CHAPTER 3

METHODOLOGY %\Y.
A

3.1 Introduction
This chapter explains the research approach and design and in s used

in the data collection. The chapter also describes the context of the Th and the
participants. Finally, the chapter provides detail of the researc dure’s which

include the HPBL process, and data analysis procedures. \d
23
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3.2 The Research Approach Y. 4 \j("
Otherwise known as research paradigm, research philosophy i N by %5. and
Lincoln (1994) as the “basic belief system or 01% th d e in@tlgation”
resew

(P.105). Broadly, two major classes of philosop

Positivist paradigm and Interpretive paradﬁajBryman §( , Gl_;\l\/lyers, 2009,

N,
2013,). Also known as the scientific pa posifivism a ph@phical path, was
championed by a French philosoph uste Co Kovg\ 009; Mack, 2010,

Moore, 2010). Positivism is a \/Wy'pracliced aadig@ln the social science
(Neuman, 2011). In positivis i reality‘/‘ ex 'Aed*b'isolation or independent
& Qé;%inick, 2000). The basic
is'alwa ﬁ)resented through quantitative

I~

of the researcher, (Scotland, 2012;

assumption in positivisn’@t oci
r

means by the use M imentation, and frelation in order to ascertain the
ana

effect b n"or@ynong variables (Creswell, 2009).Put

relationship of ca
more succinctlﬁ, }posi}'\v ts #ad uc@he deductive procedure of inquiry

lie, 1998) in att@fing to test hypotheses to show causal

theories n & Bell, 2007; Perlesz & Lindsay, 2003). In addition, the essential

objeetive™af deductive research is mainly for inferences and drawing generalizable

(Tashakkori ;
relationsh'gg en variables to su‘pCﬁR/ in a way, empirical evidence and verify
v

lusion. Literally, this research procedure allows theories to be revised (Bryman &

Bell, 2007; Neuman, 2011). The essence of positivism as aresearch procedure is a
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value-free science seeking to establish accurate quantitative measures in testing
theories.

On the other side, the interpretive research paradigm, otherwise calledv
constructivist or anti-positivist approach is a philosophy propounded by a Ger N
philosopher, Edmund Husserl (Mack, 2010; Willis, 2007). Compared to the positivis
paradigm, the constructivist or interpretive tradition philosophical research procedure
contends that social life, though diverse in form of direct observation, case R&g and
interviews, etc., can be qualitatively studied (Neuman, 2011). They IOM social
reality as socially constructed and subjective; a situation in wrwﬂarticipants

throfigh  the
perspectives of individuals (Creswell, 2009; Guba & Lincoln, 4). T eWhe
t)va?g_}v
the Libyan EFL learners to speaking English, the interpr eor quil'lit Ive approa

is deemed suitable to undertake the inquiry. Mainly ive dqt&

were used, however, a quantative data collection teel was'als

data obtained would be able to answer all the s%questi
rou@q

The qualitative data were collected th uall{vei

observation, semi-structured interviews a o%) and @:Ee rdi f the students’
:e

interacting, and the researchers understand a live pheno

main purpose of this study being to determine how the HPB[LLMrameworki can

ction Is
e the

interactions during the HPBL process 0 examine useq‘?-lPBL to develop
data.fielped in assessing the

the speaking performance of the stude quali

: AN :
students’ individual behaviour feew,'lhougiwts a leI| fe?n order to display new
paradigms of people and huma%i ion (l\? ma @R&, n, 2012).

The quantitative dat%e coll ugh ﬁuestionnaire and administered
to the students at the er&he HPBL ess. questionnaire allowed for the
- - \ -
exploration of the extrwhl h the Students¢fel’the HPBL model motivates them

toward learning English. Fhe questiepnaire h@d in gaining insights into the how the
respondents felt”the "HPB ur 'J1as n@vated them or otherwise in speaking
English in the Gourse. L 4

N

3. arch Design
eswell (2012) argued that the nature of the research objectives and the

research questions in any particular research determine the type of design to be

5
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employed in order to attain the objectives and answer the questions. Therefore, this
research adopted the case study research design. This type of research design allows
for an in-depth exploration of a bounded system based on extensive data collection byT
a researcher (Creswell, 2007). The research design was adopted in order to ﬂ\
explore, explain and understand how EFL students in the selected Libyan 1%9
university are motivated to practice speaking English in the HPBL speaking course.
The design provided a clear manifestation of how students worked in naturan as
HPBL provides simulation of real-life situations. The design also ides an
opportunity of the in-depth investigation of the students’ interactigns W the HPBL
implementation. '

This research design (case study) allows the researcher to explere the use ‘L

in a speaking classroom and answer the research questiwpting e ca sfudy_}‘?

design helps the researcher in the attainment of in-depth rstanding of t resear’ar
topic. This can be achieved through a combination of ethod.ﬁ colléetion
as observation, in-depth interviewing and video reeording to i i
case of how the HPBL can motivate the learn s.(i?i arly, o) elpsgiSyalidating
the findings, thus making the findings more relia and{pl'

in how the different methods are expecte %rrobor
further strenghthening both the validi Iiabﬂty 0 resqé? It also helps in

triangulating the collected data an(Ng s th cherigkﬁandle unexpected

N
contradictions and divergences in th (Creswell;¥2012) a&xplained above.
&) 'S
&
N, | S %b
3.4 Research Instru tion &

34.1 The Quan@ tool
The :@lre on’m ivation te-speak English, adapted from Wang (2008),

was employed toycollect quantitative @f the students’ motivation to speak English.

Details uestionnaire is provided in the following section and it is attached as

Appendix*27"The questionnaire was designed on 5-point Likert scale, in which the

studentSywere asked to rate their motivation levels.
The estionnaire was used to collect the quantitative data of the study. It gave

participants more anonymity, which allows them to provide honest and candid
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responses (Cohen et al., 2005). The questionnaire was used because it allowed the
researcher to collect quantitative data to describe the motivation of a complete class
(30 students) (Mackey & Gass, 2005) on HPBL. The questionnaire was adapted from
Wang (2008) to explore the students’ motivation to speak English in the \
classroom. The questionnaire consists of 21 items designed on a five-point %
scale (see Appendix 2) which includes the constructs (a) motivation for spea

English that is driven by curiosity and mastery, and (b) motivation to Ienge,

preference for hard or challenging tasks and striving for competence Mstery in

motivation to learning English generally which was tuned to the focus of this study, \T

e I 21 ™
i.e. speaking performance. The modification was done in order to suit the present:
- ) ” T

study (see Appendix 2 for the modifications made on the Questlonnalre) Three items
- TN PR

from Wang’s questionnaire, which are not related to speaklng, are dropped. ltem 4 {
-y al “~

like listening to English speech), item 5 (I like readlng Engllsh artlcles) and item 18
ry
(In order to know recent developments in my major I study Engllsh diligently) of the

-.\'
original questionnaire. ) A

? @ S
Q-

o N
3.4.2 Validity of the Questlonnalre ’ ? l %

The questionnaire used to measure students motlvatlon is a standard questionnaire
- v

tool on measuring Engllsh Ianguage Ieaner motlvatlon (Wang 2008). More detail on
~ V

the validity of the tool in this study is provlded in Sectlon 3.12
e D, Y
2 9

the st nteractions during the HPBL |mplementat|on. These are explained in
d@w. Generally, the qualitative data were transcribed and categorized into
the or credibility, all the themes were checked and validated by a panel of expert
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from a local university in Malaysia. Details on these aspects are provided in Section

3.11.
3.5.1 Semi-structured Interviews ! )

At the end of the whole HPBL process, semi-structured interview e
conducted with 15 student participants and 2 lecturer participants. The interuiew was
conducted to elicit the students’ prior knowledge of HPBL andw current
experiences of the approach. In addition, the interview comprise en-ended
questions designed to elicit information regarding how the HPBL tl‘{ated the
students to speak English, developed from Norzaini Azman
(2004) and Aliyu, et al. (2016) (see Appendix 1). For instangeyitems 1, 2 and'@ o the}v

interview questions were used to answer research questi ne of the stud Itemﬁr

and 5 were used for the second research question. FinTms 6,{ d 12‘m§r~e
e \A@:ﬁr‘]‘ the

used to answer the third research question of the y.
interview questions of the studies were consi e(%%/ant stuﬁﬁt}ecause it
\y terms of PBL
éﬁformance. The

covered all the range of issues addressed
ce ifis th tudent@rst language and

was subsequently translated to Englis N intervi ted fox,about 15-25 minutes
! N :

for each student. This allowed the %e‘ﬁts tobest |Ie &expenences and views

unconstrained by any languag s (Mohmm 'atzb 15). The interviews also

allowed the researcher to obtain rlch 1& he s%ents The interview responses

were translated to Engll#\the r . To ve credibility, the translations

were validated by }hq e er;e? E|:L I rers who are familiar with both

Arabic and Engli % rom/thatythe tra niq;ed copy was given to another Arabic-
t Xp

N
to- Engllsh tran ergrto_tr ate iebackward to Arabic. The final backward

translation mg similar to GhS,Y.OI’IgIn&ﬂ manuscript. Thus the English
{
validated

translatlo

S

implementation, students’ motivation an

interviews were mostly conducted in
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3.5.2 Observations

According to Creswell (2012), a non-participant observer is “an observer who
visits a site and records notes without becoming involved in the activities of theT
participants” (p.215). Thus, in this study, the researcher played the role of \
participant observer during the implementation of hybrid HPBL model the con %
English speaking course. The researcher observed the roles played by both “the
lecturers and the students, and the students’ interactions during the HPBL madel. The
researcher made observation notes in order to investigate how thew model
observed
prigr to the

motivates the students toward speaking English. In addition, the rese

the lecturers’ reactions during the workshop conducted for the 1

actual HPBL and made field notes. These observations were ctual HWS

‘l
process/stages, HPBL collaboration/teamwork, and HPBL result. The figld notes 'verg_}‘?
(see

analysed where narrative reports and themes were g ed from the ‘data

Appendix 6). T
3.5.3 Audio and Video-recordings \

In order to make an accurate ob

'/«
L

A
e Q\answering the

Y
o/

research questions, the researcher reco students’ ipteractions: uring the actual

HPBL process. The students’ group di ons actiangéﬁch as exchange of
ideas during the HPBL were co@ﬁele nts he video recording of
group interactions on the PBL% s of tt}g gro s’/{/@anscribed to supply data
for research question %Apper‘ i mﬁ#} interactions during group
discussions provided m ight inte_thei peaki\ erformances and achievements

than the class presecm. the initial sggeé, the presentations were mostly
dominated by the joresenters as thespr ente\Q')Nere not used to class presentations
before, in orde%k knoWnDhgzOO inw&é class members in the presentations or

encourage audignce™o participate. The Q@;nts were mostly attentive and listened to

the presenters. 1t also helped the “esearcher to examine the students’ speaking
performan t allowed the researcher to replay the recording repeatedly for

ver iomy while transcribing the data, and to observe improvements in speaking
p ce. These have been supported by many studies of PBL that used

audio/video recording in data collection and found it to be a useful tool (Tan, 2014).



Tan (2014) underscored the audio/video recording of data as evidence; a resource that
can be referred to and observed closely for in-depth analysis. Audio/video recording
of the students’ group discussions is part of the data collection procedures. TheT

recordings were replayed repeatedly to capture and interpret the students’ interacti M
The data were analysed based on the emerging themes. : ,

3.5.4 Workshop with Lecturer Participants
In order to prepare the selected lecturers to implement

curriculum in the context of English-speaking classroom;—the r

two workshops. This was to teach the selected lecturers how tagimpleme W

3
HPBL framework in the context of the study, and maktm the lecturer ?ve i}‘?

clear understanding of the HPBL strategies and proce e researcher made fi
notes during the workshop and interviewed the lectur: he of workshop,

on how it helped them to implement HPBL in their classroom. lect were

selected to facilitate the students’ learning in % process. One of the lecturers

was the one teaching the course using the &onal ectu th& he second

lecturer was selected to assist the form r%use t&ﬁts grouped into

smaller groups. The two lecturers fagiki the ﬁroup batter.cft?e lecturers were

initially briefly interviewed to establisM he Mrti\d&%d in PBL or not.
<

(,)Y' 'S

' g

P 4
3.5.5 llI-structured Probl wCasl\} %C/Q

II-structured casg is define ble ‘t&a‘t is related to students’ real-life

situations and it all dents to Ige'infemretations based on their previous
knowledge and e s (Savery uffy»2001). In other words, the ill-structured
a erging problem that is encountered in

problem is defi an op’e
everyday lif: ich has multiple solut@é paths (Jonassen, 1997). In an ill-structured

problem, Mscriptions of the problem are not clearly defined and the information

neede e it is not contained in the problem statement. Therefore, students have
to loo any methods and integrate several content domains before deciding on a
par solution (Shelton & Smith, 1998). There may be many alternative solutions

to the problem based on students’ perceptions and interpretations of the nature of the
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problem. Using ill-structured problem in PBL creates cognitive conflict, which
promotes the students’ higher order thinking skills such as critical thinking (Hmelo-
Silver, 2004; Savery & Duffy, 2001). The following is the summary of the features onv
the ill-structured problem. An ill-structured problem: \
. requires learners to express personal opinions or beliefs about the p bqw
(Meacham & Emont, 1989);
. is vaguely defined or has unclear goals and possess multiple solutioRs, or no
solutions at all; \)
. requires more information for understanding the problem,as w'ﬂescription
is not provided in the problem;

. presents uncertainty about which concepts, rules, and principles rewry

for the solution or how they are organised (Jonassen, 2997); and “_}T

. offers no general rules or principles for describ%p’edictifo! n?e»
cases (Jonassen, 1997). \‘. \j("

i stude;é\i the

HPBL process (see Appendix 4). The probl@ given ger &smdents’

expected to motivate the students to spea (‘!3 the I@>§
@
4]
3.6  Research Setting

; |

This study was condu% nei@;}nzﬁ universities in Libya. In
the university, there are vw acull i dep ﬁnents such as Department of
English, Faculty of Infoﬁ&'@n S ) ulty @gineering and others. Before

being enrolled in EFLeprogiam at that tpivérsi udents were required to enroll in

me/(E r 12\@9eks that is designed to teach students

skills®i.e. Ping, @ing, speaking and listening following a
um of the school. ,@t-he skills are taught simultaneously during

British-based curri

the perlod% different classes and“hours. The speaking skill is the focus of this
study. Theu;x) ramme was carefully designed by the Department of English in the
pub niversity in order to prepare the students for the degree programmes in the

u Sity.
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3.6.1 The English Speaking Course

Speaking course was selected for this study because of the students’ poor
performance in spoken English. In the context of the study investigated, theT
participants selected were undergoing an English speaking course at Elm \
University during thedata collection. The main objective of the course is to pkepar
students to acquire the basic skills of spoken English such as using fig;%/e
language, word stress, intonation, implying ideas in speech, narrating a story’ It also
prepares students to learn how to ask for and give clarification, narratingsincidents in

your life, explain reasons for opinions, cite sources, use numbers, stress and

undergraduates are not motivated to speak English which affec
other courses (Mohamed, 2014). For instance, for many ye

failure have been recorded in the English Foundation P

high rate of failure recorded is due to the teaching tec
teaching (Orafi & Borg, 2009). Moreover, theredis also the¢ne
students’ learning outcomes such as IOng-teK\%edge i

solving skills. Therefore, the researcher believes tthﬂ?
i FL

ﬁproblem-
y offer an
students may be

N

alternative way of teaching and learni %that
motivated to speaking English. HPB students t avelo@bneric skills and

attitudes desirable for their future MJ n;F acthé('iearning, improves

N
understanding and the retenti aWelo ent flli@ learning skills (Tan,
2014).
. . ) s F &

The main concern |% reseT \N exa ﬁ;]_e' how the HPBL model was
implemented in the speaMassro andsiow it{%/ates the students to speak and
how it improves their %g rf%ceh aking course covers a wide range

% %

4

of skills that stl@ ust dcq w io\ﬁ'__;include fluency in communication,
appropriate vo laryr and @ccCur :strueﬁs. It also includes good pronunciation
and intonation‘ef lish words (these s@;kills are detailed in the response to RQ 3
in the nexg% r). These skills are distributed in different units in the curriculum,

Differg@;

ses were given to the students as homework.



3.7  Research participants

The participants of the study included lecturers and students. The following

Ay
O

Two lecturers who have more than ten years’ experience of teaching lish to

sections describe the participants in detail.

3.7.1 Lecturer Participants

EFL learners were selected to facilitate the students’ learning in the Mrocess.

Selecting the two lectures would give them a better opportunity to ound and

facilitate the students during the HPBL process. One of the le was'the one

teaching the course using the traditional lecture-method. Th

cond jlecture’was
selected to assist the former to guide the students during the group discussion, ec’ausg_}
the students were grouped into smaller groups. The lect ho was their teacher i§sa~

male having 6 years teaching experience and The secowurem& supp g
e,"The

is a female, also having 6 years teaching experienc uina ecture the
TS

experience of PBL before by participating init is m egrégwhile the
female lecturer never participated in it, but only r abouti& P
&, IS
& >
&
3.7.2 Student participants \ AN

The study involved a cap&ﬁﬁss ojvSO first e@ergraduate students in

a public university in Libya. In line,with gmg% us sampling strategy as

proposed by Creswell (20 &avoi r bi (Ihis type of sampling is done
g | . %’I

in research to select res ts with.the e or ar traits or estimated abilities,

N

educational charactere' Ne class, sdhod)(sét the same age group or tribe of
her.

J
Selecti hon\{weneous sample also helps to avoid

interest to the researc

influence on thﬁ*s" peff 'ge due-&their different levels. The students were
of mixed-gen their ages rang %m 19 to 20 years old. They have been
learning lish™for twelve years and’ their proficiency in English is basic. The
students wi ngaged in interactions and discussions among themselves in order to
pro ible solutions to problems following the HPBL steps.

&e students participants of the study were 30 first-year students in a speaking

classroom in a public university in Libya. The students consisted of males and females
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between the ages of 19 and 20 years old. They were grouped into smaller groups; five
students in each group and there were six groups.

Table 3.1 presents the summary of the students’ demographic details. TOY~
enable the researcher to conduct the HPBL process effectively, the students \
grouped into smaller groups, five students’ in each group. All students are l%

EFL learners in their first year. They all registered in the English foundation %ﬂ
in the Libyan public university, and gave their consent to participate in the study,

having understood the objectives and the expected outcomes of the ch (see

Appendix 5 for the consent form). Y'

Table 3.1: Summary of the students’ demographi talls

O

Variable erce ' C}VC
Gender Male ‘\
Female Y‘

Age 19 \/

20 (') " 4&\
\ T _\o
3.8 Sampling Technique >y \&
%ctens % : ‘i?

Sufficient sample size is the inhere

f antﬁﬁye study; however,
smaller sample sizes are generally Jtatlv studies {Gentles, Charles, Ploeg,
& McKibbon, 2015). The tec%ﬁ at su&y:lent sample sized in this
research is homogeneous sa t is @é‘process of selecting a small
homogeneous group of p |C|p ts orlunlt of analysis_for examination and its goal is
to understand and des a articu

in-depth. e.g a small sample of people
u p -depth. e.g ple of peop
who share the same Ioc ion certain characteristic like being English

students as in the,C thls’stéﬂ is‘one the types of purposive sampling which
li

rivi

o‘

IS a selectl ctlve sa ng thaI?l's not based on probability technique but
based o t that the sample h@a particular characteristic of inters to the
research inkas, Horwitz, Green, Wisdom, Duan, & Hoagwood, (2015). I

this research adopted the homogenous sampling techniques because the

erest is to make an in-depth case study of an exploration of the

implementation of HPBL in the Libyan EFL classroom. The 15 students who
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participated in the interview were selected based on the recommendation of their
lecturer on their ability to express their views. They were picked one after another
until data saturation point was reached. The student were being interviewed until noYv

new codes were coming out from them. c\
3.9  The Research Procedures Q

The following sections present the research procedures in detail.

3.9.1 Consent from the Students .\d
Before the commencement of the data collemcess, the re aich;L}Y'

obtained an approval from the university manageme ough its Dep ment7§‘[~

English to conduct the research. Thereafter, the resear?mett ecturers in d

and asked for their consent. The students were,alseVgiven consent foégr(see

Appendix 5). to sign and indicate their agreerr@- g

rticipa
NES

3.9.2 Pre-interview with Lecturers an%ents 6 T
Having obtained the consentm ot Nghwers a,g‘gthe students, semi-
re

)
L i N
structured interviews were co ucwmlwd ally l ommencement of the
HPBL process (see Appendix intervi d'a). ?p.aim of the interview was
ng the i M and ents’ prior knowledge and

to obtain information regafding t
experiences of the HPB ess. This wo help@ esearcher to plan and organise

a workshop for the legtur I O
P ? C—)

¢
L N
Q\( toty
3.9.3 Workaop ith Lecturers on H&L
es

Th\ cher organised a workshop for the two selected lecturers. In the

worksho lecturers were introduced to the HPBL modelbefore they met the

stu . The lecturers were advised to do some preparation for implementing the
p s of the HPBL approach. The workshop was essential in the context of this

research because it helps the lecturers to prepare for working with the new teaching

60



and learning approach that is different from traditional approaches they were familiar
with. The responsibilities of the lecturers were explained by the researcher based on
Kwan and Tam (2009) and Schimidt, Moust and Patel (1989). The responsibilities
include the following: \
> Explaining the requirements of the HPBL approach, the roles of the t %9
and the students.
> Guiding students how to get learning materials and other resources.
> Explaining to students the differences between the HPBL de other

traditional approaches, they had learned. Y‘
> Guiding students with some skills needed to comple assidnments,

encouraging them to work collaboratively and enga tively i sk
23

given. ' c}
Explaining the usefulness of learning through HPBI IO students. -\

Introducing learning problems to class/group enoq@ grom%‘;t;
scho\du oup rué‘k gs.
e

ing, and

Y VY

assign work to individual group members a

> Walking around student groups, ob@ .

providing help if needed.

re
> Advising students to use power-poi entat es rﬁhew final group
c.)

work.

9 %
> Allocating necessary time for Ieir i Iem,\&‘% is expected to be

finished. (,)Y- : uj:' §
il

3.9.4 Implementatior@L i@ng C@
In this resear@,\g imble(gga{ed in a speaking course. It was

conducted for the pesiod n{eé_r)gs every week. The first meeting was

two hours Whi@kﬁ aﬁle hour. This enabled the students to

oncept of HPB becausgyﬁey had not been introduced to it and it is

different ﬁ% traditional methods-used in their university. Understanding the
0

L is important because it allowed the students to involve actively in

understand th

concept

the esse In addition, the three hours would allow the teachers to explain how PBL
i lemented to the students.
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Week 1 was an introductory week (i.e. course overview, HPBL introduction,
library orientation, and group formation) and week 2 was traditional based learning
approach followed by week 3 of PBL lesson. The subsequent weeks were alternatedT
between PBL and traditional method. Four PBL lessons were conducted at diff \
intervals and the focus toward the pre-taken language focus on traditional ‘base
learning lesson (see Appendix 4 for the details). For example, in Week 2, lecturers
used the traditional approach in teaching UNIT 2 entitled, “what is a most lgportant
taste of nutrition”, where the focus is toward vocabulary developmerwlng this
class, several activities were conducted in/out of the classroom. The ing Week
stu(’ents the
opportunity to practice what they have learnt in week 2 (tradit less n)Wed

3
vocabularies on ‘taste of nutrition’. The PBL lesson plm into 7 stag (f in‘-_}"-"~

3 was the first PBL lesson ...where the PBL case assigned gave

classroom and out-classroom activities based on Sch oust fan patel (19
steps, "The Seven Jump" of PBL process. The presen?q adopts th en Jumps

which are to:

a) Identify and clarify unfamiliar terms pges in the ario. &
b) Define the problem or problems to be discussed. \T O

C) Generate information from prior &lage. >y Q
d) During the fourth step, which ée c&e of thesanalysis, the problem is
explained in different ways. \ AQ"
e) Formulating learning abj + r 30%\ensus on the learning
Wgt(éﬁins go home to study. They
work outside of t i
g)  Finally, share @)hgs

)
3.9.5 Quest%{ Y . 4\

naire to Students \,Y.
After the"HPBL process which lasted for 9 weeks, a questionnaire was
administer all the 30 student participants in the 10" week (see Appendix 2). The
n

que e was administered in order to elicit data regarding the students’

objectives.

f) Self-independent Ieaﬁo'{g:

ivation to speak English after going through the HPBL lessons.
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3.9.6 Post-interview with Lecturers and Students

At the end of the whole HPBL lessons, at the 11" week, the researcher
conducted semi-structured interviews (individually and face-to-face) with both theYh
lecturers and the students. This was to enable the researcher to obtain in- \
information concerning the students’ experiences and perceptions of thei%

3.9.7 Class Presentation by the Students

At the end of each HPBL lesson, every group presented their pos utio'15 to the

lessons.

class in the form of oral presentations (OP). Specifically, the llowed e up

to present their findings to the whole class. All the presentatiens were video-

and throughout the HPBL process, the researcher was an rver who

ev
step of the process and made observation notes. Before ing fo&& sentabj?
e

each group worked out the solutions and deliberated, collaborativ artly i ss in

order to proffer the solutions that were pre rg’) the le“/class 4I§igure 3.1
summarises the data collection procedures. K \ _\O
A
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3.10

Chant for the Research Proceduares

Consermt from the participarts

Workshop with Lescthurers on
HIPEL

Implementation of HPEL in Y'
Clasznoam :'}
Audia/video hd
Recording

Oral Presentation by Studermnts

Ouestionnaire to Stedents

Post Interview with Students

N
Figure 3.1; Mhart Af the ata € tion Procedures
\
¢

DataA oce u es

Vario ds of d \fal SYWNere employed in order to answer the
research q posed in this study\c'Do answer the first research question on how
the HP implemented in the speaking course, data were collected through

observa and interview responses of the lecturers and the students. The data were
t@, coded and themes were identified. The themes were formed, identified by
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the researcher (see detail in Section 3.9.1) and checked by two other researchers who
are experienced in analyzing qualitative data in order to ensure credibility.
To answer the second research question on how the HPBL model motivatesv
Libyan EFL learners toward speaking English, qualitative data were collected
the semi-structured interviews and observation. The data were analysed brinﬂ%’
checked

by two other Ph.D candidates in social sciences in a local university in Malay§ia who

major themes (see Section 3.9.1). To ensure credibility, all the themes were

are experienced in analyzing qualitative data. To address the third resWuestion

collected from the questionnaire which was administered to the s at ttfe end of

the HPBL process were analysed. The data obtained from uesti nWre

analysed through frequency count and percentages. ' ‘C}T
Finally, to answer the last research question ow the HP modé‘b

improves the Libyan EFL learners’ achievement in s g Eng@ e cm&:,

data were collected through both the quantitative and” the

quantitative data were collective from the sd\%;oral p
de

on a ‘the end of

each PBL lesson. The presentations were gra y two ex in _& ield using
language assessment criteria which is d éato e\‘/% Qication fluency,
accuracy, range of vocabulary and str ronunciatign and izx‘@ﬂation (Appendix

11). Average scores were calculateN hen by.the” description of the

students’ performance. On the thegrﬂ dat @ed through qualitative

tools. Data were collected fr tudent} int gtilo s*during the HPBL process.

The interactions were observed, recor<1e ysed\based on the emerging themes

(see the subsequent sect@etai@iionﬁere collected through semi-

structured interviews \thed n%l‘y wjg%t-he students and the lecturers. The
r

data were coded andwanalySed to fin gen(_g)ajorthemes.
N
& VT
N
3.10.1 Progedu ofThematicAnaIy\sis
A ths%nalysis procedure allows the identification of general aspects of
qualit ata through coding and categorizing data (Ezzy, 2002)(see Appendix 9).

In tudy, thematic analysis was used to analyze participants’ responses to the
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open-ended questions of the questionnaire. It was based on the six phase coding
instrument developed by Braun and Clarke (2006, p.35) as shown in Table 3.3.
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Table 3.2: Stages of Thematic Analysis outlined by Braun and cr'@ (2006, p.35)

(see Appendix 9 for sample of thematic analysis with tr?ctual data)

Phases Description of the Process Examples
Familiarizing yourself | Reading and rereading the data, To find out th 1pants background knowledge of PBL, the data
with Data noting down initial ideas were read and a drts containing the participants’ prior knowledge

of PBL were erline

For exampg in te |OV&B§ data, the part that indicates prior

knowled underlin I-had to explain everything over and over to
the stud?& efofe oc§~ 1d understand their roles and the lecturer’s
roles,in the s tg& is because they did not participate a class

me@b efQ£

Generating initial codes

Coding interesting features of the
data in a systematic fashion across ‘
the entire data set, collating data

relevant toeach code.

"<

N

A0

i

0 fln h -partlclpants background knowledge of PBL, any
on l to the participants’ awareness, prior knowledge or

Xp L%;gs of L were coded. Initial codes were identified from the

'

e prlor knowledge
JN:egatwe experience,

‘%rtlal wledge,

Searching for themes

2N\,
Collating codes into! ‘pote
themes, gathering allq% r

to each potential theQ_

\

ﬁll y data (interviews, observation and the students’ interactions
ing the HPBL process) were used for the study. For example, from
t@semi-structured interviews, one of the students’ explained why she
es her groups®I like my group because we are all friends, no too much
argument or quarrel. We were allowed to choose group members”
Here, the codes were merged into themes to answer the research
questions.
The themes were identified by looking at the codes and the research

question. For examples, to show the relevance of prior knowledge in

\
S
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X

Ca

successful implementati@)’BL, the codes were merged to form the
following themes:

e Prior knowledg&ﬁnimizes flaws,

e Prior knowlé‘g} assist in understating teachers’ and students’

roles.
For example, o he llecturers explained: “I did not have any problem
implementin B students because | participated in it before
now. It is e . 3 awarg of.all the steps”.
Reviewing themes Checking in the themes work in | To refine ta (1 t 1e'wé, observation and the students’ interactions
relation to the coded extracts during t e researcher checked all the initial themes
(Level 1) and the entire data set | to e Isur th y i _sBIde relevant codes to answer the research
(Level 2), generating a thematic que

“map” of the analysis.

themes specifics of each theme, and the 1 students’ interactions during the HPBL process).

Defining and naming Ongoing analysis to refine the m mOdIerd and renamed (from the interviews,
erxa ion ndt@
overall story the analysis tells; ‘\‘ hemes were modified:

generating cleardeflnltlonsand |or\ nowledge minimizes flaws, was changed to Prior
names for each theme. km@dge and experiences help in minimising flaws in the
.' 4 mentation,

ledge assist in understating teachers’ and students’ roles was
to prior knowledge and experiences assist in figuring out the

Q\

‘L//_/

’Et-w

SB3 3
N

=

S

x

[}

Producing the report The final opportun' an Iy s) ' Ebrexample, the data from the interviews; “I had some problems during
Selection \Q/éf{ com e HPBL process. You know this is my first time to participate. | only
extract example nal anaIySI read about it before. Sometimes I almost tell the students the answers.”
of selected e , relating baék Vivid and compelling extract examples were selected from the three sets
of the anal to the research | of data (interviews, observation notes and participants’ interactions in
guestion iterature, producing a | the HPBL process) of this study through constant comparison.

scholarlyareport of the analysis.
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At the same time, following the suggestions by Bazely (2013), thematic codes and

categories identified from a data are used to provide a useful starting point in

up with a report of findings from a study and cogent analysis requires usi% to

build a comprehensive, contextualized and intergrated understanding.

Table 3.3: Summary of Methodological ProcedureYv

Research Question

1 How was the HPBL
implemented in  the
Libyan EFL  speaking
course?

1. Do you know PBL
approach?

2. Have you participated in a
HPBL before?

3. Can you explain your roles
in the HPBL process? (for
both lectures and students)

4. Do you think HPBL model
motivates the students to
learn and speak English?
Please explain why or why
not.

Research Tools Data Collection ata Analysis
(a) Semi- The rese Content
structured i d Enalysis to find
interviews merging
Questions 1-4 e S
and 7-9 ost L ¢
p N4
| S
<

2 How does the HPBL e Aresearcher Thematic
model motivate Libyan I i Qewed and analysis to find
EFL learners in speakin ed the major themes
course? urers and the emerging from

K * @tudents before the data.

g 4 (_Jand after HPBL

\ | % implementation
& to explore how

\ : i c.)(-’ HPBL

% ’ 4 modelmotivates

-&J them to speak
A é\ English.

3 7T tent does the Qwﬁionnaire Researcher Using
% modelmotivate c_}/ distributed the frequency
| EFL learners in™ questionnaires to count,
speaking course? all student percentages,

‘é participants at mean and

\ the end of the standard
HPBL process.  deviation.
V How does the HPBL (a) Oral The researcher Description of
model develop Libyan Presentation recorded the the scores for
EFL learners’ (Language students’  oral the oral
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achievements in  an Assessment presentation presentation
English speaking course? Rubrics) scores
(b) Observation The researcher Narrativ

of the students’ recorded the analysis, toyfind
group students’ maiér—) mes
rge
a.

interactions interactions e from
during the during the HPBL
process group

discussions.
(c) Semi- The researeher Content
structured interviews __ theWanalysis to find

Interview studen T major themes
Questions 11 and af L emerging from

&12 les t he data.
expl h V?\J
T\ §

3.11 Ethical Consideration ;\T ’<\
Prior to the study, per‘r@ aspobtaine fron@e Management of this
ondu

study’s public university, Lib& ctsthe s d;. I dition, the course lecturer
also granted permission i is’ clags. Creswell S&) argues that since mixed
method research comt@ﬁaﬁkudli@e research, ethical consideration
needs to attend to typical isSues S ce"i “oth forms of inquiry. Therefore, in
this research, the following iSS‘JeS re conl;@red when collecting quantitative data

(i.e. questionn %m 3' 3 n@
o o g 5

y obtaining permission, protecting the

anonymity o nts, hot di&tlrbin site of research i.e. English Foundation
Program % in ayn ublic university, and communicating the purpose of
the re &Jb the pgrt panﬁs. A'Q:{:n\e students agreed to participate in the study by
sig informed consent@’ (see Appendix 5). Moreover, the researcher also
Cc ed the following issues when collecting qualitative data (i.e. observation,

erview and collecting audio-visual materials) namely conveying the purpose of this
earch, avoiding deceptive practices, respecting vulnerable populations, being aware
f potential power issues in data collection, respecting indigenous cultures, not

disclosing sensitive information and masking the identities of students’.
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3.12 Validity and Reliability of the Findings
Reliability and validity originated from the quantitative paradigm is
concerned with the production of “valid and reliable knowledge in an ethicalunanner”
(Merriam, 2009 p.209). In other words, validity refers to the %of the
(ﬁ;‘different
06, p.224);

ts if the study

consistency with which instances are assigned to the same categ

observers or by the same observer on different occasions” (Silve

while reliability deals with the probability of generating the sa
0 important in a

way that failure to show that any research is reliable and oul(i lead the whole

n this Wemployed
results of the quan |ta‘ti@ata.
re! and the ill-

2012) isingjf 1 ESL
O\hysia (%Q&Vl) validated

ulated t6 determine the

was conducted again (Merriam, 2009). So these two conce

study toward questionable status. Therefore, the rese

several strategies in order to ensure valid and relia

To ensure content and face validity of the instru e questio

structured problems, a panel of experts (C
instructor and 2 researchers from Univers%
1 alu

the instruments. In addition, Cronbach’s%r
internal consistency of the questionn “The valu tain@for the construct

‘motivation to speaking English b@L fram\ﬁkww @for the questionnaire
S

items. [ v
Concerns have been % n establishing reliability in qualitative inquiry,
particularly in the process ring Juﬁd;th lidity of the analytic process.
Particularly important mds 0
nspa‘r'@ refers to the process of ensuring

criteria of validity Q , 2
openness as muc possibl cln the proces e&f collecting and analysing data which

tjon @e researcher’s decisions throughout the

emp asis o@'ansparency and emphasis on the

makes it possi or the scr
3

research process. This require nfm@?for the storage in archive of data for other

analysts; &V all'g Dryor re@tion by others, hence the validation of the
proce %also give reaorers the"leeway to assess or judge the confidence in the
fin@n this study transpa@y is ensured by attaching all the elements in this
S procedures as appendices including the HPBL curriculum, the lesson

cedures, observation notes etc.
0 The arguments concerning criteria for determining validity in qualitative

research has always been a contentious one, as to whether it should develop its own

validity criteria. These debates gave rise to recent efforts in developing such concepts
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as trustworthiness of the inquiry, based on the credibility of findings i.e. validation by
respondents and how far others can audit the process i.e. transparency ( ,
2004). \
Here the central assertion is that researchers must be able to s (‘ﬂ)t their
method of data collection and analysis can lay claim to a degree of Ay and that
conclusions have been based on evidence that has been subjected to us process.
Therefore, the process of data analysis must involve internal falsification strategy i.e.
the data analyst must also pay attention to and be on continquw h for data that is
et

incongruous or that which does not support or confor r'eoretical theme
pursued in the study. This study upholds consider rs C}W. In the
f

analysis, the researcher paid close attention to this procedure oft inter a&i@@l’ion
K

eﬂ;]z@-élso as a

i fa E%aﬁt'ative study.

Respondents’ validation involves rep(% to <E1 se who were

interviewed or observed to ascertain\f' dings resen@ their comments,

@d in the light of their

assessments or remarks. Finding ar%ays ope\e
comments. Therefore in this stud nfofmant Ere m@to validate the findings
in which they attested that it theytrue representation eir opinions.
V\E J’%@ g‘m
c,;?' L} (S
3.13 Credibility \’ "CQ
a

The credi ﬁthe se has Begh achieved through various means. To
N
ensure credibc' 'm‘the qualitati ;Hatq,gnﬁfultiple methods were used to collect the
ion

throughout data analysis procedure.

Bryman (2004) underscored the relev

data as m previousty i ttikﬁ_,chapter such as semi-structured interviews,

observa% Id not ? vid&-\recording of the students’ interactions. In a
(S]

qualita search, co Iectinqd§; from multiple sources enables a researcher to

triangulate the data by crossct%‘c ing and comparing the data collected from different

S (Merriam, 2009). Therefore, to ensure credibility of the transcripts of the
intérviews and observations through member checking, by presenting the analysis to
Ue subjects for confirmation or revision.the participants confirmed the results as
correct The students and the lecturers were afterwards allowed to read and check the

transcripts to validate the data and ensure its credibility. They confirmed what has
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been analysed in this study reflects their interactions and responses to the interview.

Furthermore, to ensure credibility of the themes, two other researchers also W

and after comparing their notes, the outcomes were similar. \

antitative and

3.14  Summary

This study adopted the case study research design;
qualitative data were collected and analysed in order to full

tand and address

the research phenomena. The quantitative data were th'ough a survey

questionnaire. The qualitative data were collected thr mi-structureddnterviews,

observation, and recordings of the students’ interacti pragess. * Y’
\
4
¥
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