CHAPTER 3

METHODOLOGY (q\Y.
SN
Yw

3.1 Introduction

This chapter presents the methodology of this study. It details the‘context in which
the study was conducted and provides information about t t ipan‘s, as well as the
research instruments, research design, and research proce . Thi chrganised

"X
as follows. Section 3.2 presents the research design xplains h th’a @ative

methodology was implemented in this study. Seetion 3.3 p% resea\r&u' context,

ts. Se@g.?m explains
ta c@lion methods and

Qq‘l“ew protocols. Section

which explains the background of the schooﬂ@

how the participants were selected. Sewa
instruments used in this study, whi re intﬁe& i
%incltﬁl'

N
3.6 discusses the research pro ing minizf;tR/e procedures related to

the research, e.g., obtaining@ovj abatan @a Islam Selangor (JAIS) and

two Tahfiz schools to e research, nl‘aﬂ@'the teachers, and scheduling the
F &

interview sessions. ﬂ'{is @y Segu/&? that explains the data analysis

procedure. Thedast seetion, 3.8, t-r;%érates on trustworthiness and reliability

|
¢
aspects rela e study. 4 (j)
NN
T% aim8 10_i ‘Ptify ﬁ@ attitude and motivation of the Tahfiz students
T

towug&arning the English I@ége. Table 3.1. presents the overview of the method

f objective along with the research instruments and analytical procedures. The

ollfewing sections provide comprehensive explanation of the components in the table.
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Table 3.1: Alignment of the Research Objectives and Questions with theMethodology

Research Objectives  Research Questions Participants Method Instrument

1. To explore the 1(a) What are the attitude 12 students Focus group Students’

students’ attitude and and motivation of Tahfiz [2 sessions of interviews interview ysis

motivation of Tahfiz students towards learning focus group protoco

students towards English? interview] (App

learning English.
1(b) What are the attitude 4 English Focus group Tea Thematic
and motivation of Tahfiz  teachers interviews interview analysis
students towards learning oto

English from the
perspective of English
teachers?
2. To identify the 3. What are the challenges 4 English

(Appendix 2)

Thematic

challenges faced by faced by English teachers teachers analysis

English teachers in  in improving the attitude

improving the and motivation of Tahfiz \Y‘

attitude and )

motivation of Tahfiz -\

students towards

learning English.

3. To present the 2. How do the English 4 English Thematic
analysis

English teachers’ teachers improve the teac N
suggestions to attitudes and motivation

improve the attitude of Tahfiz students towards
and motivation of learning English

Tahfiz students
towards learning %
English. Py

3.2 Research Design

This section de%(he ovl‘?l-}ise'arsbiesign. Qualitative research is
i rrin

described as an unfglding mf

researcher to obtain de

¢

his high invol&\‘@t in the ac
. N . . .

study a% e qualitati ‘metho@bgy because it is the most suitable way to obtain

rich data, Additionally, becausggthe study was based on the genuine experience of

N

ineli als, this methodology was able to assist the researcher to obtain the participants’
ective regarding their attitude and motivation towards learning English. Focus
roup interviews were employed to two different groups, the Tahfiz students and the

teachers, in order to explore the attitude and motivation of the Tahfiz students towards

pth aééﬂ of the phenomenon under study due to

—+

!
e;pe(iéﬁ%es of the participants (Creswell, 1994). The
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learning English. In summary, the employed design is appropriate to accomplish the

\.g
0

Jorgensen (2020) pointed out that determining the research IocQon IS the most

objective of this research.
3.3 Research Context

important matter for the success of the research. Marshall and Ross (2019) outlined
a CC|U

several criteria to increase the chance of collecting in-dept 'jing appropriate

research location, presence of interest in the research, a operation: Iling these
®
criteria can remove obstacles when carrying out @rch. The fol V\ﬁn@tions
0 4

detail the research context further. Y‘ \
3.3.1 Background of School - The \ Elzahools

Mahaad Integrasi Tahfiz Se@sr (MI \nt%r @e curriculum of the

5
Ministry of Education and religi ubje&s, sueh«as fi@.(lslamic jurisprudence),
&
rom th

Hadith (religious law and cmuidl‘

Prophet Muhammad), u and sharf Arbb@ntax and morphology). In 2018,
’ ¢ &
there are onlyfoumn Se \M SK
and MITS Saba& T
¢
Malaysian s wndt nu

NN
In respo% is poﬂuuy%nd, a@ MITS, MITS Pandan Indah, was recently built.
X
In t(jgmerefore, there are fi@ﬂ's in Selangor.

§ this study, two MITS in the state of Selangor were chosen: Maahad Integrasi
Tahfiz

ols )C:%’become increasingly popular within the

!
rJf T@%?z students has steadily grown over the years.

0 Sains Klang and Maahad Integrasi Tahfiz Sains Sepang. Maahad Integrasi
ahfiz Klang, also known as MITS Klang, is located in Alam Impian, Shah Alam,

Selangor. It is also located next to the JAIS Education Resource Centre (PSPJ). MITS
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Klang was established in 2011 and is the first MITS in Selangor. Mahaad Integrasi
Tahfiz Sepang (MITS) is located in Kampung Bagan Lalang, Sungai Pelek,
Selangor. MITS Sepang was established in 2017 and is the fourth MITS ahad
Integrasi Tahfiz Teknologi Istana Bandar in Jugra, Kuala Langat. A

It is important to note here that most Malaysians typically understand Tahfiz
schools as formal or informal schools that solely offer Islami bjects and the
memorisation of the Quran. In this study, Tahfiz school Yp;cirically to MITS
schools. These schools were selected because, firstly, they. are e cwgols with
strict admission requirements and rigorous admission views. As ti‘)n@rlier,
the schools follow the curriculum of the Ministr cation while/lso i.@?porating
Islamic and Tahfiz components. Secondly, w ured\org satloné‘MlTS schools
makes them more accessible and app\ . Thirdl Ta@kschools consider

Arabic, not English, as the second age In

E @*Is taught based on a
textbook, which contents are b {tricul fthémlnlstry of Education.
\ %
X~ [ $
3.4 Participants % { 0’
&

The participa f this s divi : to two groups. The first group was
Tahfiz studentsgfro J“bsch ; while the second group was English
teachers. Th pose be mdt g&JuEJ was to gain the perspectives of students and
teacher ttit otlva@ towards learning English. Thus, the study had

eep understandlng o\c@e' phenomena from a specific perspective or within a

ontext as it allows the researcher to delve into the depth and complexity of the

S
OEct matter, providing rich detailed insight.
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3.4.1 Group 1 - Students

The researcher received the assistance of English teachers at the two sclwm
choose the participants. The students were selected based on the recommen s of
their English teachers. Students of heterogeneous ability were cho@&collect a

broader perspective of the subject of study. The criteria for student participants from

each school were: \,
Two Form 4, boy, high proficiency z '

Two Form 4, girl, high proficiency ‘\d
Ay
Two Form 4, boy, intermediate proficien@ | _\C—}
Two Form 4, girl, intermediate proficie?. \4' b
Two Form 4, boy, low proficiency\/ w\ g

- y &
Two Form 4, girl, low proﬁm\ O
\i Y

Form 4 is the upper secondE evel of ns i Mef%.y ia, and its students are

u

16 years old. There were six from™each hool\ so a total of 12 students

from two schools participat this fsear .' rg%e\rogeneous proficiency of the
students helped the resea’her{ aﬂiﬁ,g}ent perspectives regarding their

motivation and attitude ardJ learn gEn%.

(’} ‘?"C’O
3.4.2 Gr% e;ck;? é\\

; s initial inquiry to the schools’ administration, there were

w the rese
N
twﬁ h teachers in each N(H?S, for a total of four teachers. The teachers were 40

‘%Id and above, and their educational background was generally similar. They were

Glcated in English instruction, either for primary education, secondary education, or
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bridging program (known as the matriculation programme prior to enrolment to a

X
K\

This study aims to investigate the attitude motivation and chaEnges of Tahfiz

bachelor’s degree program in Malaysia).
3.5 Instrumentation

students towards learning English. To accomplish this objective, the main data collection

methodwas focus group interview, facilitated with two intervi rotocols, one for the

studentsand another for the teachers. .\d
®
Y
| S
3.5.1 Interview \4' \Y
Interview is a method of collecting dW;fo om f@;g;ticipants of

nd @2019), interview
is the most common form of data c&(fySon mﬁ«%a i a,uie'research. Yin (1989)
N

stated that interview is necessarysi itative research be e it allows the collection

=

of in-depth information from, the rtic'r S ofithe st Glense & Peshkin, 1993).

3.5.2 Focus Gro tervie

-2

The reseaw plo -strué@’d interview, where important questions
¢
have been e

!
in advanc Mile(és?ing additional questions according to the
"
situatio% intefview .ptocolsé} Appendices 1 and 2). The researcher employed
the roup interview for @*(eachers and students. The strength of this method is

t%’ lows the researcher to gather a variety of ideas from the discussion among the

& icipants to build on one another responses and generate ideas as they might not have
0

ught of in an individual interview. The participants can also bounce ideas off each

other and suggest new ideas that any one participant may not have thought of (Rubin &
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Rubin, 2018). This way, the researcher could obtain richer information from the
discussion. Moreover, focused group interviews helped the researcher to galw
data, as they were able to freely share their experience and thoughts regard@ssue
in question. ‘\

The interviews with both students and teachers were suppose be conducted
face to face. However, due to the student’s busy schedule, théWinterviews were
conducted online via the Google Meet platform. The interv Vre'al o recorded, and

the responses were transcribed verbatim for further anal Prior OWQ, consent
®

from all participants was obtained. !;\ ’ _\c}
P 4
<

3.5.3 Interview Protocol \/ v\
This study was designed to expl\%ﬁtude an ivat@ f Tahfiz students

towards learning English. The resea@'sstrumen %ter |@\7*protocols to guide the
N
interview. The protocols contai i ﬁbstio e@ the research objectives

that were asked to both gro Nartlcl
The interview p W re d
.‘

t1

interview protocol was om (’é&ﬁ\/ell (2008) and was used to record
information dur@ s¢ rtant to have some means for structuring
the intervi e tak1 sc’o(Creswell 2008, p. 233). The researcher

develop sed WO i V|ew ocols The first was for the Tahfiz students to

signed bas@'on the research questions. The

Iear t thelr attitude and @ﬂvatlon (refer to Appendix 1). The second was for
teachers who taught at the selected Tahfiz schools to learn about their
ective about the students’ attitude and motivation, as well as the obstacles and

Q ggestions that could improve those two factors (refer to Appendix 2).
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3.5.3.1 Interview Protocol for Students

The students’ interview protocol comprised four segments. The first s t
addressed their attitude towards learning English. The questions were @d to
uncover the students' attitudes based on how they respond to the questl students
were asked about their enthusiasm, perception, and dedication toward?ﬁnng English
as a second language. The second segment focused on their m vat| o learn English,
while the third segment focused on the management of E arnl g The students

were asked how they managed in English classes and w ction thW/ould take

challenges of learning English. The students w

IIen,g\?‘that they

J@x.themselves.

face in learning English, and whether they

(a)

3.5.3.2 Interview Protocol forT s ,Q\\

The interview protocol %ﬁers%onﬁ do f(Q \segments In the first
segment, the questions ai d tovrevéa ache "%erspectlve on the students'
attitudes towards learn ish as leco I e The second segment inquired
the students’ senti toward nd otlvates them to learn English. The
third segment es faJ by the teachers in teaching English to
Tahfiz scho ts e fo h ég@ concerned how they managed and handled

student% egatiy ?tlve at&hde and low or high motivation towards learning

Y.
qg&he teachers were al@ed to discuss how they keep the students motivated

a% a positive attitude towards learning English. They were also asked to give their
a

bout the attitudes and motivation of the students, and whether there were any
ifferences between students from Tahfiz schools and non-Tahfiz schools in terms of

attitude and motivation. Lastly, the fifth section asked the teacher’s suggestions to
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maintain the students’ positive attitude and high motivation towards learning English.

If the interviewees did not understand the question, the researcher explained it Yl!m

verbally. ('}
3.5.3.3 Pilot Interview ?

Prior to the actual field work, a pilot interview was conducte a few students
and an English teacher with similar background as the samp qzu'es ions were asked
verbally by the researcher. There was “direct verbaly inter tw\:veen the
interviewer and the participant (McMillan, 200 tton, 2002). Ejrg@Ye;baI
interaction means the researcher was conveye essag'e stru&t/%ﬁs to the

participants. To avoid misleading questie\p re avoid@;ing written

S %ery important to

t
interaction. The interviewee’s under ing of the qu

avoid confusion in the discussion. 'ﬁg’sterview \Xde @her explanation to the

; \
interviewees when necessary%precﬁe re onsezéajld be gathered if the

researcher asked good ques;Q' x;y ted[ eissue un iscussion to the respondents
08 ichi

lo! AR, & Hays, 2008; Patton, 2002;

(Creswell, 2008; Mc . Minichi
P 4 b &
\Me ’ bg‘y%ki”g the question, the researcher

Patton, 2003). Dur'w pilo‘

started the sess'qn\ o) talk &‘/{H the interviewees. The purpose was to

|
develop a &aport ith t r!'sp@%ans. Jacob and Furgerson (2012) suggested
% N
that bui% ood fappo yith thé}articipants could facilitate better responses. To

not any pressure on the m%r\/iewees, they were allowed to speak either Malay,

N
\|§hor a mix of both.

: Following the pilot interview sessions with the students and teacher, the
searcher made necessary amendments to the questions, e.g., rephrasing ‘problematic’
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questions, changing ambiguous or difficult words, and adding or omitting certain

questions. This process enhanced the validity of the interview protocols. T

The researcher sought the approval of JAIS and the two MITS Qore conducting

3.6 Research Procedure

this study. The researcher first wrote a formal letter to JAIS tm its approval to
conduct this study. After obtaining its approval, the researc Iet'er of permission

to the principals of MITS Klang and MITS Sepang. Be ollec inb\b.gda, consent

ed @gh focus

at L@h convenience
abo@ﬁ hour. Figure 3.2

&

ini gpp;a) from principals of both
% schools
Q- |
fv/e
: Distribute a consent form ]
N
A7) I
| - | |
tudents [ Teachers ] [ Parents ]

0 Figure 3.1: Research Procedure
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3.7 Data Analysis Procedure

This section describes how the researcher analysed the collected dawhe
interview data were transcribed. They were then analysed using Braun @ark’s
(2006) thematic analysis technique to reveal themes pertaining to the slﬂAg' attitudes
and motivation. According to Braun and Clarke (2006), there are six s¥oﬁconducting
a thematic analysis. The first step is familiarisation with the d taWe the researcher
immerses in and familiarises himself with the data by read mirg, and listening
to the audio at least once. The second step is coding the ase orw collected

A X

ing forthemes. P\E@e is a
h q@ e fi:{t,‘ﬁ;eme was

“positive tendency” derived from the codes The @Yu; theme was

“practical reason” derived from the C(\ !!eam marks L@S job”. The fourth

Y” K"‘positive attitude” then
NS

choosing the best themes, and reI ions he themes.

by the participant’s transcriptions. The third step is s

coherent pattern in the data that is relevant to th

step is reviewing the themes betwe ositive t

The fifth step is defini \n € theme \“&e researcher constructed and
named each theme basaﬁ ﬁtanalym V&ﬁﬂér eay'rged the themes. The themes that
(0]

were emerged was sitive 1t m war &J.earmng the L2”, “career prospect”,

9% ¢¢

rewarding

“exam grades”, { int i , “pro g conducive environment”,
the student ’% orpgratin e({lta@crr%nt elements”, “inspiring the students”,
“reducing t egregaﬂ ‘pys an@rls in classroom settings”, “introducing Islamic-
Speci c rms in general Engl% ‘students’ confidence level”, “segregation between

b x girls”, “limited financial allocation from the school administration”, “packed

d ule”. Lastly, the sixth step is writing up the analysis, supported with relevant data,

answer the research questions.
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Phase 1: Familiarisation with data

S

Phase 2: Initial coding

As
Phase 3: Seerl for themes A
N3
Q'

SZ

Phase 4: Review of themes

7

Phase 5: Definition and naming of themes

7

_ v |
Phase 6: Reporting | ‘\d
®

rce: Braun an C’arkq&).%
Figure 3.2: Thematic lysis A\
s N~
\ N
X &
3.8 Trustworthiness And Reliability V
To ensure the trustworthiness re@of @t e @s of the generated

themes were forwarded to two r %o ng? i ‘&area of language and
‘é o .

education. This was to veri t the researcher ha{&'\/en deep thought when
FFs

developing the themes

N

=

=

A
7

design, res%hg text, selegtion of participants, instrumentation, research procedure,

and da wls pro{e . The d@ere gathered using the semi-structured interview
Y . A .

me ndings from the data.Céllection is discussed int Chapter 4.

N
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