CHAPTER ONE

INTRODUCTION
\d, v

11 BACKGROUND OF THE @,
English is considered an i%tional !@\nag? , Norton, & Tollefson,
% 2

4
Y/
Or y,

2002; McKay, 2002). It is a anguage that achi genuinely global status

(Crystal, 2003). Accordi MHI 92), ‘éh%English language has been
ry

established universa% neces
communicatio% al, 'It is eiéffor international communication more
s ¢

than any o anguage in th of'ld Liou, 2010). In the globalised higher education

N
sector,% has be fven n&e important (Sidek, 2012). The global status of

Enﬂ&nd English Ianguag@cation (David Nunan, 2003a) is due to its use as the

% e of business, technology, science, the Internet, popular entertainment, and
e

o n sports (Crystal, 2003). Researchers have related the importance of the English
language in teaching and learning to the role of English in international and computer

communications (Jung et al., 2002), knowledge transfer (Welch & Welch, 2008),



economics (Tsui, Shum, Wong, Tse, & Ki, 1999), and business (Neeley, 2012). In
the academic research context (David Nunan, 2003a), English is the undisputed

language of science and technology, and is used in scientific journalsﬁq{ er

research activities. : )

Among English language skills, writing is one of the most ortant methods
of communication (Reigstad, 2008). Banat (2007) stated that wr g proficiency is
invaluable to help students communicate and understan e p rts of language
go together. According to Hasbollah (2010), effective Witing re nfwmmatlcal

structures, idioms and vocabulary, provides opportuntties for stud tﬁ g@yond

what they have learnt, and develops language ski te{ cy, a&racy and
&

&

appropriateness.
nt s@ in teaching and

Writing has always been c%red ak £
learning. According to Ahmed %O rgiﬁ%n fICQ';&In the learning process
1

sition e bﬁ@ study skills needed for

understanding a topic i:d%smg'helr l v@ In addition to the importance

of writing competence tohelp stud nﬁrdz@ their academic performance and

outcomes, it alsofenab th@arch %}essfully
N
\ ) O
%er e c i c%tect) anguage proficiency is an important factor
N
in

since it facilitates student

—t

for tho piting tol emiessuccess and achievement (Stoynoff, 1997; Songy,
X |
20 study by Songy @67) revealed that the level of English language

iency may predict students’ success in academic achievement at the tertiary
6 I. In particular, effective writing skills are essential for success in higher
education learning (Ahmed, 2010; Hasbollah, 2010), work (Kellogg & Raulerson,

2007; Prior, 2012), and society (Prior, 2012).



According to Stoynoff (1997) and Kellogg and Raulerson (2007), writing
skills are important for academic and work performance. In education, writing is a
way by which students communicate professionally with instructors and pa& dit
facilitates the conduct of a set of teaching and learning activities (F&@ZOOS).
The importance of writing lies in its extensive use in education ands workplace.
In education, writing is a means by which students can commagicate’professionally
with instructors and peers, facilitating the conduct of a set Wing and learning
activities (Reigstad, 2008). In the workplace, college tes shquld have effective

communication and writing skills so that they aregle to'manage dail ' ope@'ons,
(.,)

make decisions, as well as document and rt Iarg; mounts Q@wmplex

information (Jones, Hoffman, & Statistics, 199& \ sz
Reigstad (2008) described M:;;one of th st @rtam methods of

communicating, since it is invaluﬁuj) helpﬁ\%co iU icate and understand
% P 2

how the parts of a languag ether’ (Ba t,q2093- urthermore, Hasbollah

(2010) stated that effecti mg I students %inforce their knowledge of
grammatical structurﬁ;d :/‘ abu :}/‘ @des opportunities for students to
&)

go beyond Whaﬁve @d develééylanguage skills in terms of fluency,
accuracy and appropriaten {Q
HK 5 | (.J
2 9
I or stu};@t yi.zé(the university level to succeed and find their
l

' 4
acadslw, it is essent f@ﬁem to acquire a good level of academic writing
unication. Writing\'rs one of the foundations of academic engagement

ande
%nhorst, 2008). Students need to write, to learn, to take notes, and to study. They

080 need to write and think, to process their ideas, and to integrate new ones in order

to be assessed and evaluated.



Of all English language skills, writing remains the most important (Reigstad,
2008) yet difficult skill (Gabrielatos, 2002) for those in the process of acquiring a
language. This is due to the fact that learners are required to possess a certai gr:e
of pre-existing awareness of the language they are learning such &a)ulary,
accurate word and phrase usage, and rhetorical technique with whi ersuasively
convey information to the reader (Tangpermpoon, 2008). Myh\;,m argued that
writing is a complex language skill learned through a pr ces?l'ﬂstruction. Writing

requires formal learning through sets of practices i a ms@? settings.

First, it is necessary to master the written code as well as Certain str es‘c@mon

to the language format. Thus, understanding ho teach vx’rit' gi mor%%‘%portant.

Writing instruction implies teaching the students’to co e thr ugl}fhis means

ol

needs to maintain a channel of communication acw

as effectively as possible since writing IS in¥esse dividual*activity which

tathI its own.
&y VS
The technique of Writi%nside{:l eia c@nge for EFL students as
part of the larger process }Nng l u

1990), regarding the% of (‘F‘Q har “é‘ Raandya, 2002) whose challenges
&

exist in; 1) the @and c]r \h'go corgns through the correct word use, and
(2) putting suc% Q"

e, as rted by (Richards & Nunan,

into i igi 'e te>tj

e
¢ ? (,)
T y to wrrite well is naturally acquired skill. It is usually learned
'
or cuswransmitt as sgt\gf'practices in formal instructional settings (Yahya,
K,

)
I inal, & Faghat, ZM). Writing is an important skill that all language

A@rs need to develop as it is not only a means to reinforce grammatical structures,

Qioms and vocabulary, but also allows for communication through a different

medium requiring the appropriate use of linguistic skills (Emig, 1978). Suleiman



(2000) asserted, “Writing is a central element of language”. According to
Taghizadeh, Abidin, Naseri, and Hosseini (2013), academic writing is very important
'ozn

for English students as it is a major criteria towards better academic paﬁk d

greater educational success. 3 )

With regards to competency, the ability to create a cogent, flowing segment

of extended text is one of the most demanding skills on mWelop in learning a

language, and it remains something that even most nati eakers A/ert ly master

(Nunan, 1999; Rababah, 2002). For Second Language (L2) learne |' 5at\i?mar,
c,)

learning to write successfully in English can be @whel}mi gt du%'fg\the fact

that they are required to realise the changes fr% their M ngus,i& ell as the
L2 as a result of speaking two Iangua@ Q\ <<
. ) A
Nunan (2003c) argued tha ingac iece Of,
o S

writing is an exertion
for all English learners, in ose.who §peak @Tish as a mother-tongue.

D

White and. The authors € ined that, “individuals-writing in their first language,

despite the fact that @‘:;ss al gelré:Q e of linguistic techniques, often

are faced with si Mallenkes\'hose wrtitifig in their second or third language.”
>

If writing co and C i's a @chat native speakers find difficult, L2

(q ' .

Iearners—@ have less expe 'en’ceg_r) English and its many idiosyncrasies and

conver% ill c&(y’ﬂzmd a difficult task, and one that takes time and
C(éble effort. \c‘}'

‘e Teaching students effective communication skills including writing has

ecome an even more important responsibility of higher education (Prior, 2012).

According to Kuriloff (2004), producing students who can write effectively is a core



function of higher education. Moreover, the professional writing skills of graduates
can be used as a judgment of the university’s prestige (Davies, Swinburne, &

Williams, 2006). If graduates cannot write well, the university risks da its

m{ it
prestige (Davies et al., 2006). )

Despite the importance of writing in higher educati learning for
professional communication, academic performance, and s Mhievement and
success, it has been reported that writing in English is o n%.bi
faced by students at the university level (Kim, Me hall ) &

Results by Al-Khasawneh and Maher (2010) reve hat studen p‘e@ have

gest challenges

o «Q

4

n, 2010).
@

many problems in organising their ideas in wi ommuhieatiof. Thjgﬁudy was

the @:ﬁfstudents in
e-toé% interviews with

conducted to investigate the academic wkiting "pr

University Utara Malaysia. The dat s collected

Arab university students and the @jg of thl\JdXSh %‘that that the students
N

faced writing problems includi organisation «of i in writing, vocabulary,

&

the @nts attributed their problems

“nﬁe@s of teaching English in their

and spelling. In addition, mts T
, a

in English to their ndatio

&
countries. According,to Camqb : argBrooker (1998), deficits arise from the

inability of s% 0 4
@
d S

!
and [papers; tdf de/?op extended arguments and to provide

o
suppor% enceff ?argum?nts.
Ay \'T

C Wr@ skills to produce coherent and well-

C.)
r those attending fu\rbher education in English as a Second Language (ESL)

Il as English as a Foreign Language (EFL), the ability to write academic text

ofectively incorporates one of the most significant abilities required. In Yemen and

other Arab countries, English is taught as a foreign language at schools and



universities (Al-Husseini, 2009). The problem of proficiency in written English

becomes even more complicated as a result. Many studies have been conducted in

«©«

the context of EFL to investigate the different aspects of teaching an% in
English as a foreign language, with several of these studies reporti@arnem
face a range of problems in acquiring English language skil%@pbad, 1988;
Rabab’ah, 2005; Zughoul & Taminian, 1984). The results W study by Al-

Khasawneh & Maher (2010) revealed that Arab learners fWany problems in

acquiring English when they studied at the university .l\d

With regards to communication skills, eithe

bal or Wri ,tu@;md

ts qo\' 1ous\e§(;rs while
de Jo aniané"g~ students in
writing English passage that are notm%ically correet, pr@y punctuated and

effectively organised. In a study cydi Ara \Na% a@hmad (2012) found

Taminian (1984) found that, “Jordanian EF

communicating in English” one of the r

that learners struggled in the
conventions, punctuation, %ati:lx
use. This was suppo abab’ah (2 f‘)l w{bfound that Arab learners of the
’ &
English language untered' \fem in bg.gpeaking and writing.
N

Mostam problems e‘grh t associated with deficits in teaching and
Iearning% secondary/’ schoo Sg(/el which lead to many students having
4 At

dapting t the,aca@:g’mic writing requirements at the university level

and' face pzuobler especially in relation to
e

g, a@me of the basics of language

k (2011), the vast majority of university students have graduated from

diffioulti
o ki |
ih{bs, uhmann, & Kruse,™999; Kim et al., 2010). According to Weshah and

Qcondary schools with low levels of communicative ability in English, particularly

in written communication skills. Previous studies have revealed that EFL students at



the university level in many EFL countries appear to have many difficulties despite
the lengthy duration of preparation at the secondary school level. For example, in

Korea, students receive EFL preparation for 10 years at elementary andﬁQ ary

school levels (Ahn, 2003). However, most of them are unable to ﬂgﬂr read

English at the university level (Dickey, 2004). Y.

In another study focusing on the Middle East, sesults”indicated that many

d p'te the six years
of preparation in primary and secondary schoolsg(Abbad, 1?8%‘?1,\2@03).
Abbad (1988) concluded that the major problem&ents{ Was | eq!@;?aming
methods and environments in secondary schcm M Ab u@? and Patil
(2012), there are many challenges facin@% le in“all st é

system. These challenges are extension™of th wea?

Yemen in all English skills. CO & >y $
% o
\ itihg i hig

7]
&

Despite the impo%:_e' f v] @ducational learning for the
purpose of profess% mmunicatio “dcad&ic performance, and student

’ &
achievement and &{ss, prel/ \hte aturngs that writing in English is one of

students at the university level were poor speakers

of educational

of. s@ondary schools in

the biggest challenges fac 'dent ‘éf/the university level (Kim et al., 2010;
Mendenha .{'O@C@stigate this problem, several studies (e.g.
N
(Sham%%& wnehék Maher, 2010; Weshah & Tomok, 2011)
. Y | |
un en in an EFL con e%"revealed a direct relation between the students’

%inance at the secondary school and university levels. The findings of these
sttidies suggest that a lack of proficiency in writing skills among university students

is negatively influenced by the EFL writing curriculum in secondary schools.



Most writing problems seem to be associated with deficits in teaching and

learning at the secondary school level, something which led to many students having

difficulties adapting to the academic writing requirements at a univeh{ivel

(Jakobs et al., 1999; Al-Mansoori, 2008). According to Weshah and !3m0a2011),

the vast majority of university students have graduated from seco hools with

low levels of communicative English, particularly in We of written

communication skills. Previous studies have revealed thz&ﬁ students at the
university level in many EFL countries appear to f@iff%&pite the
secondar I© &d

lengthy duration of preparation during their sc

@on.

| &
Consequently, this study asserts that in impro nglish,ac demic Iite,@}y at the

higher education level, an evaluation for the Repara' n“process Q}’ secondary

level must come first. To help st@ar

university level, a systematic investiga of%
principles of designing the EF%uacuIHn‘%yh @eaching and learning

q <{-

methods. Curriculum is theﬁgc ne Machh:é(and learning environment.
N

Without a proper cut:'cum IS c’fﬁcu lo where students are heading

(Wallin, 2011). 4 &
N NV $

In recent years, the\mb In CLC‘}‘dIum evaluation has seemed to increase
N e DU
markedly éLund & Tannehill, 2014). Curficulum evaluation is an essential process in

teachir% earMMugh%luaﬁon, the faculty can discover whether a
X~

cum’&m is fulfilling its @ﬁose and whether students are actually learning

i0, Martin, Middlemiss, & Duncan, 1989). Curriculum evaluation helps in

6 roving the quality of education through the construction and implementation of
S

cientific and specific curriculum evaluating procedures (Tang, Bai, Liu, Wang, &

reqqi{e skills at the

aches™is required, as are

Chen, 2012).
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The discussion of curriculum evaluation is related to examining the
effectiveness of the curriculum in achieving the objectives of the curriculw
other evaluation criteria. However, this thesis proposes an analytical fr@x for

the evaluation of the secondary curriculum, particularly the writing m based

on the revision of the model of Richards and Rodgers (2001). ?

12 RATIONALE OF CHOOSING TO STU @ M IQ%G
N
| .S
In recent years, there has been an important realisation of the‘global impgrtance of
Y
\ements intscience and

English. Yemen now recognises its imp%z for
nsl@u (Lauder, 2008;
meh_but has been duly

technology, trade, business, politics regq\, law,
Nunan, 2003b). This awareness gis not pe t
Cf? A
recognised in most non-English eloping tries (ikluding Algeria, India,
9 Q—
Turkey, Malaysia, Korea, m Si nd 'gh\éiwliddle East, all of which
continue to promote @glis%ducatioi at a que@)ecially at the tertiary level. In
the Arab world, English®is ‘ed"\f varl’;é}purposes. Zughoul (2003) rightly

emphasised tha ish i de eng ith the rest of the world in all fields.

e O o
He argued glish fro e;rcy(ﬁm central to success in any international

endea\@ciay.ybvy ea@with foreign partners. This emphasises the
b4

importance® of reading, writi V;'-(:md speaking abilities. In view of this global

o

\
:-‘?e@ent of the importance of English in professional and non-professional
t

exts, the question arises as to efficacy of Yemen’s preparation of its learners.

The Yemeni setting was chosen for several reasons. First, there are ongoing

efforts towards greater internationalisation, which naturally underscores the
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importance of English as a global medium of communication (Al-Tamimi, 2009;
Musavi, 2001). At the secondary school level, there is greater public awareness as to

the importance of teaching EFL and as such English is taught as a c zor

<

subject in all Yemeni schools (Al-Shuaibi, 2009; Al-Tamimi, 2009). 5

Second, there is a growing awareness of using English as a me W instruction
in most public and private universities in Yemen (Al-Tami Moreover, the
expansion of higher education in Yemen stimulates man r&ti.on | universities to
open undergraduate and postgraduate programs in different aca mw‘whlch in

qv
Y.

se o ﬂ:@-Slmllarltles

turn requires high level of proficiency in English. l

Third, it is also important to study the Ye sett

between the status of EFL learning in Wnd t
world (Modhish, 2012; Qaddumi, 19%%@

cozgt es in the Arab
az'r@nd Ahmad, 2012).

Therefore, the results of this stu |I avs ications fe;\fher EFL countries.

Fourth, the study fra ayr sedyfor @ exploration and evaluation

studies of problems o% tur#sé ries. As in other EFL countries,
Yemen has many ents Wh e EF (J.ueracy skills necessary to cope with
rigorous acad |c an uni y level. The results of previous EFL
literacy st in Ye en in caé t{ab(tqmlversny students are facing problems in
EFL, @
(Sm&u 2003). Students in &yf‘nen receive six years of EFL instruction. However,

N

s still face comprehension problems in speaking and writing in English at the
0 ersity level (Ghassan, 2009). As a result, “it is questionable whether these
students have been provided with appropriate EFL literacy at the school level to meet

the rigorous challenges in the world of academia” (Sidek, 2010).

onseq ,affec@ eir academic performance and achievement
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1.3 STATEMENT OF THE PROBLEM

Despite the importance of English writing skill for students’ commun?m,
success, and achievement in higher education level (Stoynoff, 1997; Sc%\OO?;
Reigstad, 2008; Kellogg & Raulerson, 2007), the literature shows thaﬂAwajority of
students are facing many difficulties and challenges to acquire effeCtive academic
writing skills. At the university level, writing in English is a major‘ehallenge (Kim et
al., 2010) as the students appear to have many problems i %s.in

githeir ideas (Al-

Khasawneh & Mabher, 2010), preparing coherent and -reas nt content,

"AX
developing extended arguments, and providin ortive' evi nde @their
arguments (Campbell et al., 1998). Accorgi anﬁ ), writing

2|

challenges have been reported over the% y the re cherséhch as textual

analysis, linguistic difficulties with N;Dvocabular ds ane construction.
In the Arab context, AE Iane;‘s Ce eno ng\challenges of English
0

(7]
writing (Ahmed, 2010; Rab% 05; me& Aﬁ&t 2012). A study of Arab

N
students’ written textsgeve hat r#petitl / sebr@e length, lack of variation and
esivadevi

misuse of certain coh % a'jgj;ources of incoherence and textual

deviation (Qadd@S).@emen@text, there is a general dissatisfaction

regarding st%& le 1‘??&6)’@1 English writing (Shamsan, 2003; Al-
u

Mansoor@a). Previo di (‘found that the vast majority of university

YA

stud:m difficulties a&p&ﬁﬁ'to the academic writing requirements, which in
C.)

t% t their academic peﬂbrmance and achievement.

0 Abbad (1988) indicated that Yemini students have some weaknesses in terms
(6]

f coherence and cohesion, as manifested in the students’ written texts. Abbad found

a low level of English proficiency among Yemeni learners at university level in
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English language faculties and departments. Nofal (2011) noted that students’

English language proficiency at the university level was not satisfactory, nor the

X

According to Abdullah and Patil (2012), poor English proficie Yemen is

teachers’ qualifications and competencies.

probably due to the limited and often sub-standard abilities of mStructors, weak

student preparation, and poor syllabus design. Some researqﬂm e that the lack

u
of proficiency among students in higher education might ed tf deficiencies in

the preparation process at the secondary school le Jakohs etwalf (1999) and
B

Yw
Weshah and Tomok (2011) argue that most writin lems see t‘e @iated

el wHi to students
e

entsgr.e university

ed @%Ithough writing
g@éten ignored in Yemeni

N
secondary schools. Weshah%}mo 2 that the majority of
university graduate from s@ys’j S With Io& Is of communicative ability
in English, particular%r en cc} muni :i‘tfon@lls. In addition, compared to the
&
other three skills, Wg IS c'o i too é licated to teach. As such, teachers
steer away fr %nin iti asks(tzjg etting students to write more than just
r NG e ST S
grammatic ergises (Ghass z{)oa)J
NN
’ <>
an (2003) rgugd t,h\,é'i"fhe problem of English proficiency in the Yemeni
A 5
Eﬂ.\co ext is related to the' EFL writing curriculum, which does not seem to
‘%ively prepare students for the higher education. Although the EFL Yemeni

Q.Arriculum was designed based on the principles of Communicative Language

Teaching (CLT) (Teacher book6), which is well suited for EFL teaching and learning

with teaching and learning at the secondary s

having difficulties adapting to the academw i
level. Abbad (1988) and Weshah %)k (2011

plays a vital role in the four basic ge ski \f‘hawl

~
~
N
o
N’
§ -3
&
D
o)
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English, the linguistic performance of students in Yemen is still poor and

unsatisfactory (Al-Sohbani, 2013). According to Al-Mushriquee (2003), the

>

attainment of Yemeni students in learning English is quite poor. This is SM e

they face real-life situations in which they have to communicate and intgract. A
number of researchers have reported that students do not have en owledge of
how to communicate by using appropriate social language (@fipquee, 2003;
Al-Sohbani, 2013: Shamsan, 2003). Y‘

l

Another possible reason for the lack of Englishgrofici ncw] students

‘X
relates to the instruction methods. The way English ght in Yemi sth@oday

is responsible, to a great extent, for the low le nglish | ge p@?iency in
the country. Haithem (2004) revealed tha% re m?l problems @g. by teachers
and students in teaching and lear %ish at t con school level in

Yemen. The most significant pro as the 1\?\(%% ﬁ{ke content to students’
3 x N
real-life situations. In anothen%Gha&an ) Eii@ted that the problem of
e

declining English proficie Is |' e to'the f@ to take the aims of English

language skills into %Zion a“n ap “theﬂbn a way that corresponds to the
&

learners’ cultural, &K \Ne nee (I’his may be due to the absence of a

theﬁondary curriculum and instruction in
Yemeni scEg&)adin to pget

NN
)‘e app&ch. Therefore, investigating the instruction

@ the curriculum and the techniques used in

teachi om

m%used and the alignn@etween the teaching and learning strategies adopted

\Iassroom with the CLT approach is recommended. The many difficulties and

G llenges that affect English language teaching in secondary schools in Yemen, in
t

urn, negatively affect the teaching and learning of the English language at the

university level.
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The overall results of the previous studies of EFL writing in the Yemeni
context suggest that the curriculum as well as the instruction is responsible to t
extent for the low levels of English language proficiency at university @%&As a
result, this research raised important questions regarding the exte hich the
preparation process in the secondary level is aligned with CLT, aWther or not
the secondary curriculum prepares student for the required academi€ writing skills at
the university level. However, previous research have p m

r'eral discussions

and there has been no systematic analytical procedurestin, relati n\N.ereparation
L

writing cu 'ull,lrrl\&%z);res

e L@' evel nce, this

study examined the 12" grade secondar currjé{f:n in Yemen
and the related instructional appr%)sing as ati@ralytical process.
Analysing the EFL writing curri(@sof the \gr?de en ni secondary school

using clearly defined criteni assﬂst e oationQ- nstitutions, curriculum

process and to what extent the Yemeni secondary

students for the required English writing ski

&
@Efﬁit 0 eIo@EFL writing curriculum for
t

secondary schools, a% prom(‘)‘ eff t‘i‘\}e @hing and learning strategies that

equip learners wit Writingl i eded higher education level.

\ ¢ :' (..)('j
14 P E OFRTHE STU
Q/E g v);

w

cademic writing is aps the most important skill required in higher
Al 83"

cational settings for the purposes of academic communication, academic
d ormance, as well as academic achievement and success. However, the results of
many studies in the EFL context confirmed that students are facing difficulties in

mastering the required academic writing skills, particularly at the higher education

designers, and educators
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level. The purposes of the current study were to find out the overarching approaches
to EFL writing and how the Yemeni secondary EFL writing curriculum prepares

students for the required university-level EFL writing skills. The stud t

o

examine the secondary EFL writing curriculum in Yemen by reviewing the £nglish
curriculum teacher book, workbook and English language textboc?gq in the last

grade in secondary school (grade 12) as well as via classroow ation in terms

itirWFL, (b) types of

writing tasks reflected in the curriculum, (c) types ne roIWed in the

EFL writing curriculum, (d) types of teacher roles reflécted!in t 'Ft @Ting
c,)

curriculum, and (e) the cognitive level of writin sin thgl " grade Y@ni EFL

writing curriculum. q \ B

In response to the EFL Writiwams in the eni %ing, this research

aims to determine how the EFL%ing curri e u,kzs\students in Yemeni

secondary schools with the Eﬁég skﬁls required t et academic needs at the
higher education level. A@ a[uﬁit d@ have suggested the direct
relation between sec% chool | g“ And\\me level of writing skills at the

university level, thérg is a Iacr &ﬁalyse the relation by evaluating the
EFL writing ¢ '&m in
l\ ¢ (_a
writing at university level. fhiej dy focuses on examining the theoretical
N
groun% nment :curria.ﬁ\um with regards to its communicative label as

weLA’nvestigating how th@meni EFL writing curriculum prepares students to

E\he academic demands in higher education learning with regards to EFL writing
G' Is.

of: (a) the SLA and L2 theories and approaches to w,

1

arni

in relations to preparation for academic

=
wm
C%b
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1.5 RESEARCH QUESTIONS

This study examined the overarching EFL writing approaches to second Iaw
writing instruction reflected in the Yemeni 12" grade EFL writing c%\m

order to find out the alignment of the curriculum with its communi bel. The
study did not evaluate the communicative approach but examlnw theoretical
grounding alignment to trace its coherency at the approach level. W also determined
how well the curriculum prepares students with the %Ellgllsh academic

writing skills at the university level.

q
The study is divided into two parts. The art con5|s of the an a{ééts of the

alignment of Second Language Acquisition RF H\eg n ge writing

approaches with their related instru t| n l learner roles and the
teacher roles with Communlcatlve L ua Te 9 The first part
comprises research questlons one, th gl}’ he é) nd part of this study
analyses how well the currl repa t: f&ﬁngllsh academic writing at

the university level. The segon par’ com l e%rch questions five through to
seven. o‘

{Q
ing ctional approaches and alignment of the
'3 LD

PART I: To |net e ov
Yemeni |t|ng$1mrrlculum and classroom instruction the
iCative L£lg fTea g (CLT) approach. The following research

q were pursued for p&&? of the study:-

structional approaches are reflected in the Yemeni 12" grade EFL writing

Q rch Question 1: What Second Language Acquisition (SLA) theories and

curriculum and classroom instruction?
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Research Question 2: What second language (L2) writing instructional app?g;
0

are reflected in the Yemeni 12" grade EFL writing curriculum antN m

instruction?

Research Question 3: What types of learner roles are reflectNJ:(emeni 12t

grade EFL writing curriculum and classroom instruction? Y .

Research Question 4: What types of teacher roles,are reflected in eﬂ1e\' 2t

)

grade EFL writing curriculum and classroom in@’ "%\
? 4

PART II: To examine how well the cwﬂth aad FL ﬁ}u?g curriculum

prepares students to meet the acade dermdo Flﬁing skills at the

university level. The followin &@h qu%a e pu’.@ed for part Il of the

study: é . ! 48“(:)
' \
v I'*‘»j $

Wri nﬁ t&s:gare reflected in the Yemeni 121

grade EFL writimuIumlan\sroo®ruction?
N
N O C,)(J
Research st . t tié I@ of cognitive demand in the writing tasks in
N
the Yemepi 12" grade yritir@rriculum and classroom instruction?
A &’

&ch Question 7: How frequently is the writing skill used as the primary means

o chieve the listed learning outcomes in the Yemeni 12th grade EFL writing
curriculum and classroom instruction?

h
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1.6 RESEARCH OBJECTIVES %\

The main objectives of the research are to analyse the EFL seégondary writing

curriculum in terms of the alignment of its theoretical groundWh regards to its

communicative label and how the curriculum prepares st tg: miet the academic
demands at the university level. This can be achieve ulfilling Wwing sub-

2

objectives: N
? 4
RESEARCH OBJECTIVES FOR PA \, Q\
Examine the theoretical grounding ali n%’we Ye,Qeni 12t grade EFL
% A
writing curriculum and cla #nstruction w\‘%’ the communicative
“« Q-
approach. \ A‘Q
X S
(
Research Objective 1. T inv% 65&6 theories and related instructional

approaches refle}@mhe Ye‘menl 2th g %&FL writing curriculum and classroom

N
instruction. \ 5 1 O
¥, ’
Resear I%!cti\? ' i vg‘@ate the L2 writing instructional approaches

7.

reflected e Yemeni 12 gra@EFL writing curriculum and classroom instruction.
S

Nch Objective 3: To identify the learner roles reflected in the Yemeni 12
e

=

EFL writing curriculum and classroom instruction.

oResearch Objective 4: To identify the teacher roles reflected in the Yemeni 12

grade EFL writing curriculum and classroom instruction.
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RESEARCH OBJECTIVES FOR PART IlI:

To investigate how the Yemeni 12" grade EFL writing curriculum p

students to meet the academic demand of EFL writing skills at th@rsity

el =,
Yv

Research Objective 5: To identify the types of writing tasks re in the Yemeni

12™ grade EFL writing curriculum and classroom instructien. i '

Research Objective 6: To analyse the cognitive, demand ﬂf@;&sks

reflected in the Yemeni 12" grade EFL writing curkiculum a‘qd lassroom Qst\uction.
\ Y

=,

Research Objective 7: To evaluate the@riti ﬂki s the pfimary means to

achieve the listed learning outcor& th%r? 12”‘Qade EFL writing

curricuium Py

N
N O §
The purpQ ofais study + ete@}ne the main approaches to second language
(LZ)M S
ash&

N
trucfi pted@e 12" grade EFL secondary writing curriculum
determining howe@/ this curriculum prepares students for EFL writing

S equired at the university level. The method of analysing the Yemeni 12" grade

G secondary writing curriculum in this study has been influenced by the model of

linguistic education devised by of Richards and Rodgers (2001), as shown in Figure

1-1.
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Approach Level Design Level Procedures Level

(Theories and
Approaches)

(classroom

(ST it observation)

Figure 1-1: Richards and Rodgers

This model suggests that language teaching

Yv
etwe@:(heory and
alysﬁthe language

&

theor@ of language and

practice through instructional de5|gn fe whic

instruction can be done with regards e approac
learning); design (e.g., selecte pgs '1'edarn|ng tasks, roles of
0
teachers, roles of Iearners), as the e s& Iearnmg techniques and
procedures, teaching Iassr'om erva@: and teacher interviews. A
[ ¢
summary of the three%s of th el of Richards and Rodgers (2001)
is presented in T Ie l 4:?
NS
l b
'O
N : "
Lp tlga the overarching approaches to L2 writing

ms@n that are reflected&bv the Yemeni 12" grade EFL secondary writing

um the three Ievels in Richards and Rodgers (2001) language instruction

Q ceptual framework are applicable. First, the approach level provides principle for
h

e analysis of the Yemeni 12" grade secondary EFL writing curriculum in terms of

SLA theories as well as L2 writing related instructional approaches.
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Table 1-1: Summary of the three aspects of the model of Richards and Rodgers (2001)

Aspect Description

Approach | Represents the assumptions about the theory of second{la e

acquisition and language learning. s

Design Refers to linguistic content, a specification for th&@tion and
organisation of content, and a description of tw of teacher,

learner, and instructional materials. Yv

Procedure | Is concerned with techniques and practi k pI%sroom

and can be analysed through teacher i

classroom activities, materials used, al dback provi

d'.\

\
Second, in the design level, certain elem%ts ca \nsed to SUse the EFL

ed Ie&gning outcomes in

writing skills used as a primary mea@ th Q;p
the 121" grade EFL secondary writing curficu m*h? S i%ting tasks as well
% A
as the roles of learners and the r the,teacher Wlthingﬂe curriculum. Third, at
q Q—

Richards and Rodgers’s (2 ocedure 1s related to the activities

employed by the teater Iearne's 0 erya@ of EFL writing lessons were
he

conducted to analyse t A th rfgs \M‘l approaches, types of writing tasks,

rolesoflearner th roles of teachers. %

In a . h1s stltda to ('ﬁards and Rodgers’s model an analysis at

the de5| as }v as .§U're level. The levels of cognitive demands of

4;7

EFL tasks were adopted\gc-;m Sidek’s (2010) model, however, with revision.
nclu5|on of this elemenx due the importance of analysing the cognitive levels
anguage skills as a result of its crucial role as a factor in linguistics proficiency
g (Lee & Sawaki, 2009; Sidek, 2010). The theoretical framework for the current

study is presented in Figure 1-2
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Approach Level
(Theories and
Approaches)

RQ1: SLA Theories and
Instructional Approaches

RQ2: L2 Writing
Instructional Approaches

Procedures Level
(classroom
observation)

Design Level

(Curriculum)

RQ3: Learner roles
Patterns of learners grouping

Commuiinicative Curriculum

I
RQ6: Levels of cognitive
demand of writing tasks

Figure 1-2: Theoretical framework of the study
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1.8 SIGNIFICANCE OF THE STUDY

The application of effective academic writing is one of the most 'mmt
skills students are required to possess for higher education learnin g@)verall
academic achievement and success therein (Reigstad, 2008; Stoynoff, 1997; Songy,
2007). However, it remains a major challenge for students inX;:L learning
context. Students’ achievement at the university level is e d in the form of
written assessments such as projects, proposal and reports, a hortlresponse essays
(Badiozaman, 2014). Nonetheless, English writing for¥Ye enM&s&the

university level is still reported to be unsati ry (Abdulla ‘Daﬁi‘)2012;

s X~
Shamsan, 2003). Therefore, revisiting the prowﬂ prepatati a secordary level

ugpe acadﬁ& literacy at a

university level. The aim of the stuN 0 evaluat

\ e EFQ/riting curriculum
and instruction in the last gra %eme&vc&r
(]

important stage for students K ve to higher ué‘ati(ro?ﬂld has a direct impact on

is a recommended approach for improvi Wlan

A,
l@el, which is the most
5

their performance at the u ity level. Tihus, the@lytical reflection on the final

'
grade of the second%/el has‘o rovided &J/r er insights and comprehensive
recommendations*fo pro»fng ing m{the secondary level as well as in the
N
I &
2 9
ti @

higher educa 'We Poa
S, L3

was p&po d and the propoax:/aluative steps were utilised in demonstrating a

N
Nal evaluation study regarding the investigation of how well the EFL writing

riculum prepares students with the required academic writing skills for university.
h

e analytical framework seeks to be a helpful tool and provide guidelines for

@,

sses of curriculum, an analytical framework

English curriculum evaluation and development studies in the educational field from
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two perspectives. First, the alignment of the EFL writing curriculum in secondary

schools with the Communicative Language Teaching (CLT) approach. Second, the

=

analyses of how well the secondary curriculum prepare students fo& S

academic writing at the university level. : )

This study is significant because it provides systematic%x al procedures

for examining the preparation processes in the secondary le including analysing

the curriculum and the related instruction. This would pr ata dn the alignment

students to be equipped with required writ . In

addition, the study examines how the Mry st"‘ien re pr‘@ed to handle
gus

)
<
@
7

different types of writing tasks with

essential to train secondary stu how., \ cﬁmy texts and to handle

writing activities that requi\ Iev@iﬁ\&&am as such training is

required to prepare studenYﬁhe Ia':.w?l eg@'emands they will encounter at
(

the university level. s

The resn)f&d findi
teachers at @on ry's

import %ngryivﬁ/

C
the @ ing” skills that studeesge expected to possess at the university level.
N

this(sgdy could also provide English language

qflev%f)and offer policymakers insights into the

n @writing preparation at the secondary level and

more, this study will serve as a guideline for future researchers to conduct
Iytical studies for the English writing curriculum and for the English language

Qcondary curriculum for other grades which study can be replicated by researchers

in other EFL settings. Future researchers will benefit from this study because it
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provides them the analytical tools needed to conduct their studies on other EFL skills
by analysing the theoretical foundations of a language skill, roles of the teacher and
leaners, the emphasis on the activities for certain language skill, types, ofy the
activities, as well as the cognitive demand level of language tasks. Omt study
provides a systematic empirical approach on how the EFL ry writing
curriculum prepares students for subsequent levels of highe&al studies.
Knowing this, the higher education institutions, curricul Wrs, educators, and

researchers can plan for improvements in English lan skifls. (d
]

1.9 DEFINITIONS OF TERMS \,z \ ?T

&

s tossituations in which

A

1.9.1 EFL: English as a Foreign mae EFL)
nt’eét, English is taught in

English is taught to non-native S n&\\e-$3c &
q
schools, often widely, but itdoesynot pla%me%nti%&in national or social life

(Broughton, Brumfit, Pinc

Ay

1.9.2 SLA: SEC(@UUG@JGIA isiti refers to learning and acquisition of
a second Ianﬂmn W, icy e r(,al anguage other than their mother tongue

(Ellis, 19% NS
(<€ LA
1.9.3 sL: nglish as a Secoe_d)j;nguage (ESL) refers to the teaching of English to
N
Ms of other languages who live in a country where English is an official or
%ortant language (online Cambridge dictionary). In a second language situation,

Qnglish is the language of the mass media, official institutions, local and central



http://dictionary.cambridge.org/search/british/direct/?q=teaching
http://dictionary.cambridge.org/search/british/direct/?q=English
http://dictionary.cambridge.org/search/british/direct/?q=languages
http://dictionary.cambridge.org/search/british/direct/?q=live
http://dictionary.cambridge.org/search/british/direct/?q=country
http://dictionary.cambridge.org/search/british/direct/?q=English
http://dictionary.cambridge.org/search/british/direct/?q=official
http://dictionary.cambridge.org/search/british/direct/?q=language
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government, large commercial and industrial organisations, and education

(Broughton et al., 2002).

g‘l

1.9.4 EFL Secondary Curriculum: The term EFL Curriculum in this thes&
the Crescent English Course curriculum as mandated by the Yeme Mletry of
Education to the secondary school. The EFL Curriculum includeVpurse book,

the workbook, and the teacher’s book. V

1.9.5 EFL Writing Curriculum: In this thesis, it refe ritin‘ skill materials

included in the Yemeni grade 12 EFL textbook and EFL

kbaok. . NS
| &
1.9.6 Grade 12: The last grade in the secondav@ lin Yér \/‘T

1.9.7 EFL textbook: In this thesis, i \G 0 the ce ngllsg
of grade 12 EFL Curriculum in Yemeni se€on w _\

o 0}
1.9.8 EFL workbook: Refer& rkbo of rade FL curriculum in Yemeni

secondary schools. Workb cf oh udents with their revision and
(

contains further practi &ac’vmes t @r@gﬁite the work initiated in the EFL
QO
textbook. l %
&

1.9.9 EFLaJeacher ;. Refers @jﬁe teacher book 6 of grade 12 secondary
currlc contafn ,n |ng notes, unit content summaries, unit lists of

n bularles the scrlp\‘oj the cassette sections, and a glossary of teaching

e
|\M\lons
o19 10 Curriculum Analysis: In this thesis, it refers to a research method in

education. Through curriculum analysis, educators systematically analyse features of
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interest in the curriculum and reflect how it contributes to English proficiency in a

1.9.11 Writing Tasks: This term refers to the writing related statemens% In the
Thr

EFL workbook, EFL textbook, and writing classroom instruction.

practical sense (Porter, 2004).

gh these

statements, the writing skills of grade 12 EFL writing c% in Yemeni

secondary are examined. Y.

1.9.12 Writing Skills: Throughout this thesis, the t iting SWS to basic
@
and general skills such as writing fluency, comprehensibility, and c at',vit;@;&?ing
| | N
skills (Graham & Perin, 2007). g X
Y
z X

1.9.13 Instructional Approaches: Thro tt Q\N , the sterm instructional
approaches refer to the teachers’ beliefs and %3 tex@g writing skills in
writing classes. Teaching app an Wp‘%’h gr@;/}ar translation method,

%
“« Q-
the audio-lingual method, thé%eon tba%gjctiorﬂ"method ...etc.
N

%

s most eﬁ@tive to represent the situation in
4 $ &
tau s a foreign language. Moreover, the

re e@(ned due to the absence of any theories

for EFL writing. According t Ilf's (@5) , SLA refers to learning and acquisition of
N
a seco nguage ifl whi ’oeopré\earn a language other than their mother tongue.
L 9

Th&)ughout this Work®ferm SLA is also applicable in the Yemeni EFL

-
N
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1.10 LIMITATIONS OF THE STUDY

The purpose of this study is to determine the main approaches to
language (L2) writing instruction reflected in the 12" grade EFL secon@iting
curriculum as well as determining how well this curriculum prepa@&dents for
EFL writing skills required at the university level. While the resear¥a's reached its
aims, there are some unavoidable limitations. First, the stu Med on analysing
only the EFL writing curriculum and instruction in mr‘ide of Yemeni

secondary level, which is the most important stage uden Wto higher
]

ce at the iv‘erg@li'vel.

Lw\ﬂt' rricu@ﬁ can be

is stu@;‘]i.ght be best
S @&1, and 12 of the

education and has a direct impact on their perf

However, restricting this study to the 12

—9

Yemeni secondary level.

S
% ‘O
The second limitation & d to thesdata'colle protocol. Due to political

N
instability in Yemen, the mere c}llect lro y seven secondary schools in
two governorates in Yemen to o% \Arr&-} classroom instructions. Although

the data were }fr 14 classroo servations in seven Schools in two

N
governorates(hhctin data :g'a ugaﬂer number of schools in Yemen would

embody %uthent settings o EFL 12" grade writing instructions in the
4

Yemeni xt.

N
N

>
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1.11 ORGANISATION OF THE THESIS

This thesis is structured in five chapters. Chapter 1 provides the backgroun(wﬂe
study, justifies the research problem, significance of the study, resear@tions
and objectives of the study, theoretical framework, definition o and the
limitations of the present study. Chapter 2 presents a critical reviewyof the literature
in the fields of knowledge relevant to this study. Research nwand L2 writing
approaches are presented and discussed. Description of t X; FL context and

related EFL writing issues in secondary and high duca iow are also
L

presents an overviewyof the

ale% g th&se study

setld\]g, deta@zzgmethods of

discussed and supported by relevant literature. Cha

research design and procedures, as well as t

research design. It describes in detail the w
data collection and the instrument aa data te@ﬁues used in the

o

study. The reliability procedures &%ell as em n |d®tions relevant to the

N
study are then discussed. C% starts with a de(s(t?iation of the case study

conducted in this resear%\;lt ddrls S sp@ research questions of the

alignment of EFL % secon‘(‘j ry r‘i‘t’ngéjrriculum with regards to its

communicativek&w\and\}]ﬁh& currgm prepares students to meet the
academic dem%

¢ (_?
systematic ysis of curric rr( aswel as classroom instruction in regard to the

Y
resear% fons fmdﬁSJf- The<chapter ends with the implications of the findings
X~

tO\WAmore effective EF (@rﬁting teaching and learning in EFL context. The

\th and limitations of the study are discussed, and some possible directions for

oésfre research are proposed.



