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ABSTRACT

Proficiency in English speaking is one of the essential requirements for EFL
to succeed academically and professionally. However, many Libyan undérgraduate
EFL learners commit various mistake in their English speaking which dis their
poor proficiency. The problems are attributed to various factors whichjinclude poor
teaching method adopted by their teachers and the students’ lac otivation.
Therefore, this research explored the Hybrid Problem-Based Learni odel, (HPBL)
a branch of Problem-Based Learning (PBL) approach, in motiva ibyan EFL
learners in a speaking course. The research employed the case study reséarch design in
which several qualitative and quantitative data (i.e. _observation, interview
questionnaire, and audio-visual materials) were coll ct&Tﬁ analysed. The
participants involved in the study are 30 first-year unde uage students in one of

the Libyan public universities. The study was cond forva per d OPQ weeks.
Y

inglypwith.traditional and
eek (I-e. cqurse @verview PBL
M the se¢ond week, V@QSSW
e third week of PBL Iesson and
I BL. le$son plans
\s*roQ activ@ based on
i Algle end of each

e png: in a form of

and the student

HPBE"model such as the
The Aajority of the students

materials and process, the lecturer%student

have indicated moderate level of ‘mgtivatio glish.after going through the
HPBL model. Furthermore, tha%s of 'the research %ﬁed various factors that
motivated the students to spe‘x lish in th BL model. This includes
familiarity with the given _PBL Gases r callabor; , tutor support, a—nd class
presentation. These are e%findigs S hat the HPBL model could be
adopted to improve L learners’ pela g performance. Specifically, it is
revealed that the HPBL improved thé in <ability of the students by enhancing
fluency, gramma’;@ehens" ular ‘E’L‘.onfidence level, intonation skills and
pronunciation. T thevresearcher recom s that HPBL model is a worthwhile
model to be adepte motivati nd 1 ving EFL students’ speaking ability in

o‘? '
2.9

Libya. c') L,
S
<
O

PBL lessons. The first week was an introductory
introduction, Library orientation, and group formatio
was taught using traditional approach followed
the rest of the weeks followed with the same al
were divided into 7 stages of in-classroom a
Schmidt and Moust’s (1989) model of PBl, “T

PBL lesson, students presented their possi
oral presentation (OP). The findings“rexeal

participants had positive perceptions and erie@:}fg
ea

.

N
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ABSTRAK
Kemabhiran berbahasa Inggeris adalah salah satu keperluan penting bagi pelaj
untuk berjaya dalam akademik dan profesional. Namun demikian, kebanyal% jar
sarjana muda EFL Libya melakukan pelbagai kesilapan dalam bahasa I%
mereka yang menunjukkan kurang kemahiran berbahasa. Masalah ini diSebabkan oleh
pelbagai faktor, termasuk kaedah mengajar yang kurang baik yang kan oleh
guru mereka serta kurangnya motivasi pelajar. Oleh itu, kajian ini

Pembelajaran Berasaskan Masalah (PBL), dalam memotivasikan pelajar EFL Libya
dalam kursus bertutur. Kajian ini menggunakan reka bentuk Eeny i

dengan beberapa data kualitatif dan kuantitatif (iaitu pemer
mLibya. Kajian ini
BL, ran secara
peftam lah gu

tradisional dan PBL dijalankan secara bergilir-gilir
pengenalan (iaitu gambaran keseluruhan kursu
Perpustakaan, dan pembentukan kumpulan). P
menggunakan pendekatan tradisional diikuti mi
minggu-minggu seterusnya dengan penggantia

bahan audio-visual) dikumpul dan dianalisis. Peserta yan
30 orang pelajar sarjana muda di salah sebuah uniyversi
engenalan _PBL, brientasi
pelajaran diajar

dijalankan selama 9 minggu. Dengan menggunakan m
elaj ah PBL dan
lap peI%-YJengajaran

PBL dibahagikan kepada 7 peringkat aktiw arjah@di luar kelas
berdasarkan model PBL "The Seven Jump’ ust (1989). Pada akhir
setiap pengajaran PBL, pelajar me % i é«; mungkin bagi
masalah dalam bentuk pembentangan n (QP). tan ian menunjukkan

bahawa kedua-dua pensyarah dan%rta pela P n,)@\persepsi positif dan

pengalaman model HPBL seperti®hah d? Sespperanan.pensyarah dan peranan
pelajar. Dapatan menunjukka iti j ah m%ﬂjukkan tahap motivasi
PBL. Selain itu, dapatan

sederhana untuk berbahasa |
kajian mendedahkan pelbage'; fa r)% eémotivasipelajar untuk bercakap bahasa

Inggeris dalam model HPBLWni term terhadap 'kes PBL, kolaborasi
rakan sebaya, sokong . Ini adalah penemuan penting
yang menunjukkan bahaw. I

prestasi bertutur pefajar Liby

béleh, diguna pakai untuk meningkatkan

~Secara us, ini menunjukkan HPBL dapat

meningkatkan kedipayaan bertutur para p r dengan meningkatkan kelancaran,
tatabahasa, kefahamanyper hap keyakinan, kemahiran intonasi dan
sebutan. Olehgitu at disimpu \egb model HPBL adalah model yang sesuai
untuk digun al dalam memoti si@ meningkatkan kemampuan bertutur bahasa

lnggei&/ i y;v): g
S
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