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The purpose of this study Wa%a"r Ovﬁchmg approaches to second
l

language (L2) reading instructi(h'n'cl\ ﬂb&?in the Yemeni EST 3rd grade

secondary school reading @ . ' : 11 aé\ﬁ find out how well this curriculum

prepares the Yemeni Qs;ats %r iﬁ Q}c? English at the university level. This
e

b 4
Chapter presents t wngs of c}’
N

on to EST Reading Classroom Observation; the CECY pupil’s

study. The data were collected from three

documents in
course b@ ECY workbook, CECY teachers’ guide book, which referred to in

this study as the EST Course Book, EST Workbook and EST Teachers’ Book

respectively. In terms of analysing the seven research questions, the data for each

research question were collected from some or all of the four curriculum documents.
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The data were analysed separately in terms of frequency counts and percentages.
The findings of the present study are presented in two sections. Part One: presents the
findings in terms of the alignment of the curriculum with the communicative language
teaching approach as it was labelled via examining the theories of and instructional
approaches to Second Language Acquisition (SLA) and Second Language (L2)
reading, learner roles as well as teacher roles. Part Two: presents lt}mmgs of

analysing the extent to which the EST reading curriculum pre the Yemeni
students for reading in English at the university level. VQ

\¥

4.1 PART ONE: THE ALIGNMENT OF THE YSENI ledkn GRADE
*
SECONDARY READING CURRI%QM y,m-_)S' THE

COMMUNICATIVE LANGUAGE TEAC H Y'
This section presents the findings of anal%g \Quest 1,2, and 3.
c., &

"»p ST
4.1.1. Theories of and Instructio t% econdary Language
Acquisition (SLA) and Secm‘\ gl%ﬂi
@1 question of present study:

This section presents the % 't
RQI1: What second /anguag 51 second language (1.2) reading

theories and mstrucnon 0 ¢ éﬂ&’ed in the Yemeni ST 3rd grade
secondary school rea rric jd @‘v’m and classroom instruction?
&

In anal@e theories and instructional approaches of SLA and L2 reading

reflected @EST secondary reading curriculum, the elicited reading tasks were

assigned into three SLA theories and their related instructional approaches. They are:
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e Behaviourism/Structuralism Theory (such as Grammar Translation

Method, Audio-Lingual Method, Total Physical Response & Oral

Approach).
e Cognitive Information Processing Theory.

e Socio-Cognitive and Socio-Cultural Theory (such as Communicative

Instructional Approach such as Content-Based Instruction&ﬁased
Instruction). &

Due to the overlap found between the socio-cognitiv, a@cio—cultural theories

in terms of their theoretical underpinnings such as e of leammg

(Sidek, 2010), the findings from these two theories @c S,g&!pomng the

communicative category of SLA theories. {3'

\3 S
Moreover, the elicited reading tasﬁﬁere a Y pjhree major L2 reading
a@ o
ey a
N\

N
e Bottom-Up Theone&u) as Gr‘ml IT@atlon Reading Instruction).
s

)
theories and their related instruction

$

&
e Top-Down T ( S -Interactive  Whole Language

&
Instructlon) l 3.?' (’)O
o Interacn eon;s (s as ontent-Based Instruction & Task-Based
5 i
i N
Ins \ ). \c.,
In@alysmg this question presents an alignment between the findings of

SLA theories and related instructional approaches and the findings of L2 reading

theories and instructional approaches. Table 4.1 below shows the finding of SLA
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theories and L2 reading theories and instructional approaches as reflected in the course

book, workbook and classroom observation.

TABLE 4.1: Second Language Acquisition Theory / Second Language Reading
Theory and Instructional Approaches as Reflected in the Selected Documents.

SLA Theories / L2 Reading & | Structuralism | Cognitive Socid%niﬁve
Related Instructional Theory Theory & SheihCultural
Approaches (GTM & eory
ALM)/ .lg & TBI)/
Documents
Bottom-Up Top-Down Interactive
Theory Theory Theory
(GTRD) (NIWY ( CBI & TBI)
EST Course Frequency | 16 Statements 16
Book S nis, \ tatementv
(82Statements)
Percentages 19.5 % % ' 9} 59
EST Frequency | 71 Statements % Y\./ 60
Workbook ) Sta(e Statements
(311Statements) O;
Percentages 0 19%
A
- e
EST Frequency | 955 engs 1G5 26
Classroom M’W’S Statements
Observation % i )
(263Statements) | Percentag q 369 )? 4% 10%
4 ‘4/ 372 102
Overall Frequ \ Star? ents VSzatements Statements
656Statements
( N s I }m’% 57% 15%
V)
A LM=Audio-Lingual Method, TPR=Total

Key: GTM=Gram slgtidn
thysical Respons r%&LOral A pr6a0h Bl= Content Based Instruction, TBI=Task
s $nslation Reading Instruction, NIWLI= Non-

Based Instructi TRI= Grammand
Interactive V‘\%anguage Instruction

The findings from the E

classroom observation in Table 4.1 shows that the cognitive theory and L2 top-down

ST 3rd grade secondary school reading curriculum and

theory was the most frequently reflected theory in the EST 3rd grade reading
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curriculum (57%) followed by the structuralism theory and L2 bottom-up theory

(28%) and the socio-cognitive/socio-cultural theory and L2 interactive reading theory

(15%).

However, the majority of the reading-related statements in the EST course book,

workbook and reading classroom observation were reflected in ?-socio-

cognitive/socio-cultural theory and L2 interactive theory with the 1 \rcentages

(19.5%, 19%, and 10% respectively). The least percentages of soQ—,gygnitive/socio-

cultural and L2 interactive theory (10%) were found in twading classroom

instruction compared to the cognitive processing and L2 t fheory (54%) and

the structuralism and L2 bottom-up theory (36%). ® ‘i"
_\
On the other hand, findings from EST ok“ﬁm ST %?dlng classroom

observation showed that the stnlcturahsm th R m-up theory were

the most frequently reflected in %g-rdbate tat nts (23% and 36%
” \cm’c 1l @rAy and L2 interactive theory

respectively) after the socio-cognl
(19% and 10% respectively). owa' r Z}\,course book, the structuralism

theory / the L2 bottom-up r ’dsng th l
’

% .
and L2 interactive rea €0 riy p{\ ¢ented equally (19.5% each). Figure 4.1
presents the results&u ed above n tl aphical form.

N
5

c1o -cognitive/socio-cultural theory
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FIGURE 4.1: Second Language Acquisition Theory / Second Language Reading
Theory and Related Instructional Approaches as Reflected in the Selected Documents

- ® Structuralim Theory & Bottom-Up Theory
’ . Cognitive Information Processing Theory & Top-Down Theory

20% B Socio-Cognitive / Socio-Cultural Theory & Interactive Theory

o |
60% G 58%
54%

50% :\z

40% | &

30%

19.50%
20% |
10%
0% L~ Ny
EST Course Book EST Workbook Y »

O NS
Q%prozﬁ:he z%‘ah equivalent percentages
or’-up adig\g heories are grounded in a

[ \3
similar principles as the bel&' H‘@J eories, the top-down reading

s @otgnitive theory and the interactive

%0

@s the socio-cognitive and socio-cultural

[}

theories are grounded in agm

theories are grounded@mi
& f

theory.

N

This section presents the findings for research question two:

RQ2: What learner roles are reflected in the Yemeni EST 3rd grade secondary school

reading curriculum documents and classroom instruction:
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This research question was analysed based on Richards and Rodgers model
(2001). Richards and Rodgers (2001) classifies the learner role based on the patterns
of learmer grouping in terms of whether the reading tasks are carried out individually
or in pair/groups. As the Yemeni secondary reading curriculum was designed based on

the communicative approach, the major part of the reading tasks should have been

designed to be conducted in pair/groups. To analyse the learner roles n{z Yemeni

EST 3rd grade secondary school reading curriculum, the elicited da[akeg coded into

two categories: individual and pair/group. Table 4.2 presents the Ws of the leamner

Y

role and Figure 4.2 presents the results graphically. Y.
I

TABLE 4.2: Learner Role as Reflected ir@lect

ngwidga Q&ir / Group
Documents C—) d‘l‘ &
14 Statements
EST Course Book
(82 Statements) Percen Ai 17%
~ S
Fr 2§0 St@ements | 31 Statements
Pg
EST Workbook v Y&
(311 Statements) }ay:mges iy S 0% 10%
A
eqhency '] &2 Statements 52 Statements
EST Teacher’s Bo - N
(144 StatementA% : P&egn&es SF 6% 36%
. s ,\3‘
EST Re Frequenc)>’ 258 Statements 5 Statements
Classroom @aﬁm . .
(263 & nis) Percentages 98% 2%
Frequency 698 Statements | 102 Statements
Overall
(800 Statements) Percentages 87% 13%
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FIGURE 4.2: Learner Roles as reflected in the Selected Documents

F*‘V B Learner Role as Individual
W Learner Role as Pair / group

i
|

o 98%

90%
5 80%
| 70% |
60%
f 50%
40%
30%
20%

10%

0% kil
EST Course Book

A
Qws that the majority of

The overall result, which is pres IM

A )
i u uments were designed as
the reading- related activities in EST rr\xﬁ&t on

individual tasks (87%) more tl Calr/ blfa's 3%). Specifically, Table 4.2

\ .
four curriculum documents;
presents the findings of thq@er rdles reﬂ{Q in

£ ? ? O .
ell as EST reading classroom
EST course book, wor tgalh ;!) 6§ as w g

er ole fagyd g,mdﬂs} pattern was reflected in the classroom
T

observation. The i
instruction wit percentages (98‘%) while 90% was emerged from the EST

workbook om the EST course book and 64% from the reading related

statements in the teacher’s book. However, the learner role as pair or group pattern

was significantly poorly expressed in those documents as the highest percentage of

this pattern was emerged from the teacher’s book (36%).
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In addition, contradicting results were found i terms of the emphasis of the
pair/groups pattern in the teacher’s book and classroom observation. Although this
pattern was highly reflected in the teacher’s book (36%), it was almost neglected in

the actual reading instruction (2%) as evidenced from classroom observation.

4.1.3 Teacher Role \
This section presents the findings for research question three: :(—)

RQ3: What teacher roles are reflected in EST 3rd grade s vecondarvhool reading

curriculum and classroom implementations?
The teacher role was analysed based on$r ld_g\&gg (2001)
categories either as a facilitator/catalyst or d?c' /instfutar, A\’R‘the Yemeni

Y~
secondary curriculum was labelled as cowm@gﬂve, ‘lTle aJor-iin of the teacher

role should have been designed to be cat&;t gﬁ@r acts as consultant,

classroom manager, advisor, observe r,%o

c.Q ¥ 7
The data of this researcK 10 Cf om curriculum documents used
'S.E )

by the teachers; they ar S e b : Wthh is used daily both by the
l} er;{_book, which involves reading related

teachers and leamer

catggwlth the leamers.

classes, as w e EST reading classroom observation. The findings are presented

in Table @w as well as in Figure 4.3.
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As shown in Table 4.3, in terms of the patterns of the teacher role, the reading-
related statements in the EST teachers’ book (64%) were designed for the teacher to
be a moderator and instructor in nature such as “Have the pupils read the short text.
Then ask a few comprehension questions. For example, “How old is Aisha? How

many sisters does she have? Then have the pupils completed the paragraph”. While

36% of the reading-related statements were designed for the teacher to Watalyst
such as “Have pupils read the lext again and answer the questions rﬁ\% ook -page
23). The emphasis is on reading and understanding, so they?wld write short

answers. Have them compare their answers with a pa;tm and discuss any

disagreements”.

In fact, the same patterns were emerged fro SQ bo\?("and the EST

rcen é\ th
reading classroom observation with d1 Pe e classroom

nts i nf the teacher as an

observation, the reading-related state

instructor (98%) compared to the tea%le Ra

Ay
higl
were respectively emerged frot thvurser;? I h°q$the ghest percentage of the
ot ; f

éOeacher as director were emerged

: cto<§2%) while 83% and 17%

teacher as catalyst and the l &

from the reading claser je‘

'l Thé'b'verall percentage indicates that, in

% ;&Jthe primary pattern (86%), which was

general, the teacher
¢
reflected in the % eni 3r dtg.'lmculum compared to the teacher role as a

catalyst in thg%t\oom implementanon (14%).

Thus the findings for Part on¢ shows that the EST reading curriculum is not a

communicative reading curriculum in nature as the cognitive theory and top-down

reading theory are reflected in the curriculum more than the communicative theory. In
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TABLE 4.3: Teacher Roles as Reflected in the Selected Documents

Teacher Role / Director Catalyst
Documents
Frequency 68 Statements 14 Statements
EST Course Book
(82 Statements) Percentages 83% 17%
Frequency 92 Statements 22 ments
EST Teacher’s Book (0
(311 Statements) Percentages 64% 36%
Frequency 258 Statements 5 Statements
EST Reading Classroom Y
Observation Percentages 98%Y~ 2%
(263 Statements) }
Frequency 418 nt
Overall
(656 statements) Percentages é‘

FIGURE 4.3: Teacher Roles as Reflected in

1 100% |
90% |
80%
70%
60%
50%
40%
1’ 30%

20%

10%

| 0%
EST Course Book

Teacher Role as Director
Teacher Role asCatalyst

PL.

EST Teacher’s Book

EST Reading Classroom
Observation
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addition classroom instructions also reflected the reading classroom instruction as

Initiation-Response-Evaluation (IRE) pattemn which supports the structural and

cognitive theories. Extracts 1 and 2 from classroom observation provide evidence for

IRE pattern of classroom context..

FIGURE 4.4: Extract (1) from Classroom Observation Data \Y"

Extract 1 Y-.\
N

Teacher: Ok, go to the next paragraph and read silently:

Detecting and measuring acidity and alkalinity.

The litmus test: e . \d .

Litmus is a vegetable dye that is used to test the aggdity 8f s utigys E’@S paper
is soaked in this dye. It is green, but when put i / lit [
the solution is alkaline, it turns blue.

Students are reading silently the above pan N
points, multiple choices and fill in the &%

n
answers from the students % \$ &\
E.g. . >, g}

e Litmus is a vegetable (plant, dy ) = “ QL
1 t?SQ S(gm

e Itis used to (change, balan
e It is green, blacks, white
Teacher: OK, now let us SQ 21!1 '
Student: Dye & _
; s

Teacher: Yes, correct
Student: Test the aci

Teacher: Yes, co

Student: Green, . '
Teacher: Yes.%e “green’’. Its" on@ﬁal colour is green. But when we put in an
acid solution&s colour turns to or IS i 2

while ¢ teaa@r is writing some
board 10 elicit the

8”

Student: ' o
Tel:w‘;z’; . red. And it turns to blue colour, if a solutionis ............. What, if
acid Qed and ifitiS....cooveeeeene turns to blue

Student. Alkalis

Teachers: Alkalis. Yes, correct.

Teacher revises the questions with students while the answers still on the board and

the books are opened in front of the students.
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FIGUR 4.5: Extract (2) from Classroom Observation Data

Extract 2

Teacher Ok. Look at these six animals in the pictures (seta in Arabic)/ Ok now do
you think these animals are the same? No. they are not the same. Today we’re going
to talk about animals. Unusual animals, which are more different than these. These

animals are usual animals. What does unusual animals means?

Student:. different. ‘ ‘
Teacher: Yes, strange animals. Today we’re going to know how thesTnals are
different from unusual animals in different ways. Open your book. e the title

‘Rama — the Cama’. Now we are going to know qbout Rama - a. We are
going to know who is Rama. Rama here is a name like Kha.dci:ga, aif, Ahalam and
Suad. Now, we’re going to know who is Rama then we say 1t 1s Cama, is it like

these animals?

All Students: No. no, no o V .

Teacher: No, we are going to know why it is different. Loo e pictures here. We
; €s. |Read only the first

have the cat family and the dog family and here some
i 9 Who is Rama? Read e rkggwaph,
paragraph to say who is Rama .

Students are reading silently while the teacher ls‘glg sorge Hlp‘gxholces and
fill in the blanks questions on the board (see appena™w29). » \)Y'
-(fa@& or classes)

Teacher: The scientists divided animals into % o8 9‘ .....

Student. Families Sl :

Teacher: Lions, tigers, and (cats, monkeys, gs)a\re s_\ family. Who is from
" oy

N

the same family? i &

Student: Cats. % . v g .

Teacher: 1t is the first family, th amity N t@' 1 N tl}e part in the same

family of wolf and jackal: snac s, r opp/ LaQk at the pictures to know the
(

answer.
- The dogs family. s '3 . o .
impossib.le PSS o ,&ee i fr e same family? For example here I
. . ; . b ?
have lion and ngYer, ok 0 1&? ane)ﬁsz le to crossbreed between them
I;‘iir?;,ztrl}d\e{?s& X es iy odkbredd between animals from the same family.
: , ammals the same family, they are usual or unusual
When I crossbre: een {,‘?’

)

animal?
ymal .
%:iehnetr . ® | animals and the result of the crossbreed is usual or unusual??
Stude al ‘
Teacher™o#, So, liger here is usual of unusual animal

hY - unusual animals . ) ) )
thf::";:gr'ul?iger is a crossbreed between lion and which animal? From the name liger,

is it tiger or camel?
“udent; TIBSS f animals, Cama , this lady what is it called, usual or

Teacher: Cama the new type O . k ;
unusual animals? Rama. So here Rama 1S the name but Cama is the kind.
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4.2 PART TWO: THE PREPARATION OF THE YEMENI EST 3RD GRADE
SCONDARY LEARNERS FOR READING IN ENGLISH AT THE

TERTIARY LEVEL
This section presents the findings of analysing research questions 4, 5, 6 and 7.

4.2.1 The Emphasis of EST Reading Skill In The EST 3rd Grade Secondary

School Curriculum
This section presents the findings for research question four: \i
RQ4: How explicitly is the reading skill used to achieve the learni@zzomes in the

Yemeni EST 3rd grade secondary school curriculum documents? ?

For the purpose of finding out the emphasis on& s 1',1 ingthe 3rd grade

L
EST secondary school curriculum documents, two p@of andlyse Wq@ygnducted.
. "k ; .
Firstly, the analysis of the frequency of pnmarywua S ( ing, Writing,

Listening, and Speaking) in the EST 3rd @Gﬂ 5651( and workbook

were conducted. Then, the EST readin@?ted i‘%}?ﬁ \'{Lthe Yemeni EST 3rd
o =)

grade secondary school course book.& workQoo Wbﬁgoded as either explicit or

\
implicit tasks. z ’ §

The frequency of

emphasis on reading@ﬁ

ok we

course and
has beenhsized explicitly to achieve the listed learning outcomes in the EST

curriculum.

explicit and im@ead
% re analysed to find out the extent to which EST reading skill
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4.2.1.1 The Emphasis of Each EST Language Skill (Reading, Writing, Listening

And Speaking)
Table 4.4 summarises the result of the analysis of each EST language skill in

EST 3rd grade secondary school curriculum.

TABLE 4.4: The Frequency of each EST Language Skill in the Yemeni EST

Curriculum
\d
Skills / Reading Writing Listeni Speaking
Documents
EST Course | Frequency 82 22 g 52
Book Statements | Statements | StAtgghts | Statements
(165
Statements) | Percentages | 50% 13% % 32%
N o
EST Frequency 311 94 137 »r L% 37
Workbook Statements | State Stajemghit ‘%tatements
(579 AN
Statements) | Percentages | 54% 1&0 Z4% ¥ 6%
Overall Frequency 393 116 g 89
(744 Stateme. 1 1 1g18ments | Statements
TR
Statements ) 0 5)
Percentages 5 15% « <$- 20% 12%

RS
A
G i? \{LI wi@e most frequently reflected skill

Table 4.4 shows that h&

(53%) in the EST 3rd g@;gu jcu 3

used skill with a pe%% of % 1(3;&’ by hey opiting SR (1524 and fhen. e
listening skill (ZOA \c.}’

N
A5

¢ the EST course book, the reading skill was highly presented (50%)

hilé(ﬁeaking skill was the less frequently

compared to other skills. Similarly, the reading skill was frequently emerged in the

EST workbook (54%). The percentage of each EST language skills in the EST

curriculum is presented in Figures 4.6and4.7.
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FIGURE 4.6: Frequency of each EST Language Skill in the Yemeni EST Curriculum

© mEST Course Book |
= £ST Workbook
60%
50%
40%
30%

i 1
24% \ |

20%

16%
13%
, ‘ 5% ‘
10% ‘ ‘
Reading Writing Listening @ |
\d.

| Jis

FIGURE 4.7: Overall Frequency of each EST nges\l e Y@fnem- EST

N )
Curriculum - :%\? é
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4.2.1.2 Explicit/Implicit Analysis of the Reading Skills in the EST Secondary

Reading Curriculum
This section presents the findings of analysing the coding of the related reading

statements in the EST course book and work book as explicit or implicit. The findings

for this section are displayed in Table 4.5.

TABLE 4.5: The Emphasis on Reading Skill as Explicit/Implicit Skit&sq*

Reading Curriculum A
Explicit z Implicit
Statements Statement
Documents
Frequency 43 Stateme. Statements
EST Course Book

(82 Statements ) Percentages

Frequency

EST Workbook
(311 Statements ) Percentages 34
145 Statements
Overall
(393 Statements ) 37

F L
Table 4.5 dem(@)bws hat ﬂgcgmﬂ was used explicitly as the main and
’
primarily skill of, Tirriguugy't a@eve the listed learning outcomes in the EST

4

course book é@rkbook. Read@\ﬁill of EST was frequently used as an explicit

EST course book (66%) and workbook (52%). In fact, in both

languag the
booksﬁg skill was frequently used explicitly than implicitly in the tasks that

ing. However, reading skill was more frequently used implicitly in the

involve read

course book (48%) than it was in the workbook (34%).
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In addition, the findings show a slight difference between the explicit and
implicit use of the reading skill in the course book (52%, 48% respectively), while a
clear gap was found in the workbook (66%, 34% respectively). However, in general,
reading skill was frequently used as an explicit means in the EST curriculum (63%) to
achieve the listed learning outcomes. Figure 4.8 represents the findings graphically.

T
S
FIGURE 4.8: The Emphasis on Reading Skill as Explicit/Implicit ﬁtin the EST

Reading Curriculum \,z
z l M Explicit Statements
\Vnplicit Statements
N

70%

50%
40% |
30%

20% |

10%

1
i &?’lng Statements in the EST Workbook
2. S Y.

I
il

ol

n presen

4.2.2 Type@mding Tasks
Thig se}o' ts the findings of the fifth research question:
RQS: What types of reading tasks are reflected in the Yemeni EST 3rd grade of

secondary school?
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To answer this research question, the data were elicited from the EST course book,

EST workbook, and EST classroom observation. The elicited data were coded for

analysis purposes into four categories: identifying main ideas, identifying details,

making inferences, and other categories such as vocabulary, grammar, writing, and

fluency. The findings of analysing the types of reading tasks are presente

and Figure 4.9.

TABLE 4.6: Types of Reading Tasks as Reflected in the S¢le

X

Documents

t%zable 4.6
N

Reading Tasks / | Identifying Q
Main Identifyin ng . Q.thers
EST Documents Ideas Details nfer c§§ | 3
’ ¥
Frequency 16 1 K2 ol o 18
Course Statements | Staigmes ent&y  Statements

Book N & 22%

(82 Percentages | 20% \ 7o 41%) (V]G IWIF
Statements ) 91 8 1510
Workbook | Frequency 90

311 Statements
| Statements ) i 29%

: Percentages ViG|W|IF
1|5 6 |3
Classroom 84
. Observation Statements Statements

(263 32%

. Statements ) 18% V|G |WI|F
g 22191110
Overall @ncy 134 192
Statements | Statements Statements
37% 20% 29%

Key: V=Vocabulary, G= Grammar, W=Writing, F= Fluency
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FIGURE 4.9: Types of Reading Tasks as Reflected in the Selected Documents

I

i u Identifying Main Ideas |
u ldentifying Details i
Drawing Inferences
m Others !
a ‘ |
5% l 41% 39% ;
|
35% f
30% |
|
25% |
20% |
15% |
10% |
BN B e
0%
EST Course Book EST Workbook

Xiecé‘gpes of reading tasks. In

Table 4.6 shows different percen%cgreg&
&
the EST course book, making mf@ W vaje tlﬁemerged (41%) followed by

identifying main ideas (20%) 1@’3”3 in t? 2%) While identifying details

was represented with the g t ges %). However, in both the EST

I .
wotkboek and EST c@n n f&ntlfying details was the most frequent
task compared to @admg twfsf

@ the types of reading tasks in EST Workbook, identifying details was

the most frequent type of reading tasks (41%) followed by other categories (29%),

drawing inferences (17%) and identifying main ideas (13%). The findings, which were

obtained from classroom observation shows that the teachers in reading classrooms

tended to train the students with the identifying detaiis task (39%) and other types of
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reading tasks (32%) followed by drawing inferences (18%) and identifying main ideas
(11%). Figure 4.10 presents the distribution of the three major types of reading tasks

in EST course book, EST work book and classroom observation.

FIGURE 4.10: Distributions of Major Types of Reading Tasks in EST Reading
Curriculum
[ R ——— e _Yv

Identifying Main Ideas Identifying Details

45% |

40%

35%

30%

25% |

20%
15%
10%

5% |

entifying De@ | Drawing Inferences |

. b

N L

m EST Course Book ' Il | 41%
"m EST Workbook f LIy 17% ,
—_— e N"d —
| ' EST Classroom Observation | '@ﬁ | 18% |

S

In g the results show that the other types of reading tasks such as

grammar, v ulary, writing and fluency were reflected more frequently (22%) than

identifying details (17%) and identifying main ideas (20%) in the course book. On the

other hand, other types of reading tasks in the workbook (29%) and the teachers’

instructional practices in the classroom (32%) were reflected higher than identifying
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the main ideas and drawing inferences. Extracts from classroom observations support

this finding are presented in Figures 4.11 and 4.12.

FIGURE 4.11: Extract (3) from Classroom Observation Data

Extract 3

The teacher is reading aloud. \
«A little bit nearer was the wood that Jane loved, she often waked &5 hirough
that wood after school...”

Teacher: Ha! What are the difficult words here? ?
Student: No difficult words teacher, all are clear. \/

Teacher: Ok then, tense verbs in this paragraph...
Student I Loved, walked

Student 2: Stood, could
Student 3: Knew é | _{}
’ ¥
ir (

s on the board and

The teacher is writing the verb

The teacher is reading the next ,zmraé,nit(zi Iﬂa?
e ’hg

“Jane looked to her left. In a nearby & tl}f@Wenty cows ...”
(f) oy T
: 9 S
Teacher: Ha , what are the difficult ere’ o/ &
Student 1: Chewing N \A

Student 2: Suckle
Student 3: Cud

The teacher explains and\él’&

Teacher: Give the ;@se ¥ l’s)l ééf
4

Student I: Suckle
Student 2: LookCtslyCIC \"}’
Student 3: Th

The teac@riting the verbs on the board and asks about their present, forms.
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FIGURE 4.12: Extract (4 from Classroom Observation Data

Extract 4

Teacher: Alright. So our lesson today entitled “A view from the window”. What does

the “a” in the title refer to?
Student. Noun
Teacher: Yes, a view 1s a noun and a window also is noun. But view only?vs toa

verb. Read the text silently. C‘}

Students are reading the text...
Teacher: Ha, finished... who finished? \,:
All students: Finished teacher.

turg?

Student: Past; story.

Teacher: Which tense was used by the writer, present, pas
N\,
Teacher: Yes, past because he tells us a story. When Wayell a yi us_gme past
e

tense because we talk about events took place in th 1. aflis mé}n idea of the

text? The main idea is “Describing things from th?ﬁd&‘\’\ JS\J
) °§l )

Teacher started reading the first paragr@l &
op

“It was six o’clock in the morning. J
window and looked out...”

Teacher: Ha, what are the difficul

Student: Mist (0

Student. Curtain

Teacher explains the m M Ofine ™
board. q’% /
S‘g!ense ';eBs)fl

Teacher: Give tm
Student 1: Wa
Student 2: Op€ did
Student 3:

.

The teacher is writing the verbs on the board and asks about their present forms.

Teacher: The phrase “far away” refers t0 what. Ha, means what?

Student: Far means not near.
Teacher: Yes, it tells us about a place

the distance of things from our places.

a bit far from us. Or we can say tell us about
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In terms of other reading tasks, vocabulary was the most frequent task in the
workbook, course book and classroom observation followed by grammar tasks in the
course book and classroom observation. Fluency tasks were not provided in the course
book and classroom observation, while 3% of fluency tasks was reflected in the

workbook. Nevertheless, all other types of tasks were presented in the EST reading

curriculum with diverse percentages (See Figure 4.13). \Y~

FIGURE 4.13: Other Types of Tasks as Reflected in the EST Rea urriculum

,,,,,, - N B Vocabulary
B Grammar
| ® Writing
| (Jluency
|
25% | A
| 20% |
| 15% |
|
10%
| 5% !
| »
|
|

EST Classroom

0% -‘L;_.V,-_,__j;.-_,_._,___“ =
" EST Course 3@5\ E \::o e S e
S , \
o ‘vt $

RN
S
N
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4.2.3 Readability Level, Types and Length of Reading Passages
This section presents the findings of the sixth research question:

RQ6: What readability level, types and length of reading passages are reflected in the

Yemeni EST 3rd grade of secondary school textbook?

esearch question, the data were elicited from thev course

\

book only because the EST reading passages are provided onl}i& 3rd grade

secondary school course book. 22 EST reading passages as rel?hd in the course

book were analysed. Reading passages that were not for Nmpose of reading

comprehension such as reading passages for wriﬁny%he liste ing practices,
2 L4 :
grammar proficiency and vocabulary were excluded' g, this Iese ch q_a)&'tlon three
arg;

variables in the reading passages were exammed dabﬁ'ty level of the

es of the readin Q%Oﬁ ahdge 1@1 of the reading

.-\
NS

passages. (,)
% 5
A(Q

The readability level of tge E readps aS%were analysed in terms of two
el

‘ﬁismg Flesch Reading Ease Index

To answer this 1

reading passages, the typ

variables, the reading ease
and the Flesch-chald I\;e

ranges between O
30 (Very Dif’ﬁ%aduate level), @tYI'OO (Very Easy/5th grade). Subsequently, a

study should be in the range of 45-60 as the

Flesch se score in the current
dé secondary school represents the senior level of secondary school.

EST 3r

&bte Flesch Reading Ease Score index

gh.§~score indicates easier readability; from 0-

The Flesch-Kincaid Grade Level Index gives the years of education required to

comprehend a text. Therefore, for grade-level examined in this study, the reading

passages should show the 12th Grade Level score.



235

The types of the reading passages in the course book were analysed in two

categories; narrative and expository as the majority of the reading passages for EST

secondary school students should be expository. The length of the selected passages

was measured using Microsoft Word 2010, and then was analysed based on Leslie and

Caldwell’s Qualitative Reading Inventory (QRI 3 & 4), which states that passages

designed for upper secondary school should be between 470 and 550 wogds in length.

The results of the analyses for this question are presented below in T

and in Figures 4.14,4.15,4.16 and 4.17.

Course book

TABLE 4.7: Readability Level, Types and Length of&éz Pa'gsages in the EST

.7 and 4.8

e
Types Readdbility Y’." 7]
Unit Title of Reading Texts o Length
.{#ade (In
k, Level | Words)
A Drive in the Country
side 33 325
1 e ,@ 1 (G3)
A View from the & A f =
Window nal ' ) (B to 4.4 259
Y L Seead) (G4
Today’s News: I%@ P, 672 81
Daily Post ,‘? Plsandart) | G8) | 237
NCIR
2 Hurricane tral) ‘,l 9 72.1 6.4
Americ, : }d. WY (Fairly easy | (G 6) 258
d g1 2 $ to read)
Thxﬁabou e’ \3: 69 59
N uture Nl (Standard) | (G 6) 390
3 plying for a Job 69 6.8
o \ (Standard) | (G 7) 335
- - 73 6.7 . i
Agriculture in Yemen \ | (Fairly easy | (G 7) 393
4 to read)
80 5.7
Frozen Peas | (Easy to (G 6) M9
read)
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91 2.l
9 | Pugzles and Riddles | (Veryeasy | (G 3) 360
to read)
S The Mystery of the 74.4
10 Mary Celeste v (Fairly easy 6.3 517
to read) (G 6)
Emergencies in the 66.1 79
11 News v (Standard) | (G 8) 204
6
A Long Life in 67.8 6.9
12 Medicine v (Standard) | (G 7) 354
70.3 M?
S 1 Acids and alkalis \ | (Fairly easy N 307
c to read)
i - 77.8 %9
n 2 State of Matter \ | (Fairly eas\ 293
c
e
3 Light \/ 274
R
e . 7’ ,
a 4 Sound v ‘§a ‘OF‘ (Gj} 397
d A ¢ revs;ﬁ N WY
e (%( e [N78 391
r | s Arabic Scientists (Stangdrd )3 (G 8)
. J A 8.4
6 Vaccination Re! g-%l B | (G8) | 38
7 Experimental \& %‘I It to 11 252
Procedures, v ] 0 | @i
RV AREE 69
8 nternal Com \ N 4 “(Standard) (G7) 207
b i 79.9 6.4
9 s W | (Easyto | (G6) | 416
(N read)
¥ 'a’ f YS 52.4
10 .m 0 Activity C,V v (Fairly 95 385
N difficult to | (G 10)
_— read)

Key: N ge V=Expository,
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TABLE 4.8: Overall Percentages of Readability Level, Types and Length of Reading
Passages in the EST Course book

[ Types E Readability
Length
Narrative | Expository | Reading Ease Grade (In Words)
Level
Mean = 72.4 Mean = 6.5 | Overall Mean of N &
10 12 (Fairly easy to (G 6-7) E=318
read) Mean N g 33
Mean
VER =9% G399.1% | Grad level=5%
ER= 23% G4=4.6%
45% 55% FER =23% G5=4.6% oy grade level =

F AV =36% G6=36.3%

DR =4.5% G7=18.1 '

FDR =4.5% G8=181%

G10=4. ‘\d,

| Gradleve=0 | Gl1= | _{,,\Y'
|
E Below grade Y-r Y}T
| level=100%
| _ﬂ% <

Key: VER= Very Easy to Read, ER= {0 Te2 Faitly Easy to Read, AV=
Average, DR = Difficult to Read, FDR ly lt'to Read, G= Grade

“ &
Q
S

N Aj R
4.2.3.1 Readability Level of @’3}1%&;‘?
Y O

In terms of the reagdQilty 1 el 0 read%%' texts in EST 3rd grade secondary

| o
school curriculum, Tab@' and Fi '4() and 4.15 demonstrate the result of both
\

reading ease and t e le¥ gard@ the easiness and the difficulty level of the

N
texts. The meafwgcore of overall texT? readability in terms of reading ease was 72.4

ad) while the mean level of the reading texts in terms of grade level

(fairly e@
was 6.5 (grade level 6-7).
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According to Flesch Reading Ease score, reading texts at the university level,

which are designed for native speakers of English, are at the difficult category. The

reading ease score at tertiary level range from 30 — 40 (difficult); therefore, for EST

3rd students to be able to comprehend and access English authentic texts in content-

based areas at the university level they need to be trained to process fairly difficult

reading passages with reading ease SCOT® between 45-60 at seco?;y level.

Nevertheless, as shown 1n Table 4.7, only two passages with 9% o Nverall texts

were designed with slight difficulties at 46.6 and 52.4 ‘fairly d@t to read’ with
grade level 11 and 10 respectively (See Appendices 30 & 31Mreover, 9% of the
were easy to read, 2 ere| fairly easy to read,

passages were very easy to read, 23%

and 36% were average which refers to grades level 6,

FIGURE 4.14: Readability level (Reading E@;ﬂ-

Course book

o
0 92 v} S
= | . % \" “CJQ .81,°79.4 799

N0 @ TR
80 7:”74.*&] ‘3,70'3
67.2 ’ | (,‘9-5 0.9 08.6
i Q% l r\() 61.7
60 F ) o
% d Y%\ 46.6 y

00

Nl 2345678 9101112131415161718192021 22
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FIGURE 4.15: Readability Level (Grade Level) of Reading Passages in EST

Course book

12
10
8
8 i
6 o
G
B
4 k‘
_ & B
B
5 R
- és?: 8 "f]‘ §
§§ b i ;

4.2.3.2 Types of Reading Passages G)

\ &k
Regarding the types of readi@gem th lu ST@! se book, Tables 4.7 and

4.8 show that EST 3rd grade daxr

students to both types of Qts, arrq{

passages in the EST sec@ S 'Cﬁ that were designed only for reading

¢ I G’
comprehension wer@ssales, 1 S‘f @m were narrative passages (45%) and the
s

rest 12 passage&’eXPOSitO éS}@' Hence, there was no significant difference in

the percent, \ the two genres, 10% only for the expository genre more than the

narratitey SQ Figure 4.16).
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FIGURE 4.16: Types of Reading Passages in EST Course book

Expository i

4.2.3.3 Length of Reading Passages
Leslie and Caldwell’s Qualitative Read \' ven

used to analyse the grade level texts

T
d 4 ¢2004; 2006) was

lgstgth. Based on these

sag@ﬁ%{e @pper secondary school

wn h le K&; the mean length of overall

inventories, the grade-level of length

should be more than 470 words

% te 0 e @ genres of reading texts in EST

<o

reading passages was 318 W

Cco bOOk the mean fOr ‘he V sages was 324 WOI'dS hile 31
urse W /
d th mean I'tl passages‘ There was not clear gap
words was the
betw: th ] arra E 1t0ry texts, instead of, they were almost in
etween the

Yh
&

an equal len S

Thg ither the mean length of the Expository texts nor the mean length of the
ne1

Narrative texts conformed t0 the grade level suggested in Leslie and Caldwell’s
arrative

Qualitative Reading Inventory 3 and 4. Only one single narrative text (Appendix 32)
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met the grade level word range (517 words); however, it was very easy in terms the
readability level while the other 21 passages were far below the grade level with the

longest text with 416 words. The result of the length of reading passages is presented

in Figure 4.1.7.

FIGURE 4.17: Length of Reading Passages in EST Course book 4 (—)

600 Y.
517 V
500
400
N
300
200

100

e
4.2.4 Cognitive Level@d g Taske (J") .
th i ; o@\mlysing the seventh research question:

This section

RQ7: What lev gnitive demand@'reading tasks is reflected in the Yemeni EST

fary school curriculum documents and classroom instruction?

3rd grades%

To answer this research question, the elicited reading-related statements were

coded into two categories based on the combination of Marzano et al. (1988) and
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Marzano cognitive demands. The result of analysing this research question is

presented below in Table 4.9 and Figure 4.18.

TABLE 4.9: The Cognitive Demands of EST Reading Tasks as Reflected in the EST

Reading Curriculum \Y'

Level of Cognitive Demands j ? |
Low Level ~ High Lev
Documents FOIRC|IGJO Al A G|I]|E
R} P EINILYV
Reading Tasks in EST | F 61151385 |1 B 216
Course Book (82ST) Jo 120 18 | 4 § 6 15 1121 7
| § [ ] vl
Reading Tasks in EST | I 50 95| 33§33 6 1Y 8| 8
Workbook (311 ST) % 16 | 30 | 11 b 1 ..2 313
Reading Tasks from CO | F | 63 | 97 | 24 SNV s (3153
(263 ST) %] 24 | 37 d 2 2 1111
Overall of Individual )
Categories in EST 20 \‘5 'a). 115122
Curriculum %
Ovem“ of Low and 1;‘ 3 ent. 48 State’nents
High Level in EST % 1 ‘e\ 59
Course Book N
Overall of Low and F 0 Sta, L. 131 Statements
High Level in EST ] 42
Workbook
Overall of Low an 15 38atemeRs 79 Statements
High Level in C % 0 30
Overall of Lo ighy (@
Cognitive dem EST s (258 S;tatemems)
Curri Stapments) %39
N 61%

Key: &= YPercentages of Levels of Cognitive D_emands, F= Frequency,
ST=Statenefits, CO=Classroom Observation, FO=Focusing RC= Recalling, 1-R=
OR= Organising, AP=Applying, AN= Analysing, SY=

Information Gathering, : .
ating, IN= [ntegrating, EV= Evaluating.

Synthesizing, GE= Gener
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FIGURE 4.18: The Cognitive Demands of EST Reading Tasks as Reflected in the

EST Reading Curriculum

4 |
5 |
30 :
%
0§
15 '

10

'® EST Course Boo_k % - 20
"l EST Workbook % o

' Classroom Observation% | 24 | 3

NS
O
Table 4.9 and Figure 4.18 p@m ver. %2\@2 of the two levels of

o Y- .
cognitive demands as well as resw of ea};fll g@-category in each level from
’s . .
all documents. In EST cc;%b Ol'T < admé‘fasks required higher level of
T

cognitive demand (59% eréﬁfel (41%). The highest percentages

’
were allocated on r as}({.;?
g

focusing (20%) Arecallin (18%)\¢_,~551e reading tasks that require high level

cognitive deu%r\am'ed lower percentages such as analysis (15%) and application

e/ low level cognitive demands such as

(13%).

In contrast, in terms of the reading tasks in the EST workbook, reading tasks that

require lower level cognitive demand (58%) were more than those that require higher
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level cognitive demand (42%). The highest percentages were allocated for reading
tasks that require low cognitive demand such as recalling (30%) and focusing (16%)

while fewer reading tasks that require high cognitive demand such as analysis (20%)

N\
nts in the

Along with the results of the analysis of the reading-related ;Q
EST workbook, Table 4.9 shows the analysis of the reading tasks Wat were elicited
from reading classroom practices. Most of the reading tasks hi&y'equjre lower level
of cognitive demand (70%) rather than higher level of tive %(30%)_ The

L]
majority of the reading tasks required low level of co demgnds u;h‘{g;calling

(37%) and focusing (24%) rather than high 1evEgDE cog& de%g}?}s ———

analysis (22%) (See Figures 4.19 & 4.20). h@‘s ae %Q ically in Figure
Y

4.18 above. ‘é(,) ﬂ>\'$ é\&

were provided in the EST workbook.
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FIGURE 4.19: Extract (5) from Classroom Observation Data

Extract 5

Teacher: Yesterday, we described.

Students: The countryside.
Teacher: What did we describe in the countryside? So, what we have expl

yesterday we are going to repeat it today. So now, as usual before readin ext |
want you to discuss with me the plcture Discuss the picture, so, now @

anything you can see, not necessary in order (in Arabic). Any thmg yadcafl see
Student 1: Cow.

Student 2: Tractor.
Student 3: Some ducks and some COws.

Teacher: Cows, what are they doing?
Student. Grassing. Y.
Teacher: Yes, grassing. We took yesterday. What. .. a tractor
that we call in Arabic. What else?

Student: Trees
Teacher: Trees, yes describe the trees. ..

Student. Green trees \ N

Teacher: What else, we have farms, mountains agd ®.. é\v

Student: River %

Teacher: Now describe the weather. How ISN ather, is @ weather? How is
the weather? (we just took it yesterday in @m Kﬂg

All Students: Sunny, sunny ' c,}
Teacher: Countryside, usually in the sid “ho §‘thQ3V ather. It is usually,
cloudy, rainy or misty. So, now, read ;l\wﬁed] n, uread try to imagine the

scene, what does it mean by sce

Student. View % ?

Teacher: Yes, view, that me ri e esc the weather but today w’re
w describ&th

going to describe the view e e, what can you see

Student I: River. ! O

Student 2: Cows g b")

Student 3: Sea v) $

Student 4: Fisherm f e

Teacher: Yes (what Yse'tell me before ing. Anything you will say means you

find it in the textaus text doesn’t needdany thing just describe the picture (all in

will describe what, remember the words we took (in Arabic)

ribe the river, mountains, trees

Yook at paragraph NO 1. Now you will read paragraph 1. Try to focus
g. Just focus on the main thing. Ok. So now I will read the first two

Teacher:
on the main t :
lines and then you will continue.
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FIGUR 4.20: Extract (6) from Classroom Observation Data

Extract 6

Teacher: Tell me about the diseases you know?

Student: Flue
Student. Malaria

Student Cancer
Teacher: Yes, these are some examples. In our lesson today we have pes of
diseases. Our lesson today is from the science reader. Open your l@ge 70. Ok

now read the first paragraph.

Students are reading ... Y~

Student: Teacher what is the meaning of Vascination? “as he gron®inced it”.
Teacher: Tatacem (in Arabic). Finished reading the first %h. Which diseases

are mentioned here? I
Student: Typhoid and cholera. \d‘
Student. Smallpox N4
Teacher: Yes. Ok now go to the next paragraph. Regghit and flc oxl é?scientist’s
name? Y. \’ \,Y'

Students are reading... (3/ o‘ (ﬁ\v

Teacher: Ha what? Who is this paragraph N

\ Y
Students are silent (‘) >’ ‘ \&
e o )
is in the first line Y‘
Student: Dr. Edward Jenner (1}. ' 0’

Teacher: Yes, dr. Edward Jeq&
Student 1: Teacher not deaﬁﬁﬁ

Student 2: Yes teacher m C '
Teacher: Ok no problem "2 g later. When dr. Edward Jenner first

used the vaccine? W l%ﬁswer is year in the text
Student: On May 14QQ7p6. ¢ 57¢
eraph, read 1t @;&ell me the name of the scientist.
N

Teacher: Now next

Students are /“@

Student: L@his Pasteur
Teacher: Yes, he is from...?

Student: French .
Teacher: From France. He 18 Fren

and tell me what is it about?

ch. Ok the last paragraph what it is about. Read it

Students are reading...

Student: Teacher about the Aids. ‘ . .
Teacher: Ok, now 1 will read and explain everything, you pay attention. Ok!
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In general, the findings of analysing the cognitive demand show that the EST
3rd grade secondary reading curriculum incorporates reading tasks that require both
high and low levels of cognitive demand. In fact, 39% of reading tasks in the EST

curriculum required high level of cognitive demands while 61% of the reading tasks in

the EST curriculum required low level of cognitive demands (See Fi%z 21 and

4.22). .\

FIGURE 4.21: High and Low level of Cognitive Demands

Reading Curriculum
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FIGURE 4.22: High and Low level of Cognitive Demands as Reflected in the EST

Reading Curriculum.

® Low Level !
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’
1

overall findings ec}

s
documents@&f 3rd grade r\% ng classroom observation.

s{;g the EST 3rd grade reading curriculum
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FIGURE 4.19: Overall Findings of Current Study
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