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CHAPTER FIVE Y-
QUALITATIVE DATA ANALYSIS *

5.0. Introduction
This chapter presents the findings of the anal Kthe ualitative data

(observation, semi-structured individual interviews aney focu Mterviews).
@

ight in an ribg_{w}third

e@ I gr@~ students
ing getheé?:gFL reading

de@responses to the

Review and analysis of these data sources provide

research question. RQ3: How do undergrad

experience using cooperative learning stra

comprehension classroom? The third\h dealt w1

Learning Together strategy instn%m This \&31 im_{‘e\i each participant’s
ﬁ_“fy SN

change in response to Learnir%he mstré‘i@n. It also addressed the

participants’ actual use of ﬂ

TT er strateg @\is qualitative part described

teg ;Ag@the Saudi higher education EFL

. ’ &
academic context.&\ \Id> é.}
p

the participants’ Lea ther st

As shown in“the i 'quan&eiﬁ'fve chapter, the twelve-week Learning
¢
Together % interventi "1 roved the experimental group’s reading
% N
comprehénsionvscores sed ici\numerical values. Still, there was no method to

QD

sce‘@hstatistically Whethe®~’not the experimental group students really used

Lg\m Together strategy properly when they learned. For that reason, the researcher
e

d to validate if the experimental group students who received the Learning
ogether strategy instruction-based reading comprehension course could apply the

strategy they learned when they read other EFL reading comprehension text.
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Though the statistical data already indicated the effectiveness of the learning
together strategy instruction through pre-and post-reading comprehension tw
questionnaires, it could not be claimed that all of the experimental gr@ents
perceived the Learning Together strategy instruction in the same \/A degrees.
Additionally, these statistical figures could not offer any evidence abaut how students
made use of Learning Together strategy they learnt. \,

To answer the third question, which is ‘Ho ::ndirgraduate EFL

experimental group students experience using coopefative aM@tegy of
N4
assroom?’ erlli-_sﬁmctured

on% essenFEI aim of

o Y |

the interviews was to have a chance to ex ch s?&iden resp on Learning

Together strategy instruction. The in‘@uestions e pri Qbally designed to

expose how experimental group Gﬁnts per\edw L vﬂhz Together strategy
N,

instruction as compared to trad%cturmg in uetloﬁcordmg to Koda (2005),

foreign language readers ar?g' ntlle aged in d@ perceptions and processing
in reading. That is to the educational la phere and instructional strategy
4 ¢ &
Saudi undergramJ&N%FL s‘u \&are %dsed to can affect their reading
comprehension&go\w ge, :
¢
Da@llec d g{ t e(?se of semi-structured interviews with the
NN
particip% intefVi gide T used to ensure that all participants were asked

the nﬁquestions. The inte@vf guide was created and tested with the help of an

e \anel. Qassim University faculty members with expertise in research, teaching,

Learning Together in EFL reading comprehensi

interviews and student focus group interview

¢

nd¥cooperative learning provided reviews and feedback on the interview questions.
hese reviews and feedback aimed to ensure that they could effectively encourage

open discussion of the topic under study and solicit answers.
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This would allow for a constructive examination of learning together. The
semi-structured interviews enabled the researcher to create a dialogue WW
participants and elicit answers that were robust and rich in description. ﬁ%& that
the interviews were semi-structured allowed the researcher to ask addlﬂ‘*questions
or request clarification of answers when necessary. The interview guide was broken
into two distinct sections, semi-structured interviews and foc Ninterviews. The
responses from these follow-up interviews were used t %:h third research

question. The interviews were recorded and transc a W‘nts were

Yw
nce the re nies_@ been

provided with an opportunity to validate the transcri

validated, the data analysis phase of the resear

5.1. The Researcher \
The researcher has worked %EFL Iec\er\fgr sﬁb University for more
N,

. 0 .
than nine years. The researcher%vant experience tz?;mng all core subject areas

across several levels in hi dur
on

n_classro settings. The researcher is
experienced in a wide instructional tra'te ies, and he has utilized a number of
4 ¢ &
diagnostic tools to ate s@&ning mes. Because of this expertise, the
researcher wasqe\n ited 'erse ith participants on the topic of learning
¢

together strategy during/the se

i-gru@ed interviews. However, the researcher was
N

not una% he potenti for bi%;_..
Aaddress this issue,@’researcher recorded reflective notes related to his

o%\tbughts, feelings, and perceptions on the topic of learning together prior to
@ ucting the interviews. This was done to ensure that the potential for bias was
imited when collecting and analyzing the data. The researcher also successfully

completed coursework, entitled, “Practitioner Inquiry in Education”, during his study
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for the Master Degree at the University of Birmingham which prepared him to
ethically collect and analyze data. This coursework helped the researcher tcw
understand qualitative data collection and analysis strategies that reduce @h as
bracketing and member checking. The researcher then used these tech to ensure
that preconceived notions or ideas did not color the data analysis an aW/alldate that
the data collected from the participants accurately represent%~ perceptions and

experiences.

structured interviews was the research methadol

present study. Participant responses aded for acturacy ®1sure that no data

was missed or misconstrued. Thlajwed the Tch _\efer to the original
\

0
statements made by the parti instead of

R
2

% ed to rely on notes or
allible. T N%udlo recordings were then

memory, which could be?ﬁve
al

low for e er'co‘d@ and data analysis.

Followmg&nscn‘m éﬂ/lews participants were invited to
review the respenses d to ‘ngs(ﬁre their meanings had been adequately

transcribed by the rese

conveyed t responses ef:a \Q} ated the data analysis process began. The
organlz ere St 'and aﬁé\ nged based on thematic labels corresponding to
the nd answers of the @“’research question. This permitted the researcher to

re?; e patterns and links in the data and separate the answers into themes. Once all
evinterviews were uploaded, the coding of the data began. Coding consisted of

ssigning codes to key statements and phrases found in the interview responses.
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The next step in the data analysis process involved refining and condensing the

initial codes into larger categories. During this step, the researcher looked for S
that began to emerge in the data. Once patterns began to emerge, the resea@oked
for themes that were representative of the patterns. These themes Wergkrelated to
the research questions. The following section presents the themes that emerged from
the data analysis in relation to the third research question. Y}’
l

5.3. Experimental Group Student Semi-structured Intérviews .\d‘

Yv
interyie 0 ‘n&@r the

eir% S and\,xgke sense
. N
struo@, 12 students

of their worlds” (p. 91). To reveal some ip

were interviewed individually face-trNEe,QJ that not ‘anly w®(‘he speech of the

students recorded but also their beh% and @’ﬁ g_\
No abnormalities wer%ed t%at could d£<.' the process of data

collection. Twelve student Xexp ent gro@rticipated in the interviews.

At the completion of%SYjew ich art‘c' was given a small gift as an

’ 4 ¢ &
expression of Wﬁon.l artic%«&’ interviews were summarized
helr'ps

alphabetically

eu %
b’(")& iy c,)O

Hatch (2002) stated, “Qualitative researcher:

meaning structures that participants use to org

0 student focus gr@nterviews were carried out. The first focus group

in?N involved five while the second focus group interview involved four of EFL
ndergraduate students from the experimental group classroom that utilizes learning

ogether strategy. Those students combined together for quite a lively, funny personal

experience-based interview.
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5.5. Presentation of Qualitative Data and Results of the Analysis

The interview questions used to answer the third question of the stu e

third research question asked: (}

RQ3: How do undergraduate EFL experimental group studen@% to using

Learning Together instruction in their EFL reading comprehension €lassroom? This

question was answered through participants’ responses to th%uestions of the
a

s follows:

interview guide. Questions 1 through 8 of the interviev@
N

1. Describe how your EFL reading compreh instruct elﬁs@work

with others (when? for how long? how Tme% f ha&;i.; like?
.9

2. When you work with a partner ow OV\R{O yotknowswhat to do? How

&

do you know who does what? O

3. Does working with %tner or\o«‘ﬂ alé\your EFL reading

L4

N
comprehension Iearningﬂ%r does it elit Q&&é?w? How do you know?
\ group he

4. Does working WY& tnil @J do better or worse in EFL
reading compr% ? How J( 'O\Nb

&

eadin prehension more or less when you

o

z@gy be used in teaching other EFL skills?

NS
ribe why/o pot? é\

>

s
%

5. Do you Iearni|]g

o =
o
;
=
fy
QD
i e)
=}
@
L
P

ADescribe how it fe Qlﬁrking in EFL reading comprehension alone versus

N

\/orking in a group.

8. If you were an EFL reading comprehension instructor, how would you

organize your classroom so that students can learn the most they can?
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Research Question 3

The third research question focused on students’ experiences and perc S
when using learning together in their EFL reading comprehension cl%\m In
attempting to identify the reactions, experiences and perceptioﬂ& students
implementing learning together strategy, the interview guide qu%n's related to
Research Question 3 resulted in eight emerging themes. Thes?hh. mergent themes

included:

(1) EFL reading comprehension instructor pr d continui ubp_@\ uring
the learning together instruction sessio \" \‘,T

X
(2) Learning EFL reading comprehw killﬂis mugh easi.@zhen working

in learning together groups, \) Cs<
(3) Working in learning to @wroups |\Vﬁ1§5$ Kﬁéding comprehension

N
skills learning, o q O)

\ &
(4) Learning EFL readi om,r ension is@ fun when students work in

learning togeth ' l 0’
4 ¢ &

(5) Learni ethe@a{egy that-¢an be used in teaching other EFL

skills,
N D Y
(6) help-seeki Jra@es were widened due to learning together

A

A Participating in @ng together activities produces secure learning

E\tmosphere and positive student interactions and
0 (8) The future use of learning together strategy would yield better students’

achievement.
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The sections that follow restate both the semi-structured interview and focus
group interview questions used to collect data for Research Question 3 and e

the themes and findings that emerged from the data associated with %\a of

inquiry. *
Themes emerged from Interview Questions \,
The eight emergent themes resulted from the inter ;'de <]uestions related

to Research Question 3 are presented, analyzed and disc in detal Uows:

The First Theme emerged from Interview QYW\ :\ N
(1) EFL reading comprehension W r p}'fvi condi Vg;g support
during the learning togetherw 0N sessio CS<
The first question in the in@ﬁj\/ guide\'drgss ,Cp_é’ticipants experience
.,

describing how their EFL rea pre

S loﬂsé'in relation to this question was

> |
r pr%&déd continuing support during the

s. T \%{structor’s support for participants took

theme that emerged fi ici

each other (when? for how %ow 1: y times a @?). What’s it like? The main
art 3 ts’

EFL reading co ension ||

learning togetheg, instructio
st
place durin orial hours a rﬁg@ earning together sessions.
NN

rticipant 1,47 “starte'l!%y telling that his instructor, the researcher, has
his in groups two sessio@tfveek. Each session lasted for ninety minutes. When
as?\rhat it was like, Ahmed replied, “I prefer working in groups to working
idually in order to help my other classmates.” Participant 1, Ahmed, shared his

Qperience with support from the reading comprehension instructor. “The reading

comprehension instructor provides us with support during the learning together
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instruction sessions.” Participant 1, Ahmed, felt that continuing follow-up support was

very important to successful implementation of learning together instruction. w

should be an ongoing process, as the more is learned about Iearn@ether

instruction the better it will be used.” *

Participant 2, Bader, mentioned that his instructor made the ork in groups

two sessions per week for about “ninety minutes for each s%'o\g,and that “it has

been like being easy to get along with other class 4 Bad'tr reported the
attendance of follow-up continuing support was instru lin iw@és‘uccessful

| o g
use of learning together instruction. He stated, I _{‘)

“In addition to the follow-up continui
instructor, | had to seek out different wa

learning together instruction. Oth e

with some vital facts that enabled%

instruction.” \

Participant 3, Eyad stat%ta hﬁ L Yeading “eomprehension lecturer
verst

o Q—
udent rk tﬁé&her for one hundred eighty
N
minutes divided by tw ses%ns per eek.iFPflrt@t 4, Hamad, clarified that his
instructor has them work i@roups\ es&iﬁ}pn two different days, Sunday and
Wednesday” for&} ni ‘y minutes session,” and “it has been fun and

N
interesting.” ‘\: @ :' C,)(J
Pa@n 4, Hamad, also r ed support from the reading comprehension
’
instru w

p tﬁr i by\tﬁ' reading
to get O%Nmore i ngnation about
ers N'&my roup provided me

bést use qfde rning together

“arranged us in eight groups

4

. %‘Throughout the re@iﬁg comprehension course, the instructor used to
S

0 M and support us in the implementation of learning together instruction.”

ticipant 4, Hamad, noted that the reading instructor also “observed some learning
S

ether sessions to assist us with the application of learning together instruction.”
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Participant 5, Hatem, stated that the instructor made his class work in groups
“For two sessions every week” for “about ninety minutes per session,” and ?ﬁt
was going all right.” Hatem noted that the reading instructor met with th@larly
twice a week to guide and provide support. “We have two Ww¢ reading
comprehension sessions with our reading instructor, where we share&?ractices and
receive updates.” V

Participant 6, Khalid stated that his instructor help XI) 'vork in partners
“generally when we are doing exercises on some EFL réading c mwgn skills”
for two sessions every week for about “ninety minu r each sessi .”'In_\ﬁaition,

he said that, 4 \T

\ T
somebody f%'arn with. Any

if you ould not do it
A

dAin “two weekly reading

“It has been pleasant and funnier si ha
task has not been difficult at al re
entirely, you could ask your gr argners for he

Khalid, shared his experience sa “I have %at

N
comprehension sessions wher din 'ljnstru or at@d, observed, guided and
2

answered any questions w \ Injthe focus grgmterview, Khalid started the
interview by pointing e msﬁ; ctor, id 'QE udents work with each other:

“First, he gave us diréetions to|shhs what ad to work on, and then we started

working. As th t step we ed iadividually and competitively under the

pressure of timeNafter that, w qd together with other partners in groups, then we
discussed the’@ comprehepsign text-from the textbook.”

P W 7, shari, start e interview by stating that the instructor made

them ﬁrk eight small grou;é'3 of five members “usually for two sessions per week

N
fi Wt ninety minutes for each session” and he also confirmed that “it has been
oyable to work in a small group as it helps you make the best benefit of learning.”

ashari stated that useful feedback and support from the reading instructor were

provided on an as-needed basis.
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Participant 8, Mohannad began the interview by pointing out that the instructor
had the students work and learn together with their partners in “eight small ngf
five when we have been doing reading comprehension tasks” for one hu%\ghty

minutes divided by two sessions every week.” Mohannad, noted tfﬁkollow up

support was carried out by the reading instructor at planning two g sions twice a

week and during weekly presentations.” However, he also n hen additional

help was necessary, he sought it out. “I have gone to t ing ,nstructor at his

office during the tutorial hours on my own to help me be r prepar my,%gup

presentation using the learning together ms@’ M j d‘sA{?ponse

ha:
suggested that in his case, preparation for pre ?ﬂ!n w n portar@,ﬂctor to his
group success. (\/ Qé

Several other participants notm tingl\@upport was often
provided by the reading instru %e P rti
@

i ant 9, Nader began by
clarifying that the instructor. he st ts or°I‘< ﬁ&earn together with their
partners in eight small gro d each growp con of five members, “For two
sessions every week, f(%y mlnu’%_zﬂll gon ” He added that working and

O

ollow-u

learning together nerslln a Small gro@bls “kind of stimulating ‘since as soon
as you used t, yqu use ]ealzlﬁ@'ferent useful things from others’ ideas,
thinking a ence shaK is experience by saying,

“ he mstruct oﬁlde Wlth reading comprehension skills materials to
be ractice sheets ms@g&nd outside classroom. We discussed how we are
instruction best practices for small groups.”

n‘nﬂ\ mg the learning tog\h
% Nader stated further in the focus group interview that “after the directions, the

Otructor told us what to do, then he gave us a reading comprehension text to work

on, and then he put us in eight small groups of five.”
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Participant 10, Rayan, started the interview by clarifying that “From the very

beginning of the EFL reading comprehension course the lecturer gave us the c@f

>

working together or working alone when he said if you want to work al@ ca
join the traditional lecture classroom but if you want to work togeth@,* can stay
and join any of the learning together groups.” In addition, he said thatihe chose to join

the learning together groups “whenever we study any EFL%di comprehension

Participant 11, Turki, stated that the instructor made, the ngroup for

| | | N
two sessions every week and each session lasted for *nifiety minuites’’ u’kl_{ﬁlca‘[ed
that cooperation between the learning together?gv tu%@]&ip@;(} twice a
week. N ‘1 %T
Participant 12, Yamen indic %

t “The rea@& comprehension

lecturer regularly used to have s@js work\ei&\t m@‘groups, each group

N
40 e whether they want to

X

nd tlgwork in small groups “maybe

skill for two sessions a week, for 90 minutes per session.”

consisted of five students, yet ed

work by themselves or workei 11 10
t

two sessions a week fo% ab01'1'
Participant 8, ohannafi
that their EFL&dI co
¢ ! C—)
groups: “H&a es us work.to tl‘ér ith other partners in groups. Everybody in the

N
classro% up.”

icipant 12, Yame@fated further, “Our EFL reading comprehension

u!e session.”

&

the é@hd focus group interview by stating

ion IQ} ctor asked them to work together in
be alt ‘aofa
in X)r used to make us work together in groups two sessions per week, each

esSion lasted for ninety minutes.” Participant 8, Mohannad, went also to say that

every session the instructor used to pick our group partners for us.”
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Participant 5, Hatem, also added that “we used to work together in different

groups every session.” These responses from participants demonstrate the cent e

D

reading instructor played in supporting the use of learning together instr@ th
EFL reading comprehension classroom. The varied forms of follomntinuing
support mentioned in the participants’ responses demonstrated that efforts were being
made by the reading instructor to support participants implﬁ\n-ﬁgarning together

strategy effectively.

No Clear Themes emerged from Interview Questi
The second question of the interview gui
how to do it, in other words, clarification

when implementing learning togethérwinstr.

answer, and there was no clear ther@?t emerg\b&

had to be played by participant!%
In his answer to the@h rj e stude
Ahmed stated, “Well, %, we talk it o e‘gl’ @sserted that working in a group

was not easier fowcausel‘ a gfourédﬂbers have different answers for the
h

same question.’% ew ,"‘Ho %’you know who does what?”’ Participant
( ’
2, Bader replied, e regular Vgte Ql}c?vho has to do the task,” and his exemplar
N
s, “Iffwe stiidentsh ‘perfoﬁ%\a specific task, we will be like, ‘Okay, um, who

wa
T
do ink is the best one to@f‘?”

?\aﬂicipant 3, Eyad said that his group partners used to “chat with each other”
ak

e a decision with regard to who does what. In taking a decision pertaining who

Qes what, Participant 4, Hamad said, “We are used to telling each other I am going to
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do this task and you are going to do that one.” Participant 5, Hatem, stated that “we
simply make our decision” who performs each of the tasks.” Y'

When asking participant 6, Khalid, about how everyone knows Wﬁy}o, he
answered by saying “We regularly organize any task out and work it"eut so that

everyone and everything is done fairly, and everyone gets theit own duties.”

Participant 7, Mashari clarified, “We have worked it out” as Qyzh oes what in the
group. When asking him about how the partners in p n'ade a decision
pertaining who does what, participant 8, Mohannad, re
Y

decision by ourselves. For example, we say ‘You co this task al& &S}ole if
you are interested, and I could do this or take thig«2 s \‘f

With regard to taking a decision cegning
Nader, stated, “You just start talking&&er partnerSy

easily get agreement on what eve&ge)in the g\up$

N
asked, “How do you know Wh@hat?gparti nt @ urki, replied, “Typically
there’s a student who staﬂe@up r ayi ‘Ol@et’s start doing this task and

then that one.”” l 0
4 b 4 &
\fecus

gregp‘interview, how they know who does

thep, then you can
i _\['0 do.” When being

¢ >’5a r??

Nader, expr, S experi
NN
tructér s dir@ons, and then we started working individually,
orEt &her as a group, and we had a look at each other’s

h e came t
wer sheets of the er g comprehension exercises. We found out the way
of how to do it, and we thought of making the best use of the learning together

When they asked, r’n
what in their grw icip > ?d, H{é{r said, “Directions,” while participant 9,
C

E trategy.”
Q When they were asked, in the focus group interview, to describe how they

now who does what in their group, participant 8, Mohannad, gave details by saying:
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Typically, we merely say, “Well, Mohannad, would you like to do this task or
this exercise? Immediately | make a quick decision by saying okay | will work
it out.” That is the way we normally used to pick what each member e

group has to do. \

The Second Theme emerged from Interview Question 3: V

(2) Learning EFL reading comprehension skills is much W hen working
The third question from the interview guid X 'N

partner or group make your EFL reading comprehension learning S i
make it harder? How do you know? Based on t nicipa?s:?wj;ses@ theme
iS much

in learning together groups.

\mN 3 V{?’asier when
i iewawith participant, 1,

v&%g individually in

emerged was learning EFL reading comprehension

working in learning together groups. In a@%&(uct
Ahmed, started by saying, “I prefc mg il\@

A
order to help my other classmates®: asse that at tl@\)beginning working in a
“« Q-

group was not easier for him ‘because “all t p meémbers have different answers

N
for the same question, ’sbut tQt, with \}e ti qas@vorking in a group helped him
get i

improve, develop and ca’réehension because as he stated “My

ter i%
scores in the posl@e rm@r than@e of the pre-test.”
N
In rea@me w theklju‘g m@-r’ a partner or group helps him learn better

—

@

or makes iQﬁ, PartiCipant 2 ii%stated,
4
“It

asier as 1 do‘;’t w the answer; one of my group partners can help
. Then it is harder e since | sometimes have the desire to do the task

\1 one.”
%When asking him whether or not working together with a partner or in a group

Oped him learn any reading comprehension skill much easier or makes it much more

difficult, participant 3, Eyad, replied,



219

“Frankly speaking both, since when you work with a partner or in a group with
some interruption, it makes the learning process much harder,”

Participant 4, Hamad, mentioned that working or studying with a paﬁqun
a group “makes learning EFL reading comprehension easier because you, get-any task
done faster and much more interesting and funnier than usual.” Partieipant 5, Hatem,
stated that working in a group “helps me learn EFL reading W}jﬁlsion much

easier than usual since everyone in the group is studyin arWning together and

helping each other in performing different required taskss? '
In his reply to whether working in a group h him'lear e:;i\?rt'lai{;ﬁt 6,
Khalid, answered, “When I’'m working in groups, learning s h ea@ since [

N
can ask my partners for help in understanding any M task,” \He clarified,
easi sihere is always

“Working alone is a bit harder, but work@)up i

q t
our s %’eﬂder as you are required to

“Working alone is likN
do everything by y . but’i ing t er atmosphere, you can do
n d m@ else which makes it much

something and gyour\partner
easier.”
4 ¢ &
\'hesam

Participant 9, Nade&‘ﬁalonq 2&@3 by explaining,
to er

“Worki g i 1S 1 aQ{oup facilitates the learning process and
make N easien. | ?l Ip e a lot as with the help of my partners, I
get 0new and strategies to give the right answers for different
estions wheén oig\ e exercises.”

t
Partic'Sn , Rayan stated éat\‘}'

Nworking and learning%ether in our groups in EFL reading comprehension
lass look like making fun and playing with your classmates outside college.”

§ In his reply to whether working in groups helped him learn easier or made it

somebody who is ready to help you wheén n
asserted the same notion, saying, % ) Py &
bu

der, participant 11, Turki, said, “The answer of this question of course depends on

the kind of the group. If I take part in a group that’s not performing well, it will be
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harder. But if I take part in a group that is performing well it will be easier.” Turki

stated as a further remark, “By working in a group you are able to discus r
answers with other classmates, and when you work individually, it looks I@wd of
privacy.” *

Bad grades may be considered as an indicator that the%nts do not
understand the reading comprehension text well, and conse tlyy the topic of the
text is harder for them, while good grades may be r ed as jan indicator of
understanding of the main ideas, specific details, new vo lar anw‘ts, which
asier. I _\"}

nt% rcheJated that

T
aciI?Tte e sha@‘of ideas and
&

suggestions and this in return made th dia comprehension Ilng process much

easier because group partners used%p and s\t% A{hr when they were in
ﬁpgy N
confusion or when they faced a@ ° : O

The Third Theme e om | vie P‘u@bn 4:
’ &

(3) Working'QIearnirg theré:’oups improves EFL reading
siof ski %

comprehensiof skil ng. /™~
Y h& : 'g C—)(J
Que 'h)f the'int wﬁu' e,asked: Does working with a partner or group

NN
help youldo better ordw ?EFL‘nging comprehension? How do you know? Most

pariﬁhs indicated that wo.@d with a partner or group helped them do better in

Eﬁxding comprehension. Based on the participants’ responses, a theme emerged
a

orking in learning together groups improves EFL reading comprehension skills

makes the reading comprehension learning process

Based on his direct observation of t

working together with other partners in aw

earning.
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Students indicated, in both semi-structured interviews and focus group
interviews, that they learned more reading comprehension skills in learning tw
groups than in a regular class setting. Participant 1, Ahmed, asserted that @ ina
group helped him improve, develop and get better in reading compre$ because
as he stated “My scores in the post test were much better than tho f the pre-test.”
When Participant 2, Bader, was asked if working in a grou im do better or
worse in EFL reading comprehension course, he responde % 'e better as they
help me with my reading comprehension skills when stru gMuess new

vocabulary” and “You have them there if you don’t

Participant 3, Eyad, stated that he had tter in Ie to t I groups

the pre-test.

q
@D
-
:T
@
=
S5
=3
j i

and he felt that since his grades in the poslw

He explained it further by saying that \)
“When you work alone y%y be no\[’ﬂg @Stﬂl’ld every task or
i It o‘ﬂ; LF

answer any exercise and your gral bad. When you work
with a partner or in a u can ask rthel nderstand everything in
details and hence it ma\ 51er for ach a higher grade.”

\
S @vell through working together

Participant 4, ssured at h
with his partners in his gr as e{a y' @ies in EFL reading comprehension

post-test are bett os !iChI d |n est ” Moreover, participant 5, Hatem,

believed that on muc%t}g, in reading comprehension through working
1(0)

$ hen | had an EFL reading comprehension

post- ti full mark twentKJ ur out of twenty four.”

Pa rticipant, 6, Khalld\mnflrmed that working together had improved his

togethe partn s 1

groups I can ask my partners for help in understanding any difficult task.”

d%g comprehension learning for the reason that “When I’'m working and learning
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Participant, 7, Mashari, felt that his reading comprehension learning had improved due

N

“It has helped me learn better because | used to work with other r%
and used to help each other whenever required.” s

Participant 8, Mohannad, stated that he had felt that he had done m ter because

to working together with partners in groups as he said,

his grades in the EFL reading comprehension post-test were hi than his grades in

the pre-test: Y '
“We have two tests, one at the start of the rcadi mpre r!sion urse and
the other at the end of the course, and my gradeswin the fina ere better
. ) ” ®
than those obtained in the first one. (,}Y'

As a further remark, participant 9, Nader, said that"he knew h}h d dane be _\ince

Y
“It has helped me a lot as with the help of my p X}s\ get ysédto new and
various strategies to give the right*answers f@ﬂ different ty%?of questions

when doing the exercises.” %

Participant 12, Yamen, shared a similar €xp r%

A
working with a group or partrle% hﬁn%e ter(@\worse in EFL reading

qt:&
&
'\j&\

“Participation im wogking together cé1v1:‘£helped me gain much more
rehens |

n he Was asked whether

comprehension course, Yame

confidence in g com ion s. | could feel that my reading

comprehension sk a\LQ i @ped and my abilities have been
developed ticallyl" %
=

Unlike Qq rtic 0 v& with the positive impact of learning

¢
together in &Bv on /thei adYng(_;o?mprehension achievement, Participant 10,
NN
Rayan, % ifferefit -poi ..of view. When he was asked whether working with a

&

parmshin a group helped h@ﬁrn EFL reading comprehension skills better, and if

he been doing better or worse in EFL reading comprehension class, Rayan

6 nded,
“I think working together may be the same as working alone because my

results were similar in both the EFL reading comprehension pre-test and post-
test.”
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During observation of one of students groups, the researcher heard a
discussion about whether to start with reading the text first or having a quickWt
the exercises. One of the students suggested beginning with reading the q&'ﬁ and
trying to find out their answers in the text instead of wasting much tin*ading the
whole comprehension text. He read the questions one by one whileWrtners were
looking for the correct answers. \,

Another student used the electronic dictionary in bile'to look up and

explain the meanings of new vocabulary to his partner§yin th g.hmp.dol th%yi all

understood the meanings of new words and ansv@l the questi cbrr \y and
through this process of working together theiw g Kn‘fp ionJg?;ning has
Y.
improved. \, 0\ é
&

This observation provided evidénce that the stu ’ re@lg comprehension

learning had improved through wo('psto ther i $p Theresearcher noted that
N,
students had the ability to comu%e thellr\ understandi (')f new words, main ideas

and specific details of an g I OSE;(\ after working together in
groups more than after%\ individually) ' 0’

««Q
D

&
Accordinglqigicipan't - 1d, “\@‘,I’m working and learning in groups
I can ask my pagtners¥or h derst?}ﬁi’ng any difficult task.” In addition, the

' S
researcher rou i sgrv@n that working together in a group gives
NN
student% nityst ress t‘z@kselves frankly and explain their ideas clearly,

whiQws understanding as{%fning takes place when students could explain why

thel Wers were correct.
Q When participants were asked, in the focus group interview, whether they felt
ey learnt better in EFL reading comprehension course when working together with

others and how, participant 10, Rayan, answered this question by saying, “When we
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were put into a good group, we learned much better.” Participant 12, Yamen, stated

this further, Y'

“If any member of the group was confused of answering any %
would check first with other partners in his group and if they didn’t khow he
would ask his classmates in other groups. Just in case of studen ability to
work it out, he would ask the lecturer.” T
Participant 11, Turki, replied with the same notion, “I thlw rn better since
if you cannot make head or tail of something, there has been mlme someone you
can ask for help.” He also commented on how he lea m his Wlners and
how they could teach each other, “I worked ina g . I used tq teaclwo her a;{ ners

how questions could be answered.” Part1c1pant 2, er, exp ‘gs dt Samﬁhn\tlon by

saying,

“I think working together with % vlp elps gge reason that
when you have not been ablem[ answer, yodr gr@ as been there to
help you get it. When they have been_to er, you have been
there to help them get it.” ?

Nader went on to say, woﬁqng geth@nth partners in groups is
much better than working I mu n, amusing and interesting.”
Participant 6, Khalid, % prefe} rki % lo'hés it may seem difficult for me to

complete any EFL 1ng corllp 1on in ps.” On the contrast, participant 9,

Nader, stated, &
. S

“I thi l e do g ading comprehension task in groups since you
h pport a m your partners’ different Iearnlng strategies
% skills pplled to similar learning situations.”

101pant 11, Turki C—g tified that “when you work together with your

‘% as a group, other partners are ready to help whenever you need help with
thing.” Participant 2, Bader, said as a further remark, “I like better doing it by

yself. | prefer working together in a group first and then, I prefer getting to know it

by myself.”
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As it could be noted, during the focus group interviews, most students stated

that the learning together group activities allowed them to learn quicker and t

more knowledge for testing. The students also indicated that they I@nore

reading comprehension skills due to the fact that they were in chard@%structing
and helping their partners. Students also pointed out that they learned to work better
with different students in the learning together groups and tha%ewews of some of

their classmates changed positively due to involving ing 'together group

activities. .\d‘
?, N

learning together instruction on improvi L{ dua‘[eg",z~ reading

Jlews n@t‘gned by the
ing t@ﬁer instruction in

comprehension achievement. The many E
participants pertaining to the effecti% using lea

enhancing students’ reading comp ion pero\m

for higher education EFL pro@

other various areas and diff?b ma!r nd also s@t that there is a commitment

to the continued use o INg together as e{‘f Ive classroom strategy.
S

The Fourth Th@erge nter TéwQQuestion 5:

-~

oﬁ_[{\db a broad foundation
N

lying Ié?mng together strategy in
&

(4) Learning EFL readi oﬁnp@ension is more fun when students work in
N
ing tog Qups. ‘é\
Y-v
estion 5 of the inter@f guide asked participants if they enjoyed the use of

IeE’ together instruction in their EFL reading comprehension classrooms. The
int

iew question stated: Do you enjoy learning EFL reading comprehension more or

ess when you work with a partner or group?



226

The theme emerged in answer to this question was learning EFL reading
comprehension is more fun when students work in learning together groups. In?’l—
structured interview, participant 3, Eyad stated that he enjoyed learning %\ding
comprehension skills through working together by saying, “I enjoyedﬂ*e as | can
ask for help whenever I need it. In other words, my group partners help me with
any difficult task and I can help them whenever necessary.” V

In addition, Participant 5, Hatem, said as a furth Y:tt'at working in a

group “helps me learn EFL reading comprehension much¥better sinc one in the

mlnkﬁ%‘gent
b &
YF

group is studying and learning together and helping eachwother in pe
required tasks.” \‘.

Y
Participant 6, Khalid, stated furthef}%I like wdérki grou.@br the reason
that you have more than just an idea.”waa' nt 7, Mashafi, als@%nt on to say
“We used to work to@a on r%viig a.ﬁ.a\ discussing reading
comprehension texts and chﬁ r injan We@g different questions of
reading comprehension ercises.” 6

o
When participant \nnal, as asked ‘ﬁe has enjoyed EFL reading

ile wor

ing d'lea&g together with a partner or in a

' 4 &)
ou{&)’ not understand any task or do not

comprehension more

\tated that,

QE “working and learning together in our groups in EFL reading comprehension

class look like making fun and playing with your classmates outside college.”
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Participant 11, Turki clarified his point of view by saying,
“When you study and learn with other students, it is an interesting expe ,
since you do not feel alone. You have a golden opportunity to get &% ith
your classmates and discuss the specific topics in a friendly atmos%
With the same notion, participant 12, Yamen, mentioned that%qd enjoyed
EFL reading comprehension course “more since | was sometimes aant-minded and
distracted and my group partners told me to pay attention to 0% . In the student
or

focus group interviews, most students stated that they e ing on reading

-

Participant 9, Nader, went on to say, Y. \

“I think working together with partw ero

alone since it is much more fun a% and 1
h

S ion

students did not get off

The researcher noted durin
| | eg Lo
reading comprehension tasks as % a he¥. notige b@ with working together
9 Q—
in groups. In fact they enjoye ing toge i stru%ﬁﬁcr as they used it as a means
N
of interaction. Additionally, Rthe course of the o@tion, the students exposed real

(
involvement in doing their ks.(@ nd
about anything e@tha@ading

any student who went astray or talked

Ce

prehension tasks. They were satisfied

4,

NS
and happy wi they were i;;d. (..)(J
Th%cher oted; i tfg‘\&drse of the observation and the focus group
A el 7

5

interv'&s, erent redsons for\/ y the students were having more fun. This could

b§Wamed that undergradth'e EFL students are social by nature. One of their

t concerns is their social life. If EFL reading comprehension is an acceptable

Oans for them to have social interaction, it can hook them.



228

The Fifth Theme emerged from Interview Question 6:

(5) Learning together is a strategy that can be used in teaching othew
skills. %\
Question 6 of the interview guide asked participants about‘%.pomts of

views pertaining to the use of learning together strategy in teachrng er EFL skills.
The question specifically asked: Can learning together strat b sed in teaching
3.

other EFL skills? Describe why or why not? The the rged from the

participants’ responses was that learning together is a tegy| th We used in

teaching other EFL skills. Most participants agreed t arning to rlst _@y can

be used in teaching other EFL skills. In his r to% on, R@Erpant 1,

T
Ahmed, stated, \, é

“Yes, any EFL skill cannot r in isolatio %T)er language skills.
Using learning together S tegy an bIGT 'tfu Iscussions, sharing

thoughts and ideas.”

N o ‘?
Participant 2, Bader, was total vinced.that 43'
“Learning together should e used “ih~ teaching all language skills
because of its y i rep ring a geod,gr te who has a good command of
all four langua Thrs du 30 | an asset in the future workforce
since coope ration e nec y character trait of the required
employees |
Participant 3, st ted t L) er is a flexible strategy regardless of the
EFL subje ar cipapt Ha@ shared the same notion

w thlnl{t eﬁmiu%gether strategy can be used in teaching other
nguage skills. Specifi perative activities can be planned in the light of
nrng together stratégy-to satisfy the different individual needs.”

%Partrcrpant 5, Hatem, also stated that his classmates worked better in their

Ornrng together small groups. Hatem noted that when using learning together

strategy, “students were able to give more creative ideas during their presentation of
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the reading comprehension topics.” Participant 6, Khalid, suggested that though

learning together strategy was only used in EFL reading comprehension co@t

should be used across all other EFL courses. He stated his idea by sayinfs (4}

“I think we only concentrated in this course on reading comprehension, but I
would like to learn how to use learning together in my other urses more
effectively.”

Participant 7, Mashari, described the profits of using I?‘ﬁg together strategy

l

“My group members were working together toWward fa M}. g to
complete reading comprehension tasks assign the instructor. ' ‘_}

in his EFL reading comprehension course by saying,

Based on the researcher’s observation, le

ing together ratng-afforded

w
Qnioxb by QQ&T ng together
the@up, each member

le \Nq@ er /nékcommunication skills
provide a &am[@ how learning together

students the opportunity to achieve their assignedicom

in small groups. To ensure accountab@ch me
mbe

was assigned a role, and each group.

as well. Moreover, Mashari went o

strategy can be used to makN
reading comprehensio ctiwz by saying, I §
s
ou

3 . . ,
“For examplg, my meq\ rs had’the opportunity to interact with each
other. I no w be]neﬁ tal this interpersonal interaction was to all of us.
Due to learfing tog

egy, \ﬁ@ ere able to develop friendships and
social r. ﬁ&b*ns ips rpu ter tajn hen we were working alone.”
'

M%i’s' ommentsde ons@;&d how learning together strategy can bring
w er rézga sg” of é\school subject matter being studied. Some

studen
e s et i S—
par, thought that whll's&éarnmg together was a positive teaching strategy in

o

t p memmbers were engaged in each

%ading comprehension course, the instructor played a vital role in applying this
& egy effectively. Participant 8, Mohannad, indicated that learning together strategy
played an important role in the EFL reading comprehension course and this of course

could apply to other EFL courses.
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“Learning together works well when it is used as a part of the EFL reading
comprehension course and when students are used to working together and
know what outcomes are expected of them.”

Participant 9, Nader, also mentioned that the instructor’s method was ¢ s%\o the
learning together strategy application success. N

“I think learning together can be used in teaching other EFL'skills and other
school subject areas if the instructor can arrange studenwroups based on
their individual differences, their abilities and their nee%nd provide different

needs.”

activities that cope with their abilities and satisfy t J '

Participants 10, Rayan, 11, Turki and 12, Ya com Witively on

L ]
the learning together strategy’s usefulness. Rayan imdicated that “C II'g.e\ eﬁgnts
should be offered opportunity to work and lear er % ’ Tur@ﬁoted that

he used learning together strategy in EF di coﬁ'\preh sion G@Se and added

that it can be used in other EFL CON stated th ‘EF@udents should be
of h(&)urse, subject area or

prepared to use the learning togeth‘;jtegy @3
| | 0 S
subject matter they are learning “« Q-
N\%
In reference to the aness tl learpi to@er strategy, Yamen shared his

sy N
experience by saying, %g toge}h Jgg}% useful teaching method that can
es\a

be used with an M couvis ased their positive responses about the
N N

usefulness of Mg ggth S rqte%g_there was a clear consensus among the
'

participan t as a strategy | rni@bgether could be useful not only in teaching
EFL r WOmpreﬁeWorfcoqus,\but also in teaching other language skills as
: ? N

w ool subject areas. \‘:'3

Oe Sixth and the Seventh Themes emerged from Interview Question 7:

(6) Student help-seeking strategies were widened due to learning together

instruction and
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(7) Participating in learning together activities produced secure learning
atmosphere and positive student interactions. Y'
Question 7 of the interview guide asked participants: Describe @feels

working in EFL reading comprehension alone versus working in a gro 0 themes

emerged in answer to this question: (a) Student help-seeking strategR'ere widened

due to learning together instruction and (b) Participating in le gether activities
*z;ts,

produced secure learning atmosphere and positive student

Participants indicated that they noted many c es i erpersonal
interaction and in the instructional environment e nﬁp _ﬁmentmg
learning together strategy in the classroom. nth\rﬁh' d bej;ﬁ,z~ widening

_ X
student help-seeking strategies and posﬁE t mM\ractl s du plementing

learning together strategy in a secure\ environ W@ng student help-

seeking strategies referred to dlffe in the ?tic' at_kt‘s\mteracted with each
N,

other during learning together %tlvmes, wheéreas @t?ve students’ interactions

referred to changes in St% ehar S al es from implementing the

strategy. uj :'
of W|Te \st

Some exa uden %1{) seeking strategies included more

opportunities fomseeking he eers <':r'ng participating in group learning and a
T &

greater focus, on ) Sﬂ:d%;) positive interaction increased face-to-face

interacti % stud aad onml\ ed a greater ability to allow students to progress

at t i n pace. Student poi\@\gé’ interaction included participants’ beliefs that their

Ie? together group activities were more effective, students were more engaged,
ab

ility students had greater opportunities to shine, and higher ability students

ere provided with more challenges.
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Student help-seeking strategies were widened due to learning together
instruction was the first theme that emerged from the seventh question?ﬂe
interview. Student help seeking strategies had been broadened due to t@rt in
learning together activities. Before taking part in learning together acﬂ* students
used to seek help from their lecturer. At the end of the first semestew 2016/2017
academic year, and after exposure to learning together instructi Nents used to ask
their partners in groups for help. Participant 1, Ahmed, de %

e 1hanges that had

been made in their help-seeking strategies in their readin Lehension

classroom as a result of using learning together strate

N4
. | S
“Since implementing learning toge ‘.i y E@-' reading
i e‘%%gamon s’lQ'dents. In the
actiop bet tudents, and
ed difficulties in

we fqgT
P, t@ er involving in
er_er elp whether inside
A

e
f S

students are assigned specific rol

doing any task, we used to am
learning together instruction, we us

or outside the classroom ”
elt “s 1sﬁed<<%y working with his other

Additionally, Ahmed sn% he
\ \

ausl e could “help others with their questions,
w

answers and discussio%\ that “it wa 1})![ <Z for me ” to work individually
because “every t@)ﬂ( 01] a\-ng co ension skill, I don’t know what to

do.” He explaiw rthe
reading coareh sion fnow; Oﬂ:inq_}ogether during the reading comprehension
m

N
course % y ofe 1’;1 mg_ better than working alone.”

Aticipant 2, Bader, Q&l}? that his individual learning had changed in the

se xat he stated,

0 “I experienced working together with my group partners in the EFL reading

classmates as group mem

P ex@ and amazed to find myself fond of EFL

L W

comprehension classroom via learning together strategy which provided us
with opportunities to help each other and to get engaged in learning together
activities.”
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Participant 3, Eyad, added, “We got engaged when learning together strategy was

implemented in my EFL reading comprehension classroom.” Eyad talked?ﬁ'ﬂt

himself as an example by saying, (f}
ear Hg t

“I used to be shy to read before the class, but after the learning together
instruction, | found it less embarrassing to read, ask for helwme ideas and

participate with other partners of my group.” \)

Participant 4, Hamad, also noted that help-seeking strategi nged in his EFL

reading comprehension classroom after using learning togetherfinstr c'lon

{ .

“Our asking for help methods have
comprehension classroom after using learni
in which our instructor asked us to work
duty and to ask each other for help whe

hang inf my, Le reading

ether as a te cf"r:&h@tegy
e

er in small grgups o same

facedny o acles\.’j"('~

hangg@&r individual
activities to group activities when deali %w’h readi pr@!ion skills as the

focus of the learning process was c@%)rative Wan r)@idualistic. Participant
- - - - - - \ -
5, Hatem, described his experi alnmﬁ the rer&%%@tween learning together

in groups and alone by sayi \

s
“In learning toget ups, studen cdnc@heir tasks easily, and their tasks
(6]
th the

are done fairly by each one i ub.@:dents can move at a pace that fits
their individwal differe %&L{ élpof their high ability peers, students

who are &N ity can be able t éleaders or major contributors. High
ability s% ere le fé‘,ﬂping their low ability peers.”

!
t6, Khalid, n d{ha(_r‘;i? asking for help approach has changed from

asking the jinStructor” l,ng his;‘grtners as a result of using learning together
straﬁg&halid stated that hi@ructor created more “mixed ability, mixed learning
S \d mixed social group groupings and asked them to work together and help
ach other whenever necessary.” Participant 7, Mashari, expressed his own
atisfaction with working in learning together groups “It was a great experience to see

ourselves taking ownership of our work, helping each other and learning from each
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other.” Participant 8, Mohannad, noted that group work took up a significant portion
of their schedule timeline. “Learning together allowed us to work and learn t?ﬂ!r
over a long period.” This allowed Mohannad to modify his style of indivi \ming
to learning in groups to accommodate the needs of his group partnerfxs able to
see my group partners work together and help each other do different simple and
difficult reading comprehension tasks.” V

Participant 9, Nader, also reported positive outc ;wo,king in groups

compared to working alone after implementing learnifg, toge hewy. Nader

s a group '0_1&9% each

other face hardships of our work as a team. Partiei 1Q{ oted{b}t~ learning
A4

stated, “We were encouraged by the instructor to

together strategy made the process of EFW aimpr ensm%ming “much

easier as students taught and helpedNaler.” However, ipant 11, Turki,
A
mentioned that there were some >(E’a @39 Q\oresentation deadlines
| | &
when using learning together \ y. 43'
“I have to prepare ing comprehension S presentation using learning
together strateg under the pressure of tiqie. Assignments were also an

additional burdefdeveloped” » ,'%

Some stu@ntmnkd i stud ocus group interviews that they used
to text each o Nn u ing

5 F

=)
@

&

ing c@hension questions or call each other on

Wers-{of‘f campus. This was clear in participant 12,

>

€
AN\ A
en | worked togethbmith my partners in a group | used to ask my partners

E\or help. We used to text each other reading comprehension confusing

questions or call each other on our mobile phones whenever we were off
campus.”

rior to the learning together treatment students used to express themselves by using

the first singular pronoun “I.”
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A very clear example of this was participant 12, Yamen’s saying,
“Frankly speaking, before taking part in learning together instruction g
comprehension classroom, | used to work alone and study hard ev N t to
make sure | understood the reading comprehension text and if%z any
confusion, | would write down the embarrassing questions to ask thedecturer
the next day in class.”
At the end of the semester and after being involved in learning together
activities, students used to express themselves by using the ﬁ?ﬂu. pronoun “We.”
This was very common and obvious in students expressi as those mentioned

by participant 12, Yamen, .\d,
Y

d to get t]‘er fo')study
reading comprehension skills,” “It doesn’t matter what groups I h .xbeen in,
we have always been used to working well. Re ss of the level of

her ougi”?'

e que%ion about how it

in_Q%ps, participant 6,
A

Khalid, stated, ) Py
9 Q—
“I believe it has been%% nt, Wwor@@alone, you simply get the
t, and

task, then you wor

wa working together with partners in
groups, you wilb.already have to w. in i ttle bit because your partners
could help you dea what th out.”

as
2 F &
Participant 9, Na‘@ed thtt \"ers Wééﬁg together with partners in groups
because you caniget mere le Eategtél%d study skills.”

¢
Ge y speaking, st nf'he@?s)eeking strategies have been widened at the
NN
end of % ster & ?osure% learning together instruction in comparison to

the hﬁhing of the semeste@é components in the theme help-seeking strategies

le \le affirmation that learning together activities stimulated students to help each

d and search for additional materials to improve their reading comprehension
earning.



236

The second theme that emerged in relation to Interview Guide Question 7 was
that participating in learning together activities produced secure learning atm e
and positive student interactions. Communication in the course of Iear@ether
activities creates positive student interaction. At the beginning of t ster, the
researcher noted that all group members exchanged mobile phone nWs to be able
to communicate with each other whether inside or outside the?r_ m.

As a result of communicating with each other, felt secure in their

learning atmosphere. Regardless of the answers ment b p!?b’cjdt‘s, i‘tzl/vas
clear from their responses that they felt that the learfing togethe rde@s an

important positive impact on making the learpi virKFGe ch ‘QQ‘E secure.
. _ : X
Participant 1, Ahmed, felt that the learni t sphé)? wasyimpa ositively by
learning together strategy. \ S

“Working together had a pO% impact\the le rm_g\atmosphere in which
all group students felt sec%w n thelr assi duties in order for the

reading comprehension e completed.™ 43-

=9

O

When asking him \Y\#elt,i ork Aa partner or group, Ahmed
i

is cla'y'

yin BA simplifying information and ideas to
ol &
, asked it feels working in EFL reading

rsus in a@u%p, he responded, “Of course working in

comprehension @lone
QK g
groups wa ch better tha kf:m@ne as my group partners helped me with my

readintiw ensio i ;whggl\ was struggling to guess new vocabulary” and

“thi urse made me feel '\u/re in the EFL reading comprehension classroom.”

Ba? so noted that working in a group made him “feel comfortable that my group

Q ers were there for me when I didn’t know the answer to a question,” but that
hen working alone, he had “to do how it how I thought it should be done, instead of
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being told how to do it.” Bader also expressed his feeling of that in the focus group

interview by saying, {

“By working together I felt very comfortable and relaxed whe% my
group partners for help. Before that | used to be confused, scaredjyembarrassed
and shy to ask the lecturer for clarifying any ambiguous questions.

Based on his close observation of the students’ interaction W% each other in
the reading comprehension class, the researcher noted that co 'Mcommunication
among student group members during working toget erfclrmmg required

reading comprehension activities helped with stu rea mg rehen3|on

learning. { ' _\
In describing how it felt working alone versusYng g \Mt\a er oky' a group,
participant 3, Eyad, said, %\

“When you work alone youm/ not able e@ d every task or
answer any exercise and as a result¥o rg:{(:aq b_e\b When you work
together with partners in u p, youscan}as r*help to understand
everything in details and e easier fo u to interact with your
group partners and achi her rade mt alsec earning atmosphere.”

Additionally, Eyad \1 M @ interview that he felt that

ed in
j oY
there were no worries tructo Jud e entsHe explained,

“Through unicati n other p partners, students felt that they
were freefof the“ins mba Ing comments or passive judgments.

nevglgf questions without any worries or fears
Partlclpaanad labele

really S an working W1th @tner or in a group.” Hamad explained it further,

ne as “much more struggling, and it has been

y feeling towards r\mg comprehension at the end of the semester is now

uch more positive than it was at the beginning of the semester. At the

beglnnlng of the course | used to have negative feeling toward EFL reading
comprehension.”

articipant 5, Hatem, also pointed out that he had obtained much more confidence and

felt secure in his reading comprehension study due to working together in groups.
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“With the positive interaction with my group partners, I have gained much
confidence and felt secure by taking part in learning together activities; I am

looking forward to using learning together strategy in studying more adw
reading comprehension courses in my academic future”
In describing how it felt working alone versus working in grou , P |C|pant
6, Khalid, stated, “Working alone is a bit harder, but working in gr a b1t easier
as there is always somebody who is ready to help you neyer you need.”
Participant 7, Mashari, reported similar attitudes toward osmve impact of

learning together strategy on the students’ interaction le ml@here

“My group partners communicated wit and Tred
responsibility for their work. They worked in small uﬁs_giro were
able to work better in a secure learning envirenment. 2 \'e

Y
\mg and learding together

cha

10 algk ashari also stated

AN

rehension has chaﬁged significantly.” When

Mashari also indicated that he “has felg}’
with partners in a group and “it has been mo gin ’(&nd “kind of hard
to solve” working and learning EFL readin co he
“My attitude towards EFL readin %

participant 8, Mohannad, wa to de hovyﬁf*‘felt working alone versus

working in a group, he ysa ing, I
4

“Working alone is en o %cour shoulder as you are required to
do everyt n working together atmosphere, you can do
somethm rtn mething else which makes it much
easwr O

@

P 9 that EFL reading comprehension is much
eas1e 1th a group as @. have other partners who are ready to help you
W, ver you need help.” Inhﬁ description of working individually versus working

a group, participant 10, Rayan, replied, “When you work alone, you feel like lonely

helpless as it may be difficult for you to ask other classmates’ help if you cannot

make head or tail of any confusing exercise. But if you work together two, three, four
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or five partners in a group, you can help each other facilitate, get over and work out

any embarrassing exercise” Y'

When asking about how it felt working alone versus workin @oup,

participant 11, Turki, said, “By working in a group you are able ﬂ&cuss your

answers with other classmates, and when you work individually, it Icmke a kind of

privacy.” In addition, Turki commented on how he learned group partners
\&

and how they could teach each other by saying, “I worke up' I used to teach

other partners how questions could be answered.” .\d‘ Y‘

ith other patnérs @/ided

e a% i the\&)ortunity
T

eir @)iperl ce an@ir ideas with

their classmates. During working together, ;Jdents use co@nicate with their

group partners before communica%vith theh'rs&m Nﬁ his reaction to the
": y N
@

I
question regarding describing felt workifg«“in @: reading comprehension

The researcher noted that students’ contacti

them with the environment suitable for feeli

available for students to share their knowl&q&)

alone versus working wit)Y\gne]o grom@articipam 12, Yamen, said,
“Whenever I decide t% my :)‘ n, | eel | . There is nobody there to help

¢ &y
me overcome an;@ng s@ut whﬁeﬁwer I chose to work with a partner or
group, | feel se&d d co i:.” egyn stated this further when he mentioned
s ¢
in the focus,group interview 4 (j')
NN
y ny¥memb the grd% was confused of answering any question, he

check first wi othg'partners in his group and if they didn’t know he
uld ask his classm &}ﬁ other groups. Just in case of students’ inability to
\Vork it out, he would ask the instructor.”

% added,
Q “In my point of view as an undergraduate EFL student when | could not

understand anything | used to ask the lecturer for help. When | worked
together with my partners in a group | used to ask my partners for help. We
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used to text each other reading comprehension confusing questions or call each
other on the cell phone whenever we were off campus.”

Additionally, Rayan indicated, “When I could not get what other p Ye:e
saying, I used to ask them to repeat and explain for me what they we& .” This
shows that students who were exposed to the learning together i jon became
independent learners and were not dependent on the instructorw sole source of
knowledge. The researcher noted through his observatio hawo?introvert and shy

students engaged in class due to learning t tm% constant
. @

communication and positive participation in learnin ether activitie L}Y'

4

It was noted that students’ communication within th}r ding co hension

. 9 NV
classroom extended to out of class communication betw ents. jtll'@‘ents worked

together outside of class to study reading @ﬁen i ‘:1\ <<
The Eighth Theme emerged fro tavi ues 8: c,}

(8) Future use of learnk ether gy @d yield better students’

N
achievement. ? I l 0'%
Question 8 of the i&rvie@ ske rticipants about their intentions to

use learning togej‘qtr egy@classrgﬁs in the future. The question asked: If
N

you were an ﬁ}ad' co?}éns' nstructor, how would you organize your
classroom% students gan/leara~the most they can? The primary theme that
N

participants’ reQR?Tses in relation to this question was that they

=

emerg;s|I
exw that their future use (}learning together strategy would yield better students’

ement.

Q Participant 1, Ahmed, explained that if he were the EFL reading

comprehension instructor, he would arrange his classroom “into groups to work
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cooperatively and learn together so as to help each other in overcoming any difficult
task,” in order for all students to do their best. Participant 2, Bader, echoed avﬂr
statement, if he were the EFL reading comprehension lecturer, he wou@ainly
have them work by themselves and in groups.” When he was asked a when he

would have them work in groups, he answered, “When I get to knoq what they are

doing.”
Participant 3, Eyad, noted that learning together ;por ant when there
were individual differences in student proficiency leve ad Is.o\wdthat if he

'Y
d have m d’:ni{%ork in

groups in order to help them acquire better learni co% ter t%x'working

T
skills.” Additionally, Eyad, “would blend EW oﬁﬁwent dents-@'h the medium

and high proficient ones, so the low M students d a@e high proficient

were the EFL reading comprehension instructor, he ¢

—

for help whenever needed.”
ays stay exposed to new

Ha as asked if he were in the

if he were in the posifi EFL=teading instructor, he explained,

“hwould not like to fo Qﬁem to work together in groups. I want them to feel

Nhat the decision of working together in groups is theirs and is not imposed on

em by other authority and this what the instructor has done with us when he

said, “Well, if anyone does not want to work with other partners in groups, he

can work alone and go to the other classroom that does not apply learning

together instruction.” I will do like what the instructor has done and let
students do what they like.”
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If participant 6, Khalid, were in the situation of the EFL reading instructor, he
“would prefer working in groups to working alone.” Khalid explained that as W
learning together went on to yield positive effects, he intended to use % tegy
wherever and whenever possible. Khalid would bring together his ¢ oom “in
groups, and | would ask them to work together for 30 minutes wnh%’ent partners
and with different EFL reading comprehension tasks.” Partici asharl shared a

3.

similar sentiment. If he were the EFL reading compreh str’;ctor he would

“have students work and learn together with their part in § or%%g or
twice a week.” l _\
Participant 8, Mohannad’s, answer p et@qmde by

ehensén\lY;structor he
w, @Mum and higher

proficiency students to make |C|en p{%lr low and medium
proficient partners.” Mohanna%ed h’l’s point of vi chg/saylng,

“I would let my st voritéspartners to work together in a
group if they are. int ste ouI l o@ work together quietly but if
they started to se, Id have't rn them one, twice but if they do

participant 3, Eyad. If Mohannad were thew adi

would “put students in small gro wah include

not listen to my ings I kt to work by themselves silently in

order to ke r cont:

Part|C|p 9, ? tha use of learning together strategy could
be tied to en {Ia@ indicated that if he were the EFL reading
comp on¥instruct ‘awoulﬁé\do my best to stimulate my students to do their

ore putting them 13\ oups.” Participant 10, Rayan, indicated that if he

WE\ EFL reading comprehension instructor, he “would put students in groups, but
ys | would give them the option if they like to work in groups or work

ndividually.”
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Participant 11, Turki, noted that learning together strategy would help increase
the effectiveness of learning groups. If Turki were in the place of the EFL w
comprehension instructor, he would put “The students in mixed groups. E%\hese

groups consists of weak, intermediate and brilliant ones so that the M'M students

can help other weak and intermediate ones.” i
As a final point, if participant 12, Yamen, EFL reading
comprehension instructor, he would “let students choose t p p rtners.”

Yamen explained,

“I would put students in groups and switch th ound gve s‘io_lkf"but if a
student worked well and felt comfortable relaxed ith one partper; | think
that this partner could be their partner res sions.all over the
semester. | will pay attention to how that wor KB& it d é%'not work, |
believe it will be my duty to help to tH?II’ seats and.é( eir work by
themselves for the rest of the sem

(<

During the focus group interyi ew, n ICI sti hat using learning

together strategy in their futur F reading c reh@lon classrooms would

improve individual achlevem&\ rt|C|pan meisiétfated that the future use of
learning together strategy %IS EFL! futu Would help his students to
become mdepen ent thla ers.” a ader believed that “learning in a

natural social set hke th. l g tog%e;% setting, would stimulate his students’
| 1 O
higher order tﬁﬂjl sk ) (J"')

P rticipant 3,'.EDad}u ge \that if he were in the place of EFL reading

comms n instructor, he v&ﬁ. use the learning together strategy to improve his
N

> academic achievement. Being used to working better with other students was
topic of Participant 4, Hamad’s response, “if I were the EFL reading
prehensmn instructor, |1 would use the learning together strategy to help my

students achieve both academic progress and positive social interaction.”
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Participant 5, Hatem, made a similar statement that students getting used to

“working with their group partners to achieve successful outcomes” was an im t

element of the reasoning behind his future use of learning together strate@were
the EFL reading comprehension instructor. *
Participant 6, Khalid, was very direct in his answer to Interview Question 8, if

he were an EFL reading comprehension instructor, he wou%s& arning together

l

“By using learning together strategy in my re 'Mrehension

in
classroom, I expect an increase in my studen§’ achievement. stu&ent\??yvill

instruction since he thought that

feel more comfortable, more active, more su ful less str ed a§ih3y can
learn from each other and help each other.
’ % 5

Participant 7, Mashari, stated, 2 \ 5 X~
“If 1 were the EFL readin c%sio i ctor, dewould apply the
learning together strategy N lassroom off@my students the
can |

environment in which they, n ac r.for help while giving
assistance to other group L!?s to he i e applied successfully
in my EFL reading compre ion classro &

“
‘ &Y

Participant 8, Mohannadiadded, ° re st\ nts will be in a hard need to
know that the real future %rld requiresythat @should live, learn and work
E ) '3 '
together.” C}’

Particip@der, @t W(@og together is an important skill for EFL

!
¢
students who %angu ge barfiers. S u‘H?nts can benefit from being used to working

%v y . N . :
togetherin ps. jf ar }Jant].é\Rayan, were the EFL reading comprehension
inst%he “would put stude{iI;E: groups, but always I would give them the option

i Nke to work in groups or work individually.”
it

ionally, participant 5, Hatem, explained,

0 “I would not like to force them to work together in groups. I want them to feel
that the decision of working together in groups is theirs and is not imposed on

them by other authority and this what the lecturer has done with us when he
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said, “Well, if anyone does not want to work with other partners in groups, he
can work alone and go to the other classroom that does not apply learning
together instruction.” I will do like what the lecturer has done and let s S

do what they like.” \

“Would put students in groups and switch them around every'§ession, but if a
student worked well and felt comfortable and relaxed WW artner, | think
se

that this partner could be their partner for the rest of ons all over the
semester. | will pay attention to how that worksg Buthif it does not work, 1
nd

believe it will be my duty to help them go to thei clo their work by

themselves for the rest of the semester.” \d
X

As a final point, participant 8, Mohannad, stated it futher by saying, ' C}

“I would let my students choose their favomte partners fo work t er in a

group if they are interested. | would a to Kk er quietly but if
they started to make noise, | would have t@ warn %Nme, twi erut if they do
to m‘ork them@es silently in

not listen to my warnings, | will
order to keep the classroom ungelg . &
The comments of both the se
interviews participants made it cI%t tr}q ire plecagreed that the future use
h

Participant 12, Yamen, on the other hand,

views™ and focus group

o

-
of learning together strategy ir EFL readi conmﬁ‘efhension classrooms would

N
improve students’ leagming %tcome So lpa@ants focused on the benefits
e in}

students would receiv rms-of getti g{l@,to working together, while other

participants focu@ne @he strategy would offer in terms of improving
N
learning outc@d individ ﬁie\@%ejnt.
In %ight themes' emer elated to Research Question 3, which asked
’

about S%aduate E e{pe@éntal group students’ reaction to using learning
er

tog& strategy in their EFL\réading comprehension classroom. The eight emergent

which were drawn from the participants’ answers to questions contained in the

Oerview guide for both the semi-structured interviews and focus group interviews are

organized according to Interview Guide Questions and summarized in table 5.1.
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Table 5.1. Interview Guide Questions and Emergent Themes Summary

Interview Guide Questions Emergent Themes \z

1. Describe how your EFL reading e EFL reading comprehefsi
comprehension instructor helps you work instructor provided centinui
with others (when? for how long? how many support during the ing together
times a week?). What’s it like? instruction sessions.

2. When you work with a partner or group, how e No clear theme regarding
do you know what to do? How do you know roles played by participants.
who does what? »

3. Does working with a partner or group make e Learning,EFL reading
your EFL reading comprehension learning compreh Kills is much easier
easier or does it make it harder? How do you wh rking in | arnlng together
know?

4. Does working with a partner or group help
you do better or worse in EFL reading

|ng |n lea er groups
readl

comprehension? How do you know? omprehens n Skl Ie,armp
5. Do you enjoy learning EFL reading rning E %
comprehension more or less when you work comprf}e oni ore fQ. hen
with a partner or group? studen i earm.% ogether
? QVQ&J
6. Can learning together strategy be used in i togethe %trategy that
teaching other EFL skills? Describe why, d in teaching other EFL
why not? N
7. Describe how it feels working in EFL . udent Relp*seeking strategies
reading comprehension alone vers work| \ ed due to learning
in a group. t uction.
0 A% P ?bk;ipating in learning together
% ¢ acti produced secure learning
a here and positive student

I‘aCtIOHS

8. If you were Y‘F ading| | éﬂture use of learning together
comprehension instructor;. how would yo ( 0 trategy would yield better students’
organize your cla o'that stud tsc achievement.

y can?

learn the most the (Q
\ L/

NI7 o

no Nabl nist tﬂ)&nﬁjealt with the support students received

from thelr@)r in/relation togée\&dlng together strategy and was derived from
partici a swers t e irst Q‘terwew guide question: Describe how your EFL
mprehension mstru?t%? helps you work with others (when? for how long?

any times a week?). What’s it like? Participants’ responses indicated that

tructor’s continuing support on the use of learning together strategy was frequently

provided during the whole sessions of the EFL reading comprehension course.
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The instructor played a prominent role in providing such support when
applying the learning together strategy. The second theme that emerged was W
from participants’ answers to the third interview guide question that %\30%
working with a partner or group make your EFL reading compre learning
easier or does it make it harder? How do you know? The secondtheme was that
learning EFL reading comprehension skills is much easier wﬁwing in learning

l

The third theme that emerged was derived from arti ipronses to

together groups.

the fourth interview guide question that asked: Does ing with rtﬁer_ér)\group

help you do better or worse in EFL reading q\ de\%.l] know?

T
ts en@ed in, they all

im@/ d EFL reading

d@)m the participants’
N

Regardless of the EFL reading comprehen

~
made it clear that working in lea %
comprehension skills learning. T%rth the\&rger
responses in relation to the fi@/iew uide uesti@‘k?at asked: Do you enjoy
N

learning EFL reading com @you work with a partner or

on l
group? Participants n learning E rjeau@ comprehension was more fun
$ ¢ &
when students wc@earni[\g\g@h .
The ﬁft%n eme the@%‘icipants’ responses to the six interview
¢
guide questi c@ asked: Ca Ie{rni@‘;?ogether strategy be used in teaching other
% NN
EFL skidls% Describ

.‘Nhy ? Participants widely supported the notion that

N

Iearnhm)gether is a strategg@rét can be used in teaching other EFL skills. The

st Xt sixth and seventh themes emerged from the participants’ answers to the
eventh interview guide question that asked: Describe how it feels working in EFL

eading comprehension alone versus working in a group.
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Participants strongly believed in the effectiveness of the learning together
strategy in widening student help-seeking strategies as well as producing?ﬂ'e
learning atmosphere and positive student interactions. The eighth inte('@j uide
question focused on the future use of learning together strategy in reading
comprehension classroom and asked: If you were an EFL reading¥comprehension
instructor, how would you organize your classroom so that st ts can learn the most
they can? When asked how learning together would be their EFL reading

comprehension classrooms in the future, the participant ied igwx and had
limited commonality in their responses. However ed in the gi tﬂ Kér}?the
participants were all in agreement that the f e o% [ oge@' strategy
would yield better students’ achievement. V “\ é‘?
S S
NN

5.6. Observation Findings T ,<\
f )

Merriam and Associat stated tha b'ser@ens “represent a firsthand
encounter with the phenomY\gintle " (py13). @t much better understanding
of the EFL reading co% ion cl‘g roo f‘ 6erhbesearched, two classrooms were

&

observed by the wr for f readi{.é-éomprehension lectures of about one
hour and a halqu ture: t claé}%ém applied Learning Together strategy,
‘
:Hd ’

lassroom,.d rﬂ')t @;?y Learning Together strategy. Instead, the

while the sgco
% "
second éir} used itio‘ént.i\lecturing instruction.

A@ first observed cla ﬁ% was a classroom in which the Learning Together
@was implemented. There were forty students in the classroom during the
bservation. Students were put in eight groups of five. The lecturer divided the session
nto three parts: Directions, activity time and presentation. The directions part was

lecturer-focused and continued for the first 20 minutes of the session.
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The lecturer began the session by distributing one-page hand out to groups of
students to decide who does what and define each group member’s role, iWr
words, the group leader, the group registrar, the group timer, the group p@ and
the group participant. The students were working on previewinf& for that

particular session. The lecturer presented the targeted reading“%comprehension

{

previewing skill and stated exercises essential questions.

The lecturer gave an exemplar to simplify the t xt, re lecturer and

students discussed the reading comprehension text. Up
students were assigned their reading compreh n tas trki[\"%ading
comprehension textbook, and they got back to theirseats.an d ind.iyﬁually for

K =
10 minutes. After 10 minutes, the lecturer e sm\den 0 wodé?f eight groups
of five. \) é
During the 30 minutes acti\ﬁuj"ne, the \HM f rv@\d eight groups of five

inishing n‘1plar, the

N
and started to talk about the al%ney Q)t wheén«the rked individually. After
they discussed and decid \H a swer, they~divided up the work among

themselves so that e\% had ?’I%Jtéa'ciﬁ&)up members decided that one
NS 7

student would riﬁe\com;’r n tex (ehe would discuss and explain the
answers of the w S, O '

#
and one wo resent and sho tiéw@_r‘:laor the answers.

set théstime, one would write down the answers

NN
stiidents W ?kin%@ether in groups while the lecturer was walking
aron writing down h@ﬁservation notes on the students’ interaction and

participation. The 30 minutes presentation part was student-centered. During this time,

e'students presented their work and answered questions in groups. Finally, each
roup presenter student came in front of the class for presentation and answering any
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questions raised by other groups’ members. After all the groups’ presentations,

students made comments on each group’s work. Y'

Data gained from observation sessions were written dow@ the

Cooperative Learning Strategy of Learning Together Observaﬂ&ude The
cooperative learning strategy of Learning Together skills being frequ ly observed in
the course of the EFL reading comprehension course classro |es and lectures
included positive interdependence and face to face promo in ract'on Findings of
the observation involved 90% students’ sharing in 5 namely,
positive interdependence and face to face promotive interaction.

Forms of inside classroom studen ring\ iots anQ} activities

distinguished were those of student disCussions, \Mirkin togei@m gathering

information and writing down it. The\aer, as the

one of the groups telling his partne tthey neede $

the group went on with the% Thzﬂ was? an o@e s example of positive
N Q

interdependence among the? ental'group
The other class% erve th s{aa@r was a classroom which did not
$ &

erve@o ed a member of

Cﬁ@hSh their task before

apply Learning T r stratelg t|||ze @:ddltlonal lecturing instruction. There
were 40 stude in cla 'or th rlod of the observation. The classroom
was quite t wh Ie i e&cq&t} or when the lecturer explained the skill or

NN
asked t udents td '5 the q@stions. The students stayed at their individual

sea ver the lecture. The@rer divided the lecture into three parts similarly to

th% ning Together strategy, namely, explanation for 30 minutes, individual
ity time for 30 minutes and feedback for 30 minutes.

o The lecturer started the lecture by asking the students to get out their EFL

reading comprehension textbook. The lecturer started his presentation by asking some
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questions about previewing skill to warm up his students. Then he started explaining
the skill in details giving more examples from the textbook and asking the stu

answer the questions individually. During the individual work actw@ the
lecturer walked around the classroom informally assessing student nswering
their questions. The students were given about 30 minutes to womwdually on

their tasks. Some students did their tasks very fast and sat % eats bored with
nothing to do. ,

After 30 minutes of independent individual work™i 30 rQ%r'rute
feedback time. During this time, the lecturer aske h student srb\&mm his
completed exercises. This went on until every ad |!t shode lecturer

his answered exercises and get feedback. While t S waﬁgoi on so@tudents were

off task; students were seen playing heDmobrIes, wi %ing nothing, and

laying their heads down on their se@) \Y

‘% Aj ‘&
5.7. Chapter Summary I %\

This chapte:r pr’nde@ data analysis phase of the study,
including observ@drvr@rvre focus group interviews. The results

\
discussed in this te reyea ‘gll alts'g.re’r to the third research question: How do

undergrad L e ye aI p students experience using cooperative

Iearnr: y of L mg‘ﬁ'ogeq'rer in EFL reading comprehension classroom? The

cl observation reve&lg? that cooperative learning strategy of Learning

%er was employed with commitment in the EFL reading comprehension

OSsroom instruction. Also, the classroom observation revealed that students worked

actively and cooperatively in Learning Together groups.



252

The semi-structured individual interviews and focus group interview
revealed that the Learning Together strategy allowed students to be actively e )
to learn from each other and enhanced their learning of reading comprehﬁ'ﬁw\kills
and critique of the work of their group members. The themes em@&from the
interviews revealed that the cooperative learning strategy of LWQ Together
played an essential role when students learned from each Ne next chapter,
Chapter Six, provides a summary of the study, a discuss %

relsults relative to

the existing research, an examination of the implicatio the fres gnclusion

Y'
and recommendations for future study. é J ’ _\C'}
b 4
% g



