yv

Meanwhile, research done by (Abdullah, 2010) regarding to Q&jc studies

among the SVI at several locations in Malaysia as conducted by P&Tg also found

only a few percent obtain the knowledge of Braille al-Quran an am This constraint
their memorisation to the short verses only. According t %allaria, 2016), the
repetition of tilawah (recitation) al-Quran amongst re rw‘he above
mentioned also causes these students to forget Bre@s, which ¢ olje&ﬂg)gl:fect
their fluency in reading al-Quran. Y. \f \Y

{\T

Through the above problem,\h are also “disable 4<rnaster Jawi and

hijaiyah letters (Norshidah Mohd % 2004).\m$he @ness to pronounce of
N

letters in proper makhraj and a;%e pr(ﬁ‘]unci ion, itsextent of committing errors
in reciting surah al-Fatiha }mm, M@ed by findings from Razak
(2008) where only 42¢VI ;lginj "r‘r{edib level of fluency in reading al-
Quran. &\ @ C'}Q

&
\ ¢ ' %(J
BaseEG@e issues al dfh' hlighted, it is not surprising for weakness of
{

amgng._ t ;VI i .;ding al-Quran. It was proven by a conducted
hich the students f it%“to achieve satisfactory level of al-Quran reading in
% tajweed knowledge and tilawah achievement. Majority was hold by the

er of students being at the weak category with mastery score of 0-39 which

&
presents 83.5% (Hajarul et al, 2012).



As stated by (Yaacob, 2004) these SVI are difficult to understand the tajweed
subjects because they might be confused with certain letters that profoundly si
each other in terms of the dot’s arrangement. Thus, this explains their inca@ding
command of al-Quran. However, it is not much of a problem to read aI-‘QN for those
who are quite competent with Braille al-Quran, but they need to pay extra attention on

research done by (H. B. Zakaria, 2016), students with SVI

their reading to ensure accurate pronunciation and letters W. According to
o;d to,be less likely to

read books on tajweed to improvise their knowledge e rule. This @ue to small
g

amount of reference materials suitable for their disabilitygwhich lis t c]< @Need

and al-Quran reference materials in the form ilfe as wel rge-$i\¥a printed

. S&‘
9
Along with the discussion @5 the co%\"ﬂu&g p@s for the problems in

S

teaching and learning al-Qura the gVI ar teachefs>’competency in teaching

reference materials.

with the aid of Braille aI-Q@chil me nst@, no basic knowledge among
a eac

the students concernir%
parents (Zakaria usain, Ii
ineffective and &e

learning pro %Wthe th(;r

interesti n feading’al- }n is d&o the lack of exposure of readings by qari (the

S

one recite al-Quran wit p@fjer pronunciation) that could be their guide and best

n, no

p r;;I a'rcbmaterial, and less support from

cordi 0 (Norakyairee et al., 2012), the
of @fods and techniques during teaching and

!
d,"H .éjc.?akaria (2016) asserts the students’ not being

r \bxample to improve their own fluency and eloquence.

0 The same goes to al-Quran memorisation context where the best learning

approach and memorisation technique is necessary to ensure the effectiveness of



memorisation to the huffaz (the memorizers). However, unsystematic method and
techniques of memorisation would give big impact to students in terms of their W

and effectiveness in memorising al-Quran (Abdul Hafiz et al., 2003). ('}

In accordance with Tarmidzi et al. (2019) mentioned t& challenges of
memorising al-Quran among SVI in Malaysia during and aft Mising al-Quran.
By memorising al-Quran, the challenges are the ability of i d;I ms'mory, influence
of environment, verses that confuse memory and giving alf a;,.\Re#ing to the

'YX
ined/by ct'ciﬁg rrect
e\% em@g a new

oy
challen after. orising are

consistency in maintaining memorize epatlon the v of @eran and preserve

the Quran in memory. Cf) \Y ,<\
N,
[} 4 QC:)
\ &
Implications from t?r& fous Se hes"é ate the needs to implement
tahfiz al-Quran Iearnin% especially f “Sk/haup. Besides, stressing influential
factors in producin ﬁ&lityo

and motivation ef this'SV

to their visui:%tion
Iearnin% im

T
in F@ tahfiz (institution @ito produce tahfiz). Implementation of appropriate

challenges in ability of individual memory, it’s also

memorisation techniques, do enough repetitio

sentence and doing wrong or sinful thi T

é &
\.I-n addi'ﬁ.,according to (J.M, 1997), the interest

=y
—

decl{!ﬁeﬁ? less support and specific approach due

!
lear g‘BrcEe‘:s? Zainora et al. (2012) affirms refinement on

- \ - - -
n Pn shcn,% be done in order to boost teaching effectiveness

o

strategy upon to learning style, is able to upscale students’ motivation and

ICEI
3 rmance achievement (Hashim et al. 2014).



Therefore, if problems and issues of al-Quran learning among the SVI keep
going on without any action, it is afraid would descend potentials of these studenw
with the failing to fulfill the vision of tahfiz al-Quran education. Schol{s%\ SVI
disability from the past have proved that the advantages own by them h&cessfully
produced al-Quran huffaz. There are numerous groups of aI-Huﬁ%n'd al-Qurra’
amongst prior SVI also from having scholars in certain figlds. Fdrthermore, their
knowledge and expertise are still being referred until toda %gthjm are Imam as-
Syatibi (1159), an expert in gira’at (the method of recitatign), S iW‘Aziz Ibn
Baz (1999) Grand Mufti of Saudi Arabia, Syeikh Dr Hassan (2 ),'e@n al-
Quran translation, Syeikh Muhammad Rif’at ( Xp rt 4n nurr@zg method

of recitation) and many others. This shows*having different ability i%:g barrier for

individual’s excellence (Aziz et al., 2(&) O<<
Hence, a comprehensiv%h shoﬁld besdone orﬁissue of tahfiz education

for SVI. Consequently, de i thol/ ram‘@ to form a beneficial model

to education system. T% eds to
group of SVI to asSist this m emogﬂg al-Quran with more efficient and
S

effectiveness. This research aséﬁideline for this group of visually limited

hé Ieeb'ing model of tahfiz al-Quran for

!

¢

students in %arni pro séf @%%orising al-Quran proper to their capacity.
NN

Accord% resgarch Pas t ew that this research is very reasonable to be
con@and iS a necessity i fiz al-Quran education field in Malaysia in general

N

VI to be specific.



1.4 Objectives of the Study
The objectives of the study were built on the problem statement consiw
three main objectives in each phase based on the Design and Developm@arch

(DDR) approach. The following are the objectives of the study by phaA

1. To identify the learning process of tahfiz al-Quran & '
2. To identify the problems and challenges faced VIid rirwris
L 4

Phase 1: Need analysis

ing the
Y-v
Quran. | _\C}
3. Toidentify the needs to the developmen iz “ arni.@z\ﬁodel for

Y.
SVI. \/ o‘ {\
\3 é
Phase I1: Design and developmen@sodel \T ,'\k
\
4. To design Tahfiz aI-Qur%ﬂin nllodel nsv@ed on experts’ opinions.

S
Phase 111: Model eva%Y' :’?{? ‘.(':;/Q

5. To evaluate wvelw al-Q Learning Model for SVI according
to experts, vicws. (5'0

Astudy guestions w re}énstructed based on the research objectives, which

consi of three main study questions according to phase. Therefore, this study is

3 ted out with the following research questions;



Phase 1: Need analysis

1. How the learning process of tahfiz al-Quran for SVI? Y’
2. What are the problems and challenges faced by SVI during me@g the
Quran?

3. Are there any needs for development tahfiz al-Quran learning %del for SVI?

N

Phase I1: Design and development of model z
4. What s the appropriate design and development Tah |zw Learnmg
Model for SVI based on experts’ oplnlons® J , _{')
<

Phase I11: Model evaluation 'a\ {\‘r
5. What is the evaluation of t\ al-Qur ean@ Model for SVI

developed according to exp%lewﬁ T ,'\k
N
W
&

1.6 Operational Definiti Aj \A
Zrmm I‘g

In this section, % ies Idtl e of research will be explained.

Thoseterminologies%xamql A del,t f al-Quran learning, SVI and process

of memorising Q : &
n 3%

! o
F s

&nceptual Definition: Mgdel refers to an intermediary that makes it easier for

L

r to understand the work processes or activities intended by the reviewers

Q ted in graphic form Tracey, D. H., & Morrow (2006), and the model could be
a

nsformed into diagrams (Normand et al. 2008). In other words, model is a form of

10



conceptual depicted in graphic to accommodate readers’ comprehension on work
process or activities meant by the researcher (Tracey, D. H., & Morrow, 2006). Y~

Operational Definition: In the context of learning model, i*ttempt to
provide structure, logics and guidance to teaching and learning (Aderi, 2015). Thus, this
research model refers to the intermediary to be used by teacher.i an dents as a guide

to memorize verses in a particular method and technique 0 sses' By developing

tahfiz al-Quran learning model as a guideline and m | to ass group in
oy
memorising al-Quran with more efficient and effecti l _\‘-}

To implement this study, modellin E de n anﬁ de

is applied. In this context, the tahfiz aI

This approach is based on Richey d in (209\1&_7‘)4_ SS
esign elopment and evaluation

organized and systematic proce % it mglude 4(,;

process of a constructed r r|e IS study s:&nducted through three main

phases, which consist% anal s d i‘gh a@'development phase and model
40

usability evaluatio &Q %
&

2. Tahfiz alsQur Lea i O

(J")

Leam%g is an interaction process between teacher and

or S@MII be developed.

t,Q\esearch is comprise of
N

Y-v
stuqmmw the purpose of kn@dge obtaining process through gained experience or

g 1n1ng to sustain an individual’s changes and abilities (Sang 2009; Lee Shok
1996; Kohler 1887; Bruner 1973; Gagne 1970; Ausebel 1961). Tahfiz al-Quran
arning (Quran memorisation) is a process of learning through the method of

memorisation whereby every verse in the Quran will be memorised with the aim of

11



preserving the text of the Quran from any change, addition and subtraction, and to
convey it so that it will continue to spread to the next generation (al-Sayyid, 19w~
\
0)
Operational Definition: This research aims on learning proces morising
by students towards the method, technique and aids tool according to their capabilities.
After all, the The Tahfiz al-Quran Learning Model for the SV/I was*eonstructed in the
o

aspect of preparations before memorising comprise 0 fnts, which are

Cognitive (al-agliyyah), Affective (al-qulubiyyah w afsi yaWsical (al-
"X
. Meanwhi tlieEl}iz al-

Iwar{ cess\oj-(él-Quran
Wh‘ih areythe N@Technique

and Memorisation Aid Tools. Finally, iaaz al-Qura arni@odel for the SVI

in the aspect of learning outcomes (ﬁyse of nts, )/@I'ch are assessments in
T.%b g A
indh .

jasadiyyah) and Spiritual (al-ruhiyyah wal khulugi

Quran Learning Model for the SVI in the a

memorisation for SVI comprise of three e

regards of syafawi and tahriri. thedrahfiz ran Learning Model for

&
the SVI. The presented m % ap[ ria for@ and a reference for typical
h

people hence this mod% nside}s e e;l& t@al group besides it applicable for
&
need and limitation, 6£.SVI as v‘e N @)

3. Student’&&i ' ent e}%‘f)

h
Con aliDefi cd’rdicgjct?) Encyclopedia of Special Education (1987),

Sua

#
tion:

vision problems or vigion i irment, Is a term that refers to those having loss of visual

T

senQre are two main ca eg@fes in visual problems which are blind and partially

S XSnellen Chart is used to identify level of sight where level 20/20 is categorized
& al vision, level 20/40 as normal short-sighted, level 20/80 as long-sighted and
quires Braille writing (known as B2) and level 20/200 falls into blind category and

12



requires Braille writing (known as B1). Thus, Braille writing is used by students with

visual impairment in category B1 and B2 (J. Ibrahim, 2006). YV
Operational Definition: Braille is a touch-based system of reaﬂ%d writing

that allows people with visual problems to participate in the Iiterate%u’e. Al-Quran

in Braille is mushaf of al-Quran which uses the Arabic in E‘EMde to represent

hijaiyyah letters, vowel signs such as fathah, dammabh, an as ,Nell as symbols

3
09). iw and read
@
Yw

from left to right (Zarina et al, 2015). Thus, Braille ha n used as oli t&‘le}rn al-

of shaddah, sukun, mad and others (Ahmad Kamel et.

Quran braille for the convenient of blind M

So, the development of this mo%only fo

category without involving th |0\I\pVISI

(Dahlila et al, 2020).

differences between the m o%nd ,e niques ap

impairment. %
4. Process o:@lsmgla \an

process%
eveﬁ;& as, and skills after t Qﬁglnal information is no longer present”.

: perational Definition: The process of memorising al-Quran, require some

chniques to help them to memorise better and to retain their memorisation. Therefore,

there are three key processes that cannot be neglected. These processes involve

13



proficiency in recitation, memorisation and revision processes, and retention of the

Quran. The processes in line with the three concepts of memorising levels, w

encoding, storage, and retrieval. (ﬁ\

Encoding requires paying attention to stimuli and encoding in Wor data and
information to reach memory (Sulaiman, 2018). In the context 0f"memorising the
r;ng

Quran, it is a process of paying complete attention and co c]n the process of

memorising the verses of the Quran while employing effective tec niwstrategies
L ]

presetve mﬁn@tion.
sto% atiogkﬁ~ memory
Y 2@]9). he thi@z;e, retrieval,
information is extracted from memow e when 1t~ req@ This procedure

involves recalling the verses repeat@yront 0 \aa?he Lu@\gthe tasmik (hearing)

o S

approach (Ayob, 2014). ‘% q 6
Aj R
1 N
i amew

1.7 Research Theo
’ 4 $ &
Research theexetical fra an gyo execute the research and typically
can be obtained@isﬂn r andcn?dels (Noraini Idris, 2013; Neuman 2011).
!
¢
This theoretic%new K :%bfs I@‘rﬁ?ng process of tahfiz al-Quran from the point

; . N} o .
of prepa% fore Jearni J,the Ieal?nng process and results from objectives and aims

of I&n@that would be achiev; I-Qabisi 1955; Thorndike 1914; al-Qiyamah 75:16-
v

1 ura 1955; 1bn Khaldun 2000; Fathiyah et al 2018; Azmil Hashim & Kamarul

s i 2016).

based on each individual’s appropriateness and capa

While in the stage of storing, it involves a pr

that is located in the long-term memory (No

14



This study is based on al-Quran Teaching and Learning by al-Qabisi model
(1955) and Learning Theory of Thorndike Operant Conditioning (1914). Thesevws
are chosen as base for this study because of their prominence that to cre e\i and

effective learning requires extensive and sufficient preparation. BesidAgntlon and

reinforcement aspects that would influence memory in short and longfterms (Atkison

and Shiffrin, 1968). \)
: l

The selection for al-Qabisi model (1955) is base his tiWoints and

; Ah‘r@gl;uad

tha@ﬁsists of methods

education. This model also is teachi

i '\'esults corresponding

and techniques as well as systema@S/al %d
o N

with the outlined aims and objeeti Azmil et aly, 201%%’part from that, there are

several prior researches adc%j_g at’ i*Theory in g)‘researches. Among them are
Jamalilfet

Azmil et. al, (2013) a }Zblqbvhere those researches related to
s &

al-Qabisi Theory with,the teaiﬁj\éﬂa fiz. are also foregoing discussions that

explain aI-Qabi*Q ributi ' hol ’13\’ not focusing on hafazan subject, which

¢

are Husaini %nd ti Sal éd &%Rammad Zahiri (2014).

NN
& v <>

&a preference for Tho@l{e Operant Conditioning Theory (1914), is suggested

b and Munif (2016), as according to them, the law of exercise proposes by

G ndike theory (1914) is very suitable with memorisation activity since it requires
p

timum exercise to memorize al-Quran. This model also explains the relation between

[<5)

stimulus-respond with drill exercises. By analogy, memorisation process of al-Quran

15



indicates a form of repetition which requires reading practice (tikrar ma’a talwin). In
addition, according to Zakaria, F. | et al. (2018), this behaviorism learning thew!'a
conditioning process between external contacts and stimuli with individ@nses
that can be built to create consistent behavioral change. A

Y'

Furthermore, Thorndike also proposes readiness agiect preparation in

towards learning. There are prior studies discussing the la

-

ine,;s by Thorndike

- Mit IWand Latta

"X
ize on educati n}n&%}'ning
us,T\lfo I (19@~meory §
meess mem@};g al-Quran

involve the concept of before, during g}@memorim oceES<

NP3
i

(1914) in learning such as Anupama (2014); Edger (2

Parveen (2015). Nevertheless, those studies put em
activities in different scope with al-Quran Haf

adapted with this study’s framework because

Apart from that, this verse from surah al-

sup&rted yual-
\m &
Qiyamah 75:16-19 other th?a. ra Theory 955)%@ Ibn Khaldun Theory (2000)
ion in

e pr c:sis sbnemorising al-Quran. This study
zmilé:%im and Kamarul Azmi (2016) and

zmiI(PJ%shim and Kamarul Hashim (2016), there

through of imitation a
cf tee_c‘:r?ng and learning tahfiz, al-Quran which are

also uses the approaeh, as propln
Fathiyah et.al (2018)."Accordi
by o
"

are four ele S
preparati kmoriﬁa ocessy. hafazan reinforcement and hafazan retention.

N X N |
Me e, Fathiyah et al. @8) asserts students following tahfiz education are

r x& to do preparation as it will help them with better learning experience. The

& rch theoretical framework can be briefly explained through Figure 2.4 as follows:

16



RESEARCH THEORETICAL FRAMEWORK

| : r

PREPARATION PROCESS RESULTS
+al- Qiyamah 27:16-19 sThorndike Theory (1911)
+al-Qabisi Theory (1911} sFathiyah et. al {2016) B
«Bandura Theory (1986) «al-abisi {1955) | 3l-Qabisi {1955
+Ibn Khaldun Theory (2000 +Azmil Hashim & Kamarul Azmi (2016)
eCognitive elearning
. i [}
oAffective eReinforcement Hafaz
) ; oWa'i —
oPhysical eRetention y
- elstirja
oSpiritual J

A TS

Figure 1.1 Research Theoretical Framework

N

1.8 Research Conceptual Fram@% T ,‘\'\

Research conceptual fr glveg an overall pl@ on the relation between
theories and models used i thls udy 0a d oIIectlon procedure through
organized planning on pmen |’

% S

ﬁle‘ct@mong the variables found in this
’ &

=3

N

study (Pedhazur, j{k
Based%e th retrc rfmeﬂ/?oH( of research that has been discussed, this

N

study w% designbn_q) velopment research method by (Klein, 2007). Therefore,
Y-

this design and development e@ch will undergo three main phases which are phase

*547/

=

I: \nalysrs phase I1: design and development and phase 11 evaluation and testing.

Q e, a research conceptual framework has been formed as in figure 1.2 below:
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Stage/Phase

Phase I: Need analysis

Phase I1: Design and
development Model
§r-;“2'1-1'-6i'}}5}ﬁaﬁu2“7“;i'é:'1'é ............
i @ al-Qabisi Theory (1911)

i ® Bandura Theory (1986)

i elements and

Process Method
e Analysing the . Intw '
need of model ith fiel
experts
.
® Designing & o Fotus Group

developing main
components,

Y'Ulscussmn
(FGD)
y Delphi
items of mode
Yv

<

i @ Ibn Khaldun Theory (2000)

..................................................... ,é\ 73:;

Model prototype

Phase I11: Model Evaluation saluate model 7. mlnal
~\ rototype QFOUP

ik echnique

Ca X% wen

Tahfiz Al-Quran Learning Model For SVI Students

h n H ."-\
Figure 1.2 The Conceptlel Framelwork of Dei%rj And Development Model

1.9 Scope of the Study ' g &)
\ @)

The scop esearl:h wil) focus o%ome of the key issues underlying this

\
research. Thlschgh only,giv fol:us‘gg-dlscussmns relating the needs to construct
Tahfiz al- @Learnl Mod fciévf'l Thus, researcher will limit the research to

facili cher to c due't a {/Wr’e focused study.
S

% Firstly, this study aims to focus on learning process instead of teaching process

Ocause al-Quran memorisation is one of student-oriented learning (Abdullah et al.,

2015). The students are responsible for their own lessons based on learning objectives.

hn |
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The teachers play as a facilitator while in most parts of al-Quran tahfiz lesson, it is the

students who are required to actively memorising al-Quran (Jo and Peter,w.

Therefore, exposure and emphasis on al-Quran memorisation strategy are r@ired

so that students will be able to memorize systematically (Abdullah et af’; ).

Y'

Secondly, this study has limitations in terms of sample. The dévelopment of this
( I

model is only focused on blindness without involving th ov' vision. This is

considering the obvious differences between the meth nd techni pplled by

both category of visual impairment. Besides, tr@ will iavol pdng{%fleld
expert’s and professional consensus as a whole op he‘ﬁ1 0 th@?nple size
used is quite small. The panel of field e>$$@ sists of*SVI, ta@teachers and
lecturers. The panels among professm turers of @Ton from amongst

the public and private universities. cq \T ,<\
0 S
Q—

o
Thirdly, since the \eld [n%o rough purposive sampling,

there is no specific Ioc% e locati Pnj é dsbed into several institution which
are universities, ¢ maah nd sp education school around Malaysia.

The unlver5|ty oI 'I Ma (UM) Universiti Kebangsaan Malaysia
(UKM) Un| I ergu uanS ta Id |s( PSI), Kolej Universiti Islam Antarabangsa
Selango ) Intefnati Isla mversﬂy Malaysia (IITUM) and IPG Pendidikan

Kha@ras Expert field f@‘the college involved are Darul Quran Jakim and

H, Johor. Besides, the research also involved the educator among Tahfiz

& bat Islami, Negeri Sembilan and Maahad Tahfiz Tarbiyyah, Kelantan. The teacher

volved are from blindness special education school from Sekolah Rendah Kebangsaan

Pendidikan Khas Alma and Sekolah Menengah Pendidikan Khas, Setapak.
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Fourthly, the scope of development model Tahfiz al-Quran Learning Model for

SVI is only focused on formative and summative evaluation. While sunwwe

evaluation only focused on the outcome or the usability perception of the @

1.10 The Significance of the Study Q

The researcher is optimist that this research would indirecthy’describe a clear
picture pertaining to tahfiz al-Quran learning process for nse(iuently, develop
Learning Model for SVI that could contribute to guide e, tahfiz Wnstitution

L 2
in Malaysia in order to enforce the excellence of tahf uran for SVI. ' _\b}

4
Y' \ \/‘z~
Results from this research would be% a dieictl nd gu,j@:g for parties

involved in devising learning curricul o; ta,fiz al-Qu r Sé‘Fhis research also

revises al-Quran memorisation sysmith varE\etg qcti ,Q‘Chniques and methods

N
in assisting easier process of ma%g aI-Quran SVl@chieve optimum level of
learning performance. \

X 7

This researchyis also i

teachers and stu@it

>

!
al-Quran edu Besides that, this E}‘s'eArch also helps in framing effective strategy
%v NN
to reinf ning meth i)f tahé\cll-Quran education for SVI. In addition, it also
effoQift up the quality of teacher’s education as well as their learning in tahfiz al-
ea
Nr SVI. For example, through this research, it helps teachers to identify different

:n s between the blind and partially sighted students in applying teaching and learning
t

ahfiz al-Quran for SVI.
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Therefore, this research is hoped to contribute to Madrasah, Maahad and tahfiz

institutions in seeking the effective and systematic hafazan learning method to T!e

hafiz among the SVI. %\
1.11 Conclusions T

This chapter has discussed background of research, rtaw problems and

S q research, research
he dis% hoped to
L 2

depict initial impression or pre-research on aspects o uirements andynt resg;&'this

questions, objective and purpose of research, limita

theoretical framework and research operational definiti

study, apart from accommodating comprehension etern}s pli thr@out the
N

\

discussion of this study.
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