CHAPTER TWO \i
REVIEW OF LITERATURE Y.

2.1. Introduction l

Y
The literature review presents the theore@nda‘u e' C&:ﬁhnumty of

Inquiry, the i2flex model, and its relation w1th ed i len learning has

become a viable choice for students of hl%w Q‘W ocus ﬁvork life balance

everywhere. It can become a strong NUV meth@d of @ca‘uon at the higher

education level in Bangladesh T pr o tnvaq ates the experiences of
undergraduate-level learners w r1 in se 1&% blended method. Research

databases, such as ProQtst, Qd Go 4e Scholar ‘P%htated for me a comprehensive

literature search. In addltl ee.K edI 1cles from different sources have

contributed to the 11 ure re sea@ords used to find current literature and

Q

studies include d 4 ;Illhrﬁf)learnmg, e-learning, and English Writing

@,
Courses. ? f ,?\
NS

N
A chapter, 1 will c73.'&ent a short discussion on the higher education in

W1th emphasis on private universities, the Theoretical Framework, previous

@h relevant to the study of blended learning, learning technology, and English
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writing course. The aim of the literature review is to explore blended learning
environments specifically, as it relates to higher education students. This se&@ludes
the following important topics: (a) Theoretical framework for 1%1 learning
environment (b) 12flex model of blended learning(c) Definition and position of blended
learning and its types (d) Evolution of blended learning, (¢)) K;:;Ye:ess of blended
learning in enhancing employment skills of the 21st cent We of blended learning

method by universities around the world (g) Disadva 0 onl@ation and (h)

Perceived effectiveness of blended learning and its challenges. ’ \Y
|5
Y-

Y- Y,
2.2. Higher Education in Bangladesh V '1 \ E\T

In Bangladesh, there are primar\%types 0 aryéﬁcation: general and

specialized. The general tertiary educ% consist\l“a$-y @ass" course and a 4-year

N
0
honors course followed respecﬁ%ny a 2-y “anif/&(?year master's course. The
a\
'specialized' tertiary educatioT\ as!a b lor“sgegree in medicine, requires the
[ \\J
completion of a 5-year % f stugj J}reé\s/ egrees in engineering, agriculture,

textiles, and leather MOgy bnl quire .@Q}completion of a 4-year undergraduate
NG
program irrespect' Npu ic ot piivate ue_%gersities (Chowdhury & Sarkar, 2018).

.

& .

2.2.1. Universities *&3

A

%e 1980s, social demand for higher education in Bangladesh as a whole had
<O

ically increased, challenging the capacity of the country's public educational

institutions. So, the state went for privatizing higher education because it couldn't afford
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to pay for the establishment of the additional new institutes. The Parliament in 1992
approved the establishment of private universities in Bangladesh cont@n for
almost ten years (Alam et al., 2007). Bangladesh's private higher ed g@sector has
developed incredibly quickly over the last 30 years following the passage of the Private
Universities Act of 1992. There are currently 105 private un@sﬁ in Bangladesh,
according to a UGC’s annual report of 2022. The student omvy in Bangladesh as a

l

whole has benefited from this development by hayi ccess wder range of

academic specialties with domestic comparative ¢ dvantaggs o itudég&: abroad
generate

and that saved the capital drain and ult1mately d righ humgan cagﬁal, which is

\h N
thought to be essential for a country's succ s in the t st c%& (Ashraf et al.,

2009). Though the establishment of p@

higher education in Bangladesh, the cést f educ

e era of potential for

—_
<
% :
=
2]
=
—
<—r —

's private universities is
| | . 3 q |
still unreasonably high due to ance between rising tuition fees and the non -

&
availability of financial aid an, %\'a 1 shraf @2016).

In spite of the high tuition fees” 1vﬁ é/@mversnws in Bangladesh, many are

expanding quality h&e uc 1I)n and the rity of private universities have become

used to changes@th] last y:'ars have continued offering education during
O

Covid-19 % pul‘)‘h e@ﬂt on institutions have struggled to meet the
educationaly neéds of students a&}qle needs of teachers in light of the COVID-19
epid Nd this new learning experience, the private ones had to cope with the situation
%of them could successfully do it. The private ones continued their education
Qwithout loss of time, money and resources of students (Shohel, et al., 2022). The

private university students mostly attended the online classes because they would
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financially lose if the study period were prolonged. A study conducted across the country

discovered that 40% of students were taking classes online, and the maj&itiof these

students (70%) were from private universities (Islam et al., 2020). :%

<

2.3. Theoretical Framework Underpinning this Study Y.

I used the Community of Inquiry (Col) as the t ca fraWto design and
@
guide the study. I also focused on the relationship between the [i2fle n,od%)qzblended
A

learning model, and Col which have informed design of afblend le{'ﬂﬁg course for

\was%b&? to explain the
e éx model was used to

design the proposed blended leamir%urse. \0%1 ;(?)5‘ of Inquiry framework,
ﬁy N\,
devised by Garrison, Anderson,% o -

the research participants of this study. Community o

nature of teaching-learning in a blende rning course

rcher (20Q0)4 gi\éﬁ:&t framework for designing
educational experiences. Thﬁ'?\gmai const uenﬁ:éé this framework are: ‘teaching
|
presence, cognitive prese% socieﬂ, res ?’ 4(z/grison et al., 2000).
& ) %(J
&
2.3.1. Communi Mlqu' ¥; ér @nation
’ 4

Tech as changed the f: f teaching-learning at all levels of education.
4

The Com:wof Inqui

educatw

5@@ achievement (Garrison et al., 2000).

fr{mev@'r (Col) evolved out of a general concern within

&’

technology was nkrely offering access and convenience at the cost of real
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Garrison, Anderson & Archer at the University of Alberta in Canada realized the
advantages of blended learning and introduced the Col framework to @tt the
platform could contribute to learning as well as produce communiil quiry that
could be carried on after the class. Since its start, much resea has found Col a

necessity in facilitating students to gain a deep understanding of,the material taught and

n,?ﬁ; Swan et al., 2009).
ity anWtive learning

@
outcomes would be increased (Akyol & Garrison, 2 . This, accor i toé;Efton and
A

thereby promoting higher-order learning (Akyol & Garri

After the completion of higher-order learning, the q

Saljo (1976), permits ‘deep’ rather than ‘surface™dearning. Surface lwing means

Y- N
reproductive and unreflective exercises, SL% ote ‘,{e\hg ng%. deep learning
promotes the student’s comprehension@rue meani

material that is being taught. Col is %cepte \ne%or ?s\:"the basis for the blended
N,

an lications of all the

learning experience and activitie selétted i as th oretical framework for this

study for the following reaso
(ﬁz ,Dj ' §
2.3.2. The Rationale wing (l,'o \

The Col Nvor hﬁ? n tc&@an important theory for many researchers
@
’

ded leém'ng on students. By separately addressing the

investigating impact of bl
. & el £ '5 .
three aspe arning - i§ocial, tea?her, and cognitive presences-researchers are able to

)
identify, speCific areas of Weakrk? in the course delivery in the blended platform. This

reali allows for the development of the best practices to overcome those

CaKIICSSES.
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Higher-order thinking and learning emerge when one focuses on the process of

inquiry (Garrison &Vaughan, 2012). Lipman (2003) defines higher—ord@ng as

being “conceptually rich, coherently organized, and persistently explor h) 19). The

process of inquiry needs a good amount of intellectual discipline. IQE subject of inquiry,

participants develop the attitudes and abilities to become crltlc ers and to sustain
their learning beyond the confined scope and time lumit formal educational
experience (Garrison &Vaughan, 2012). An academic nity 1 as a formally

formed group of persons whose connection is for $IC purpose 'nee&Eamson

&Vaughan, 2012), and who as a group work toward, intended’ leafning ijectlves and
N

outcomes. So, it can be said that as bl%glea n ilitagg;ooperative and
interactive learning as well as self- dlrec\ ing, m 6@1 as a theory for this
A
S
C.)

ce. In a review of the Col

é’

study is justified.

&
Recent research has sh1& cus t

literature, Garrison (2017) has?ﬂﬁnstriﬁed that'lea; in an online Col desire a strong

%@.q

teaching presence. Perry and dwa% )é that talented online teachers form a
community of inquify, co 1st@ stro 001al cognitive and teaching presence

(Perry & Edwar@) 9d5)€¢%[és that the scope for face-to-face interaction
an s

can increas edn‘gs @nn Similarly, according to Arbaugh et al. (2007)
teaching p&e is a strong 1ng:"@‘§)r of perceived learning and satisfaction with the
mod vaery The unifying force of teaching presence is assumed to help to form and
Col in a blended environment where students are shuttling between direct and

N

nated communication. Similarly, blended learning communities form a new
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learning relationship that can go beyond the fixed time of the class and course even

without teachers’ direct presence (Garrison & Vaughan, 2012). \q

While comparing face-to-face and online education, Garrison and Vaum 12) say,

Fully online communities take time to develop social and co mwesence to
support the necessary commitment and collaboration. Fac € communication
provides an opportunity to create a sense of communi Y:mlctedness more
quickly. While a face-to-face classroom dynamic magprovi opportumty
to begin the formation of a community, online co nities ¢an e a'1d t@

opportunity for both ‘sustained and flexible communication”, a g1ve‘Qseful links

\ T
ned hx Lmitations. Hence,

e g@ssroom is collaborative

&

before being reflective. Here stude the ti to ct and offer a thoughtful
opinion in face-to-face mode an e s%‘?er «f{éer to critique peers’ work in an

to other resources (Garrison &Vaughan, 2012] .1221
on

Only face-to-face and only onl&%r 1

their merging is beneficial for both h e

online environment bec h chr 11 n ure of online learning. Similarly,
online learning shoul il e 1t‘- {_collaborative. The advantage of online
learning is the op ort f ' a trlctness It takes more time to write a
message and ¢ u cate le \ Iﬁ cegmsely so that others may read and answer. So,
a Col wou it fr gomb§ advantages of blending face-to-face and online
learnin ison & Vaughan

edagogically, the Col framework provides directions for the design of genuine
@

nteractive ‘higher-order learning experiences.” For a high cognitive presence,

reflection as well as collaboration is essential.  Cognitive growth depends on
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collaboration by a community of learners through reflection (Wenger, 1998). Blended

learning provides scope for all students to be cognitively engaged and hav{gdea that

they are learning individually with participation and a contribution to.*l %\munity of

T

The Col’s foundation came from the constructivist educathilosophy of John

inquiry (Garrison &Vaughan, 2012).

Dewey and Dewey’s views on community and inquiry $ (it al., 2010). In its
broadest sense, a community of inquiry is a group of le w olquo‘gether in the
learning process in order to inquire into a p@This er ‘ng{e}yzhe Col
framework both a collaborative and an indiVY&conﬁ@ i legﬁé experience

(Vaughan, et al., 2013). The Col frameworEWor collaboration @g students which

is essential for critical thinking skills tN eloped a

pe;i&vvssc &

A
véo deep learning (Vaughan

separation does not offer an educati

7]
et al., 2013). The individual lear& king his ow inq&& at the center of the learning

only through collaboratio anw intiracti @er students, who similarly bring
in their unique experiences >5d o&ﬁ an'd(@}rough this process real and lasting
insights can be gaing&\ Q 40%

|

N O

¢

The Co nity of Inqui cﬁ'ns'et}s of three constituent elements: social presence
:s

-the necessi tudén seom icate and collaborate; cognitive presence - the

X

creatio environment for@ deep learning to take place discovered through the
de@t cycles of inquiry; and teaching presence - giving leadership along the

co paving the way for the design, execution, and direction of the community of

inquiry (Garrison & Vaughan, 2009). The conglomeration of all three gives a cooperative
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constructivist educational experience (Garrison & Vaughan, 2009). No one part is more

important than the other, because the Col framework is “dependent upon Kﬂeraction

of all presences to a greater or lesser degree depending on the subject m!t%e learners,

and the communications technology” (Garrison et al., 2010, p. 6). To simplify, the

absence of one presence will create an in-operative community: iry, regardless of

the strength of the other two. The original diagram of the ¢ nity of inquiry from
Garrison et al. (2000) is shown in Figure 2 below, foll 650%
| ’ L 2 ‘ N

Community of Inquiry

Suppeorting
Discourse

SOCIAL
PRESENCE

COGNITIVE
PRESENCE

EDUCATIONAL
EXPERIENCE

Setting

Selecting
Climate

Content

TEACHING PRESENCE
(Structure/Process)

»

Figure-2.1. The Community of Inquiry Framework (adapted from Garrison et al.,

2001).
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2.3.3. Constituents of Col

The Col consists of three presences, i.e., social presence, teacher {%ce, and

cognitive presence. The presence of all three components makes the le %Xperiences

and activities effective, and the absence of any of the three does the %ﬁte.

Social Presence Y.

The need for students to communicate and rate ia\tt?heart of Col

{

@
framework. Effective and meaningful communicationiibetween stiden ive%%g' way for
A

reflection on the content of a course, which, in tu llowspfor t exer?fse of higher-
\ N
level learning (Garrison & Vaughan, 200%0} ial preSenc nee@st, unhindered

communication, and group uniﬁcation,@ nee linﬁmfortable enough to
share and collaborate freely and open@h thei Xﬁﬁsh 9@&

o N

% e,
7]
One of the fears regardi& ine I&%Qas @ being too one-dimensional
does not permit the level of swrese’ce n e(S@lieve deep learning (Garrison &
é : ? [

o,

Vaughan, 2009). However, Garrison ai gﬁaﬁd2009) found written communication,

O

which is necessary& in@ns, 0 great power and flexibility. Notably,
\0 >
written commun% ffers soci ’Jd &gﬁional attachment and fraternity, the highest

level of soci %nce “1 an ational community. A similar study by Heckman and
b4
Annabi (2005)*€ompared ace-to-fsgg discussions to online discussions, and found that
5
com Ntion could be cognitively richer in a written online setting because written
Q%aﬁon demanded the students’ less rote-learning and facilitated the learners to
stand any material in a self-paced way and to have the time to construct their own

meaning.
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Teacher Presence \i

Teacher presence provides leadership throughout the course, g for the
design, execution, and direction (Garrison et al., 2000) of the com ‘i%( inquiry. The
teacher’s presence unifies the remaining two elements of the Col frameéwork to create an
effective educational platform. In many ways, it is the tea erw(ﬁ:reates and maintains
the opportunities for higher-level learning by properly i ting t !og itive and social

@
presences and also ensuring challenging and stimulating education. erpeL') es with
A
e teac

academic integrity (Garrison et al., 2000). While th hinggole is ormatl-y assigned to
\13 Y

one person, in an effective community of ina% stqﬁe also asaxgg varying role of

teaching responsibilities (Vaughan & G@OOS). é

o

) N
Cognitive Presence ‘% @ o 4?;:7
Cognitive presence is \IOW e ‘%nment where deep learning can
ev rlne

—9

=

% 'ISK

take place and is identiﬁ% gh the D}P Qhases of inquiry. Most commonly
il &
¢

this is demonstrated ;@ the Iira .

the most pertinen Me nalysi
@
LQ ' 4
lding p ha@ﬂning in online discussion (Schrire, 2004). In

the knowledg%- U?a
w &) 1SC VCI’@M student-to-student interactions were essential

particular ire (20
AN 0,
for de ing to take place.\cR? model has been deemed to be an effective tool for

inqui I) model, which has been described as

¢ coghitive directions and reflects a good picture of

ex the cognitive presence within the learning experience (Chang, Paulus, &
@, 2003; Schrire, 2004). The PI Model from Akyol and Garrison (2010) is shown in

Figure below.
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Deliberation

Private world =P (Appicability) e, Reflection
B .
- -
-
s’ e
» .
," E xplor aticn Integr &aticarn ﬁ‘
- .
' ‘
> i-
Perception Conceptlon
R i) - EXPERIENCE = Clchmimec3

" -
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- - actl e
Shared world ol ot e e Discourse

Figure 2.2. The practical inquiry M@kyol and rrls 010, p- 235.

-\
The PI model shown in F1 co t&o nsions and four phrases

2.

(Akyol & Garrison, 2010). The 1 axis“shows the gm,muum of the dimension from
deliberation through to actio ile t’ ho Zl n% is shows the continuum of the
dimension from perceptlohgh 0 €0 tlezj”ﬂlere are four phrases in the PI model,
starting with a trlgg en T lrlg eve n be the identification of a course project

N
L &
or a551gnment T t 1ll%sti lgt tl(e)leed to look for information that will provide
O
f q

the learner 1 1de? uir ent This will lead to the third phrase, i.e., the

integrationof the information a;d?~ knowledge gained in the second phrase into a
& o

mea concept. After this has been accomplished, solutions and hypotheses can be

ﬁ tested, and concluded in the action phrase. If the result is not satisfactory, the
cp

rocess can re-start (Garrison & Vaughan, 2009, p. 22).



2.3.4. The Use of Community of Inquiry in Research

Some studies have justified the Col framework as a tool for eval%&v?hether
blended learning permits deep learning to take place (Arbaugh et al % In 2008,
Arbaugh (2008) led a multi-institutional effort and developed a quantitative instrument to
measure a community of inquiry known as the Community of | %

urvey. It is a 34-

question survey using a five-point Likert-type. Clarke an Wmew (2014) used the
Col to assess the importance of instructor comments é ssion boards. Clarke
and Bartholomew (2014) concluded that often instfactors relied on Oflal xqwﬁer than
cognitive codes, which could negatively impact tlﬁy of ¢ mt{,?f inquiry and

learning. Zydney et al. (2012) also investigated int the%s\hscus@goard protocols,

concluding that protocols were needed f\bsmn bo beéfective.
The Col framework has % 1 e tl.Q\how the most effective
o w,
0

community of learning can be K rk Ri ardléy%ou) found that a range of

strategies were needed to be u w iu o e f@nvely create a community though

they found resistance to studénts K{ﬁ &Cdj@lve assignments. This is somewhat

concerning given tb%) bo@mgn s necessitate a much greater level of

commumcatlon fdta 2! blﬁ%Jd courses are not as able as research shows

to create an co? y .@W While Garrison, Anderson and Archer (2000)

were all ¢ ﬂ rofessors, the C mework was never created specifically for college-

1er$¢5
S
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2.3.5. Critique of the Community of Inquiry Framework

There are a growing number of researchers who consider the Col aer, in
its current form, too limiting. The Col framework “might be further %ed and re-
thought in the light of more than ten years of application and research” (Remesal &
Friesen, 2014, p. 1). Aykol and Garrison (2010) suggested\h;,?.‘meta-cognitive
presence’ needed to be included. Schraw (2001) describes the Wﬂs of meta-cognition
as knowledge of cognition and control of cognition. [ , “met. c!)gn' jon consists of

knowledge and regulatory skills that are used to conttel one’s cogniti ”’(S’cch‘)gg\;/, 2001,
A

p. 6). The first involves the knowledge of oneself and, plausiblé i lemexztation tactics.
Y

tﬁivitie t helps students

9
A,

L}’gaggesting the need for a

(13

<P
control their learning” (Schraw, 2001, p@

Shea et al. (2012) further S@ped \13
? #

‘learner presence,” which has be& cribe

who marshal thoughts, e otiw'ﬁotiv’tion,
ng!’ ;’1

successful blended learni 2¢ pt90). Shea et al. (2012) identified three

eaet\a‘[.
parameters of lear@sel\q@is 0 ’E}associated with self-directed learning:
O b
forethought, per% e, [nd r ?Ilon(-—%ﬁe forethought phase consists of ‘planning,
O

coordinatinzgﬁeg?ﬁ g’ (Shea etsal., 2014, p. 10) blended tasks. The performance

The control of cognition, on the other hand,

e stance adopted by students

=¥
ogg

avx%; and strategies in the service of

4

stage includes monitoring the und nding of others and strategizing from whom to seek
o

help Ms in knowledge. The reflective component involves articulating any changes

hihking and the “causal attribution of results to individual or group's performance”

et al., 2014, p. 10). Akyol and Garrison (2013) in turn critiqued the efforts of those

researchers seeking to amend the Col framework. Akyol and Garrison (2013) argued that
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the learner presence was so fundamental to the entire Col framework, that the only

adaptation should be to the role the learner played in the teaching, social,ﬂﬁognitive

presences, rather than the creation of a fourth and separate presence. : %

2.4. The I12Flex Environment and Col V:

The 12 Flex approach is a non-conventional learni ezd t‘Fat was invented by

the ACS Athens community of learners (AvgerinoiWget al WThe 12 Flex

L ]

feagr

methodology blends student-independent learnin internet-b

guided and overseen by teachers with face-to- miq{ ain Qge'ctive of this
9

student-centered method is the developmertWher-o‘i’fler C niti@(ills mentioned in

hl, 2001)gin the pective of a learning
A

framework that is motivating a (@ble b\yti ,@ce, place, and/or mode
[} . Qf?

g and is

Bloom’s new Taxonomy (Anderson &

RN

N
He.(jth thé.%Flex model. L2 Flex courses also

:
ing d@{}hy the student. But the online parts of

(Gialamas, & Maria, 2015). \

The 12 Flex model'ma z mp
_ s
m

co
include self-controlled% € -bi

L2Flex courses empha: on dge Ei:?uﬁsition’ and activities targeted to develop

|

B

the lower dom h Blfvm’s e&seej?axonomy (Anderson & Krathwohl, 2001) -
N

remembering, un rstanﬁi% ap}%z~ tion.

.\. )
{{e e Col frameworl}t e I2Flex model not only facilitates online learning
cial constructivist, inquiry-based, and project-based teaching and learning, but
eeps the scope for face-to-face learning (Swan, 2018). So, the in-person activities in

i2Flex classes center on learning activities that focus on developing the ‘intellectual skills
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of analysis, evaluation’ and creation, i.e., the upper layers of Bloom’s Revised

Taxonomy. The 12Flex model is thus in proper alignment with the Col (Tuc&i?ﬂ).

According to Swan (2018), the secret to successfully implem&l; the 12Flex

model, is the teacher’s commitment to creating high-qualitywm-based course
environments and to a continuous process of assessing, imprownd enriching them
with relevant resources, materials, strategies, platforms T tc] peer and student-

teacher communication and collaboration, and user-frien aViTti'Bi\d

N 3

Another model of the blended method, Blending with Purpose Model (Picciano,
2009) could also be helpful to acquire the ‘six levels of Bloom’s Revised Taxonomy —
remembering, understanding, applying, analyzing, evaluating, and creating’ — as the
learning objectives and outcomes. Media and technology choices should be wisely
considered suitable for achieving each objective. Garrison and Vaughan (2008) applied
the Col framework to structure the development of blended courses. In their book,
Blended Learning in Higher Education (2008), the authors mention the principles for the
design and conduct of blended courses. Swan (2018, P.9) says, “The principles are
grounded in the three teaching presence constructs — design and organization, facilitation
of learning, and direct instruction — simply because teaching presence has been shown to

be critical for the development of a communities of inquiry.”
)
%i!ﬂex website also Mtions that the creation and evaluation of i2Flex course
on research-based principles, in conformity with the criteria that would be
%{1 to good teaching practice in any context. The Col survey focuses on student
opinions about implementation and the learning processes offered by it. As the Col
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framework is based on a ‘social constructivist epistemology’ akin to that of 12Flex, the
Col survey may be used in the ongoing process of evaluating and imp, 0$2Flex
courses (Swan, 2018). As both the Community of Inquiry (Col) fr: k and the
I2Flex approach deem inquiry and the social construction of knowledge as the bases of
the educational experience, the choice of Col as the theoretical framework for my topic is

justified (Swan,2018). During the budding days of the in m&@re were debates over

whether a blended course, or an online course, offer ht! scope for social
interactions, or a community of inquiry, sufficient to it deep lea F fo lack of
visual hints within the format in comparison withya traditional/ face- ‘@-face course
(Gunawardena & Mclsaac, 2003; Vaughan (X;) . anchésg;nswer to these
questions when applied to college and t\!%sny le af@&ative (Osguthorpe &
Graham, 2003; Tabor, 2007; Sorbie, 1 f<\

c>,~

é
SN

2.4.1. Social Connections through Technology in Blended Learning Environments

The use of technology in blended learning environments facilitates learners to
connect in ways that are difficult to achieve in only face-to-face course models
(Enrichsen et al., 2013). Blended learning provides an opportunity to build social
connections through both face-to-face and asynchronous learning with the help of
discussion boards and collaborative activities. This mode of ‘“dialogic pedagogical
approach reflects a social constructivist epistemology” (Shea & Bidjerano, 2010, p.1722),
supported by Vygotsky (1978) as a “means for collaborative knowledge construction”

4 (Shea & Bidjerano, 2010, p.1722). Vygotsky (1997) surmised that “education is realized

through the student’s own experience, which is wholly determined by the environment”
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(p. 50). It is through these experiences in the blended environment and through teacher

and student collaboration that a student’s learning improves (Whiteside, 2015).

2.4.2. Teacher and Peer Feedback Vis a Vis Col and Blended Method

Feedback from both peers and teachers is essential because it supplies learners
with the stimulus for learning that they look for. In the early 80’s, there was concern
about the absence of social interaction found in technology-based learning environments
of that time. So, research began to focus on the best ways of the student learning method
and the role of social interaction. Through the 90’s, the research to focus on learner-
centered models of teaching started where students started to cooperate with others using
computer-based tools. Since adults like to have good relationships with their peers and
teachers and a considerate and cooperative community is crucial for their learning,
blended learning has posed to be a good option for many (Afip, 2014; Bliden 2014).
Since it is believed that adults have different learning requirements than children (Afip,
2014), courses and programs should be designed in different way for these learners in
consideration (Baker, 2010). As most adults are used to very conventional and formal
models of teaching, blended learning may pose as a potential challenge for them until
they become comfortable with these new and alternative ways of learning (Cercone,

2008).

To conclude, the Col was used as the theoretical framework for this study for the
fact that the framework has been used for a long time by education theorists and
researchers working with the research of the collaborative and constructivist theories of

education. In addition to that, the link between the I2flex and the blended model and the
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Col was described to show how the implementation of the blended course had an impact
on the attitude and experiences of the participants of this course. The three main
constituents of this framework: teaching presence, cognitive presence, and social
presence’ is what helped to build up a community of learners for the writing course in the
blended method I have designed and conducted with the samples of this study. The
discussion above about the theoretical framework highlighted the fact that the choice of
this theoretical framework for my study was appropriate and justified.

,I ':\C}T
Ea‘ T

2.5. Where does Blended Learning Stand? Y.

Blended learning is the mingling of fa

N
T
‘%nd online l$ng that enhances
&

Vati@se of ICT (University

the classroom experience and increases M via the 1

of Calgary, Teaching and Learni tre,ﬁyfi

6

A
.é?p:// commons.ucalgary.ca/

o
ed i@ch the learners through the

1 ‘Q}of attention and guidance’ that is

teaching/programs/itbl/). Blend ing

best techniques by providing WS wi'h
as }ll

available in the classroom ib'llitwand freedom of self- paced learning’

tHe
a\ @,
of online learning @oar@ 2014)Blended learning caters to the different
N, >
learning needs a\% refes'of ?Jntia%‘d motivates students to learn in an ‘engaging

O
and collabo %ay }t heig’ own d and at their own opportune time’ (Graham,
& VY
20006). NV
S

Th@ng diagram was created by Ira Ehrlich in 2014 and taken from his Online and
B Teacher Portfolio.
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_’__',_ﬂ—-———_ = ____h“-—-_h_q_h__
Blended T
Students have the opportunity for a mixture of face to-face
and onlne activites.

setup "L 2™ or "Ci | which
students can do a rotaticen.

or liness can keep up with ther ot

g D"

There ar%\d mbe f/lef tons of blended learning but the commonly
agreed upon %ons: 0 bl;

1
wrote: Tﬁe e different formco f blended learning but a generally agreed upon

N
defi 'Noes not exist. One school’s blended learning is another school’s hybrid, or
%

d @mng are few (Picciano, 2009). Picciano (2009)

hool’s mixed mode. Furthermore, the issue is not just one regarding labels but

&k of consensus on a comprehensive versus exclusive definition as well (p. 5). So, it

is important to decide upon a commonly agreed-upon definition of blended learning that
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investigates the impact and use of the platform in education. But it is difficult to settle

upon such a definition because there are some conflicting beliefs (Picciano, \i

A more complete definition of blended learning was given eed and Singh

(2001), according to which, “blended learning focuses on optlm%chlevemem of

learning objectives by applying the ‘right’ learning technolog match the ‘right’
personal learning style to transfer the ‘right” skills to the ‘r rso at the ‘right’ time”
(p. 2). These definitions entail improved learning and stident-cente chlng through
utilizing appropriate technology. Blended learning do t simp 1ng face-
to-face and online learning. Singh (2003) explal le ng m&s combining

e ar&onhne learning”,

3

“b@ling structured and

a number of other characteristics such ﬁW&ndi

“blending self-paced and live colla ive learnin,

unstructured learning”, “blending om c¢ ith &c)@the shelf content”, and
é
7]
“blending learning, practice and@nc port.” ( 3-54).
Ny -
thod nds the reach, and optimizes

Singh mentions that lended ,

d; N
development cost and time, combi n eft delivery modes (Singh, 2003). He adds
that research from 10@&13 S ord University and the University of

Tennessee has g alua ,Ild nding of some of the techniques by which
blended lea ett? an pot tra onal methods and individual forms of e-learning

technolog lone (Singh, 2003) 'E'lj.’y research gives us confidence that blending not only
offer e ability to be more efﬁc1ent in delivering learning, but also to be more
%(

S

Singh, 2003).



Blended learning entails differentiated instruction in education (Bonk et al., 2012).
Blended learning caters to students’ abilities, learning styles, and intere@:ators
select curriculum material, products, learning activities, and hig h’ learning
contexts that serve students’ needs. Based on the foregoing, the %ﬁansen Institute
(2013) defined the blended learning approach as a formal edugation”program where a
student learns at least in part through online learning ithvm.e element of student
control over time, place, and/or pace and at least in p supe 's!:d briek-and-mortar

space away from home. Simply put, blended learningiis,a new approa ti) lz:ﬁﬁg [that]
A
i

blends the positive sides of face-to-face and onlinewearning in a ynth?ic manner to
Y

create a new learning experience in confom%&h thﬁ
eeﬁﬁe-to-face and online

2017). It is essential to create a harmo@gruenc
K}nd face-to-face learning

teaching in a blended course. The @306 be Y I

N,
depends on factors such as ins ional objectivesy stu@ characteristics, instructor

&/

skills, and online resources. Thai et'al. ([ used a@o approach, implying that half
the

of the course is taught in nd the lfo imne.
P

But why do @len liigit learning.with more conventional higher education
\u o
techniques, such% res, wor, ?1!5, &%" classroom instruction? “I think it certainly
meets the n@beogje #S l\@autsch said to US News, mentioning that many
b
students cﬁos g blended learnh&;sses at University of Southern California (USC’)’s

o
Sol Nchool of Public Policy are people with full-time jobs and family obligations.

,"Wirector of Marketing for UMass Online, says that for some students blended
ng facilitates the return to higher education. Blended learning can be a great

resource for students out of school for a long period of time, he says. It can be a natural
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shuttle between everyday life and the return to school (Johnson, et al., 2015, New Media

Consortium (NMC) Horizon Report). \q
2.6.1. Blended Learning Tools

The three main categories of blended learning technologieWynchronized tools,

social networking tools, and LMS systems. The term learn mzagement system (LMS)

refers to web-based tools like Moodle and Black that f the creation,
distribution, and evaluation of specific learning t (Alias aln&d%m 2005).
Facebook, WhatsApp, Twitter, Skype, and oth networki 51tes\¥e utilized for

chno@;‘e; that are freely

debate and sharing of educational content. sy chro;‘\ize
mpre Dropbox, Google

available fall within the third group ( 2014)
S
Apps, and Zoho Apps. Blended le tech r @med to improve critical

thinking, communication, and ¢ oratio kllls cl‘él rfo and Yidana (2016). The
majority of "the tools used in dle rnln e as those used in e-learning,"
! 0
according to a study by ( , et al , ,‘22@
& N
e D1 O
2.6.2. Kinds of l&y Learni et gﬂ)

Sta kHon} 0 :talke@out four different models of blended learning.

X
These r@may be applied to h@bh higher education and training organizations. Staker

anc@mﬂ says that the four combinations are the rotation model; flex model; self-

b odel (now La Carte Model), and enriched-virtual model (Staker & Horn, 2012).

researchers opined that blended adoption is gaining popularity within higher
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education because of its flexibility. The first is the rotation model where learning is
cyclical, with a fixed schedule for learning online and face-to-face with Kﬁstmctor.
The flex model is the second within the blended taxonomy. This model 11y teaches

online, under an instructor’s supervision. The self-blend model is_the th1rd within the

blended learning taxonomy in which the student selects vario e courses, taking
part either on or off campus to complement the traditional/le rmng program. The
classroom instructor also supervises the students’ leammimg*online t'll\arlched-virtual

A

model is the fourth within the blended learning taxon which jprov ei a e school
experience, with learners doing courses online with igiblegorno assropm attendance

NG
&

is online, students still learn

A
e@rom both learning online

)

and teacher guidance in their CK m (%‘}t ak 14) As students pass more
teac

a%b o use more of their time helping

time studying basic content online, this +rm
students in complex areas or e}lorl iQT {i@cs a student has already studied. This

learning time is fa&e b)@s thr@l small group activities, project-based
N
learning, or one- @tu ing f!‘t H%’é & Staker, 2014).

(
9,

(Staker & Horn, 2012). Vz

While the basis of student leammN e ﬂex m

mainly in their classes. Students in X m e

—_

<k- N\

In s f-blefid mod. erl La Carte model), students can choose courses to
take on supplement their c@ent course-load at their school campus. This model is
most C on at the high school level, where students can register in a course not

y on offer by their school, for example, Advanced Placement course (Horn &

Staker 2014). In the A La Carte model a student can do this course entirely online,



beyond the school time. This model is not like full-time online school course because it
does not offer students the complete school experience. Though some cour&&e online,

others are taken face-to-face so that students can have interaction !i%chers and

T

The Enriched Virtual model allows students to ﬁlmoursework online,

classmates (Horn & Staker, 2014).

supplemented by face-to-face learning sessions with their g(Ho'm & Staker, 2014).

While online learning is crucial to the Enriched Virtu odel iw like full-time
@

online schools because through in-person learnin

is alne sa‘y_@’t of the
ools{ ct is@a{ny full-time

T
nricﬂ?d Vittual rm&el so that students
&
(Hofn X Staker, 2014).

N

From among the four modelé, g mgdei is ae co@lient one in a country like

coursework, not optional like the full-time vi

online schools have changed their program
can have the invaluable experiences of MQ

]
Bangladesh because in this m(}w

u
during the face-to-face sses.ay resg¢arch dbp@ flex blended model and I have
N
the 1

:
designed and conduct\ 1 rse iﬂ}ﬂat model for the students and then
investigated their {&nce i
¢

Writing Course %

<k' N\
Thete i hardo‘aM ml@ut the blending ratios. However, Graham (2006)

defines levels of Blend Yearning, such as activity, course, program and
ins@ blending levels, suggesting that blending ratios differ at each level. Allen et

al. 7) defines blended learning as a course in which the online content percentage

get @ﬁ{er guidance and supervision

ranges between (30%-79%). Alajab and Hussain (2015)’s mixing rate was about 60% for
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the traditional mode, and 40% for e-learning, provided via the electronic system
(Moodle). Banyen et al. (2016) suggested blended learning with a rate Wer e-
learning and 40% for the traditional mode. Owston and York (2013) f G@at students
who were put to 36-50% of online blended learning out-performed their peers who were
exposed to less than 30% of online. They recommended at leas$:: of the face-to-
face time to be replaced with online activities. So, it can b coWd that online content

l

should cover 30 to 79% of the educational materi c assis,\d?nding on the

targeted mixing levels, and face-to-face learning should,cover thejrest. : \Y
| O
a‘ &y

2.7. Blended Learning Programs by Unive s1tlez orld E\
In the backdrop of drawbao\%ull on 6@n, universities are

increasingly offering blended mode<o§ delive ﬁ\‘ﬂg 2 lﬁNew Media Consortium
(NMC) Horizon Report points oxés of 201 3"/@1dents were doing blended

mode at the college and unl%i “Dr Wm%&n best practices in online and
face-to-face methods, earning 1is EL‘t{h;gse at universities and colleges,”
(Johnson et al., 201 ed@ um C) Horizon Report, 2016, pp.16-17).

In the S:Ies‘ b (?!i \'o%’élng program has become popular. The

University % nd f ided t 1n e blended learning mode for 10 of their courses
in 2011, ce then it has &g&sed The Massachusetts Institute of Technology
(MIT. in the world gradmg, has also floated the blended model via MITx, its online
% stem. MITx caters to the requirements of the different courses of the institution

&, 2013). Another good example highlighted in The Chronicle of Higher Education,

is Peirce College, an institution in Philadelphia that offers courses to adult learners;
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allows its students to shuttle between face-to-face or online classes, according to

convenience in any given week. This self-paced learning mode was starte{?ll of the

college’s programs by September 2016. : %

Other countries are also joining the spree of floating blenn?ﬂrnlng Another

best university in the world, the Imperial College London, started Ject in 2016 where
engineering students enrolled in online business courses a ma nlng in the face-to-
face. The objective of this pilot project was to grad ori all group of
students to flexible blended model (Uloop, 2013%w years 1u&§%jnlver51ty
began a blended initiative named ‘Connected é)r erg%d};tes’ (Uloop,

2013). In Mexico, after the September IEWtatinaeart uakesTIec de Monterrey,

Mexico City Campus has started a blende

A
@ average of 1,600 video

A
igh-sc K&Jaduate students to re-start
lessons, and complete theli stlwg'bn tn*e 1 p te mage to the physical facilities of
1

the campus (Ed. Staff, 20

teachers and 150 tutors, mostly v.

teachings. This effort has hel

The blgges\&snle gb <E!péd learning programs are the British Open

University, T n er51 of oith(;glca Sukhotai Open University, Thailand,
Athabasca ity, G2 rnd Oﬁ\e\n University Malaysia. Open University Malaysia
uses a d learning approk whlle offering its program (Abas, 2008). For the

blende rning approach, OUM’s students have increased from 721 in 2001 to about

@ 1 2008. In recent times, students of OUM are from different countries of Asia and
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the Middles-East. Students can have access to learning from any place in the world

(Abas, 2008). \? '

In Malaysia, almost all higher education institutions have acce th€ benefits of
Blended Learning. Blended Learning has increasingly gained threst of higher
education leaders in Malaysia. In 1991, Vision- 2020 (W2020) tarted by Malaysia
government with the target of turning into a develope 2020 (Attaran &
Zainuddin, 2018). Universities started to be using on teachmg The
University of Malaya (UM) started Blended Learnin any othe 1fer_§ry In 2003,

e-learning systems such as learning care and M 3 Unhgs'ity Malaysia

Sarawak (UNIMAS) manages a learning ﬁWn known M eus to strengthen

&
d in ©ldnded mode in which
A

student engagement. At UNIMAS, M Wldely

normal face-to-face classes are su ted ti it Ej@wen by the instructor. It
includes forum, wiki, quiz min %has es é&)ntent-related videos, online
discussion, student publi hec]?ﬂ(ents '(Ma : Sa% 2014). Other than these, other
universities offering bler%our esd uﬁ dul Razzak University, Multimedia

University, and man;%re eldd start @ew-Eamg, 2011).
N

O

@ l t'..a1
The us lend d le né 6 e developing countries also needs to be

N
.ated ed book, Blended Learning in English Language

’?\,

mentioned thelf
TeachmAJrse Design and Im@;mentatlon Tomlinson and Whittaker (2013) describe
OW CO es spanning from the developed to the developing countries are using blended
1n areas like English for Academic Purposes, Teacher development, English for

Spec1ﬁc Purposes and English as a Foreign Language/General English. Aborisade (2013)
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narrates how the Federal University of Technology Akure (FUTA), Nigeria, starting with
one English for Academic Purposes (EAP) course has increased the number@urses
and the intake of students has increased exponentially in a couple of y %Turkey, in
spring 2010, an English course in blended format for the taxi driv&v&gs offered at the

request of a local taxi driver association (Kern, 2013). N

A study by Rizvi et al. (2017) in the context of Pak SCWS lthat though it is not

possible for teachers to be available 24/7in any forma learnin stam students
expect teachers to be available all the time and it @ possible e’as@monously
available only through the blended learning. Th n{m d that uiniversities be

S

sincere about faculty development and Wevan pro ams ‘l&evelop teaching
H &

capacity in blended learning. Anotherw nd S@ (2012) done in the
A

context of Pakistan states that blen 1 a %ﬁ& choice in the developing
ctive .

y Hassa

countries looking for ‘flexible

@st to a challenging situation
with limited technological faci?g’ The ':hall?a §g faced by teachers in Pakistan in

the use of technology mbchl% s d@r é}mostly related to the teacher training,

support and lack of @g aLout e tec@al skills for utilizing these technologies

N
(Hassan & Sajld, :' Ca)(-)
O

N\
Th ian T gy Y@ersities are offering many blended courses, it is

1nsufﬁ&o Indian educatm@ s feel the importance of popularizing blended and
11ne ing to make higher education accessible to mass people (Bansal, 2014). In
o0 increase the intake rate to 20 percent so as to come closer to a world average of

23%, Indlan universities need to expand access to both public and private higher
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education institutions quite substantially. The study suggests that in the backdrop of the

looming challenges in Indian HEIs, blended learning and online leaming{EEe good

solution (Bansal, 2014). : (‘)

Considering the contexts and countries as discussed above w?mended learning

is in practice, it is expedient and convenient to introduce blended ing in Bangladeshi
higher education sector following the models of the deve g oun ries. It can be well
assumed that blended learning will become an effecti od in higher
education in the context of current socio-economic, t logical a C‘l scenarlo
of Bangladesh provided that we follow here bl ng ntrles having

'<I

similarly challenging infrastructural and EngcaP\cons amts@ socio-economic

&
scenario. O
AN
A
)
2.8. Literature on Blended Le& <$
There are a number Wearc’es tRat' hi h@lt the effectiveness of blended

h

z\/

learning as a method of teaching- IQK i theQ.I,st century. Many of them have been

very significant and av ex dr e var %aspects of this approach. The positive

impacts as fou 1s est:ar Gag’/ease in students’ proficiency; motivation;
success; c% n ‘gn \skllls learner-centeredness (Al-Sarrani, 2010;
Alebaika udi; 2010; Kwa g&? 2015). Many researchers also put a high value on

eness of blended learnlng in increasing student motivation (Kwak, et al.
|

appears that blended learning is in high demand in many educational training

& ms today compared to traditional teaching. On the other hand, many institutions

face various problems and challenges in implementing blended learning methods. The
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challenges are: lack of interest; training and IT skills among teachers; insufficient logistic
support including internet access; the danger of plagiarism and so on (Port&tﬁ!., 2016;

Tshabalala et al., 2014; Moskal et al., 2013; Wong, et al., 2014). :%

The research done so far in regard to blended learning Wil?!liscussed in the

following sections. The literature will be discussed along themaNs. The themes are:

a) learning outcomes b) achievement of higher-order learni stutjent satisfaction d)
student motivation e) learning flexibility with blended Ieaming co ime-saving g)
@
Y
student —teacher’s interaction h) student-student i tion. | Th hdmf\ﬁ'jrelated to
challenges of blended learning are: student att er e51s&¥e to blended

T
learning from teachers and students, perce M)ut tﬁa efficacy of& blended method,
tR X

ling @h the use of blended

A
a‘&onges of online education
=

and redesign of blended learning course studles

method in teaching English will b sed

9

will also be reviewed. After tha t bs tacles to the 1m entatlon of blended learning
in Bangladesh will be discusse en s+\e stad es earnlng and blended learning in

Bangladesh will be dlscussed fte t re§ gap in the area of blended learning
in Bangladesh will b@se

LearnmgOz% P / )

ry when eve

—r
Er’
[oN

@} chapter, the key terms are defined.

|
'

A,,% :
Q o

is revolving around advancements in technology,

%,

impr course through technology may help to achieve an effective teaching and
ﬁ; environment. Vaughanet et al. (2017) have implied that blended learning
ces student learning and involvement, essentially better performance. Nasser’s

(2020) qualitative study in the community colleges in the US investigated the integration
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of blended learning in the community college setting through the experiences of
professors using this approach. The participants stated that the integration @ology
both in the in-person and online classes has favorable impacts on stu. e%gagement.
The five themes that emerged as a result of these mixed-learning activities are
accessibility, visualization, motivation, social skills, and critigal thinking. Since the
learning objectives are met through improved learning a 'litWh a greater emphasis

on reflecting experiences as modern technologies start a pari\ed&atlon through

blended learning, the learning experience feels wnd more r 7t1c &Xieamers

(Wornyo, et al., 2018).
\ T

Abbas (2018) investigated student s c ion in a blended lish writing course

3

for Academic Purposes in Iraq. A mom uestionnai of student satisfaction in an

é
the students reported 1 1mprovem\ their prgble -so& , written communication and

critical thinking skills thro ghwfﬂe course. ﬁ d-%gs suggest that the blended course
a-a

was effective in providmg no led e 0 eﬁ@ through feedback mechanisms, open

online course was used to determin: a rox% zl &%ﬁsfactlon The majority of

communication, an d1t na ﬁ!ours mate But 30 percent believed that blended
course was not f he' r tﬂf tﬁe)(’[')esearch helped the administration office to
apply some @H‘ner‘gs ot W ~$ﬁ)unded blended courses in Iraq.

\\

Sheet (2018) 1nvest1gated 1f there were any real differences in the writing
achievement of students taught through the blended learning method and the students
taught through the face-to-face method in Lebanon. The results indicate that the use of the

4

blended teaching method can create a favorable condition to develop students’ writing
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skill and blended learning has significantly increased students’ participation and their

performance in writing.

Tawfiq and Jaafar’s (2017) study investigated the effectiveness of using blended
learning in teaching a Home Economics course for improving students’ achievement and
attitudes towards it in the College of Education, University of Najran, Kingdom of Saudi
Arabia and found the effectiveness of blended learning in the selected course on raising
the experimental group’s achievement and attitudes. Sahni (2019) in Saudi Arabia found
better student learning in the group where blended learning was followed, in terms of
achieving learning outcomes and more participation in online and class activities because
of the students’ motivation to learn with some control over time, place, or speed of

learning.

From the above studies, it is evident that blended learning method has a positive
impact on enhancing the learning outcomes of students at all levels and across all
disciplines if it is delivered properly. It helps to reduce student dropout, increase student

satisfaction and motivation that ultimately ensure the quality of blended education.

e

N
@ including creativity, evaluation, and critical

NV
the main focus of b‘}é’ﬁﬂed learning. The model-driven instructional design is

of a larger learning community (Shand & Glassett, 2017). Additionally, the online
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component of the course enables them to be active learners at any time and to be
productive. While the teacher-student relationship is prioritized, peer-to-p rwezlction
is also a key component of independence in blended method (Shand &%ett, 2017).
The idea of the 21st-century classroom gets expanded through blend%&rning.

& R
The exposure to blended learning provides students with the opportunity to gain

the 21st-century skill sets that they need to compete in the global marketplace (Tucker,
2012). Tucker (2012) identified several benefits of a blended learning model: saving time,
saving money, increasing one-on-one interaction among students, more effective
communication, and building community and relationships with students. Mastering these
skills and learning to communicate in a variety of mediums prepare students for the
workplace. Many researchers mentioned that the advanced technology and the
introduction of various Learning Management Systems (LMS) have improved learning
activities in a blended environment thus enhancing their technological skills (Horvat, et
al., 2015). Taiwo (2007) highlighted the benefits of using ICT for blended learning
teachers and students indicating that it enhances the technological skill of teachers and

prepares the students for careers in technical education.

Ny ¢

1 ¢\
Researche ve stated t%leeé‘e?l education increases employee performance

S
and produ% For e P, ]\%S_xxgolis, Porter, and Pitterle (2017) conducted a

qualitati dy to investigate s@énts’ attitudes about blended learning in a pharmacy
course\?ording to this study, the benefits of a blended course included flexible timing,
tea support, and classroom exercises that could be applied to problems in the actual

world of the twenty-first century (Margolis et al., 2017).
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To conclude, blended learning promotes the higher-order skills of the graduates by
inculcating hard and soft skills among them. The skills such as socializatiKm team
work and collaborative skills, independence, and technological s 'lbat can be
transferable to the 21% century job market skills, are the learning_outcomes from the
blended method. If all these skills can be achieved through K;md method, the

question about the quality of higher education through ble edw will not arise.

Student Satisfaction

Inan, 2017). Deschacht et al. (2015)@

learning may accrue from a lack o

learning courses. % o Q.i?

A Ph.D. study by_Ch 15 ’ho : §success rate and pleasure with
blended learning among hlan students’ ”D‘hekéact that the study's subjects were all
locals, presents a s t 1 !1e S ond, ncluded an investigation of one aspect,
namely, Confuc ?fa culture that may be used in the study of
blended lea eat “r tud t.sati q@etlon was found by Herloa (2015) and Lim et al

(2014) in le ed learning env‘tg&ent when teachers actively engaged and supported

learn;\; every step and Wlth every component of the program. Herloa (2015)
e

d that a blended master's program improved student learning. The researcher

Qered that blended learning had a beneficial effect on student-centered learning. The



researcher identified the following advantages of a blended environment: greater

students’ self-efficacy, student curiosity, and intrinsic motivation (Herloa, 2{&

Gyamfi and Gyasse’s (2015) study in Ghana showed favor petceptions of
students about the blended learning environment. However, slow?ﬂlet connectivity
and the lack of internet access for students living outside theWrsity campus were

mentioned as problems for a few students. Moreover, stu zcept'ions of the blended

approach were very favorable and the majority of stud 83%) o r the blended
@
learning approach. The non-experimental nature the non-r, ohl _\anling of
participants were limitations of this study. \ N
o

Feleae et al. (2017)’s research fou\%yﬂtiv Wtit

towards blended learning. The fi ingxls “QT

of @ omanian students

O

er_rl@nced student learning

A

experiences and learning outcomes. imitations Jof theC%udy are the small and the
]

overwhelmingly female majoritmt cla n (2&3233’ hinted that blended learning

helps students and instiﬁ’:ion%y offéring nha@ outcomes, increased flexibility,
:
facilitating a sense of cwu 1tyI

sifying student satisfaction.

&

Osgerby did qua iative sE)@to investigate the student perceptions of an
4
accounting ¢ ig“a blende iro t. The researcher collected and analyzed data
& A

from eigh %ting and«finaficial Wranagement students who took part in various focus
. S N
groups%ge

6@ reported more satisfaction in the blended learning approach.

y (2013) stated tlhc)students doing the course through Moodle and face-to-
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According to Dumont and Raggo (2018), teachers have seen better levels of
student satisfaction and enrollment in a mixed course. They discov@t the
engagement in blended mode led to students' perceptions of fa % academic
development. Students benefit from a strong sense of cooperati “fo%he integrated
learning techniques of blended method (Kintu et al., 2017). St\%&;elop a sense of
community in a blended course (Ebadi & Ghuchi, 2017). WhYmdents are exposed to
blend learning instructional methods, there will be ve leaWperlences for
learners to significantly increase learning outcom d ensure q hi ctf)\gaucatlon

(Ebadi & Ghuchi, 2018).
Y' &
c.}’ P

Numerous studies (e.g., Al- S i, 201 %?a 0ud1 2010; Kwak et al,
2015; Shand et al. (2016) mentlo m dets o end arning to enhance students’

&
le@ in higher secondary levels.

Student Motivation

wn

motivation in the classroo he
Motivation increases w acher: Dld} ‘.ai student to have ownership of his/her

v
)—U
(¢]
=

hzmg a student’s education gives the

learning (Bray, 201@ et dl.,
student the scope e ner i 'hlsé@eaming (Bray, 2016). Bray (2016) argued,

“Personahzed hel S eéome intrinsically motivated to learn, so they own
rnmg Py

and drive
‘-)

d et al., (2016) descrlbes the experiences of a post-baccalaureate course in a
Q learning model. 18 students participated in an online survey of 15 questions to
their satisfaction with the blended course model. The survey results were positive,

because the course redesign effectively increased the motivation of the students. Tarvyd’s
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(2019) studies conducted in two high schools in US came out with six positive outcomes

of blended learning course. They are flexible learning routine, alternatiKEthod for

education, supportive, diverse learning styles, enhanced learning sua%and multi-

T

Nasser’s (2020) phenomenological studies in communitMge in US reported

faceted motivations to enroll in a blended learning program.

that the varied strategies and the mingling of technolog thijin ill-person and online

classes served as positive elements for student invo nded learnlng

components yielded the following five them é Accgssibi y' _\és,uahzatlon

Motivation, Social Skills, and Critical Thmkmg

In fine, it can be said that blendec@gg t ncrea%e ;tudent motivation

for technology integration, studen nvo e a ion of learning and
development of social skills of le % udﬂn%@ B@ded learning motivating if
they feel that their critical thin k elo u& and their learning is flexible,
7S

Learning Flexibility and, Ble rni
| &

¢
Researc e%@‘en cite incfeased e}g?lbility as one of the notable advantages of the

N\
blended leafning atfo%l et Qﬂ;& Osgerby, 2013). Blended learning facilitates the

way for&le learning througb\%?rlticipation at different times and at different places, at

least ﬂaln portions of the course (Stone & Perumean-Chaney, 2011). This allows

@s the opportunity to develop a deeper levels of student reflection and greater

critical thinking (Ellis et al., 2016; Graham et al., 2013; Huang & Hsiao, 2012; Jokinen &



Mikkonen, 2013). Other advantages are increase in the number of course offerings,

flexibility in timing for teachers and students, along with greater access for{%ts in all

places (Sarwar et al., 2015). :%

Antwi-Boampong (2021) investigates the blended learning ewmces of students

of a public university and found that the students in the blende rning class hold a

positive perception of blended learning as a convenie iblel and conducive to

learning beyond the limitations imposed by the classroo e says that plended learning
@

is an effective pedagogic tool that helps learning to t lace in a 1:‘11&‘€onstructlve
manner through the use of Learning Manageme em (f he ﬁ&ings indicate
z X

that blended courses offer more conveniencEWexibe‘ty th face'&face delivery.

&

According to Afip (2014), “Bifmaﬁw thg\lga)rners to make choices
n

N

about their learning time and place o it learn at alfd\)how they want to learn and

d
S

.
en a&ﬁl (2017), students are happier

their goals in learning” (p.5). Ac n?t

with their courses when ee; SZceive

communication, and a aariety of|

\
exibility, @stmctor's involvement, engaging
:

mixe(}'arning environments, the emphasis is

d Léﬁ/and Elen (2017) discuss how these
|
@
characteristics i&}tud ts'_h p&letj:?ith
\
p ?ate z\%

interaction erién ositive attitude to learning. Barker (2015) says,

on personalized learn S

their educational experiences. All these

“The r_'&dvantage of hybri \fasses is that this forum allows some flexibility to

studen h multiple responsibilities to maximize their time” (p. 144). Blended learning

@0 be a way to cut students’ educational costs. According to Barker (2015), “hybrid
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courses provide an alternative to spending time on campus; it reduces commuting time

and travel expenses.” (p. 145). \q

To conclude, blended learning offers more flexibility to teaﬁhk d students,
greater access for students, more convenience for both teachers Wdents than the
face—to—face method, more involvement of the teachers, and 1nt ve communication
between teachers and students and among students whic telyl leads to a positive

attitude to learning.

Cost and Time-saving \‘. \;Y~

Research indicates that the blended ﬁw ha

and time spent on continuing educatlon

A
to Poon (2013), blended learnmg in hi ed E)éd student dropout rate and

other potential costs and ensure\ rce #Po@ 13). Marcucci, et al.( 2008)
say that institutions of Elghw@hcat ; \re facing increase in costs of

*

education on the one hand and/dim 1 na'néif} support from the government on the
other. The blende Nd he @e the pressure on the costs of higher

additional a ta ons that are flexible and barrier-free (Kastner,

2019) d
' A ~$’

X?Stanford research strongly suggests that using the blended method could have

@mnd effect on overall completion rates by helping institutions to radically raise the

education. Blen T ha ?Jm&-%t{pular owing to its potential for providing
COl}te

return from their current investments in self-paced content (Singh & Reed, 2001).



Research by the University of Tennessee’s Physician’s Executive MBA (PEMBA)
program for mid-career doctors has shown that blended learning pro&@n be
completed in approximately one-half the time, at less than half the ¢ ‘.ﬁs program
also demonstrated an overall 10% better learning outcome than the traditional classroom

Vive e-learning,

learning method because of different forms of physical an(%

coupled with the ability of the students to test their learnin inW)rkplace immediately

(Singh, 2003). l
N g
It is evident from the studies mentioned a@t blended t}'od uces cost
of higher education for students because ther age S spsg required for

Student-teacher Interaction

holding classes and other associated expen '1 é
=)
[

Learners interact with c 1nstructors d T learners in three different

d1n Kurucay and Inan (2017). In

|

ways in blended learning e
g gientlal to the success and enjoyment of

blended learning context % 1ntera '
@

the students. Accor erta n res rch ent-to-student interaction enhanced the

N
students' blende g [ Xperie celwmgh’ ultimately increased their satisfaction and

performance coursy} nan, 2017). Garrison (2017) thought that as

teachers' Veness to stu en@eeds tends to diminish location and space, faculty

engage t appears to have the greatest impact on students' satisfaction (Garrison, 2017).

aughan and Cloutier (2016) conducted a study that examined the student-faculty

interaction to assess the effectiveness of a blended four-year education program. The

76



recommendations for increasing the interaction emphasized on expanding the online

activities through virtual office hours and social media for cooperative an&&munity-

centered assignments (Vaughan & Cloutier, 2016). 1%

So, it can be said that teacher-student interaction, a common Wteristic of face-

to-face education can also be ensured through blended method se in this method
students can have contact with teachers not only during t tho-filce classes but also
through the asynchronous online platform and activities 4/7, if réquired.

@

g
|5
Student-student Interaction \‘. \,‘Z~
o
According to research, blended }EW envitonments c@)oost student-to-

student interactions, empowering learner
20

7]
satisfied s den&& with their courses. The use

of a blended learning pw fos#rs en %t\eraction and strengthens peer
q : [
al., 2 '3

relationships (Owston et C}l

According @rbi ') &%ﬂtative study wusing the constructivist
Cmy 2 i)

¢

methodology, leatnin to”account students' preferred learning styles,
N\

encourages% pasfi on, ad&nvolves both students and instructors in active

i

own education (Osguthorpe & Gr: &The relationships between

teachers, students, and peers affect

é_/_/_

b 9

conversati nd hands-on traini@fSorbie, 2015). Bouilheres et al. (2020) investigated

AN

usefulness and effectiveness of blended learning in promoting interactions between

(N
students and their peers, their teachers, and course materials in Vietnam. Online surveys

L

were conducted on sixty-six students enrolled in eight blended learning courses. The



results proved the claim that students’ perception of their learning achievement as a result

e
of interactions in blended learning environment in each of their classes at the university

was beneficially impacted. : %

Previous studies (Cole, et al., 2014; Kuo et al., 2014) haw?!htioned student

dissatisfaction especially, the lack of interaction between the inst and the learners in
online education. Poon (2013) calls for the incorporation o eZve 1f-person interaction
in blended courses. Blended learning does not merely binejonli d face-to-face

teaching, but the objective is to “create dynam@wtal m 1‘16&% inquiry”

(Vaughan, 2010, p. 61). To re-design the cour stru to{s to t&st additional

time to learn new technology, teaching sklﬁ\@t ink“about the faeg-to- face and online

4«
n To}

N
A%
2.8.1. Blended Learning in Teac E

The use of technol% aching En 1sﬂ back a couple of centuries and the

proportions of the course content (Vaugh O)

:

media of teaching-l;e@ Ein re ch ng in tune with the advancement of
&

technology. Onlinw lende ods @ being used for teaching English widely
¢

'3
around the w@v e resea n t@est techniques and technology for teaching-

learning h W
AN

effect1 f using blended aﬁé:anline methods for teaching English skills. As scholars

sely g’ Wlllézuss here a number of researches dealing with the

ored ways to employ blended learning methods to teach English as a

0/ foreign language (ESL/EFL), they have intensified their study on blended learning

and English teaching and learning. Blended learning has been the focus of many research
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studies (Adas & Bakir, 2013; Akbarov et al., 2018; Alias & Pandian, 2012; Ghazizadeh &
Fatemipour, 2017; Grgurovic, 2011; Liu, 2013; Manan et al., 2012; Shih, l!E ;oon &

Lee, 2010; Zhang & Zhu, 2018) that investigated the use and the effectiie%of blended

T

Blended learning has been found to improve ESL leamw&ting ability, essay

learning in the ESL/EFL context.

composition, critical arguments, linguistic competenci mmlar, spelling, topic
sentence, punctuation marks, capitalization, organizati lan iwell as reduce

@
;'%¢€hallabo et ,jOl@am et al.,
1ri, 261 usu@' al., 2018).

NS T
Additionally, studies have been carried ou Mer reﬁi.ons the @d, such as Saudi
&
Arabia (Alrouji, 2020), Palestine (Keshta rb, 2013)yand ce (Spanou & Zafiri,
Y

.3\&’\? A

language anxiety and outline ideas (Adas & Bakir, 20

2017; Permana & Santosa, 2018; Spanou

2019). A few research (such as R t al é.;é&lai, 2019; Challob et al.,
é
]
2016) concentrated on the Mala)f\ ontext: A<$
\
?ﬁﬁ@person instruction supplemented
R

An English language ‘¢ourse tJ
:
@(ova in 2020 to compare the results of

adittél writing skills by using Rosetta Stone

with wiki interactive toels wa di

the blended 1eam'géwh

|
software on a s eljof 48 first- af'te@}‘;l%al students at MAI 24 students made up the

=}

N\
experimen oulp, and” .dents ‘%de up the control group being taught through the

same p&. Throughout the @e course, students using the conventional paradigm

cor@ adopted the common communicative strategy whereas the experimental

ar participants were given instructions to see the content on the Rosetta Stone

platform and do additional homework multiple times each week. The results show
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advancement in writing and other abilities. It is seen that the experimental group

outperformed the control group receiving instruction in the conventional maKeE

Adas and Bakir (2013) tried to ascertain if blended learning g\b%eeffective in
improving students' overall writing skills. The study included 60 tudents from a
Palestinian institution. The students were split into two groups; 0O wontrol group using
the conventional face-to-face method, and the other il group receiving
instruction via a blended learning model. The study's lusi at the use of
blended learning improved the participants' writingn numer e’re_aé:) including

grammar, spelling, punctuation, and paragraph ¢

£T
Liu (2013) conducted a study w@, glls riting course at a

prestigious university in Beijing, Chi h& 9 w ﬂ&:.e o-face and 1 hour of
&Q B; A
online classes every week. The ble echnique was foﬁ%l to have several benefits,
‘&
including stimulating independenwa smg.c&ssroom interactions, removing
communication anxiety,{ and cprOVIg lgarhe s%:ademlc writing competencies,
‘ 2
fe stud

according to the teach A

By usi \[ua '-eg;p

t’S evaluation of the course.

e]ltaL)@palyms with pre- and post-tests as data-
gathering too n et al )t A&;Vto assess the effectiveness of blended learning
in develo lish erﬂzfillilmrtlcularly among ESL learners at a Polytechnic in
Mala %as conducted on?)ﬁ ESL students who were divided into an experimental

a control group as part of a purposive sample. The results demonstrated that

SL students benefit greatly from blended learning in terms of improving their writing
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abilities. Further investigation showed that students who learned via the conventional

method made a small improvement. q

Alrouji  (2020) studied how Saudi female students’ ritten  English

communication abilities improved through the blended learnY'!hat encourages

interaction and communication while also lowering stress level e English writing
course. Focused group interviews were also employed hmein et al. (2020) to
investigate how ESL students perceived blended learni thejEn rltlng course.
The study found improved communication skills teem, jan td‘e learnmg

English writing. \ T
§T
In their qualitative study, M da\%\él ( ed focus groups with six

second-year students from Malaysia! Un er; ul aigke} Abidin (UniSZA) to

A

examine the advantages of blended ng dn the 1 1@ writing among university

&/

students. The results demonst at t ed leégmng strategy fosters students'

interest in writing, self-e(eem d WI“ t10n skills. The students felt that
:

this strategy had given @t ec earn% accommodating and flexible setting,

which had a favorable ct rltlrﬁj\ﬁowever the small number of participants

|
’
was a weakness 0 stuf 4 (j)

P s

\,
S
Ped f English Writing in a Blended Learning Situation

Students in a blended writing course must use computers to complete self-paced

learnlng activities. According to a study by Cui and Hu (2018), students and teachers
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should interact in the classroom where real-life scenarios are replicated in order for them
to produce meaningful output with one another. Teachers evaluate std&W)nline
writing by offering suggestions and criticism. Students are also motivat %ﬁicipate in
a number of extracurricular writing activities. Peer writing groups in.a classroom improve
student-to-student connection, which has several positive effect student learning (Cui
& Hu, 2018). To assess the quality of their students' o inewﬂ.ﬁng, teachers provide
advice and critique. Additionally, a number of ex icular 1l1t1n activities are
encouraged for students to participate in. Peer writingsgroups ar¢ fo d'm ejczgssroom

which improves the value of student-student contaCtycreating Several pogﬂve learning

outcomes (Cui & Hu, 2018). Vz \

In this method, students read, I 1scuss, wirite ess outline texts, answer

questions, create projects, translate spaper a , rticles according to their
0 o

area of expertise, and Watch in itional o@ sessions with the aid of a

platform. They also continue cadirn Sﬁ@me with the help of the internet
platform (King, 1999, p%

learning. ASSGSSI’I’IG!&\ arQ or 1@311 high- or low-stakes, individual or
communal, prlv bl % :1!;6(&%’ measure students' performance) Ahmadi &

Sultani, n.d)

2.9. Chﬂ&es of Blended Le

Next I will discuss the challenges of the blended method being faced around the

‘i'pd(prmances are used to evaluate their

“world. These challenges are both faced by and originate from teachers, students and

institutional management. The challenges are- student attitude and dropout, resistance to
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blended learning from teachers and students, perception about the efficacy of the blended
method, redesign of blended learning course and infrastructure and administrative

support.

Student Attitude and Dropout Rate

Many studies describe how students find blendgd W‘g to be frustrating.

According to Suprabha and Subramonian (2015), lea ay ex enc the following

issues with blended learning, including technologieal issues, leaffie atoggﬁtablhty
anagem:

through self-managed learning, insufficient time-m. ent‘sk Is,and reQuced physical

classroom instruction, which reduces Opportlw;zor g% atlc@ fosters a sense

O

of isolation among the students.

(r

Additionally, studies show Se (l;?ded learning courses have
greater dropout rates than thelr -face rt eschacht & Goeman, 2015).

According to Kurucay and Inavm 6), # lf i ersonal contact is the main cause
of student dropout. It indicated/that thefl f é T support poor assessment plan, and
inadequate logistic Q ins Jutlo lev %iuced the acceptability of the blended
method among t@x Atabian e cge teachers.
SN
& !

Blende ning and F aculty\@;embers

% ontrast to students’ willingness to utilize technology in the learning process

@ the blended platform, several studies identified faculty’s hesitation to embrace the

model (Porter et al., 2016). This unwillingness is traced to their negative perception of the



blended learning model vis-a-vis the traditional face-to-face courses (Power & Gould-
Faculty Resistance to Blended Learning .

At the college level, however, many studies have fou&vstantlal level of

faculty resistance to the blended model. A large-scale study o 4 ,500 college faculty

Morven, 2011).

by Allen and Seaman (2012) found that 65 percent p Ae howed more
apprehension about the use of technology than eXeitement about “ti m&t in the
teaching process. Other researchers have started to yze that*feag’and dzaw a positive
correlation between faculty members’ wﬂln{es;- oe¢ e“the bl d platform and
their general sense of worth to the instl hich t rk 6&Nard et al., 2010). If
teachers feel that their work is bein, ther re g@rly nor paid adequately,

they will not feel interested in l%uy teghnol y 1n hlng The other factors of

resistance might be lack of p xylac[ chnology and lack of belief in

student learning. Some % ave 'J

platform may lie in a of un\ifll ss to ertake the workload required to change

a traditional face ENQe cl ss 1 end@)\class, perhaps caused by an uncertainty on
h

5& oss of Control

Studies have indicated that students feel much more in control of the learning

process when taking blended courses, mainly owing to spending less time under the direct
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control of a teacher (Bottge et al., 2001; Kazu & Demirkol, 2014; Lopez-Pérez et al.,
2011). This in turn leads to faculty’s developing a reluctance to accept blw&@ming
(Shea & Bidjerano, 2010). The faculty members who consider t clves as the

depositary of all knowledge are concerned about the loss of control‘Ei by the use of

technologies. V
: l

Other studies have indicated that faculty resistance to blended a,mi&)j&?ay stem

Perceptions about Student Learning Outcomes

from a genuine perception that the blended method,does mot lead to an increase in
N

student-learning (Garcia-Valcarcel et al.%Z). %O\L tlg&esearches are
contradicted by other studies that sh\%l if no e séént learning through

blended learning than the face-to-face@e (Bot \ga?, 2 ]]Q\Kazu & Demirkol, 2014;

Y S
&

NEYE

Need for the Redesign O%Ended lsté 4?/h'rse

4
challepghblenc%l}eaming faced mainly by instructors, it

Lopez-Pérez et al., 2011).

If I summariz

&
can be said that a\ tion ivelag@)dels have created different challenges for
2 ¢

educators and@' JAs tte@fact, offering a hybrid learning course has, to
some extent, me a“cmllen%e tqzﬁimy teachers (Beldarrain, 2006). Reynard (2007)

)
pointe% at there has bee@ challenge for teachers to consider the pedagogical

signi e of both methods and to develop new designs for teaching and course conduct

at maximize the benefits of the dual modes.



Designing a blended course can be even harder than creating an online one
because it is necessary to combine both online and face-to-face content and activities
(Swan, 2018). Picciano calls this “blending with purpose” and suggests that teaching
objectives should decide the approaches used in blended instruction. In particular, he
suggests that different media can be suited to teaching objectives by their capabilities, by
the kind of activities they support most (Swan, 2018). Carloni (2013) indicated that
providing support and resources to teachers would ensure the effective use of technology.
Also, it should be ensured that teachers learn how to teach their courses in a variety of
learning environments. Instructors need more than just resources for their teaching

(Sockalingam, 2012).

Infrastructure and Administrative Support

Many factors can contribute to a lack of success in blended learning environments
(Afip, 2014). For some students and teachers, the lack of appropriate technical knowledge
and access to technology can make blended learning difficult to handle (Afip, 2014;
Erichsen et al., 2013; Torrisi-Steele & Drew, 2013; Van et al., 2017). Zaiter’s (2020)
study collected data from 144 faculty members belonging to different faculties and
academic disciplines across the American University of Beirut (AUB). It showed that
faculty members were reluctant to implement distance education though they preferred
blended teaching over online because of the face-to-face component. The faculty
members believe that teaching and student learning outcomes of distance courses depend
&on the quality of the e-learning infrastructure, availability of technical assistance, and

administrative support.
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Cavanaugh et al. (2009) detailed how challenges such as start-up costs,
accreditation, and student readiness act as hindrances to going for the blended method.
Smith (2014) discussed that students doing virtual education may fail to acquire
presentation skills and ultimately lack the “communion” like experience coming from a

teacher’s actions and words.

Though blended learning is perceived to be an effective alternative to face-to-face
and full online education, it creates some practical problems for the developing countries.
As in other developing and under-developed countries, the introduction of blended
learning in Bangladeshi universities is expected to create a number of practical problems.
They range from pedagogical issues to logistic challenges. So, this section will discuss
how the implementation of blended learning may pose challenges for Bangladeshi higher

education institutions.

2.10. Disadvantages of O lianati n ' 0.%\
[
While discussing the r son% ogful’%ity and prospects of blended learning,

@,

it is necessary to hi@he@tagegﬁd challenges of full online education in
v )
general irrespect% he [statu f!)u@s So, I will discuss the disadvantages and

O

challenges o %ﬁne’e yo T@the points of the need for blended learning as an

' 4

alternatives online educationzggl- be justified.

N

\?ciniak (2018) reported the lack of specific or compelling methods to make an

ass ent of the quality of online education. The author said that there are no standard

criteria to fix the components that should be incorporated in the online learning courses or



those that can be used to evaluate the success of such programs. The reason is that each of
the programs is individualistic, and therefore, its components and Q%res are

dependent on its ‘resources, objects and objectives’ (Marciniak, 2018). n makes it

T

Despite the advantages of online classes, retention is Ncern for academic

difficult to evaluate the quality of online education.

leaders (Yukselturk et al., 2014). Yukselturk et al. (2014) Scat ]limited involvement

with course content, with restricted access to the teach d other"peerS, might lead to
@

high dropout rates in online education. Horvat et al. ) say that ﬁr&\ concerns

of online environments are: the learners’ isolat lesﬁ' nteraction with other

On*t& other hand, the

&

ers with e-to-@ communication and

A
v@re and anytime such as at
=

. “ Q-
The*disa ant@ are narrated below. The

the learners’ home or Worlk
disadvantages are- a) lac ow‘ing 'for ero's,%\) stress for students, c¢) limited
‘ : [

teacher-student interaction, d)high dréf ate dnd, ¢) digital divide in developing and

| AD ® 2
under-developed co es.
p NI
(f) ? (J‘-')
Lack of Trz'?‘b’r T‘g bl% ~§~

w able challenge hii’&én a lack of faculty and staff training opportunities

(Bar: Norreia, 2014). The lack of training in online teaching is a major problem for
embers. While faculty training is essential, faculty are also expected to have
itable ‘skills, proficiencies, and personality types’ supportive of online instruction

(Portugal, 2013; Davis, 2011). Design of online course by inexpert faculty might create
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troubles. Literature has shown that much of online courses have been designed by faculty

with insufficient or no training in teaching methodologies or design (Gierin&!%).

Online education is seen to create stress for students. Theyyounger students prefer

Stress for Students

to use social media and technology for consumption but n rmal learning which
requires ‘critical thinking, constructing knowledge’ (Clamda‘et al. 2%8). The study

by Conrad and Donaldson (2012) mentioned that ifizonline learnin a'te‘ obgf cannot
ac

compensate for the inefficient design of the system.

herg cann undesgs{and directly
Y

if the students can cope with the course. Th% s

fail to keep pace with the course (Shea @no, 20

Limited Interaction

Online learning's lack%te neous egg
teaching and learning, ar% quently, on Is@

&
students participatin Nperscln \rams %ﬂetter than those taking online courses
because they hav NOP ortu ﬁ)r d@ physical contact with their instructors and
@
E? 2.9
2

other students 186, 2019). i
N g < N
do not fe iyated to én c%fsework for the lack of monitoring. This can result

; o
from tK ficient managemeﬁ‘nf time (Arviso, 2019).

>

igh'Student Dropout Rate



Students who register for online courses are more supposed to drop out of the
course than those in a face-to-face mode (Cheri & Lampley, 2016). This id&w lack
of motivation among students from teachers which leads them to achi %\or grades.
Access to the practical and visual parts of the course materials is ewhat constrained
by the online method. As a result, students struggle to understand what they read, which
increases the number of dropouts. In some schools and u 'Vewe?, the dropout rate for
online courses was 45%, but for face-to-face students i s only 1!% to a lack of

@
institutional support, according Ryan et al., (2016). b9

| &
P 4
\ \,‘T
Digital Divide \, " o
There are growing concerns tha@ from uné%ackgrounds or from

schools with lower financial support %be exc m @se learning. The fact that

students are also denied access %us p%rks &@S, 1.e., tools like libraries,
computer labs, and common xas ec@ic and technological divide in
Asia more pronounced tl%?(:au b, me environment also tends to put
\se cha\j&;ﬁges inherent in online education are
&

supposed to be si Nz a7ed1 iade ;
E
Fa) e

~ - L3

=

“H—.
=

poorer students at a Vanta‘ge.

2.11. Twenty-First Centu;y G—racd;{ﬁte Skills and Blended Learning

o
Nhe blended learning method is a noble method that integrates face-to-face and
éilethods, there is a greater scope for the students doing blended courses to attain
skills which are necessary for the employment of university graduates in the 21st

century competitive job market. If we discuss the 21st century graduate skills and
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investigate how these skills can be achieved through blended learning, we can realize the
effectiveness and necessity of the blended learning method to equip our gr u¥?or the
21st century competitive job market. %

Managers now-a-days complain that they are having young loyees with weak
meta-cognition; people who are more responders rather than%%s.y(Medina et al.
2017). In the US and abroad there have been in the wor laysvudents whose studies
have not imbibed them with critical thinking; understandimg*and an{‘others¢entered view’
instead of a ‘self-centered view’ of the world to ieve the ‘em oTal‘@Ycultural

A

intelligence’ required by a global marketplace. Natignal Task P\gee on Civic
Y

Learning and Democratic Engagement (2012%K (SN X\h'ed:

o

The kind of graduates we need at thi Roment in story@d to possess a strong

propensity for wading into an inte %erﬁ \tll c:?'st world. They need to be
agile, creative problem-solvers@wwogvl from multiple perspectives
both domestic and global, wh roaci the 1d \empathy, and who are ready to
act with others to improveth:ali&.f’ ofal{{p. 23).
NS S
As higher gducation a imS at té‘graduates’ employability, then it is to be

|
B
considered wh Aduate [attribdites’ : arU ly required in the twenty-first century job

N\
market. Th% S ofstam%'E‘s\ consultancies hint that in a world of ‘constantly-

increasi owledge-building Q@l sharing’, the millennial employees cannot fulfill it.

Ci@ own Accenture Volatility and Agility study 2016, Accenture mentioned the

@required of future leaders are- problem-solving (78%), leadership (75%),

communication (73%) and technology (73%). ‘The world’s knowledge is expanding
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rapidly, expected to double every 1.2 years. Ironically, 4 out of 5 businesses cannot find
labor with the analytical skills needed to interpret this data. By 2020, a gl be@cit of
40 million skilled workers is predicted (Accenture 2016, p. 14). And ifte’s (2018)
Human Capital Trends report mentioned that their survey participants foretold the future
demand for “complex problem-solving (63%), cognitive abilitiesy55%), and social skills

(52%) among grad tey' (p.8).

To sum up, the scope for doing blended e n wh r! technology is an
inalienable necessity is assumed to open avenues o ential for Ba la,des@wersuy
-roun} graduate skxtks for the 21"

century job market. Their content knowledg klll, ﬁ work skill, and

cultural sensibility will develop When@ ir&ious noble learning
activities of the blended leaning m% 0&% r@g is assumed to play a
% N

graduates. This mode of education will enhance th

positive role in enhancing the g skll thatithe B desh1 university graduates

are reported to be lacking in Mdujt chapte @15 study. If these skills can be
e

J 'ﬂa'ce face education, the importance of
o

blended learning wi & abhshFd %
&

N
N e
(f) 2.9
Q- &
2.12. Obst the rnta@ s of the Blended Learning in Bangladesh

K>

t is a fact that using technology in education at every level is crucial for the

achieved through the bl ode, l}

adoption of blended learning in the educational system. However, for a developing nation
Nlike Bangladesh, incorporating technology into the educational system depends on a

number of prerequisites, including a strong infrastructure, a dependable power supply,
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solid technical knowledge, and most importantly, a shift in mindset and sufficient funding
for training programs (Khan et al., 2012). Therefore, the biggest barriers to establishing
blended learning in Bangladesh are a lack of logistical assistance and the resistance to
changing prevalent ideas. (Khan et al., 2012,). In Bangladesh, blended learning is a
relatively new concept. Despite the efficiency and benefits of blended learning in the
delivery of education, the majority of Bangladesh's higher education institutions may not
be enthusiastic about it. Teachers have a lot of difficulties utilizing these EdTech start-
ups, including how to begin using it, when to use it, how to minimize distractions for
students, and how to utilize students' skills via EdTech, which can be partly attributed to
their resistance to online teaching systems and a lack of knowledge in new innovative

pedagogies (Dhawan, 2020).

The majority of teachers at Bangladeshi higher education institutions currently
have limited access to online tools for their instruction, and their only online activities are
limited to posting their teaching materials, like lecture notes on online platforms and
giving students their grades electronically. Shrestha et al. (2022) found that the majority
of teachers did not like to use online resources during the pre-pandemic time of teaching.
Around 8% of teachers never used online resources during that time and around 15% of
teachers reported they might not use online resources even during post-pandemic

teaching.

l_i;f?ésent, the majority of the teachers and students in Bangladesh have difficulties

in us'pé technology in the classroom which includes slow internet connection, system

crasiles, and hardware issues, power cuts, the lack of devices to attend class, getting
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distracted by social media, being unused to working in the online environment, costly
o
data packages and scare of online assessments. Teachers hinted at the hig%)st of the
‘
internet (Shrestha et al., 2022). Moreover, frequent electric power %is another

problem that is making the digitalization work of the government more challenging

(Khalid et al., 2011). To solve these problems, it is imperative4or all’Higher Education

Institutions in Bangladesh to construct and improve their ngtwotk'in rastructure
In Bangladesh, most teachers do not have basic led uter operatlon

and online applications and programs to improve t eachi 1t‘7 _@Jordmg to
Mahmuda (2016), the lack of training in applyi tec@ " ) foq%'dable barrier

to the digitalization of education at univers angladesh thoughwsost of the students

&

in Bangladesh are adept at using N online s f@learning. Moreover,

S A
implementing blended learning in u it t@s is difficult due to a lack
esha lack ﬁ&regulated learning, a lack of

interaction between facilj tatc?ﬂd sfden an -@ack of appropriate assessment

of necessary tools and technolo

strategies (Al-Amin et al., 2021). nl'pd@nt issue might be the flexibility of

blended method bec e s deu@ not @motlvated to attend the online classes or

do the online ac hfh ar ?!ngﬁqgﬁle face-to-face classes. A review of studies

@

on e-learnin en ed learning @Bangladesh will help to further understand the

s
situatlon ofiblended learning in Baﬂs&.deshi universities.
\ .
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2.13. Studies on E-learning and the Blended Learning in Bangladesh

In Bangladesh, there have been numerous studies on blended leaww their
study, Tamal, et al. (2022) used a sample of 694 university students in ﬁ@esh during
the COVID-19 crisis to investigate the acceptance of e-learning (perceived usefulness,
and perceived ease of use) among university-level students. Findings showed that the
majority of students (70.2%) liked face-to-face education gystéms for thelr future study,
whereas a considerable number of students (46.8%) w ati ﬁe 1th eir e-learning
experience overall. The study also emphasized th derlylng aus ?f SL) nts' low
acceptance of e-learning, including their lack 0 hnolgg1 al roﬁc)gncy, lack of
1 enc;%&; others.

&

ents 12 teachers from 6

acquaintance with it, lack of simplicity, low % ivit

Ara & Mahmu (2021) conducted ;y on 50

public colleges in Bangladesh to inquire into %n%n es
% -

o traditional | ea g While 60% of the students

ct;@ encountered when using

blended learning instruction as

loved the method and ftl(w ’etter

experienced significant challenges. @° eﬁ@tors believe that a blended learning

environment may hi&\ent@e thei chnologlcal literacy and 90 percent say

that blended lea ovi th .tl!e 8p)10n to continue doing a part-time job. When

\
arningoutcome, 30% of the students
S ’

asked if thel u r51ty }1 u @Drces for infrastructure assistance to implement a
b 4

blended& education syst@)qygo% of the teachers replied affirmatively. Thirty
o

perc: e teachers complained about their lack of financing and got bad feedback.

0 The study conducted by Al-Amin et al. (2021) sought to investigate the potential

from a sample of 230 university students. In this study, participants considered technical
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courses challenging to understand and were dissatisfied with how online courses were
assessed. According to several respondents, blended learning would be Qleal for

slow learners, would promote digital literacy, and would cut down on t %Jnt of time

T

Khan (2021) tried to identify the challenges and opportumtles lended learning in
the new normal situation in Bangladesh's education thrqugh Focus Group
Discussions (FGD) with twenty-one university teache he stu tlﬁed certain

obstacles to blended learning, such as poverty, a la ilial andg t1lumcfﬁll support,

spent in traditional classes even though overall learning might rise.

limited internet access, teachers who are not tecvry, c{ p outagg' in rural and
coastal locations. Nevertheless, 71.43% tMCh 0%1110 nts e%ssed support for

blended learning and flipped classroom the wake the@ndemlc It was then

\ _\
n beheé’agc%:jﬁ‘l 9's online education was

e c&ﬁ% pandemic, just 42.85% of

discovered that the majority of partiei

not as successful as anticipated.

teachers commented on how Wthe), Wer
D exe

suggest that it is dlfﬁcult

1t}$%0nhne sessions. Such viewpoints

de-(tjl:garnlng or the flipped classroom in
Bangladesh. The & (76 ) disagree that the country's educational
institutions nee %\ 1 Su i fo ended learning. Eighty-nine percent of the

part1c1pant t e c t@hers are prepared to use technology.

Ay on the apphcatx&D of flipped instruction in Bangladesh and Japan was

by Mustary (2019). She demonstrates that in Bangladesh, 75% of instructors

@ that the failure of flipped education to improve is due to a lack of teacher training

in computer technology. Additionally, according to 95% of Bangladeshi students, the
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region's delayed adoption of blended learning is largely due to a lack of amenities like
electricity and computers. In this study, 85% of Bangladeshi teachers @d for
financial support from the government for blended learning. The g %ent should
supply computers to every student, whether they live in the city or the country, according
to 86% of Bangladeshi students. For the effective implementation, of flipped learning, the

remaining 14% of Bangladeshi students recommend th! t&g’vemment update the

school curriculum first. This would allow kids to sing 0 s starting in

kindergarten (Mustary, 2019). s
According to Jony et al. (2017), a wiki- b?-eﬂes% od 1155 after regular

highéfeducation increase

in-person classroom teaching and learnln stude ts i

their capacity for higher-level thmkmg\r demonstr. how@s approach could be

\ _\
included in a blended learning strat ctl\;;c;%nd critical thinking.

According to Chowdh% (2[ ersmes in Bangladesh may

significantly raise educ%ttandar s, 1 ér 0 ts, and gain the support of all

4
stakeholders by implemienting blfn arnln thods The author also provided some

useful advice on h to Build id le g program and how to use technology to

get around obﬁ es. that sbn ew @f doing blended learning successfully.

b g
Theysamples in Joher's (2&).»]5~ study had a variety of views on using the internet.
A o

Despi & need for an online course, it claims that participants find it difficult to say
to in-person instruction. In fact, they favor in-person education over online
élg. However, the study suggests that the adoption of online learning would assist
students in achieving higher education and reduce the number of Bangladeshi students
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quitting their higher education programs. Additionally, it implies that firms where these

employees doing the blended coursework, will profit from it (Joher, 2018). \q

2.14. Research Gaps T

The majority of blended learning studies focused on howshappy teachers and
students were with it (Chin, 2015; Herloa, 2015). So oKtherr addressed issues

including students' development, success, and acquisitio Meerative and

g
collaborative abilities (Nasser, 2020; Margolis et a 7). Some di m‘ss_eé‘issues and

difficulties that teachers and students encounte(’?&en kgé ing b.b‘ivded learning

o
(Suprabha & Subramonian, 2015; Kurucay ) 2018’?. Though tl@are many studies
&
on e-learning, distance learning, and t plication tech@ogy in education in
A
Bangladesh (Mustary, 2019; Joher, wther : Sanzgudies on blended learning
[
7]
in Bangladeshi higher educati\ on theseffe iveﬁgrand application of blended
. : N
learning in the aforementigne . %
N
4 ¢ &
Whatever studyathere 1s,,i s primarily on issues, difficulties, and mixed

l

ces students and teachers using the blended

learning mode soh%. he 1
@
education paraﬁ' re not stu (P' Inraddition, my research compares the views of the
samp

N\
same grou les :thre@es of educational delivery- face-to-face, online,

and hy hall do a comparat&?\/study among these three modes of education in terms

\

f th such as flexibility, interaction, quality of education, teacher feedback, learning

@es, and some constraints in the implementation of blended learning such as

people’s negative perception, the infra-structural and the digital divide in Bangladesh. My

o
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research will not only investigate the experiences of university students with blended

learning, but also suggest the prospects of blended learning in Bang%i1 higher

education.

Research Gaps (Table-2.1.)

Tomal, et al.,(2022)
Ara, et al.,(2021)

Acceptance of e-learning(usefulne e of use)

i
Jony et al., (2021) Higher level thinking , criti in g,@nal standard

Joher (2018)

Chowdhury et al.,

(2020) *X
Nasser (2020) , \(*}

Ara and Mahmud (2021) | Flexibility, simultaneo udies ?1 job acili@s higher
Al-Amin et al., (2021) education )

Khan, M.E.L (2021) o, E X~

N

Al-Amin et al., (2021) Assessmen R

Khan, M.E 1.(2021) Logistic and 1 ructural challenges.in implementing
Mustary (2019) blended lgarning \B A,

Suprabha (2015) 'S

My research f. bup of samples on the

f@ry- face-to-face, online, and

2.15. Conclusions

1

To conclude, the literature review has presented the theoretical foundation of the
Community of Inquiry, the 12flex model, and how they have related to blended learning.

It has also discussed how these three presences of the Col can contribute to fruitful
learning experiences. It has also discussed the four types of blended learning methods and
4, the one that matches my course being implemented for investigation, i.e. i2flex model,

the evolution of the blended method into its present status, using the blended method by
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universities across the different social contexts, disadvantages of online education in
general, reasons for the popularity of blended learning, the attitude of people towards the
blended method, 21 -century graduate attributes, the contribution of the blended method
to enhance these 21°" century graduate skills, challenges of blended learning in
Bangladesh, research on blended learning in Bangladesh, and finally, the research gaps in

this area in Bangladesh.

I have used research databases, such as ProQu an ('}\Ogd §cholar for a
comprehensive literature search. In addition, p vl Wed alid.\cl?eses from
different sources have contributed to the literat W\Q{t\ tud “have used the
search words such as blended learning, orc‘) rning, |e- 1ng %3 English Writing
Course to find current literature and stu T e aim thi\ @rature review was to
explore blended learning env1ronn$ e g fle @er education sector.

NJ &

Considering the role that online and blended learning play in higher education
across the world, it can be summed up here that it has drastically changed the facade of
higher education across the world. The recent Corona pandemic has shaken the base of
the delivery of education and brought about revolutionary changes in the perception of
people about the necessity of online education as an alternative to face-to-face education.
Considering both the limitations of online education and the precariousness and
helplessness of people in the face of unexpected natural calamities like flood and
pandemic, social and political unrest being faced by universities in delivering face-to-face

4 education, blended learning can pave the way for sustaining higher education without loss

of time, motivation and money to the university students of Bangladesh. If the negative
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perception in Bangladesh regarding full online education is taken into consideration,
blended learning can be a viable solution to higher education. In addition to that, limited
number of seats in the public higher education institutions of Bangladesh along with other
paraphernalia associated with urbanization, the need for job and income simultaneously
with studies by the young people, the option of blended learning will offer a golden

opportunity to the young people aspiring higher education in Bangladesh.

v |
My next chapter is about the methodology. Firstigit w lh?m.d;he complete
. o . | S o
research method being followed in this study. N t will discussythe reséé?ch design

L 4
including the data collection and analysis proc?f’to be@ ed i%::l‘?i; study. The

i selecﬁ criteria will also

locale, context of the study along with the Ewnts a?ﬁi t

be discussed. The map of the proposed (MWH be pri

to-face components that were used E tﬁacoad%vh
]
chapter. The procedure through% the ¢ as gﬁucted will also be explicitly
\
outlined. The data analysi r(We will als g d@wed in detail. The maximum input
of data collected from c%nt su@

ilf&g(analyzed and presented through the

qualitative research @h to@ate K xperiences of samples in regard to these

\ 1 O . .
three types of @j on théy e Efmsed to, i.e., face-to-face, online, and the

experimentabblénded course, titled Enghish Writing Skills.
NG
)
S~ S
Z.Qﬂtion of Key Terms

Artifacts- According to Goetz and LeCompte (1984), artifacts are things that individuals

ed. @n the online and face-

c will be discussed in this

create or do. Writing-based artifacts are frequently of interest to educational
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technologists, but computer activity traces are now becoming study subjects. Textbooks

e
and other teaching aids, such as media materials, meeting and activity logs, memos,

'g

letters, and now e-mail records, as well as demographic data, such as enrollment,
P

attendance, and specific details about subjects, are a few examples of artifacts that may

shed light on research questions ( http://members.aect.org/edtech/ed1/40/40-02.html).

4

Blog- also known as a Web log or Weblog, is an online journal where a person, a team, or

| NO. _

an organization keeps a record of their actions, ideas, or convictions. Some blogs serve
I o 1 O
primarily as news aggregators, gathering information from numerous web sources and
v NV
adding succinct remarks and hyperlinks. Other blogs focus on showcasing original

r™N N\ WJ

content. Additionally, a lot of blogs offer a fO};UIl’l where readers can discuss and engage

- o

with the author. "To blog" is the act of creating content for a blog. Even though written
V) ey O
~ a N

content predominates, many blowlso include substantial visual, aural, and video

“~ N

components(Dennis, 2019, June '7). blog. Encyclopedia Britannica.
» X [ "

https://www.britannica.com/topic/blo
N cg s &
N
N
Community of @Vy- he utﬂ'.(gJof Inquiry (Col) framework, devised by
amew

Garrison et al- ) gives a for designing educational experiences. It refers

to the facﬁa any successﬁ';l clggl'ing experience the presence of a teacher, peers, and

knowle is essential. The three main constituents of this framework are: ‘teaching

8 e, cognitive presence, and social presence’ (Garrison et al., 2000).
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Digital Divide- It is a problem affecting people from all walks of life. It is a multifaceted
issue, but there are two main characteristics of this gap: access to high-speed internet and
access to reliable devices. There are many who suffer from the digital divide of both
types. In some areas, internet access is limited, unavailable, or unaffordable for those who
have devices. Again, even with a dependable internet connection, access to certain digital

devices is a challenge. It leaves many more, especially, those in rural areas or living

- LY - \Y‘
| S
Distance Education- also called distance education, e-]earnirlg, and online learning, form
NV N
of education in which the main elements include physical separation of teachers and

r N

students during instruction and the use of various technologies to facilitate student-
-

teacher and student-student communication (ht \77“& \gr)rj@mica.com/topic/distance-
) S

. é
learning). % Aj “« Q-
&
N N
-&at@'ng that includes offline methods of

“extended conc
distributing leaming& st (!ugh -RQ@ audio and videotapes, satellite broadcast
N

under the poverty line, without the device.

E-learning- It is an

and even interac@vi o (. lzsl)n ., 2002; Clark, 2002). Hence, from a broad
@
perspective, &!of ?ebyw a@cceptable computer technologies in learning can
s

be deeme;l\;s e-learning (Fallon @wn, 2016).
N ~

e-to-face Education- Face-to-face education is a teaching method where teaching and

N

learning happen in person. This allows for live interaction between a learner and an
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instructor. It is the most conventional kind of Ilearning instruction.

X
A0

Flex Model- The flex model is the second model within the bleﬁzd taxonomy. This

(https://tophat.com/glossary/f/face-to-face-learning)/

model primarily teaches online, under an instructor’s supervmw ile the basis of

student learning in the Flex model is online, students sti leaqm'ainly in their classes.

Students in the Flex model get benefit from both learni line a%r guidance in

their classroom (Horn & Staker, 2014). ’ : Y’
‘;\
P 4
Vv N N

Higher-Order Thinking- In Bloom’s taxonomy, higher-order learning means the top

rN A S
three levels of the taxonomy (analyzinKaluatlng, and creatklj) in contrast to the

-

bottom three: remembering, understanding, and a g ly'lng The idea of higher-order

) Ny

thinking skills (HOTS) is common in American education. It contrasts low-order learning

N N W

outcomes, such as those gained through rote memorization, from critical thinking skills.(

s Y | 3.

https://Www.thoughtco.com/h}her -order-thinking-skills-hots-education-3111297).

QL
12 Flex Model- I2F1 areF]F \on tra%g‘lfnal teaching approach that the ACS
Athens student bo tu ally cr éj@ou et al., 2014). The i2Flex methodology
combines fac 1nst cti 1th ﬁ.].dent independent online learning that is

supervise &wed by ad&ncss,z~

Q S
& Eg Flexibility- It means the learning opportunities offered by technology for a

learner to learn from any place and at any time, on condition that s/he has a digital device

that can be connected to the Internet, such as a mobile phone, laptop, or iPad.
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Learning Management System- A learning management system is a pieqﬁsoftware

or web-based technology used to organize, carry out, and evaluate a &@r learning
procedure. It is used for e-learning procedures and, in its most basic form, consists of two

components: a server that handles the essential operations and aser interface (UI) that is

controlled by teachers, pupils, and administrators. Y.

(https://www.techtarget.com/searchcio/definition/learni n%m).
™ \Y.

Online Education- Online education is a form of diStance educatio w1thwmputers and

the Internet as the delivery mechanism (AKIXSG 8; S{%n & Saltsman,
2005). c')

S >\J &

Peer Feedback- is peer-to-peer interaction that enables someone to get helpful feedback

N N W

on their work. It can aid in mutual learning betvsr/een the individual getting feedback and
» e l 3 " N

the one offering it. It is an excellent techmgue for students to raise their academic

L I N

performance ( https: //matterapp com/blog/what is- peer-feedback)

\
g)o

S

Peer- Intera er interatti car@ze termed as a forum for sharing of experiences
and co-le accept rs 1ewp01nts, which is necessary for both social and
knowl elopment (Wllha , 2007) It leads to social interaction.

On Backlog- In Bangladesh, the phrase "session-jam" refers to the failure of various

public institutions to graduate students on time as a result of protracted closures brought
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on by politically driven violence. Students in Bangladesh's public universities may

e
complete their degrees months or years after their countrymen enrolled in private

counterparts. http://en.wikipedia.org/wiki/Session_Jam : %

Teacher Feedback- It is the comments, and suggestions provided by teachers to students

-—

during the formative and summative assessments. However, it is recognized as having a

formative effect on learning if given on formative assessments. Research on formative

| NO. _

assessment has emphasized the importance of feedback being a vital link between teacher

| &1 0

assessment and student learning following that assessment (Black & Wiliam,

~ UV N

1998; Sadler, 1998). As a result of feedback's formative effect on learning, students'

\ )

knowledge and skills are transformed into a more developed sta{eJthan they were before

the implementation of the particular feedback intervention. &'\
N,

G

Thematic Analysis- A technique for assessin§ ciuahtatlv_e data called thematic analysis is

» " N
reading through a collection of data and searchn}g for patterns in the meaning of the data to

J 'S
" . %
identify themes. Making sense of the data is an actlve reflexive process where the researcher's

AN R O

personal experience is crucial. In quahtatlve research, thematic analysis is common. It places a
Y I° Pr Y
strong empha51s on spottmg, de?)heml‘g,hand understanding qualitative data patterns.
(‘https: //Www qvestlonpro com/blog/thematlc analysis/).
N
& S
Viéearning Environment (VLE)- The Virtual Learning Environment (VLE),
@ was first designed for distant learning, is now most frequently used to enhance

traditional face-to-face classroom activities, also known as blended learning. In order to
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offer the course to students through multimedia and/or web pages, these systems typically

run on servers. VLEs are frequently utilized in educational institutions like iEools to
g

make learning more interactive. (https://www.coursera.org/articles/what-is-virtual-
=\ ”

learning). ‘
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