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CHAPTER II

LITERATURE REVIEW Y.
2.1 Introduction !(}

To provide adequate background for this research study, ¢ [I generally

ity and TQM,
TQM in higher education, leadership and TQM and quality Vﬂ:ﬁment system in

organized into four major topics under the heading: the concept&{ g

Omani higher education. It starts by defining quality and 1 0 liu explaining the
development of TQM, followed by background of TQ i M]. fter a

academic settings is organized into specific categdges nIWeId adw&:cs of TQM
for higher education, requirements for a I%NQ 1 2 1s. Q0 challenges of
TQM implementation in higher education.&reqyci- the Wfferent definitions
and concepts of leadership found i %lite% @igated, the Islamic
. ? )

et

perspective on leadership will be di . Als0, thgfcfa ncludes a discussion on
leadership roles in higher educaty m thipeTOTy In t plementation of TQM. In
addition, this chapter looks %F%elollen OIQQ%y system within HEIs in the
Sultanate of Oman. In order { { rstﬁ‘@ﬂhe research topic, the chapter
discusses the backgrou mhe cgdlon i@wn followed by a discussion of the

private higher educa ant tufio :}rtl édévelopment. In particular; this chapter
datim of?uc ity @em in higher education, as well as steps

will focus on the }

for developing i 1 The institutions and bodies that are directly
responsible fgr Ntroducing quality@ém in Oman will be discussed. This discussion

is dividec N’we major segments related to: the Ministry of Higher Education, the

this chapter concludes with conceptual framework of the study.
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2.2 The Concept of Quality and TQM

2.2.1 The Concept of Quality

Throughout all of human history, quality is a virtue which has *1@
important, whether it is the quality of a product, the quality of time spen @11“},
of education/training received or the quality of management (Solank&). After
World War II, due to an increasingly competitive market, quality Tes a vital
issue in determining the economic success of manufacturing cnmm According to
some, the demand for quality is emerging as the single m rtical factor for

aku'n et al. 2007;

econ whe most
®

popular words of the twenty first century (Jalil et al., % ' C}
LW wolll Guglhs \\@Tmcans

The word quality has been derived from
“what kind of” (Sahney et al., 2004; Ali & Shast ]021 \ﬂw
diffi

companies to survive in the ever-expanding global market p

Jalil et al., 2010). Consequently, the notion of quality

% has R’ldc variety
of connotations and meanings, and because f isWch ang elisive term to

define, Pfeffer and Coote (1991) described g2 slipper 0051011113_ it has been

defined from different perspectives a%ientutio\c )y 1\ o the person, the
context and measures applied. Ba@ e Oide saffut @Ch definitions. there
seems to be no consensus dcﬁlN The n tb.é?ds being that all these

definitions deal with productg auwf 5 (S Ie@.. 2004; Solanki, 2004; Jalil

etal., 2010). 2 24,

erviz#s
Crosby c:unsid&q&ity-

confmangJo standards or requirement” and
“fitness for use or p se’ 1§ Jur,

"mi i@whi]e Solanki (2004) defines quality
as “something whgelt pdses q st
no defects” (])itﬁmi%

nf m@merh:’ng which is consistently good with
“a predicta®g ree of uniformig ¥nd dependability at low cost and suited to

dd@narket perspective to this by defining it as,

mur,!.-vr“.Q ocus was once O the quality of operation, but more recently

have tended to focus on their customers' needs (Venkatraman, 2007,

ager and Nieuwenhuis (2005) support this shift of focus, stating that quality

ling a customer’s requirements, needs or desires” (p.252).

As has been pointed out in the introductory chapter, the use of the term quality

began in manufacturing and was then transplanted to the service sector, and more
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specifically, education. It has gradually become an essential element in each and every
field imaginable (Jalil et al., 2010; Tasar & Celik, 2011). In educational affairs,
because of the intangible nature of its processes, there is considerable discuss

the concept of educational quality (Venkatraman, 2007). The World Dec v
Higher Education defined quality in higher education as, “a mu!ridr}ncn.*r

which should encompass all its functions, and activities: teaching and Wcademic

programs, curriculum, research and scholarship, qualification of facu management
and administration, government, facilities student ckamc'rurf'.s‘.'ic'.v.Mrg\-, facilities.

U , 1998). Some
11G plogra 1, which
IS ( ~(}:\rﬁd‘,am§me
graduates are treated as output with job providers as the asumegs. S c‘ts@a]so
seen by some as clients, and their grades are used >valu he ualitRﬂf‘ their
performance (Jalil et al., 2010). Y' \ é‘y
2.2.2 The Development of Quality Man@:ste Q‘ é
During the last couple of dec:%four g \\l% g @TQM applicutio
have been used as monitoring npe m“%;my @mgemem: Rt s
inspection, quality control (QC), K assur A)ﬁQM (Abdullah, 2010).
Inspection activities are relev exgmingbidn, l,@!»uremcnt. and testing or
assessment, and ensure the T;crv ec ﬁ!pb}q to certain requirements. For

quality control, methods gnd s¥te \e\ ed as(af%leans of self-inspection, as are

equipment, infrastructure and the academic environment”

researchers viewed higher education in terms of a degree or

they considered products. Thus the students are considere

The 1dea o

its most impo (2008), is reducing defects and errors in
products an ipes. TS agprewd thi odern manifestations of QC such as Total
Quality G (TQ) have multi Yages. Feigenbaum described five steps, which
are: 0 mquality control, foreman quality control, inspection quality control,

uality control and total quality control. He stated that each step takes about

from inception to realization (Xue, 1998).

L]

Quality control is based on statistical analysis; it is performed at the end of the

process used in developing systems, and ensures products or services are designed and
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produced to meet or exceed customer requirements (Mitra, 2012). A QC system is

designed to:

¢ Provide routine and consistent checks to ensure data integrity, corragnds, and

completeness; %
e Identify and address errors and omissions: and *
e Document and archive inventory material and record C activities

(Brandes et al., 2004). V
kz?cd' and systematic

needed, to

S ity
uzj] -g;?lematic

planning and avoiding errors by determining f - Abdﬁz:h. 2010).
According to Lundqvist (1997) the conc&;ﬁt - g; fore: maie
elements, which are: %
e Everyone in the organization hpo N ?0
the product or service; % o%
, .- 4 Q-
e Everyone in the Urgamzﬂ as Mllit&tw enhancing the quality of
the product or the scn’T %\
e Everyone in the {Mtion 4 ﬁt})h&:s and feels ownership of the
systems that argin pla®e fc ' nin‘@enhancing quality; and
S Millmgcmch&*ﬂl meegfhe c\ mer or client) regularly checks the
validity Nhil‘ ypf iy s ltcgg-dwr checking quality.
In higher ﬂ%ﬂm. 1

ass@ce’ has become a salient feature of all
activities r

Quality Assurance (QA) is defined as “all ¢

activities implemented within the quality system, a

provide adequate confidence that an entity will §

-

(Lundqvist, 1997, p.27). It stresses continuous

Hegrnin /ithin any system, the idea that the quality of
these activigies must meet certai uirements has been established as an inherent
part Nyhcr education since its early years (Lundqvist, 1997). The role of quality

in education is to ensure that interrelated processes are effectively

nated to achieve predetermined goals. Quality system must be created with clear
regarding mission statement, a set of learning outcomes, and core values; while
always taking into account the needs of stakeholders (Gattoufi & Craig, 2008).

Globally, numerous countries have established organizations responsible for the
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management of quality in HEIs. For instance, the aim of the Quality Assurance
Agency in the UK is to inspect, audit and report on the quality procedures within
institutions. In Australia, the Australian Universities Quality Agency is mand with
monitoring, auditing and reporting on quality assurance in higher educatio htain

role of such bodies is managing quality and academic standards tifying

changes in practice that might lead to enhancement (Becket & Brooked®

Over the years, several institutions have developed thel§ own Quality

Assurance or Quality Control capacities in order to accompligh hi evels of quality

in i‘QM, the stage
pliWF quality
olIng of (ﬂnevand

e‘ L@ullah.
Yv

(Luria, 2008). A far lesser number have developed com n
arguably considered most important. TQM includ
management principles to all aspects of the insti

suppliers, and their integration within an organiz

2010).
2.2.3 Background of TQM V: W

During the second half of the laNay, the ad Cmn@and rapid growth
of information technology, patred % globa\? @rivcn industrialized

countries toward a new view of 1page

global markets. For this new M u
solution to address the problen odugion

fo peting successfully in
1agq@‘?‘[ was considered an apt

i d:sv@ countries, so in the past few

need for an increased focus on

decades practically everyW has g£mbr;

managing quality (Aly, '

The roots (@ ) r @ﬁ can be traced back to 1949, when a
committee con % " scjiolars mb(r?and government officials was formed by
the Union %es? cicglistS aRwWEngineers, in order to improve Japanese
pmduct&nhance tNeir !(Js@quality of life. This committee was based upon

S efforts of two A?n(r?ican quality pioneers: Dr. Edwards Deming and

the id\
Jose n (Powell, 1995; Allotey, 2003). During the fifties, quality experts such as

, Juran and Crosby began to teach the ideas of quality, but without using the

2011).

K5

‘total” (Sahney et al., 2004). In 1961, Feigenbaum devised the term TQM, first
calling it total quality control (TQC) (Ali & Shastri, 2010; Sahney et al., 2004).

Scholars have, over the years, formulated numerous frameworks for quality
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improvements including Continuous Quality Improvement (CQI), Strategic Quality

Management (SQM) and Total Quality Management (TQM). Despite the differences

amongst these frameworks, the TQM approach is considered to be more genexal and

better able to capture the essence of quality improvements (Venkatraman, 2(}(&

[t was not until the 1980s that TQM programs were introd o US

companies, in order to respond to global competition, and especia o the highly

competitive Japanese industrial firms, which at the time accmn%' 20% of the
H

automotive industry market (Winn & Green, 1998; Farmer & Pars. 2W0: Beer. 2003:

Quinn et al., 2009; Ali & Shastri, 2010; Lunenburg, 20 diclrcpm‘tcd that

' Win some
s Yaw qualilgyp 'mfip\w.va.s

ctic 'hich

e lr'@i.ng and

Xpresstwd Motorola
()'4)5'585' the end of
lagghumber of other

) owell, 1995; Aly &

during the eighties, 93% of American's largest 500 firn

form (Powell, 1995; Winn & Green, 1998). These compg

an ideal method of addressing the shortcomings in
related to efficient leadership, innovation, pro

authority structures. Companies such as Ford gXerd¥y.
N

were early TQM adopters among Amcr'c:% A
S\o

1980s, due to wide ranging success throu

' %gcmc
Akpovi, 2001; Beer, 2003: Sirvanc s

: @ﬂmam et al., 2007; Ali
& Shastri, 2010;Quinn et al., 2000\; : At{hﬂ same time, many service

manufactures had embraced TQM as

nonprofit; and govigeme - P>, Vhkatraman, 2007), leading to improving
products and Q o Josis, ¢ satisfied customers and employees, and
improving pgr nce (PoWgell, vans & Lindsay, 2008). The details of TQM
upplicati\' :ducational sector @scusscd in section 2.3
2% ion of TQM

1 spite of widespread support for the adoption of TQM philosophy, there is
little agreement on what is actually meant by TQM. Different researchers have given

various definition of TQM (Yosof & Aspinwall, 2000). According to Sahney et al.

(2004) Witcher defines the term TQM by dividing the phrase into three terms, “total”
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means every person is involved (including customer and suppliers), while “quality”
implies customer requirements are met exactly, and “management” refers to
committed senior executives. Deming (1986), however, emphasizes that qual

never-ending cycle of continuous improvement. He stated clearly in his bo

the Crisis that “improvement of quality transfers waste of man-hours an

chine

time into the manufacture of good products and better service. The résu a chain
reaction- lower costs, beiter competitive position and happier peop the jobs™
(p.2). With a similar focus on constant improvement. ahl' (pet al. (2002

concluded that TQM is “the way of life of an organizatiog c h:'cf 1o customer

satisfaction through continuous improvement. This

W varies from

organization to organization and from one country (o

v_certain
@

principles which can be implemented to secure markgNgare, ifcrea¥ ‘n'u und

I1ingvcrvunc

‘%lity and

y mvested in

reduce costs” (p.14). A number of researchers havi

involved within an organization toward continuNF elfo

‘Nal hz

customer's perceptions. These researchers

TQM results in long term success and S 1€ organization,

and even society (Becket & Brookes, . Abdullah, 2010).

Also., TQM has been viewed as a m? Iy \b\, top leadership to

cml&ﬂ)i the institution in order
Je

& Nieuwenhuis, 2005).

obtain total commitment and invc
to focus on meeting
Whereas, Nikolova-Jahn (

proven effective.

'dIl{’J&'ﬁer education, there is no agreed

) S alﬁ‘f)xh.wart David (2001) and Quinn et al.
ality in higher education is difficult, due to
®s covered aspects. For example, educational

TOM is““ma@ly defined as, 'N&D(.‘u!ionu:’ cultures characterized by increased

custone xr:mmn through continuous improvements in which all employees and
wrticipate actively” (Sahney et al., 2004, p.148). While Venkatraman (2007)
slightly different view; considering TQM in higher education, “a process-
oriented approach to increasing productivity, decreasing costs and improving quality

of service” (p.95). A third and final example of the range of definitions for TQM in
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higher education sees it described as, “a management philosophy that puts systems
and processes in place to meet and exceed customer expectation. It is a relentless
quest for continuous improvement through documentation and the use of rﬂr a

problem solving atmosphere that features team action and good leadershi,

Stewart-David, 2001, p.410). From the above definitions it is clear that ocuses

on three major areas whether implemented in business or higher educa ntinuous

improvement, the tools and techniques used, and a customer

(Venkatraman, 2007). T

2.2.5 The TQM Principles

(=

approach

The principles of TQM have been described b any diffegent

various ways, but, ultimately, their application is of m.m in¥¥an e rise

. Tow) quality

,- res ility and

towards achieving business excellence (Yosof
stresses teamwork, finding better ways to th :

dramatically improving institutional cult Gwndtrm 07) ahty scholars
have identified a number of essential princip®gthatgre r ed forSuccessful TQM
implementation, such as strong lead % eam 3 &mus i o
education, total employee involver con‘t.muo ﬁnp ment Matejka, et al.,

1993; Babbar, 1995; SirvancNO L‘ xMnan, 4006 Mehralizadeh &

l()97) and Nikolova-Jahn
%stantlal principles, including

‘ Ow np of problems, reward and

Safacemoghaddam, 2010).
(2008) add to these faclOrs
commitment, total cug
recognition, and erro, tltmé ese, others studies have identified
rurh professional development, and long-
term planning I g§ity culture (Goldberg&Cole, 2002; Quinn
et al., 2009). OWtﬁ 5‘ b § and Aspinwall (2000), Venkatraman (2007)
and Kum Kumar (2011) dcs@ the basic tenets of TQM as follows: long-term

inking in terms of systems, providing training and tools for improving

management by fa

perspec

evelopment of a measurement and reporting system, improved
mURcation between management and labor, supplier quality management,

product innovation, benchmarking, and product quality.
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According to Solanki (2004) the TQM philosophy depends on several major

principles, such as:

¢ all employees of an organization have important roles to play; \q

e TQM requires both empowerment and Involvement; %
e everyone is made to 1dentify oneself with the institution; *

e TQM requires a new set of values such as openness, trans y, trust,

patience, respect and discipline; and V

e there is a need for long-term thinking and emphasis on lor objectives.

In addition to what has been reported previously, the tur‘ reveals
several practices for TQM implementation which can UMM ollows:

employees' encouragement, continuous innovation, teafigork strugturesf o r

quality planning, quality culture, information and

recognition, and problem analysis (Talib et al., 201

N

Y'
Working within an education setting] NN : {](m)dg]tud three
inci ' owerment of
workers/employees, leadership and trai hile sd hdifsdnention other factors
to be of importance in educational ity fhan: @ >xample, scientific
&-'m'ﬁ e Jager & Nieuwenhuis,
,fand %a\“tiiutc a complete a system

1zatn, purposeful education and

methods and tools, and prohlcm s(

2005). These characteristics are l‘l.,m 1ect

that contributes to the cu% hu

training, meaningful dal }!U\IHID.‘I @;t of it all, customer service. Of

course in ulumtmn focuss\Qu @ptomeervice, a core principle of TQM

i}.nsﬂg‘rfons that understand the need to stress

especially in high L‘Lll 101

the individual ¢ opMient of ea 'mnz@ibc Jager & Nieuwenhuis, 2005).
rvice ad: tu‘o e@tatmn according to De Jager & Nieuwenhuis

f the f unda:mn%ﬁ%ﬂm:pies of TQM; they assert that institutions

(2005), \
NciYto those they serve, continually assess how well they are responding to

should
1ers' needs, and begin change to fulfill the requirements and expectations of
ients. Moreover, because TQM is composed of continuous improvement
activities, institutions which apply the TQM system should include every member in a

completely unified effort towards improving performance and better meeting clients,
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or learners, needs at each stage (De Jager & Nieuwenhuis, 2005). According to

Deming's fourteen points for quality management, it is also important to have the

support of top leadership for successful quality programs (Deming, 1986). As ca

seen by the many different overlapping principles mentioned by different r Nw

in this section, a core number of agreed upon TQM principles are uire® for

implementing TQM successfully and effectively.

Additional evidence for the importance of these principl s from the
numerous Quality Awards presented around the world, many of 1ave relied on

essential elements of TQM as their award criteria. The mc ~kn'wn of these

ence \\Wiumpc.
ual iy hengs
uality gwar 1:' “E;BT-

Ving integest

awards are the Deming Prize in Japan; ISO and EFQM

Australia and US; and the Malcolm Baldrige Nations

Indeed, these prominent quality awards reflect the 1 the “wality

va- !N 2008:
From iscussion

&vhich must be

movement and the adherence to its principles (Si
Ali & Shastri, 2010; Mehralizadeh & Safaeem
above it would seem that there are a numbgr &
borne in mind in order to implement a TQM "N tcnw ' y 4n nigher education
sector. Selected seven TQM principl %buﬂ%jd& for this study in

plementir q'&u]it%anugcmcm system in

order to indentify leadership practi
Omani private HEIs. These principleSNgge - slrm@ plan, teamwork, reward

and motivation, training nd%ﬂducati
s 11

empowerment, and continuc rovemyg

2.2.6 Quality .\Ianag‘@.n

aw (Shari'ah) to all aspects of Muslims
at Muslims first received all their teachings
ary sources: the Q@ﬁ (Islamic holy book), and the Sunnah (the

lohammad, the Prophet of Islam, Peace be upon him) (Oukil & Avar,

(Hammoudeh, 2012). Even though the concept of a quality management system is a
recent phenomenon in the West, the principles involved in stressing quality in a

system have been emphasized and practiced from the very beginning of Islam
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inception (Nasrullah, 2009). The Islamic perspective is quite unique as it views all

aspects of an individual's daily activities as part of their worship (Ibadah) of God

(Hammoudeh, 2012). Y'
\

The Islamic idea of quality can be found in the Holy Quran,

different words are used synonymously to refer to the concept of quality icularly,

many Quranic verses stress the importance of improvement, maste wod deeds,

honesty, credibility, taking responsibility, following good mod calling for

goodness (Al-Khasawneh et al., 2013). Surveying the Quranin.Vs reveals many
&

valuable insights relating to quality from the Islamic persp

For'instancc, The

Holy Quran includes the term Artistry which means d a COH]‘CWCM and
) N

perfect work with no defect. The Holy Quran says: ", ,’ Q/co h,
ith uﬂsﬁmr ye

ersesWeat stress

n'hogjod" (Al-
n'w: right?” (Al-
Mouryeles; if ve did evil,
- @wwh et al., 2013).
@? indicate completion,

‘eated man in the best of

who disposes of all things in perfect order: for he i ! acquairfed
do" (Al-Quran. An-Naml 27:88). Also, there aré al

L

improvement, for example; ".. do good; for &llah¥ove

Quran. Al-Baqarah 2:195), "Thus indeedyd rewal
Quran. As-Saffat 37:121) and "If ye did um(jfd ell &

%-Isr-
In addition, there are many citam .

perfection, and best performance ms
moulds"( Al-Quran. At-Tee QSR
o“) g
Furthermore, the Jslami afbn of @ity is eloquently addressed by

zed @ims to adhere to good manners
| e e

through quality pra N cda ethod of dealing with self and others
(Al-Khasawneh gigdl., ¢ nﬁ‘ali_t}m Holy Prophet said "Allah loves that if
o/ "“'% L wdNerfully" (Hadith. Muslim, 1989). Also, the
Prophet MoNgmiWad, may Allah b£|§§;im. said "whoever cheats us will never be
among t&il ith. Muslim, 1989)_\

%ﬂ(m to these examples, there are many more Islamic values and principles

isted pelow) that emphasize a number of prerequisites and dimensions of the concept

(ve did it) against yourselves" (Al-Q

of quality; all of which are supported by contemporary management principles.
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Leadership: in the Islamic quality management system there is a fundamental
need for efficient leadership to ensure that the management in social,
economic, political and administrative fields runs smoothly (Mohamed

2013). z
Participation: typically, participation is stressed by contemporary 1hria]
theorists concerned with quality, and this principle is cited as vital
requirement for organizational success. Similarly, the QuranW\fressed this
concept through using the word A/ Shura (consultation) iwl(m-making.

signifying the importance of participation, and praisigg th who (conduct)

lrw. One
¢ ig right
a'u:@%l'

yol toRreach a
¥
,

their affairs by mutual Consultation" (Al-Quran
definition of A/ Shura is - negotiation and dialogu¢
(Hammoudeh, 2012; Al-Khasawneh et al., 2013)
(2013) Shura can be defined also as a managem
collective decision.

Taking Responsibility: responsibility tNl em

as a basic rule in Islam. The Quran"Wgs: dEvery soi

for its deeds" (Al-Quran. Al-Mx%hir 743K
sayings, the Prophet said: "All o/ gg®resgpnsilyle

in anic verses

ill hé‘c[d} in pledge

L @Hv in the Hadith

ind E%'rmu is accountable

ﬁ Prophet explains that

f’dl@ to the workplace, or to

-}flha’gneh et al., 2013).

we all have responsibilit heth@r to

society as a whole (l--% eh, zy 2
Teamwork: Mami%lucs C"J humg@Qgto work cooperatively towards
achieving their& l h ct@ 013). The Quranic texts urged

m ‘}Jwé’thc following verses: "Help ye one
ousngss r'er@ur help ye not one another in sin and

1 ﬂ@ and "And hold fast, all together, by the
ropgwNch Allah (stretches (Wu‘ you)" (Al-Quran. Al-Imran 3:103).

o
for his responsibility". (Haﬂ -BkhaMwl 9¥0).

o

cooperation

another i

rancol

inaba (Self-criticism) and Muragaba (Self-supervision) are two of the
ant basics of quality control and management in Islam. According to

kil and Ayar (2006) Muhasaba means reckoning and self-interrogation,
while Muragaba has been defined as watching, supervising, controlling, and

living in the consciousness of being controlled (by God). This means that the
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individual will be able to perform their work with high quality, and without

much external control (Hammoudeh, 2012).

e [tgan: which mean to have excellence, mastery, or perfection. The princwﬂ‘
ife.

Itgan stresses the quality of work performance as well as quuu \
(Hammoudeh, 2012). Texts contained in the Holy Quran and Hith<ayings

urge Muslims to do their work masterfully, without imperfeggons or defects,

and call on them to be honest and trustworthy in the worl§hey do (Al-

Khasawneh et al., 2013; Mohamed et al., 2013). Ag et Mohammad

- yoy" (Hadith. Al-

en 11M0q ity
N}

t‘w_k‘é?us on

stated: "Do the best as if you see Allah, if not, Al
Bkhari, 1980).
Comparing quality concepts from contemporary

from an Islamic perspective, Al-Khasawneh et al.

quality issues is a relatively new approach in con Yy mdh nt, wiich arose

hen gge most spiritual
2, ,_Qm.h Jjustice, and
support the humanistic values and et :w:oncst q@nd trustworthy on a
permanent basis" (p.281). Mor%hc ed @nagemem system has
produced hypothesizing, and mum nepd .ﬁn{é‘!s that continue to change
over time or from place p?(‘ omparatiyely, slamic management system
presents firm principles th®argvalid, i’ VCQJ; ime or place (Al-Khasawneh et

al., 2013). N | S %(J
AN N
[n closing, lhtNC\’l wing N

and humanistic ties and lay the basis for

1S Q};‘
) xl!

Islamic teachipes d gfeatea
comcmhorfi% 18 sysiEm }'n-’ a@pates' However, despite the importance of
Wablishing “qualit sg::tems from an Islamic standpoint in Islamic

\lw [slamic perspecti\}ﬂn today's global business market is still largely

adopting a

count

researchers. The literature review shows a general lack of published
erspectives on the various aspects of management knowledge in general, and

qmifly management systems in particular.
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3 TQM in Higher Education

Education is a service industry of vital importance in the public sectog of all
nations. Considering the importance of this sector, governments are oh[igcd*i‘ure
u

that high-quality education is effectively provided in various education

ions
such as schools, universities and other specialized centers. To mai his high
quality, education leaders are constantly looking for methods to makd ation more
efficient and significant (Babbar, 1995). Fundamentally, the edudhg 'stem can be

e To provide society with compc%en and\c? in all professions,

: \
mbifld w scn@f social purpose;

e To strive to promote cquaN soci U.L&) reduce social and
cultural differences thro ffusipn ofPdlic Q

e To foster in teache dcnt? nd LQ} em society generally, the

attitudes and v @ d| opin good life’ in individuals and
society; and {([
e To bring tl rsi es‘c} t (Jmmumty through extension of
knowle it’ s pli S roblem solving (Ali & Shastri, 2010,
4

ing to many txpc@c decision to use the TQM approach to guide

ucation is made for a diverse range of reasons. At present there are

")

continuing low performance of educational institutions in general, and the connection
between poor educational performance and quality in education institutions (Smith &

Meier, 1995). During the last few decades, the higher education sector has
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encountered several pressures which have been considerably increased due to

increasing community awareness, as well as quality of life. Additionally,

globalization, along with a rapid influx of new technologies, has created
pressure to learn how to manage changes quickly and successfully. As a resyht O
diverse demands and expectations of students as customers. there a need S) ingbduce

fast paced innovation in services and achieve high quality standard®, while

maintaining competitive prices (Mirvis, 1993; Jaideep, 1995; Quinn ¢Xal.. 2009). In

addition, the following factors of economic growth, a growing clif® of increased

accountability by accrediting associations, increasing of national and

international competition in relation to student enrolme

al. (2006) suggests that there are several ratio m@bhagize

quality: \ ! X
e pressures from industry for conti\%gmdin : ade&standards it

changing technology; \?
e government schemes with allagdtio 01;. f%h chq‘::)urage research and
teaching in the field of qu

e increasing competition Qetw us rivz&hd government academic

institutions; and c ( 0,
e areduction in the pool & fundi{ e:ﬂ?tﬁand teaching, implying that only
reputable insti m'vill ave

funds. \ \
L ‘?
To addre % proilems 4 ﬁgtt) ced has arisen for radical and effective
change and %ﬂ tPC edyfats n@ stem, instead of looking for quick and

immediate& his charfge I{ust\avdress the behaviors, culture, and structures
which ) velopment and imvement (Goldberg&Cole, 2002; Venkatraman,
2007). x
th

likel nce of gaining access to various

is no doubt that change is needed, however, the important question in

xt is how can educational institutions be made more effective? During the
in response to the pressure for change and reform, many higher educational
institutions, both public and private, began to study and implement quality initiatives

such as TQM in one or more forms.
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As has been pointed out previously, total quality management is one of the
emerging philosophies of management which has received wide acclaim in various
sectors. TQM is an effective and successful instrument for achievin\gU¥lity,
improving productivity and enhancing performance in industry (Babbarg 9% Due to
its recognition and acceptance increasing in different urganizatioﬂa hﬁlors and
administrators have started to investigate the possibility of ing the TQM
philosophy to education (Babbar, 1995). In spite of several res -‘archis stating support

Y

for the implementation of quality management in acgdem®W (Vazzana et al.

1997:Winn & Green, 1998;:Crawford & Shutler. 1999 el viclJ & Romar, 2006;

Venkatraman, 2007) others insist that because this m" wal Borrggped from the

industrial and business sector its implementati in ¥he gore LiMnce c‘ucation
processes remains very doubtful (Koch, 2003; @!zadcfaj‘alc (ﬁladdam.
2010). Y' 4 Y.;T

Many educational researchers \ prin%s can make a
significant and positive difference in 1 Ve aman, 2007: Tasar
& Celik, 2011). One of the most fa ousxm \Qt enfng (1982), supports this
inaiA € tically applied in both
manufacturing and service zations, Eveg tho the interest in TQM has
increased rapidly during th %\ d La?un A)f studies have postulated that
the TQM approach coyf®t onlf{be appled t phf@%}iing organizations (McCulloch,
1993: Meirovich & Rbﬁﬂ% u&(f}b)l()). However, many more recent
studies have 1]Ius@at lht i | phil@hy can be applied to different sectors

such as scn’icn‘%ﬁl ZatioMy rrsit@ and elementary and secondary schools

¢
(Becket & B%. 2008; tratlc}a. 2007). According to Jalil et al. (2010)

although &ati(}n andl 1 dus@l organizations are different in nature from a
o 2

ctive, th®y hfve sﬁﬁc shared features, such as the need for flexible

idea when he mentioned that

ycused envimmna@' Since the concept of quality is determined by
product or service meets its intended purpose, if the education provided by
ptitution fulfils its purpose, then it is said to be one of quality. They do, however,
tion that the significant differences among commercial and educational parties

need careful concern.
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As a result of growing widespread support of the TQM philosophy among

educators, according to Entin (1992) and Quinn et al. (2009), it has been applied to
higher education domains in ever greater numbers, reaching historic highs uw

past two decades. With an ever wider range of educational institutions cw%x

need for an increased focus on quality management transformation (Fag¥er & Paris,

the

2000; Delmonte, 2011). Numerous studies have examined TQ forts in the

education sector located around the world, and many of these hgve sNown tangible

results for TQM in HEIs. For instance, in order to improve edt processes and

services, to satisfy customers and gain competitive advant number of British

ns lach TQM
principles (AL-Ghanboosi, 2002). By the middle of thg 9903 apgfoxi tily‘s@.' of
American HEIs had established some sort of quality ted coungil (¥och, 2#‘?1)
4 b §

\COwuparedytNBther areas
of the world revealed that adoption of quaiithel em p
been remarkably slow, and knowledge ON plication
among leadership (Abd Rahman et al., 3. In Om\h

in the literature concerning use of T

and American public and private higher educational ins

ices,imdeducation has
3 T@is not common
ﬁ\omc studies found

stit@ns carried out prior to
itec@ﬁ]ber. they conclude that
11 o@es of TQM whether in the

22, osi, 2002; Al-Kiyumi, 2002;

the research in this study beginni

Omani HEIs are willing to accv '
public or private sector ( i,

n
Wi, 2 07.;

—

Al-Hassani, 2003; Al- G

unig®s, and this requires a qualitative change in

SOC10-econon
quality m&em of HEIs. Therg€¥€, HEIs must become more creative in order to
fulfill Nﬁotemial as quality institutions of knowledge production and

gon. In order to improve the performance of this vital sector, many creative

ts are being carried out; the implementation of TQM concepts is one of

these actions, and is expected to go a long way in enhancing the higher education

system (Ali & Shastri, 2010).



Ali and Shastri (2010) see TQM as a fundamental investment. necessary to
improve the general quality of life. There are several benefits of properly

implementing TQM, that can be gained by any institution, whether profit or ser\yfe. as

summarized by Abd Rahman et al. (2011): C\

e Improving product quality for customers;

e Improving the working environment; ? .

e Improving operational performance;

e Improving teamwork and problem solving proceduslss; q
e Improving customer and employee satisfaction: '
e Increasing organization's profits. \do

A strong link between the development of th%y and th eJc@cnt of
tertiary education has been established. Th? ancd uc@ for the
le

\3 leac@i'p cannot be
' beg cHitical factor in
di@cm stakeholders,
including, students, parents, industr %qociet \ I & Shastri, 2010).
One of the future challenges in hi%cati% i gi \c education provided to
meet employer's requirements. \ se 0 has-isc-{n suggested, in order to

; N
address this challenge fot :rwg c

development of excellence, expertise and kngwle
denied (Ali & Shastri, 2010). Thus TQM \l

shaping the strategies of HEIs in thei ort_to s

w

=

education. It will not only

enable graduates to acquirtSKigs and cje Tties, Which will qualify them for their

W
future working life, b Mma@mes O‘@{'C benefit to their employers (Hills

& Stewart-David, 2Q01 )}

o
¢ l (-)
Becket kesi 2 rgu@at globally, of the many available, TQM is
dr

the most fre% a qua@program in higher education. This is due to
educators E!’co ring that this rezggt':ly new and visionary management technique
. e {

e formula for im;%ving and enhancing the educational sector (Entin,

o
=
= |

S~
=1

I o

mburg, 2010). Goldberg and Cole (2002) emphasize that “education can be

od through quality management” (p.10).

Many educational leadership have already looked to the philosophy and

principles of TQM as a means for achieving and maintaining excellence in the higher

education sector (Tuttle, 1994). Tuttle (1994) and Al-Ghanboosi (2002) state that
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many public and private higher educational institutions in the world have adopted a
TQM approach to improve their educational process and services, to satisfy their

customers, and to gain competitive advantages. While Becket and Brookes

mention that successful TQM implementation will result in improvi
systems by enhancing the learning process and improving st 1t' results.
Mehralizadeh and Safaeemoghaddam (2010) suggest that %’ another

management theory that could be considered as an essential \ou% ood ideas that

' dg:i?lions. or
. o Winn &

L. ()(') ‘@d that

may be of great value to colleges and universities” (p.176).

To investigate the results of implementing T
institutions, many studies have been conducted (Samue

Green, 1998; Kanji et al., 1999; Venkatraman, 2007

the institutions that use TQM perform significant] at dl"(“‘“ TQM
has been proven to aid not only development, b Lo ler Vd to satisfy
customers or stockholders. Jaman (1997) st : zzé'ncipals in the
Malaysian education system explore tuN t ent order to become
more effective. It is thought that due t ' Mng higher education
in western countries, the applicatlon @e way to improve and
develop higher education in dev ‘fng,

TQM started as igfftate x pmr,cnt ap %ons in some western HEIs.
verD

Since then, this new manag ed a lot of momentum globally,
resulting in the con@

world. As a result 1\
central govern Hade '

institutions h l npte?

ing ted in many HEIs throughout the
‘rre @keholderq such as students, local and
f; :@ society, numerous higher educational

u@'ky management principles in order to become

more susta Lompetm e and@ftable These applied quality programs have

either limited effect a&r have been aborted. By the mid-1990s, many
HEI the world, including education providers in the USA., Europe, Canada,
ica, Australia, and New Zealand, had attempted to adopt one or more
c 1ents of quality management systems (Mehralizadeh & Safaeemoghaddam,
2010). However, studies report that TQM is practiced far more in educational
institutions in the US than in Europe. For instance, in 1996, reports recorded that at

least 160 universities in the United States adapted TQM activities while; other reports
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highlight 146 universities and 66 community colleges involved in TQM efforts (Quinn
et al., 2009). While more recently, there are thought to be more than 300 American
colleges and universities that are actively following the total quality philos in
their academic and/or administrative areas (Venkatraman, 2007). \
Across the globe, the U.S. is considered the first country to imple {h}M in
universities, but others are now following. Some of the success Wories in
implementing quality management in higher education were re ed by the
Northwest Missouri State University, Oregon State University ofw University of
Westminster, Sheffield Hallam University, and Aston Unj crmlills & Stewart-

David, 2001). Indeed, international experiences in applicay HTQ ave proved 1ts

which typically require a considerable lengt g
creates the illusion of speed and will hamp®ng®si lon n. Furthermore,
significant mistakes in any of the pha%i ave né influence, slowing
momentum and eliminating achicvels (tter 317)@:01&1}}; to Jalal (2011)
even though there has been call fN ity i mcné?universitics and colleges
in developing countries, s i(w ha investigate TQM in HEIs
showed that this philosop%eived b mn, and little research has been

conducted to aid succ&Nﬂple'm\on. C@qucmly, he adds, after successful
es 1 v

international experieigges p “(J educational organizations, it is now

the appropriate tim ple p 'gaples in developing countries.

On thgo, 1khamf o9 thc&stence of successful case studies regarding

the applicg tis ol TQM in HEIs, t bﬁrature indicates the presence of unsuccessful

as well. It is these [kblematic experiences that are dealt with section

¥ chapter, where the most significant challenges faced in the past by some

pics and colleges in adopting quality initiatives will be highlighted.
2.3.2 Requirements of Applying TQM in HEIs

According to experiences with TQM, it is understood that the successful

application and introduction of TQM principles requires three major components,
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planning, time, and effort (Venkatraman, 2007; Talib et al., 2011). In the TQM system
work flows horizontally across jobs and departments, including all workers, top to
bottom, and extends backwards and forwards. Several studies have pointed T
the core ideas of TQM lie within the context of process managemer \ the
improvement of this is the basis of total performance improvement (LaksqmangP006).
However, there are many components which contribute to tA.lcuessful
implementation of TQM, for instance, culture, leadership commitnNht, long term
versus short term thinking, systems knowledge, strategic plannichcsscs, human

ctie. zikq mentioned

ct®rs gffecti

resource management, training, and organizational

)

previously, Feigenbaum (1991) argued that there were

..

he termed them the “nine m’s”. These factors are markg
motivation, materials, machines and mechanization,
mounting product requirements. So, it is acce
involvement and participation of leadership ang em;
the successful management of quality wi@

Japanese quality expert, emphasizes ﬂN

evels 'Yalportant to
shilgwa (1985), the

“whenever mistakes accrue, two-thir, .%imr?ﬁ “ YesH i bility rests with the
management”. Consequently, the ag f m ity &ns is that the key to
successful management o’r‘qualityMB a f th%ganization. They state that

ineffective leadership can o 'truRand evgh des Y @s to implement TQM in any
organization (Gaucher & Kratocvill, | go<, & &1, to achieve quality management,
o\ns S

Handfield et al. “999&&3 se' é{is the presence of top leadership

commitment, clear w 1cat ’ -oalséfployec training, careful selection of
A g i ;

team members and %atm of dafSién @ng authority.

sectdf, are f&e common approaches to TQM, which are
C

taff focus, and @ﬂ‘e agreement stance (Jie & Idris, 23 March
o~

2ver, the dimensions of quality for higher education can be elaborated as:

In the ed
customer focC

2013).

lity as exceptional (for example, high standards);
uality as consistency (for example, zero defects);
e quality as fitness for purpose (fitting customer specifications);

e quality as value for money (as efficiency and effectiveness); and
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e quality as transformative (an ongoing process that includes empowerment to
take action and enhancement of customer satisfaction) (Ali & Shastri, 2010;

Becket & Brookes 2008).

Based on successful experiences in the application of quality manage i:‘NCre
1

are several strategic phases for implementing TQM in higher education, i

e Obtain senior leadership commitment T
e Establish a quality steering committee and implementationw
e Assess the current quality system situation to iden inye existing good
e C(Create a documented implementation plan; \d
o o

practices;

e Provide training so that staff are fully aware of t anges ' ‘3
e Create and update quality management do(,um tion; ’n Y'

e Monitor progress as part of the quality proce €S (
The literature related to quality in hl%
key factors that influence the quality of ln d

curriculum standards, technological g

Lo
empnMrated that the

“rfrOzmlm of faculty,

,@Par ‘ch environment,

dm,'mw ative policies

ucation

academic culture, accrecﬁrcm’rm regl

and procedures implemented in 1 s bl ‘& ition” (Jalil et al., 2010,

NS
p.139). It has been stated t Tw @cational communities is to

satisfy its customers (qtud ) 2 oft" 12 l‘g educational programs and by

séJre is a need for HEIs to consider

way to enhance continuous quality

providing adequate tL
the issue of lmplcm

|
improvement (Ibck 6) b < (J(—)

ad WIﬁ ’bem@nuoncd above, for institutions of higher
lmmmg l \e and maintain quallty they must ensure that the following
critical nts are in place: (1) }ccmc leadership; (2) a sound financial base; (3)
efge d-raising strategies; (4) adequate financial management; (5) effective

t management; (6) faculty/staff participation role in program evaluation, and

in governance; and (7) good student programs and activities (Ibekwe, 2006).
Furthermore, achieving quality in educational institutions requires internal cultural
and institutional changes. Senior leadership of any organization must work to promote

a culture of quality at all levels of management and practice it with all employees in
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the organization (De Jager & Nieuwenhuis, 2005). The three pillars which must be
focused on by educational leadership in order to achieve effective results of TQM
implementation are the customers, the staff and the services (Sahney et al

Additionally, each institution of higher education should be a leamm%ﬁl

emphasizing the individual development of the learner besides the em ent of

all employees. If these discussed elements are taken into account, effectlv sults can

be obtained by adoption of TQM programs within educational institut q :De Jager &

Nieuwenhuis, 2005). However, Venkatraman (2007) LOI'ICI outcomes

resulting from the implementation of TQM in HEIs require p dnmn;, followed
by at least three years to see measurable improvements i ravua

Wmts
.{°

To provide sufficient background for thigeges®arch & IS @101 will

' \rcas%mc provided
sitang, tO use quality

the (Qtacles that appear

3 The Challenges of Applying TQM in HEIs

discuss the difficulties of quality initiatives inghi

in educational systems when the T %1050

them into account when plannin ssfu

within HEIs. According to Cum% o
that blocks you so that mc mci: qoing,f&uw

more difficult” (Cambridge Dicy nar

: plied, in order take
LLQ?CQ TQM implementation

! un{ an obstacle is “something

' !'I @mn are prevented or made

_Q‘ ruary 2013).

In the QCI‘\]C&&O all an et al. (2011) indentified eight

barriers for unsucc i? ?‘td ? namely:
. Lack Rh'::

. Laukﬁ 15nmun r emplQy®e involvement;
s %) anagement and :& commitment;

sed complex paperwork;

M is not part of organization's vision and mission;
Difficulties in change of culture;
¢ Inadequate knowledge and understanding of quality; and

e Lack of governmental support, human and financial resources and

technological facilities.
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In the education sector, studies have revealed several potential obstacles to TOM.

In recent years, there has been much discussion about the reasons for failure of TQM,

the educational researchers agree with other researchers in different fields t

=

particularly in higher education (Mehralizadeh & Safaeemoghaddam, 2010). I\ng
0

quality leadership is one of the top reasons for the failure of the dp; 01 a

quality management system (Mauro & Mauro, 1999; Sirvanci, 2004; Shastri,

2010: Jalil et al., 2010;Zakaria & Yusoff, 2011; O'Mahony & Garav\g 2012). Many

studies conducted on failed quality programs in the United State Europe have

proved that the reasons for failure were largely attributable th actor of leadership.

This is because leadership has a major influence on ogg L rfogmance as

well as their fundamental role being that of change facilMytor JZakaM 85 ) 4

r‘t@, rate

of American TQM programs was due to lack |eMershif con m%‘ﬂ' (Norris,
2005). Juran (as cited in McCulloch, 1993), support§this i \}claiq@'&nat 85% of
an organization's quality problems are root%. ste arc‘21 responsibility

of management. \ \ O
h %e?‘ @m} why leaders fail.

me Jega &&hdraucmtms possessed

According to Horner (1997) th€

However, it can be concluded tl e are

by leaders which prevent t
vcncs

moodiness, 111sensxtn-'tty

ing Qwogance, untrustworthiness,

an aﬂra@nea:a. Research conducted by

1lur£& TQM was due to the absence of consistent

senior legdeNip’ commitment antt_, port, and the manger's style of leadership was

determined

Jalal (2011) in Iranian u,a 1vers(§f revealed that the most important
obstacles that prev cn atm re: leaders had too many tasks, and
were non-account; lc thepminis I|1 1lar study carried out to investigate the
success of im tm:{g Usfahan University Hospital, researchers

too to 0 or too laissez faire (Mosadeghrad, 2006). Adebanjo and Kehoe (1998) in
Ition of quality culture problems in the UK, attributed these problems to

adership failing to insist on systematic measuring of customer's satisfaction

and/or training programs.

To summarize and build on the previous discussions, despite the presence of

many adherents to the philosophy of quality management, some studies have
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identified obstacles to implementation (Hills & Stewart-David, 2001). The obstacles
that were discussed prevented effective and successful implementation of various
TQM strategies within these organizations (Beer, 2003). In view of that, o) 4
Stewart-David (2001) point out that “foday the TOM movement is in negel INROM”
(p.411). It is important for higher education to learn from the cxpm@f these
organizations who have struggled with TQM. The long-term sugggss of TQM in
higher education lies in how to take advantage of the lessons % e field in the

application of this philosophy.

From this review of the TQM literature it is appar t TdM activities, if

effectively implemented, will lead to significant be s, fuc improving

r':j{ﬁ'thc

requirements of the labor market, both locally an cmati’n Iy owper, those

-'fﬁ% ience, and
)

educational processes and enhancing an institutiofoutputf to

outcomes do not occur overnight, they require iN{estmegt®

time. CV

2.4 Leadership and TQM \
2.4.1Definition of Leadership %:
Based on the leadershi mur
definitions of leadership wccg s e been
fact, leaders and leadership aredfiuc d@
of studies in terms ON&SCO
‘ ¢

&

“
l 1S fpctio \ll expound on the diverse

ropfsdd hb veral scholars and authors. In

togié}mat have produced a large variety
leten es, c@veness, attributes, principles, traits
Q- ‘@‘ Barbour, 2001; Hirtz, 2002; Ehigie &
rﬁe@ & Dargenidou, 2009; Antonaros, 2010).

% théh\eme of leadership as being one of social
science’s migt cNamined phenom(&%urms (1978) wrote that "Leadership is one of

and behaviors (Ric

the mos®Aserved and least w-tdem'nud phenomena on the earth" (p.2).

%i’storically. the word "leadership" first appeared in the English language in
cratf% referring to the British Parliament at the beginning of the 19™ century.

However, the principles of leadership have been traced back long periods before this,
for example, mention of it has been found in Egyptian hieroglyphics (2300 B.C.),
work by Chinese and Greek philosophers, the Bible and the Icelandic tales of Viking
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heroes and villains (Harkins, 1998; Schalkwyk, 2011) as well as in Islam (Beekun &

Badawi, 1999). For many centuries, the concept of leadership has obviously existed,

but was not formally researched and studied until the 1930s; meaning that th n
body of significant research on leadership has been accumulated over a pgfio less
than a hundred years (Harkins, 1998; Schalkwyk, 2011). | s

Over this time, numerous scientific studies pertinent to the fiYgl o1 leadership
have been conducted. As a result of such studies, several thal leadership

concepts have been explored and many new leadership thegrie approaches have

ad J"fu’p “onveys a
It Ow“'led se of
N o0 its

andwcuratel y

ecome an

been discovered. These researchers advocate that the w

modern and sophisticated concept (Burtis & Turman, 20

defining it has proven to be an elusive problem¥over

indefinable term, defined and redefined m@mcs
Asikgil, 2011). Stogdill (1974) dcscribeN hip conc

meaning different things to different

S ; Aydogdu &
as @g very complex;

@'s have attempted to

examine the concept of leadership, s iti av erged (Jaman, 1997).

Stogdill reported and identified

whilst researchers such as BUT that there are 300 or more
definitions of leadership. ' lcad.; 5hi g has been challenging and the
primary task for resea% and' \h.L 1&” overall. Researchers commonly

define the concept of@ONggrshi thei@ydividual perspective and the areas of

ukl, 2004). As Stogdill (1974) noted

the phenomenon

(]

=

P
~§c

"there are alm 1s QQbadership as there are persons who have

c&i | :p.'f e
9

one of the most b}?@ of the many definitions comes from Rost (1991),

attempted 10&gn

at the "verb to lead comes from Old English word Leden or Loedan
ant to make go, to guide or to show the way, and the Latin word ducere
meant to draw, drag, pull; to lead, guide and conduct". (p.38) According to
Harding (1987) leadership in the simplest of terms is the ability to persuade others to
seek defined aims and objectives enthusiastically. Cohen and Roueche (1969) define

leadership as "the initiation of a new structure or procedure for accomplishing or
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changing an organization's goals or objectives” (p.11). Sergiovanni and Elliott (1975)
conclude that leadership "involves introducing something new or helping to improve
present condition” (p.100), while Page (1996) believes that leadership shnuld%’ e
new, more activist tendencies in their followers, arouse in them hopes, and LraRONs
and expectations. Yet another definition of leadership is offered by Burgs11998), he
indicated that leadership involves "leaders inducing followers to act _)‘b&dn goals
that represent the values and the motivations-the wants and needs, theXgpirations and
expectations-of both leaders and followers. And the genius of lec hip lies in the

manner in which leaders see and act on their own and tigir Mllowers’ values and

\d

; L
in the |§eratPe 'of erent
at

motivations" (p. 19).

In short, based on the plethora of examples fo

i i1s no

agreed definition of the concept of leadership (Ha - an, 2010;

‘ @s leadership

il'oqbund. However,

Aydogdu & Asikgil, 2011). Hence, as Bass

meaning might depend upon the type ot‘x, :
overall, it seems clear that all leadershep defihiti
focus on specific aspects and elemer 'na

the behavior of other people. A clgg

ymaxgon denominators; a

Ima fting, and influencing
ey

n leadership focused on

a leadership influence on thej

leadership is concerned g
. ; . J &
(Fiedler, 1967; Koontz K w et QJ 085: Tannenbaum et al., 1987;
| ;

E,
Bryman, 1992; Cook, ; DuBgh, 2047). AgPprtaining to this study, leadership can

. _ O
be identified as .g%\, ofp pgoce ES'WtéBby leadership impact followers in an
dir '

organization a t their “giifrts ard the achievement of organizational

N
objectives (B&g avell ?5:$5& Stogdill, 1990).

9
2.4.2 Tn‘\A.ic Perspective ol@adersmp

lam, the topic of leadership is critical. Islam, and more specifically the

oach of AL-Qur'an and AL Hadith (sayings of Prophet Muhammad), view

leadership as a task to practice authority (Abd. Manaf, 2000). According to Beekun
and Badawi (1999) leadership in Islam is a trust (amanah). It represents a
psychological contract between the leaders and their members, that they will try their

best to guide them, to protect them, and to treat them justly. Consequently, the focus
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of leadership in Islam is on doing well. Throughout a Muslim's life, in most situations

and group activities they are required to choose their leader. Prophet Muhammad

(saw) said, "When three are on a journey, they should appoint one of them a\ .1a
commander" (Hadith. Abu Dawud, #2602). In addition, leadership ine]l mic
system Ummah (the Islamic social order) is the basis of the lcadem cader's

legitimacy requires two main elements parish (followers) appro " Shari'ah

sovereignty (Moten, 2011). V

From an Islamic perspective, there are two major ro} mcrship. including
servant-leader and guardian-leader. The leader is serva N gr ul) megnbers. He
seeks their happiness and leads them toward what is good. he LMma%_mle
t 'S'C@unity
when he said "all of you are guardians, are respgusibN for @l w ‘tiv"\(’vadith. Al
Bukhari, 1980). He mentioned to the AL Imar (tm .\h\tlrslﬁnong them
(Beekun & Badawi, 1999). c& &

According to Islam, a leadership beha¥io NT 1d by values that are
in line with principles of Islam. For i - vw% 1vi has accepted the role

of leadership, his or her attitud

“ :
PPk th th, keep one's promise,

fulfil one's trust, avoid sexu:

(Beekun & Badawi, 1999

s
won@nd Prophet Yusuf is described as

haghad ) was known in Mecca as Sadiq

gawi Al-amin", which mgan st

one who 1s truthfm%t

(truthful) and Agin Ngruspvgrth }Bceo & Badawi, 1999). According to
Abd.Manaf(20Q#% Isl#fmic ad;s ust\ﬁgtrustwonhy and skilled, strong and loyal.

The absence&ipn¥of tifs S iﬂé\eader can almost certainly lead to negative

consequegceNor the organization\é‘%‘&e Qur'an distinctly addressed this issue in the
Tb]low: \Ei'rscs: "Truly the best of men for you to employ is the man who is strong

ar (Al-Quran. Al-Qasas 28:26), and "I have full strength for the purpose, and

ay trusted" (Al-Quran. Al-Naml 27:39). An Islamic leader must possess
important attributes in order to enable him to perform his responsibilities and duties
towards the community, such as adalah (justice), ilm (knowledge), salamah (physical
and mental fitness), ra'y (sound judgment), and shaja'ah wa najdah (courage and

determination) (Moten, 2011). The following verse from the Qur'an stresses that
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instead of criticizing, leaders should be patient, understanding and consultative when

dealing with followers, "it is part of the mercy of Allah that vou do deal gently with

them. Were you servers or harsh-hearted they would have broken away fro
you; so pass over (their faults) and ask for Allah's forgiveness for them gndNgIhsult
them in affaires (of moment). Then when you have taken a decision pu -mDm;.\'t in

Allah for Allah loves those who put their trust (in him)" (Al-Quran. _Imran 3: 159).

One of the most important Islamic documents on lcudcrslw letter which is

written by The fourth Rashdun Caliphs Ali including instructi

his Governor of
Egypt Malik al Ashtar; in it, he recommends the followin _/é;‘s-c'\.-mu‘ heart with

mercy, love and kindness for your subjects. Be not in face wenfa v hus animal,

]

u' &@Y(’:\ in

theme ihavghre, vzc'fmcfe.s'

Muf.{l' ] \:H'.S'fuku, So

grant them your pardon and forgiveness ou arky geghve thom, and he who

appointed you is above you and God !ISN im who m'm@'m.' " (Khan, 2006
p.188). Moral foundations in Islam ar% cenn&\h‘l a @’P is no exception. A
Muslim leader needs to act in accorda iththe igy “wti@ Allah and his Prophet
(saw), and maintain a strong % racte he more turbulent the
environment in which the lea nctipns, mn@nshakeablc their conviction
must be (Beekun & Badius 7). ? nur ‘er o~tthical foundations of Islamist

leadership will be clarifiédin figu ; %
'\K &

counting them as easy prey, for they are of two kinds: or thelare V)
religion or your equals in creation. Error catc

overcome them, (evil deeds) are committed by t/Ndn inte

- mor



FIGURE 2.1: Moral Bases of Islamic Leadership
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Based on the text and context of \%n and nmélamic leadership
relies on fundamental values, for instange the ¥ni \u{ &% f Allah (tawhid),
trust (amanah), vicegerent (khilafah)A "011;’u%| T (H—@

keeping a
(promise)
Ahd

)%
i Ml
O

nowledge (ilm) ,

Leadership 1s chagactegX S P, ples, including consensus-
building-traits such as 's/W#- slgmni ould manage through mutual

in governing themselves (Moten,
se ned what Shura means in Islam: "a

2011). The paragragly q
: ’e p‘g‘cdurc whereby Muslims sit together and

method, the syster vra prévi

deliberate upm% ant ngattegs
wu' r.'m{'c’ T & jusge. If the issue under consideration does not

of the philg JUSy
concern A but a case of 'P"CK)‘O‘ g one to the other, there is no harm in adopting

LW/ as voting, abiding by the point of view of the minority, etc. the same

fat and be bound by conclusion in the light

meast
" ' could be restored 1o if the discussion reached a deadlock in the absence of

aul¥entic analogy. But even here, no decision should be taken until everybody has
the chance to express his or her opinion and cite relevant evidence” (Abu Sulayman,

25 September 2103).



Of course these views do not operate in a vacuum and different perspective

need to be addressed. The following table 2.1 shows a comparison of leadership

between both Islam and the West:

g

TABLE 2.1: Differences between Islamic and Western Perspectives of bﬂp

Points Western Leadership Islamic LcaderT
¢ Solution of a problem by B Seckiw's
Goals groups, no reference to ple & solving a
Divine efforts. m by group
e Formal and informal n'l],'{asul
Participants leadership, cadershd and
and rarely ordinary member /ert
e L ]
e [Leadership is rule-bound and ip tes to E~
Nature situational and no ‘trusts’ are 1n&‘§back to
involved. Y'
e Meetings, conference, study ' “Tihe followers
Methodology reports, file orders etc. V % ose with
% owWledge, memoranda,
e  Mundane knowlglve, skill, dge of Islamic Shariah,
Traits values as prescgi sdual judgment, justice and
organizations (] Mpetence
= . o :
e With refergn®gp rules o &,Mter consulting, the leader must
Decision business an fereng A ecide, but put trust on Allah
making any Div N (Swt)
=
Limitations of o [ cNures Shi Leaders must not seek leadership;
leader it must come to them.

Limitation of
followers

Leadership
style

Followers stys .

Followers have an active role to
advise and warn leadership of
consequences of policy/ action.

A combination of authoritarian
and democratic styles.

Responding ¢ leader’s
call for ad®g#and
cooperation with the leader,
but no acceptance of partial
responsibility. Both the
leaders and the followers are
primarily accountable to
organization.

Responding to the leader’s call
for advice and cooperation with
the leader, and acceptance of
partial responsibility for action.
Both the leaders and the followers
are primarily accountable to Allah
(Swt) and organization.

Source: Ather & Sobhani, 2007, p.10

Based on table 2.1 it is clear that there are numerous significant differences

between Western and Islamic perspectives of leadership in terms of objectives,
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participants, methodology, traits, decision making, leader limitations, subordinate
limitations, style of leadership and style of subordinates. By way of comparison, the
Islamic style of leadership is different from authoritative leadership, where lheVs
are the centre of all authority, it is also different from the laissez-faire styffe eby
there is no direction or supervision and guidance, and subordinates n alof their
own decisions. However, it can be considered an intermediary style >d between

f dz

individual sovereignty and preponderance of the group, in terms Nision-making.

Shura is consider as the process and system in Islam whereby ers consult with

their group and hear their views before making a decision ¢ nattrr (Abd.Manaf,

NY.

Through the above discussion, it is clear that mic fader; i’) Xgp;im

abiliges, while
S S
ed gz N7bd.Manaf,

S alg rvant of AL

2000).

indicates the importance of leaders possessing cha r trggsan

never ignoring the acquisition or learning of chssa \N

2000). Prophet Mohammad (saw) illustragd t eWe
Jama'ah (organization, community, andN the :

Slafas ag n‘np!@odc of life has a set of
principles, guidelines for numugcw ead the an r&%rc‘cs in an organization”

(®.7). Y’ : §
I

2.4.3 The Role of Leadership ¥ Hi

<~

otal @tor in sustaining, developing and
1\! pdrfermadc .ot‘é{ltutions (Parrish, 2010). Although the

: §J long time, in the early twentieth century

Leadership 1

enhancing the qu

theme of leade

researchers nj to st&i as a part of academic and organizational
disciplin%n et al., 2011). rship in the higher education context has been
widely d for long periods (Bolden, 2004). However, Muhammad et al. (2009)

st at comparatively very little research has been conducted on academic colleges

d d¥®artments. The studies have taken a number of different perspectives and
focused on a variety of areas to answer specific research questions related to aspects,
styles and practices of leadership. For instance, transition from research and teaching

to academic management, dilemmas and stress in leadership, position of conflict,
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management skills, and decision making (Harkins, 1998; Anyamele, 2004; Mescht,

2004: Osseo-Asare, 2007; Trivellas & Dargenidou, 2009; Parrish, 2010 Amin, 2012).

Since there is debate on the definition of leadership in general, as in

earlier in section 2.4.1 in higher education there have also been ma@;\j 10US
perspectives of leadership. For instance, Ramsden (2003) defined lead e iif higher

education as the "everyday process of supporting, managing, developh inspiring

academic colleagues™ (p.4). Leadership functions in HEIs incl ing strategic

planning, managing resources, giving academic direction, t and research,

setting an example, consulting with students and building t k (')ssco-Asarc et

al., 2005). l\d
"X

Nowadays, the world has become more com ed, a ' u:, @tion

al cifll€nggs whigh could
negatively or positively affect leadership; these Yyna S re YE dynamic,

driven leaders (Bottery, 2004). Ogunsola (@ate

globalization, the intelligence explosion,\ ntific an SociaOhange. and the
dissemination of information technol he mohghs ' cuéhallenge facing the
higher education sector is govc% 11 y@ectation towards the
quality, and as a result accountabi igi holdé?such as faculty, staff and

students desire high quality, se

around the world faces several external and_int

se Czﬁ‘d enges include

=h

1998; Lerner, 1999; Levelt

increased competition

alongside the expg

graduates (Ameij :
Funl\%k‘ngcf' cl ! am%ease of private HEIs; declining government
funds \'crss 1

accou N}«': and of course the}owlh of distance education cannot be overlooked

P006). Sriyanalugsana's (2008) study concluded that Thai university

‘reasing cost; ¢Rgpging and increasing public expectation of

ip face great challenges, including limited resources, new levels of academic
fro®m, and public perceptions of flexibility and accountability. In the near future,
educational leadership will face these, and more challenges than ever before, due to
new rules, regulations and quality assurance systems. Another source of pressure is

the fact that leadership will have to be able to apply themselves in both administrative
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and academic departments. Because of all of these issues, higher education providers

must be willing to accept change and be more flexible in responding to evolving

requirements and pressures (Sriyanalugsana, 2008; Trivellas & Dargenidou.v.

Yield and Codling (2004) and Crippen (2005) believe that due to transﬂmv@ the

educational organizational structure, leadership in higher cducatio%

increasingly uncertain, therefore, a shift in educational leadersiy as become
ib ztics

essential, especially in their roles, relationships, and respggs

come

towards
responding to challenges. This has also led private HEIs to yaagegtn according to

requirements of the market and other external pressures er t,) protect their

existence (Newman et al., 2004). \d
®

sl AU X
For any institution to achieve its objectives andiSdardsj the n‘sﬁ{qe the
mwney

power to control its resources, such as employe agtl Inajrials Wackson&
1ties bordinates
Mstitptional goals, and
red @*e. Another well

supported opinion is that higher edugmn re un\‘eWar‘ @c leadership which
results primarily from the leader’s sy | | { ;ﬂrso Ppea

oy & Miskel 1991).
There is a strong belief %ﬂ t
one educational institutio% ther, gh
m .

ght ro@cadcrship might vary from
er is|301 important role, previously
ng

u@change. Researchers have found

Schuler, 1995). In HEIs, there must be a drive to dygect t

as well as students towards the accompli of §

according to Anyamele (2004), leadershi

mentioned, that all leadggs

that in order to work varms

empowered S0 thttMre viglin
C

2007). Yielder ing J208¢) ‘lass@gd roles of higher education leadership into

ple d change, subordinates have to be

N
lvo‘—lg.w face new challenges (Jones & Rudd,

three categogs facd
focus 0“:5‘!5‘35‘3 planning, an ' the embracing of corporate techniques and
charac Mﬁ Ramsden (2003) points out that good leadership in HEIs " helps create

al

ment for academics to learn continually, to make the best use of their
ge, to solve problems in research and teaching collaboratively as well as
indintdually and to feel inspired to overcome the obstacles presented by change and

upheaval in university life" (p.106).

Studies indicated that the most significant differences between successful and

unsuccessful leadership is the capacity to deal with others. Turvey (1999) found that
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75% of successful leadership had the ability to deal with others efficiently, while only
25% of unsuccessful leaders were efficient in their dealings with people. Therefore, in
the higher education context, the personal qualities of the hig gher edud

leadership play an essential role in the success of an organization. Th \ nity
places expectations on these leaders in this respect, requiring them t a(,tlvc

diversity, (b) developing a share culture, (¢) good internal comm

and important role in several areas, which include (a) wholenetm nrporating
icaz

n, (d) caring,

trust and teamwork, (€) group maintenance and government, cipation and the

sharing of leadership tasks, (g) development of young pe (h' links with the

outside world (Muhammad et al., 2009). From the disci# woudl seem that

o i \ .
leaders play a critical role in the success of higher qducation, fhere®r Sliuc&s or
failure of higher education initiatives is viewed to leader's fes nsiZil‘l}y (Keup,

2012). T Y'
2.4.4 Leadership and Implementation of'%w W “E

A plethora of papers have b fh:h d;{Qp in HEIs. Yet,
according to Luria (2008) little is k bou 30 %} ership in the quality

@'thc leadership-quality
@)plmon that leadership 1s a

movement, and few emp]ru.al €S

relationship. Generally, most o

key to success in applying gfialitgnanag ?

Transformation Tams ar yn%:hty in particular cannot be carried
out successfully wi ead ' at lb ective (Zakaria & Yusoff, 2011).
Effective leadersl bfer? i cu‘—)s the ability to promote a spirit of

cooperation wi rect the collective of these people for a

specific targ hpsSe & ge (}19 On the other hand, Gaucher and Kratochwill
(1993) a&hat "ineffective Iq 'Ship can hinder and even destroy efforts to

implen 1l quality management” (p.10).

| ®adership is of critical importance in terms of the introduction and

entation of TQM (Chase & Federle, 1992; Caudron, 1993). Quality
philosophers such as Deming (1986) and Juran (1995) emphasized that management
played a significant role in achieving quality. Both of them believe that it is

leadership's true responsibility to ensure quality throughout the organization.
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Repeatedly, Juran (1989) strongly stressed how important leadership is in effective
quality management transformation. stating, "upper managers must pegsonally
provide leadership in managing for quality”" (p.12). Feigenbaum conc mat
“quality today has become the foundation for constant management i %{)n and
leadership” (Leonard, 2 May 2013, p.1). While Clayton (1995) and A}d Tambi
(2002) pointed out that leadership is the most crucial element for su Svr failure of
TQM application in a higher educational organization. Added w researchers in

agreement are Sullivan and Siggins (1993), who report, in study the most

Quality management and its relation to leader
have been studied by several researchers (Klocinski
Prajogo & Sohal, 2004; Sirvanci, 2004; Osseo-As
Shastri (2010) report that "top leadership is ghe
driving force behind success and failure" .%wla S
an organization, Klocinski (1999) con& t 3
organizations in his study were suffj %‘mm &
weakness in leadership, both consi t a S % @e major obstacles in the
application of TQM. In contrast, i%no ve aq@ved success in application
of TQM were supported by, dlmﬂi- tﬁy d|‘d§ and clear vision as well as
strong leadership working hl‘t f & a3 (‘j)hin the organization. Klocinski
does not stand alonc&tw.v' i \
leadership is one rcﬂ th

% el

ystrative support and

' encm@at, commitment and support of
s's 0f®plication of TQM principles. Other

researchers concurs QJ l@i rship commitment is one of the major

barriers to imp &Tg T}) (Jr 0@ Sohal; 2004). Similarly, Al Zamany et al.
(2002), StmE ck of ch¥ef c{c@e officer commitment was considered a key

reason fc failure of such grams. Furthermore, resistance by traditional

new systems such as TQM is one obstacle of implementing TQM, as

ciences University. This discovery is also confirmed by Osseo-Asare et al.
(2007); their study revealed that effective leadership and efficient senior leadership in
UK HEIs are necessary for higher education institutions to accomplish their general

objectives of providing the skilled workforce required for development. In another
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study, Sirvanci (2004) found that the president and chancellor of higher educational

institutions do not have final authority in either hiring or firing of perswicl or

resources allocation. He believes that as presidents and chancellors of a Uniﬁ can

obviously set goals, performance expectations and institutional val wever,

because of the absence of necessary authority, it is difficult for theni™ ead these
expectations and values within their institutions of higher educNgn? In another
negative example regarding quality implementation, Huange (]wmphasized that
university presidents have exercised quality leadership *hzwﬂmly in a limited
degree. And finally, Longan (1998) pointed out that poor sh'p'was ne of the
most factors that affected team performance. \d‘
N

In the Sultanate of Oman, studies related t rShip roffes th! aﬁ;‘ﬁcation

of TQM are rare, but in line with most findy y W(ﬁ\t , Asiznvgd Arab

ucawgnal l@g;hip in the

(20 rgues that only

isipn-making powers to
$1 similar vein, Al-
hd fo@'that the most important

n §;§QU Postgraduate Studies
a

researchers they clearly indicate the pivotalggole ®f
application of any new initiative. For insf n% ~Gha
the leadership of Sultan Qaboos University U hab\ﬁx

choose whether or not to adopt T nci

Nabhani's (2001) study was also ¢ ta
requirements for the application&TQ
Administration department gnclud the a

ilabgtity dership that can promote a

improvement processck |
‘}Nh bW?}"'tc Qé'/ leadership is an essential requirement

en Lsifhe fundamental question now is what the
imﬂc gio TQM is? According to Daft and Marcic

(2012), iIA organization or{%dtution, leadership roles are telling, selling,
panicip:Nnd delegating, in other words, the primary function of leadership is

quality culture among employegd as w{ niﬁaadership commitment to quality
e

It 1s eviden

for successful q

role of leade

ishing direction, aligning people, and motivating and inspiring personnel

zyW010). The following quote below helps illustrate the aim of leadership "The
aim o] leadership should be to improve the performance of man and machine, to
improve quality, to increase oulput, and simultaneously to bring pride of

workmanship to people. Put in a negative way, the aim of leadership is not merely to



find and record failures of men, but to remove the causes of failures: to help people to

do a better job with less effort" (Deming, 1986. p.248).

In terms of total quality management, there are a set of five ¢ @at
quality leadership cannot ignore if they wish to respond to devel§pmeghal and
transformative changes. For instance. Deming (1986) indicated that ¥ order to
implement TQM within any organization, top leaders must dm than just
personally accept the philosophy of quality management; it is Nr's job to train

gilosjphy of quality

employees to access the principles, and they must fol

management through striving for efficient leadership 4

process. Omachonu and Ross (2004) believe that t

' gespmlsible
ality initiative

=

Implementation of a TQM prograr cor fcrr@yle to improve quality
and productivity in institutions. e, to that.ﬂu‘?approach will be applied
successfully it requires leaders esla,lish Il@ls and serve on the quality
council. Furthermore, bec M mgne ?]i& ontinuous process striving for

ip s to provide the needed resources

S, st'@ate quality improvement, revise the
J,lan."&

05). Darling (1992) concluded that "to

excellence, an organizaffag's seniol'

(personal and financifllfNggvie

reward system an

in qialit

-~

be a successfu nagQeJrent requires from each one the very best

which that pdg 18 10 {: f a tant awareness of one's own capabilities and
a commitjgenNo oneself and to o@' to fulfil quality expectations” (p.7). To gain the
benefit NQM. Groth (1995) suggested quality leadership adopt the following

o
he TQM philosophy must be specific and definable;

¢ The leadership of the organization must commit to the philosophy;

e The leadership must provide visible signals of her/his commitment and

expectations with regards to the philosophy and resultant TQM;



57

¢ The leadership must rank TQM within the other goals of the organization.
TQM is not always first and sometimes should not be the first goal; an

* The leadership must provide clear signals about the expected comdgitn¥gnt of

members of the organization to TQM. %
oY

In essence, implementation of TQM is done in stages. Th nization's
leadership needs to be able to figure out when each TQM stage is cc te, and then
be ready to transfer the organization to the next stage. There areWeadership roles
permeating these phases which cannot be neglected, such ag Y.

e Increase followers motivation ;

¢ Increase problem-solving capability;
e Serve as a “good example™;

e Propagate mission, vision and values:

e Frequent formal and informal contactE :

e Stimulate participation; and, \

e Empower people (Deming, 198gs Jurar, 1 SR ?; &m. 1999).
However, along with effective le% P, ¢00d HPIS reGae motivated qualified
N th

staff 1n numbers commensurate eA}y"l Q-to undertake. Without
motivated staff these institutio%ot pe ccogiaMsh excellence (Muhammad
et al., 2009). This staff, lt% and guiali )\laﬂkmcnt are interconnected, and
cannot be separated frog eacl?® ot} qua @ process should be considered a
necessary part of a le&%nd -'nrk tas d cannot be considered as isolated
activities from the % heig rgles ?lwilm)(-ﬁ)%; Juran, 1995).

O

Finally %1(12}11 1talyq S@‘ now is how do we measure the role of

leadership '%cl'ing q Jlf{; %mgt‘mem in any institution? According to

Lakshma ), it can be meam through an investigation into (1) the extent to

which leé value focusing on customers (external and internal) satisfaction, (2) the
t

hich they value teamwork and the participation process, and (3) the extent

igh they value systematic experimentation for continuous improvement.

To sum up this discussion, it is no surprise that TQM literature has involved
leadership and commitment as key elements to the success of the TQM journey (Zairi,
1994; Ugboro & Obeng, 2000; Buch & Rivers, 2001). Most the studies regionally and

internationally indicated clearly that the failure of leadership in understanding the
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TQM philosophy is considered one of the most significant factors that prevent the
success of TQM initiatives in HEIs. Winn and Green (1998) point out that if
management is not completely sold on TQM, it is unlikely that an implerpen\gfioh
effort will be successful. In view of these results, there is still a need for %\
research in the field of educational leadership to shed light on the im%c- of its

role in implementing quality initiatives such as TQM. Therefore, the

1zed

designed to investigate leadership practices in the application of

at private HEIs in the Sultanate of Oman.

2.5 Quality Management System in Omani Hi c'&nd
L J

2.5.1 Background of Higher Education in Oman

Worldwide, higher education plays a signg role € eve@;nent of

human resources. Because of its great imponaw m re m ted to pay

great attention to the development of po qu v ¥¥nd lity of higher
education. One of higher education’s maiWgaskg is p Societies with a

jzed %\ deldpations that require a
@

ills "and nﬂm@cco (Baporikar & Shah,

rld, nly because of increases

professional labor force that is highly

high degree of practical and theo

2012). HEIs are expending very fas

in social demand for educgson,\Qut alsc > given by governments to
produce efficient and effective an,{ o oly ing to the requirements of their

Nah. lOl n thesix member states of the Gulf

: 4 .
rapid expansion an%qfon \atior pctbbr & Shah, 2012). Omani experience in

the field of hi%&'cali ngsta a@mparcd to both other Arab countries and
i

[ssan &

also GCC co Sm{ﬂ.\‘?’m)-
S
:\;-er, Since 1970, a number speeches by H.M. Sultan Qaboos bin Said

economies (Baporikar

Cooperation Council ducg™n sector, as elsewhere, is undergoing

ch the development of all Omanis as human capital has received his full

“We firmly believe that the development of human resources is the
cornerstone of the development process in any society, because the human being is the
ultimate goal and aim of development as well as being its means and its producer”
(HM Sultan Qaboos bin Said, 2005). One of the Omani strategies for human resource

development up to 2020 is substituting expatriate labor with highly qualified Omani
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labor, in order to shift the economy from a low value-added to a high value-added one

(Rassekh, 2004). There is no doubt that if this goal is to be achieved, it will be through

the gate of higher education. Y'
c

An overview of higher education development in the Sultanat hs that
there have been several key phases in the development of higher educatioMen Oman.
Prior to 1970, there were no colleges or universities offering higher ch services
(Carroll et al., 2009). Since the seventies, higher education inw has received
increasing attention as a strategic resource; able to provide cgmnMhities with educated

an, 2010). The

citizens to meet development needs in all aspects of life

period from the 1970s-1980s witnessed the establishmerWNyof lggegand

a‘i(‘:@'y in
ll<; acyflal @ﬁning of
en llé?l'rsl teacher

schqlls in the country

instead of relying on non-Omani teachcrs.\- institutes@ffer Q’n-year program,
which are attended by graduates of Se"%y cducr\‘

in elementary schools. The Minist ucatfon

institutes with an emphasis on vocational educatior trairgn

teaching and health (Baporikar & Shah, 2012). Speci
higher education in Oman is said to have begun§n 1¢

education institutions were established, in or m

are them for teaching

>~ _
sup@sing these institutions,
lig ducation (MoHE). This

but in 1994 supervision moved tN
coincided with the establispmeNot six folle sI fo %chers in main areas of the
country outside Muscat; oltcriy bachglars#dfogees covering specialized subject

knowledge as well as p

Y. Tl.vo ges ¢ allocated for males and two for

é‘{dary, 2005). As time went on, the

females, while two gge du
. ! ‘
government begat rogghm g? and establish local post secondary
institutions in %El;o s ghloMinafQy in 1986 with the opening of the first
wntr,\n SuMan éa@University (SQU) (SQU, 25 March 2013). In
N1 versity, Oman‘h&? developed a relatively diverse system of public

university i

addition
higher cOwg®ion. This diversity includes six Colleges of Applied Science, five
Te olleges, fourteen Health Institutes, one Institute of Islamic Studies, one

cademy of Tourism & Hospitality, one Royal Guard College, and one
Institute of Bankers. These institutions offer different diploma and bachelor degrees in

a variety of programs (Al-Lamki, 2006).
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It should be noted that due to the lack of higher education institutions, the

option of studying abroad was available to Omanis (Al-Lamki, 2006: Alshmeli, 2009).

The government, or more specifically the MoHE, has a scholarship progra t
offers scholarships and grants for undergraduate and graduate studies. Thes mic
programs are provided to outstanding students, and are based primari%uademic

achievement and merit. In addition, there are special provisions ma students of

low-income families (Al-Lamki, 2006). Over the past two decs

students opting for overseas studies has increased substantia now stands at

more than 13,000. There is a growing trend of students pref stl'dy in the UAE
and other Gulf countries, Jordan, Egypt, Malaysia, a tuWoking to
study in Western countries such as the UK and USA r p'lla‘rc%&-ice.
while countries such as Australia, New Zealand, (4 tal Eutwpe are
attracting increasing numbers of students as e 311'0@,&\]3}““0“_
2009). {\

2.5.2 Private Higher Educational Institut O“

Oman has been one of the fiag
world over the last three decades %.\
al., 2011). By 2020, Oman is cm ' arti ion of the 18-24 year old
age cohort in higher educatg :R.appnlim ly cent to 50 percent, in order
to keep up with the growing deggand % m“l@ls (Alshmeli, 2009). It also aims

to provide graduates \\@3 CQLlip

knowledge necessarw ace t
¢
Q&A there were a large number of secondary

Accordi -Langi (
school gradi npctﬁ " Jimi@mmbcrs of higher (post-secondary) public

education agld¥es in Oman until\tﬁg\%eginning of the new millennium. Table 2.2

pewith %Jccupational and overall skills and
riat(Npr force (Baporikar &Shah, 2012).

illustra \gmwing numbers of public education outputs.

g : Numbers of Students Enrolled in the General Education in Oman

Academic-Year 1970/71 1980/81 1990/91 201072011
Students 6,941 10,632 387,289 522.520

e e gy !

Source: MoE, 2011
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The rapid and dynamic expansion of primary and secondary education has had a large
impact on the demand for higher educational services in the Sultanate, and represents

a clear challenge for the government in allowing access to all. On the other hzwﬂc
ted.

capacity of public HEIs to absorb these annually increasing numbers ﬁml;
Hence, the Omani government has successfully solicited the partigigNior? of the

private sector in contributing significantly to the development of hi ucation in
an

the Sultanate. The country is counting on the private sector to plgy creasing role
in creating more opportunities and improving access to the hig ation system in

Oman, side by side with government (Al-Lamki, 2006). '
Private higher education in Oman is considere ati bu&;ery
dynamic, and has expanded rapidly since the appearan " the fjst vz#e \-year
¢ estqprishment

and development of private HEIs in Oman has b&a fo

college in 1995 (Al-Lamki, 2002, 2006; Baporikag & wah, 2 2].

z fi \od an?ﬁlmcd by a
number of Royal Decrees and Ministerial D%EN e : Ro ecrees 18/94,
41/99 and 42/99. To further regulate priv Is and

positive contributions Royal Decree 67%was al‘xi;d E, 2013).
2 y S

In the mid 1990s, in ord

ds o youthful and growing

population, and serve the need

ri\la@ owned local colleges and
'3

a an@%gree programs. These programs

universities, offering maigly i
were sourced from vn& S UK, the USA, Australia, Austria,
Canada, Germany, ) Gew Zealand, The Netherlands, and

Portugal (CarrollQ g N '@Carmll, 2007).

Private secto, Wions n e S‘ltarl"c can be classified into two types:
NV
t

1. gw ector Colleges: mre are various colleges and University Colleges,

major strategic shift thr

.

d controlled by the private sector, which offer programs to the level of

oma, Bachelor and Master degree. Some of these institutions are providing
ocally made programs and others have imported programs. Some of them
offer multiple academics programs such as humanities, social sciences,

English language study, IT etc. While others are specialist institutions, offering



programs in one or two professional fields such as nursing, engineering, and

business. The head of such an institution is usually called a Dean.

2. Private Sector Universities: There are five universities in various lacatXns in
the Sultanate which are run independently by the private sect have
programs offering both Bachelors and Masters Degrees. head of

University is usually designated as President. Rector 01'vCl1arlccllur

(Baporikar & Shah, 2012). V

All these private HEIs are under the supervision o nistry of Higher

Education through the Directorate General of Private ities‘ and_ Colleges.

Admission to these private higher academic institut® b§se swcccssful

completion of the secondary school system. In the p ey rag 'r(’-n -\@-year
colleges offering diplomas to four- year colleges an ivers}ie. 0 ring‘?uchclor's
degrees, however, recently some of them are ablMo aw sterg \’cc. Some
private universities and colleges provide fi wand pyrigighe p &ns, with the
percentage of full-time students being afwgd % of theXStal @)llcd (Al-Lamki,

ary m%‘ )écadcmic affiliation
ro@yl, es “ally@ Western universities
operatanwpiiepe tly (Baporikar & Shah,

2012). Primarily, English is tl iunf an g'a@\m" instruction in all these
colleges, as most of the aCQ‘:;F' s fi 95$Amcrican Credit/Unit system.
A one-year foundation ﬂmcl' \ glis (Idnguage training is available to
students graduated fro&pu

and prepare studcn%\cir tuelieg

2006). Some of these private post-se

agreements with international universi

in the USA and Europe, whilstm

C scl@ system 1in order to assess readiness
H 13).

@

[n the Sultgn 1€ l’?l eOfprig@ HEIs has increased dramatically over the
past few decQdcMAs a resul, thes@itutions have made considerable progress in

ahsorbin&n ary school grad&s. Currently, there are over 200 diploma and

degre s on offer in Oman, sourced from over a dozen countries. in addition
to loma and degree programs (Carroll & Palermo, 2006; Razvi & Carroll,
2( arroll et al., 2009). More and more programs are being offered through a

growing number of private universities and colleges, of which currently there are 27.
Of these, Oman's system of higher education includes 7 private universities in

operation and 20 colleges (MoHE, 2013). The number of students in these institutions
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is growing annually at different rates. According to statistics for the 2008/2009
academic year, the total number of students in post-secondary private institutions in

Oman was approximately 33, 521, which represents 43, 3 percent of the total cYﬁ]
ta

in higher education in the Sultanate. Females represented about 58% \ al
enrolled in these institutions, and the percentage of students who are nof§Omghi was

4% of the total enrolled (ONO, 2013).

In order to strengthen their partnership with the private J to play its

role in the development of higher education, the gove st taken several
Sy tgrm loans, and

allocation of government developed lands for the ¢ uct] )11.\4;¢ucati0nal
®

institutes. Moreover, in 2001 the government offer inancigl gra ts' totﬁcalc
1 at -\

universities. The maximum in the terms of the grant 50}6 f paitﬁcapital of

the private university, which includes a land grang cert \NQ ms gxgRiptions, as
ma.ﬂ&n amount of

well as a matching grant of 50% of the capicwibut'

three million R.O The grant recently cha d now o

measures. These include, tax exemptions and provisions

S a @-time 17 million

R.O grant (approximately 44,155,268 @nillion S:E\\[Tca @nanimwncd private

university, in order to improve the ualiky i crm‘c} learning resources,
q Q—

construction of the building andWQoW installMwgg¥. an %ﬁuipmem needed for the

launch of HEIs (MoHE, 2013). NS
c_;&’ ol T

Furthermore, in ordergfo % £(§)1erging sector financially, the
government bears the &N tuitibn f€ thr@ internal student scholarships. For

instance, the govert ‘Np 0 ’ld.Cb 1]10}—?5 1ps annually (tuition fees and monthly
3 ) aﬁil@ eceiving social welfare, and other partial

allowances for s
scholarships % i H@those in low-income families. According to
the dircc“"‘%ﬁ orders of His M&g;, there are also internal scholarships available

for fema#gstudents only. Moreov&?others parties such as the private sector provide a

num ull and partial grants (MOHE, 27 March 2013). In the 2010/2011

i year the number of internal scholarships provided by the government was
ab ).634 scholarships, while the private sector contributed to 307 grants. This
financial aid has been distributed to eligible students in all private HEIs in the

Sultanate (HEAC, 22 May 2013).
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2.5.3 Introduction of Quality System in Higher Education

Despite the concept of “quality” being a new phenomenon among HEIs in

Oman, it is one which is keenly sought. The government realized early the nagg t

attention, and improve the quality of higher education services for bet :.% emic
ﬂ&man has

performance in both public and private sector colleges and universi
embarked on a process of education reformation by adopting qua pproaches,
because it recognizes quality as the significant educational tréMoperating in the

world today (Carroll & Palermo, 2006).

During the last decade, there has been an att%on Ada gains by
implementing effective and efficient quality assuragge, ar q’alit : 1We:1t

m.] t ‘?uality
g unss&c been
'ntro@.in Oman is
g@nd evolves over
sing Of new institutions
18 séullowed by regular
ough e Dir tﬂra@encral. In 2001 with the
ion nch (OA&Y: the third stage of Omani
¥

establishment of the Oman Acggedi

quality system started. Th%:$010 Jﬂrs@t sion of the External Quality
Assurance (AQA), which is knag¥n N{ hiftAats for Oman's system of Quality
Assurance for Higher Kmn RbS ) (G fe & Razvi, 2011).

processes in Omani educational system. Thereforea

within these institutions, various types of ac

-5

supervision from the MoHE, usua

N

j,’he ucation institutions in quality assurance

activities are fi the National Qualifications Framework.
These quali %tices inQrief plaggihg, self review, quality improvement, and
assisting Adl panels in in:@ﬁeming independent reviews of institution’s
perfo (UNECCO, 20 May 2013). The guiding document contains standards of
ge gice in HEISs, and calls for institutions to identify specific indicators that are

opftate for their particular circumstances. All institutions will be expected to
implement indicators and benchmarks that provide evidence of performance at levels
comparable to recognized international institutions, taking into account the elements

which illustrated in the following figure 2.2 (UNECCO, 20 May 2013).
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FIGURE 2.2: Standards of Good Practice in Higher Education Institutions

Financial Planning and N mm
Staffing and Employg M
T L

o
9

o
%%3. pp.53-56

i
higher education sector feedback tHINE HSTm Id Qxachieve the desired

“ . .
influence. Hence, a need has beo& palgl}" z@twe system governing
quality (Goodliffe & Razvi, 201 ‘e\,

) J oS

In the area of academic gicreditafl R)QU)ublic and private sector, Oman

is still in the initial %Currlznt stitq,é\%‘ program curriculum and self-
assessments are scnt@nr t atio@cademic institutions for review. The
ST
1t

|

review operation st a fls't()ad interviews with staff and students.
Outcome of t %me? a @ recommendations for improvement of the
program an sion ab tl‘é @ditation status of the program (Carroll et al.,
2009). \ \‘—’

%rding the private educational sector, currently, private colleges and

verYNies are increasing their emphasis on quality improvement as they prepare
their students for global competition in the workplace. Consequently, in order to

achieve an international standard in higher education, and to provide quality national
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human resources equipped with necessary skills and knowledge, Omani private HEIs

have taken a number of steps. These steps include:

e Importation of curricula from western countries; \z
e recruitment of native English teachers: : : ,
r the wom 1

e recruitment of qualified and experienced faculty from all ove

various disciplines; R

e provision of excellent facilities to the students; and

{1in

e arrangements of one / two year foundation courses bf {El, including

English language study, mathematics and IT to p de s'wit he
fundamentals to study advance curricula at the

Shah, 2012).

Based on the explanations above, in Oman tiv /€ \
toward improving quality of higher education@ y 8V
atel

organizations. These efforts will be clari'c\
below.

2.5.4 Institutions and Bodies Relevan?zuﬂiqf ';em )

‘&

2.5.4.1 The Ministry of Higher Em]

Previously, both gel% high
Ministry of Education, byt since#a
of Higher Education (@be
and functions to pro N SefVi atged éu
% 1{8\MpHE is direct supervision of some public

2013). One of tw
institutions ofhighNe ed ch ‘l!a'he Colleges of Applied Sciences, and all

private colleglg ai¥d universities in gxultanate. In addition, it is responsible for all

ed at‘o@ns under the umbrella of the
s o
: by@yal Decree 2/1994, the Ministry

ent ministry with its own structure

gher education for the public (MoHE,

coordin and supervision of schdlarships awarded to students to study in-country

or OHE, 2013).

e Ministry’s first priority was rapidly increasing the number of HEIs and
places within them, to meet the demand for seats. At the same time the MoHE sought
to diversify academic programs for the purpose of alignment with the requirements of
the job market, and national economic development (MoHE, 2013). Its main stated

goal is to establish well respected higher education institutions in the Sultanate with
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international standards that prepare Omanis for the labor market (Al-Mamari, 2012).

Rawya Al Busaidi, Minister of Higher Education, Oman, asserts that asse

Alshmeli (2009) points out that, “The task is not merely to get Omani graduates into
work locally — but to give them the skills to make them global players” K
¥ igher

-\n

education graduates quality in terms of acquisition of knowled kills. and

competencies that prepare them for the labor market is one of their p/{ggmes. She said,
“Higher Education in Oman has witnessed spectacular growth Iw years. This is
evidenced by a dramatic increase in the number of J'n.\'n'!urv.' well as in the
number of students enrolled. The Ministry of Higher Educt tak

1g measures to

ensure that this tremendous increase in access to Highegucati nw?lcmwm’d
' .

by an equal emphasis on quality, in order to ensure th@ghe Highlr EXc ;1'(,a33:,(,",
C ol s

meets high standards with outcomes that are

internationally” (MoHE, 2013). T
' owcatlon in Oman

e

In order to achieve this goal, the iss \M li

a
has been firmly on the agenda of the MoHENgnceghe est®Rli of the MoHE in

1994, it has been dedicated to buildi ity hidhe Lon system capable of

serving the Sultanate’s growin The Ministry's

commitment to quality higher eduC

which stipulates that, "TF eﬂ;rc quility

cd clesly by its vision statement,

"g@ Education that meets the

rfz‘j}tion. one of the many strategic
efﬁéncy of Omani higher education

requirements for sustainabl® deelonmPs

goals of the Ministr&wcrea

institutions, in order% iev ality Wandards aligned with economic and
: : ’ :
social de\-'clopmcm%rcm s, &n@? and global trends ( MoHE, 2013).

S
There G& P %_ ¢ Sultanate of Oman, represented by the
MoHE, hag rsog 1zed the need to@dﬂimr the quality of all its institutions and their
prograt Wodliffe & Razvi, 2011). During the mid-millennium, the MoHE has

lau uality assurance process in six public Colleges of Education (currently

4

e lleges of Applied Sciences) under its umbrella; this process is based on a
four-Step repeating cycle of self-assessment, external review, feedback, and monitored

change/development (Al Bandary, 2005).

Since the MoHE is the body that oversees all private colleges and universities

in Oman, a separate General Directorate was established in 2001, called the General
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Directorate of Private Universities and Colleges. It was created to supervise, guide and
support the development of private higher education in the Sultanate (MoHE, 27

March 2013).

With regard to quality assurance in these institutions; since the fo @ the
MoHE, which coincided with the emergence of private education in lhkﬁnctics.
it has requested that all private educational institutions adopt qu rocedures

through academic affiliation agreements with reputable acadcrw. titutions (Al

Haribi, 2005). The aim behind this decision is to monitor apd 1 e quality, offer

diverse programs, and increase the prestige of the degrees yod b, these private

riviite must be
@

licensed by the Ministry of Higher Education before §ggpting ftudcht ’:llx ents

HEIs (MoHE, 2013). In addition, all programs offere

whether these programs are developed and awar localy r Jirougy~loreign

providers (C arroll et al., 2009). \ j
N

As an example of the attention pai the m towad the quality of
private education graduates, in 2010 the %c cte rvgy. in order to assess
how well private HEIs programs are edto ﬂt 1 re%émcnts of the labor
market. Additionally, this project 0 6Qs 4 ve increases in higher
education are complemented b coWal ¢ 3
provide data and indicator%7 itor l!,e
education system, which gan ai
quality programs (ON@.

f\lc uafit ris*y higher education services, the MoHE

on @Qity. Findings of the study
d weaknesses of the higher

brading private higher education

Continuing

assigned the Hi

Services to ' °nt s

the admi Amd scholarship :ﬂ.&}ﬁtion processes. Whereby, through the HEAC
system, x:ts can apply online or by text message (SMS) on their mobile phones.
also works to provide statistics on the number of students who are
within local institutions, and outside the Sultanate. In addition it conducts
studies and makes suggestions regarding the admission process, access to places, and
support for students in HEIs (Alshmeli, 2009; Shah et al. 2008). Undoubtedly, this
mechanism may save both time and effort and make the process more efficient and

effective. It also makes the selection process more transparent (Alshmeli, 2009).
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2.5.4.2 The Council of Higher Education

The Council of Higher Education (CHE) was established on 27" September
1998 by Royal Decree No. 65/98 to consider issues related to standards an%iity.
tions

and to play a major role in planning and coordination between the varioug
N lition to

of higher education. Its role includes coordinating admission to HEIs
coordinating certain aspects of the operation relevant to these instiv (Shah et
al.2008; Alshmeli, 2009). Also, listed among the functions of thcw s developing

public policies for higher education and scientific reseagch

gher education

institutions, in order to harmonize Omani educational institut cns‘Jrc they are in

T noge private

universities (Rassekh, 2004; Shah et al. 2008). BesMes theag s m Ned, there
are other CHE tasks such as carrying out % n ‘é
C :

issues topics requested by His Majesty,

c022 sions on any

misl@ universities, or

@nnuul reports and

te ()@hcr education and 1ts
A""

\
To ensure that the e E zachie d i dh@ towards aiding HEIs, the
sist i

Council's membership consis

(Shah et al. 2008), t mstcr 'o
Ministers of Social lopr er}t,
members, as welq sgren ¢th

from the privaj (Ayh el 2

uncil of

qna Qﬁnomy, Education and Manpower as

rﬁ)e(s_,selected from Oman’s intelligentsia and
A N3

Yw

Tl important achiew@uts of the Council in fulfillment of its mandate
include \mmission in 2005 of a Strategic Plan for all of Education to 2020,

legislation to encourage private sector investment in new private
acrsfies, establishing the Accreditation Board, increasing scholarships for male
and female students needing financial assistance, increasing the number of secondary
school graduates admitted to public educational institutions, initiating a project for a

Centralized Admissions Office, and a project for the establishment of a Career
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Guidance Centre under the supervision of the Ministry of Education (Alshmeli, 2009;

Rassekh, 2004).

2.5.4.3 The Oman Accreditation Council \z
Due to the significance to be placed on quality in the higher edud ioacctor.

and due to the spread of HEIs of all types, with diversified progams. atross the

Sultanate, an urgent need arose for the establishment of unified hody ¥§ monitor the

quality in each HEI (Baporikar & Shah, 2012). Based on this ne™ in 2001. His
Majesty Sultan Qaboos bin Said established the Oman Acc taén

ouncil (OAC)
Ls 30% OAC is
composed of ten members selected from among seniog acad®micfstafigyn® th® ,@‘hcr
educational system, and from amongst high Ievcléonals in
government sectors (Alshmeli, 2009). Y.
The OAC was created as an indcpe@wd
Higher Education. The establishment of N / as an ¢ *hanism 1is
ding { \R$ £re quality assurance
. ?ﬂ;sghm@()()‘)). This is clear
Joov ent wishes to place on

with Royal Decree No. 74/2001 (Shah et al. 2008: Carr

considered the most significant event i

system in the Sultanate (Razvi &

evidence regarding how much en‘%

ensuring the quality of higher ¢ on 1peetsyht regddements of the twenty-first
century (Baporikar & Shah, ( 0
\" ‘&
The DAL 86 be“Sh}d asyn extcrga® quality assurance agency in order
t \

to reassure the public%  H
¢
with international st% s (41 Ha
foil{IW are, inter alia; accrediting institutions and

achieve this pugpc AC'f spghs
programs thr;g ¢ use of amér@fonnation. reviews and quality improvement

processesgd ith maintaining@ national qualifications framework (Razvi &

li]al‘l, it the programs they offer, are in line

L 3 Cc-r)r 1, 2007; Goodliffe & Razvi, 2011). To

. Shah et al. 2008; Carroll et al., 2009; Lajinian-Magarian et al., 2011).

The Walso sets the principles for accreditation based on the Higher Education
CoMngdls policies, and lays down the procedures for evaluating and reviewing the

performance of the HEIs (Shah et al. 2008).

During the 2003/2004 academic year, the OAC developed and implemented a

national quality assurance system which was internationally benchmarked and went
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through comprehensive review (Goodliffe & Razvi, 2011). However, in the light of
international experiences, the system is still in the process of continuous review to
ensure its suitability for the Omam education system and its environment (AlS :
2009; Goodliffe & Razvi, 2011). Additionally, in 2006, OAC adapted tl &
Omani Higher Education Quality Management System, which is comm@
the Quality Plan (Razvi & Carroll, 2007; Alshmeli, 2009; Camﬁt.

Lajinian-Magarian et al., 2011). This plan includes four

n as
., 2009;

y Nlements; (1)

infrastructural policies and frameworks; (2) institutional ssurance; (3)

program quality assurance; and (4) quality enhancement a ilit' development

uaw aims to
ord empbdsi® @'ﬁw
/’ :

(Carroll et al., 2009). Razvi & Carroll (2007) state th

reduce Oman’s reliance on imported programs andg put

C! ..'d : and

development of home grown programs that nationa
internationally recognized” (p.3). Each country i
national quality management system. The Quglity,Pla

involving HEIs in adopting a sustai l:%ollab
enhancement and sharing of good practice (LalWni W

ap&ch to quality
et fl., 2011).

ge®umbe¥ of \-‘ign programs being
provided through the Omani high& ation

an alternative quality assurapce M ngme
has been brought to Oman Iy becglse i

assured by a credible ex 1 qualj \'mcy ac ng to the standards in their place

L the QM C is looking to develop
g aé\rccognilion‘. This program
?vzo and has already been quality
of origin. Therefore, ffic Wygalit ep &Qe!ss in Oman involves examining the

extent to which the m§ D ,'l!te mani context (Carroll et al., 2009). In

addition, Carrol 2009 fsuggegp th y attempt by the government to improve
the national ty assuranigrsyfte ust involve collaboration by institutions of
IA' t

higher ed o enhance qualilq@gitcgies within local institutions.

N

2.54 Academic Accreditation Authority

e Oman Academic Accreditation Authority (OAAA) replaced the Oman
Accreditation Council in May 2010. The OAAA is an independent body tasked with
contributing to the development of the higher education sector in the Sultanate
through institutional quality audits and institutional and program accreditation

processes. Moreover, it is responsible for the establishment of academic standards,
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and providing training and networking opportunities in collaboration with the MoHE
(OAAA, 2013). In order for local colleges and universities to enhance productivity,
the OAAA helps them attract investments in the higher educational sector as WCady
advising universities and colleges on upgrading their academic and SL&

activities. Thereby enabling them to facilitate development and boost t}s%nal

economy, while competing with foreign universities (Al Matani, 2013).

In order to support HEIs in the Sultanate of Oman with theiggontijued quality

improvement efforts, and provide a means of holding HEIs accou =Yo society, the
OAAA has developed a two-stage institutional accreditat sysie

n"_. called the
Quality Audit and Standards Assessment (Goodliffe & 22013). QLhisgffstem is
's'lu'ngr

S La\c&%ned

accom,;".several

considered the third generation in the march toward@zguality f§r O

education following the failure of the ROSQA em whic
previously (Goodliffe & Razvi, 2011). This new
additional factors when it was developed, in o 0 ak@‘ con ensive and

mutually supportive. For instance, SOr ese fa in > a standards

classification for higher education, a ptcess r

4 Ela n
Razvi, 2011). q &

In the Sultanate of mg tlﬁe Q,alit N
orge, S 1

process for developing program sta

di QStem was built based on a
fitness for purpose, in other to a

eugioal quality assurance, as well as
quality enhancement @its s':te Muls andBijectives. There is no pass or fail,
instead Quality r\tld%&. on i i 'ml sé&view, in addition to the OAAA's site
visit and intcrvic%ln he Sl ﬁca an evaluative, or formative, report
commending &ﬁcti"e h‘ym i@ecommendalion‘s in the areas where there is
: i %provcm- L ﬂle \ly'mduction of Quality Audit within the Omani

n context rcquires(\? transformation of the quality assurance culture.

HEIs must move from a compliance-focused culture to take on

veness (Goodliffe & Razvi, 201 1).

In 2008 the first quality audit was conducted. Since then, more than twenty six
public and private institutions in the Sultanate have been through the quality audit

process, in addition to dozens of Quality Audit reports being published on the OAAA
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website (Goodliffe & Razvi, 2011). Findings of the Goodliffe and Razvi (2012) study

concluded that the quality audit process and the resulting audit reports were helpful in

assisting the institution to build their internal quality management systems. TIUT
LN

this system the authority was successful in the development of an accurate

system which helped improve the quality of both public and private HEI§to ¢

extent in the country (Al Matani, 2013).

2.5.4.5 Oman Quality Network in Higher Education Vz

Ster for Higher
Education the Oman Quality Network in Higher Education (RRE) }rus officially
launched (OQNHE, 20 May 2013). Obviously, this high-lcWgendgrsew@fprovides

®
the legitimacy essential for such initiatives in Oman, ailgNg sendsj cle "ig@ 1at

the OQNHE is a collegial rather than hierarchical enti™
Carroll et al., 2009). It was created as an independeN, not- \-fu&\

on quality management, and quality enhanc Nracti
sector; it is the first of its kind among thwz

2011). The establishment of this netw@rk_was ai ™ s-..

arr 2007:
t netw focused

he | r education

[=

ountries JJ¥a)jini agarian et al.,

¥

7y

1
&M objectives of the

quality enhancement segment of the Na

Al Habsi & Carroll, 2007). The (& ..
from among two GCrcriemaltl\csvach,ﬁgh dm;@ institution (Carroll et al.,
2009: Lajinian-Magarian et% ). l 0’

| v

The purpose 0 IW&NNH‘ 1 ]

S |1I'U\’zdém informal network in the higher
education sector to faglitate co

Qayality, P“n ( 11 & Palermo, 2006;

C,‘@l\'c committee selected

atior e exchange of ideas, and effective

¢
pracliccs(('urrull e rmo. 006

l‘thtn;?wrc. it aims to meet, share problems and
solutions, and g ¢ ‘cnm?tl 2 0 lc@i face Omani HEIs, particularly those with
specific res 15“'11&‘5 for uo:ﬁin@{l quality assurance processes or promoting

cnlluhm'“

2009; Lajinian-Magarian et al., 2011). According to guidelines of Oman

ality cnhanccnwnt*.:‘:;a\'ilics. (Razvi & Carroll, 2007; Alshmeli, 2009;

Oman. It aims to build a quality-conscious and knowledge-rich higher education
sector through the sharing of ideas, strategies, research, and practices that ensures

the pursuit of quality enhancement”(OQNHE, 20 May 2013).
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Over the past decade the OQNHE has had several notable duties. It has
assumed full responsibility for the National Quality Training Program workshops 1n

order to maximize the potential for pan-sectoral collaboration (Al Habsi & Cagoll,

2007: Alshmeli, 2009; Carroll et al.. 2009). to ensure the dc\'clnpmc\'

comprehensive national quality assurance system will be successful (Razv; Hrnil.
2007). and to raise the capacity and capability of the higher education seclt "arroll

& Palermo, 2006; Al Habsi & Carroll, 2007). Yv

N\allcngcs. and

ruc'urc and legal
act, )IW[I deep-
, burdaucr@py. :ﬁk“ﬁ-
/e naturefof *:1I'H-N. , the
lack of an information sharing culture, and no rchau\Q i3 tuwwun]inc
resources for communicating, all represented W ha OO th@‘cm body

2 -3

O

(Al Habsi & Carroll, 2007; Lajinian-Magasgg 1%..
Despite these challenges, the 1E L\ll C c}é\in occupying an
o ' On@;\l-l-iahsi & Carroll,
lh@#\;’\ and the MoHE, a

el,

N | :
| ‘l%hng both public and private

o h  ag_s *:1: lanning, risk management,
benchmarking, consu]tl&\’c \h d é&

number of “l.cumin% ' shotv.éﬁh order to facilitate the sharing of
experiences within Fror JL4jiny

f’laa_ﬁﬂ)an et al., 2011).
]k— inig

QNHE held the in}ugural Oman National Quality Conference in 2008

Naturally, no board can operate without practical and cu

the OQNHE is no exception; especially given its unique infd
status in a country unaccustomed to such an arrangemel

rooted system that prefers formalities, hierarchical str

down decision making process. Moreover, the com

important place on the higher edug

2007). In 2006, for instance, inw

national quality training proggam

sveen feliv

HEIs, and covering top

nting policies. It has also run a

Besid

solutio w

QNHE, 20 May 2013). The conferences were attended by a number of

l@ to provide an opportunity for member

regional and global delegates; therefore such meetings gave a golden
oppoTtunity for educators and academics of Oman to share their expertise and
experiences with colleagues inside Oman, within the GCC region, and throughout the
international community. This international representation highlights the fact that

Omani institutions of higher education share the same challenges and opportunities as
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their regional and global peers. Ultimately, these meetings provided a platform for
policy makers. institutional representatives, and stakeholders to share ideas and best
practices in quality system management, and quality enhancement in order to mcv

challenges of higher education (Heming, 2008: Lajinian-Magarian et al., 20 IC\

Based on the above discussion, it can be argued that, efforts arfkg made

within private HEIs. During this current phase, the state of qualitfNga

particularly private institutions, is reasonable and acceptalle

wanhcy, 2011).
According to Carroll et al. (2009) “evaluating the effectivq®Ngof u' institution's

quality assurance and quality enhancement processes agaim

(such as professional bodies or affiliate institution
important because it determines the institutional cachy ¢
aspirations and to continually improve (C amtw 20(

2.6 Conceptual Framework \

“is cl \r and the purpose of
for g‘{!rescnt study as depicted
leu@Ship play critical role in the

r and responsibility to guide
search emphasize that there 1s a
ng quality management system and
t}!uﬁ&*ivate HEIs in Oman have affiliation

C stiH@dns to ensure that their academic activities

meet interfy quaﬁt gpdar and as a result they applied a quality
manageAystcm. however, | @JStudies have confirmed that there is a need for
acade Ndies that fill the gap of limited researches related to implementation of

%ﬂagement system in higher education sector. To do so, both leadership and

QMMrinciples are studied. Seven TQM principles have been selected to assess
leadership's administrative practices in implementing quality management system
within Omani private HEIs. These include senior leadership, strategic planning,

training programs, empowerment & involvement, reward & motivation, teamwork and



continuous improvement. In this research study, 20 private universities and colleges in
Muscat were identified as participants. In order to answer study's questions, the study

employed both quantitative and qualitative research.

FIGURE 2.3: Conceptual Framework of the Study %\

(Q.\l Principles: \

e Senior Leadership

e Strategic Planning

e Training Programs Leadership Practices

I >menting a
uty !\rn;lgumcm

e Empowerment & S¥tengif Oms:

Involvement

e Reward & Motivation
e Teamwork
L- Continuous l"m“"'cme“y &
e Overall state of leadership practices Q lity improvement

e Areas of strength and weakness in lea licy for private HEIs
e Challenges of leadership quality p

1
5
; g

As shown in Figurge2.3
three major themes shoWi, practices, TQM principles,
implementing a qualit ani private HEIs, which lead to
achievement of the overall state of leadership's
administrative prousey.” € ; as strength and weakness in leadership

practices, ang

quality ImpgQWEM! policy 1‘1\-‘31 :Is).
S’
2.7 CQNgsion b

\e literature reviewed in this chapter has confirmed that quality has a wide

" of connotations and meanings, as a result of it being defined from different
perspectives and orientations according to the person, the context and the measures
applied. The quality movement has gone through four stages: inspection, quality

control (QC), quality assurance (QA) and, for now, TQM. Although TQM was
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originally applied in the business sector, its supporters believe that this philosophy can
be applied in various organizations including: manufacturing, and services such as

banking, healthcare and education. In order to implement a TQM system success

quality scholars identified a number of essential principles which must bn,
account. These fundamentals include leadership, strategic plan, teamwork. “ and
motivation, training and education, total employees involvement andggmpowerment,
and continuous improvement. From this review of the literature, it is 1p ent that as a

performance of educational institutions, an urgent need al .and effective

) Ws TOM
1€ gduce ales m
‘. &éarly

hl]@ﬁh}/ and

the higher

result of poor educational performance and long standing \immn 115 about the
C

reform in the educational system was revealed. Therefj
was chosen as a means of bringing about this change

There are several benefits of TQM that can b

implemented. For instance, educational leadershi

principles of TQM as a means of dthC\’lllg a
education sector. Varied international e c%
proved its effectiveness in improving )& admini ive ches of HEIs. In
spite of these benefits, this available ' re h d\? 1(. HEIs are hesitant
to use quality techniques and oth failed in These institutions
faced a number of challenges, mt Mﬁdl p being the main reason
for the failure of a qualigr makggemeny sys reasons factor in, such as
employees’ resistance 10 Lah lag Ltlwunds and resources, and lack of
the necessary knowl \bout'T
straightforward '105 tg'( that quality does not come quickly.
The successful 2 ‘0" &}‘h §Dof TQM philosophy requires the three
ar fort. Educational institutions which intend

major comp p I nEi)
to apply t: ples of M’can Wetully learn from the mistakes committed by
n

the ind\ d service sectorsAN;

chapter has also reviewed literature relating to leadership and TQM with

llenc

>l a 1cali¢l( f TQM have

Fro e unsuccessful cases, the most

an hasis on the role of leadership in TQM .The literature review revealed that
ther€ is no agreed upon definitions of leadership because it varies from one scholar to
another and therefore there is no single-best definition . In addition, due to external

and internal challenges faced by educational leadership in the 21st century, a review
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of the literature indicates clearly that success of HEIs is dependent on effective
competent leadership. These challenges, such as globalization, scientific and social
change, dissemination of information technology, stockholders deman Wgh
quality services and increased competition between private universities ar ges to
provide quality programs, have the potential to impact leadership posisalyg negatively
or positively. Moreover, a significant number of studies from the qvwnagemem
literature confirmed quality and leadership are closely al4 Consequently,
leadership commitment, lack of administrative support and wev in leadership are
a

considered the major challenges to implementing total qu Ild’e]‘nen[ in HEIs.

Therefore, TQM leadership is a crucial factor in the re o *-t such an
n
initiative. N
IS
Furthermore, by discussing the literature on higheg uJ'm Oman,
it is clear that this sector is undergoing rapid gxpafion : sfort n. However.
before 1970 there were not practically an @ 0 ies w, able for higher
education. In light of this, the only real n '\dlla Cme was to study
abroad. During the seventies and 1cs ¢1nd institutes were
established for the public, with srsﬁon tiL@?ﬁducatlon and training,
particularly in teaching and ht.alth 198{bman witnessed the birth of
the public university. |
(‘) : ah
However, due jo 1n#ili (§ C post-secondary institutes to
accommodate erea tp J of gener ducation, the Omani government
solicited the parti 0 tly: att o to play a vital role in creating more
opportunities, a %&se Cees ﬁy,her educational system in Oman, side by

side with th% megh rdmﬁ in 1995 Oman launched the first private
highe

institutior r education. that time, the number of private HEIs has

increas Nmatlcally in the Sulﬁate until the number reached 27 universities and

the present time. These institutions offer Bachelor's degrees, Higher

and Diploma in various programs and some of them provide Master's

The government realized the need to pay attention to improve the quality of
higher education services for better academic performance. Overall. in Oman there are

serious attempts and good attention toward quality issues of higher education through



the efforts of several governmental organizations or independent bodies. For instance,

The Ministry of Higher Education, the Oman Accreditation Council currently, the

Oman Academic Accreditation Authority, The Council of Higher Education, e

Oman Quality Network in Higher Education. Also, literature re N has

demonstrated that there are serious challenges facing this emerging scctu&p%cularly
in the

relating to quality and accreditation. Indeed, many of the private HE Sultanate

relied on foreign curricula and programs which use diverse range of q&ality assurance

systems. Therefore, all private HEIs in Oman have their own gtandWfls of quality set

by an external university. Also, dependence of priv s&tor nstitutions on

nstitut nlul apsl program

uﬂ‘z}vv
le pf le@ship in

ned. @\‘cover, the

slop a better

governmental subsidizing, which is not sufficient to pr

implementing this approach successfully still nW)
literature highlighted the need for ad res
understanding among leadership of h 0 Jbply :

effectively, and how to overcome thc.c'hal]e gey

0 d
ty éﬁhgcmcnt system

] ementation in such

an 'n#ntiun of this research
study to provide an mvcstlgatl\ actl‘é‘/ n implementing quality

management system within O mprivaje H

the main challenges that f

of implementation.



