CHAPTER 4

FINDINGS (\,J
4.1 Introduction Y'

The purpose of this study was to explore the perce pti ELC teachers
and administrators about the classroom observatio Ccess at Ibra College of

Technology and gain a better understanding of ¢ t con epWactlces at
the English Language Centre. The study %ed to deter ne’t e of
competencies that observers need to i f t%‘aassroom
tlmp@y changes that
-m@d case study was

&a‘ata which included
Se

questionnaires, semi-str%lntemlews d(g vation conferences to

complement each other heI i thro a comparison and contrast

observation process, and finally aimedito i

d
occurred after the intervention. \ &ls>egard, a

used that combined quan e an %

to g| elba@ed weight to both types of data.

This &Qter irslt \eq dem ﬁr_aphlc information of the participants,

namely: the te rs a |n| rs The results of questionnaires, semi-

process. This al

structur&aerwe S, ‘an p(ﬁt tt_;}"e}vatlon conferences will also be presented.

W will peﬁ)_ijwted Q\ematlcally according to the objectives of the

@rc which in this CWTIS divided into two main parts. The first part will

sent the results of the first research question (RQ1) from which the
>

'Perceptions’ emerged as well as the results of the second research question (RQ2)

Q from which the 'skills and competencies’ emerged. While the second part will
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present the results of the third research question (RQ3), which will present the

most important effects and changes that emerged after the intervention pr?v

This study was conducted at Ibra Technical Co&w his college is

4..2 Participants and Context

one of seven colleges distributed in different region of Itanate of Oman.

These colleges operate under the umbrella of th

therefore linked to each other in terms of for r W({S@' all
these colleges follow the same administ and academ poflc These
iz
eeringq.;

colleges receive thousands of students uaII

npo r and are

technology, and business majors. cwirth (nng e th {each of these

colleges there is an English Lm C% IS c;{@ receives all new
students (first- yearstude ts)drom the a ba%t ne SJOI‘SIO raise their level

of proficiency in the En ngu th% meet the requirements of

the major they W:Sh t A’a ge“humb F@Engllsh language teachers of

l
different nationalities work i K |sh uage Centres in all these colleges.

As for the }MI lege 1 Ibra, speufically in the English Language

\
Centre, is tudy? dndgéed, there are more than eighty teachers who

teac i ata levels f@aﬂndatlon programme. Some of these teachers

; and som are‘femaw' Their ages range between thirty and sixty years.

ese teachers are spe}calsts in teaching English to non-native speakers. Most

f them hold a master's degree in English language teaching. There are also a

Q small number of these teachers who hold a doctorate degree. As for the

administrators in the centre, they are three: the head of the centre, the head of the
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N

evaluation department, and the head of programme planning. They are
responsible for the administrative and academic workflow of the centre, ?ﬂs
distributing tasks and work, supervising the teaching and learning @ and
implementing the classroom supervision process. These three ad tors hold
a master's degree in English language teaching and have var;&.e'xperience in

the field of English language teaching. Some of them_have“experience in the
Zd a

administrative field while others were recently pro ointed to work

in these positions. These three administrators were the target groug.ifi the training
23
programme for this study. é J _\C}
h - , \Y.
Lesson
conference
PRE_Interviews PRE Interviews;

POST-conference
)

I i

1 - 2 &

z . x z . u z |z

= Intervention z = Intervention g % Intervention|

< S < - < e
=

/

3
POST Questonnaies POST-Questionnaies ||'057'|m°“’i""’s POST-Iterviews
3 83 3 12

v

\\ Fig \l'.fpataQ\;IgI,ection Process
'

-, &

Toan e rfs rchiqu sti@s\nd to obtain more reliable results in this study,
_ £ -
a'mixed method of researc ign was taken. The quantitative data was collected

tructured interviews, and post conference recordings before and after

N
;\éing the questionnaires while the quantitative outcomes came from semi-
s

observation. Two different versions of questionnaires and semi-structured
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interviews were designed for the administrators and the teachers. Data were
collected in two phases: before and after the intervention. T

Table 4.1 presents the number of participants who a@ the
questionnaires and undertook the interview and the conferencesﬂ&and after

the training programme. In the pre-intervention phase, quernnalres were

completed by 83 teachers from the English Language Ceq re echnology, Ibra

College of Technology, and 21 administrators fro seven oIIeges with an
average of three administrators from one c 5 rs and 3
administrators from the English Language Cen Ibra Colle f'T @Iogy
participated in the semi-structured mter 5 tio ferences
were also recorded before the interve 0\ %T

)
\ ik _
W uestionnaire, and Undertook
and C

erview st ences
&
"4
alitative Method
_ L
SQ uctured Post Conference
rview

After Before After
\w the the the
Traini |n|n ainin Tralnln Trainin  Trainin

Type of \ g g
Partmpant% od'rse ou Course Course Course  Course

83 QJ 15 12 12 12

t tors ’ Y' >3 3 3 12 3

otal 104\03 18 15 22 15

0

As for the post-intervention phase, only 83 teachers and 3 administrators
from the English Language Centre at Ibra College of Technology participated in

the questionnaires because they were the only ones who were trained. 12 teachers
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and 3 administrators also participated in the interviews. Also, 12 post-observation
conferences were recorded. It is worth noting here that the pre-obsw
conferences were not held before the intervention, but after the inter(ey's ; they

were held. So, 12 conferences were recorded of them. *

4.3 Presentation of Findings Y'
The research questions were interrelated and seque@m Wf the first
L ]

research question about the perceptions of teach%dmini rator c'nt_r\it@t d to
understand the needs of the participants and design thévapproptiate t ming/ﬁ’bgramme
which is related to the second research quesbnwco, t hr to tr@&nd research

question about the implementation @ining le

question which is about the significant changes \th%

nswershe third research

vention. (See Table 4.1)
S
L

.% % 4
Table 4. 2 RQW ou,: and'Corre ding Questions
Y =

S SIS

What are the perceptions of the teachers and administrators on
RQ:1 classroom observations?

&, s

Questionn dmin) 4 I@F\/iew (Admin) | Conferences
- ~.Pre Qs: 1,3 (Teacher/Admin)
590 < While Q: 1
Y' Post Qs: 1,5,6 Post observation

s: 4,10
. sxtra Qs:2,3,7,8,11 (v conference
\3 nterview (Teacher)

Nionnaire (Teacher) PreQs: 1,2, 3,4
While Qs: 1,2,3,4,5 While Qs: 1,2
Post Qs: 2,3,5,6,7,8,10 PostQs: 1, 2,6

J
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Table 4.2 clearly shows the first research question related to teachers’ and
administrators’ perceptions of the classroom observation process. It also w
all the questions that were used to answer this question, specifying \ge of
each question “before the class observation stage, during the cﬂ&servatlon
stage, after the class observation stage and extra questions”. FWe'r, it presents
the source for every question “questionnaires, semi-strﬁre~ nterviews, post-

observation conferences”.

The questionnaires and semi-structured interv w.s\'gbrWere
divided and numbered into three secti egardl e tual{}assroom

observation: Pre, While, and Post. In addlt o

chronological classification and we%\éns

| ns di @fflt into this

I'El.(<

bath™administrators and

RQ1 aimed to explore t persw
Cn N[
teachers and gain a better UE rstandi I ssrqg;n observation process at
|

bra of Tgﬁ#?ology.

the English Language C

TherefoE ponse #) this ul s@uantltatlve data were collected

using questionnaires, and qualitativedatd’ also derived using semi-structured

interviews, @ ob e'rvatlo conf ces The aim of using multiple sources
of data ﬁ\obt ing4mor c‘glnp S|ve information from both teachers and

adm rs. The SBSS prgﬁﬁme was used to handle statistical data (from

’
3 nalres), ile ﬁeQ,IVTvo programme was used to deal with qualitative
%
Q

§

(semi-structured |nt\h/|ews and observation conferences). The keyword in

Q1 is the perceptions. After consolidating and analysing the data around the

Q questionnaire and the outcome of the interviews and conferences, the quantitative

and qualitative data were merged with the major findings on perceptions
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summarised as follows. In general, the qualitative findings based on the interview
and post-observation conferences were more dominant than the quarw
results. Such dominance was attributed to the weight of the @ and
administrators’ participants whose individual values are much an those
who answered the quantitative tool. Further, the responses of'those who were
interviewed were most likely similar in perceptions as@d to those who

There were four themes under the perce S:p C(M'N'{dectiveness

answered the questionnaire.

"X
of the Classroom Observation Process, anxiet ing and jafter the b@tion,
the role of the teacher, and the role of the . % as i@]bthemes

Y-

as can be seen in Figure 4.2. > ¢
v @

Perceived Effectiveness of the C O Process

Perception Anxiety during and after C O
Role of the Teacher

red2T ic Map @hemes and Subthemes Under RQ1

Figure 4.2 shove;ﬁ.themes that emerged from the perceptions, namely

we perceived effectiveness of the classroom observation process, the anxiety

S

during and after observation, the role of the observe, and the role of the observer”.
It also illustrates that sub-themes emerged from each of the main

themes. Regarding the theme of the perceived effectiveness of the classroom

102



observation process, four sub-themes emerged from it, namely, “the purpose of
the classroom observation process, the validity of the classroom obse

standards, the frequency of the classroom observation process, and t@wer’
perceived competencies”. Whereas “anxiety while observation aﬂ‘&iety after
observing” emerged from the anxiety theme. Also, the Sub-therrWresponding

to the observers' comments and identifying areas for imp \M” emerged from
tiz

the theme of the role of the observee. As for the the role'of the observer,

the two sub-themes of the “personality approac dt .c\ﬁ.gdevaluator”
@

emerged from it. J _\‘-}

A. Perceived Effectiveness of The@lass om«i?bs ation,@)cess
The administrators sta me main purpose o@‘é observation was
[ '\3f their performance.

N
Teachers also confirmed.thi pos ﬂ|n thei ‘comméas which was associated

with a high level of anxiet etjt serigus co uences a negative evaluation
could bring. In the i iew, theisam z:gfee@nt was derived from the majority
’ &
of teachers&ﬂ'\the adin \[1'91 rs ognbe main purpose of the classroom
observatic\ efo f the cipants have a similar understanding of
E ‘

such he purpose cﬁsség)?] observation.
Q NN
% dditionally, Post tsé%ers expressed concerns about the lack of clarity
L 9

.&t the observation cr't{@d. Some stated that when they were given feedback,

%\ey did not agree with the criteria for assessment. There were suggestions for
Q clear and simple criteria to be used in classroom observations.
The results also showed that most administrators believed that one visit

to the teacher’s class was not sufficient to assess his/her performance. In addition,
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more than half of them disagreed that teachers should be visited based on student
complaints only. The teachers’ responses also supported this point as they
more frequent and transparent observation sessions as revealed in the i lew.
It was also clear in the interview comments that this was an ioAg’sh and in
reality, there were single visits only. Y'

Moreover, almost half of the teachers believed that the‘observers lacked
some basic observation skills and needed to be furt kd. heir comments

were echoed by the administrators who admittéd, a ne dWove their

"y
quantitati r“j@ative

e,%’ at a@ﬁistrators

improve th@%k.)servational
skills for better performance. \) é

observation skills for better performance. Thus

o

responses revealed are bent towards a co

—5

A
&
B. Anxiety Durm%\er tﬂe @) rcvat%
The findin }!ted ’( maj
when they were or when th r’em@d feedback after an observation
4 ¢ &
rv

based on tthjionnairr, i iegand the post-conference. Anxiety was

closely aﬂia wi 'rposé‘( the observation (evaluation) and the

conse % for ea‘ch i émebo ment (extension or termination). These
-

- \ - - -
regsponsesrwere/d Ptly e@ssed in the interview and post-conference.

3

C. The Role of The Observee

QE The questionnaire results indicated that 81% of the administrators
believed that some teachers were argumentative and difficult to convince to

change teaching methods or teaching styles. However, this was not true among
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the majority of teachers and administrators who responded in the interview. This
perspective from the admin side revealed their expectations concernwm
teachers’ role which is a passive listener who would accept the feedb%\ctual
information.  Moreover, the observation process was aime roducing
observation reports for evaluation rather than a process of ‘megotiation and
professional development. V

In the post-observation conferences, the t mre] mainly passive

listeners as observers provided feedback. The rati spea inw% to 80%
@

showing the dominant role of the observer du

Yw
ese sessio th&@chers
t% of the\ngers and
ouﬁbta high@zgmentscore.

By and large, teachers mE) recipient

played the role of the recipient of knowl
instructions from the observer, as wellw gt

obs %s’ points of view

as reflected in the outcome of%oom 0 \al$ ) ,<\
# o
Q-

o
&o
D. The Role onE er[I NS
In the% W res ?n.se} tHe@ninistrators all agreed that the
utho

observer sho W man"
observati(é&ess.

'er, %%d on the data from post-observation
confergnces, ;administrat ﬁsp@?ﬂ a strong authority over the teachers with

- - \
the"l ge use J; crlticSP feedback, instructions they gave, and lack of
ual discussion. Th@s confirmed by comments of the teachers in the

\estionnaire and the interview as they recognised the unequal power relations,

QE they had in the observation process as a whole.
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RQL1. Presentation of the Data According to Perception Themes

4.4 Perceived Effectiveness of Classroom Observation Process \z

4.4.1 Purpose of The Class Observation : : ,

Question PostQ3 from the teachers’ questionnaire was about the purpose
of the observation. A positive response showed that theMrs believed the

observation was mainly for evaluation purposes. It alse,implied that professional

development was not intended as a purpose. he re Iw question

@
were examined in Table 4.3 and Figure 4.3, it een that the zjoi'{.y}of the

%
"

teachers believed that the appraisal was tVo. e in observations @J‘Tthe post-

observation conference (N=45, 54%)\,

Table 4. 3 Frequencies and Percent for PostQ3 in ache@)uestionnaires,

(N: 3) \\ ? I‘k
Response e) - f %
PostQ3 LU
6 7.2
39 47.0
22 26.5
12 14.5
4 4.8
[ Strongly agree
.Agree
I Neutral
.D\sagree
[ strongly Disagree

Figure 4. 1: Percentage of responses for PostQ3 in teachers’ questionnaire
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PostQ4: | hold a post-conference to discuss the teacher’s performance

and his/her performance rating. Y

Table 4. 4 Frequencies and Percentages for PostQ4 in Admin Questionnaires, (N=21)

A Vi

Response f %
PostQ4

Strongly Agree 2 9.5

Agree 17 81.0

Neutral 2 9.5

' iy
Em—— - 4 \Y'
PostQ4

QType: Pre

[ strongly Agree
W Agree
W Neutral

Figure %;nt
o
S

other ques
& . .
notificati alfout\ﬂ;’@ observation to evaluate their performance. The

\ ~N
Wonszz%f PostQ4 in admin questionnaire
259
nin

$&ﬂmin questionnaire, PreQ3, was about giving

w;rity of administrators- N=13, % 52) stated that this was their practice (see

§able 4.5 and Figure 4.5).

PreQ3: I notify the teacher that the main purpose of class observation is

to evaluate their performance.
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Table 4. 5 Frequencies and Percentages for PreQ3 in Admin Questionnaires, (N=21)

Response f % b
PreQ3
Strongly Agree 7 33.3
Agree 6 28.6
Neutral 3 14.3
Disagree 5 23.8

N

[l Strongly Agree
M Agree

PreQ3
QType: Pre

W Neutral
@ Disagree
T
S
Figure 4. 3 P e of EQ 3 in admin questionnaire

Qé’

xtra fpnhghp admin questionnaire stated that the

obse ions'were p |sal.é.dresulted in the renewal or the cancellation of

ES ntract.
ExtraQl1l ge‘h&@lly represented the overall response in the

uestionnaire among the administrators: We, administrators, renew or cancel

0 teachers’ contracts based on class observation results.
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Table 4. 6 Frequencies and Percentages for ExtraQ11 in Admin Questionnaires,

(N=21)
Response f %
ExtraQ11l
Agree 11 52.4
Neutral 7 33.3
Disagree 2 9.5
Strongly 1 4.8
Disagree
._h\ |
i '\ A
ExtraQ11
QType: Pre
=:E:?al
W Disagres

[ Strongly Disagres

(Q\ AR
Figure 4. 4 Percentage of rss@ m’Fé)@Qll in admin questionnaire
l <

A Q N
(%\/ise cm%w'teéé‘(s' answers in semi-constructive interviews
bef %’mterve ion

cess’aims to assess \%e@formance. More than 70% of teachers stated that
XS

\Qey were dissatisfied with'the observation process conducted at the Centre. The

§eachers justified their dissatisfaction because they felt that the main purpose of

t teachers emphasised that the classroom observation

having this process in the English Language Centre was only to assess their

performance and not their professional growth. Teacher 8 stated, “I didn't feel
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this remark was about my professional development, it was an evaluation in one
way or another [and this affects]”. Such a belief was confirmed by Teawﬂ
when he was asked about his feelings when the observers visited h@sald
“Frankly, I am afraid because I know that the observers come to ﬂ*ss to find
my mistake and maybe it will affect my career so | feel anxiousWsee the rate
at which they will give me”.

On the other hand, four of the teachers int ma nothing about

the purpose of the classroom observation. They spo W had been

visited and that things had gone well. Teacher 4

irst, T will t 113]d@ut in

th% i hed@(ﬁ the will
because it was a surprise but it went Wwell

ausvﬁl was,well- p@ared so | was
confident and full of patience, c@ and energy’ é

0

4.4.2 Validity of Evaluation <8\_
WhileQ9 from_ the meﬁjlr %about the evaluation criteria

used during obs z This

use them or M high
determme{&alua i

¢

the end, | totally handed it over and | felt

nna
uest gp cally aims to check if observers
e |nd d agreement and use of the criteria

eas score pomts otherwise. It can be seen

st

5
@ﬁ
QD
O
#;.
ID
g =
=
[
-
“5“’
D
=
D
wn
=
QD
(25
«
2
—=h
O
QD
>
=
o)
D
=
O
@D
>
3
QD
«Q
D
o0
o
o
wn
QD
()]
o
D
D
o

@%, N=6). This indi oe@d there was a considerable number of observers who

not rely on the given criteria to evaluate teachers’ performance during

QE observations.
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WhileQ9: | depend on the evaluation criteria to evaluate teachers’

Table 4. 7 Frequencies and Percentages for WhileQ9 in Admin Questio’haires,

(N=21) Yv

performance.

Response f %
WhileQ9
Strongly Agree 2 9.5
Agree 10 47.6
Neutral 3 14.3
Disagree 5 23.8
Strongly Disagree 1 4.8
WhileQ®
QType: Pre

[H Strongly Agres
.Agree

M Neutral

[ Disagree

[[ Strongly Disagree

<
FW&( Pe}cw o)reﬁbin*/ses for WhileQ9 in admin questionnaire
\ P 5

The teachers ’@éstionnaire items also discussed the observation
%\teria. One of these, PostQ6, was about the difficulty of the observation criteria.
Q The majority of the respondents here disagreed that the criteria were too difficult
(N=47, 56.62%) whereas some stated that they were too difficult (N=14, %16.9).

PostQ6: | think it was too difficult to meet the evaluation criteria.
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Table 4. 8 Frequencies and Percentages for PostQ6 in Teachers’ Questionnaires,

(N=83)
Response f % )
PostQ6
Strongly Agree 3 3.6
Agree 11 13.3
Neutral 22 26.5
Disagree 30 36.1
Strongly 17 20.5
Disagree
N
<IN
PostQ6
Questionnaire Type: Pre
.Stmngly agree
W agree
W Heutral
[H Disagree

[ strangly Disagree

A4 1

'N\J
Figure 4. 6 Percentage of r%%@@ﬁx in teachers’ questionnaire
I@o explai ar obes%étion criteria leads to poor feedback in
ced

& ' G)
post- on confer an} a perceived lack of effective classroom
N
obgeryation. Fér le, PY' 7 from the teacher’s questionnaire asked about

@sefulness of the fee b@k (see Table 4.9 and Figure 4.9). About 28% of the

EXChers (N=23) found the feedback was not applicable. There was also another

0 28% who disagreed with this statement (N=23). This was an indication that
feedback was not consistently of good quality as the criteria were not clear in all

cases.
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PostQ7: Not all advice | got from the observer regarding my performance

Table 4. 9 Frequencies and Percentages for PostQ7 in Teachers’ Ql&naires,

(N=83) T
%

was applicable.

Response f
PostQ7
Strongly Agree 2 2.4
Agree 21 25.3
Neutral 37 44.6
Disagree 18 21.7
Strongly Disagree 5 6.0
- o
? %, g
a . u\ h
PostQ7
Questionnaire Type: Pre
[E strongly agree
W Agree
[ Neutral
.Dlsagree

[Ostrangly Disagree

regdagloPeie
F% Pesc tage€ o res,@es for PostQ7 in teachers’ questionnaire
4
\ Moreover, perbﬁlons about lack of effectiveness were also confirmed

é\ PostQ8 from the teachers’ questionnaire. The findings in Table 4.10 and Figure

0 4.10 demonstrated that about 23% (N=19) of the teachers believed they gained

nothing from the post-observation conference.
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PostQ8: | gained nothing from the post-conference.

Table 4. 10 Frequencies and Percentages for PostQ8 in Teachers’ QUESIIOQE

(N=83)
Response f
PostQ8
Strongly Agree 8 9.6
Agree 11 13.3
Neutral 21 25.3
Disagree 26 31.3
Strongly Disagree 17 20 5

REL

PostQ8

Questionnaire Type: Pre

[H strongly agree
Ml Agree
M Meutral
Disagree
[ strongly Disagree

Figure 4 Pe nses ostQ8 in teachers’ questionnaire

th eir f[semi rucu&d interviews, some teachers also expressed

:Wctlon wit e‘?:lassxpom observation process due to the standards used.

\ of them claimed tr?a‘ahe observers used checklists as an essential reference

r evaluating their performance. This, from the teachers' point of view, is very

0 difficult to achieve because the checklists contain a very large number of

standards that are difficult for many teachers to meet. Teacher 11 said:
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“No, I was not happy with the certain criteria because the criteria
included technology and so many things because the lease re?’a
kind of planning. Many criteria were not getting into tha@s iteria
were really around 50 points to focus on. |1 would say y neutral
because of the criteria not clear and the criteria ianuWe observer.

The observer speaks based on the criteria so i{ iou tify the criteria,

the observer has to follow the criteria he' cannot impose

anything new. So, the criteria should bé¥ydon’t nWto say we
L ]
N4
| O

ipants, it.coufd be.inferred that

ervftio riteria.é;gem to come
up with substantial feedback duN ﬁe)ost-lesson fere@g

NS

4.4.3 Frequency of Observati% o q <§)
One other i\ior nsi’i under @rceived effectiveness of the
t que

observation pro% he fr lo servation visits. The relevant

question that analysr

question r@\ the
g ‘

have to make it very simple”

(@)

After merging all the responses of t

the observers need to explain the cla

w
wn

y
4 ¢ &
\m. he zﬁjﬂ questionnaire was ExtraQ8. This
n of CJ propriate number of visits to evaluate a
i)
teacher’s performance,_ Itis FEg ively worded which means a positive response
%' N |
h% tes mo one vél\f is needed for proper evaluation of performance.
X .
When Table 4.1’.@?1d Figure 4.11 were examined, it was seen that 77%
\

=16) of the respondents agreed with this statement. This revealed that for the

Q majority of respondents, one visit was not considered sufficient and there should

be consecutive visits to evaluate a teacher’s performance.
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ExtraQ7: More classroom observations would allow for more accurate
and useful teacher appraisal. Y'
ExtraQ8: One visit is not enough to know about the teacher’ el of
performance. The results were confirmed by another question,f%?, where

most of the respondents (N=19, %90.5) stated that more classredm observation

Visits were needed. q V

Table 4. 11 Frequencies and Percentages for ExtraQ8 in in Qu’stio ifes, (N=21)
e | J h v o
Response %
g f
ExtraQ8
Strongly, Agr 10 48

"
—
=
D
8 =
O O
(G2 B
©

ExtraQs

QType: Pre

[ strongly Agree
Agree

W Neutral

[ Disagree

E\igu re 4. 9 Percentage of responses for ExtraQ8 in admin questionnaire
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Table 4. 12 Frequencies and Percentages for ExtraQ7 in Admin Questio aiR,
(N=21) K
A
Response %
/
ExtraQ7
Strongly Agree 5 23.8
Agree 14 66.7

Neutral 5

2 9
v - T L Yﬂ
_h ’ J | &
ExtraQ7

[ Strangly Agree
W Agree
W Neutral

| O
@nd g% }necaimlin questionnaire were compared with the

te he&quest'?n air p lar statement from the teachers’ questionnaire,
b4

&Zi&%, mentioned th as only one observation visit. There was an
By

Werwhelming majority of respondents who agreed with this statement (N=59,

%71.1).
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WhileQ5: | was observed once. Y'
Table 4. 13 Frequencies and Percentages for WhileQ5 in Teachers’ Qus%a\d res,

(N=83)
vv
%

Response f
WhileQ5
Strongly Agree 17 20.5
Agree 42 50.6
Neutral 8 9.6
Disagree 8 9.6 ,3'
Strongly Disagree 8 9.6
WhileQ5

Questionnaire Type: Pre

[ strongly agree

W Agree

W Mevtral

[H Disagree
[strongly Disagree

Figure 4. ]@lt g@nses@\/hlleQS in admin questionnaire

O

!
‘f Qd/ in and teacher questionnaire responses

N
highli e bem&n the ideal situation and the reality. Although

.Anmstrators perceive @fe than one visit was necessary, this was not applied.
a result, a single visit was to determine the fate of a teacher and this single
0 visit could lead to termination of the contract. Moreover, the administrators also

felt that the results needed to be more reliable through multiple visits.
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The current practice of single visits for evaluation was also a point that
teachers brought up during their interviews. This statement by Tea
suggested visiting the teacher in different classes and more than once@ded.

If they can come and observe the four skills instead of ob us in one
skill for example they come to different classes and in different lessons,

this would allow the observers to come up with s;iomf unding. So, the
the o

teachers should be visited more than once so biervers can have

a clear idea about the level of the teacher aneyhis perfor
"X
Further, Teacher 5 mentioned that a si isitisnot e gﬁ z@t does
not reflect the teacher’s level of perform e Kﬂ'ff facto{s/ related to
_ . o
the process of teaching and learning. V o\
| believe that the teacwas the stu ett@gthink and Single

observation does not@%e km%%d l',sé'nd the kind of teacher.
N
Actually, | think% sbr

observati canna@ermine entire classroom

&
performanceﬁ\éau the' es an;@ors like the time, the activity,
the stud% [ 0’

4 b 4 &
\ﬁl&l re agi.merview, it can be inferred that the

in both respondents.

%

\mpetence of the observer. The responses to this question are also varied as can

Q be seen in Table 4.14 and Figure 4.14. Although 35% (N=29) of the respondents

agreed that observers lacked some skills and needed further training, 27% of the
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teachers (N=22) disagreed with this statement. Moreover, the majority of the

Table 4. 14 Frequencies and Percentages for Responses to PostQ10 in Hhohers’

Questionnaires, (N=83) Yw

respondents answered neutrally to this question (39%, N=32).

Response f %
PostQ10
Strongly Agree 4 5
Agree i 25 30
Neutral 32 39
Disagree 14 17
Strongly Dis ' 8 ) _ 10
ro/ X
~N
. z N\ X%

PostQ10

Questionnaire Type: Pre

[ Strongly agree

W Agree

W Heutral

[ Disagree

O strongly Disagree

Figure @ce age ?!)nscéér PostQ10 in teachers’ questionnaire
N éﬁb
% xtra@3 !the%_ in questionnaire was considered to determine

Aopriate training ba@ the needs of the observers. This statement is an

?Nvious request for more training on the observation procedure. When Table 4.15
Q and Figure 4.15 were examined, it can be seen that there was no disagreement
from the observers. The percentage of agreement (scores of 1 and 2) reached 81%

(N=17).
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ExtraQ3: I need to learn more about the class observation procedure.

\Y'

Table 4. 15 Frequencies and Percentages for ExtraQ3 in Admin Q nnaires,
(N=21)
Response f %
ExtraQ3
Strongly Agree 10 47.6
Agree 7 33.3
Neutral 4 19.0

N

ExtraQ3

QType: Pre

.Slrong\y Agree
.Agrea
W Meutral

Figure 4. 13 @raQ3 in admin questionnaire
N

t}alniqggues also expressed in another question from

! %86 of administrators (N=18) agreed that

estionnairg, Extr
4 f _ .
f Is would'leadto bel?r performance in observation.

NV
\c.,
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ExtraQ2: I will perform better if 1 gain more skills and knowledge in

Table 4. 16 Frequencies and Percentages for ExtraQ2 in Admin Que%waires,

(N=21) T
A
%

classroom observation.

Response f
ExtraQ2
Strongly 7 33.3
Agree r~
11 524
Agree
3 14.3
Neutral

ExtraQ2
QType: Pre

[H strongly Agree
W Agree
B Neutral

&
B ‘ :

- <
iglkg'4. 14 Per@nta{e qf\t':Eponses for ExtraQ2 in admin questionnaire
G
é\ Some teachers expressed that their perceived lack of effectiveness of the
class observation due to the observers:

0 Teacher 13: From my point of view and based on what experience you

I think the observer | [ mean] the group of observers or the committee
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here must be well trained. | mean we need more training here we really
need him because sometimes | feel that my colleagues being fr

because for [them]it was a sudden thing and some of t I|ke
being accused that they don’t work as required. Actualﬂ%e already

issued warning letters and they may be termlnated by‘the end of this

Yv

In addition, some of the teachers pointe that w not accept
@
the observers' feedback if the observer is no%v l _\"}
Teacher 8: Here, well ok that n ay" w t WI|| say

about it maybe you will no e. ecau?e e |f th on likes you

semester.

and during the obser ion, had goo m@ I just feel like it

was not done profeﬁg?lly \>Y §
[

q Q—
Teacher %l [ similar rsg 1sfact10n with observers’

l

comp p “
No ays bei etim e person is not objective the person
ou ei fled('fliﬁﬁ’ope this is confidential) sometimes the

%on ay no kc;yob they have a lot of stuff negative say [about]

Eyou $0,.0n cas m not going to accept it.

A Teachers 1 a@also expressed their dissatisfaction with the class

\servatlon process because of being observed by an individual observer and their

Q lack of confidence in the observer.
In the interview conducted among the administrators, all of them felt

the need for training so that they will gain these observational skills such as how
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to conduct a pre-conference, while observation and post-conference. Parallel to

their responses comes from Administrator 3. Y~
His response greatly contributed to the researcher’s 1@ that
indeed these administrators lack the necessary skills to condu per class

observation process. ?

The anxiety teachers experienced wag,reported in the q on‘hal in 5

4.5 Anxiety During and After the Observati

\

(.)
particular questions focusing on during and e observ ionZ Th se'huestlons
were WhileQ1, WhileQ2, WhileQ3, Wh|| 4, an Whe responses
in Table 4.17 and Figure 4.17 were d, i vas that<{1 majority of the

{

(72]

respondents disagreed with statem related t% |et lng and after the
observation. However, theréywas still s%lwn pe age for each response
in the agreement group 20 d 7%)‘A e highest level of anxiety

was reported whe ob% too 1note @esson (N=31, 37%). The low
‘r : ? [

level of anxiety in If-r pbn&g could be attributed to the research

O

bias Where cia swatllllty ds t@e acceptable answers rather than the

@
S
Sg_-.

'O

N
actual s T ergfor &orragn’son with interview data was necessary to

incr elia b ity of findi nder this theme.

4

hile Q2 |l lost my self%nfldence when someone observed me.

hile Q3 | felt nervous when I saw the observer writing during the
observation process.

While Q4 |Classroom observation was a threatening task for me.

Post Q2 |l felt very worried when post-observation was conducted.
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Table 4. 17 Frequencies and Percentages for Responses to WhileQ1 in Teachers’
Questionnaires, (N=83)

™
Response f %
WhileQ1
Strongly Agree 13 16
Agree 15 18
Neutral 10 12
Disagree 28 34
Strongly Disagree 17 20
WhileQ2
Strongly Agree 9 10.8
Agree 10 12.0
Neutral 6 7.2
Disagree 29 34.9
Strongly Disagreg 29 34.9
WhileQ3
Strongly AgreeY 8 9.6
Agree 23 27.7

Neutral \/ 9 10.8
Disagx 28 33.7
Strongl ag% 15 18.1

aly
WhileQ4
St Aqqee 7 8.4

ree 10 12.0

\Ng,' ra 13 15.7
isagree 26 31.3
rongjglle& 27 325
4 '3
POStQ2 o é}

ly Ag@ 10 12.0
10 12.0

N
%\ l'ral C—Jb 18 21.7
fee, 30 36.1
,Q’ Disagree 15 18.1
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WhileQ1

Questionnaire Type: Pre

[ strongly agree

W Agree

W Meutral

[H Disagree

[ strongly Disagree

Figure 4. 15 Percentage of responses for WhileQ1 achers’ Wnaire

N O3S

WhileQ2

Questionnaire Type: Pre

[H Strongly agree
W Agres
M Neutral
Disagree
[ Strongly Disagres

Figure 4. 16 P@ag o'f %{{M, \@YeQ2 in teachers’ questionnaire

>3

Questionnaire Type: Pre

—

M strangly agres

W Agres

M Neutral

[H Disagree

[ strongly Disagree

&
A“’
S
)

Figure 4. 17 Percentage of responses for WhileQ3 in teachers’ questionnaire
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WhileQ4

Questionnaire Type: Pre

[ strongly agree

W Agree

W Heutral

[ Disagree
[Ostrongly Disagres

A 4 (] 7
Figure 4. 18 Percentage of responses for Wlﬁl in tea‘ghi%stio@re
Y" \ N
- N

PostQ2

Questionnaire Type: Pre

[H Strangly agree

W Agree

M Neutral

[ Disagree

[T Strongly Disagree

{

ad ~~— o
N |
Figure 4. 19%ntag ot’ responses éﬂ’ostQZ in teachers’ questionnaire

Qv p ) N
% The feadliers?: semt$1ctured interviews provided more insights into

N
Anxiety factor durin after the observations. The answer to this question

%equired teachers to directly tell us about their feelings about the classroom

observation process while mentioning the reasons behind this perception. The

majority of the 15 teachers interviewed revealed that they felt anxious about the
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classroom observation process. They cited different reasons for their feelings.

Teacher 7 disclosed the reason for his fear of the classroom observation w'!!s

because the observation process is linked to his evaluation and his c(%
Frankly speaking, | feel scared because | know that t rvers are
coming to my class to find my fault and maybe tWI affect my

career as a teacher so | feel worried until | seg the rate, they will give

in my class. aﬂlri@g ause
pi% yo@d he has

some meaning and to Crltlw ﬁnd\fau ith y@gg‘ it’s natural
you get over consmow:)e and [t ffec Qnr performance in

a negative way. Y \,\

‘% ° “ &

\Hn &

Teacher 4 Ilﬁid feaL ser\@ process to the observers and
their efficiency i enting the cl s r'o servation process.

He ell actr \because don’t get immediate feedback you

me.

ot peop omlng] from and you don’t know what

! ‘?n
r ex ct tiohs are @ eir experience because sometimes we have
peopJé h P obsen%lon and they have [lack] themselves. They have

been teachlng\(%*’z semesters themselves. So, you can look at this

%\ sometimes their expectations are from is not from experience it is from
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Also, Teacher 11 mentioned that his fear of the classroom observation
process is due to his feeling that he is under supervision and he must mee?m
endless conditions and criteria applied by the observer. \

I’m nervous first of all because there is someone wh&ching me

there are some expectations from the observer and expéctations can be

in the papers there are many details many criteria, ™ have to meet it
; ob

makes me very nervous that depends on 'erver.

\d

"AX
There were also comments relate%-takin duri (#osiﬁr}ions.
The teachers’ interview responses indicat? e % t an ixs while 5
teachers said they did not feel anxiouw 0

that he got distracted and threat %the obse star, <'&/riting.

o
It is a kind of di n &J kn youzg'.l feel threatened you will

start thinkiﬁ i riting, d@nake a mistake here? It’s a

pp ed'.?’@ the purpose of this feeling what

=

the- ing. Y;r 9 claimed

ﬁ.ﬂ'ls my boss you know what use going

this writing for? Is he going to use this
¢
orme or agai né se-n) hing like this you know?
>
&
A This response@’supported by some other teachers who also said that

%\ey felt uncomfortable when the observer started writing while they were

&

delivering their lessons.

Q Teacher 10: “I feel uncomfortable I was thinking maybe I did something wrong

or I said something wrong”.
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In addition, some teachers affirmed that they lost their focus and start
imagining that they did something wrong: Y~
Teacher 6: “I feel really worried because | start thinking of the mwta@y do
while teaching.”

On the other hand, 5 teachers stated that they felt norrw:ause taking
notes was a natural process to give feedback later.

Teacher 14: “It is ok for me. | know that the obser Xv.t and take notes.
It is a natural process so I don’t care much about 1 .\d
Further, there were some suggestio the intervi ﬁa&%y hers

pointed out related to stress. Some com vou@%~ pressure
Teacher 4: 1 don’t t he 0 's%rvatlon in the college

S
should be don st(éss a ent@ And when the teachers
h&s enythey

sg orklng under constant threat

are under |% s:r
ofjob% | threat is u ! ing you know fear is something

un wlt |sr phen na so, unnatural phenomena can no

ngemexist tlmet.\iéﬁd people don’t work well when they are

Y-v
A This suggestio@d% also affirmed by Teacher 9 who revealed that the

servatlon should aim to develop teaching and learning and not to threaten

0 teachers.
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| think it should be ready for a day so the observer should not be scaring
the teacher, corporative mutual and the target it should be enw
the teaching in the ELC and not focusing on people and s@em
-\
The type of observation is also a factor in the Ievmnxiety that
observees experience during and after the observation. In the literature, there are
informal and formal classroom observations that res mr nt outcomes for

the observees. Informal observations usually aim rof swelopment
@

ation. | A ubh_\ﬁ%?;mal
\@ ed @ rding the

teachers' perception of the necessity téyknow about the'type of,@s visit, all the

15 teachers voiced that it is necN&now abo ty@%lass observation

whereas formal ones are for performance

observation visits are not practiced at

that will be conducted. All th ers af | t e,(»‘rd of visit has a strong

link with their performan%e tea’éhers nowmg the type of class

visit affects their perf w e focu I be the observer rather than
r 2 T

teaching student '
d <</

Vkomebmi ass Me at the time in order to satisfy him,
ou

eto you ural and normal shoes. And at the time
¢
%stud ts wi bquCﬂ?’zhe back burner your main priority would be
Q' . N |
satisfyi bserver, not the students at the time.

& 3
S
%\ This teacher brought out his/her worries concerning the surprise visits.
The teacher claimed that he/she may get sick if he/she has been visited formally

Q and she is not ready for that:
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I feel like if the staff doesn’t know that someone is coming in the room

and then just know they any time they can prop in the [room

could be a bad day. You could have a fever that day. | me@ould

have students who had a bad day that day or they couﬂ;@e to your

room on a day where students [upset] about somethirw you have to

address a certain situation. : \,

Teacher 12 expressed an association between the of class servation,

X
the objectives of the visit, and his emotional re . l _\b}
Yes, it is very important for m make’r e or.ess anxious.
I think it would affect [m beCausexif obser Yr?is done by

peers, then it woulo%a professio dev@ment but if the

observation is done@$e admln\aﬂ'gw T}tmderstand that it is a

S

formal visitan%)oseﬁfor aluati d it may affect my status
\' So

here in the % ' NS

It can% preted ! that

£
worried abo N@g obie: d the{éulpose of the classroom observation
especiallyaif it fo 'n pu&ygﬁés.
¢ 2 C,)
Q? &
’ >

46R %acher s X
N
\ The role of the\ggservee is another perception that emerged in the data

nly during the interview. Thus, in the narrative below are oral responses of the

Q participants lifted in verbatim. There were admin and teacher perspectives about
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this role. The data were organised under two subthemes: responding to the

observers’ comments and identifying areas for improvement. Y

PostQ10 from the admin questionnaire aimed to explorg the perception

4.6.1 Responding to The Observers’ Comments

of administrators about the role of the observee in responqm\ME e feedback they
received. The positive responses here indicated that inistrators believed some
teachers were argumentative and were difficult to pegsuade. .\d

L 2
at 819 of the admi '\r‘z;tors

In Table 4.18 and Figure 27, we can

It, the’maj y of,_réspondents

Yv

e, aTd Itwas n easy task to

convince them to make changeswaesson deli : é
\ Y
&
0 =,
Table 4. 18 Frequencies a\centag f
\ v o 4

(N = 17) agreed with the statement. A

believed that teachers could be argument

or P thO@\dmin Questionnaires,
A
N

Response f %
PostQ10
1 5
& 16 76
\ 2 10
1 5
1 5
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PostQ10
QType: Pre

[ Strongly Agree
W Agree
M heutral
4 TE% |4 T6%
[a76% e 765 M Disagres
[ sStrongly Disagree

rtlculéz'duestlon
t\ wﬂf{}&)mments of
Baé&on the teachers’

e@tyith observers if there

the observers or were not saﬂ@u

responses, some teachers wou defend th Tf
was a disagreement: 0 "}
‘&
R

\
Teacher 15: “I tr‘ to diseuss thel @ show my point of view”. He
ed to

'3 .
stated that he pll \tﬂ{ obser hat happened in the class because
the observ is H&or fo@ some incidents. Teacher 15 added: “In
!
that cas to flect mat v&m the observer because maybe the observer

di% p thef)v ol "10 reé'\t\e whole idea of what I have done in the class”.
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Teacher 6 said: “I accepted some of the comments and some | give the
reasons why I did those things”. Moreover, Teachers 2 and 4 suggested?'ﬂ!g
the teacher more chance to reflect on his lesson so that he could jL(tJ'% /her

point of view: “And before they give us the marks, they should a chance

to justify why we did that”. ?

On the other hand, Teachers 2 and 5 e SZ hisj frustration that

eventually the teacher had to accept any grade om nWto by the

observer even if he did not agree: l _\"}
Teacher 2: Here in my contex t eyﬁi teive ;@a chance
whether you agree or disagfee. If you agree you can Y:s and if you

don’t agree you can d& e don’t haves@ny @Ia here. So, what
they give, you have@,s@ it. \Y ,‘\'\
&

&

ques‘té@‘nere. Is it possible to change

h[eraby option here? If there is no way
£
giye [ me] even if | agree or disagree, |

(§6, | have to agree. Please keep this

7

%ed that he will rej@ﬁe observer’s comments but if the observer insists,
-\\-\en he will accept because he does not have any other alternatives: Teacher 11:

0 ‘T will not except but you know if the observer insists then I have to accept
because he’s my boss”. Furthermore, Teacher 13 stated that he would accept the

comments if they met students’ needs. Teacher 10 stated: “I don’t accept some
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comments except which [is] obviously something I think it’s suitable for my

students”. Y‘
On the contrary, some other teachers believed that the obs@d the

right to comment and they as teachers should accept it. T 1 stated:
“Definitely I accept that. Because | think this is their right. Butwhen there is a
chance, | always have to say something to say [about] Nre done”. Also,
some teachers consider the observer as an expert and %f rnowledge thus,
they accept his/her comments: Teacher 12: “Yes surégbecause M are in the

"X

process unconsciously, we may forget or skip steps So t odsel\\feg\as an

[expert] they show us those limitations”. 4 \/‘T
Teacher 2 revealed that he o@ed\u)a\pt th@en comments.
He added that he only did so to f@ observer or(l_'31<portantly because
he was afraid that he would | is job. \Y ,‘\'\
o S

“« Q-
&
u Know f‘@ sake of keeping my job and

E\ The post-observation conference data from the teachers’ responses
showed that observees played a passive role. It was found that the percentage of

their participation in the post-conference discussion was very brief; usually
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limited to being a listener and receiver of knowledge. This point is demonstrated

in the following conversation from a post-observation conference: YV
Admin 1: What you have done? You ask your students@i the
instructions from page 39 they spend about five minu then you

started explaining the rules. You didn’t give the stu% s any chance

to explain progress. To tell what [have] un rsto Also, there are
some other techniques to explain gram r es h|ch are more
effective they could have saved [up] a | our |m orts
Teacher 2: Yes, | think | spend$ A thi erC| d maybe
my explanation was not th ea S.

{

It can be concluded t ercep ion the <'%hers in terms of
responding to the observer ] ents ran gl agcept ce to disagreement.
However, teachers were to agree the rver’s comments.

S"
4.6.2 lIdentifying Are%m.roverl;rj‘_ '({/0'

O

T& he Jln th perce ns of teachers was not reflected in the

questlo airew, This peppe L?'du he interview when teachers were asked a

ue dISCO éém'ons towards discovering their limitations by
3 es. The spdﬁses\g"the teachers showed that most of the 15 teachers
we not familiar with th§t0ncept In other words, the teacher’s limitations were

%nly revealed by the observers' feedback. Therefore, the teachers’ answers were

0 varied as some viewed this as a negative concept whereas others saw it as an

opportunity for self-improvement.
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For example, Teacher 2 mentioned, “That should give me more

perseverance improving myself and the way | teach. 1 feel I'm a parw

group”. Also, Teacher 6 claimed that discovering his own mistak him
feel happy and made him understand himself better: “I will feel because I
will understand myself more”. Teacher 14 stated that discove IS mistakes

helped him improve: “I will try to improve myself, not r M se mistakes and
z b

come [over] my limitations”. This opinion was also y eachers 15who

stated that discovering his limitations would i M well his
"y
performance in the classroom: | _\‘v}
It is good that | know the area I hav t ove.so that I can

hat, to make

%

talk to people or I can Just% to Wd a'selutio
my teaching more effNahe class. k

.\
&
Further, Teac ed tlﬁlt he caept&@ltlusm He added that
discovering his I|m|ta m iva over his weakness and improve:
l
4 ¢ &
feel dlS?p I’m son who can accept [criticise] so if |
|sco s are myself, I will try to improve myself and
A
rco m olﬁe s and limitations. | feel that I contributed to

\
developin self [|ts] growth.

’~</ 5

AN S
%\ Teacher 1 mentioned that discovering his limitations made him feel that
o he did not perform as required. He said: “It’s impairing for me because when you
know there are things you should have done and you could but you

didn’t”. Moreover, Teacher 8 claimed that discovering his own limitations made
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him feel a [shame] of himself since he did not prepare himself well. He exclaimed
that “Sometimes I feel ashamed of myself. Oh well | did these mistakesYl’&l
that I should be prepared more.” %\

On the other hand, all three observers believe that the rs cannot

identify their areas of weaknesses or flaws. They consider disc@vering teachers'

problems and providing them with appropriate solqeim one of their
iSyco

nfirmed when the

it com ew teachers,
@

as in the following answers: ' _\b}

responsibilities, which teachers must implement.

observers were asked about the way of providing

Admin 1: “We distribute the e %' ren@reas and

other with weakness ar es, men@‘ge effective,
bringing teachers [admitted Dnd their w ess @admitted [of] it”.

&

) S
Admin 2: Wej% merﬁion t mcid((/ [happen] and we tell the
teacher it c*\:dbdotrl erently a@ost of the times the teachers
S t th

agree.%w tezich%’accept our comments. | believe
4

N
NG 1o DN O
%ﬂin The m&ercsj e given verbally and written in bullet points

X S
so that ?cher ﬁ&s it easy to understand and follow. They come

A as advice and/@vétructions to follow. I think it is effective”.

N

QE This was also the case, in post-conference sessions in which the
observers find out the problems, suggest appropriate solutions for the teachers to

be implemented without allowing the teachers to think and find out their mistakes
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themselves. As can be seen in the following quote from one of the post-

observation conferences. T
Admin 1: | was trying to observe them and | was telling th@‘o do

this activity. the instruction should be clear from th ing even

the lady at the back when you give the last listening Which is like the

exam practice question. you remember? \,

Teacher: Yes sir z '

Admin 1: The last part. | asked her are ike al th part one

@

or all the 3 other pages she said o is par y'be_é%e the

s&ﬁi S th%vhen you

er [acf.@?e;] so | think
tha@ﬁme are looking at

instructions were not clear.

started eliciting the answer

you should make it cl@

this particular activ@gt that on\wga
& N
3 and these are irement fr ccacEQ vity”.

| "3 S
It can b%g;:::ﬂ;&,%ers were varied whereas others
saw it as a room,for self-" ent.gitohers could only identify their areas
of improv@) \éﬁof v&)&’of the observers.

¢

R
bt S

R server
N
4.7\ oachable Personaﬁp

Concerning showing an authoritative personality during the

9@1119 atactivity 1, 2 and

.

0 observation process, all of the three admins asserted that the observer should not

show this authority while observing the teachers. Admin 1 stated that the teacher
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should feel comfortable “Manifesting this personality can affect the performance
of the teacher and so we might not get the actual results. Teachers need?l!el
comfortable.”. Admin 2 expounded that it is important to give the @oom
to do his best. “No, the observer has to try to be invisible; he S?‘M&O his best
to give room for the teacher to do his best and not to interfere in?hver’s lesson”.
The last administrator claimed that the observer should then the teacher

ts I think it’s not

because he is there for evaluation. “No, it should n

b
professional. We go to observe the teacher in th Ss t w teacher is

| &
fer% on rding the
. N

teaching but not just to threaten them”.
On the contrary, the teachers
use of authority by the observers duri

stated that the classroom observma
,s'\h%uld be done with less

don’t know but I feel that the ation IINC$IC
N

stress and attention. Th%ey a% obs vatiozé;?e I think it’s a problem

because it’s very un@na{l[. n diti@me teachers expressed their
dissatisfaction w% ethod

4 ¢ &
as one of the&mﬁf@ion(@ assmgnbbservation implemented in the ELC

or pr ional development. Teacher 13: “And
Ef}n ed here | would say that they were almost

is donefo% tion
¢
about I%obse at%e;p ‘-?
ivey.

o
(@]
D
(92}
QD
o
>0
@
=
[
a1
=
[%2}
o

pra icfn@ classroom observation process,

D -

Idid that ﬂ@ observation is for my professional development

[
b X
ore or less for eva]@o’n and this [affects]”.

% This use of the authority by observers was also confirmed by Teacher
Q 15 who stated clearly that teachers in ICT do not have any choice.
I verbally say that I don’t agree but I don’t have a chance to write that,

[I have faced any station] where | have freedom to [explicit] here in my
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context actually they didn’t give you a chance whether you agree or

disagree. If you agree you can do this and if you don’t agree w

do this. We don’t have any criteria here. So, what they g@\sbhave

to take it.
By and large, the interviews revealed that the isNof the authority
was dominant among the observers while it was con toythe (faserver’s points

of view. '\d
g g

D J IS
4.7.2 Critical Evaluator 4 \,‘r

In response to a question in te ersﬁv\que i nnait%??e- majority of
the respondents said the obse %uot impo id@during the post-

conference (Table 4.19 and 4.23).

N,
quarter who said they did%ze,s'&/o), A 5
— S
PostQ5: The observer i IS icgg me in the post-conference.
Table 4. 19 Frequen Percentages/fo
g"ls & 2

/

Qs?% in Teachers’ Questionnaires,

[ %

ree Y— 20 24.1

Neuugv 21 25.3

&

Disagree 26 31.3
N
N

Strongly Disagree 14 16.9
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PostQ5

Questionnaire Type: Pre

[ strangly agree

W Agres wy
M Neutral

M Disagree

[ strongly Disagree

e
Figure 4. 21 Percentage of responses for P 5in teaiwrs ?s ogg.

Y-

The results of the post- obser w dicated/ that ELC

admins applied the traditional in Wmeth’gfi in_which“they focused on
&2 &

teachers rather than teaching. were a obs®ng the teachers’

NN ) A
performance for evaluation indin p @servatlon conferences
",

also indicated that the o@ent' jed ar s%l\(zq}k'ness:
Admin Id have stgpped a@thought about it and then [try]
5 s o
somet erent t'o 0 cguz‘, as obvious what you have been

dg@ot v@s they no points]at all of doing it again and
’D@ n %&

also terpre tﬁe\@geons behind these weakness areas/problems:

40 The ing tr@akes me think that the lesson was not properly

A planned is, I m&ht be wrong but since were asked to write about same

\? topic which is describing your village at least three times | mean it
Q seems that the homeworking you give the previous lesson was about
ask students to write about their villages and again in the class you

asked them to write a paragraph describing their villages. And for the
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future again you asked me to write a paragraph about describing their

village. Y'
And finally, he provided teachers with solutions to ﬂkme those
problems: ?

You could have asked them to work together rWon group work.
In your class it was only one way. No pai go g up work. That
would help you. You didn’t do any of thi Mether they
would understand each other better [i d] of you gi ndh_Q—}éllmg
him what to [do.].” \,Y'

(\/E {\T
Moreover, the flndlngw that obse @he teachers, give
AN
A

_.ﬁ

them instructions t

S
Admin 1: So, f Iass& make it«cle your students what you
and your S%OJ’T s@mgs, It is important for you
and yo% tsto %/.m} e‘ir knowledge in the topic they are

goingyto use. l %(J
urther, the ouc)gdn the background and personality of the

-—9

%e rve ’ : ' bco

A‘Q
-
N

N
Teache |ders&1at what is happening is unusual, as he claimed

that the obser@volves his personal relationships in the observation
process and evaluation. “Here I would say nothing; I will say nothing
because this is not a regular situation cause the observers come to

observe with some personal issues”
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Based on the findings gathered from the post-observation conferences,
the admins had the perception that they had the authority to dominate th -
observation conference. They were convinced that the observer’s ma@n the
post-observation conference was to find out teachers’ mistakes anf&ade them
to accept their point of view and the grade they decided. The findings gathered

from the post conferences showed that the admins domi te}Mb,conversations in
the majority of post-observation conferences (se@%). '
N4 \g

Also, the outcome of post-observation confere s'b& the

e% imeto r@ on their

performance. As itis shown in the follewin, able;\th chers @Ezipation rate

€
in post-observation conferenc@ not exc ZO‘Vdﬁjmpared to the

participation of observers of iﬁ%jvhich re%s?ue np@hunity to benefit from
N
the main objective of the %erva onc arenoQg.)
N So

intervention indicated that teachers were

N
{ J_ ! . .
Table 4. 20 Numb rds and Th ?r&a ge in The Post- Observation

bser and Teachers

L
@ Total Teachers% Observers %
1 1 1386 13% 87%
2 Q’ 263 1856 14% 86%
% Topa” g ﬁl 2325 36% 64%
4 470 c.}' 1870 2340 20% 80%
378 N 1643 2021 19% 81%

;! Gtal 2138 7790 9928 20% 80%

145



Moreover, the findings pointed out that the admin also provided
alternatives to the lesson delivered without asking the teacher for cIariﬁczWFm
the context. This is reflected in the interview done with Admin 1. (}

Admin 1: | mean you need to find techniques, goo iques for

checking their answers. | mean they need to justify their answers

maybe and you nominate [individual student] to answer and then based

on the eliciting the answer you need to ethi g on the board

because there are visual learners who needsto see u.t\\d

The data also showed that the

did in the lesson, found problems, anelw es

Admin 2: “but when\%n

Students. No need ude

time there”. T%Vet titi
an observe mo n,

'We @*o see improvement. We don’t want to

¢
Q)thes tl"]\IRV% ve‘r)?o see real teaching and learning in the class.

OKJVI £

A Teacher 2: A d@ﬁen you would be observing again?

% Admin 1: Expect anytime this semester.
Q The findings of the post-observation conferences also pointed out that
the admins in some situations threatened teachers by issuing them warning

letters:
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Admin 2: Okay now, these are the areas this copy for you look at them
and please be careful of these things in the next time in your [I?ﬁ.
For this, we have to decide to give you the first warning. not,

as | told you, to terminate you but for improvement. R&ht, so this

is the first warning for you. ?
4.8 Summary Y'
In conclusion, the role of the observ@eiw a critical
evaluator both by the teachers and the obser The obseryers assumed ht\ig-role

ver
by default and displayed it in the way they fied th‘g problems andselutions
for the teachers. Moreover, teachers eprse'd \l's\i ertain nt in their

questionnaire responses. There@’dif

questionnaire and the post-observa co eren?
[

1‘7%(4 -

=

th\ ata from the

The IQpercentage in the
AN

questionnaire about observe mp%ing % g tt&%dback sessions can be
rabilit

attributed to the social df\ ity ele

o

g eachers, as they expressed
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Table 4. 21 Q2 Data Sources and Corresponding Questions v
.

RQ: 2

What is the extent of implementation of the intervention to
enhance the competencies of administrators in the practice of
classroom observation in the ELC?

Corresponding Data Sources

Questionnaire (Admin)
Pre-Q: 5
ExtraQ: 6

Questionnaire (Teacher)

Interview (Admin)
Pre-Q: 2

While Q: 2

Post Qs: 2,3,4

Pre-Q: 1 Interview ((Teacher) ference .
While Qs: 6,8,9 Post Qs: 3,4,5,7 N4
Post Q: 5 Extra Qs: 1,2 ' _{'3

b 4 \"

4.9 Introduction

§

RQ2 aimed to ex classroom observation

e

|Iar ,t

N
o =
and how it is |mplemen 14 qu@fatlve data were collected

o

using questionnaires, use of the semi-structured

interviews and p%
f the existing practices and make a

of datawas}g\&ea@ Iv| g .
contrastva{al is 0 tea s and administrators. This would ideally

ella e f Ings fo(_bls research question. The relevant data were

usmg’ Jand

ses respectively. \

qua[ta iV ta
vatlog_ onf p es he aim of using multiple sources

lead

ivo software through statistical and thematic
implementation of Classroom Observation was
egorised according to the chronological stages and formed three subthemes
under pre-observation, while observation and post-observation. These subthemes

were classified into further subthemes (see Figure 4.24).
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Reason for class observation ]

Importance of class observation ]

Pre-observation

Briefing about observation criteria |

Gathering information about the lesson |

Implementation:

Skills and Whis.ob Mumber of observers ]
ile-observation
ComPEtences Interference in the lesson ]

themes

Importance of post abservation conference |

Conducting post observation conference ]

Post-observation

Providing relevent and constructive feedback ]

Writing the observation report ]

| S
Figure 4. 22 Mind map of t under R -\
s N
Y' \ N
a,
Figure 4.24 shows the tr@( to i:; ( Iass‘lz ervation stage,

class observation stage, and post-class,observati gez_t\ emerged from the
main topic “skills and co %es;i %Rus@% the sub-themes that
emerged from each of % th%}r ?heAflﬁr-ne of the pre-observation
stage, five sub-them ergel, na ely: tol%\reasons for observation, the

fbdging about the observation criteria,

and gatheri@natio‘u aboub the lessgn. While two sub-themes, namely: the

A
number Mrve and iriter&&dce of observers, emerged from the actual
clas@serv ion Stage. E&Jthe post-observation stage, four sub-themes
A AS |
§ , and the re {, importance of the post-observation conference,

\c ucting the post-obs?r‘;gtion conference, providing relevant and constructive

>

importance of observation, notifi

edback, and writing the observation report.
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A. Pre-Observation Stage
The responses about the conduct of the pre-observation conw
were varied. Although in the questionnaire the majority of the teac@y}imed
that it was happening, this claim contradicted other teac esponses.
Moreover, responses to other questions in the questionnaire m interviews
also indicated that the pre-observation stage was not imp%n_ except for some

The reason for class observation as revea th aWtors could
@

brief notification before the visits.

be due to student complaints rather than a plan isit. This c' (@tuted

a third of their class observation sessin?. ur% ministrators and
teachers all commented on the impw of tbie pr bserv@g. conference.

Despite these positive commentsimplementation ot p@‘?ted. Notification

is one of the very basic func@jof peer gtio p(a\*could be seen in the
ﬁy N
data. However, the majori adnfinistr [ stil@ieved that surprise visits

fun for classroom observation

were important highlightingran inspecti
he i

visits. Teachers% ted i:l' l
aboutobserv&“lﬁgriterii \!'N
criteria WKCII sse

!
due to_t k of a pr bérv@%% conference, the observers did not gather

E‘r{/ie\babout their desire to be briefed

&
e vi%ﬂowever, this did not take place, and

ring @ﬁdost-observation conference. Moreover,

- \ - - -
informatien to gv tthe Ies.%‘n conducted in context. This point was deemed

3
N

ortant by many teach [SWho expressed it during their interviews.
S
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B. While-Observation Stage

The teachers’ questionnaire responses indicated that 42% were

by a single observer rather than the required visits in pairs due to reli

sharing, and other relevant issues. *

Another theme that came up in the data about the le-observation

wtask-

stage was observers’ interference in the lesson. The que 'OM responses were
varied. Although the majority stated that the obser x no] interfere in the

lesson, about half of the teachers stated that obseruers chéckedsst@dents’ work

Y
during the observation. é | _\b}
4 i

C. Post-Observation Stage %V W <'§ E
The post-observation %ence% i e[&d@]portant by all the

A

administrators and the mij%ahe Ae%rsy'ger@;ere only 2 teachers who
7}
considered it unnecessal& cor%l‘iuld ared via email.
\
In the questi,nnai l 0§n a quarter of the respondents

ch
claimed that the oEseDer irug

session. M@ lO@ teac@i nterviewed expressed that they were

B
not hapam the way t i}l/veqérésses were discussed. These issues were
cons@under e them o@diding relevant and constructive feedback.
4
int

: A final {hat\c??‘ue up in the data was the writing of the observation
(.)
wp t. All the adminis?ﬁtors mentioned in their interviews that this was their

idzat}pn the teacher during the feedback

%uty and did not consider it as a task that could be delegated to the teachers.

S
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RQ2. Presentation of the Data According to the Implementation: Skills &

Competencies Themes

410  Pre-Observation Stage
4.10.1 Reason for Class Observation

Yw
N
g
<

ExtraQ®6 is about planning and timing o Ztlor] sessions. This

also affects the pre-observation conference as complaints fro may bring

urgency into the situation and a defensive stan the teacher |1g @rved

A positive response indicates that visits o afte tude coruQJm]ts and a
negative response show the opp05|te w\ {\T

Table 4.22 and Figu &)how tha orit <f~the respondents
disagree with this statement ( ‘V N=1 2) eal j@&this majority believe
that complaints are nott |me §to vi it'and @ve teachers. However,

there is still a consi rab u nls rs who agree with it (34%,

m
N=7). This |nd|% some ;%jn‘\ Its are conducted after complaints

from students
l %
NS

Table 4. Zﬁwan c gs)f r Extra Q6 in Admin Questionnaires,

(;

( \R f %

A fl%)ﬁgly Agree 1 5

\ Agree 6 29

Neutral 2 10

% Disagree 8 38

. \ Strongly Disagree 4 19
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ExtraQ6
QType: Pre

E strangly Agres
M Agree
W Meutral
Disagree
Ostrangly Disagree

Figure 4. 23 Percentage of responses for Extr

6 i@jmi que \'lﬁ]é&v

Y
With the outcome of the intervi o% ing majgi'ty of the
respondents negated the concept W coné‘e; based on
2

students’ complaints. These so sponses est @fﬁndeed observing

%9

classes could lead to the dev%ent of t

SIS

teaching and learning. 9
N f}j N
X Dl <
4.10.2 Importance of%b ervati ﬁr[ena
d &

o
Re&;ngthe £
of the tw ini

f co@eﬁng pre-observation conferences, all
& %
confes e._However .thei ]{St@a ions were different. For instance, Admin 1
i that

itate ‘ﬁhsﬁt there should be a pre-observation
N

e th -'obser\mh)n conference enabled the observer to point to

.& that could not be p@"med well in previous lessons. “It does because here

EX can touch on the areas that the teacher failed to cover in the first observation”.

0 Admin 2 also agreed that the pre-observation conference reduced the teachers’

anxiety: “Yes, it makes sense because the teacher will be ready and the anxiety

factor will be removed”. Admin 3 assumed that the pre-observation conference
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helped the observer to grasp a clear image of the lesson he will observe. He
stated: “Yes, it is a good idea to give a general idea about the lesson and s?ﬂe
will follow”. However, these comments were about an ideal situatioﬁ%&than
the current practice. There was no indication that pre-observa ferences
were taking place. In the interview undertaken by teachers, most'ef them divulged
that pre-conference did not happen at all. This is exem im Teacher 1 who
confirmed this absence: '

| think they should inform the teacher beferehand. i ‘ould be a

brilliant idea if they apply the pre-c@wce. If the iv} t&&t;\yac:her

a chance also to write his own wi% ideki‘z~

As a result of merging the, data, it was Iysedélgindeed the

administrators never implemen %e-confere . Th@&wowledge of this

area was exactly the absence ﬁsstice. \ ,‘\'\

o S

“« Q-
\% So
4.10.3 Notification 1 -é\
PreQ5 zut notificatioh of o@rvation which is part of the pre-
4 ¢ &
observation stage. Positir es hg.indicated the perceived importance of
surprise o@n S ' eref;%’gative responses point to the contrary.
¢
n be'seen i T£Ieé?§ and Figure 4.26 that 67% of administrators

NS

(V%!sreevﬁ h Ptem . This shows that for the majority of respondents,
Y—v

.ghwise observation vis'tx%é important.

N
N

- of &
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Table 4. 23 Frequencies and Percentages for PreQ5 in Admin Questionnaires,

(N=21)
Response % z
f 2
PreQ5
Strongly Agree 8 38
Agree 6 29
Neutral 3 14
Disagree 4 19
Strongly Disagree 0 0
E 2N
| .\d‘
PreQ5 Y'
N~
QType: Pre '
] Strongly Agree
W agree
W Meutral
[H Disagree

A4

I RN 4
’ d 4105 in adm .
Figure 4. 24,Perce ge ses fo() eQ5 in admin questionnaire

é}w :lqati?q teachers before the actual visit, all three
adm m ter QWed believed that it was good to inform the

efore ﬁIS er, Iass:qu it. However, this contradicted the questionnaire
L

s where about BBW‘Q‘ﬁbgested surprise visits were needed. Moreover, their

%ﬂterwew comments revealed that they were not aware of the importance of this
0 step or its main purposes as one of them said: Admin 1: “I think it's fine because
the idea is that we observe the teacher in his/her best condition so that

improvement can happen”. Admin 2 commented that notifying the teachers in
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advance about the visit as well as the criteria was important: “Yes, I believe we
need to know what and how we will assess them”. Admin 3 agreed tow

them with a condition: “Yes, but without informing them about the p date

because they need to be ready anytime”. This last Commﬂkplies the

importance of surprise visits which were mainly for evaluatio%urposes rather

than professional development. The difference in the .iom ts also revealed

that there was no standard procedure or guidelines r i notifications before
a classroom observation. \d
"X
The teachers’ interviews provided insights _into 'o@ation

notifications. 93% or 14 teachers believ heys\l‘o info@zgd before
the lesson observation was conducted®Jeacher i tit V\@ng important
to be informed earlier so that thN@ready: “

because you as a teacher will l%[hat y%%/ e;démd you will be ready”.
%.4 )

thi@is very important

The teachers generally poi t thar worries ab urprise visits. Teachers

4,7, 9 among others ﬁxjile that the o erver@ws to their class to evaluate
T

their performance: 4:"Yes, o ou!rsbb’s a must [ think because they are
4 ¢ &
waiting to se NQerforrI] \L ougyready for that because it shows what

er, s of them stated that it was the teachers’

!
&w uﬁ b€§i?ited. Teacher 15 focused on the importance
rkn

NN
ing the ?’ befo&he class visit. He added that the sudden visit

T
Id affect his perfom@eﬁ
E Yes, | think it is necessary so that | will at least not that surprising when

the observer enters my room my classroom. If I’m not warned in advance that

would affect my performance because | would think that something important or
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something urgent [l will even not know what’s going on,] what will happen and

why are you most [people] here and what exactly they will evaluate. Y~

Therefore, the practice of surprise visits was not d by the
teachers, and notification was deemed as a right and importantelement of the
procedures. Lack of clarity on this element of the pre-observation stage or
variation of practice among observers can cause unde | ons'quences. Then,

notification about an observation visit can be as ne.\oi\tdimportant
i

L ]
elements under skills and competencies that@@s to ident l _\‘-}
4
\ \/‘r

T
4.10.4 Briefing About Observation Criteﬁ\l: 0\ %
In response to a questi >Boabriefing t ach@\he criteria of the

observation, 73% or 11 teac reed t h k@e informed about the
N,

criteria of lesson observati ey c&side it agzg.%ssential step to meet the

observers’ expectatio h use if [ am well aware of the

criteria, 1 will ply what is he‘re\%ﬁ try to meet the demand and
\'F'ea F &

cher gbelieved that knowing the criteria will

expectations e obser're

help him w m b ' id: “&:}%{ﬂ( so because they are giving me marks
¢

you h IImeinw péc@y will give me marks so | will know where

to% hasig”’
.&w

ed that briefing hir@t‘n the criteria before observing him will help him to

E—1
2
Vg,

T

N
P poir@ view was also supported by Teacher 11 who

-\\-erorm better. He said, “I will try to meet these criteria and it will affect my

performance in two ways | will perform better according to the criteria on the

Q other hand [situation] will be artificial’. The answers also showed that the

teachers would like to be informed about the evaluation criteria for better
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performance that will lead to scoring higher. However, the comments were again
theoretical and did not refer to any existing practice. Because earlier COT‘RS
also revealed that pre-observation conferences did not take place, th@h was

also listed as a key element to be included in the training, urage its

implementation. Q

4.10.5 Gathering information about the lesson z '

One of the questions from the teachers’ ionn irWs‘ included
PreQl. due;ﬁg‘rwas

was €0 d d@g which
certain areas of the lesson to be obsegved

. o
% re duicus . A Ive response

indicated that this pre-observ ca‘erence I du@"as required. A

negative response pointed to r%k of thl\ﬁ\g t gqgervation procedure.
ﬁ?y S

In Table 4.24 %re 427, it is absenzed that the responses were

&
divided. About 28 %.0f th Stl = g&reed whereas 47% (N = 39)
disagreed with t}‘% ent. T"' per ‘Qfag@r disagreement was considerably

\Dse atio Qonference did not occur in most cases.

for the analysis of the second research questio

about whether the pre-observation con

higher which ed the.o

The varyw ons '
¢
desira %vers ere viJede}ybane respondents.
S
4

attra}&éd to the research bias where socially

b4
'@ Frequencies and Rgl;{::ntages for PreQ1 in Teachers’ Questionnaires,

O (N=83)

S

Response . f %
PreQ1 Strongly Agree 7 8.4
Agree 16 19.3

Neutral 21 25.3
Disagree 23 21.7
Strongly Disagree 16 19.3
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PreQ1

Questionnaire Type: Pre

[H strongly agree

W Agree

M Neutral

[H Disagree

[ strangly Disagree

.

s]v)

b 4 r('
T \ =
The information about tw

ts. \@n they were asked
about this step of the preg tlo‘p r a@%xmately 87% of the
teachers believed that d& g the ith @server before conducting

the lesson observ s1mp r’ant l
However, t % p ovid e‘r reasons to support their points of

view. Teac \nflmled th apply hIS procedure would be beneficial: “I

«Q

am sur 't h

T

oth ;'a server to understand each other better”.
Tea dedt y |n Iesson with the observer to obtain information

e Iesson tudgnts, d teaching style before observation should be
\;%emented since it he& the teacher to deliver the observers’ expectations of

e lesson: “Yes, it helps the teachers sometimes, I think it should be done because

0 they may suggest something and appreciate me more if | apply it. But here,

unfortunately, they don’t apply this”. This view was confirmed by Teacher 9:
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Yes, | think this will help [much] because you as a teacher will know
what do observers want from you to [do] and how to do it so t?ﬂu
will satisfy them and will score high rate as well. (q\
Teacher 13 mentioned that it was necessary to apply'kstep as it
would provide the observer with the necessary information am lesson, he
would observe which will release the teacher from the stress make him gain

more self-esteem: “Yes, because I’m sure that discus hése th'lngs will prepare

the observer first of all. So, it [with me] makes me € CO 1dWis opinion

@
Ylv
t the gbserv. rslc%) o0 the

classroom with their expectations. He beli tha% er r@éﬁéd to get
e th@&:ld help the

observer to have a clear picture Waﬁext, whi oult@%ct the evaluation

results: Cf) \>T ,<\
N

Teacher 15: It i% Qrvert g“aSp(Q iCture of the audience and

the target ot{ﬂe}xon [ about the learning outcome the teacher tries
to im ere. |
N

M‘gﬂn@eral information is required for
the w/er to ‘< caUSe%ﬁf;revels of students vary and the levels
éﬁere iAnd d’fﬁh’e observer comes to class with some

4\ h
%ecta ns.a hJsee}s mething different maybe this will affect the

%kobsew i
QE clear idea about the lesson and the student's level in the class s/he would observe:

“Probably, we should inform our observers about the kind of students we have.

was supported by Teacher 15 who also believ

N
P 5
>
S

Teacher 3 also stated that it was important for the observer to have a

It’s better for them to understand why students and the teacher perform like that”.
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An important point was raised by Teacher 10 who claimed that he was
issued a low grade because he had a different opinion and different me?m
teaching that contradicted the observers’ point of view. Therefor(j}sson

should be discussed with the observer in advance to avoid such on:

Yes, | think so, because it happened to me. | had a different opinion
and thus I used a different method but the obse vm different points
of view. Therefore, | was rated low for tha ; I be'Iieve I was right

and my method was more effective and e appropri my class.

@ \Y-
| O
In addition, Teacher 15 stated t ing this d V\Q}ﬁ'help the

arningéT;z;omes: “Yes
riII@ﬁdea because that

teachers to adopt an appropriate stratégy to,achi

of course definitely it would be ea;)elp, that

will help us to adopt an appr% strateg\\% 1
N

other hand, Teacher 13 consi the‘ﬁnple eutati(a(l;a this step interference in

the teachers’ teachin Xaimlaﬂ\r“gjs g the lesson with the observer

before the lessm% ake t}l

a result, the t %wo li est t(&iﬁ the observer’s needs and ignore his
ﬁ&

students' &
ey :}%J
%, in ohe wa Ivﬁll now about the [observer] likes and dislikes this
Qv N
% regardi ,studen%need at the time. And | will try to follow what
Y-v
A he needs rega@é, my students need [it] would be an actor and | will

r&l_r\Tg outcomes”. On the

tea rg of the observer’s interests. AS

Q

by

%\ try to satisfy the observer.
Q In general, it could be deduced that it was necessary for the teachers to

see the skill of the observers in conducting a pre-conference and what this
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4.11 While-Observation Stage

4.11.1 Number of Observers

conference aims to achieve. It could be inferred that the teachers did not see

this skill among the observers. Y’

In the teachers’ questionnaire, while i?ﬂt the number of

observers as shown in Table 4.25 and Figure rei@? or 48%

disagreed with only one observer's observationgf them. These data oﬂf'r\rq'that
&

teachers were visited by more than one o r at ez:gh lass visit. “)!.Iso, we

should not ignore a total of 35 respondents (42%)~of “the pa@ﬁants who

, an #indicates this

-Qk er of people who

o [ |
Response&\ \l 5‘}) f %
While O
2.) &tr |y'A fee 9 10.8

r S 26 31.3

k b 4 Iju ral 8 9.6
sagreg” 27 325
St(&%‘(y Disagree 13 15.7

-
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WhileQ6

Questionnaire Type: Pre

[ strongly agree
W Agree
M Heutral
[H Disagree
[10.54%| [ sStrongly Disagree \

Figure 4. 26 Percentage of responses for WhileQ&che i Mﬁaire
N4

IS

4.11.2 Interference in the Lesson T
The teachers’ questionn luded t qu ions @'ﬁ interference
in the lesson by the observers aw n Tables %d Figures 4.28 -
4.29. WhileQ9 stated that t as no i nc W@Ch was agreed by 71

respondents (86%). HO\%\/hI e%& ich Wé&%out observers checking
students’ work durm? son'a o had a pgve response by almost half of
4

the respondents 0/} Thi c)gtll @terpreted as research bias where
respondents hey hatj ject an erference as implied in WhileQ9.
Alternatl ay ckin ~&dents work during the observation was
notc |er an ct erﬁ:rw

&""'

WhileQ9: The ob@r did not interfere in my lesson.

E\ WhileQ8: The observer checked the students’ work while I was teaching.

4”7
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Table 4. 26 Frequencies and Percentages for WhileQ9 in Teachers’ Questionnaires,
(N=83)

Response f % “ z
WhileQ9 L}

Strongly Agree 32 38.6 N
Agree 39 47.0
Neutral 7 8.4
Disagree 5 6.0

WhileQ9

Questionnaire Type: Pre

W Neutral
M Disagree

E strongly agree z
W Agree %\
v

%

13.3
36.1
22.9

N
\ Disagree 17 20.5
% Strongly Disagree 6 7.2

164



WhileQ8

Questionnaire Type: Pre
[E strongly agree
W Agres
I Neutral
Disagree
[ Strongly Disagree

~q

Figure 4. 28 Percentage of responses for W ile®1 teachers sﬁon\ re
f O
4.12 Post-Observation Stage N

4.12.1 Importance of Post- Observatlon nce 0‘ Qé
Post-observation confm as one of most @ortant aspects that
=\
teachers have been asked to thei b $3 teachers commented
@
that conducting post-ob jon conference’is Kd&ome of those expounded
that post-conference ortart for h o er and observee: “The post-

observation is importa mthat Il s,t o rvertogetclarlflcatlonsandthe

teacher to g@r feedbac 8 tean@is concluded that the post-observation

confere Ma gqod lc fpr t&(’}cher to know about their weak and strong

area tne s tO)be han@d’ordoneforthe future. For example, Teacher
d, 13

rtant The teacher has the right to know what is

and wrong about h erformance and what needs to change”. Teachers 9

nd 11 stated that post-conference is very important because, in the post-
0 conference, they can discuss their performance and know about their grade and
their career situation. Teacher 13 said: “It is indeed. Because based on the post-

observation conference discussion and result | will be able to know whether | am
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safe or not. A majority of the teachers are aware that some teachers were fired
after getting the post-conference results”. Teachers 4 and 7 revealed their

due to the observation process. They stated that the post-observ@tting
process may relax them because it enables them to discuss aﬂ&tify their
performance. In contrast, Teachers 1 and 10 stressed that th(%tv-observation
conference is not important. They consider the post-obserwation conference
useless. In addition, they posited that feedback can b &a.e ail. Teacher 10
said “No. Why do you need to see them and w u n dW(‘) them?”,
while Teacher 1 stated, “I think there is no %onduc the st}o@gion
conference. They can send an email and that’ ou% ieve”. \/‘T
Réioﬂcer Mg th@;{;ortance of

conducting the post-conferen tage’ mentione at @post-observation

conference was important amﬁ%ld be ﬁl% jkAol‘them also noted that
N
the post-conference was ir%\ for ﬁe teacher to {éﬁ\/e the observer feedback

regarding his strong a h arI itis to inform the teacher about
f

The admin interview r

ac%
what he/she nee ge in the fut re.! 0’
AR

Admin 1: orta (ta discuss the things with the teacher

<
D
wn

e

about the strengths a 'akne have an idea about the teachers and to

¢
hear t H@wts [he] rai dﬁrir@‘:t?e post lessons in discussion and if there are

"
pq@t{, has tg'fgllow,and cn%ge.
X
A The second a@}’also thinks that the post-conference was important

%\cause, via post-conference, that teacher could have a good chance to know

about his performance and what he should modify or change as this was his right:

Q “Yes, it's very important. The teacher has the right to know what is right and

wrong about his performance and what needs to change”. For that third admin,
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he also revealed that post-conference was important as it was a chance for
providing the teacher with proper feedback. “The post-observation is imw

in that it allows the observer to get clarifications and the teacher t@oper

feedback™. *
Y

4.12.2 Conducting the Post Observation Conferences
Results collected from teachers ’questionn Kfore'the intervention

indicated that more than 50% of teachers (see e 4. )W that post

L ]
conferences are held to evaluate their performé? Onthec att/, _Klﬁe}evwas
less 20% of the respondents who disagre ith%this beli as %gvreported
that 26% (see Figure 4.32) of the tea@jeﬁhm obse@svi.mpose their

@s. Like at I@‘Z?% ( see Figure
i gpr )?Q%d by observers are not

S
o ( igure 4.34) of teachers

om @ing from the after-lessons

f %

6 7.2

\ 39 47
‘é Neutral 22 26.5
0 Disagree 12 145
Strongly Disagree 4 4.8
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PostQ3

Questionnaire Type: Pre

[l strongly agree
M Agree

Il Neutral
[H pisagree
[Jstrongly Disagree \

w v
Figure 4. 29 Perceptions of Teachers on Con@Pos -C’We
@
N4

Table 4. 29 Frequencies and Percentages for Post®QS in Teachers’ Post CGQference,

(N=83)
Y. b, g‘?’

Response f %
PostQ5 s

Strongly agree o 2.4

Agree c) >\v T? @ 24.1

Neutral % o 4 2@ 25.3

Disagre gS/ 31.3

Stron@gree‘ ’}‘j N4 16.9

PostQ5

Questionnaire Type: Pre

[ strongly agree
M Agree

Il Neutral
M Disagree
[ strongly Disagree

0 Figure 4. 30 Perceptions of Teachers on Imposing Observer’s Ideas on Post

Conference
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Table 4. 30 Frequencies and Percentages for PostQ7 in Teachers’ Post Cofe&%e,

(N=83)
. )

Response f %
PostQ7

Strongly agree 2 ‘ 2.4
Agree 21 V 25.3

Neutral 37 Yv 44.6
Disagree 1 ' 21.7
Strongly Disagree 4

S

?.C}

PostQ7

Questionnaire Type: Pre

=
[ strongly agree

W Agree

B Neutral

M Disagree

[strongly Disagree

L |
Figure 4. 31 Perceptions cachers M& r’s Advice are Not All Applicable

Table 4. 31 F@ anQir]ta e@ PostQ8 in Teachers’ Post Conference,
¢ %@8

Resp - L') & f %
L N
K .

Stron ree 8 9.6

\ Agree 11 13.3

% Neutral 21 25.3
0 Disagree 26 31.3
Strongly Disagree 17 20.5
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PostQ8

Questionnaire Type: Pre

[ strongly agree

[l Agree

[l Neutral

E Disagree

O strongly Disagree \

/

Figure 4. 32 Perceptions of Teachers that Post Conferénce is M o

N4
(NG
As for me, semi-structured inte it afch nd observers have
Yv
bally write them to

1tten @ﬂlet points so that

o N =\
the teacher finds it easier.”. \&

6 )
The results al@aﬂ obs e‘fs& e that their comments are

effective, Admin 1: “ITL surelbut the teachersaccept our comments. | believe
i

our comments ar% e’ an'd ne fl'e{zgentioned that they distributed the

roles betwee sel@-obsejé{on conferences. “We distribute the

duty on %@t str greas éﬁi other with weakness areas. Yes, the

com@re effective,\bringing teachers admitted and their weakness they

ac‘@ of it".r pcor@; of post-lesson conference conversations with
~\

)

teachers also sho hat the observers used the inspection method while

~;fscussing the lessons with teachers in post-observation conferences.
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Teacher 4: I don’t encourage them but they use it.

Admin 1: | just wonder what is the purpose of doing a certalnw
the class (;
What is the purpose of asking the students to google t?@*ges of his
village? Y'

Teacher 4: to see it \,

Admin 1: What is the purpose of aski g d nts to read the

paragraph aloud? ‘\d

Teacher 4: for better understanding. ink [stude ad u‘@tand
better if they read. \)‘T

Admin 1: The next point isithe ti eallt‘cat oreacéﬁ};ntyyou did

not stick to the time y\%d [to] eac |V|t)6%met|mes you did

not give students er@ﬁtlme Ké%hvny

Teacher 4: Ac e differen nal S0 oy es some students finish
on time an the , th |ﬁ|§i to completing activities on
time s ] ea lt eed more time so therefore it is

k
di Wo SpEfI ain @ or a certain activity but next time |
i ent

0 thi ' e to be better than this.
¢ 2 C,)
Q? &
% In the truct&?d interviews, teachers also expressed their

Y-v

%tlsfactlon with the @dmg of conferences after lessons and the entire
servatlon process, as the results indicated that most teachers believe that
0 observers who believe these conferences are not qualified and should not perform

this task due to their bad intention from the teachers' point of view.
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First of all, the observer should be well aware of all pedagogical
techniques, strategies and he should have the knowledge of ob?ﬂ!g
other also experience of observing others was if you [d@have
enough knowledge his knowledge is limited you will n le to pass
an honest judgement on the teacher also. Judgement be malignant,

something not on the just Merits. Should have willWexperienced and
v;t th

with some sort of sincere approach he sh ’ teacher for his

meaning improvement for his correctio to targe find fault
X
and remove him, with this inten@y will go t ea&h@m be
penalised for that such obsenvati car% ing \b\g' met the
: ¢ X
system. o\
Some teachers als@sidere \% i pc‘{h’ance of holding post
S
e

conferences lies only in% thatQh t er '(')then inform the teacher

&/
whether he will conti MOI Wi Iose@ob_ “It is indeed. Because,
based on the pos%wtce di‘s' vsy ;ﬁd@lt I will be able to know whether
I am safe or wctual \ne each%g.ﬁred after getting the post-conference

results”. (50
(,} e 27 S
Q O

>
% In conclusien, the c&uct of a post conference was significant to the

@ers. However, the @vers thought that this conference was conducted to

L

Xaluate the teachers’ performance. Such manifestation reveals that observers

Q were not aware of the actual purpose of post-conference.
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4.12.3 Providing Relevant and Constructive Feedback

The second question considered from the teacher’s questionnat
under the second research question is PostQ5. This statement is at@v the
feedback was given at the post-observation conference. A p response
indicates the observer’s comments were imposed on the tea&’A negative
response indicates a lack of imposing and can proba Nsign of a more
participatory feedback session. %. '

When we examine Table 4.28 and Fi 4.31,)we e that the

X
majority of the respondents disagreed (48%). Howev th}re_@lso a
significant number of respondents who a to% i posedﬁ%ir views

(26.5%, N=21). This also points to tign of pﬁactl and | consistency

in the way feedback was provid%ﬁ&eachers hei@mectives.
6 NV
N

PostQ5: The o po&d hisadeas oagae in the post-conference.

N S

Table 4. 32 Frequencies centages 3 OSt@ﬂ Teachers’ Questionnaires,
(N=83) | o

Response : N~ f %
Ny

Strghgly Aéfee 2 2.4
\ 3 grée C—) 20 24.1
(0 eutral 21 25.3
Q. is 26 31.3
b ¢ Strengly Disagree 14 16.9

=

| %
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PostQ5

Questionnaire Type: Pre

[ strongly agree

M Agree

W Neutral

Bl Disagree

[ Strongly Disagree \

N

. e.
in teacher§’ qu 10nnalx§Q '

Y
1 ws% e ex@mo which

the teachers were affected when their faistakes were pointed ou@:e observers.

More than 60% or 10 teacherswaat they aﬁ@’ when observers

pointed out their weak areas. Wever t % 5 qpfé%rs claimed that they

a N
were not affected when pointed oubtheir Qw’ékes.
A
[ ) S
All ten%e who 'said F‘\gil @e affected when receiving the

Figure 4. 33 Percentage of responses for Post

The teachers’ responses in the 1

0

s
observers' co nts ga f i jUStI ions. Teacher 8 said, “Yes, to some
extent, |t lue ? S0 es there are some points that | think are
good 1f t ey t (£1 ity [ w111 be really affected”. Teacher 4 stated that
obgeryers* disclo rm&lkes would affect his behaviour. He added that

&arns from his mlstal@tfut if the comments provided by the observer are not

E Ipful or not applicable, he will not implement them.
Q | do feel disappointed in my soul but it will not affect my behaviour for
my attitude to teaching but I am sure I do learn from my mistakes. But sometimes

when | feel that the comments given to me and | still feel that these comments
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don’t match or do not fit the context that | am teaching in I cannot apply these

comments or what | learnt from the post-observation. T
Teacher 15: One of the teachers linked the effect of co with the

type of comments provided. Where he construed that he%had previously
implemented some of the comments given by the o em/hich he is not
he

convinced with. However, he added that he would n n' if the observers

I
were not present in his classroom. ‘\d
Y

{ | &
There are certain things which ing tofd ere%‘% use if |

followed them during my teaching, \»QJ:;I!‘H aceordin h, of

eir points of

view but was making [any] diﬁw cording tea@g way. So, | will

make myself honest and wise@sy co@%ll (@m if they don’t come
>

I will not use them. q %

ho airhedbﬁt they were not affected when

:

4 ¢ &
M , the nounced that they consider revealing

ssion velopment.
16R

atgll,@ n’t feel affected I don’t feel frustrated but it
N\

m%k congt at | uld develop myself. Because it’s kind of a

T
lenge for me.” (\’:
A 8 \

\ Teacher 9 was noted saying: “No actually. It didn’t change the way |

QE do things but it changes the way | see things. It improves me as a teacher.”

175


https://www.thesaurus.com/browse/construe

In a nutshell, it was evident among the respondents that the observers
were not proficient in conducting the post conference as they imposed the?ﬂs

to the teachers, and the latter found such conference less effective. ('}

4.12.4 Writing the Observation Report Y'

All administrators had commonly responde Mng writing the
observation report, as all of them agreed that writing Kr:at"on report is one
of the observer’s responsibilities and he/she is th st a ch: perform
this task. The first administrator said, “I think t ort shoul v‘ri@y the
administration not the teacher”. The seco niskl& tha@?observer

;

is more capable to handle this issue: “¥es I mkdgis] er be@gzhe observer

will get different ideas, we can W;the proce ob@tion”. The third

administrator explained that tr@jher can\dawxis ;{Eince he/she will never
N

criticise himself/ herself. | t}ﬁnk S ca will not criticise myself.

Also, I think it is the milil an ervgwrite the report”. As shown
Ze rs'

in Figure 4.38, r% teaf‘ d édnﬁstrators' perceptions revealed in

&
the questithe thzl\t inisﬁops must write the report.
% ise, Wi 'chere)%()st of them supported the idea of writing
observs%ort: eacherd: ‘ée@ﬁm [observer] write the report but he should
\
cC

e alsﬁ.’byz;he oth®1and, some teachers liked the idea of the teacher
Y-v
mng his/her own rep@-ﬂ' eacher 8: “I think it’s okay I can do it because I

wn

o
oy

\ow what I have to do and | can give suggestions for improvement | am planning

Q to do.”. While some mentioned that it is possible for teachers and observers to

co-write the reports. Teacher 11: “I think the observer should try to report or

probably both teacher and the observer can write the report.
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Table 4. 33 Frequencies and Percentages for Writing Observation Reports in Admin’
Questionnaires, (N=3)

Response f % z

PostQ9 '

Strongly Agree 2 66.67
Agree 1 33.33

\,‘
ath overwhelmingly

eiryresponsibilities as

In terms of writing the reports, it can be inferred

agree that they must write the report because this is
administrators. This is also another competence that @bservers should lear aﬁd@fher
involve the teachers in writing the observation re ' '{‘)

s \/Y'
Y. N {3‘
Table 4. 34 RQ3 Data@j Co 0\

RQ: 3 What are the significant changes after the intervention?

v 0 !" T
Corresponding Data Source e \j {3—

Questionnaire (Admin ter H’nin)‘éﬁ' Conferences

Pre-Q: 1, 2 (Teacher/Admin)
% hile'Q: l 0
Post O 9%
Questionnai@er)\! Q tionna'% (Teacher) | Pre-observation
7

Pre-Q: 5 “~ Qs: q , conference
WhneQ%m, ¢ S‘l?ﬁac&) 2
Post«Qs: 2,3,5,6,7,8, (J Post-observation
Q’ N conference
& Ivlel S
A N

\ Table 4.34 illlh'rates the third research question related to the effect of

Q‘%we intervention in the perception and implementation of classroom observation.

din estions

=

It also displays all the questions that were used to answer this question, specifying

the stage of each question “before the class observation stage, during the class
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observation stage, after the class observation stage or extra” and its source

“questionnaires, semi-structured interviews, observational conferences”. Y’

4.13 Introduction
The third research question aims to display a@;e the most

S

important effects and changes based on the participants ptions before the
intervention and the implementation of the clas 0 erv@cess after
the intervention. Similar to the first and second research questioas, qu%tr&ivﬁve

semi-‘s\ﬂsuctured

data in the form of questionnaires and qualit ata through t

interview and post-observation conferencever'e TESI( rom th?\pérticipants.
SPSS and NVivo software were useco\m&i se red taiollected before

and after the intervention. Afte%«sin the Iat_g\ this question, the

main results of the most&i ant %?a e
\ﬂpat d &

intervention can be
“« Q-
&
é
There ave?ﬂ not}eabl lha in both the perceptions and

implementation of the ¢lassroonf d‘iqwrocess from teachers and observers
\ @)
alike. ] =
N | (50
¢ 2 C,)

sentation of the According to Significant Changes
4
& I

summarised as follows:

\ &

Nserver’s Questionnaire - Changes
The results from the admin questionnaire were used mainly in the

analysis for research questions one and two which are about the before-

intervention stage. However, after the intervention included only three
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participants from the admin group. Due to the great difference in numbers
(Before-intervention N=21 and after-intervention N=3) statistical analy?ﬂs

not used to compare changes in the admin questionnaires. ('}

4.15 Teacher’s Questionnaire-Changes Vz

Wafter intervention
ge Ktoahat extent
e respon ere dIYrded

into three groups: pre- group, post-cont d post-expe en’t ‘\Fhe pre-

-‘ T

r he in@éntlon and

e up<< esponses from

The questionnaire results before interventio

were compared to identify if any scores showed

this change took place. To examine the differgnces,

group is made up of the questionnaire c ducte

includes all the teachers. The pos@gro q\s
teachers who were not observedxv

th nter

ion. Qe post-experiment

AN
group, however, was co ofht hoc";e e observed after the

intervention by the obs ho att d @
\
There were estl ns s l ed ﬁ%the teachers’ questionnaire to
be included for coimpason eré two subscales identified from the
questionna }@h anxd of the teai% and the perceived effectiveness of the

N
observation.Egirst, the, restilts df t@)ge/two individual questions will be reported

here%
’ . .
o Q5Theo er\ér asked my teaching concerns and incorporated them

N

\\ into the observatlon\c')

BS

e WhileQ9 The observer did not interfere in my lesson

Q The first question was PreQ5 about the pre-observation procedure and

whether it included a discussion of a teacher’s concerns before the observation.
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A positive response indicates that the observer conducted a pre-observation
conference, discussed the observee’s concerns, and incorporated them i

observation. In Table 4.31 and Figures 4.39, 4.40, and 4.41, we s@n all
three groups, the majority of the teachers agreed their concer e already
discussed during the pre-conference. The pre-group agreed with'$2% (N=43), the

post-control group with 57% (N=37), and the post-equEim\eNGroup with 89%

(N=16). It can be seen that the percentage is sign tly higher in the post-

experiment group. .\d

'Y
estionnair at‘ c&ﬁ}dered

|sq% ' bou&iﬁgrference

d tha@sg;/ers did not
43, @‘4.44 display data

nses —n\greement. The pre-

S
gaoupQ%% (N=62) and the post-

The second question from the teache
for the third research question was While

in the lesson by the observer. A posit

interfere in the lesson. Table 4.w}gures 4.

that all three groups had the ﬁﬂsity of t

group agreed 86% (Nﬂ%mst- ontr

ntag @}disagreement was very small

experiment group SQOQ;E— ). ]
for all three grou% increase in t ‘Eérc@ge in the post-experiment group

'3

&
can be attrib Wthe s‘n \g{ up %ﬁs the number of respondents did not
increase. &era, ect ejf\gt“ne training programme given to the
| &} ) D,

"Ie to” the proper implementation of the pre-

/

ighly-ebserved by the teachers.
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Table 4. 35 Frequencies and Percentages for PreQ5 and WhileQ9 in Teachers’
Questionnaires

Post-Experimen
Response  Pre-group (N=83) Post-control (N=65) (N=18) \

PreQ5 f % F % f
strongly g 21.7 23 35.4 16 %
Agree
Agree 25 30.1 14 21.5 0
Neutral 16 19.3 4 6.2 2 111
Disagree 13 15.7 4 6.2 ON 0
stongly ) 133 19 29.2 0
Disagree
l' y
PreQS
Questionnaire Type: Pre
[H Strongly agree
W Agee
W Neutral
B Disagree

[ strongly Disagree

) i ﬁ ~
Figure 4. 34 Percentage o \es [rr reQ3 in t@ers’ questionnaire- pre-group
V' o } 1 N

PreQ5

Questionnaire Type: Post control

E strongly agree

W Agres

W Heutral

H Disagree

O Strongly Disagree

Figure 4. 35 Percentage of responses for PreQ5 in teachers’ questionnaire- post-
control
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PreQ5

Questionnaire Type: Post experiment

[H Strongly agree
W eutral

.v . ' .

Figure 4. 36 Percentage of responses for PreQ5 in ers’ questionnaife- post-
experiment

®
g
| S
Table 4. 36 Frequencies and Percentages for While(Q9 iﬂ"\ga Ques\t} nnaires

b R

l

N riment
Response Pre-group (N=83) P% ro
PreQ9 7 % \ %
Strongly
Agre 32 38.6 %48 NG 66.7
Agree 39 47 4 o : 22.2
Neutral 7 8. 0 0
Disagree 5 6\ 2 3. 0
Strongly Y~ '1 ? 11.1

Disagree c ¢ S

WhileQ9

Questionnaire Type: Pre

[ strongly agree
W Agree

M Heutral

[H Disagree

4//: R

Figure 4. 37 Percentage of responses for WhileQ9 in teachers’ questionnaire- pre-
group
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WhileQ9

Questionnaire Type: Post control

[H Strongly agree
W agree
W Disagree
[H Strongly Disagree
Li

Figure 4. 38 Percentage of responses for WhileQ9 chers’ questi nt’air =0st-
control grou

WhileQ9

Questionnaire Type: Post experiment

M Strongly agree
MW Agree
W Strongly Disagree

~ N/
Figure *e'rce?a!e 0 esgo \for WhileQ?9 in teachers’ questionnaire- post-
P 4 eriment group
\& N

&

For the statistical analyses, the participants were coded into three
groups. The participants of the pre-test were Groupl (n=83). For the post-test,
the post-control group was Group 2 (n=65) and the post-experiment group was

Group 3 (n=18).
183



Statistical tests were run to identify if there were any statistically
significant differences among the groups. To test such differences,
ANOVA test would be appropriate. However, one of the assumptio test
IS to have a minimum of 30 participants in each group. This assm%gn was not
met as there were 18 participants in the experiment group. Therefore, the non-

parametric equivalent of ANOVA, the Kruskal-Wallis test waswised.
z sC

The questionnaire items formed two n ?Ies: perceived
effectiveness of the observation process and an . The Wncluded 6
X
items and the latter 5. These were tested usi omnibus ctlon_\ﬁ-n)\PSS
4
N

version 25. Y
(\/; | S QT
A. Perceived Effectiveness of N on Proce aleé

There are several t@ﬁons un \m&er k@‘?} effectiveness of the
S
observation process scal nq

items are arded@ a way to reflect various

negative perceptionsabout¥th ss. A low score means

agreement and athi re poi

4 2 QY
scores Were&ﬁﬁsed usir uskzgta lis test on SPSS v25. 6 responses
were chosen towsho ceptie%’of the teachers revealed in the post-

N e N S
confer : 4 (_/
S
’ (e -

° PostQ3; @fieve that post-conference was conducted mainly for

N

%\ the purpose of my appraisal.
0 o PostQ5: The observer imposed his ideas on me in the post-

conference.

iseig@ent with those statements. The

° PostQ6: I think it was too difficult to meet the evaluation criteria.
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° PostQ7: Not all advice | got from the observer regarding my

performance was applicable.

) PostQ8: | gained nothing from the post-conference.%\

° PostQ10: | believe that the observers need to be‘ﬂ*d because

of a lack of observational skills. ?

Table 4. 37 Perceived Effectiveness of The szrc@ss Scale
5 Y 4

Hypothesis Test Summary T
L
Null Hypothesis Test Sig. Decision
The distribution of PostQ3 is the Sacpendent Reject the
1 same across categories of Kruskpal- 000  null
Questionnaire Type. Wallic Test hypothesis.
The distribution of PostQ5 is the Sacpsndent Reject the
2 same across categories of iy 000  null
Questionnaire Type. Wallis Test hypothesis.
The distribution of PostQ6 is the ocpendent Reject the
3 same across categories of Krusk‘;l- 001 null
Questionnaire Type. Wallis Test hypothesis.
The distribution of PostQ7 is the & ocpendent Reject the
4 same across categories of Kruskgl- 000  null
Questionnaire Type. Wallic Test hypothesis.
The distribution of PostQS is the Hacpsndent Reject the
5 same across categories of Klusk%l- 000 nu
Questionnaire Type. Wallic Test hypothesis.
The distribution of PostQ10 is thelf oependent Reject the
6 same across categories of Kruskpal- 000  null
Questionnaire Type. Wallic Test hypothesis.

Asymptotic significances are displayed. The significance level is .05.

&I F
&

The results of
\

\g perceived effectiveness of the observation process showed that there was a

0 statistically significant difference for each item (p <.001) among the three groups.

ruskal-Wallis test for differences among items of

Therefore, the null hypothesis that these groups display no significant difference

was rejected.
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Post-hoc tests were carried out to identify which groups had
differences. Pairwise comparisons in SPSS v25 were used to find out mer
the three groups showed differences. The results showed that the s@%\r the
post-experiment group who were observed by the adminisn%gafter the
intervention was statistically significantly higher than the other groups. That
means the post-experiment group’s mean rank scores for gach question within this

scale showed a significantly higher level of disagree cfh the pre-group

and the post-control group. ‘\d
[ ]
Y
| S
B. Anxiety Scale \4' \Y
relate@:he level of
ere @ped. A low score

j{@her level of anxiety
N\,

or all three groups were

Under the anxiety scale tionnair

anxiety felt at different stages d Ifferent reaso

implied agreement for eac?'@sstion in\w
experienced during the o%m. ,anin,
N

compared using the al*wal
I

N
, S SPS?S.
v"v ;j‘/‘du@hen I was observed by any
Nliey

my z@j@&onfidence when someone observed me.

R

a@ators.
hile@Q2:
\ ¢ (?

° ileQ34 1 ilt @r ous when | saw the observer writing during
X S

the ofserv ?n pros&.

) WhileQ{?;fassroom observation was a threatening task for me.

-\\-\ ° PostQ2: | felt very worried when post-observation was
Q conducted.
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Table 4. 38 Anxiety Scale Hypothesis Test Summary

Hypothesis Test Summany

Mull Hypothesis Test Sig. Decision

The distribution of iihile1 is they' o= PEndent Reject the

1 same across categories of Hruskpal- 001 null _
Questionnaire Type. Wrallic Test hypothesis.
The distribution of iiihileR2 is they' o PEndent Reject the

2 zame across categories of Hruskpal- 002 null _
Questionnaire Type. Wrallic Test hypothesis.
The distribution of iihileR3 is they' 0P andent Feject the

4 zame across categories of Hruskpal- 001 null _
Questionnaire Type. Wrallic Test hypothesis.
The distribution of iiihileQ4 is they' 0P &ndent Feject the

4 zame across categories of Hruskl:.lal- 003 null _
Questionnaire Type. Wialliz Test hypothesis.
The distribution of PostQ2 is the 'ocpendent Feject the

5 zame across categories of Hruskl:.lal- 000 null _
Questionnaire Type. \iralliz Test hypothesis.

Aeymptotic significances are displayed. The significance level is 05,

The results of thegruskal Wallis test for difference among items of the
anxiety scale showed that theére was"a statistically.Significant difference for each
item (p <.003) among, the three groups. Paikwise group comparison tests were
carried out to identify which~groups had differences. The results showed that the
scores forathe experiment grotip whg*were observed by the administrators after
training Weresstatisticallysigmificantly higher. This reveals that mean rank scores
ofghe,post-expériment group’stesponses within this scale showed a significantly
higher level of disagreement+than both the pre-group and the post-control group.
Arhigher level of disagreement on these questionnaire items translates into a

lower level of anxiety.
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4.16 Perceived Effectiveness of Classroom Observation Process
4.16.1. Purpose of the Class Observation YV
About visiting teachers before the intervention, the classro@ts are
carried out for various reasons, including when students co bout the
teacher. This procedure did not change after the intervention,'&s the observers

continued to visit the teachers upon receiving complainiEMtudents against

some teachers. This is for several reasons, the mosti tantjof which is the
system policy implemented in the English Lan e C thmber of
@

administrators, and the time factor. é l _\‘-}
4
<

4.16.2 Validity of Evaluation Criteria V: o\ g
Before the interventiwaservers u e c@?list as a criterion

for evaluating the teachers ’%‘mance \rd%ss odhe non-conformity of
0 \
some items on it and th s’ performance. A@n 1: “We use checklist.

We stick to checklist?c. erI spects the e’{.kThis led to several teachers'

resentment over%\ lementation E‘ {hesﬁtandards. However, After the
s &
interventior%:serverf \ep ons i&n‘ged which led to a change in the goals
of class observati
!
things_clearer after the te;ve tion, the observer’s focus transferred to the

\ .
teachi d legrnin Pcess‘é@efore they started using note-taking as a tool for
X
.&mring the needed infg ion about lessons.

Admin 1: “T was not interested in the teacher, what the teacher does,

Q how the teacher behaves is what | used to do in the past, but now | have focused

>

nge i{ﬁ&é evaluation criteria as well. To make

mainly on teaching and learning, to activities that [search] students about how to
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learn and [research] the curriculum and how they also study. This was my main

goal”. (;Y.

Implementing this procedure as well as pre-confereﬂ%ntributed
significantly to changing teachers’ perceptions towards the st observation

process. Teacher 12: "Yes, | am satisfied because we qie}ﬂb,g in front of the
N

4.16.3 Frequency of Observations { | _\"}
Regarding the number of time chersdv ited\ﬁﬁst of the

X

rhaps during

observer and | know what he's looking for and what

teachers mentioned that they were \%

many years. After the intervem;are were i changes in the

numbers of classroom visits t hers, and~thi e to various reasons,

%

the most important of whighsi nunﬂ)er 0 inistrators in the centre who act

as observers, as well ai\n:Eee factor.
e, L} e

'3

4.16.4 Observers’ eived (i \etence %
he data c 'om Eé&/of the teachers and the observers before

¢
the in %)n indicate atrthi(_):@ervers need to acquire some important skills

\ -
togcarrywout th Proorn\%bservatlon process properly. The observers
Aﬂioned that they nee@ﬁing. Admin 2: “Well, I am not sure we try our best

\Dlt still because we were not trained at all so | can say above average, maybe

0 because of most of the time teachers agree with our observation”. They also stated

that they would perform better if they gained more skills in this area. Admin 3:

“It was my first experience; I never been training and from my limit experience
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so | have limit of experience in this area. Not very low maybe average, accepted.
In bases of lack of training”. However, after the intervention, therev'm
noticeable change in the teachers’ and the observers’ perceptions. T@rvers
reported that they felt confident when they conducted the class o ion.
Admin 1: “I think I am doing fine as an observer. e reason | am
saying this is because | believe that I won the%\;ﬁny teachers; my

teachers have confidence [on] me that | a ingithis ]or the benefit of

all parties, the teachers, the students an admi 1w
@
N4
| S
The teachers also stated that re % con{é}ﬁble and

eacher 1: “‘L@?;eel [satisfy]
[ atis@ﬁon about the new

satisfied with the classroom observati rocess.

with the whole process”. TeaCh&thresse

classroom observation procw@js he stated: ?l t}@\new! Yes, I am very
N\,
comfortable because it is%stem ic. Itigoes 8 ut any hindrance.”

O

6@ prJVious j se@ teachers interviewed before the
N
interver%Nre ed,theinanxie ut classroom observation due to potential

sequences’ from ﬂ%/classroom observation process. Teachers
? >
ir r o'f cl

assroom observation, both during the classroom
: é N
\o vation stage and inh;)post-conference stage. For instance, when they asked

%bout their feeling when they were observed, Teacher 10 said: “Extreme fear. |

Q have this “stage phobia” when it comes to observation”. Also, when they asked
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about their reaction when the observer taking notes while they are teaching,

Teacher 9 stated "It scares me the most." T
Teacher 7 commented: q

“I am nervous first of all because someone is watchi There are
some expectations from the observer. Expectationsi¢an be in papers
and all of them are many details, many of the criteriathat | have to meet

make me feel very nervous”.

On the other hand, after the interventi he r p!?hsgsdowed that
X
teachers’ feelings about the classroom observat rocess $igni a‘tl@nged

as the observers began to apply the pre- |och\J1f e stag\e‘f Teacher

4’ : Y.
S response was: V é “
"I would say yes, not@out anyofiesa my gtyation. I think the

more we do such ar@scise the\ﬂ'erxw p{(‘a‘d this type of exercise
S
and it is deﬁnil%ful”. eaclieris 7 &Qj?d it very useful. "I think

it would b hhn forls ents, I'm ure if it would have helped

the pr% it WO:J'| bhy?@ a@teacher to stay aware of what he
N
N .? J_l c,)(.z
4.18 Roled Qers -&J
& ek ms) 3

The res kﬁfore‘@e intervention showed that teachers play a passive

. k N
\r in the classroom ob?;?/ation process. The observers controlled the process
f class observation, and this is evident in the post-lesson conferences where the

Q results of the conference dialogues before the intervention confirmed that the

observers played the main role in most of these dialogues. They were the ones
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who initiated and managed these dialogues, while we find that the chance of
teachers' participation often does not exceed 20%, and therefore teachersw'nut
get enough opportunities to think about their performance a@rove
themselves. The results confirmed that the teachers' role d around
listening to the instructions of the observers, accepting and implementing them.

The following table shows us the percentage of partiCipation of teachers
compared to observers in the dialogues of the p &;a

?’on conference,

according to the number of words in each post-obsehration ¢on before the

@
intervention. é | _\"}
P 4
\ \/‘Z~
X
Table 4. 39 Number of words and their p WE before the intervention in the post-
observ i% erence: é
conference  Teacher % Obser@? 0{(\ Total

- y L
1 183 139 1203 _ @ 1386
2 263 \% A\e6% 1856
N
3 344 Y‘m = 81% 1825
|
4 21 20% 000 80% 9928
N o
%esult \V‘chab teachers before the intervention had a
!
¢
percepti t their role oﬁnf@ es is limited to accepting the comments of

S
the‘observers and Mo sati@'them. Therefore, we find that their participation

infthe discussions in thQ@st-lesson conferences is almost non-existent and

N

E\gative.
Q This quote from a conference post-observation illustrates the

negative role of the teacher in conferences:
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Admin 2: “I was thinking about your lesson yesterday we have few

more input but when it comes to output, we did not see it "w

listening. pre, listening you have played the tape once @n the

next task another time and the third time you played“1t™*and when it

came to note taking also but when it comes to outp ich is like a
discussion whatever, you did not focus on its” V
Teacher 5: “maybe that I am not smart e c do so0”.
.\d‘ v
clear|tha adwe_r{v}ive a
% i pro@ and the

importance of post-observation ¢ vﬂnd eir Y|\./e role in
professional development. \: , Cs<
c AN
\Y e

S
However, a inteﬂ/enti ,qtea@' perceptions changed

dramatically in terms mrs' rs din@%nature of their role in post-
observation con# Th; ,;e.su}:(jenb'lstrated that teachers after the
interventiorw morf \‘rde t an@e dominant in the post-observation
conference,as weH as i \H:;'-conﬂé(ce stages.

0)we ta Ie‘ e ‘gho&sb%ne significant difference in the dominance

N
ra%kost-les n Pferer& as the reversible change in the word count of
&rvers and teachers i e@dent after the intervention.

Through the above example, it b

misconception about their role in the
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Table 4. 40 Number of words and their percentage after intervention in the post-

observation conference

Conference Teacher % Observer % Nis
;46

1 1898 80% 448 19%

2 1349 2% 507 249 1856

3 1335 54% 1093 459 2428

4 1366 73% 501 M 1867
4.18.1 Responding to the Observer’s Comments .\d‘

S

N | NS

Before the intervention, observers ved that elw_e{e)some

argumentative teachers and it was not ng on% . Ohbservers also
believed that it was their duty to convﬁse\ty se

T
nd ch@e their minds.
Observers believed that the teac ’ra is to imp

&

they accept the comme 4the wers of some of them

&
contradict with what @nin’ a‘séth%/ claim that they discuss the
observers and st irpoint of vie if't 0 not like the comments of the
4 F &
observers. '@er, so\[nﬁﬁers aﬁ.ﬂ’ed that arguing with observers was
useless, assthese'teach 'ed thet-}%(eir words would not change the truth of
¢
anythi :' sathey prefe d"to @c?ept and agree with the comments of the

oberversr (e

A After the int ion, these concepts changed, as the teachers stated

E\the interviews that they accept the comments of the observers only if they were

useful to them and contribute to their professional development, which happened

after the intervention with one of them, which was confirmed by the teacher in his
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answer to this question during the semi-structured interviews after the

intervention when he said: Y*

Teacher 13: “Yes, I accept them especially, in the final ob@n

-,

These changes were also proved in the post-obser Ron conference

session as shown in the excerpt below:

A%
N
S

Observer 1: “Did you refer them to the co z or udent affairs?”.

Teacher 1: “I didn’t, because they were robl¢mati ch They
, attend th asis. are

1 cold&c;u know,

to everything. And, I am SW thabﬁhe ache
to be very frank. How"did they reach the é

Observer 1: “But I they %& "\be in the future, if we
N
have such stud hou I9 be rightifro beginning. We should
&

help them om ime§ sdch studen %ey can... they can be good,

better t |f the
sl oo
e Woulii i the% tell them how to study. Some of
em, ow thésé’studymg habits. They’re not used to

y|n En li atrhoej. We have this problem a lot. Students, once

Foundation,

’%

find ht«ﬂhsmg, for example. Or, maybe,

N\
you &5kt Wha‘l&s like... which exams coming or so, it’s just
English. And\m%‘éay - ok go and study, they say “we don’t know how
to study”. So, most of them they don’t know how to study. So, with
the right counselling sometimes it works. And sometimes it depends

on the... on the students. Yeah.
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Teacher 1: “So, next time what I will do is, if I find similar cases, I’ll

definitely refer them to the council”. YV
Observer 1: “That’d be great. And then you will foI%\and,

hopefully, we can change the students. Yes?”. *

Teacher 1: “Can I complete it? Q

Observer 1: “Go on”.

4.18.2 Identifying areas for improvement .\d
[ ]

Y'
The answers of the teachers before t rvention do&@ and

different, as it became clear through the t

a% hey{/gﬁot know
itations dself;éﬁS;tion. Some

of them said when asked how th& it@len they ere@%ir limitation, that
this made them feel happy%le othe\n&gio K}hat discovering their
S

limitations made them fe%rasseﬁ and mz?}i?
}g thl ervers hadé@fferent opinion in this regard,

In the sam
as the observers %?;M%@ discover the teachers *mistakes
is the observ The okf 0 m@ovide appropriate solutions to the
teachers’ % cies \d}gateﬁ teachers to implement them. These
perce '&)xang a:‘te e‘nt(r_}ntion as the observers realised that their role

N
IS% d agd gui }he te&rs to discover their limitations.
Y 3

Teachers’ per@ns also changed significantly after the intervention.

much about the concept of discoveri

%\e teachers became more aware of the importance of their role in the post-lesson

Q conferences which made them play a fundamental role in the post-observation
conferences. They reflect on their performance, try to identify their weaknesses,

and suggest appropriate solutions. On the other hand, the role of observers mainly
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focused on supporting and developing teachers professionally. The following
conversation excerpt forms as evidence of the change of percepti

participants on the role of the observer and the teachers manifeste@g the

post-conference. *

Admin 3: "Why did you focus on their six? W‘%}o“or example, one
ves? |

or two and then ask the students do that the S 'here some idea?

Teacher 3: Some of them are easier one,"sg, | picked sier ones.

"X
Just they know, after full stop (5.@% then the r thl{i}more
challenging unlike others. of therh ike @Very easy

An \
. . \Y .
or challenging one. So, | sokted out fro tse —eagsy, little
challenging and more\m

>

ng ones, w@hoose this. But |

have given them... %&)ther sessi Ye gﬁ\hem a different set of
0 S

vocabulary. Y% “« Q-
\n RN
Admin 3: r ,pr ‘ ‘é\
Teacher 3; Now, after e\hhsbtask was done, | gave them a task
o o
apa

pﬁwph. So, | focused on only the points

hich they were now familiar with and

o
—
(@)
A
=
2 43
= )
0
D
O;
o
>
S
%

8 l
could wri it&u@e sier. And...
S

%&Admj’h , P,the‘z. done the similarities?

A Teacher 3: Y@’ Yes, it's very easy for them, cuz they just have to

%\ use similarly, likewise, and [they] just easier. And, the last post-
Q productive task in class was speaking on comparing two things which

they are familiar with. Here I used two buildings..."
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These changes in the observers ’perception was explained by Admin 3,
who explained in his response in the interview after the lnterw
how he deals with the limitations of the teacher, where he@}

“Well, my role was as an observer not to identify [mys&* teacher’s
limitation. No, teachers had the freedom to do th&ﬂuey had the

chance to reflect upon their teaching and they QeMs told me about

\d.v.

their limitations, areas of improvement”.

N
| O
4.19 Role of Observer
<
4.19.1 Approachable Personality X~
Regarding the role of th b d h nife 'ﬁl of authority

during the observation procesm results b th Qerventlon showed

inconsistency in the answer ; E’ otﬁsx}vd tea . The observers have
stated that they are aga&% idea™~JIhey all @m showing authority by

observers while o ser@'f!ache SII’ b@and should not be done. On the

contrary, the teachers pre sed'thei |s£an§/actlon with the observers' approach

to practlcm %hom ol)serv ion. T evealed that the observers were using

an auth ta ap r%uhlthqﬂ‘%ﬁ he observers considered the teachers as

plementers of the observers’ instructions and

ts of
J’
0I| r a‘er the intervention, the results show a significant

ége in the observers' \e-rceptlons as they begin to provide the teachers with the
‘épportunities to think and make their own decisions according to their desires and

Q the needs of their students. For example, at post-lesson conferences, observers

provided teachers with an opportunity to reflect on their performance, identify
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problems, find solutions and apply them. The following conversation excerpt

justifies the change of practice on providing teachers to reflect oY!r

performance: %\

Admin 2: “Yes, you have your own goal. | agree. mguess that's

it. Now there's a question I'd like to ask

Teacher 8: What is [this] z '
@

Admin 2: Do you think you should 1 ve itf more or
9

change for this lesson? I _\C}

Teacher 8: I think [this], for t . 1.think oupe@.{ﬁem with

my other classmates. It w etteu\for m to géﬁg;now her. 1

didn't want to paythal\%@wd if | havesasMixe <<Hlty class, I'd like

to flag certain rule he Wof Ip{bfoup that will do this

sends the other. S of e business EQ s and so on.
Admin 2: (?\_ I Aj ‘\A
T g

klng time to a minimum. | will

become like a habit you know and

For teachers as well, results after the intervention showed marked

changes in teachers' perceptions and their relationship with observers. Educators

no longer consider observers to be the only source of knowledge and the provider
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of solutions. After the intervention, the teachers became the centre of the
classroom observation process, where they reflected on their abuse, dlsw
the difficulties and shortcomings, suggested other appropriate o\us in
addition to making plans to implement them. The role of obser@ks become

somewhat secondary. They played the role of aid and suppo Qor teachers to

4.19.2 Critical Evaluator
Although the majority of teache@ to the'int en‘m.rf?almed

understand classroom situations more deeply.

that the observers did not impose thelr m, abo%_\a % of the
teachers revealed that the observ r@lts before the
intervention confirm that the obse ional @)ection method, in

other words, they adopted a

ideal. % 2
T eis @ r tea . They accepted the criticism of the
observer c n |d a.t the 0 ervers do is a normal practice that all

obsenvers d as itfis a=part of @responsmllltles Therefore, this matter was

in th! ghfer s. The following table shows that in all five

rences, the perceﬂ@e of observers' dominance was 78%, while the

\?rcentage of teachers in all five conferences did not exceed 21%.
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Table 4. 41 The Percentage of Dominance of Observers Compared to Teachers in the
Five Conferences

Conference Teachers % ObsergNE
0

1 183 13% 1203
2 263 14% 1593

3 844 36% 1481 64%
4 470 20% 1870 W%
5 378 18% 1643 81%

Total 2138 21% 77? 87%

After the intervention, the concepts a licatign Wregarding

a h'mie}\‘r the

icate
relationship between teachers and observers, andithe coatrol of ser*é;s?overthe

the method used by the observers, as the s ind

post-lesson conferences decreased. th otheu‘ heache ecame more

satisfied and accepting of the o &@ process. exc elow represents

what the teachers expressed at@tt)he mewger ;@wsed by the observer.
N
0 &
% %

&
Teacher 3 statex ¥ \A
bserval

“The previ on | fvas nat felax but the last observation | was
s ol ‘Y o
rela:\AIso, t obsefvation was conducted only to criticise
@e obsan}%n'on I was told about the visit and we had
P J
dis

% ess sién %t as very good.”

S D

gs» L
statement above wa%o confirmed by Teacher 3 who realised the difference

ween the process before and after the intervention. He said: “I am not happy
w

ith the past process. They come suddenly to my class and criticise me without

Q a prior knowledge. But I am happy with the new one because it had a pre-stage.”
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Implementation/skills and competences

4.20 Pre-Observation 3 : ,

4.20.1 Reason of Class Observation
Concerning the reasons for the classroom visits,@ intervention,

there was no tangible change in this aspect, as the o sen?ﬂsit the teachers if
ey“als nlake ass visits
tet C:hé\“nksq-mcy
reports. On the other hand, a very imp changf‘ occurred reg%h;?lg the

M e obse@fs began to
implement the pre-observation sta@d‘ IS the|st hat precedes the actual

observation. Based on the gathere questiornaires, interviews,

mgﬂ
and the post-conferences, it cs@firma%’u %m observation process
was practiced in two st@ atﬂ%;msh“ I:@ge Centre. But after the
im en

. . N

intervention, the erw an' S@n changed as the classroom
‘ : [

observation process w. imd\ in (t{};e stages, namely: Pre-observation

conference@hbse@nd po servation conference.

N
N O O
2 9
4.20.2 Im of Pre-Observa ic&rbonferences
Al
% Althou the' onrvers acknowledged before the intervention that
: ; N

\ ng pre-observation\c?onferences is important, the data collected from

students complained about one of the teachers

according to their desire to evaluate the teachers.and

number of stages of the classroom observa?n pI ro

‘éuestionnaires and semi-structured interviews before the intervention

Q demonstrated that the classroom observation process at the English Language

Centre was only implemented in two stages, the actual observation phase, and the
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conference phase. After the lessons. However, as mentioned above, after the

intervention, the situation changed, as observers began to implement t?!!

conference stage. Where the observers met with the teachers and di@with

them their lessons, as is evident in the conference that took pl ween the

teacher and one of the observers after the intervention. Q

“Admin 1: good morning Mr. Teacher 9. i z the'pre-observation
session and | have a few questions to askgbefor gWhe lesson

session. So, what are the objectives o lesson ' _\‘v}
Teacher 9: The objective of thi sto ma yo ite report
writing so | will enable thenqxh n und@ggding of the
writing a report ‘accide@ :

Admin 1: what do y@ﬁnt to ac\e(’? ,<\
N

Teacher 9: Iwa%ievegftert i 5522@% students might be able

to write the .acci rj migf‘é@ able to fully describe any
written ny accident siltua@s that they might come across.”
NG

éﬂerv \Qses the intervention also revealed a deeper

¢

!
m %preh nsive ndgrs@:lang of the importance of conducting the pre-
\
ek

obsgrvati ?tageﬁ&mere the observers said in their answers:
N
S
Admin 3: “Yes, it does. Simply because this pre-observation
conference reassures the teachers and gives them confidence and, |
believe, it helps build [a] mutual trust and respect between the observer

and the teacher. It also helps change the attitudes of some teachers
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towards classroom observation and the purpose of these observations
as they tend to realise that the ultimate aim of conducting cla?Um

observation which is to improve the quality of the teachm@&ed to
the students”. A

Y.

As for the teachers, they also mentioned in tEeir Wers in a semi-
structured interview after the intervention that they kf a pre-semester
visit. The teachers expressed their happiness w i f the pre—

observation stage, where some of them compa e current si aﬂo@h the

previous situation and expressed their d m I sys.K&~ the pre-

: X
observation stage. \, o\
Teacher 11: “The OI&EQ I have many qu %S. But the new

method with pre- ion | e gpr em with, and they are

welcome anytl%eel rrﬂ)re [relax] au(‘&cljomfortable when | have
pre-discus m I appy wit past process. They come
[sudd%tclass and cri (‘:i§e @Nithout [a]prior knowledge. But

'3

&calse it has a pre-stage.”

py wﬁ‘q one%
This was QQ db '14 v\@ﬂv e focused on the importance of the pre-
classr %erva on‘st e iﬁ n'ék?g things clearer and easier. He said:
Q"Beftrvg)‘pbs@ump] to my class without any notice and

A sometimes th@s’erver come for a personal purpose or complain no
%\ pre-observation: it was not planned. But now, it is very good and you

know what is going on just because of the pre-observation all is clear.”
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4.20.3 Notification
Regarding the teachers’ notification before the actual vi
observers’ answers before intervention did not differ much from t}% onse
after the intervention in terms of approval or rejection, but the j ications for
approval presented by the observers differed greatly. For exw before the
intervention, the observers agreed to notify the teacher in advanee, and the reason
they gave was that the observer could properly ev r‘xt cher while the

teacher was in his/her best condition. “I think it's beca eWis that we

"X
observe the teacher in his/her best condition @e can asses e]‘1 @rly,”

Moreover, we should not forget the ob answérs-inthe q@fonnaires

its, asé%~ agreed that

before the intervention when asked% ur

surprise visits are/were importan\) é

However, after interven |\a¥ he observers start

ol
implementing the new o%m m%thod ] dudiéb(;:ﬂotifying the teachers in

advance, the observer éﬂted r a asons@ reflect a better awareness of
io

the concept of c% observation o jhsﬂb’their agreement. For instance,

Admin 2 said:;

N

& xr
be WeII-prepa@nd they will do their best to impress the observer.
%\ Second, because teachers feel they are ready for the observation, much
Q of the stress and anxiety that normally accompany the observation

session will be eliminated.
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Likewise, the teachers responded positively both before and after the
intervention. In other words, teachers believe they need to be inforw-'m
advance. However, before the intervention, the teachers linked theit s t for

the idea of informing the teacher in advance of their anxiety oveFA@/aluation.

As proof, Teacher 9 said: ?

“Yes, it is very, very important and helpf K B'ecause there are
things we need to improve and we focu thos tWthat when

L ]
the observer [are] there we prep@wlves tQ be n@ \@'éliver
[it]” ’ b &

¥

Ny &

However, after the iwan, their justi cati@has more focused
,t@ir need to be notified

on performance and the way teach. 'gsti
S
atedq

with the anxiety as one o hat t ymNillaté?ess nervous if they were

x &
notified in advance. Fﬁ: in nce’ Cc 25tas$

ecause there are some criteria for
ﬂl ion 'er caéﬁ( cover all the criteria but if he knows
%ut the visit eere
- \ -
erﬁd | am sure that the teacher will be less nervous

% frit
| X 3
if he knows b@ about the class visit.”

@?r? in that particular day he or she will try to

05 Teacher 7 linked the notification in advance with the professional
development as he claimed that if he was notified in advance, it will help him to

prepare himself and perform better.
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“Yes, it is very, very informative and helpful for me. Because there are
things we need to improve and we focus on those things so thTm
we are informed, we prepare ourself to best and we delive%

Teacher 15 said that he was supposed to be infor ause the

procedure of class observation changed and it is not inspection anymore. “Yes, it

o

4.20.4 Briefing About the Criteria of Observation ‘\d
@

interventio o‘;t@vr;ing
teachers of the observation criteria were il@ e te@ﬁs stating
that it is very important for teachers \T’x:eﬂf t bserv@nv.criteria (see
Figure 4.42). \O) é

is supposed to inform the teacher it is not an inspection wim

Most of the teachers' responses befor

% B Strongly Agree
W Agree
B Neutral

Disagree
M Strongly Disagree

a
4
gure 4. 40 Level o reement that Teachers should Know the Classroom

E\ Observation in Pre-Conference

The teachers considered this briefing as an essential step for them to

meet the expectations of the observers. Teacher 2: "Yes, because if | am well
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versed with the standards, | will try to apply what is there and try to meet the

request and expectations of the observer.” Some teachers also belie
informing the teacher of observation criteria will help the teacher(tg}form

better and get higher grades. Teacher 11: "I think it is becau give me

marks, you have to tell me where you're going to give me the'signs so | know

{

where to focus on them."
After the intervention, the teachers’ answ iiot ange much, as

the results showed that most of the teachers suppor idea fWare of the
@

Yw
to be Brief about t é&teria

4 b% e thqz‘;aresented

instﬂnce, eache@s:ated that he
wants to know about these criter@re and equi im@/ith the necessary

materials that he will need to %better; \Y

‘% 6 S

“« Q-
\' &
“That is ﬂ%)' imT nt for m@now on which criteria | am
going % ed bec;sejé‘t(/vﬂhlp me to comprised my teaching
&
techhigues. l \‘Q is Iatéiﬁg something that something the
w istrati 'e fr(é&he, I will definitely meet those things
¢
Cga) ?f’ c’)

A While Teac mentioned that he wants to know about these
%\ndards in advance because that will contribute to improving the quality of his
performance. “Again, a person must be aware of the fact that on [this] criteria he

Q will be judge. Because it helps to improve the quality of teaching”
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evaluation criteria, as they stated that they woul

that will be used to evaluate their perf

different explanations for their answ



In general, the teachers want to be briefed on the criteria that will be
used in the classroom observation process, the success of the training, ?ﬂe
achievement of its objectives indicating the success of the train@}ﬁ the
achievement of its objectives. However, their justification chﬂ& after the
intervention as to why they needed to be briefed on the critemhese results

indicated that there is a significant change in the teachNeptions, which

confirms the success of the training and the achieve ofjits objectives.

4.20.5 Gathering Information About the Lesson J _\‘-}

Regarding teachers' answers tosthei es% heth@@ollecting

information about the lesson by the practor ‘Will

not; The answers of most of waers befo d @the intervention
Se
uhel@L72 teacher understand the

supported this idea. The &%rs mentt
intervention that gatherir%'n i
observers’ expectatio oX\e 1 i SQ enable the teacher to meet
the needs of the (@tj thuI)bt ﬁ'hig@f rate and reduce teacher anxiety.

in be@*answers before the

'3

&
Te &QZ: I \k inkgslwill help [much] because you as a
é@ \7}

will at d((‘j%s'ervers want from you to do and how to

K .
%t so that yo wil S(ti-}s them and will score high rate as well”.
AE
& v S
A It should be n@here that the process of gathering information about
%\e lessons before the class visits was not implemented in the ELC, although the
Q teachers' answers support this idea.
After the intervention and after the implementation of this stage, which

was confirmed by Admin 1 when asked about how to conduct the pre-
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observation conferences and what he should do in this pre-conference

conference, he said: Y~

“To me what I did, was talking briefly or asking the teach \g the

teacher the chance to talk about his planning the'&/ities the

objectives, the materials to be used even students’ reagtions to citrinin

activates, the kind of assessment the kind of JActiVates] group work,
o

pair work and even | asked the teacher w 'ects from us as

observers in the classroom”. .\d
@
4
1S

The teachers mentioned vario S, hefn

port@rof which
IS to make things clearer to the ob% nd u‘ach and féﬁ?e.ate a better

atmosphere of harmony and undwaa g betwee tea@%nd the observer.

This was inferred by Teacher %aying: \? ,‘\'\
N
“I would say Y%mly ﬂe butzanyon "'?ny situation. 1 think the

\ &
more we practice such_exereise [ etter. W‘@d that kind of exercise it is
he

certainly helpful d it ve ful, \Dhink it going to be a benefit to

students. | a t sure ifll p the rver but it will help me as a teacher
stay conscious hatshe' ] ing(&&*’.
(0 ‘P2 9
Q= &
% Tea 1 0 sta@hat implementing this step will help in the post-

Y-v

rvation conference ‘@ﬁitely because the observer would know what he will

-\\_\e It will help much in post-lesson discussion”.
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4.21 During the Observation
Regarding the implementation of the actual classroom obs
process and the method of gathering information during class vm(@e the
intervention, observers relied entirely on checklists where the olﬁkr matches
the teacher's performance in the classroom with the items W checklists.
Admin 1: “We use the checklist. We stick to the checklist ands€over the aspects
there. Accordingly, the observer selects the item bgs.id'entical with the

teacher's performance, with the aim of awarding a gra wcher”.

Ylv
d as ohsery, s’ar@g the

s % iII.@Giscussed

of tb\a observer a@g:anges from
focusing on the teacher to focusrwaching an nm@fﬁmm 2 said when

After the intervention, the situation ¢

taking note strategy to record the import

in the post-lessons conference.

asked in the interview after th rventlon

&
%0 &
40

“Well throv?l' bs 101, olféq e notes of course what again
but; a% otes | took éee@d [we meaning] The teacher and
d

the w/er don ﬁatto take note of and what to focus on.

@ pa to eacher what the teacher does, How the

%her have voﬁa re used to do in the past. but now I’ve focused

l;malm‘y n teac and learning looking at the activities looking at

A the students. @ learning takes place looking at the methodologies

%\ used. How do teaching is also going on. That was my main purpose”

The administrators showed a remarkable change in their responses after

the intervention in terms of note-taking procedure, where the administrators
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explained the procedure of applying it effectively to support teachers and develop
the process of teaching and learning. Admin 1: “I attempted to take detaile%.
My focus was on matters that were related to the teaching and Iear@)cess

and how the teacher worked to achieve his/her lesson objectives™.

4.21.1 Number of Observers
Before the intervention, the teachers w chon'erned with the

number of observers conducting the classroom o ation} even,thigugh one of
®

them mentioned that one observer is s@ to peffor h} @oom

observation process. Teacher 1 stated: ne_obse en@ because

it foun@'the teachers

have a fear of the number of vis%ae observe ake@%nore than 65% of
the teachers who were interv@s before\k%rv ”‘t@’ asked a question or
S

made a suggestion about '%er oﬂ,- . o nzgle y the observers for each
teacher. Here are sor@ir q’ @tions:

4 ¢ &
Te w: “VY \B\so mé)observations going on these days?

this is the international standard” On other ha

A Teacher 7: “I C@i’at situations do the observer decide to observe the
-\\-\ teacher. what Should be the reasons behind it? Because | know the
Q teachers are not observed regularly some teachers observed more others

less. I wanted to know what the reasons are?”
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Teacher 10: “I would appreciate if the number of observations

decreases you know because it actually gives job uncertainlme

teacher” %\

Teacher 11: “Why there is observation for those teachers whom have

no [complain] from students’ side? The stq%ents e giving 100%

satisfaction that this teacher we are hap ith, and again go and

observe him. Why? Why disturbing hi IS W .Wme sort of

if there is_some Ceniplain

a% teaq@; is good

ers'wan it’s ef@;z.is teaching
performance negative&) é

\ Y
&
After the inter\%\he t&lcher Were%' ied with the progress of

the classroom observation cesl. on fth@rviewed teachers mentioned
lass

anything related ber of o v@s or the number of observers who
4 ¢ &
must attenc;klwm0 Natiog‘yes, I feel [satisfy] with the whole

process”. \

disturbance. Reserve in should be

against that teacher. What to

this is this motivating t

A There was no @'ﬁcant change concerning the observers’ intervention

E\ the teachers’ lessons before and after the intervention. Seventy-one

0 respondents, 86% of the teachers agreed before the intervention that the observers
did not interfere with their lessons. After the intervention, the teachers ’answers

were also positive, as the teachers affirmed once again that the observers did not
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interfere in their lessons. This non-interference may be due to the observers

‘understanding that they should not interfere with the teachers’ lessons t

influence their performance. About checking students’ work, t@hers’

answers before and after the intervention were almost identical. er words,

there was no change in this aspect, as the teachers were assured that the observers

were checking students *work. The reason for these teachersWanswers may be
&Rg-st

attributed to the fact that teachers do not consider lldents’ work as

interference by the observers, but rather an integr rt o thWer’s work
L ]
while performing the classroom observation. l _\‘-}

b4 \/‘T
4.22 Post-Observation Conference (V: &
4.22.1 Importance of Post Observatmfer nce _\O
The results of th e-iaerve%ytiie@dicated that the post-
!é L
r beth

u . .
teac a obsﬁws are a very critical period.

—X

observation conference

I

teacher will knov@greet\ i a‘ww/be granted by the observers, which

will result i@erv@on w c%r or not to continue in his job. Teacher
N

13: “It ,CN eCause, }slsd Qﬁ)-t-he post-conference discussion and result |

will ng 0 knew whether %ﬂ/safe or not. Some teachers were fired after
ke e st

e post-c fere%ce fesults”.  To make things clearer, if a teacher gets a

Its importance for te&!’lies i’ the th \er the conference is held, the

>4
\% or good score at ost-lessons conference, he will feel reassured and

%omfortable because that will keep him away from the risk of termination.

Q Whereas if he gets a low grade, he will be under pressure and will feel anxious

because he may lose his job. For observers, it is also important because the

214



observer considers it an opportunity to identify the teacher's weaknesses and

inform him about them and what he must do in terms of modification or .

They also consider it as an opportunity to hear the teachers’ expl%x and

justifications about their performance, intending to grant them‘ﬂ;@propriate

grade they deserve. Admin 2: “Yes, it’s very important. TWher has the

right to know what is right and wrong about his perfor@d what need to
l

On the other hand, after the intervention, there wa aWnt change
L ]

in the understanding and application of pos%onfer ce rleg@}s and
r

observers alike. For observers, their resp? p % er L@Standing
n prov

change”.

of the role of after-class conferenc idi

teachers and motivate them to\bm thei
development. Cf) \T A
>y N

Admin 1: “Itisa 0’@) d the observer. It gives

the teache XMn
metho%

o%ty to f i ment plan to the teacher”.
N
\ € I ‘R(J

for/ the ac‘erb eir perceptions also changed after the

%v N
in% n tow. post=observation conferences as they considered it an
. s S | |
opriate opportun|t®'r professional growth by reflecting on their

%erormance, obtaining appropriate feedback from the observers, and building a

good relationship with them. Teacher 1: “Yes, of course I always want to know

is lesson and justify the

It gives the observer an

more.  Self-reflection in the post-class discussion will help me develop

professionally.”
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4.22.2 Conducting Post-Observation Conference
The Post-conference is one of the third and last stages in the cla?mn

observation process. The findings showed a significant dlffer@} the
implementation of the post-conference procedure before A‘aﬂer the
intervention. Since the results before observation showed that the@dmins adopted

the traditional inspection method. Where the main goal M server is to find

the teachers, mistakes criticise the teacher an &: lutions to be
implemented. On the other hand, after the inte ion, th WShowed a
significant change in the implementation of t

st-lesson pr ceﬁu_&é%s the

od% utua@?pect and

nt qu ising fflClency of

teachers' performance. Observ@estlons to te %s understand the

events that occurred during t chlng an gt rp'\e&the objectives of the

N
lessons to be achieved. A%yle oﬂhls isgthe rec(lQ d conversation of a post-
lesson conference aft erv, n: ‘$

3: So, ourgys mainly on the activity?

eac CtIVI To know what is the process to give

proctor began implementing a new effecti

aimed primarily at professional dewelop

n ructl n for e p‘oces}%go it was speaking. What to do this you need
% to take fi p- by@ | focus on the layout and a focus on grammar.
A | focus on eve@hg.

\ Admin 3: Don’t you think that they did a lot of reading and writing
§ more than speaking?

Teacher 2: You mean the time.

Admin 3: Yes, | mean this level.
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Teacher 2: For this level. This is what they need. They just said for
us to be able to produce it otherwise it will not be successful. T
Admin 3: What | think is that that lesson was the chanc@duce

something in speaking A

Teacher 2: They had like at last as | remember 30 migutes to produce

it right?

Admin 3: But they were reading also. Y.

Teacher 2: No, they read only from he The the ere were
only photos with two words | _\C}
Admin 3: Remind me of the ta \Y

/‘

Teacher 2: It was like do kn ths?ro N g em different
handouts \éj O
Admin 3: Yes, glv@ne e%%as ,(\
Teacher 2: | g%n plgfures ke str \rrles and milkshakes so
they have t XJ of t@or two words and they have
to Iooi% ctures Ld talked abbt the whole process.

£ &

Q 1str ed interview results also indicated a

signifi change in o ﬁ 1; tions and understanding of the commentary
: %

p% ftate at he changed his old way, stopped giving
.&uctlons and began @Kﬂy the role of mentor and supporter for teachers to

Ip them discover their limits. “As I said before, I stopped giving direct

0 comments. My role is to help the teacher to identify their limitations. And again,

this was really effective.”
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This significant change in the method and procedure of conducting the
post-observation conference was confirmed by Admin 3 when asked a?ﬂe

intervention in the semi-structured interview about how he di@ the

Nrect teachers on

“I asked few short questions yes no questions
what was happening and sometimes | use my notes azples'to help teachers

identify these limitations. So, my role was only elp t ew out their
[ ]

limitations of teachers. He said:

going to work like that. | thought teach

but at the end, now they knew what

Moreover, he clarif@s
“During this se% i

of self-assessment orreflec nT
0

found that the te% tually

observer why “yneed a Cf
g

A

didn’t doathat
’ J ‘R
example. Iso gives_th teéh@ e chance to think it the positive things they

S
di u ring isson& the areas of weaknesses and that was very
&esting the teachers\e%dally did it well he could identify their areas of

\provement and they knew their witnesses and that was during the post-

0 observation sessions so yes it was very, very important.”
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4.22.3 Providing Relevant and Constructive Feedback
The results indicated that the observer adopted the supe
approaches of classroom observation before the intervention. Ob@were
also dominant during the post-observation conference. They after the
teachers' mistakes, blame, and criticise the teachers. Additionallyythese observers
direct the teacher to do or to avoid what they like or dislike anthtell them what to
do to improve their teaching. In other words, the o &fzc sed on teachers
and used evaluative judgmental language. As ied i tW):ts of the

theoretical underpinnings which are the Constructivist Learni h}or d the

Cognitive Theory, the behaviour of the t an% 1§ c@;ﬁled with

the concept of direct approaches of €lassroom olservation b e it is a true

manifestation of the knowledge goarom their

rier&é< They could only
k@\m. In the context of

deliver knowledge to their p@jased on\hatThe
: y N,
ADDIE, the implementati e clagsroo obser@n process could only be
S
f; io, t fblh@fﬂg exemplifies a conversational
excerpt cond weforelt \htstventig./
K &
N DO c%’
%ﬁin . The roﬁerc}s ometimes some teachers started elicited the

&
curbed based on Wha@\ fr ck. S
As pr scena
F &
Qv N
answer Pe ac@y when many students are still working to
Y-v

&
A complete the @{ties, I mean many still didn’t finish it yet so those
%\ students were not giving enough time to complete the activity. The
Q next point is TTT. You were talking most of the time and did not give
students enough time to talk. The last point is checking the student’s

comprehension.  You asked the students: Do you understand and
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students say yes. This is not the right way to check their understanding

teachers should use different message to check students the

"5

maybe sometimes they ask students to give sentences goo \ome
synonym sentences. I’'m in to show their understandmz&ust to see
whether they understand or not. I’'m sure you hm)ts of more
techniques to check since understanding. _Okayw'these are most
suggestions in general and here you can s Y:ve[all score which
is 3.2 which is good. | mean anything tha 3 | mean

in those teachers who get lower th and sameti es'trl@re in

trouble. Anyhow, thisall | ca e d u anyt@@ to say?
Teacher 4: yes, I’'m happy,that1 ge ck fro@ou and some
suggestions and as | &%’}me exp ion@’reasons for your
questions if you, pI if those s a@ally my justifications,

are fitting then %mme changesand azQ me and give good marks
Admin 3: m ca vﬁ%%t «é

%Neve, afte thg 'ITCJ ention, the results indicated a significant

@the{ c&rvatlon to provide feedback on post-lesson

erences. The chak(:@-’ were the usage of the non-directive approach,

\mloylng supportive language to encourage the teacher to think about their
Q practice, and letting the teachers identify their problems and find a resolution to
them. An example is the following quote from a post-note conferencing, which

occurred between the teacher and observer after the intervention:
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Admin 2: See, how its fine. Or if you're completely satisfwvd
happy about the lesson that’s fine. But is there anything that ink,
maybe next time you should focus on, you'll need to imA@ on.
Teacher 14: Mmm... something that I can improve..\§ome...

Admin 2: you don’t need to think, if you're weady, just say “I
am happy with my lesson”. ‘%

Teacher 14: Yeah... so... yeah. Improwisationjca the output
@

level, so there is definitely score @veme as ea[:hi%br the
students as well. And it’s theird ementith ma@e better.

me\
Admin 2: Alright. 3‘9 0\ Q‘r
N
This significant c)'@jwas ahon?r d‘\T\habandoning the old
method which is the Sup% S'ach and eom \ating it by implementing
the new method calle %ﬂ- Ive ppr@ Admin 2 shared his opinion
in the interview @: aboj how he' disb(/ered the limitations of teachers:

2 ¢ &
‘In th&past; 'Was @ﬁ novice observer, I used to provide the

¢
teache What thou tﬁn@ggestions for improvement. Now | believe
S
th% ot the’ jctic@y strategy now is to direct the teacher, through
Y—v

@ioning, to their area{.@*improvement. I mean I ask some indirect questions
-\\-\t help the teacher pinpoints his/her limitations. | found out that this is a much

more effective strategy as the teacher felt that s/he discovered his weaknesses, so

they were more motivated to work on a development plan.”
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4.22.4 \Writing the Observation Report
Writing reports by the teacher was a little bit of a new |dea
administrators since they usually write the report themselves bn@h
performance. Therefore, their answers before the intervention Imost the

same in which all of them said that report writing is the respensibility of the

'S

observer. The principles behind the Cognitive Th Constructivist
Learning Theory apply to this aspect of the clas tbse'vation process.

Whether the report of the outcome of the classro bser atwne by the

from the participa ‘@ndto
in{ itive Iﬁary. The

nts oxgi to theém‘qnistrators IS

a significant factor that affects evelopment o aini@ urse appropriate

observer or the teacher, collecting or giving fee

the administration, respectively, is chara

kind of feedback collected from the ici

for the observers. Subsequ this do\n\g i lg@\o the Design-Based
Theory where perception aclpare r Zéaamdered in designing the

Training Course whlc%so' inc with the d ion of the ‘D’ or Design and

Development i Y% I pment could arise from the
modification eTralrll e bef t s implementation as a result of the

recomme atio '. , the writing of the report of classroom

observ nno be ac v{d i th classroom observation is not implemented.
\

A c ed inf? whel@l” stands for Implementation, this component in

S

nceptual framewor@d step that leads to the writing of the report as applied
%\the context of classroom observation procedure.

Upon the comparison of responses of teachers and administrators, the

Q following excerpts were lifted to show the flow and change of perceptions.
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Teacher 15: “I think the report should be written by the administration
not the teacher”. Admin 2 believed that the observers are more capable tow
mission. He also added that the observers are more competent and @?Mance
the observation process as he stated: “Yes I think is better beca@& observer
will get different ideas, we can improve the process of observw The third
admin was against the idea of allowing the teacher the c%«i write the report.

He said: “I think so. Because | will not criticise m . YAlsoj | think it is the

observer of a responsibility to write the report”. .\d
@
| | iy . ¥
After the intervention, the administ > opinions ar'ge they
expressed their agreement for the teac ri% rt o& least to
contribute in its writing. The ag resp@?a; from the
administrators. &
Admin 1: “Yes, wrili rt 1\Ns$u s{&}and the usual thing I
ﬁy S

O

used to do was i hing yself(f}d dentify the problem that
the teacher ven the on how to improve teaching

and h% c i ro‘ve@t]riting the termination letters as

A% happening dtk@?t;e observation and during the post-observation
‘%\ session they give the reflection they comment on the teaching and
Q learning process themselves. So by default, I think it should be the
teachers who [writes] the reports, not the observer, and here we are

avoiding mistakes that the observer might do, any ideas that observer
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might just write in the report maybe these things didn’t happen during

the observation so it’s better if the teacher does that and then the?r

would, of course, improve when it’s to be [improve].” %\

Admin 3: “I think it should be the teacher because¢ he knows the
challenges and limitations as well as he Nsuggesting the
improvement.” z '

NY.

X
ince it wa ete@who
ifi% of imjavement,
i cticeﬁk it is much

better, and indeed the t thing, to let th che@self/herselfwrite

the report. Doing &ﬁill also \ate$ S ;@}f ownership with the

S
teacher, | mea%achepwill el s/h@ responsible for his/her
improvem h s/h’ highl tivated to work on an action
z (

Admin 2: Building on what | said be

reflected on his/her own teachi

—

came up with suggestions

4 $ &
Th'wge inlt Hion oﬁadministrators is definitely due to the

'f th b(rifcial goal of the classroom observation

¢

ce e observer reﬂis@?mr the intervention that the main goal of
- \ -

kobseﬂ i Pprofs&onal development and not evaluation.

A On the other i@when the teachers were asked about their views on

idea of the teacher writing his report, some teachers agreed on this idea:

Teacher: 12 “It would be a good chance for me to glorify myself.

Actually, it would be a great opportunity for me to focus on my
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strengths. If I have a chance to write that report | will definitely focus

on my strength.” YV
However, only a small number of them opposed the idea ar@ that

writing reports should be done by observers, not by teachers. “No; n’t think
so. Because | will not criticise myself. also, | think it is the observer of a
responsibility to write the report.” V
Howeyver, after an intervention, the teache szers 'hanged alot, as
many of them supported this idea “I think it's fine use the W’f the post-
"y
observation is communicate the reflection so r way is te’ f&@}l“ hey

mentioned that it was a good idea Whil me@ t writing reports

erversy ‘1 thiu@gs;ould come

should be shared between the teachw eo

from both sides a[ proper] but t@d be cri

This change in the @n of the\h s seems'to have occurred as a
result of the interventio% teac%ers’ iew %ga classroom observation

process has changed. It is I(] elieved ‘§}the goal of observation is to
of

catch mistakes, %g el
teachers. Thi aviourii i e posig(;{mpact of the Training Course which
has been gonceived a of t

@(mstructive Learning Theory, Cognitive
¢ J (a
Theorf: e concept flgmtv-\; K.

. N
Further,_t hangé\m the teachers' and observers' answers can be

"a‘u' @anxiety has diminished among

*»

.&)uted to the interve@{ as it became clear to us through the observers' and

\tchers' answers that the observers' perceptions have changed, as well as their
Q implementation of the classroom observation process, particularly in post-
observation conferences. The following response of one of the observers
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confirms the extent to which the training changed the perception of the observers

towards the class observation process with its new form. T
“Hahaha. | like the last question I think | would give m@ut of
10. As an observer, I think I’'m doing fine cause it’s li greement

me as an observer agrees with the teacher on how qil this [things]

should be done the whole observation and we Isme on the type of
questions to be asked [on] the pre-observa eZion. 'How we should
go and even in the post observation ion. j So;~U'mi sure I did
'YX
everything as required and | paid atte to what th adne_@i and
what the teacher wanted as well?_; a% m sured did well.
And actually, I like the th ess,d‘eca you @3& look at the
son’@gichers. Also like

teachers faces when t took about thei

the whole process very@&h ;{hes writing the reports
S
of their commenti theﬁ teaching. f course, the two nation

S a obser\ﬁh [made] sure that the whole

=

o'ne'@ously and the whole process was

&

en for me as an observer even the

%

y the teachers themselves. So, I’m sure

A This exampl@ a combination of changes in the observers’

\mpetence, implementation of the pre-observation stage, and the purpose of the

Q observation process.
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4.23 Summary
This chapter aimed to present the findings of the research reTo
exploring the perceptions of teachers and administrators about t@oom
observation process in the English Language Centre at the Mkollege of
Technology and to gain a better understanding of their perceptiofns and practices
of this process. As well as determining the type of co et}ei!s that observers
need to improve the practice of the classroom obs rrypzoiess, and finally

determining the impact of the intervention in ing o.hkcldge on the

[
participants, and accordingly, quantitative an litative da efre _\ée\jﬁected

using questionnaires, semi-structuredinteﬁg@ nd% iona cQg'fencesto
The results were aw)nd categorised i emes and then

divided into groups accordir%their re\bﬂY) g@search questions and
N
objectives. First, the resu%e firﬁ rese qligci‘an (RQ1) were presented

under the umbrella o%\'mtioj S ma@me, under which other sub-
themes emerged displayed. hié W@bollowed by a presentation of the
F &
results of tW reser i %@2), from which the “implementation”
theme em% apni 'me, Cﬁa“bther sub-themes also emerged under it.
¢
Finall % the ir(’j‘:%ﬂ{h @?ﬁion (RQ3), the most important changes that
% NN
re% 0 mauim%;t of 4he intervention in the aspect of perceptions and
implementation of the c@dom observation process were presented

k
N

obtain more reliable and valid results:

m
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