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CHAPTER VI: CONCLUSION, RECOMM@HONS,

AND SUGGESTIONS FOR FURT EWUDIES
!

N,
The purpose of this study was to determine, the insfructi al, ap@;&ghes
. . . -\
reflected in the Omani EFL grade twelve reading ¢ ulum for‘secgnd lar!guage (L2)
T N
reading, and also, to investigate how this cutriculu Xares é&nts for the

appropriate level of academic readir\%require uni@dty. Chapter four

lusions :-ﬂ\bb.g?ta th<\was gathered from

ng the docu qents @teres‘[ in this study and

thoroughly presents the main co

classroom observation and from re

chapter five exhaustively discu\ hese nding&i’ﬁ chapter four, the findings
|£ some

were supported by tacs, !gures, a
in

data. The discussions

%\

ap veliwere orted by excerpts from classroom

observations dat&he tedehers ‘gbook. @hapter presents the conclusion of the
present study@ts nie ngle(ridaions for revising the current EFL 12 grade

reading Q&m, '«)p off me $uggestions for further research.

6 anlusion
e The current study sought to investigate the instructional approaches reflected

in the Omani EFL grade twelve reading curriculum for second language (L2) reading,

s

as well as to find how this curriculum prepares students for the appropriate level of
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academic reading skills required by a university. The educational system in Oman has
been informal throughout its history. Nevertheless, the history of a

educational system began in 1970 under the wise guidance of H.M. Sulta@s bin
Said (Al-Belushi et al., 1999). Moreover, the English language cu reflects
maturational degrees at each level of studying and students’ concepmvelopment.
Thus, there are three stages of the learning English language curric ; the first stage
consisting of grades 1 to 4, the second stage consists of &\: tl) seven, and the

last stage including 8 to 12 (Omani Ministry of Educationg2010

) ' . \Y'
The data of the present study was coll@hroug} cument r%/_}ews and
classroom observations. The findings showew th rade tv@‘(xe reading
the Qg\approach at a

'Ves_\ d the instructional

curriculum as whole does not match thefe al fe

curriculum design level. The stating%e aiw j
approaches of the EFL reading cghm ﬁt%i nin&% the grade twelve EFL
th

9 Q—
us ¢ isin etation of the goals of the
curriculum. This misin IPIWI was evid cl d @B misalignment reflected in the
non-communicative structural ap tﬁe@@L grade twelve reading curriculum

0al
documents and c@ in@ Q’%(J
\ N

O

|
¢
The w of the pre nt&tu@/} ow that the majority of the reading-related
NS
activiti% L red ?rricul!& documents were planned as individual tasks
(69%0re than as pair/group-tasks (30.0%).
up

dditionally, the findings of classroom observation of the study reading
0 rooms in the post-basic school level on Oman suggest classrooms are mainly
eacher-centred and the learner practises that reading loudly or silently. After students

finish reading the text, they answer the teacher’s question about the text.

Teacher’s Book is rather unc
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In addition, the findings of the emphasis on English language reading as the

means to achieve the listed learning outcomes in the EFL coursebook demonstr. t

reading skills were significantly more emphasised (72.4%) than all o@glish

language skills: writing, listening and speaking. *
On the other hand, findings indicate that the cognitiv ands of EFL

reading requirements in the EFL grade twelve cwg Woikbook, reading

classroom observation were distributed unequally, icularl Won to the
[

inequity distribution pattern of cognitive dema?ading asks, s,w_e\&a‘{the

incorporation of high cognitive demands. This is evidence tlfat the EFL grade twelve

Yﬂ- N
reading curriculum prepare students for rea% p \nat th%&ersity level,

which mainly incorporates reading t@iring p hi%&rels of cognitive

demand. Additionally, the ﬁndin{ reflect t \&Ll? i, the Omani setting,

teachers are not given the flexibili

—

usd'texts-apart fr \the passages, which are

&

provided in the coursebook. TM ect est i@e classroom observation.

The EFL readl%c ers M‘c materials in the textbook in their

reading compreh MIasse‘, whigh inclu@many expository texts. Finally, the
NG
0

findings of th 1 iga crsity 'L)t ¢ reading passages in selected documents
4
rri

indicates that the lexical diversity of the

of EFL g% ve readi i
readin Wes in th Ifgra@elve-course book was 53.5%. Tus, the Omani

N
EE, twelve reading cﬁéa"bulum needs to be revised regarding its label as a

nicative-based curriculum as well as in terms of its aim to prepare students for

0 appropriate level of academic reading skills required by a university.
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.6.2 Recommendations of the Study

Based on the findings of analysing the reading curriculum of EFL grade Re|v' e

in Oman, several recommendations are proposed to achieve the followin %tl es
m b

Firstly, to develop the EFL 12 grade reading curriculu be fully

communicative-based curriculum in alignment with the CLT approacg

Secondly, to ensure that the curriculum fully prepar L grade twelve
students for reading in English in their content-based areas nivirsity level.
Nd.
6.2.1 Recommendations for Developing Grade T Vf ing

Curriculum and Classroom Instruction to be i 'gnm?t ith'CLT ?pproach

NV
The curriculum designers appoinEWe Omani MOE are responsible for
i sl@d have a clear

developing the EFL grade twelve ding curric
A
¢ples of CLT in terms of

understanding of the communicati ndin MSp i

| - o S

its underpinning SLA theori\ cond langua I‘éad{@'theories and the related
e rol

—

communicative instruction aches, e well as the teacher functions.

A misconception of t% ects of the }'{‘Q/ affect the development of the

intended curricul w migllt \tc a misdlignment in the design of structural

approach, whicwe uent
¢

T &( pringciple @round the sociocultural and socio-cognitive
& ot
theoriaI

ithec,) @c%tural implementation.

sociocultural th@;es emphasise the purposeful and meaningful
i Mon in promoting cognitive development, while the socio-cognitive theories

Qess the importance of the interaction between the learners’ cognition processes and

e environment of language learning.



184

Curriculum designers must integrate the CLT features in the curriculum in a
holistic manner. In doing so, the EFL grade twelve reading curriculum ha e
designed based on the socio-cognitive and sociocultural theories, w@ the
grounding principles of the CLT approach. The reading related tasks?% reflect a
student-centred classroom where learners are active readers. Ozekmelek (2006)

argue that whether the learners are good or poor when the* Men a chance to

invest all of the class time in reading, they will unde d%and tomprehend the

reading text effectively. ‘\d
[
| S
The Omani EFL grade twelve reading ¢ um ml‘l.St ive the E@tndents

such chances to develop and enhance their langRge co }hg ion s 1@, Moreover,

any lack of training English language t% leads the geachers to*construct their

wrong understanding about the readi%ess,*hic he _Q&Qe of many reading

difficulties their students face. ) >y \&
0 4 Qf:)
~—N &
According to the ﬁ%s' om STO o@tion, it is recommended that
r an"

the Omani MOE or% ksh(')‘ c!)nf%hces for Omani educators and

&

schools to keep th wiated new éphing approaches, and to explain any

vagueness abo gh cl 'practé,/ which might take place in the field of
¢

English lanﬁbe!e aching. T e&re(_}t%g teachers will understand the CLT and its

NS
charact%' an jdeal , as wéh' know that grammar and vocabulary should not

be tAexplicitly in comm ive classrooms. Also, they will find out more about

@mies and L2 reading theories.

S

The main goal of the national secondary educational philosophy in preparing

the Omani post-basic school graduates was determined depending on the learners’
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needs to carry on their higher education documents (MOE, 2010). Thus, the current
study recommends that the aims and teaching methods of EFL grade e
curriculum should be stated clearly at the beginning of the teachers book s any
misinterpretations can be eliminated and the English teachers can becdﬂ&are of the

learning outcomes to be achieved through classroom instructions. Q

(w coursebook, the

ot use Q?her guide
book). The absence of an EFL curriculum specifica’on document is @ire. Th@bre,

The Omani EFL curriculum documents consist

workbook, and the teacher’s guidebook (all teacher

the current study suggests that the MOE curr m developme esta@hes and

develop a curriculum specification document fotthe E M gua e@\r, each level

of post-basic school education. %V

=
r

With the below revisions, t%uctural a\ba%e a,q@“design for EFL grade
N

twelve reading will fully reflec pos 9 com unicahi;)structural approaches for

the EFL reading curriculur%rm’r Yby tevisin Omani EFL curriculum, the
EFL coursebook and % , as wel
4

aligned with the Wpriati unica&Jreading comprehension activities.
Through such revisions, it is\¢ ed t e curriculum designers will ensure the

!
¢
alignment t% CLT approachfin @%’EFL curriculum documents, which are the
Et NS
Course% woikboo ‘and t eacher’s Book. Also, textbook developers will

enrigh the Teacher’s Book wi@full guide on how to conduct classroom instructions
@n CLT grounding. When the EFL documents are in agreement with the
rounding principles of the CLT reading comprehension structural approaches and

hen the EFL teachers are conscious of the principles of CLT classroom grounding, it
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elf-regulated EFL readers at all

will yield best practices, which in turn can produce s

educational levels, particularly in the univers
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EFL Grade Twelve English Language Curriculum and Classroom
Instruction
THE CURRENT EFL THE PROPOSED E
CURRICULUM CURRIC t&

Emphasis on structural Emphasi socio-cognitive
theory and cognitive theory —‘ a% Itural theories

Emphasis on non-interactive

pha‘is on interactive

theories of L2 reading heories o reading

S

enter |assroom

Teacher-centered classroom St
(passive students) : ctive ents)

v

- ct circular training
w ops for teachers and
\ &date them with the latest

velopment in the EFL field.

-Uniformed teachers of the
latest research development in
the EFL field.

-The objectives of the

curriculum are not clear for the u -The objectives of the

curriculum are explicitly stated
in the teacher’s book.

teacher

FULLY

Communicative-based
curriculum

Communieati
C u

$4: The Recommended Revisions in EFL Grade Twelve Curriculum and Classroom
0 Instruction to Be Aligned to Its CLT Label
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6.2.2 To Ensure the Preparation of the EFL Grade Twelve Students for

Academic Reading in Content-based Areas at the Higher Education LeveY~

Ensuring the accomplishment of the curriculum objectivessis a al. As

Nambiar (2007) stated, there should be agreement among the desig iculum, the
implemented curriculum, and the achieved curriculum. The findings from the review

and analyses of the grade twelve EFL reading curriculu d(Wlts and classroom

instruction show that EFL reading curriculum doe u pl@mers for

.y
| &

t% d be_designed at

redd gra leve@; Thus, the
recommendations that are provided Mascribe the isio@hich should take

place in the EFL grade twelve curri%;: \:? ,<\
t%p O reging

reading in English in the content areas at the university level.

Educators argued that reading materia

the student’s grade level to train the stuw

1- Based on the findings pes ng t in the EFL coursebook,
workbook and class%\strf n, ajprop curriculum is recommended
where there sl% an e;

Teachers at wSt-le \chgol le\gsﬂould provide a balanced training to

al di triBuﬁa' of the types of reading tasks.

EFL post-basi® sch 'nts tt:)é%cess several types pf reading tasks to
¢
pre %ents or ac nﬁc @ng in English at the university level.
NS

2- % ing fexis_i Pe EPFL coursebook should be selected with great care,

Aich means that th@ﬁng texts in the proposed curriculum should be

\ppropriate regarding the type and the grade level of students; the selected

QE reading passages should be expository grade level passages.
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3- A proposed curriculum for the grade twelve reading curriculum must include a
balanced distribution of the reading tasks with various cognitive de ,

especially the higher level cognitive demand tasks in the EFL %\Velve

coursebook, workbook, and classroom instruction. The*mnended

revisions in the EFL grade twelve reading curriculum are ill!Rrated in Figure

27. \l
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GRADE TWELVE EFL READING CURRICULUM | \z

THE CURRENT EFL

THE PROPO
CORRICULUM | ), CURRICUL

Emphasis Reading skill as a
primary language skill

Low emphasis on the three
major types of reading tasks

-Emphasizes reading tasks

V =
requiring low level of cognitive % \Mo mphaﬁ(on reading
demand \ t requh@uigh level of

gnitive demand

-High level of cognitive \\T I\
demand is highly concentrated -Bal@e distribution of
asks of various high

on analyzing skill @ y rea
\ A((‘pognitive demand
T %\

)
— P,
-Balanced distribution on .‘ 2 - High emphasizes on
expository and narrative texts. \ (‘(I expository texts

-All reading texts are belo
grade-level in term of le

High emphasizes on grade-
level texts (more complex and
lengthy).

FULLY

earners for — Prepares EFL learners for

niversity level reading at university level

Figure 25: The Recommended Revisions in EFL Grade Twelve Curriculum and Classroom

Instruction to Prepare Learners for Academic Reading
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6.3 Suggestions for Further Studies

This study is unique in its kind in the Omani context on EF@g
hich

curriculum analysis and has contributed to developing the revised curric
is needed for preparing EFL Omani learners for reading in academic dteas at the

higher education level. The findings of the EFL grade twelve rm curriculum
analysis can be extended in future research as bellow:

1- This study only examined the alignment of E Ye.t lve curriculum

with CLT approach. So other studies shoul ca e(;\oﬁ&d ete&gine

which communicative approach is b tilised in the la,Ss{ m to
develop and enhance the reading c?hensié g the\&ani EFL

X
grade twelve learners. N '1 é
(Q. &

2-  Further studies are neede
evel,

levels in Oman, secon a%el, and h
N
) v,
¢

3- This study exam'\ E grade twglzk’ curriculum documents,

stigate thefeadi rriculum in both

A

i

f

R\

coursebook, wo Tea‘her’ ok, anghclassroom implementation, so

other smdi% 0 cony

in this Nl the clurr docunients.
4- Othe@s nef r'duct(légrviews with EFL grade twelve teachers
%ine the t)c‘%’{@?sional development and their knowledge of
A

atest {e ﬁle EFL field.

N AR A
N
N

I
er t ‘pozlsgration of all variables examined



