CHAPTER 3

3. RESEARCH METHODOLOGY *:

3.1. Introduction

The chapter is structured into five main sections includ gntr(}tuctlon (section

3.1). Section 3.2 discusses the rationale for choosing a metho ectlon 3.3
iy
explains the research context including the po iofr of the st z’nd_@earch

instruments used. Section 3.4 focuses on data ¢ ion prq{ ich h@l'ves both

quantitative and qualitative data. Finally, i 5 di?fusse the p ures for data
IQ

analysis which also covers the conten method on@ complement the

questionnaire and interview me ho ted in th x/ z<\

This chapter discusses the oIo 0 o'l' d IIection and analysis to
respond to the research que th|T d prese in chapter one. It is therefore
pertinent to recap th% ch qu tion 91“ this/ study and relate them to the
corresponding me employe\achlev m. This study has formulated the
following four ea qu the a mpt to explore the extent of adopting

dr 9

r(g_l)sh as a second language to deaf children in
Oman J'

S
\ N

1. What are the challenges faced in adopting mainstream English as a second language

malnstrea Ium

f&g

#(L2) curriculum to deaf children in terms of :

\a) challenges faced by teachers

b) challenges faced by deaf students
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2. To what extent is the existing mainstream curriculum structure relevant to the

teaching of English language to deaf children in Oman? Y*
AN

3. To what extent is the pedagogy used in teaching English language to Deaf
children in Oman effective?

4. To what extent are the following factors influenced by the mainstream
curriculum being adopted by schools in teaching English as a second language
to deaf children in Oman?

i. Attitude of the school children,

w I Y

ii.  Subjective Norm of the school children,

~ '/ Y

iii.  Perceived Behavioural Control of the school chlldren and
A TN N

iv. Intention of the school chlldren

w i

resea ch % }ihds for data collection
rmélated.in‘the s Specmcally, the study
lji d used;(o/gather data in the form of

N
teachers @iary entries by the teachers

'3
involved. The qual tive meth :e ploye@ investigate the challenges facing

This chapter employs appropri

and analysis to achieve the objecti
uses a mixed research methow

interview protocols/r rdln of th

teachers and st n sch ing n@ream curriculum to teach English as a
l

second Ian dea chil Jn O?ﬁ?n Furthermore, the method examines the

relevance o exw&m st ea rrlculum structure and the effectiveness of the

pedagos used in teaching E h Ianguage to deaf children in Oman (research
e

es1,2&3). Onthe other hand, the quantitative method was used in the form

0 uestionnaire survey to solicit data. The method is used to examine the extent to

hich attitude, subjective norm, perceived behavioural control and intention of the deaf

children are influenced by the mainstream curriculum being adopted by schools in
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teaching English as a second language to deaf children in Oman (research objective 4).
It is the aim of this study to examine the extent of the adoptIQn of malnstream

3.2. Rational for Choosing a Mixed Method

curriculum for teaching deaf children in Oman. Hence to achieve this pr ary objective,
the study has employed a mixed research method (quantltatlv ualltatlve) where
different but complementary data are collected on the same topiér B hhuant tative and
qualitative data are collected in order to bring together the strengths h'fon,?s of

research methods. The mixed-method technique ncreasmg being use&\m most

research studies to expand the scope of and |c t

ta andelewski, 2000).
Proponents of mixed method research, f(( Ie nd PL\{CIark (2007);
ed th@he complexity of

human phenomena encourages t;ggayf n;? rchc') ign. In discussing the

“
robustness of mixed methods ue, Greepe effal (1 E&and Caracelli and Greene

Sandelowski (1995) and Tashakorri & le ( 998) a

(1993) identified five gener oses’of mixe me@s studies: a) triangulation by

converging and corrob% flndlngs dl'ff%nt methods used to study the same

@
phenomenon; b)i@w]entalltyt ugh l@ratlon illustration, enhancement and

clarification o M from one eti‘bd&.blresults from another method; c) initiation
in discove doxe:azyo ra K@dns leading to re-framing research question(s);

e) dev; wt throug theqesults from one method to help inform the other
@wd finally, expandlﬁ’é:%e breadth and range of the investigation by using
t methods for different inquiry components.

0 This study has adopted the Concurrent Triangulation Strategy of mixed method. In

this instance, the quantitative and qualitative data are collected concurrently after which
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the results from the two methods are compared. It is crucial that the results of the two
methods obtained from this study complement each other. The respondentsw
quantitative data are basically deaf children who are the end users of the@a’s eam
curriculum in learning English. Hence their attitude, subjective erceived
behavioural control and intention are directly influenced by the way sehools adopt the
curriculum. However, as these students do not have expertise and s on the nature
of the curriculum, its application, the challenges, the pe e?:

d 'suggestions for

a
improvements, it was imperative to obtain data from te rs as inw since the
L ]

teachers are also involved in executing the curric stated Thi ZielNE@Ihese

teachers were obtained through interviews and di tries. 4n ay,{%%ggested

o

t wit strengths of

ive ar@alitative research

o

by Creswell (2013), the weaknesses in 0 e
another method, and equal weight is gi men quant
A
A
N,
A
The subsequent section e s further, the oced&ag taken for data collection

purposes of the study. The as a10 I@ng steps and procedures in its

quantitative research r% as suggeste y%y t al.(2006). The researcher first

defined the popu@ﬂ;d Sahp\'ze frmk‘&lé deaf children in Oman; adopted a

cluster sampli echni ue, Ippe&)@ research instrument in the form of
&) '

questionnaiféy and came upwi a@a collection procedure. After the data were

collectgOnthe esearc{emfn?:theﬁj from the questionnaire into Excel spread sheet

) N
anK yed in the data mtb&ﬁb coded Excel spread sheet. The data were thereafter

/

methods.

k) J
QC‘,’

—h

o

%@d into SmartPLS and saved in the “CSV (Comma Delimited)” file format, ready

0 data analysis using the SmartPLS technique.
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3.3. Research Context

The region of Dhofar in the Sultanate of Oman was chosen for the study because it
is the origin of the researcher and hence deemed manageable for him to CG-)J\icate
with, meet and visit the individuals related to the study, namely studentSy teachers,
headmasters and supervisors. The other regions are geographically I(Re? to the north
of Oman and this would require the researcher to travel for m 1000 kilometres
in case those areas are involved in the study. The Mini Education in Oman

comprises three vertical levels: the central level, the local, lev M@d the

N
regional educational directorates, and the schoo@.\he Direc eJ C‘ﬁ&@ral of

Education across all governorates of Oman over: 1mp1{fe 10n of t‘hqx;inistry’s

plan (Education Council, 2016). The stuE onducted In the sehools under the
ation in

supervision of The Directorate Genera .

The study was conducted in 6 di@’ schools)\ﬁ,!cgar @d in the metropolitan
area of Salalah, the centre of D%egi '.’The eI%ctng the schools is based on
their direct involvement in Y\yusi\tHf@af. The total number of deaf
children in the six sch% 46 dl§ 'ikﬁ‘,ilnﬁrent grades during the academic

year 2018-2019 ( M of@, 201%5 he number of students in each deaf

classroom ran w to . Aregc is the native language for both teachers
¢ (')
and studentssi aIi)n licsc oﬁs’wchool subjects are all taught in Arabic except

ep
guagE Vh?g( C@en learning and practice of English in school

ween 5-7 periods (@20%) only out of the total time (40 periods) they

sp\ school per week. This is because all other subjects in school, e.g., Religion,
ath, Science, Social Studies are taught in Arabic language. Deaf children are taught
he main subjects in separate classrooms; however, they are grouped together with their

mainstream peers during sports, arts, and social activities in school (Al-Ghafri, 2009).
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The researcher was informed that all the instructions in the classes, including that of the
English language lessons are based on Total Communication (TC) approach. Ba

TC approach provides a gestural presentation for every spoken utter@ that
whoever had residual hearing could hear the instruction of content and MNho could
not hear would be able to see the content (Berger, 2009). Use of TC aMh by parents
and teachers without disabilities usually involves combinin Mg and signing.
Other benefits of the TC approach include its ability to op turs and modes of

communication for the deaf child, its demonstrated effec ess ih fo the ch|Id S

psychosocial, linguistic, and academic development ins &Bra rll&éﬁ

3.3.1. Sample of the Study \, 0\
This research study aims atﬁ& iorag the ex of @\mg mainstream

curriculum in teaching English as a d langu Wea jz'@'ren in Oman. To gain

insights into the problems of |%ntm 'fhe mst urrlculum investigation

was done on the practice oﬁmg E’v the @tudents As the main aim of
d 0Ss

the quantitative part (% y is |ﬂt pinion of deaf children on the

F &
mainstream curric belngl by&schools for teaching English, the

population for t qu |tat| \ is trﬁéﬁéf children studying English as a second
language in c ols loc edvl?cfar@;?on / governorate in the south of Oman. The

NN
data fro the ntltdi uss&\for responding to (RQ 4) is supplemented by data

nterwews and diary e@és, which are used to respond to (RQ 1,2&3) whose
p% n and sample are teachers teaching English to the deaf children. Therefore, the
opulation and sample of the qualitative survey is discussed first followed by the same

Q the quantitative survey.
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3.3.1.1. Population of the Qualitative Methods

The selection of the participants for the interviews and diaries docume?ﬂws
are based on purposive sampling. The participants in this study are treat@kperts
and assumed to have an accurate and unique perspective on the su atter. Six
teachers of deaf children were contacted through email and personal W explaining
to them the purpose of the interview. According to Sosoulski and Lawrence (2008) this
method allows the researcher to select relevant respo a&ase'd on his prior
knowledge of the population in order to meet specific st bjectives: mple size
is not a concern, as Robson (2002) noted that ther 0 set aum cf ‘@‘vz;ws
needed for a flexible design study. Miles & Hu 19 4)€t at |@alltatlve

study, researchers work with a small sam hat QlYey dy m,@iﬁ Therefore,
u

the sample size is six participants, a med to uffu@i‘for this study to

achieve its objectives. \T &

o S
The participants in th& tative part ofythis st are six teachers teaching

English language to deaf sl?ﬂ in s’x gover meq@hools the inclusive education
programme for deaf in %archer"g egl jDEQ r). Out of the six, there were three

female teachers a N@teachlers r t|ve e three male teachers were assigned

=

to teach male ﬁdgts i gra 110}’)@e the female teachers were involved in
teaching t m stu nts e sekﬁmed all-girls school in the region. Specifically,
one of ree fem{e Iso involved in teaching the language course of

er children in grad’s%?l- 4) while the other two were involved in teaching

s in upper grades (5- 10). The details of the participants are mentioned in chapter

0 this study (see Section 4.2.1 Profiles of the participants).

77



3.3.1.2. Population of the Quantitative Survey Method

By the academic year of 2018/2019, the number of schools mplemen?ﬁ
inclusive education programme for the deaf in Oman expanded to reach ools,
involving a total of 412 students distributed in the 11 regions of the Suﬂkg of Oman
(Ministry of Education, 2019). In Dhofar region particularly, there VW total of 155
government schools and among this number there were only mv that implement

l

For the purpose of the quantitative data collec the arw involved
oy
ildren that were/ u_r@going

)fO\nft i schogj? found in

tiom\ %\Vr
All the participants share the sa\ ieeang environgent, f@ﬁies and teaching

materials in their respective scho ey also WVe 'ﬁesame curriculum in

regular classes. However, in t%pt to'baln sights4 the attitude, subjective

norm, perceived behaviour I, T ntention t *éds the adoption of the main
r

the inclusive education for the deaf.

consisted of 127 children without disabilities and de

their basic education school years (Grade 1 to

the Dhofar region that implemented inclusive,ed

curriculum in teaching the particip ts{/v ategorized into two groups — the

students without dj Wies arr N

regarding the p{le f i ants(féﬂlustrated in Table 5.1. Profiles of the
¢

Participants \&@na ).

2 9
e,first group d of&?dents without disabilities (81) while the second

aring-impaired students. Further information

—

N

&

Y-
gro articipants consiste og’ehe deaf students (46) studying in the academic year

20. From the total, 111 questionnaires [41 from deaf children and 70 from the

& al children] were returned as valid and complete. The deaf students involved in
i

s study comprised of 9 female and 32 male students who are in Grades 4 to 10 at the

6 schools. They have been undergoing the inclusive education system for different
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number of years in the respective schools. This particular group of learners were asked
to complete a questionnaire prepared to seek answers to the fourth research o%
regarding the extent to which attitude, subjective norm, perceived behavi@ntrol
and intention of deaf children are influenced by mainstream curriculu g adopted
by schools in teaching English as a second language to them as it is important for the
study to gain insights of their views. \)

The second group of participants involved in this z;si ted of children
without disabilities who have close contact to their deafiypeers in WIy school

"X
routine. They are randomly chosen from the same levelsfof d'a@dren.
ar

They comprised 36 male and 34 female student % of l@ﬁers wer

also asked to complete a questionnaire as%it is also i
insights of the perception of normal s children on thei attit@subjective norm,

perceived behavioural control and iﬁﬁon towa gm r)eﬁeam curriculum being

adopted by schools in teaching %as a g’scon
Their views are also used t bﬂd .

The reason for%?%he; rmal Pﬁdr@sample is to enrich the findings
from the quantitati Qd@ by irl g the <<ﬁt to which the normal children are

aware about theﬂ&ﬂ of 'fronc}%é’deaf children learning English using the
¢
(m {;

N,
aalguagé‘.l% deaf children in Oman.

urriculum. rth to highlight that most of the quantitative
NN

same mainsEE
method% orm Bf.su ado mples that are selected from a single sampling

an'l Ilhm.@:g.fl"h lation. On the oth
ra ering almost all the of analysis in the target population. On the other
N

h re are studies that have used multiple-frame sampling developed by Hartley

& 2). In this multiple-frame sampling, two or more frames are used, and independent
a

mples are selected from each of those frames. Inferences about the target population

are based on the combined sample data. This study has loosely adopted a dual-frame
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sampling using two frames, namely sample from deaf children and sample from normal

children. Yv

Multiple-frame sampling designs are often dictated, among other@}st of
collecting data, parameters of interest, the method of data collection, re@%ools, and
software for analysing data. All these factors applied across the #Wwo samples of

participants [deaf and normal children]. The researcher consi rW:ost involved in

collecting data from the two samples, who also shared the Kters f interest: how

their attitude, subjective norm, perceived behaviourakycontr wntion are
A

ls in tegchi rigl_i@deaf

airﬁ ere L@Ffor both

Appe@:gs I1and 1]
. Sr@%LS software was

influenced by the mainstream curriculum adopted by

children. Quantitative method in the form of q

samples, and the items of the research tool

are similar though designed to suit the te;aﬂ each sa

used to analyse the data obtained fro@psh samp!\%é_&gre

I]{bbere expected to shade
N,
light on the extent to which th | chiQiren ccogéré;ﬂt of the challenges deaf

children face in adopting Mairr m-eurric setting. Documenting such

perception from the n ildren i
d &
parents of deaf c&?n Onlaz\ml Iikﬁ.ﬁee interaction among their kids and
normal childrerﬂ t su 'tionéﬂ)ositive influence to the attitude of deaf
¢
children tozﬁ@rnin :

Hence, SYJC %rr?dings would also enrich the fourth research
questior%

behaviotral control and intent@f deaf children influenced by mainstream curriculum

in li (}\Wi@l-Rayes, 2012) who found that

NN
'5 “To 1&1‘[ extent are attitude, subjective norm, perceived
b \opted by schools in teaching English as a second language to deaf children in

6 n. ’,
The sample size defined for the quantitative part of this study is 127 students,

derived from the population of six regular schools located in Dhofar region in the south
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of Oman implementing the inclusive programme for deaf. The sample comprises the
total population of 46 deaf children and, 81 from the normal children randomly
from the same grade levels and six schools in which the deaf children are en able

5.1 in chapter five (see Section 5.1.1. Profiles of the Respondenlﬂ&g ides the

background of the respondents. ?

This sample size is adopted in line with a sample size Tr than 30 and less
than 500 proposed by Roscoe (1975), and a sample size of 00 r commended by
Hoyle (1995). Some researchers argue that statistical analysis can als eond%cted

with a minimum sample size of 100 to 200 (Hoy:. . This s'ze-é?lZ? IS

4
also appropriate for the use of PLS-SEM, a pr?& data~anal tectg~ e for this

study. \/ W ‘ké

Cluster sampling technique hasN opted for this stu his is because the

population of the school students i nis %Se t ed at 603, 797 spread

@
all over Oman. Robert and Joh\ 4) su%ttdiclﬁst pllng IS suitable for very
large and spread out over ogra hicalgareas @populatlon of school children

in Dhofar (area of the%) s 47, ‘¢6 9 PSEJ g 8% of the total population of

students (Ministr Mcatidn,\

9 Ha)@g the sampling frame (deaf children)

readily avalla d well-d e in tha)é}a of study (Dhofar region) makes cluster
sampllng S bIe a plln@echnlque is also easy to implement and is cost
ffecti e thev uﬂtlo
R

‘% esearch Instruments
0 This study was designed to investigate the adoption of mainstream curriculum
in teaching English as a second language to deaf children in Oman. To this end, the

research instruments for the qualitative survey (interview and diary) were used to solicit
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data from teachers teaching deaf children English using the mainstream curriculum.
This is intended to achieve the 1%, 2" and 3" research objectives of the study?ﬂo
examine the challenges facing teachers and students in schools adoptmg@ream
curriculum in teaching English as a second language to deaf child Oman; to
examine the extent to which the existing mainstream curriculum strum relevant to
the teaching of English language to Deaf children in Oman; and to inveStigate the extent
of the effectiveness of the pedagogy used in teaching Engli age fo Deaf children

in Oman, respectively. Meanwhile, a survey (questionnaire),to co ec\\wdtative data
3

perceived behavioural control and intention of

by the mainstream curriculum adopted bw s imgteaChing Eu@sh‘Z~ to them as

reflected in research objective 4 (swan

illustrates the overview of the resea Is, thelr c v jaj:\cnves and participants
involved. However, a sum ms&ume qfor collection and their
corresponding research que n tl quent Tables 3.2 to 3.4.
Table 3.1: Ove% he Researc ‘9[) sqbuectlves and Participants
Research Tools Dbject of Rése \Fch Tools Participant Involved
Questionnaire Set \ To easu he perce on of deaf school 46 deaf students
chi e exte towhich their attitude,

This tool has b S
achieve the 4th gontro ;g nt are influenced by the
the study. mai | um being adopted by

orm, feelved behavioural

sc ols int g Engllsh as a second
(Appendixes guage to L_i(%af children in Oman.
Questl e)Set A2. & fmea@the perception of normal school | 81 normal students
|st h S0 been us children on their attitude, subjective norm,
the 4™ Objective per%‘il behavioural control and intention

towards the mainstream curriculum being

|xes III) adopted by schools in teaching English as a
second language to deaf children in Oman.
acher’s Diary To document the class experiences of 6 teachers

his tool has been used to | teachers in the process of teaching English to
hieve the 1%, 2" and 3" | deaf children within a predetermined period
objectives of the study. of time.

(Appendixes VI)
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Interview question 6 teachers

This tool has also been used | To solicit data from teachers teaching deaf
to achieve the 1%, 2 and 3" | children English using the mainstream
objectives of the study. curriculum.

(Appendix V1IN

3.3.2.1. Qualitative Instruments (Interviews and Teachers’-:‘l_)__:iari_é's)

The study employed semi-structured interviews in addition t-c.).wteachers’ diaries
to collect qualitative data that are not covered in the questionnaire survey used to collect
the quantitative data. The researcher designed open —ended questions, arranged them in
a reasonable logical order to cover the required area that are necessary for soliciting
information related to achieving the first 3 objectives of the study which are 1) to
examine the challenges facing teachers and students in schools adopting mainstream
curriculum in teaching English as a second language to deaf children in Oman, 2) to
examine the extent to which the existing mainstream curriculum structure is relevant to
the teaching of English language to Deaf children in Oman, and 3) to investigate the
extent of the effectiveness of the pedagogy used in teaching English language to Deaf
children in Oman (See Appendix IV for sample of interview questions used in this
study). Using the Open-ended questions format give more freedom to the participants
to express their thoughts and views freely (Stein and Mankowski, 2004). To ensure
validity and reliability of the answers, identical questions were asked to all the teacher
participants. However, depending on the responses received during the interview, the
order of the questions may vary which were also at time supplemented with either

aplanned or unplanned probes (Morse and Richard, 2002).
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3.3.2.1.1. Interview instrument
According to Patton (1987), good questions in qualitative interviews ar

that are open-ended, neutral, sensitive, and clear to the interviewee. Questi lici

—

the best responses involve those based on behaviour or experience, on (ﬂN or value,

on feeling, on knowledge, on sensory experience, as well as th asking about

{

demographic or background details (Patton, 1987).
The researcher matched the 10 main interview quest xth the following 9

corresponding themes derived from the data analyses: De W and the
3

Curriculum, Relevant Topics and Course Syllabus, ing Appro es’, E‘Iﬁ@ oom
Activities, Quality Course Materials, Deaf S ’ er‘% ond]@\-/'e school
learning environment, Interaction amon@y, D S

disabilities, and Family Support. The ifterview questions corr@"‘?e Suggestions for

Improving English Language Cur%m. The\the$e

questions are presented in the f% Tab?e 3.2 4 (f}.
Table Nem Ne@estions
\ 4

Themes ) Interview Questions

Deaf Students and the Do oﬁﬁ,ip( the curriculum being used to teach
zSﬂ.L guage'to,deaf children in Oman is relevant?
h :

Curriculum \ u
y a no, why not? [provide examples to

a

n
your,&eWers]
Relevant Topics yol @Sﬂthe coverage of the English course
Course Sylla equate? If yes, why and if no, why not?

IS
(lea(amples to support your answers]

I ¢
Dipt
Relevant Topies and® 4| Which’topics of the course syllabus do your students

Cour. us ’enjo ost, and which ones they enjoy least, and why?
[provide examples to support your answers]

RQ@,\& opics and ‘Weuld you recommend that certain topics in the

Syllabus current course syllabus be restructured to improve their

scope, coverage and time of delivery? [provide
examples of such topics to support your answers]
aching Philosophy What teaching philosophy [approach and belief] do
you adopt in teaching the deaf students, and why?
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Teaching Approaches

What is the common teaching method you use in your
language classroom and how do you evaluate its
effectiveness?

Classroom Activities

What type of activities do you use in conductm r

language classroom and how do you% its
effectiveness?

Quality Course Materials

What type of support do language teaﬁu;or deaf
students receive to ensure effective leagni as taken
place? Have these supports been sufficieq? If yes, why
and if no, why not? [provide exam‘w upport your

-Deaf Students and the
Curriculum

-Relevant Topics and Course
Syllabus

-Teaching Approaches
-Classroom Activities
-Quality Course Materials
-Deaf Students’ performance

-Conducive school learning
environment.

-Interaction among Deaf
students and students without
disabilities

-Family Support

What are the major challenges
English to deaf students i
should cover the following:

answers]
% arise in teaching
? Your answers

e Relevance of topic
e Quality of cou \VC
e Nature of clas ' NS
e Teaching ap itudes of Jéa.%hers
e How the d\ dapting' to the
curriculum. \&
deafeStudents and

[ J
—|S—|
=
. @D
(‘DW
o
£3 2
('Dm
o:
#'-
ab o

Suggestions for \
Improving the E}%
I

Language Currigulu )
N p

Q.
<
S

o

w theexisting English language curriculum
pro o0 enhance the learning needs of deaf

?. Y@'*suggestions should cover the following
50 the-glirriculum:

e Topics covered in course syllabus.

o %»me used to cover the syllabus.
’ ¢ e ~Course materials

\O,Y-CIass activities

\c'jo Teaching approaches and styles
Quality of teachers

Facilities and support for learning
School learning environment
Family support
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In order to ensure transparency, easy communication and coherence of the
themes generated from the open-ended and semi-structured interviews qd?ms
(Auerbach and Silverstein, 2003), the researcher approached two kn@eable
scholars in qualitative research to act as inter-raters. Both lecture from the
department of education at the International Islamic University Mw. They are
specialized in child education. The two inter-raters who are_identified as (IR1- first
inter-rater) and (IR2- the second inter-rater) were asked Y;e eedback on the
themes generated by the researcher in the coding process,, The i tw feedback,

L ]
were then coded and measured to identify the measu agreemen rt‘iri{g) o0 the

credibility, consistency, communicability and ¢ o% i gth@mes. The

researcher has used “percentage of absolu% mem‘ typeyof int%ge‘r reliability
agreement, which is derived by simplwiaing the n r of@%s raters agree on

a rating divide by the total number&sings @;&( ij@rZOlZ). Although the

N
Inter-Rater Reliability can al%ﬁma@ed using Cﬁs Kappa in SPSS, the

researcher chose to do it manuall ecT 0 ease 0 generating the results. Hence,
u

the inter-rating formul% ual cz}l lati n: is ds[\gbnstrated below:

%9}
e

3/
XY

N

Ae researcher provid \/e inter-raters the templates in which he developed

the\from the interview questions. The two inter-raters compared the tentative
Q& es generated against the interview questions and indicated their agreement to the
hemes corresponding to the questions. The researcher then used the responses to
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calculate the Percentage of Absolute Agreement (PA) of each inter-rater in order to

compute the aggregate score in form of percentages. Y-

Bases on the formulaPA = AD/ TNR X 100, the PA for the two inter-ratesﬁaulated

below:

The (PA) for IR1=7/8 X 100 = 87.5% \,Y'
The (PA) for IR2 =8/10 X 100 = 80.0% Y
Then the average for the two inter-raters is: 87.5% + 80.09 3 75'0
: \d.
From the calculation above, the percentage olute agre n‘ I %%%,
which in this case, is acceptable as based on th% taggg?absolute
agreement, values from 75% to 90% show“an ac ptabﬁ level, of ag@:ze.nt (Stemler,

2004). Hence the results of the inter-r sha/ that the es a@liable and reflect

the actual opinion of the participa@yd henc %Ii t,y:%f the findings of the
a S

qualitative data used in the stu% “« Q-
S
J :_:\
3.3.2.1.2. Teachers’diary monthly e rie‘s 0’

4 F &

Other quali data w[:r

to collect the inw nre
et o

>

e teeﬁl}%(s’ experiences in their English language
classes wit af childeent Si{ce(t_l}e curriculum course book teachers teach is
divided i t%u'nitgt ?er p Epants were asked to write a diary after teaching
eac approximately once\a}r’onth), reflecting what they had achieved during the
pgxf teaching the unit. In order to facilitate the teacher participants’ task, the
es@archer provided them with a sheet/ form to fill in. The sheet was divided into three
ections. In the first section, the participants were asked to write an overview of the unit

explaining the topics they taught and the materials they used. In the second section, they
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were requested to highlight the challenges they faced while teaching the different

lessons in the unit. In the last section, participants were asked to record in writ

ideas or techniques they used, or they could suggest for reducing or ov@ the

challenges faced (see Appendix V). The data solicited were analyse thematic

analysis (see section 4.1.2.2 in chapter four). ?

3.3.2.2. Quantitative Instrument (Questionnaire) z '
It is crucial to reiterate that, while the qualitativ a pr inth of the
AR
breadth rﬁn@f the

en% the l@(/iew and
mini th hallen,@{(;achers and

SS @’fe pedagogy, the

instruments for collecting quantitatcﬁta was m% r@e the extent to which
N,
the attitude, subjective norm,%ed behavicural co@ and intention of deaf

children are influenced by st cu be@opted by schools in teaching
r

m
English as a second Iar% deaf ;Iy}n' Ow@ﬂ
NGy

In the case Mtitati\/e , the r%&rch instrument administered was two

set of questio Nhat ere qcteagfb two different groups of participants: Set
Tn '

1 for the @' ren and “Set foK(n,armal children. Both sets are similar in their

obje;t@xami In e.@xten@ which the attitude, subjective norm, perceived

N
| control and inteh&@n of deaf children are influenced by mainstream

be\
‘% um but defer in their perspectives; the perspective of deaf children and the

Ospective of normal children. The questionnaire is fairly comprehensive, covering a

wide range of information and issues aimed at gauging the perception of school children

issue investigated, quantitative data would provid

collected data. Subsequently, while qualitative

D

7

*

on their attitude, subjective norm, perceived behavioural control and intention towards
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the mainstream curriculum adopted by schools in teaching English as a second language

to deaf children in Oman. Y-
The questionnaire was designed to seek answers to the 4% reseswstions
al

pertaining to the extent of attitude, subjective norm, perceived behaviour ntrol and
intention of deaf children are influenced by the mainstream curriculumybeing adopted
by schools in teaching English as a second language to these?ﬁldren in Oman.
Both sets of questionnaire — Set 1 for deaf children (Appendi and 'Set 2 for normal

children (Appendix I11) are divided into 4 sections., The

profile of the respondents with three items: g@e

determines the eligibility of the respondents anw

second section (B) solicits the general kr\ﬂw of t

of deaf students to learn English, them

items. The third section (C) whi %sts O%’\Hx
% &

. . . 9
questions. The section sohmg\

erception of' the r@ndents on their attitude,
subjective norm, perceivedvoura, contgeliand jniéntion towards the mainstream

d;@dlcated to TPB related
N\
l g
curriculum being adop chools gn te Lngdg] ish as a second language to deaf
children in Oman&ﬁurth slectio\D) IS <o$§n'} ended. It invites comments from the

respondents OEMddI ona
questionn@:" ns and items
d u):

ati&()}able 3.3 below provides overview of the
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Table 3.3: Overview of Questionnaire Sections and Items (Set 1 and Set 2)

Sections Items Constructs So
Section A 3 items . Gender
(Open-ended) Grade

1
2. %
Respondent’s 3. Age
Background
Section B 8 items 1. Ability of deaf for learning
(Yes/No type of English
guestions) 2. Love of deaf for English -
General 3. Prospects of deaf for
information English
Section C 20 items 1. Attitude apted from previous TPB

(LikertLikert scale 2. Subjective Norm tudies, for example:
based on TPB) 3. Perceived Self-C (Fishiein & Ajzen, 1975;
Intention Aj n & Eishbein, 1980; Mohd
I 2016
Moh med an ar 2017;
Zmd}t 2018
uet. a
Section D Additional 1. Ability, love, and'prospectsfof
comments by deaf for E \ \)
Structured question | the respondents. |2. Attitude, Subjective

Per d f- Co

3. Int deaf
P g A%
O/
Y

Ny

igned, for thi tudy@ adopted mainly close-
o

|x fo norru&%"and ordinal measurements.
\

The nominal scale is d i the de gra Cl s% of the questionnaire and, the
general Informatlon sectlo h rN{ pon“

and ‘NO’ answe e Appe and I The ordinal scale used are based on the

The quantitative instrumen

ended questionnaire, structure@i\

were given two choices of ‘YES’

5-point leer a ly: n.gk/ Iﬁlgagree Disagree, Slightly Agree, Agree and
O

Strongly he ordinal a w ed for the main section of the questionnaire to

pro rs to the fourth re arch question of the study mentioned in chapter one.

s this study aspires to examine the extent to which the attitude, subjective
, perceived behavioural control and intention of deaf children in Oman are
fluenced by the mainstream curriculum being adopted by schools in teaching English,

the questionnaire is found to be a suitable tool to be constructed as well as administered.
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Due to the difficulty for the researcher to cover the vast area of the sampling frame, the
questionnaire would provide a convenient instrument for data collection for thi .
Moreover, respondents’ demographic data could be collected much 1‘%\ the
questionnaire could be administered simultaneously to all the responde ithin a short
period of time. Y'
Measurement items in the questionnaire were designed forseach of the four
constructs (Attitude, Subjective Norm, Perceived Behavi r&:ﬁo and Intention).

In the attempt to find answers for the fourth research question, an bWhe review

oy
of the literature, the following are the three types of m ement ite a’ v@dded

to the questionnaire, (Ssee subsections 3.3.2.% .1{ .1.3%Yr~egarding

validation of the subsections in the questio% 0\ %\Vg*
Most of the items in the TPB sm;re similar t uesti@found in previous

%izeg Q}X\ cSJ.';(lS-:'\AIhamami, M. (2019

and 2018); Andrea et. al 2013-\' ijay, 1%).\\@t from Fishbein & Ajzen

(1975) and Ajzen & Fishbe?@ﬁo) th’t designed the'eriginal TPB questionnaires, the
G
other studies used Tp%ation ty%J gnd@ ivation to learn language, attend
language classes@@uginb th\experieéo'j and success of language learning

TPB studies (Fishbein & Ajzen,

environment. @r ings 0 queit'lggs were slightly modified to suit the context
of psycho%ic' nd ceptu mK&ures of adopting mainstream curriculum in

;
ish as {svnn);“lang?ﬁa to deaf children in Oman. The modifications

ha |

teachi

(o]
wn

we ed by two senior te@s in Oman for the validity of the language in relation
objectives of the study. The researcher gathered and reviewed several

stionnaires that were used in these TPB related studies. Understanding the
relationship between their research objectives and the information they solicited was

vital for designing items for the questionnaire.
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3.3.2.3. Validity and Reliability of the Quantitative Research Instrument

The validity and reliability of the questionnaire developed were teste?ﬂe
pilot stage [Also see subsections 5.1.3.1 and 5.1.3.2. of chapter five beﬁ%ﬁ real
survey was conducted. This was to ensure that the items in the questio ere valid
and reliable as effective measures to achieve the research objectives.%n other words,
the validity aspect of the questionnaire would measure the items th supposed to be
measured (Pallant 2007). Validity test is generally cat mt three: content
validity, construct validity (convergent and discriminant™validity angn-rgfted
validity (Anderson & Gerbing, 1984; Fornell & Larcker, 1981 Sekarar &@ugie,

2013). For the purpose of this investigation, the?& tes@' d content validity
vali @ﬁay was done

and construct validity (convergent and discrimina

based on the judgement of the resea@ supervis

2004). Meanwhile SPSS software%used to\ssgc ).cgr\gent validity, part of
N,

an(z@rage variance extracted

construct validity, through co i eIiab’i‘Iity (

the @d part of construct validity,

(AVE) (Hair et al., 2010). Tq\heio r rI
discriminantvalidity,v% ined through (')'rfehs\@h (Sekaran & Bougie, 2013; Hair

s &
etal., 2010). This&%w lm ronbéis Alpha and Composite Reliability in
assessing the Ifg{t str i le st@*&s suggested by (Robinson, Shaver &
¢
Wrightsma %resul s of e:)n r(J?t validity, composite reliability (CR), and
NN
average% extracted (AVE) ar:é}rovided in chapter five of this study.

most of the items n(.@é questionnaires were prepared using some form of
L \Q/pe scale, it is important to test for the reliability of the instrument (Moser and
% n, 1986). Cronbach’s alpha (o) is the most widely used method to assess reliability
unnally, 1978; Sekaran & Bougie, 2013). Given the fact that a level of jJudgment was

involved in scoring the tests, reliability measures were put in place. Firstly, the
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researcher and the supervisor (raters) worked on the scoring of one sample test and
discussed the procedure to ensure mutual understanding of the application of the

scheme. Secondly, 30% (40 out of 127) randomly selected tests were |@ently
scored by both raters and an inter-rater reliability test was perfo nter-rater
reliability test refers to ’a measure used to examine the agreement bet?e?n two people
(raters) on the assignment of categories of a categorical varla t & Woodward,
2007, p.140). The reliability check (Cohen Kappa) was then,c |ed ut The Kappa

statistics is a statistical measure of inter-rater reliability ranges value of -

1.0 to 1.0. Generally, large numbers entail better rel ity, values r gest

ue% zero\%'nlfy that

chan@‘hus a Kappa
value of 1 implies perfect agreement, M\ED generally pa @‘es accepted are at

least 0.6 and most often 0.7 befo |m|ng amv

Woodward, 2007, p.140). % Q_

The result of Cron Al;,m
questionnaire, and the% for other v d‘t an rellablllty tests are presented in

subsections 5.1.3. @U 3.2of c\er fIVéﬁ‘]IS study.

Table %&lm |zes§i trlbgrﬁs employed for the data collection along
with their %@ndin Re?ar Q (t{ons.

that the agreement is attributable to chance,

agreement is even less than that which co%

s
S/

c1e r the 26 items used in the

(@]

—+



Table 3.4: Summary of instruments for data collection and their corresponding

research questions

Instrument

No. of
Participants

Main goals & RQs De&i on

Interview

6 teachers

1) What are the challenges 10 questionssfrom which
facing teachers and students in | the er will later
schools adopting mainstream dexi corresponding
curriculum to teach English as the%s.

a second language to deaf

children in Oman?

2) To what extent is the
existing mainstream
curriculum structure r
to the teaching of Englis
language to Deaf chiddren in
Oman?

3) To what exten e
pedagogy bein

teaching English¥Mangua %\ ! \&

Deaf child n an“\
~

effective &

Teacher’s
diary

6 teachers

4,
NS
{,

rticipants are requested

1) aresthe challenges of
adopting mainstream A highlight the challenges
cu%m in te;egml %n aiéq‘they faced while teaching
de
N

as*a,seeond anguage’to the different lessons in the
nin

in Oman?® “ unit and to record in
AQ/ writing any ideas or
%\ techniques they used, or

they could suggest for
reducing or overcoming
the challenges faced.

Questionnai
re

| are attitude, | See Table 3.1
sub , perceived
i ntrol and

hing English as a second

anguage to deaf children in

Il
a

n?

N

Ny

. Data Collection Procedure

Q This section details the data collection procedure administered in seeking answers

for the objectives of the study.
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3.4.1. Qualitative Data Collection from the Interviews and Teachers’ Diaries

a. Interview Procedure Y*

In relation to data collection procedure, there are many methods of 00@ data

for qualitative research. These include interview, participant observatl us group,

document analysis, and field notes (Robson, 2002). For this study, d R ere collected
through semi—structured face—to—face interview method and docum ng diary entries.
According to Morse and Richard (2002), the use of s Kture‘d interviews is

appropriate when the researcher knows about the stu ics o e needed

discussion in advance. An interview guide (Appendi ) is used s atlm@atlon

about the same questions can be obtained fro p rtuﬂp ut t Yesearcher
was able to further explore any issues whi e d" e par nts answers
and which were particularly mterestln thy of el t|o a were collected
by the researcher at six different i |n over a f ree onths from October
2018 to January 2019. The data n se gslons ere cggt%\ted separately with each
individual participant at on e| t ook |n their respective premises.
Each of the six select% pants \/Ls c ’a!:tedbla telephone to arrange the time

and place for thekﬁ@v Aﬁf em s reached about the time and place
W, wa

for the interwie s d again to confirm the appointment.

During the EE e nta the e&c@plamed to the participants the goals of the
p

study a ressed_hi I‘eadmegto answer any queries they had regarding the

|nte The participants v@élso informed that they were free to terminate their

p tlon at any time during the interview. The interview session conducted for the
u

& ose of the main data collection was in-depth and lasted between 35 to 45 minutes
n

average. The researcher asked the same questions to all the informants or experts

identified, although not necessarily in the same order, supplementing the main questions
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with either planned or unplanned probes. The interviews were digitally recorded by

hand phone in addition to notes taking. All recordings were then transcribed in ve ]

b. Diary Entry Procedure (‘)

In order to collect qualitative data based on diary entries documented by the

teachers, the researcher took some time to explain to the teachers the, procedure for

documenting their thoughts.

In essence, the six teacher participants were requested to d

used.

J _\‘—}
. 4 b
2. Highlight the challenges they faced wh?thm e rent%@ons in the
unit. \/ Q\ é

3. Record in writing any ideas or technigues teachers used or t@ovide suggestions

A
for reducing/ overcoming th &Dnges‘&ﬁﬂ g'the“elass sessions.
The diary entries were Jn\i

participated in the intervie 10Ns i a o,@e diary entries were collected

from the on-going clas% took p
N O

expedite and fac@we prdcess receis@g the diary sheets duly filled in, the
e

1. Write an overview of each unit explaining ttljle topics tau hMma jals

-~ N
participants wi N tg use email to se&();helr responses to the researcher. They were
:
a g

reminded @ ry 2019 e rcéearcher to submit their completed diaries. In

N

summ wresear& aflage receive 11 responses in total. That is, 11 diary
h filled in by the pas&j'éipants: 3 sheets related to the teaching of grade 12

s
, 4 sheets related to the teaching of grade 6 classes and other 4 sheets related to

0 teaching of grade 5 classes. Each diary had a total of the following seven entries:
grade, unit, lesson, week, objective of the course, summary of the lesson, challenges

and suggestions related to the deaf student’s ability to comprehend, read, and write.

96



Hence a total of 77 diary entries that were collected from the 6 teachers during the

g
O

The quantitative data pertaining to the questionnaire, were Qllected by the

assigned period.
3.4.2. Quantitative Data Collection from the Questionnaire

researcher at three different stages over two months’ period (November - December
2019), involving 127 students from six schools in the Dho Y detailed in the
following section 3.4.3, the data collection involved esea h.e\d,@utmg the
questionnaire to students with the support from the sc upervisor d[n ﬁ%s and
senior English teachers from both the male and oolf

(\/E °\ QT
3.4.3. Stages of Data Collection — M iew

As informed in the previou jon (Secti ?) the data collected are in the
S
forms of qualitative data as wel tltatlQ/e da able(é?prowdes an overview of
the stages involved in col otlt qu mn@d quantitative data. Further
is d

elaboration regarding % crib “lﬁ I in the following sections.
&
@

Q57

@ﬂei 5@\?“ Data Collection Stages

Session ent/T e )Io’f pa@oﬂants RQs/ROs | Analytical procedure
Stage 1 eakm{ gleetln e supervisor of Deaf
ducatEm and informing
Interview Me:ang study participants ( 6 RQ1 Thematic content
Teacher’s diary Teachers) for the briefing of RQ2 analysis

the study & distributing of the RQ3
Teacher’s Diary sheets &
Interview questions

age 3 Quantitative/ 127 deaf and normal students RQ 4 Descriptive stats
Questionnaire for (average etc)
students Inferential stats
(anova ...)

Factor analysis
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Further elaboration regarding these stages is described in detail in the following

g
3

Upon obtaining the ministry of Education official approval letter to carry out

paragraph.

Stage 1- Preparation for Data collection

this study (Appendices Xa and Xb), introduction to the r ch¥pertaining to its
purposes, scope, and protocols of collecting data was bri ;Iair'sd prior to data

collection to the deaf education supervisor at the Ministr ducatio sype‘r%/_ises

the six schools implementing the inclusive progr@ deaf in D arqu&fc}l. The
stated letter was then emailed officially to the?@aste{ istr&ggf the six

schools and the senior English teacher W of H‘e Sl schoo@(/as informed
accordingly. Furthermore, the resear@ personal Wisits t@%se personalities,
especially the supervisor in their res@"e offices\vﬂain

an outline of the study, the in%s 0 %e st y“anigher related documents, to

explain to them face to fac cti’e and otogof collecting the data.

_h\him printed copies of

Ministry of mon, shart me tinQ_yvas arranged between the researcher and the

particip% ers By gspec%ﬂsj"\\supervisors. The meeting was conducted at the

beginning, of the first semes@ﬁr the academic year 2018/2019 in the Teachers’

‘% Centre where the researcher briefed his study and handed in the study

w uments (diary sheets and interview questions) to the participants. The participants
e

re informed that participation was voluntary, they would remain anonymous, and

98



data would be treated strictly confidential, and would be used for research purposes

only. Yv

Upon agreement to be involved in the study, the participants were @}fcrm

to fill in which contains basic information about them (gender, po?l& teaching

experience, institution of the participants and whether they have%'involved in

designing English language curriculum for the deaf and if he\ﬂéd any types of
3.

training). Participants were also informed by the researche n'lng their diaries

for the period of semester one for the academic year 2 0109. Th prowded
with a sheet divided into three sections to fill i section 3.3.2/1 ‘@5 The
participants were also informed that an interw e onfu gal.@gmslghts

of the relevance of the curriculum, effecti ess fth

@

Y.
y, e challenges
rvie@htes were made,

)@\the participants took
N

they and students face. Hence, arr

—h
o
=
~—+
=
(1>}

depending on the availability oft ticip ants Vi

place during the period from O 18 t Jan y¢201q(3e section 3.4.1).

’w
1 s
Stage 3- Distribution estion grj opb‘Survey and Self-Administered

Questionnaire

A self- adrPth r\'ey (Borns an sh 2000) was employed in distributing
the questionn \df -administeged hur comprlse two methods: mail survey and

'
drop- off s he f ye |§s\&lﬁr€\ researcher to post the questionnaire to the
nd

prospecti ponde nt ‘Vvaltwrtll it is completed and returned to the researcher.

NV
O he er hand, in the d%:;s?off survey, a researcher approaches a prospective
ent introduces the general purpose of the survey and leaves it with the

Opondents to complete. The aim is to gain the prospective respondent’s cooperation.

A researcher usually will return on the same day or the next day to collect the completed
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questionnaires. In this way, a researcher can be able to cover a number of survey

collections in a single day with an initial drop-off and later collection (Burns an !
2003). (,}
For the purpose of this study, the approach employed to distfibute the

questionnaire to the teachers and students was by using the drwf,Crvey method.

This is due to three main reasons - firstly, it is suitable for coI?ag data where there

is a need to pursue the respondents to respond. Secondly, the'se dminlstered approach

is appropriate for covering a large number of respon groups at diverse
!j o
geographical locations as the case of this study data werg collecte ﬁ@ large
_ _ _ £ b
population across the Dhofar region, parﬂcular&ﬁalal it nally%_by using the

self-administered approach, the researche@'Wo overco

veral‘h"a\jor constraints
of this study such as limited resourcN e and fi

\\T A
inaccessibility of information (Bu %Bushﬁ% {\\
& o 30

The quantitative data gathered was to seek answers to the fourth research
objective regarding the extent to which attitude, subjective norm, perceived behavioural
control and intention of deaf children are influenced by mainstream curriculum being
adopted by schools in teaching English as a second language to deaf children in Oman.
Accordingly, the questionnaires were distributed and collected from the identified six
schools in Dhofar implementing the inclusive programs for the deaf. The researcher had
two separate arrangements for the two gender-based schools. The data from the female
school were collected with the support from the deaf education supervisor in Dhofar

\‘region, headmistress and senior English teachers (SETSs) in the female schools. While
\for the male schools, the researcher himself participated with the help of the deaf

education supervisor and the SETSs. This arrangement was necessary to save time as the
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data were collected simultaneously in both the male and female schools. Furthermore,
the direct participation of SETs was very useful in guiding the deaf and normal children
in the sample how to fill in the questionnaire. This was to ensure that the validity and
reliability of the data were achieved as much as possible.

The following subsection details the procedures taken in admini%?mg the drop-
off survey in distributing the questionnaires to the student parti i}fl
A. Support from School Supervisor, Headmistress, a L%:Erglish teachers

(SETSs) (Female-gender schools)

The researcher met the supervisor in the third week of the m nth\‘g)‘bcﬁzm&

| S
He explained to her the objectives of the questio e survey and their perT_(\gﬁols. He

affirmed to her that the data collected would Qct'y M Or researeh purpose.

Furthermore, he sought the help of the @N@or lk
schools on his behalf and hand them (hthe h&dw?

to the SETs to administer the que%’ naresnﬁrvisoﬂ%}d no objection to bring
C €

[7 <{-
along the questionnaires and\ admi S’ assgxdce since she pays regular

N
ort dlev$ the teachers of deaf children.

e questionnaires to the

s,@n turn will give it

—

supervisory visits to the,schogls to su
The supervisor advised tHe asearq nt&cd(})e headmistress and SETs and brief

them about the 09@& of @y and% rotocols. The researcher handed over
N
to her 48 copi o\westi npaire a‘g(! tm(geéd her for her support. The researcher later

contacted s from the femal 's%h'ools. He wrote to them through Whatsapp a
? S
% to{he

coveri explaini m{he purpose and protocols of the survey, and at the

&Y

saruqn seeking their eﬁort%nd support for his research endeavours.

: pport from Deaf Education School Supervisor, Headmasters, and Senior
English teachers (SETs) (Male-gender schools)
Subsequently, in the fourth week of the same month — Oct 2019, the researcher

contacted the SETs of the male schools. He also explained to them the objectives and
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protocols of the data collection, and that the data would strictly be used for research
purpose. The researcher sought the help of SETs to administer his questiows.
Accordingly, similar to the previous female SETs, he also sent to@%‘ones
motivational covering letter. In addition, he asked them for specific ome and
meet them personally. After some time towards the first week of Ncﬁ?ber 2019, the
researcher met the SETs and discussed with them further about™the questionnaire
survey. He then handed over to them 79 questionnaires to Re.rt e survey.

In both the male and female schools, the SETs were co0 erWey agreed
3

to distribute the designated questionnaires to the dea

Yv
ents a$ well sto_x@omly
airK\Je' ngli{f}mnguage,

nquit t the béh?c:f the SETs.

chosen normal students in their schools. The q

(1]

so it was quite difficult for the students to‘ﬂw

After the SETs collected the duly com hstionnair ey r@'led the researcher

and the supervisor to come and col%em fﬁ%p ;Qe\schools. The process
N,

of data collection took two mo eml&e - emb 9).
A
Yol IS
C. Student Respon Male'and erhaﬁ&ender schools
4 $ &
A total of 12l7$)nnair|e w’r& |stribé£edto normal and deaf children in the 6
identified schoow Dh ln. O(B&(undred and eleven (111) questionnaires
¢
were retur@lid dco Iéred(_tjh reby yielding a response rate of 87%. The
NN
total of % alid/questi pnaires&?ceived comprised 41 respondents from the deaf

Y-
chilﬂﬁm 70 respondents f@fhe normal children. This total response of 111 was

=

c ed large enough and sufficient for statistical analysis using PLS-SEM. As stated
reviously, some researchers argue that statistical analysis can also be conducted with
minimum sample size of 100 to 200 (Hoyle, 1995). Many previous studies received a

similar high response rate on various perceptions studies. For example, Gerrard and
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Cunningham (1997) yielded 55%; Surechandar et al. (2003) and Abbas, et al (2003)

yielded 54% response rate. Y-
3.5. Procedure for Data Analysis s j

In order to assess the challenges teachers and students face, th ance of the

curriculum, the effectiveness of the pedagogy, and the extent Mch the attitude,

i %f deaf children are
uanti tl\‘e\vses were
™

performed on the data. ' _\o}

subjective norm, perceived behavioural control and int

influenced by mainstream curriculum, qualitative

In the following sub-sections (section 3.5.1. anth3.5. 2), e'res rcher‘{eports the
procedure used first for the analysis of the ta&e data ere (@Ed from two

research instruments, mainly the 1nte ie d the teaeher dlaéﬁ. In comparison,
to further understand the perception fthe eaf e r é{&udents data were also
investigated using the quantltat@ chi{secti 5

3.5.1. Analytical Pr dur or Qualitati a(Interviews)
-‘ -‘
The qualltatlwa atap%o ided access to the views of teachers

teaching deaf ¢ of s@b curriculum for teaching English to the

\ | O -

same respond% ep oced used (fé?)he analysis of the qualitative data from the

mterwez&, ed o?t e s!;st ps,@hatic content analysis method. After collecting
hr

the dat h written notes acgj-l.gital recording, qualitative data were thematically

to code the common themes that represented the informants’ point of views

: issues asked. A six-step thematic content analysis method, as suggested by Braun

Clarke (2006), was used. Firstly, after each semi structured interview was

conducted, the data were immediately transcribed verbatim by the interviewer for
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proper coding and data storage, as well as for the interviewer to familiarize with the
data. After completing all the full transcripts, the interviewer read the data thre?'l!s
and highlighted key words and phrases. For example, key words Iike@}lum,
syllabus, teaching, English, challenges and deaf children. Secondly, i nﬂéq)des were
selected to represent any interesting features that occurred througho the entire data
set. [See Appendix 1X on sample template for generating the s

Thirdly, the interviewer collated codes into pote me For example,
collating syllabuses with courses, teaching devices with rials, t(!\%dly themes

were reviewed to check that they were in comuncﬂo% their caded.e tr#c@ with

the entire data set. After an ongoing analysis % the@; the fifth

h am{ final step wrlte out a

step was to define and name each theme. si

description of each theme. In this last :} themes m@%d which include

relevance of the curriculum and cha@ﬁs of tea\ﬁg\gwg Kr}deaf children, among
"E y N
others [See Appendix IX on sa%plat forg emes].
\h &
. a . 1

erpretation of themes, a peer

To control the biasn e |\r1
review process, as o%t Creswell O‘7)®as conducted for validation. A

s ’ &
qualified research N@gue & thls%grudy received full transcripts of all
interviews and %he Ieteléﬁependently of the participation of the
researcher. rrev. Wer aseejamatlc content analysis as outlined by Braun
i—@

and ClI Reer d }efln@smns then took place in which the interviewer

T

and I colleague met to co@ére and contrast coded themes. This meeting served

Nbose of controlling for any confounding interpretations the interviewer might

t E
6 made due to his full engagement in delivering the intervention in this study.

In addition to the peer review, the researcher conducted Inter-Rater Reliability

of the Coded Themes to ensure transparency, communicability and coherence of
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the themes generated from the open-ended and semi-structured interviews questions
(Auerbach and Silverstein, 2003). For example, the first question of the interw,
“Do you think the curriculum being used to teach English language to de@en in
Oman is relevant? If yes, why and if no, why not? [provide example port your
answers]”, the researcher identified two super-ordinate keywords of twa‘tion, which
are curriculum and suitability. The researcher then identified sub-ordinate main points
from the responses of each participant. For example, for Pa w: it was curriculum
and relevance. The researcher then transferred the maintideas a kw based on

X

super-ordinate and sub-ordinate facts for the cases of e participa

alita@%— research

The researcher approached two knowle sc%'

to act as inter-raters. The researcher pru@ he 4 ers t V€r~nplates that

comprised the themes he derived fro@erview questi ns.@%é two inter-raters

compared the tentative themes ed aga i tﬁ@\rew questions.  The

N,
researcher then used the respon% the Rfvo i wate(rf/p calculate the Percentage

of Absolute Agreement (P Wh m e ex eﬁho which they agree with the

researcher’s matching % mes toyﬁ;alrc estlons The responses from the

two inter-raters yie ﬁd&l abscll emen 6.fJ83 75%, which is acceptable, values
from 75% to 90% show an e Iev agreement (Stemler, 2004). See section

¢

(3.3.2) for tEs@ of the Inte at'er &}(?Slblllty calculation and results.
Y-
3. 5 ntent Analysis - a@cal procedure for the Teachers’ Diaries

orse et al. (2002) suggest content analysis as a "method for describing and

: preting the artifacts of a society or social group”. In addition to the interviews, the
searcher employed content analysis method to describe and interpret the behaviour of

the social group (deaf children) in a classroom setting from the teachers’ perspectives.
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Teacher’s Diaries were used as research instruments to solicit data on how teachers
experience the adoption of mainstream curriculum in teaching English asw
language to deaf children. The teacher’s experiences were captured for t@)nths
experimental teaching periods in selected classes and selected units o‘f‘&,ns. Three
teachers were assigned and given the diary each to record one entry pefgnit/month. The
total overall diary entries received from the teachers are N data obtained
supplement the data obtained through the interview ques Y:

re'searcher makes

use of diaries of teachers teaching English as a secon uage to tudents to
oy

ges and ie{ex&}s the

en% Vl@‘fa sample

document classroom activities and record the ¢

participant’s experience in teaching the class.

of Teachers’ Diary Sheet and Teachers’ Dia

The details about Teachers’ Diaries a %

3.5.3. Analytical Procedure %ﬂtitaﬂve u@onnaire)
The quantification @in I owed tf@gamher to assess the attitude,
subject norm, perceive ural control and'i ion of the deaf children in Oman

4 ¢ &
towards the maiWurricr \bel g a(g.ad by schools in teaching English to
them. Data forggquantitativ Wegbtained from the questionnaire survey
K ’ (?

ined; from e#elt\_/g t tests assisted the researcher to ascertain

results. Sco

% "

robustn% datd’ and ?fitnesé}f the two models (measurement and structural)
X

enaAby the SmartPLS @v’are. Furthermore, descriptive statistics to measure

d—

«Q

f S&y, central tendency (i.e., mode, median and mean), as well as the dispersion in
elation to tests scores in this study were also generated using SPSS. The data were
creened using SPSS to ensure they meet some of the common assumptions related to

normality, absence of outliers, multicollinearity and skewness.
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Table 3.6: Overview of Steps in the Data Analysis Procedures

Research
Instrument

Interview questions 6 Teachers A thematic content analysis method. Q E

Participants Data analysis

(Appendix V1)

Diary entries
(Appendix V11)

6 Teachers content analysis

Section A (Demography) — Descnp
(3 questions)

Descriptive statistics via SRSS we sed to measure
frequency, central tendency ode median and
mean), as well as the er elatlon to tests
scores in this study.

Section B: (Yes/No i §tats. (8
questions for t or narma

children). ' _{f)

Descriptive stati i werg used to/measure
frequency, ““mode, ‘median and

mean), as | as thendi ion in RTbn to tests
Questionnaire scorew udy.“\ é

(Appendices 1l & . (Likert

10
127 students (46 Emr St'O”s for

deaf & 81 normal)

A

ma software to determine
orfant 4 rs related to attitude,
, pe d behavioural control and

determine the adoption of mainstream
in teac English as a second language to

via rtPLS software for construct validity,
positel_reliability (CR), and average variance
VE)

Usi SmartPLS software to generate the
‘ ¢ = ement model and structural model.
I é

of the important principles of research ethics is objectivity, to be conscious of
Itiple roles and avoid conflict of interest. In this study, the researcher has no
professional relationship with the participants as they are attached to the Special

Education Department, and they are supervised by Deaf Education Supervisors. The
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researcher is concerned with training English language teachers for students without
disabilities [NOT deaf students) on methodology and curriculum. Selecting the

his thesis is a matter of personal interest with the hope of highlighting |351@6d to

adopting mainstream curriculum in teaching deaf students in Oman.

3.7. Conclusion Y’

This chapter discussed the methodology used for, ollectien"and alysis to
achieve the objectives of this study. The chapter wasfstructured into f| maln R'ons
including the introduction (section 3.1). Sectlon 3 cussed ‘me atignale f -\hoosmg
a mixed method and section 3.3 explained the res rch c clud IQ'E population

of the study and research instruments. @ fo ata CQEe tion procedure
he

which involved both qualitative a O

S‘glon 3.5 covered the
procedure for data analysis, and t Ea sew Ialr€g~the research ethics and

disclaimer of the researcher frﬂ\ biasnessw IIecm he data.
The subsequent ch ents and dis sie@ overall findings and analysis of
4 J‘

data collected from quall ati n the of interviews and teacher’s diaries.
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