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CHAPTER TWO:

HISTORICAL BACKGROUND OF MALAY WOMEN’S RSITION

¥,

Malay women’s position in the 20" century aced various ch 'ge & ause

IN THE 20™ CENTURY

2.1 Introduction

they experienced two phases of change; before independence a r md@hdence

r than sq}q‘ulflllment

Women’s role is oriented more toward famll atte

implying that when faced with a choice be%\éree ‘:111 f
be given priority. In a way, the prese tm WOW?

ly, fa@ would always
gh_{ dilemma between
the modern challenges of life and ay, itio Whllq‘tany are now employed,
they are still expected to be ible for |(I‘y é@/to maintain the traditional

~
perception of a Malay ma ence, this chapter @ts the historical roots of Malay

women’s status in the 20th e‘ﬁ@after Malaysia’s independence. In

specific, this stu Xa 1ne@\4ala @ n faced the challenges in politics,
B

education, so I reI| ious as e Malaya.

thlj.c ap d sco@-s the Malay women’s activism and struggles for

the %p ion of women in I@g& The emancipation of women is generally meant

eratlon of women from any discrimination, illiteracy, conservatism, and
traait

itional practices that have pegged women into one specific area mainly related to

Qa private sphere. Therefore, in order for women to achieve better lives, many solutions

have been sought including the right to seek education and the formation of girls’
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schools as well as the establishment of Malay women’s movement. Similarly,

nationalism and feminism among the Malay women also emerged to promot

: I
change in Malaya. This topic will be discussed at the end of the chapter. (ﬁ\

2.2 The Status of Malay Women in the 20" Century \,z

The status of Malay women is the 20" century differed during nial era and after
independence. Consequently, this sub-chapter divides the s alliy women in the
20" century into two different periods. The following,sectiofrdetails a sion\Qf.the
variations in Malay women’s status before and aféhaysia’s inde de'neef)

s \/‘Z"

St

\/: T &
2.2.1 Before Malaysia’s Independ@ é

A
Malaya achieved indepen &) 195]>'r>3in & dence, various events
[

and circumstances befell Mak ch aqutk anese, invasion by Great

Britain, and the fight again?mmur,st Pasty; and @ers. These events had various
ey

effects on the occupati%talaya. ]%J/yorpg ere also negatively impacted by

the various event .Nchapler mines(.v@ status of Malay women before the
Malaysia’s in Mnc nam am @to 1957. This study explains the status of
% '
the Malay @ rom the aspects o@cation, politics, social and religious aspects.
’

<>

ﬁ heseducation s tem"of .M?I?;\y women before 1957 was divided into two main
st be

/

&
ore the arrival of the\British (1400-1786) and during the British occupation

cation system and the informal education system. In the early stages, education

§1956). Basically, education can be divided into two types namely the formal
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involved the transfer of knowledge and skills from parent to child (Anggraini & Oliver,

2019). \Yv

In the informal education system, Malay girls and women were gi %ons or
education at home, where they just learned things concerning religion and how to recite
the Qur’an. The religious lessons they received were mostly basi Iessgs that allowed

them to perform prayers and uphold other pillars of religio

Another form of basic knowledge taught was on the formati

in preparation to become a good member of thé In ad;hfm!th&s ould
traditionally train their daughters how to cook?ﬂo hObls‘e.\k ng b '
married. %\/ 0\

This situation was very detrimen wx‘ cause women also need
0

t of this type of

A

education just like men. The re i jg @nisation in the Muslim
9 Q—
community in Malaya. They d edu'a;\%ni)r w because they claim that a
N
developed society depe&s &the prog"ess vi/o hey also analysed the role of
the

i alays andthe p'(ttzwn of women at home and in the

—~+
—h

education in changing

community. Furt@ eds@ould @ven to girls because with education it
N

will help Won@h\/t esor f}n!j irtdglfendent. In fact, educating women can help

expand te&wledﬁp (@cn'jis educated, she will educate her children, the
atea' a

entire ill be ed r@ the country will develop faster.
X3

ducation can bring fundamental change to the Malay community and improve
theliving standards of Malay women; Malay activists emphasise education and schools
r girls. Girls’ schools need to be built because male teachers do not know how to

educate Malay women. The current school system was committed to accelerating the
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development of Malays, but as long as women are not educated, progress and change
will not happen. Hence, Malay women started to receive formal education at s

They began to learn just like men, and in fact, they were also formally taug hold

knowledge and skills at school. A

In addition, the phenomenon of women’s involvement n% is influenced

by the Western culture (Mohd Nor & Mohd Zahari, 2012)} ern women were

actually still discriminated against by men in terms of wa salirles at the time.

Therefore, a movement began to rise demanding rights for'women e ihnghts

In th sSE?nlnlst

thought and movement built a solid COHViCtIOW haw om gma that
‘nothing differentiates men from womencl aturamy.’

considers that the right to universal suffN

discrimination in politics. F|n n

that men enjoyed. This movement is known as

a resu the West now
e are icient to eliminate

nédom to be on par with
c.)

men in various fields (Hambu rhaya

*

In Malaya, wo a b Iderstep qet@volved in a political candidacy
election in 1952. This situation h n st local election in Kuala Lumpur
held in February@ th Jlect ut 2 candldates contesting for 12 seats in
the Kuala Lu \ow Hall, ‘g!)f were women. However, all four women
were no ca’nd ateg. ey re also the first women to participate in any

b4

electi Iay5|a (Fatimi, ZOJ\/')T

n December 1952, 5|x more local elections were held in several states namely

ka, Johor Bahru, Batu Pahat, Muar, Singapore, Kuala Lumpur and Georgetown.
f

the 99 candidates contesting for 37 seats, nine were women and six were successfully

elected. Two women candidates represented the United Malays National Organisation
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(UMNO); Zahara binti Mohamed Talib in Batu Pahat and Fatimah binti Haji Yunos in

Muar (Fatimi Hanafi, 2017). YV
Meanwhile, in the first election held on 27 July 1955, Halimahto gmg Majid
mon@

won a seat representing the Alliance contesting in Ulu Selangor. A the other

candidates were Bibi Aishah binti Hamid Don (North KuIir%ZNormah binti

Kamaruddin (Sik-Gurun) in Kedah and Ramlah binti Dahla enting Temerloh

Selatan, Pahang. In addition, many more women who were ting ,and won several

.ol his,cas
S

D

elections after that, and received recognition by the surrounéing commu
ongside

indicates that women also have qualities of leadin unity

' 4

2017). Y- N Y
T

Furthermore, as for the status of %\com [ ety, we%en at that time

often faced the problem of forced marriage,pol Y, ce,_@mestic violence, and

so on. Women were viewed as usé%ojeat n sogciety. | /&s of the humiliation of
o

women became barriers to prw nd Nge Q-some Malay women also

became ‘hot issues’ in ga¥s.-Wow#n refpriper \eup to fight for women’s rights

in society (Muhamma i, ZQQ onﬁ él?},issues of female subjugation raised

by these women &r\}s are ‘forc marr@underage marriage, formal education

N
for daughters@my dit% ?Jd da%l'éstic violence. Besides, women’s modesty
is rooted 'Qmal soclal systems, oms, and religious practices and is still plagued
’
ﬁg

by an efs, supe titio';s, %Y'heresies.
S

oreover, the life and destiny of women at that time were controlled and

mined by their parents before they were married off to strangers. The issue of
r

ced marriage was seen as restricting the progress and freedom of women as human

S

beings. In fact, women were silenced and denied the right to freedom of choice. The
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parents would take charge of all the movements and lives of women. The influence of
external culture was also a major factor for parents to restrict their daughte?ﬁm

socialising either in school or in society (Mahani Musa, 2010). ('}

However, the arrival of reformers in Malaya significantly impacted the women,
especially education-wise. As a result, women also began to study Islam more deeply.

They began to embody and practice the religious knowledge eived. The status

of women in religion also changed in line with chz@ medical world. For

example, Malay women would only accept treatment, from femal mMﬁc nd

refused to be treated by male doctors, even though@ere in criti coﬂdﬁ This
4

reaction, however, is considered typical of tradi socre&Q adhe,&éjo religious

teachings advocating that contact betweencwied ome@macceptable.

me@ offi
;Ia

A
each of the Malay states, such as %ngsa‘% C)‘@uala Lumpur, and Ipoh.
Moreover, exhibitions involv'&%trem:ﬁ%o}fe?ni tients, for example, also
managed to attract more M man'to ¢ to th@spital. In addition, the British
also strived to provide%te wards, for g\é\@ients, especially for the Malays
(Mat Piah, 2014)Q @ é"

N
2.2.2 r alayfa qepev@ce

N
\I’ e challenges of Malay Wwomen post-independence are greater than those of the

‘% before. In the past, women worked hard to fight for their rights, but women

an need to be more sensitive toward social issues and current developments,

especially issues related to family institutions. However, women today no longer

The British then appointed at least one
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function as mothers and wives alone; their role is now broader. Women nowadays are
also employees, employers, and an active part of the community. In addition, ?ﬁe

of women is enormous because the future of their children lies on their sh

Women in the 20" century modern society face a dilemma; mﬁnse they
are required to be obedient wives and mothers, but in another, th m required to
be educated and be a source of inspiration for their husbands an the male passion.

"‘{:

New women of the 20™" century are a changing group - s

equal rights with men and therefore, should not be treatéd as Second* ss ci{%zens
N
(Hanafi et al., 2015). é ' -{')
: b 4§
|o

d rmg to demand

The involvement of women in the polltlca renai n E{?F]ot strange
to today’s society. For example, the 1r@1 to :\a mte %e Minister of
General Welfare Malaysia is Tan Sri F$ Hashim, elwe post from May 20,
1969 until the end of February 1 |th6) r Io Is. Whl|e Tan Sri Aishah
Ghani was the first Malay5| o antob mteA a Senator and the second

woman in Malaysia toghold ‘the post (’r Mi stFr 72 she was appointed as the
Minister of General WelfaraAbduJ@ : 2‘(&;})

in today’s Eﬁucs is a situation that is no longer strange

The pres ceafwo

[
to the local cgv.l nity/after

continug’% for}hl ri t eca@the colonial practice had left lasting impact on
at

the £ ion of Malaya (Sald@hg;l., 2017).

awys&c&hleved independence. Consequently, they

omen s status in the world of education in Malaysia has also undergone many

Ua ges after Malaysia’s independence. Post-independence, women were given the
same rights as men in education. After Malaysia’s independence, focus of education in
Malaysia was to unite all the races in Malaysia (Kementerian Pendidikan, 2013).
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Women were no longer excluded from education. They were now constantly moving

forward to build the country and drive its development. Y-

In 1959, a Subject Review Committee was formed, known as the Sw Talib
Ab

Report. The committee was headed by the-then Minister of Education, Rahman
Talib. The purpose of the appointment of this committee was to reviéw the National

Education Policy as proposed in the Razak Report made in 19v¢pong the proposals

put forward in the Rahman Talib Report was to make the y Lar'guage the main
medium of instruction in all schools, including Chinese an mi scMathm et
al., 2015). ' -\c’)

The education system at this level was no nIy oni oward ﬂqe\'/z;dication
of illiteracy but also to achieve the ec 0@53 0 ‘1 country. Qn ng other goals
to be achieved was the strengthening of th at ion _y em to foster social,
cultural, and political unity, provi &?m%e tic arm}omfortable educational
facilities for students, improv h tandar ucat ﬁ@hroughout the country, and

implementing democr. 'Rofeduc ion gelrd race or religion.
: ? .2
ompe e

In an effort t st dev@i&()ed countries in the world, Malaysia

must implemen{ cati

S e&j\éan produce a young generation that is

knowledgeab tot |nl‘<c cﬁlycc@creatlvely has strong leadership skills, and

is able t kumcgﬁe |v Iy@bally No less important is that every student in

Mal needs to be mculcateg;:}r h values, ethics, and a sense of responsibility as

so that they can make the right choices for themselves, their families, and the

dgtry, and be able to face and overcome challenges.

At the time, the three goals of education in Malaysia were (1) To produce a loyal
and united Malaysian nation; (2) To produce people who are faithful, virtuous,
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knowledgeable, skilled and prosperous; and (3) To provide human resources for the

needs of the country’s progress and provide educational opportunities to all Mal?ﬂx.

The status of women in education no longer became a ‘holj %’ after

Malaysia’s independence. Malaysians were beginning to realise the importance of
women in the world of education, without which women in the% would retreat

and be destroyed. This awareness has had a positive impact ST the women now

bravely step forward to further their studies. '
O
In society, the role and status of wo ost-independ es Y?illy
housewives and mothers, are no longer limited to the h Se m ager,@}talso as

the main income generator alongside their hus nds,

country’s income and economy. If, in th%y

rights, women today need to be m %IV cu

so a RVaIue to the

d ha{ito fight for their

iss_bEs and developments,

especially matters related to fa S utlan rmo Qomen today no longer
o
function as only a mother or thelr r ow %}Jer and include the role of
employee, employer, a ve par of th c?m y
In fact, at thi tlme, egan o Cj“lght for their rights in religion. For
example, Aisha the he lzs%&t Women’s Movement in the country at

the time, was ‘!ﬂ)ﬁlbl for pr. n%jﬁmlc Family Law despite being criticised by

some in 1tseL£ 1sgu struggle to try to change the Qur’an. Among

othe;s Nsh h was seen as tryl ban polygamy as legalised in The Qur’an. These
\

c es and criticisms were faced by UMNO’s Women’s Movement under her

rship and eventually a committee called the Committee on Tightening the Law on
0

lygamy and Divorce was formed in 1973. Among others, this committee set a

minimum age of marriage of 18 years for men and 16 years for women. For anyone who
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wanted to marry more than one, they would also need to get special permission from
the gadi. The gadi will appoint a committee to investigate and consider the appl ]
This effort was to ensure that Muslims entered the realm of marriage at a r@y}ge to

avoid divorce and to prevent women from becoming victims of polwk (Mahani

Musa, 2010). Y'

2.3  Activism and Malay Women’s Struggles for the
This sub-chapter examines the evolution of Malay women’ ivism i
type of social activity that they advocated to emar&emsel es.

crucial factor of Malaya’s social and culturanes.

encourage women to support women’s € Win additio placﬁvomen in the

economy and at the head of social change®kwo effo{ w takgr\@ the women at this
time to achieve emancipation: i), t %e an@%g' Is a?pols and i), to establish
@
q
a Malay women’s movement. d hésectionsbelow descri eir efforts in more depth:

N
2.3.1 Education andth zmatioJof t dir@ools
Q[

Changes m&k&t cultlJraI ngin%§J modernization can occur in societies

when women Men ucat ah&rﬁ)’)lusa, 2010). Various efforts to transform
'
ere do

Kg.yia a movement called ‘Kaum Muda’, a group

and mode C munvj?/
of Mu:WIlectug‘s oéraduéz from the Middle East and Turkey who fought

N
isation and reform fo({%e Muslim communities in Malaya (Arba'iyah, 2020).

forK
‘%Ovement promoted education for women because they believed that the societal

O/elopment depended on the progress of women. They also encouraged women to

receive education as a source of societal change, and change in the position of women

in the home and society. ‘Kaum Muda’ published a magazine called Al-lkhwan to
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discuss and criticise the issue of women, religious practices, and conservative customs
that deal with women, and men who want compulsory education for wom?l'ﬁe
women who supported the reforms by ‘Kaum Muda’ rejected the%\n of
conservative religious groups that prohibited women from being g?&a formal
education. ‘Kaum Muda’ was of the opinion that knowledge, which ir@s economic,
personal, and political knowledge, is a right for both men and % Abd Aziz Azmi

etal., 2017). However, women should remain primarily re e foy household care

i
and educating their children. .\d
"X

During that time, Malay girls and women ed education orlmee!ﬂ(;?ey did

L 4
not receive formal education. They were more c?ﬂed ith studying tt%}e igion and
ved mic éﬂ&;\tion to apply
&

and to perform prayers and uphold othm of rellglo asna@Oll) Most of this

reciting the Qur’an correctly. Moreover, t y b

style of education was taught a or h T n‘.éof appointed religious
teachers. Another basic knowl parte 0 worhen w e formatlon of morals and
personality in preparatlont a’goo mb somety In addition, mothers
would traditionally tra daught'er to o;kéb do housekeeplng before they get

RS

LeaV| ign ?' is idered a great loss for the nation and the
country 98 r{en}ne tﬁucaﬂon for women is compulsory. Therefore,
wome sh be give edu{atl%‘Gmllar to men because they are also humans and
h the right to education %d knowledge just like men. Zaaba also stated that

ion should be given to women because it will cause them to be brave and

ependent In fact, education is not merely for getting a job but is also useful to expand

the heart and the mind. However, according to Cheeseman (1948), the first attempt to
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establish a school for Malay women was fraught with challenges, especially prejudices

and conservativism from Malay parents. Yv
However, only education can bring fundamental changed to COEMGS and

improve the lives of women in Malaya. Hence, Malay activists empha3|se education
and the establishment of schools for Malay women. Special schqQo f women had to
be built because male teachers did not know the type of educ eded by women.

In fact, women quickly lagged behind the men when as |n class due to

shyness with male teachers who teach them. The canstru cho ar V\Qmen
was discussed by the Government in Kelantar\éhscuss d |‘19-3:§chool

4'
committed to the development of Malay wome tha ere not
educated, progress and change could nev ta ace |m\/l Rldzuan
& Arba’iyah, 2014).
Y -\

Moreover, women should eq.p ion e(_a;{owmg reasons (Mahani
Musa, 2010; Idris & Mohd N 14 ): 1) are&%ﬂonsmle for educating their
children; and ii) wome knowt tf) h e|r husbands to complete their
life together. To complete ba5| n I{ st.Jearn and learn adequate knowledge

concerning healt@a on, Luse plng the social sciences.

The p \of rmln cﬁoob‘fa girls was slow in the beginning because
parents d prgu ic a d \Aé?r\l'ed about the safety of their children, namely

gom school alone Wlthoutcﬂgx supervision. In fact, they would also lose their

helpers if their chlldren went to school. They thought that skill-based classes

as sewing and cooking, could be learned at home, and the fathers thought that their
i

ves could teach the same to their children at home. Furthermore, some parents also
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questioned the importance of schools for girls, because they viewed it as better to

develop them for men only. Yv
Similarly, they were so concerned that the teachers would impaS ‘Q/estern

foreign culture to their girls at school. Moreover, they also believed that schools were
the centres of Christianity. These were some of the factors why % arents refused

to send their girls to school (Mahani Musa, 2010). Zaaba wasti ed by the society

auw ridiculed
e also thre Wse

they were considered modern and practised a form of nllc-‘s?chmg

Interestingly, Zaaba transferred his two daughte?'!uklt\NK nve@(}thool after

that (Mahyiddin, 2017).

when he sent his two daughters to school in Tanjong Malim

by the local community and called a ‘kitchen clerk’.

To overcome the reluctance o%ts e gllg?o school, teachers

began to cooperate with the lead cf'ae cQ s to p%'suade Malay parents to
send their children to school. & hers ined tmﬂ‘{ne school taught affairs of
hygiene and domestic rk ther than cultdra c@tlon education taught to boys.
Several other efforts % q,jﬁiéjme parents to send their children to
school.

In add%prea inga eﬂesaj)he type of education not only had to be done
for pr| Is b,t SO e olleé%level Various suggestions were made including
hol@e ate on women’s e@cﬂtlon in Kelantan. Among the most famous debates
EE pic was one held in College Ismail Kota Bharu titled ‘Is it Important to Educate

y Daughters?” and ‘How Can a Boy and a Girl Mix based on the Islamic
Qrspective?’ (Hasnah, 2011). Debates on women’s education were also held between

Ibu Zain and Mr. Melur (Aljunied, 2018). The debate began when Mr. Melur suggested
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that women should learn English in schools just like men to accelerate change and
progress among women. Ibu Zain opposed this suggestion because Malay male t?!vs
had begun to neglect the Malay language and such an act did not reflect@vr the
homeland or the nation. Meanwhile, Malay women teachers strove‘lbx@mote the
education of women by implementing religious education in acc&zﬁ:e with the
guidelines and code of conduct of the Malays. Ibu Zain, wh M out that a safe
road for Malay intellectuals involved in the modernisatio %l;a jon was to stick
to the principle of ‘religious educated, modern defended™hich OWS‘implicity
of this movement. At the same time, literature on t pic emerg hdt @ulted
radical voices criticising the role and position of in% ities\egt'hat time.
X

This principle is closely linked to the abﬁgv won\en fight rogress and

modernisation, while still not neglecti e anciples 0 gior@% Malay tradition.

Ibu Zain rejected education or Iearr@gjhat foI!o\NE qg@\m education style too

much. ‘% 0 « Q-

N &

Indeed, education ha?wseenias andmport Aquirement for women to learn
about the concept of pr% which gggé)J;;ler men’s rights equal to that of men.
Fathers were adv@@ive tt]ei \ghters Q&right to education and to be impartial
toward theird Ms. Z ab'a

=

&
progress o% . Women“sh
magistw

ptaegl\hat the progress of a nation is related to the
'

Id @ucated but “not because we want them to be

government offici ut simply to educate them in this world and the

- N -

her, A developed natlmsi'n\aeds women who were equally responsible as men.

nergies, services, and ideas are required to manage a country, so that it becomes

eaceful and sovereign country. If women are still weak and backward in the struggle

of life and do not want to stand upright with men, then, it is believed that the society

and the country will not move forward, and will instead fall lame and weak. The
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progress or backwardness of a society is highly dependent on the cooperation between
men and women. Although various ideas and thoughts are shared between m

women, and disagreements are bound to arise, openly, it is considered a \@help
achieve objective together. Women and men should not accept ideas orﬂky anything
blindly without making rational judgments or referring to religious Wgs. Women
also have the opportunity to obtain views and advice from m eMts who support
women to get out of a culture that prevents them fr mg' and becoming
competitive. The women activists were determined to eradicate il 'tew called on

AR
the Malay women to get involved and work togethe men to d Ioﬁ Ké—}dtion.

Awareness of these ‘new women’ who were woki ar% societies through

the acceptance of education and enlighteniw re

ambitions and descriptions were oftemidiculed and co

idere Qbe influenced by
O

Western and ‘Kaum Muda’ propag%They we\k ac g@)\)f being a movement
"': y N\
that harms women, but the ‘ne ’ corﬁinue ouwritééo?persuade the society and

offer social criticism in loca@nel € ‘new W@ also rejected the notion that
ay

or Englis scﬁoo@)ecause it was considered a crime

forbade Malay girls to
& _ -
ce anS(destroy society (Muhammad Rahimi,

and that foreign ¢ es woul
2017). K &
Th@)that ucation is ,@portant to prevent Malay women from being

d
caught Wdal pfoWﬂZﬁuch@osﬁtution. The increase in prostitution is due to
po williteracy, and a Iack\&"religious education. Therefore, teaching religion in
‘@s or madrasahs is also important to avoid social issues. Adequate religious

dcation for women is important because female students who have completed their

schooling can be appointed as teachers in their village or appointed as supervisors to

help other women who are involved in unhealthy activities. Issues of prostitution of
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Malay women were touched on by some articles in Pengasuh (1931) and Saudara
(1938), with most advising and encouraging girls go to school so that they wow
be affected by bad culture. Education could also prevent parents from m@}their
daughter at a young age. In fact, education is expected to reduce divorc@l;g[hat cause

women to live in poverty such that they are forced to engage in prostian.

Apart from the school provided by the government, I\Vwarents could also
send their daughters to religious schools such as Madrasah al-Had1 Din'yyah in Penang.
The school also used the services of female teache 5ppli d the riculgin of
Sekolah Diniyyah Puteri, in Padang Panjang, sia. The jwo n’s’ te@rs at
Madrasah al-Hadi Diniyah played an import e in\e& g thqz'\;vomen and

underwent regular training for their teaewllab@ T ughc@hool, female

students would be exposed to knowledge; to be@nfident in arguing

\ *
and speaking for the truth. In such em tSr cl.j'@d that knowledge is the
? @
4]

. Q&
key’ of life. &)
Y

The school cusricu emphasise rfll education, healthcare, class

debates, lectures, and sewi and% | esides that, Malay parents started

to send their da@o s@ad t ools like Diniyyah Puteri Indonesia,

N
Sumatra. Sak@\bmid, %ﬁakdbgind Aishah Ghani were among the female
I so'd

students I‘Qdied }h e. ? (@'{hey received exposure about the politics and
cruelt %olonialis (I\}f;h@lusa, 2010).
{
\or example, in Kedah, Thomas Sowell reported a total of 589 applications to
|

girls in 42 schools in Kedah. The British officer also received a petition from

€
arents to allow their daughters to attend boys’ schools. Parents in Kedah also agreed

to provide land for the construction of schools and were willing to work together to
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build schools for their children (Mahani Musa, 2010). Malay and English girls’ school

in Kedah also introduced carpentry to their students. In addition to learning Engwm

school also taught domestic science, healthcare, and sewing classes. NeverthelesSthese

female teachers also faced difficulties because they were bound by t e to their

family, especially juggling between the demands of the job and as a mgother and wife.

Most of them could not relinquish their duties as mothers just to ears of college
o

training outside of their area. Hence, the gap between teach ien':e between male

and female teachers became enormous at the time. ever} ap te teacher
ey

training for potential women teachers were establi to help e alje &ﬁd}[each

students in Malay schools. \" \‘}"

ease line with the

The educational needs among tch W0

interest to study among them. Soon, tm me willi

>

get @ation without any

AN
n.é*need to enforce the law

help from the government. Beside Q@vernuh\ﬁo i
) 5
SC '

that required Malay girls to go hoolsjust li K/Ia@Boys. The Malay women

X

teachers at the time faced wms 1( notere eivi@pecial training like the male
o

teachers. They had to s%\d set a‘cu%gi;u%ic um for women and girls, namely

eless, the N(’;éé Women’s Teacher Training College

Wair&‘@nen teachers in Malaya. In 1938, female
| ’ y _

trainees ag@ en 6 and ars K(d,underwent training at the college. To continue
this tr Wevera S r.@tudqé\ were appointed as instructors to continue the
tra at had been forme&"T rainees at the college were also active in sports

ies, debates, and cultural performances. The early stages of the curriculum

Ooduced focused on the teaching of domestic science and social life (Muhammad

Ridzuan & Arba’iyah, 2014).
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In addition, the Malay women also cited the figure of Ibu Adjeng Kartini, also
known as a prominent Indonesian activist, who advocated for women’s 1gw
female education and cite her as a symbol of women’s emancipation and %\)n in
Malaya (Ruhana Padzil, 2017). In the past, the status of the wife was us nsidered
trivial. The wife was powerless or incapable because she was confln&cﬁ e domestic
arena. These women demanded that all women have ambltlon‘- owledge, so that

i

they could be good wives and also pass on a perfect educati ir children. Through

education, women could avoid negative practices in their liv I.n\oqd)‘n, in the
interests of the people, the Malays needed wise moth cause the hefs @o on
to produce clever children who will grow up to iBute to th try i

The formation of schools for i (Q jiKaum Ibu
Indonesia’ inspired women activists in % ere @uraged to have a
confident attitude and to dare to helr ts like Raden Adjeng
Kartini. Malay women were to be d I&@'t at someday a ‘Kartini
Peninsula’ would also rlse the y w n who would lead the nation,

triggering awareness %owards‘t e 1) qp T gress Hence, most of the villages

in the State of Joi&hﬁsh@ schozQ though there were no trained teachers
00 O

to teach in tho S (..)
A ld II d kan('jen s education improved with many schools
being cater to women. Pa@;ﬁ" ts who had a strong awareness and good economic

p wgave their girls the op\rtunlty to further their education to a higher level and

even sent their daughters abroad. In addition to being involved in education,
Omen were also involved in other welfare activities, not only at home. Women began
to be actively involved in the field of welfare and began to share their knowledge to
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train women to be responsible to society. The women began to hold cooking classes,

sewing classes, and embroidery and housekeeping classes. After the Second

War, women’s education was still given priority but the education syst@med

closely related to the role of women as wives and mothers in society.

2.3.2 Establishment of Malay Women’s Movement V:

The Malay women’s movement began to sprout u aCoss ’Vlalaya through

the ‘Kaum Ibu’ movement or the Malay women teachers vem t.wovements

L ]
began a campaign for women to ‘free themselves’ he thouigh n(’ c_lk&}ms of
tradition that constrained personal developmen of % eachgzame out
voluntarily to provide information to Mala a he mun.@ln villages to
educate their daughters. The move %ﬁsmed atio %ed on religious

values, humanity, justice, and trut hough t\\Mre b{ﬁcles especially from

conservative religious leaders, %\/em oarrlizt}(;at its mission to educate

future generations. In flghtl anc atiozs% female teachers” movement

at that time received SL% m mal :%IS&S@G teachers, and local nationalists

the likes of Sayyid Shaykh Ah zid al-Hadfi, Za nd Harun Aminuddin Rashid whose

support could thr er@% in the magazines Al-lkhwan, Idaran

Zaman, Maj ru, éab Hasan, 2013).

nt sti

part ﬁo rhﬂght ent activities through lectures and debates on

ed C Malay women als‘o(\?lanned to establish the women’s movement itself.
%\sly, women only led the women’s section in large organisations as well as
eived guidance and assistance from the men’s movement. For example, there were
several exchanges of ideas between organisations to discuss the development of existing

women’s movements. The Association of Teachers of French Women of Kuala
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Lumpur, Selangor, Johor Baharu, Penang, and teachers from other regions met to form

an association of women who were strong and brave enough to speak and comp?ﬁm

other nations in Malaya. ('}

These women teachers also established women’s associations or known as
mothers’ associations in every state and district. The group started Zormal role in

modernising the Malay community and women around the . The position of

women, which was lagging from men in all as@ fe Jecessitated the

establishment of women’s associations to inspire the wo th. iMir to
. At i i s b

educate society. Activists in this society helped n, preserved contributed to

_ _ e X
the leadership of the family, to become true eduw!and thetsthat s@e’the nation

and the state (Muhammad Rahimi, 2017) \/ Q\
<, o
The establishment of Malay Women’s rati h(&is the first symbol of
ciall

Malay women activism. This mov na/as‘Q es abki}ped in April 1930 in Batu

o Q
Pahat by Ibu Zain. In the ﬁrsw Mothers? nfer@ﬁ' in 1931, members of this

N
association were enco gemve ideas a ?sk$.%tions regarding women’s lives
men’,

through writings in wo % t vé@hen published. The main purpose of

the establishmen@ W Vem@was to (1) Publish the first women’s

bl )
magazine; (2)% ish an ass Eﬂn d’bg'révement as a platform to unite mothers of
O

children he? wark tog and help each other; (3) Hold a speech and
debateelu make women ‘gra%wt'o speak and learn; (4) Strengthen the relationship
<

a

=}

withyother women’s association$ in the Malay region such as Sumatra, Java, Pattani,

d%unei; and (5) Provide constructive suggestions to develop women’s economy.

The movement also actively held meetings with the villagers and discussed with

the aristocracy to help women who have been marginalised from education and public
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life. To strengthen the movement, they started organising meetings, conferences,
speeches and started to visit other states to learn and establish relationships wﬂvﬂ
women’s movements. In fact, this movement has never had relations @men
associations in other States in Malaya to strengthen their sisterhood an nge ideas
and news about the activities of women in other states. Kalsom Awang and Asfiah
Sulaiman were among the activists from the Women’s Federation of Wlalay Johor, who

wrote about their visits and discussions with the mother’s a the Federation

of Malay Women Teachers in Penang. The association usedjthe hllosophy
of struggle, ‘Agama Dididik Moden Dibela’ to raise ness of w n‘n G&atlon
(Mahani Musa, 2010). This association sup con@grmanent
members of society while reminding the f t socia,jéoundarles that

needed to be adhered to.
In addition to the Johor %0 men. Jti n
0 =
q b
Women Teachers Penang Wa alse_amongsthe active wamen’s movement to educate

.
society in Malaya (Rahlmlvmld,IZOl hey@d various activities including

Federation of Malay

holding meetings for ers an ex ggl&g/q.pmlons with each other. This
development i |nc maﬂmt\moth ('{the time, as they also discussed the
issue of thelr ren’ n,| h e nd issues, and homeland politics. The

Madrasah IH di Diniyah ers\(assomatlon also held a special gathering for
mother, r yeart afd g| wareness talks on religion and politics, and instil
th f independence. Thsc;\?/omen of the Malay Peninsula were urged to take a

p in their life and be positive.

Q The association also explained the awareness of Malay men in supporting the

association of mothers to encourage them to discuss the progress of the nation.
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However, women were emphasised not to be negligent with new education so as to
abandon polite manners and responsibilities as a housewife (Penang Mothers Tl
Assembly, Madrasah al-Hadt: 20-23). ‘Kaum Ibu’ and the Federation of M@men
Teachers also collaborated with other movements. This relatio imed at
exchanging ideas and struggled to put the Malay youth to be on par witi'youths in other
countries. This awareness campaign was extended through rWemale teachers
were aware that the Malays needed to raise the standard o &;n land develop the
nation in line with other European nations. However, m f thi WW%S seen as
not challenging the social and cultural situation bu hasising t ir‘p%a;i of

education for women for the progress of the nati ho% \j("
Y.

‘?S ‘Sahabat Association’,

{<

eme t the time. This

Apart from that, the women’s mo%\ﬂno

established in Penang, is another one ctiv

association encouraged girls amo wers @e‘
? @
. L
VOIGES

to be brave and to express thei\ .Th

—
D
b}
@D

of traditional women’s life! als1 stri to e@lish sisterhood with ‘Sahabat

_~
Pena’ from other State% associout on Qnazl mous and was well received by
young people thr@&gthe Slates\l\/lalaz‘é/arawak, and Labuan until May 1935.
N

When ‘Sahabzw re hgd re Q\arb{)g)ousand members, it raised suspicions that
:
0

itwas a yo@' ment thatcalled fc)&bad and had a subversive political purpose. The

associ W pubfrsrmzs‘own?n gazines, namely Suara Pena and Sahabat Pena
N

m , which were regarded(;é’s the voice of the movement. However, the movement

ith resistance from conservative Malays because it was considered to poison the

dds of young girls. It was thought that the movement taught writing and reading love

letters only. In May 1934, the author of ‘Saudara’ magazine reminded its members not
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to write letters to the women in ‘Sahabat Pena’ to avoid oblique views from the

community. Yv

Furthermore, the ‘Kaum Muda’ movement in Kelantan, know tiawan
Belia, was established in 1931 to attract youths in Kelantan to join the organﬁation and

become active in the movement. The club aimed to unite male teenagers, and even

encouraged the participation of women youth in their activiti?&e main purpose of
n

' a‘d to spark their
interest in political activities. Apart from debate activitiesyand cWitingzihis
. | _ 1.5
movement often invited famous figures to give tal h as Ibrahim cob,-Hj, Abbas

4
Taha, Rahim Kajai, and several leaders from Inw. In"4934, offi%%~ Setiawan

Belia was raided by the police and SofiaEMah

its establishment was to encourage youths to be involved i

ined."She had obtained

some documents and was forced to han over to thegpolice. @ youth movement

%) A

was raided on suspicion of havi G@o thMSl n & unist Party (Aisyah,
? @

2012). S ‘&

S
The contribution of Qese wo#nen’ PV@S is important because these

activists’ attracted women tra% to'h ver and that they could also be the

changers of soci@ es@m of@ women’s movements was an effort to
N

free women f@kw dne?\},gn&g{:e and it was an initial step to improve the
er &

njg"\societies. Moreover, the movement succeeded in

position status of
bringiﬁ%ﬂs in soci tiesran@eased the morale of women and mobilise them in
t:&@g e toward nationalis%With the movement, women activists dared to speak

rite their ideas through newspapers or magazines to inspire the progress of

Omen, race, and country.
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2.4 The Role of Malay Scholars in Advocating Women’s Rights in the 20t
Century Y'

In the early of 20" century, the number of religious scholars @d in
Malaya. Ismail Che Daud (2021) found that Kedah was among the s tates that
had educated 60 scholars the like of Wan Muhammad Idris bin Jamalmn as Syeikh

Jarum (1849-1911), Wan Sulaiman bin Wan Siddiq (1% ), Hussain bin

Muhammad Nasir, also known as Tuan Hussanin Keda -19'36), Tuan Guru
Syeikh Idris bin Syeikh Abdul Rahman (1910-1987), KOmMa ZM}9-1994),
N4
Haji Yahya Kupang (1906-1959), and others. l _i’)
’ Y

Similarly, Kelantan had many male schﬂnc u‘diq;\ an M mad Idris

bin Haji Wan Jamal (1849-1911), Wan I\/ewd birWV mail&ﬁ4-l915), Haji

Yaakob bin Haji Ahmad (1895-1956),\I Abdul Kadit Melor/(1903-1958), Haji

Abdullah Tahir Bunut Payong (1 t “Adim Pulau Melaka (1905-

-1961),
[
o
1977), and others. Terenggar\ also wn Jfor s K&s such as Sayyid Abdul

Rahman Muhammad aI-IdrVHwenibyt pul me Tukku Paloh (1817-1917)

=
and Haji Omar Ahmad%l%% @a{b 18), and many others.
@

These M@ars@e com@tions and significant role in spreading

N
religion to t unity* T ‘d&"\kfgf{ their religious knowledge orally in the

mosque @ls, }n intefestingl \[.hey also visit resident’s home to do so. The role
s

of sm s to change the Iite\gf'the community for the better and to facilitate the

c Wity in understanding, learning, and deepening the knowledge of Islam. Their

e

iences covered both male and females. These scholars never disallowed women to

me and learn, but if there were difficulties among the audiences to participate in the
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lecture, another medium used to disseminate the knowledge among the Malay scholars

was through their writings and publications. Yv

The existence of the religious writings can influence society by, &gng not
only how Islam is perceived but also how the way individuals think. Afdﬁnally, the
writings of these scholars can also be disseminated more widewxr'ed to verbal
communication. As a result, it greatly benefits the Malay Soeiety, particularly the
women who received informal education at home. Theylicamgread and learn while

performing their domestic responsibilities.

NY.
N4
I %’)
Interestingly, these scholars’ writings can beyfound ir}a ariefy of %sc plinary
i o

Mstudi along with the

suchaé itab al-Khazin

life’s studies. For example, the books of @nio
written by Syeikh Muhammad Yusaff bin"Aw. Tafsi
&I ”'&\ Py

by Syeikh Mustafa Abdul Rahm ailo 9) and m@others. These writings
9 Q—
assisting women in understandea EXN" km%vledge of the Qur’an, as well
N
as enabling them to pragtice Rteachin‘s in alllifb'%
? 4 2 %v
More intriguingly, t eri M religié@_s, ritings that specifically addressed
h a)\@“ha‘c %ii&(ss a woman’s behaviour based on the
!
teachings of tLQur’ﬁn nd‘HadIthfF({%%mple, the book Kitab Adab Perempuan by

7
Ahmadtnﬁ}%‘ b, shibt%' g%/e@ecific instructions on how to behave as a child,
n

Wom mother in order foﬁ;e self to be an obedient servant of God. In addition,
N

Ggaﬂon, participation in social and economic activities, and others.

-Quran al-Hakam written

on women’s issues,

also writings that advocate for women’s rights, including the right to formal

Furthermore, Malay scholars also contributed to the establishment of
educational institutions. There have been numerous effective efforts to start schools just
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for women. For example, Syed Syeikh al-Hadi, who founded the girls-only Madrasah
al-Hadi Diniyyah in Melaka in 1915 (Mohd Azrani et al., 2015). This m
provides female students opportunities and exposes them to a variety @cular
subjects; in reality, they are taught to confidently defend their posm develop
social skills in order to deal with the challenges of the modern W(W he school’s
curriculum builds the greatest emphasis on lessons in relig@hhcare, debate,
l

lectures, sewing, and cooking.

Besides, Sheikh Junid Toha has also founded Ma ah Dini

\4
5' T-ﬂ@ were

1nn1ng%i§:kh Junid

Puteri, Kampung Lalang, a special madrasah for e Students in

4
tutio\g’Kb
appointed four female teachers, including E’Mter Sakinah,to teaEF&.a\t the madrasah

nearly 90 female students enrolled to study at tlw

in order to handle the increasing numb

Moreover, Muhammad‘% bﬂqﬁzadc})uhalml was one of the

scholars who fought in 1941 lish a sah I\iei(rm li al-Banat built in Kota

Bharu, Kelantan, solel We stu’ients n t@nning, there were only seven
femle students and onb Hué ﬁltﬂjammad in the school. However, the
number of stude& ro@ in 1 , and a new, larger building had been
constructed i ng ang u Kelantan (Abu Hanifah, 2019).

Ip co smnrtvyg'lay sc@lars applied various approaches to advocate and

pro;ﬂ stice for women’s mg7 , in order to raise awareness on the importance of

roles in every aspect of human life. Their role has given impacted to the social

lopment of Malay women as well as their involvement in the educational, political,
d

economic sectors.
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25 Conclusion

This chapter discussed Malay women'’s historical position in the 20%Rury.

It also identified the status of Malay women before and after Malaysia’s4 %ﬁdence
based on different points of view. Malay women’s activism and their struggles for

emancipation were also explored. At the end of the chapter, the,emergence of Malay

scholars in Malaya and their role in advocating women’s r1 htw 20th century was
briefly discussed. The next, Chapter Three emphasiseé@l@ scholars’
®

writings concerning women in the 20th century. \Y'
0 4
% g
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