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CHAPTER THREE

METHODOLOGY

3.1 Introduction

Yv
R
O
X

This chapter presents the methodology employed in answeringythe Tesearch questions

re arz&%ia, research
participants, instrumentation, and the method of data colléction as I'as' Qt%&nata
analysis procedure used in the study. The data col n proce‘gu , which is@e form

anj @ﬁ analysis

in the current study. Specifically, this chapter describ

of survey questionnaires, classroom observaans, i

procedures are all described in-depth. %\,

A
s

3.2 Research Design &
“« Q-
According to Lawrence (20\ resea sign gﬁdata description based on
N
sth lno@'l formation of relation between

systematic and specified,planfing towa
variables. Therefore, drawi out% d s'y atic procedure is important before
embarking on an Qch. T‘1e current re@:h employs a mixed methodology by
N
Pﬂati‘a%dpproaches for gathering data through

combining qemwe and

questionna%ﬁbserva onsjan i@!’ews. Denscombe (2003) mentioned that the
4

collection

arious t es‘%f {}5{’5 is possible with the survey method including

C.)
co%e data, and data th%need interpretation, which is simply described as

——

ative data and qualitative data. The current study employed a mixed method

O)roach, using questionnaire (quantitative data) to measure the phenomena of
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implementing CLT and employed the observations and interviews (qualitative data) to

give a good understanding of situations in real-life. Y

(aJ

Frick (2005), Dworkin, (2012) argued that the use of qualitative ﬁ&antltatlve
research in one study is an ideal cyclic process. The definition give ohnson and
Onwuegbuzie (2004, p. 17) for this research method is “the cl sNearch where the
researcher mixes or combines quantitative and quali %:

eafch techniques,

methods, approaches, concepts or language into a single ” The tudy used

\ Y
the triangulation methodology, which refers to the f numero dz#a ‘@’rering

techniques in answering the research questions ‘T

There are many different techniques |xed me des@\udles (Creswell,
2003). These strategies are know quent&‘h?yp%ra r"\€haracter|zed by: an
initial phase of qualitative d ct|09 and nalys@llowed by a phase of

quantitative data collection d a y3|10 € pUrpose @‘explore a phenomenon. This

strategy may also be u% n developin arfd@nganew instrument.Concurrent
Explanatory proceduges wheé\}gan tatlv d qualitative methods are used

S|multaneously he purpo SN0 explore a phenomenon This strategy may also be
|

e

¢

useful when developlng and testmg new instrument. Transformative procedures where

) &N
the res ses gither sequential or concurrent procedures to anticipate the
L
out (p 216-218). The purpose of this procedure is to employ the methods that
o

best serve a theoretical perspectlve. Triangulation procedures where the researcher use

dgrous data-gathering techniques in answering the research questions. The purpose
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of this procedure is that both methods are used to overcome a weakness in using one

method with the strengths of another.

D

(.)

The triangulation method used in the current study was to assists ﬁkvelop the
strength of the study results. The main strength of this approach ism provided a
tangible proof and a more detailed idea of the subject at hand where@onclusions made.
Triangulation generated different results to a better apprec \&;Itr to the research
topic. In 2014, Lawrence explained that the quantitati nd quali pproaches
combined in one study aids with the collection of da t is mare valid kn&‘ra'lable
Mixed method in the current study helped the er to a| ghts\ﬁ~ ich could

not have emerged simply by adapting one oa Tm\ng ion m,@;gesearch was

not only for validating the data \ia wideninggsand %emng teachers’

understanding of data. (0 Y t<\
% [ ('}

N
&
The researcher immerses )’ﬁ/he If [ ta tr@h reading and re-reading of
interviews, observatio% her for ;j ubli&@e documents (Liamputtong and
] F &

Ezzy, 2005); the@ltmg || e e erstandlng of the data. The current
study used they 0bsenvatio 'terw as the research instruments as these

mstruments nse beh |0Jr ithin the wider context compared to quantitative

data. In % , due fo.the }t thatﬂ?data were collected from different sources using
diff te

N

chniques such as |01}r‘wews by using tapes of recorded materials, and

ions by using note book, the qualitative data analysis is paramount in such
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Specifically, qualitative data analysis enables the retrieval of in-depth information,
which may not be readily available via other techniques that employ a sm

collection method. The main point here is how ‘social’ is the reference tn@ad of
research as it recognizes the necessity for data from the perspective of ho form
the research population to be interpreted. Lawrence (2014) describet&;\.s'an approach

to the study of the social world which seeks to describe and_ana the culture and

behaviour of humans and their groups from the point c@ ose relng studied.

The current study used the interview tool in order to u tand ifither rehn |cult
aspects in the research need to comprehend usi q estionnai and&gervatlon
techniques. So, it is relevant to apply the tr ion eth as the_@e& comes from

three different tools, which strengthe e st y results ec Q} study.
\ A
&
The questionnaire tool is ut|I glvena co arlso@th the observation and

interview data sets; which i |ta r arLl ve tlon into the phenomenon of

in
reading comprehensio% repara éJ/ ls t s in Libya. Fundamentally, the
d w nomle he

study investigate ‘ eachlng reading comprehension via
the use of CLT, "[&h i and tlfylng the similarities and differences
among their 5@@ as eII a he; hl@ ces they faced during such activities. In
addmo@ fu Poned& use of observation and interviews to investigate
the Qmenon of CLT and th%kmd of CLT reading activities implemented by the

in the classroom environment. Additionally, it was also used to examine the

t E
d ulties the teachers faced in using these communicative techniques. This is made
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up of a mixed method strategy, where data from varying and disparate sources in

Ag

However, it must be recognized that an approach with mixed methods!& complex

number and word form can be ‘triangulated’.

and time restrictions may prohibit strategies of that nature. Another posgibility is results

from a specific method may not be in agreement with another M (Frick, 2005).

However, Punch (2005) argued that the triangulation of th Zwor'hwhile as better

appreciation of the research topic can be achieve ugh istults. For
L ]

instance, by using questionnaires to obtain the diff viewpaints f r' a Ye' of

Y
Libyan teachers that are adhering to a simil Cess, { ing{)%(':tly how
teachers teach CLT in their classes (via obs$: disc@gg; their views

and difficulties that they faced to@nt this

comprehension (via the interview approach). \Y

% o 7 Q‘?

N &

The intention in applying b itati ntit% ethods is that the researcher
would become more c%

u
ith a Isult f diffe@wt methods had all led to it. This
will allow the WealQQses anti

4
method, to be ouerc .S

od <<teaching reading
O

F &
\ﬁ\ hic&ould arise from the use of only one

gs oEé&!ed from the questionnaire; for example,

¢

!
using Arabic S@ge in'the cl srfonc‘&?[ restrict using CLT in teaching reading was

Y
also obtain rouglr the ;of thé}bservation and semi-structured interviews. By

cowt e findings of the@t ree methods, more accurate information can be
N

in the area of investigation. The figure (3.1) will show the mixed methodology

Gge current study.
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The Implementation of Communicative Language Teaching Approach in
Teaching Reading Comprehension in Libyan Preparatory School

! N
Mixed Methodology Y-g')
—

y
Quantitative Data Quialitative Data
1
\ 4 F J y
Survey Questionnaires/ N=230 Observation/ N=10 Interview/N=10

Thematic analysis

v {‘ f 0
Descriptive Analysis V 4 - ?-

_c>’>“)9_'§
B NV

’ N

3.3 Research context %Y- yj "' Q’

The primary locati the curl \r‘;d IS T$ﬁu<ﬁé. Tarhuna is a region located in the

Libya, inthe smé&rn f \Ecap@‘rripoli. This region has been specifically
¢

identified fo &@rrent tud e 16 t\@ndamental reasons. First, the researcher has
xki

NN
five ye encg’ FFL ts&her in the area, she has a good rapport with a

v

number of teachers. Secondly t%w‘esearcher is herself a native of the region, and thus,
N

@ar with the culture and traditions of the land and the educational curriculum of

& chool system. As such, it is expected that this positive connection between the

searcher and the teachers (who are the respondents in this case) would result in a
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welcoming reaction from the teachers towards providing support and assistance to the
study. As reported by various studies, all these factors play important roles in optw
the response rate of the questionnaires and further serve as an encour \t for

teachers to voluntarily participate in the interviews (Dworkin, 2012)

3.4 Research procedures
In order to answer the research questions, various proce xre c‘wosen to collect
ined

and analyse the data. At the beginning, the researcher ed by the

director of preparatory education of the region, to pr

tory school head t@rs to

allow the researcher to meet the teachers. archer’ s di uting the

questionnaires after completing observing tlw ers i Iasses@'d interviewing

e ar@kyva analysis, and

g{"\The following table
N

describes the research settm%ata ollection p r<</ res and data analysis
\
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Data collection

l

Letter issued by the director of preparatory education of the regifA%

preparatory school head teachers A

l

Teachers consent to participate in a rese st

!

Distributed the questio

l ' .
CIassroo@ion , ’ Y_}C‘}T
! I

Interview \\ év.y
> 7 &

% ta \a\lyms?’ ’ &\
’ay N
4%%'% 0dataa ql'j(alit %ﬂjata

% l

}
‘ : cuestion ire + okisen@n and interview
»\

/

&

Q, Table'3.2,Research procedures
P AR
35R articipants X
V
Th{& respondents of tk&urrent study involved Libyan teachers of English

‘%ge in 80 preparatory level schools within the study region. These teachers are

Oally bachelor degree holders in English from many different universities or diploma



113

holders from the institutes of higher educated in Tarhuna. With these respondents, it is
hoped that the results from the research will be able to contribute a good amw
valuable information to revise and improvise the English language l€arning and
-\

X~

As mentioned earlier, the participants include 310 English Mteachers in 80
schools within the region. The idea of using the whole po %:f fnglish teachers
of the region is to obtain a better and wider perspective omithe per p%?oq #ialchers on

Yv
observati o'a@ather
various viewpoints concerning CLT implem ion. I\iﬁ obse{/xfion, the

= In theérg;ess of data
re @ﬁorized into three

groups; those with teaching experie@jnging % @are regarded as ‘less
N,

experienced’ and denoted by ¢ A.% witif'teac i g.exza/@ce ranging from 6 to 10

years are regarded as ‘expeti hteat and den: by ‘B’ and those with 11 to

15 years teaching exp% e al\so\#}l las\‘éperienced teachers’ and denoted
s &
by ‘C’. This categ tion strzit ne gccordance with the period of the new
English textbooéﬁ.lcti 'ibyaz*éféparatory and secondary schools in 2000.
( ’ ? (J(,)
\
Teacherg™f kZOOO:U il 5a y have 15 years of experience with the new

Eng&xtbook. Therefore, @nclusion is that members from group ‘B’ are well
‘% nd more experienced with teaching using the new textbooks (communicative-
riente

d) and the effect of grammar translation is less compared to group C. Group B

teaching process in the preparatory schools in Libya.

CLT. These teachers had been invited to participate

as more knowledge and a deeper and broader picture about CLT and will be able to



114

give information that helps the researcher. The sample selection of participants with
knowledge and information on the topic of the research and the settings a?ﬁe
through qualitative inquiry sampling (Gay and Airasian, 2003). In th@, the
experienced group B teachers were identified in the targeted schools ﬂé@w the first

three digits of their passport numbers, which they are required to pravide in the first

page of the questionnaire. \,

TABLE 3.3: Summary of Participant Selection AcCording ta th%‘kQ#I‘\ents
L v

Instrument Population Participants

Questionnaire Libyan English as a foreign language teachers All teachers in the region

Observation Group B 10 teachers

Interview 10 teachers

N R
6 >,
[7 Q—
3.5.1. Population and Samplestechnique i‘l
N

The population target ber present st ler@assed the Libyan preparatory
lish iDr Ef

school teachers of Eng arhupa’c k&%@Overall, it consists of 310 teachers.

The information @oo@ma t ﬁames as well as their English teachers

e )
was obtained c(% relevant e:;bti\f&%fstrict Office (Ministry of Education). The

selected te%study ample, had @tJeast more than one-year work experience, and
’
them techniqu Wa‘; @Brehensive for population. However, only 265

ed in this study as they missed important information. Therefore, the useable

Oestionnaires used for analysis in this study were 230.

q:: onnaires were returned,}m those incomplete returned questionnaire, they were
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3.5.2 The Demographic characteristics of the study sample

The total number of the participants in the questionnaire is 230 English la
teachers. Table 3.3 shows that 77.3% (n=178) of teachers are female Whilees%w:&)
are male. This indicates that there are more female teachers than achers in
teaching English language in Libyan preparatory school. Teachers' ag¥m~ged between
20 to above 46 years. A total of 13% (n=30) of teachers Wher%. n 20-25; 19.1%

(n=44) aged between 26-30; 27% (n=61) aged between 31-

(n:'84) between 36-

Wh teachers
Y
o

40; 5% (n=11) between 41-46. This shown that there are 68% (n=15
who were above 30 years old. This profile suggeste the maj
4

ority of t@‘zr;ple
b

were experienced English teachers. \J
eh@;isti

TABLE 3.4: The Demographic

of the stud ple
i

Category

=\ Frequency
52

of ﬁﬂences
, L 22.10%
, 7 42.10%
- 36%
Ievel of education
100%
0%
0%
0%
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Lawrence (2014) noted that any teachers who have more than 10 years of teaching
experience are deemed knowledgeable and are in the right years to teach effectl

terms of level of education, there were 43% (n=78) higher diploma and @152)
bachelor's degree. The data shows that teachers who teach preparat ool have
bachelor's degree. In terms of teaching experience, 22.1 %( n=51Wachers had
between 1-5 years; 42.1% (n=97) had between 6-10 years of ex eMand 36% (n=82)
had between 11-15 years of experience. Thus, it can be mt fhe members of

group 6-10 had more experience in teaching the ne xtho ks unlcatlve-

oriented). Group 6-10 have more knowledge and a r and bro [j @bout

CLT and will be able to give information that er sefc his c\éylflcatlon
related to the date of introducing the new texeﬁoo into Li preparatory
schools in 2000.
.\
&
o ")

3.6 Pilot study

he p se of the pilot study was to test

D

Piloting is an important ste[isé wtrlc searc an identify any problems of
comprehension or meahi have nat be do urlng the design stage (Douglas
'lre, mg the significance and relevance of

and Craig, 200 &wicz,l
comprehen5|b|I 0 questt
id QEJ) ctives of the study. Pilot study enables the

responses i
- - \. - -
researc Iorej't a Py and&’\s important, therefore to know that questionnaire

d prior to the collection of data for the main study on site with the researcher

: E
d nt using samples of typical respondents
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3.6.1 Pilot study (Questionnaire)

It is noted that even experts in questionnaire design find it virtually impossible?m
questionnaire right on their first attempt, and therefore, it is vital to pilot a @nalre
before going live with the real version (Leung, 2001). Such an e?% has the
advantage of potentially providing advance warning of where a resemoject might
fail, where it might be hard to follow research protocols, Mr the proposed
methods or instruments are inappropriate or too complicat OXl.it 's helpful for the
researcher to give an indication to prospective participa f the anWtime they

are being asked to give, and without piloting the in ent involv tl’e @rcher

would have no genuine knowledge of this. An e@ |Iotj\§3:|ét it may
reveal items that do not yield usable data, a the eir re@&-‘ before they
emerge as complicating the data (Bell\&)}he aims e pl@ﬁudy were to: test
the methods to be used for the d%llectlon fy ny_ otential technical or

N,
contextual problems or difficul%wouﬁi im <id;@collectlon process; get a

first-hand experience of co \m qu nnaire, O§ tion.
X 17
4 2 <Q
The purpose of pi tudy |s| :ﬁm: theéwstlonnalre so as to ensure that the
respondents wo dh Ina

mg the questions and researchers would

have no dIEEI in recor g" daéj%ssentlally, therefore, the process allows
s 0

researc tablish r resp&\dents understand the questions and instructions,
and er the meaning of @ﬁons is the same for all respondents (Kelley et al,
ereby increasing the reliabilitly and validity of the instrument. This means that

| study increases the strength of the questionnaire, protect it from any mistakes and

Ip the researcher to obtain correct data.
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Enough copies of both versions of the questionnaire (English and Arabic) were
distributed to the participants. The questionnaire was completed by twenty teach

were teaching in schools in the region. The researcher conducted the proce@oting
the questionnaire among these teachers. The researcher explained to chers the

nature of the research and the purpose of the pilot study and encouragedthem to answer

the questions. : V
In the present study, the researcher examined instrume liabi 'ty\&@ilot study

@
£ signific e'(a_\%}OYZ)S).

onsist\&n S in@gated use
errne\of stiono@'saesign, high

reliability means that something mea today shoul ct t@me measurement

by means of Cronbach’s Alpha test at the 0.05 |

Reliability refers to an instrument’s ability to p

(Golafshani, 2003). Gray (2005) observesw

when measured on another occa asterb \Sm$ @(2004; 135) defines

N,

reliability as “a matter of stabili%\ce, i?a qu 1¢3nne<1"Q iS consistent and stable, it

is said to be reliable. The mai mngsl/ e iabiliggé the pilot study are presented
in Table 3.4, which d%:hat thefvalu (‘)‘fl C@bach’s Alpha coefficient for the
4

entire instrument ¢ INQed uiﬁe S, n@ instrument questions, is 0.87. This
means that the @nsﬂ 'abilitygs/ high. The generally agreed upon lower
limit for Cr %s alpha c‘oe ci&mtE}O. 0 (Nunnaly, 1978). However, Hinton et al.
(2004) stiggested fout cat ?ies oé\eliability based on values of Cronbach’s alpha

coefficient: excellent reliabi}i\q}(z 0.90), high reliability (0.70-0.90), moderate

\y (0.50-0.70), and low reliability (< 0.50). The same applies to the ‘Views’ and

r;E
0 iculties’ dimensions of the research tool, which both were high Table 3.5.
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TABLE 3.5: Instrument Reliability Analysis: Reliability Statistics

Variable/ Dimension Cronbach's Alpha
Overall Instrument 0.87

The ‘Views’ Items 0.86

The ‘Differences’ Items 0.84

It is also reported (Peat et al, 2002:123) that a pilot stu wRenhance the internal

l

validity of a questionnaire if the researcher:

O \T
| O
The researcher noticed that a small number of q S neeﬁe mo. |f|cat1Qn so they

could be better understood. Also, the researche otice ost of h?partlmpants
need more time to answer the questio | to p jde ore reliable information.
In the same time, the researcher tlced e r m&guous questions and
changed them to simple questlons ecke d th ;T) @lons are answered. Re-
words or re-scales any questlo h are eremQéxpected Shortens, revises

and, if possible, pllots eat et

%

, (2 2,12% rom the pilot study, it became

clear that most of he qu |on eat" Q.J fid the respondents felt confident in

answering them&r sea Ler orde@me sentences. Also, the researcher

N
explained the th ot!%e?&f ('{udy and added them to the cover page and
O
added m r nt eyl olgémam data collection stage.
"
N

S

|I0t study (Interview)
t e current study, the aims of the interview’s pilot study was to get a first-hand

erlence of conducting interviews and modify the research questions based on the
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results of the pilot stage. The research design was aimed to interview teachers who have
experience teaching CLT in Libyan preparatory school. Therefore, the two partwws
of the pilot study were taken from almost the same target population mte%\r the
main study. The pilot study gave the researcher the opportunity to t interview
schedules, which resulted in the modification of some questions base the responses

of the participants. These participants helped the research% e the interview
in tud

questions that need more explanation further during the In the revised

D

interview schedules, the researcher also included additi MS that sh
L ]

used to focus on and guide the interviewing pro%exam e, t’re_\ﬁh}mai

CLT activities that teachers implement in teac ' 4 \‘r

T
From the pilot study, the researcher that% @«e to conduct the
interview would be 45 minutes to nterV|e ?ry ﬁ}rpant, it means 1 and
half hour. The researcher then h S|depthe u ofstr((/ es and prompts to ensure
that the participants did no e iate fro (# of Q}questlons and start speaking
about irrelevant subjec%r the al Iz’l:ed mé. 0’

Also, the interv@ed t
and sort out rﬁ@’mlc probl

dlﬁlcu|§ ciated }ransc@on These difficulties were connected to the

qua@

researcher noticed that although not all Libyan teachers are proficient in

6 ing English, these experienced teachers have the ability to speak and discuss in

>S5

her t&’able to test the quality of the recordings

sﬁwt‘;he audio recorder. The researcher realized the

clarity of the recor eﬂ;ﬂaterlal the time needed to transcribe each interview.
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English in a good way. The pilot study results encourage the researcher to conduct the

g
O

The current study utilized the triangulation methodology, which refefs to the use of

interview in English language.

3.7 Triangulation

multiple data-gathering techniques in answering the researchw questions. The
SZ

triangulation method helps to improve the validity of stu ts, ard further helps

investigators to afford better explanation of the acCrued result h, 2005).
"X
O’Donoghue and Punch (2003, p.78), on the other argued that ri:]n@on is

basically a “method of cross-checking data UI% es toyarch for
9

regularities in the research data”. The triangulati terrm\suit the CL@Q study due to

the fact that three different tools Werwaed, name esti@%ires, observation

and interviews. ‘%(0 0>\ZY §

Many researchers (Punch,%avl ed \that ‘é@gulation’ involves research
strategy combinations ook into th sar‘naéearch problems through various
4 $ &
methods, thus, Sﬁﬁﬁng tr \hdl of onclusions that were reached. The
latiom is t

purpose of tria IS

which is kn ojtake

known % ixed ffi

%}w (2005) had noted that the approach of mixed methods in social sciences studies
IS

irly new, that it requires the collection, analysis, and combination of qualitative and
uantitative data all from a single study, thus allowing for data triangulation.
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Furthermore, the mixed method application is believed to beat the weaknesses from a
single approach (Polit and Beck, 2004) as there are very little possibilities for CW!QO

doubt the results when a hypothesis or proposal is backed up by conclusi ched

The three research instruments employed for data collection in tu; werr guestionnaire,

observation and interview. ‘\d
X

)
ive Thstrumefit_" \)Y*

Quantitative and Qualitat v
&- Q\ \\ S_

Survey Questionnaire %a)on ~ C§Q(erview
ey NV)&
. D A
Table 3.6 Qua%e andl Qu ive ument

X~ S
3.8.1 Survey Questioninai ( 0
4 2
In answering these #gsearc Qlt \(ms* ee Qf_;‘a\;ed questionnaires were developed

!
¢
two studies a%a le for th ufenbs%dy because the former is widely utilized in

N :
studies i %teagl Vs’};'liefs O@‘the understanding of the concept of CLT while

Ozeyik (2010) and Altaieb’s 3) study are extensively utilized in the works
Q@ &

i sMeg the difficulties encountered by teachers in the use of CLT in the classroom

from various data types.

3.8 Instruments

also based on the studies b

enwironment. The questionnaires in this study comprised three sections. The second

ction of the questionnaires comprised questions related to the views of the teachers
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on communicative language teaching (CLT) techniques for teaching reading

comprehension. Specifically, the first 35 questions in the questionnaires are rew

the first research question. The third section of the questionnaire, which c%\d 27

items are related to the second research question. As mentioned earlid'*t of these

items were developed based on previous works such as Altatib (201Whab (2011);

Ozevick (2010); and Al-mogani (2003). A complete Iayou&ém;,questionnaire is
l

provided in Appendix (2).

A survey can be regarded as “a method of getting info ion on gertaj se’e@oplcs

from a number of people — usually a large nu = llafe , p- %& On the

ions on{p ece of paper

theOl ws, attitudes, or

other hand, a questionnaire comprises a nu er Ilstei\ qu

that require a response by a target g ) bid to ¢

beliefs concerning a subject matter. Wer wor \NYa @mmlstered interview"

(Smith, 1991, p. 249), in whlch%ry st&eme are Eﬁted from respondents as
a contribution towards the menl esearch @ In the current study, the

written survey questio% re designed c:& Lib@ﬂ EFL teachers in the preparatory
v

schools, &\ O (EQ%(J

!
Here, the de qu tlonn re; WEJ dministered to the respondents in order to
ascertal blends .as ‘ylted v&ﬁ the EFL teachers’ implementation of CLT in
rea ssuch, the quantltat\ ctlon of the questionnaire seeks to identify the views

ofsthe achers in the communicative language approach. The researcher decided to

6 oy the questionnaire method for data collection because this technique has the
a

pacity to provide relevant information about the views of Libyan teachers about CLT,
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including the difficulties they encounter in the application of the CLT procedure in

teaching reading comprehension. Yv

A significant merit of the survey method is that it is easy to administe#&at various
subjects are allowed to be simultaneously contacted and subjects that are in distant
locations can be reached. Moreover, the questionnaire meth Ms the quick and
cost effective collection of a large chunk of data across a | ample iize (Krathwohl,
1998) especially for research works involving the tificatiormof Snomena.
the variou @m&ﬁé by

an f th
\ ersg@e 0 e

teachers. Here, the use of questionnaires inw ent was j@her reinforced

by the use of face-to-face interviews. walonnalres
questions as mentioned in section le'ﬁhapter \T

Consequently, the aim of the current study was to ide

English teachers in the Libyan preparatory s

The other issue was pertaining to usI imple Ia@e to design the questionnaire

items as it required co i0"Pby non-hativ Iaﬁgu@ teachers (Akal; 2005). The first
4 ¢ &
\sh dem

section included q azb\ns rela]e
'@&

such as age, ¢ e

N ]2
oy

Theﬁd part of the ques@éire or section B was to answer the first research

\. A questionnaire that was self-constructed was specifically created to study the

o8}
=
w

I
ers' views of the implementation of CLT in teaching reading comprehension. The

G
atements were constructed to describe the features of CLT and reading
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comprehension. The statements of the questions in the questionnaire were related to
teachers' views of the principles of CLT and its implementation, teachers' roles, W
through text and meaning, teachers’ knowledge and experience to t@ding
comprehension, students’ attitude in reading and students’ mary and
pronunciation. These statements were mainly outlined to persuawwe' teachers to
review their true experience so that their views on integrati Mo teach reading
n?;n ified.
NY.

Y'
cond resea olje&ﬁa’. The
he% ped{&)rding to

i @oncerns are

comprehension compared to the old instructional methods

The third part or section C was developed to answer

questionnaire was adapted from Ozsevik (201

Libyan context. Thirty-three difficulties pertaining'to t T fiel

1) issues concerning teachers, 2) stu\a curriculu

socio- cultural context and 6) CLT i The pro\nsvs

) ec@ ional system, 5)
)@e obtained from other

N,
literature. For instance, Burnab n (1989, p.:219) h a@ntloned in their study—

that was carried out on 24 lis ej Ch|\§ —that many of the limitations

on applying the comt%% e langudage thﬂb\&rere in relation to “class size,
g %
traditional teachin %)ds, alil \urces an ipment”.
}\ &

!
The data ob | |a th quest nrﬁlr@efltted the study in terms of recognizing the

teacher% andipg.of the,CLT-principles, their roles as English language teachers,
th

the

U

eir knowledge {(@éxperience to teach reading comprehension, and also

iculties they face to implement CLT in reading comprehension. In order to

ider all the limitations associated with the teachers’ answers to the statements
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given, all the issues brought up in these sections (in the questionnaire) were closely

g
3

The main purpose of classroom observation was to investigate how CL¥#s implemented

looked into in the interview sessions.
3.8.2 Observation

by English teachers in teaching reading comprehension. It pr. VMmore complete
description of how CLT approach is actually imple m the classroom.
Observation enables the researcher to focus on a limite ber sWshaviours
(Jackson, 2006). The qualitative aspect of the curr udy is ba 0'1 @Toom

observations as the data collection instrument,v?m im@ : ngthsjmalitative
agreeme

data collected through the survey. This is nﬁm tudie%fge literature,
a

I te@?‘que for attaining
objective and accurate informatior@%t the ac\biegof gachers in the classroom

N
compared to interviews and qu%res (ﬁay, ). ((:')
R
N

In the observation te%zlo i
participants in thi@)nnairf -
6-10 years teaching “experi

!

¢

selection of ES up was due tife fact that its members have passed a good amount
e lse o

which argued that classroom observ IS )1e fund

/

NN
of time j fCLT | }heir w&of teaching and gained the required familiarity

Y-v
and gﬁtise in the subject m@T his is in agreement with the argument put forward

b%\n (1990) who reported that qualitative inquiries generally utilize a small sample
iz&y which is selected purposefully; and usually comprises highly knowledgeable and

formative members about the subject matter (Gay and Airasian, 2003; Patton, 1990).
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Prior to observing the classes, the researcher first met the concerned teachers
individually in order to agree and know the time that uses for teach reading. O i

is agreed, the researcher attended the reading class in order to observe@rious
activities conducts during this period. Here, each participant’s class wa ved twice
(double period lesson) to gain in-depth information. The observed time$or every teacher
was about 1 hour and 30 minutes; thus, resulting in a total of a UMUI’S observation
time for the whole sample size. While carrying out the o tiens in the classroom,
the researcher recorded everything in a notebook. The fi otes helped.t r‘esearcher

, 9
to preserve the data about every observed lesson and happened hdc&@om.
4

\ g
docu@nation of what

he/she observed or developed from au ecording tha ma@y site. Field notes

provided the researcher with the eve@sachers' \iﬂ$e q@oom, their knowledge
N,

about CLT reading activities,%fficﬁies in the i(:'émentation of CLT and

checked every step the hts 1 su ientl$AField notes of non-verbal

communication often % ne of p
’ &
more than words (Dhillon, 20} \73 : A&.Saldana (2011) stated that ' Writing
descriptively better assures ' are@bmenting social actions, reactions and
¢
interaction i &@wer y ma erfor,da analysis".
1)) S
& I
3.8.“&‘view c.'}/
\

Interview is an essential method of qualitative data collection that can efficiently be employed

6 plore and describe educational complications and practices. The three types of interviews

Saldana (2011) explained that field notes ara@ he

e known as structured, semi-structured and unstructured (Bell, 2005; Berg, 2009). Berg (2009,
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p.101-104) clarified that the major distinction between the types of interview is in relation to
“the rigidity with regard to presentational structure” and identified the absence

agreement on the best method of conducting the interviews. Berg discussed that t my
and the agreement depend on the presentational structure of the mterwew_& uctured

interviews are widely used in educational research. They are described to U?Qvay between

‘Z'

The interview schedule was specifically designed to in te'mor d gain in-depth

information on the teachers’ understanding of these §sues orgover, aﬂp\?ﬂate

the completely structured and completely unstructured interview.

technique for analysing the teachers’ replies to th en statements was by su ortlng

them with some quotes that are selected from tRmte N e ex a@fon for the
purpose of the interview that would requife hts he meaning of

the replies provided by the part|C|pants in his/her-questi ire_\{ also given.

prgﬁé}—that should be considered

N
@ably be conducted. According

to Patton (2002), the numbegof intervi on?j(l{-cfed in a study does not adhere to any

specific rules wh t im ofl the study a e time and resources available to the

One of the main conmderatmr\ e inte

is the number of mterwfwsWn po’sml

-a

researcher ar he erminants e e size in qualitative research. Thus, it is

crucial th che u I ﬁoperly as transcription is a tedious process

(espeil en audlo cor&n%w'e involved), and there will be a point at which no

m ne information can be}cl;?amed even by interviewing other people. Moreover,

%ument made by Easterby-Smith et al. (2004) is that the interviewer should make

N
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notes immediately post-interview; thus, lengthening the total time needed to allocate for

each interview. Yv

A semi-structured interview involves designing a set of key questions t ed during
each interview (see appendix 6). Nevertheless, it is possible for thefrespondents to

answer at some length in their own words. Berg (2009, p.lQ?M:eined that semi-
he

structured interviews allow interviewers to “probe far b nswers to their

prepared standardized questions”. Another advantage his type™ef i ‘rvieWS is
related to the interviewer’s ability to control the @v It isfals os';ib_ks%‘z:the
interviewee to have some freedom for deve?g thﬂ\r\fe ' (le\llx;son and
Birmingham, 2003; Bryman, 2008; Berg, 2% %T

ey

—X

)
c K terview. It involved

N,

asking a series of structured qr%tow ds t rs' oaches or techniques in
&
p of %

teaching reading in Englis %ﬁrs‘ r tg ethods, teachers' perception

and understanding of%lz teaching r (}iﬁg@ﬂe researcher referred to semi-
s &
structured intervie a grou;i -endgquestions and probes to gain in-depth
knowledge into.the phienom er tht}%ﬂy. Merriam (2009) explained that most
u ‘

The interviews were conducted in the ferm of a

-

interviews i ative resea Jr eéa-structured and the interview is guided by
X >
e An m&
L 9

D =

many o d questio p rary for the interviews was created with the
rese uestions as the refe in order to direct the interview (Lawrence, 2014).

\bstions were outlined to gain information for confirmation of the data collected

G he questionnaire and explain those newly emerged issues. The questions used in
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the interview were flexible enough to delve further into the teachers’ ideas and

perceptions (Cohen et al, 2000). Yv

Interviews are utilized to investigate a wide range of research proble projects.
The interview method enables the investigator to have access to in-depth and flexible
information about the subject matter by probing the responde SN ay that may not
be possible by any other method (Lawrence, 2014). The rm ;]art of the study
involved interviews that were conducted after observing, teac rws in thelr

the researchef @ the

onal hist elr%ms about

language learning and classroom practicesiJ he alsooiske uesti Vz(;ated to the

lessons that were observed. The mter@wducted a nd@% observations to

provide answers to the issues that not cIe a ,@\eobservatlon Hence,

interviews were used as a tool vn%able(ﬂhe t rs t@ay their experiences and

views on their practice of ¢ mu atl ete g Kirsti (2015) reported that

interviews enabled in% s to I\Ej Iles ents’ articulation of their own
’ 2

personal perspectlv | %
&

However, te e |-str ture m!grvé\m addressed the themes which had been

respectlve classrooms. Durlng the interview ses

participants about their learning experiences,

|dent|f| of the qu Pns ha&een improvised as appropriate to the discourse
bet@e researcher and th @ﬁmpant thus, further probing had taken place where

n y (Hartas, 2010). For the interviews, ten participants were interviewed two

Q with an average of one and a half hours allocated and audio taped. These teachers
e

re interviewed based on their experiences in teaching and learning, which were
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identified through the collected data from the questionnaires. The researcher tried to
take the appropriate time for every teacher; some teachers were interviewed in th

time and others after they finished their classes. It was evident that th@lews
conducted with the same participants who responded to the question . and their
performance provided the opportunity to discover, clarify and resol\Whodological
and ethical dilemmas (Shari, 2012). In the construction of the i tm, the researcher
had asked the participants about the questions whi Yn('t clear in the
questionnaires. In addition, the interviews helped to verify, the teachers' eonses on
the questionnaire. J _\‘-}

b4 \)‘?‘

There were 30 questions included in the intefwiew (See ap?m\,G). Iu@;ﬁg questions
asked to generate spontaneous and r %%Biptions 0 chi@ding in English

language classrooms and issues rela@sit. It wo $et r40 mention that although
N,
@f the interview format, it

the questions from the questionnai idedfhe compositi

&
is expected that during the éﬁrinlev ati gth@estions, other questions arise
Such an expectation, %n; #‘ (ZS@ is characteristic of qualitative
&
a gzﬁwd. Generally, researchers record the

methodology and sefwes to enrlc
eir 'Er-%vﬁewees whenever needed. The interview

interviews to aIIKt to Ii
i ‘

!
itself was p on a tape c&d@e use of audio tape was to ensure the data

\ - - - -
would Qe/ st. The r Prcher@s also aware that it is difficult to take down
“M hat th dents said and ber th
ever, on what the respon said and remember them.
N

to

L
'3
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3.9 Ethical consideration

Before collecting the data, the researcher considered the ethical issues in data co
suggested by Creswell (2008). Generally, any attempt by a researcher t@tand
what others are doing or saying and transforming that knowledge iﬂl&blic from
involves moral- political commitments (Allmark 2000). This is becaRr.n'aking public
what is said or observed may cause risk harm on the individ aM and actions to
explain events. Thus, these were the ethical consideratio mlines followed to
ensure that participants did not face any risk of harm, detfiment of unreas Ele stress.
This ethical guideline also adhered to include providingsnformed co nt' t@vr:t to

anonymity and non-identifiability. With re th(ﬂs\tﬁ i beg@with the
ctices, a

identification of some guidelines for ethical n? themkey is ikely to arise

the @ose of the study,

refrained from descriptive practice,emsd the @)articipam, including

N,
the researcher role, be respectf esea?ch site; necipz;nc%'i?y, used ethical interview
practices, maintained confi hnd r orated w't@articipants. These guidelines

are veryimportantintw . :uj:l 0
NQalley

The institution of this'study @hoo@ﬁich served as a site of this study. In this

#
institution, tEe rcher first de'd t@s ure this institution that the researcher would
rm

were reviewed. The researcher infor tﬁe }articipan
in

\ -
not be of any tg’the ol and‘}ue researcher's presence was for conducting the

(%]

tuQresearcher therefor@he letter from her embassy informing that she was
a ﬁht and would like to conduct a study at the schools. She then produced a letter of

G Conduct from the department of the education in Tarhuna and the department of
d

ucation in respective districts informing the school of permission for the conduct of
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the research. Once the permission from the department of education obtained, the

g
3

This section offers detailed explanations about the procedures followedyin collecting the

researcher began her study.
3.10 Data Collection Procedures

data for this study. It presents the way and the tools the data Wngcted.

3.10.1 Questionnaire .\d

oy
As mentioned earlier, survey questionnaires had b@buted th rt'ci&é%S who
ara% S. Qf]?cting the

were all English language teachers in the LibT
data for the questionnaire of this study WW outrin Libya be March and
April 2015; and on average (AppendiNBDthis time

schools after finishing the midter m. Thl\'meYW

her <<Libya returned to
O

@al for enhancing the
N,
teachers’ participation. Teachensy ya a% usualyulessdbusy at this time and return

&
to teach the last part of the textb S.I co dallo@e teachers to fit in times for

-

completing the questio% nd for parti gﬁngb'the interviews. The productivity
4
m Coh

&
of appropriate timinw emplr fet al (2007: 223). Due to the fact that

electronic delivery is net possi

the question:&s)mon the r (ﬁdﬁtjs it had been sent to two schools per day. As

scenario, the researcher had distributed

N
the researcher received the guestionnaires, each participating school had been allocated

a separate file. For example, t@(st school had been labeled as S1, the second school
MO on. This organized way helped the researcher to define the experienced
eaehers (participants) from their schools that they belong. After that these experienced

achers participated in the observation and interview, Distributing the questionnaire
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started immediately after the permission for entering the schools was formally obtained

from the Committee of Education of the region. Yv

A formal meeting was individually held with the head teachers to every ﬁ%lnvolved.
All the head teachers were helpful, supportive and cooperative. In QCh school, full

explanations about the nature and the aims of the study wi eMed to the head

teacher and to one of the teachers who was nominated 'si;' ute' and collect the

questionnaires. Enough copies of both versions of t estiognnai glish and
L 2

Arabic) were left with these volunteers to offer them ordange to_t ei’ c@gues’
rea

d{r‘}aovering

rch. @;ad teachers
atur@‘ﬁe other methods

of data collection (observation and i@siews) w S 0'search and encourage
& \

the teachers who have more te periences from ea ool to participate in the

observation and interview. \ ’ )\

X S
N
4 s %
The follow-up przeﬂ;Kewas Y m iciag_a er twenty days, the questionnaires
which returnedqwere™230 i 'wortiﬁ,«(ZOH) believed that with more effort

¢
researchers %eve gher pJnsQ_r/%’l%softheirquestionnaires. The high response

rate in this study indiCates ? goo@mng and purposive selection of contexts where

it i;&ibe for researchers depend on people they know in administering
&

mnaires can significantly increase the response rate of their participants.

& ieving this high rate could be also related to the researcher’s good relationship with
a

ny of the teachers and headmasters in the region (see 1.1). The great influence of
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‘interpersonal connections’ in Arabic countries was noted by Hutchings et al (2010: 75).
Cohen et al (2007:224) believed that the researcher’s status and prestige cawm

influential factor for persuading the participants to return their questionnai(e%

3.10.1.1 Instrument Reliability Analysis Q

Reliability is evaluation of the degree of consistency between variedwneasurements of

variable of interest (Colesca and Dobrica, 2008). Reliabil Ys.to,an instrument’s
ability to provide consistent results in repeated use ( hani ZMziy (2005)
igbility means that s_@"tzr:ing
t m ured\/&' another

“a n@?;f stability”.
be r@ble. In the present

observes that in terms of questionnaire design, high
measured today should attract the same me

occasion. Easterby- Smith et al. (2004; 135

Hence, if a questionnaire is consistent&éh

study, the researcher examined ins% g@\)f Cronbach’s Alpha

N,
test at the 0.05 level of signifi% @ the researcher used the
most common measure for Q :hcovr hic q‘&ronbach’s alpha. One of the
most common tests is % ’s alpha. T rélia@'in measuring the consistency of
4

'3
all items, both globaky and i% (Graéél%& Saunders et al, 2007). The main
h

findings are pre&te in Ta ich g?loses that the value of Cronbach’ Alpha
¢

!
coefficient f ;®entir instrdmefits @cl?ulated using 62 items, namely, instrument
questior%'hog. 4

Y-v
gengAagreed upon lower I@'r( for Cronbach Alpha coefficient is 0.70 (Nunnly,
\
a

N
ns th%\the overall instrument reliability is high. The
1 “However, Hinton et al. (2004) suggested four cateogries of reliability based on
values of Cronbach’s Alpha coefficient: excellent reliability (> 0.90), high reliability

.70-0.90), moderate reliability (0.50-0.70). and low reliability (< 0.50). The same
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applies to the ‘Views’ and ‘Difficulties’ dimensions of the research tool, which both

were high Table 3.7. T

Variable/ Dimension Cronbach's Alpha
Overall Instrument 0.809
The “Views’ Items 0.759
The *Differences’ Items 0.793

'h

In Table 3.6 the column labeled ‘Cronbach’s Al terminWhange in

instrument reliability upon deletion of the listed ite

individually. 16ag b;cqﬂgrced

that omitting neither instrument reliability. Taking“this int(}a oupt, thevgesearcher

jon of neither i NS
concludes that deletion of neither instrument Sitem to @oronounced
improvement or drop in instrument relia N
instrument item results in pronou mg 'nsTl r,l\ eliability. This result
supports a high reliability of the re innrl;n%nd c@Yms suitability of all its

“ &
items to this study. Y\- IA} \AQ/

In this section, th@her erecgthe we@v she collected the data. As mentioned
o .. O _ _
in Section 3.4% of fe dat jbectl&'pprocedures is classroom observation. From

the begizg'ﬂ're s}u D)& r seg@er obtained permission from the school and the
4

local educational authority to obqe:,xl.e the classrooms. It was the school Principal who

t carbe_noticed that omitting neither

a he teachers on the researcher’s behalf to allow her to observe their classrooms

Ing the reading lessons only. As mentioned in Section 3.3, before conducting the real
Oservation, the researcher intended to observe 10 teachers. The observation took
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around 15 days and every teacher was observed two times. The schedule of observation

covered ten teachers for twenty observations. The participants where those W}Tve

10 years experience teaching English at preparatory schools. (ﬁ\

Number.of.tteachers Date

T1.

16™ April 2015

First year: 1/2

19" April 2015

Second year: 2/2

T2.

20™ April 2015

Third year: 3/3

20™ April 2015

See. year: 2/2

T3.

21™ April 2015

21™ April 2015

t year :3/1

T4.

22™ April 2015

22™ April 2015

ond yeAb2/1

T5.

23™ April 2015

23™ April 2015

i year :3/1
Third year: 3/2

T6.

26™ April 2015

econd year:2/1

26™ April 2015

= ond year:2/4

27™ April 2015

“First year: 1/1

T7.

28™ April 2015

¥ First year:1/4

Second year: 2/2
Second year 2/1
Third year :3/2
Third year :3/1
First year: 1/1
First year :1/4

T8.

T9.

In each observed less searchw theJurces to collect the data; audio
recording device, quues ered |6_phe field notes. During the observed
&m o

classes, as a % th earcher always sat at the back of the
classroom aft%ma suret t the @(?) recording device was in place and running.
The bes I ce¥for audia e |ng d@e was in front of the class on the teacher's table,
SO tt&te chers' voice and d(%\dssmn would be clear. The researcher’s involvement
|ted to physical presence and writing notes. During the observation, the

rcher tried to keep her attention reasonably distributed between the participants’

ehavior, knowledge, teaching reading activity, and the general context of the
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classroom. This was because one of the aims of this study was to investigate teacher'

implementation of CLT and their views and knowledge of implementing trwﬁ

activities to teach reading comprehension. (q\

In addition to the audio recording of classroom activities, the class Qm observation
data included guided questions that helped the researcher to gain in epth knowledge
about the methods that every teacher used in teaching read nzhow they implement

CLT reading activities in the classroom.

\
{\ ke
3.10.3 Interview \Y

This section offered how the interview Iecte? |ssu |byan as a

conservative country influenced the wa‘ selectin |nt sample in this

study. It was not possible for the re ert oin Yhe ,Ke eachers individually.
N

The majority of the teachers wh%«pate in thessurve stlonnaire were females

(77.3%) therefore applym b|I |ng d was not possible. Group

interview was not an % r the sear: h f would not lead to identify the

variations in the te concr thi oach Cohen et al (2007) considered
‘group think’ a up 1 eW because it “discouraging individuals
who hold a i fro SJeat_/‘?OUt in front of the other group members”

e cun:é\ study, 10 teachers had been interviewed; each

t% ualing to one hour for every teacher. They involved a list of open-ended
ti

ons addressing the various issues related to CLT, and the use of it in EFL Libyan
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contexts. Moreover, it was noted that some further questions might emerge in the course
of the interview depending on the interviewee’s responses to the interview quesv.'
Also, the participants were free to speak their minds and add any relevant @tion.
Similarly, they were ensured that they had all the rights not to answerﬂ%testion(s)
that they felt uncomfortable with most questions focused on teacmerceptions,

views and difficulties from their experiences implementing Lwtices, or not, in
ez to

EFL teaching contexts. There was an interest from many [iarticipate in the

interview but this was not possible due to considerati of ti eWbility and

arrangement. é ' _\Q}T
s \,Y“

The interviews enabled the researcher to w;eptb\in atlorg@x; items that
have no clear-cut answers from the quNaes More

explicit answer and helped to v the fi $‘ro ,{ﬁb questionnaires and

observation. In addition, these %’ kn&rvled and <@.g?&?rlences of this approach

would enable them to explai WS a its appropriateness for TEFL

S'[If,
in Libyan preparatory % uj}' 0’
&

| 3

The language co rmgd%é’ proposed interviews was a matter of

!
con3|derat|oE%we re earch T‘hece/s archer's personal experience revealed that

e noté\ent speakers of English, so the teacher asked to

int provided more

most E
reV| e questlons briefly @Ye the interview. Based on such understanding, it

lear to the interviewees that English would be used in the interviews depending
n'their personal choice. Accordingly, complete understanding between the researcher

nd the participants were ensured and the participants could express themselves fully.
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As Materud et al (2015) state typically qualitative in-depth interviews are muc

like conversations than formal events with predetermined response cat@This
means that the conversation way during the meeting must be simple sy to the
participants, so they feel confident enough to conduct their interviewY'

Q)

The researcher sat in front of the teacher and made sure th %io |'ecording device

was in place and running. The best place for audio recofding deyic ‘the same
table between (in the middle) the researcher and the t .tisaco or' p@e for
researches to record their interviews as this of op ortun r Iis@ﬁg to the
interviewees’ utterances many times. In add@ the«z\udl cordi e researcher
had guided questions that helped researcher to ird%pth knowledge.

Furthermore, the interview data con@sented a \cp%d n the questionnaire data

N,
as it enabled the researcher to @-u qnfor 'on.(f?mterview took about 15
days. The schedule of intervj \Dv %h]:s @No times interviewed, totally

twenty interviews. %\%j uj"l $
|

O

Careful attentio@ive \\Qterv@éthical issues which were suggested by
Cohen et @QZ)_ .
herself% ervief

Y.

to Mhe researcher was k ) in order to establish an atmosphere of trust and
g

a%\uce with her. Then, the interviewee was reminded with the nature and the aims
e

study and was reassured that the data she would provide would be anonymous

nd would be dealt with confidentially. All of interviewees were reminded with their
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right to withdraw or stop the interview at any time (Berg, 2009). The interviewees were

¥

er had to

asked about their permission to record the interviews.

Only eight of ten teachers permitted recording their interviews. The r

wait until their fathers of these two female teachers to get their permissign for recording

the interviews of their daughters. The female teachers’ disap r(m recording their
X

interviews was related to social considerations (Metc , '2008). All the

interviews started with some demographic questions

ions, place o

9 to 9:30 am

11 to 11:30 am

X

.

Dﬁ# Wms

10 to 10:30am

12 to 12:30 pm

n A
20 2015
2

11 to 11:30 am

1 to 1:30 am

T

9:30 to 10 am

11 to 11:30 am

7

"5'.1& May 2015

10 to 10:30 am

12 t012:30 am

9 to 9:30 am

12 to 12:30 pm

N
X\\ 26" May 2015
y

28" May 2015

10 to 10 :30 am

12 to 12:30 pm

15t June 2015

10 to 10:30 am

12 to 12:30 am

9st June 2015

11 to 11:30 am

12:30 to 1 pm

14™ June 2015

9 to 9:30 am

12 to 12:30 pm
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3.11 Data Analysis

Data analysis is defined by Cohen et al. (2007, p. 475) as the “reduction of
amounts of written data to manageable and comprehensible proportions’. data
presented in this section were gathered through survey questionnaires cmed by 230
Libyan EFL teachers, as well as observations and semi-structured inte‘%Ws conducted

“presenting all the relevant data from various data streams S, observations,

on 10 teachers for two times from this cohort. Cohen et al. (20Q E:NE ) suggested that
leV'

t

and questionnaires in order to provide a collective ans 0 thejresearch questions”.

"X
They described this approach as “very useful” fo enting| an g}n&ﬁl} data
because it “returns the reader to the driving ¢ f the fe 4 (2(@: p. 468).
This mixed approach enables readers to analyse c S bet@:ﬁhe research
questions and the data (Jang et al, 200\)
et Lo

Based on the definition by Bu , da amalysé?earch to “find meanings

\ &

from the data and a process b hic] mnvestig tq%:an interpret the data”. The

quantitative technique c statistical data! W@h provides a suitable foundation

4 2 &

for an in-depth anwensc(‘ \QQ ). S%&;Lflcally, the quantitative data retrieved

from the questw a 'sing é&*"&tatistical Package for Social Science

(SPSS) soft &)wd analyze T{e @Laf‘ltative data will be analyzed by thematic
| é’ N

analysn% b 4 f é\

AN >

&

\

\ta collection, the qualitatitive and quantitative data needed to be put into a

ormat that would be easier for analysis (Litchtman 2006: 166). The presentation of the

ata based on themes generated with reference to the research questions. This requires
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organsing the data from the questionnaire, organizing field notes from the observation
and transcribing the interviews verbatim. Then, the next step was reading the tra

and listening to the tapes several times which was helpful to be familiar v@data

Once the analysis of each tools was finished, their views about CLT do they
deal with the problems that they face in teaching reading through WDurlng this
process the researcher started to write general ideas in the ch as teachers’

views, difficulties that the teachers' face and classroom act

3.11.1 Quantitative data analysis

As mentioned in section 3.6.1 the quantitative t

in the's as q%‘?lonnalre.
T

The data from the questionnaire analyz and Anova

analysis. \: ,

/?r

Descriptive data analysis w. hto

3.11.1.1 Descriptive Analysis ‘%
_ﬁ{z

concerning the respon% h iteml Medn sc nd standard deviation had been

utilized to attain t Nﬁcripti\ie

overall picture of the teachersi\vi

to teach rea

c
i)
-!:3--
(I
NJ-_"
=3
- s
D
Sy
E rF___J
(o
o
.
>
@
=3
~—+
0
QO
o
=
<
D
o
=
QD
w
D
~—+
%
@D
~—+
=0
D
(@)
[
=
=
@D
>
~—+
w
~—
[
S
<

(230 participants), it can be useful to represent the entire data set with a single value
Vv ¢
that describes the "middle” or "average" value of the entire set. In statistics, that single
Qi ™~
value is called the central tendency and mean, median and mode are all ways to describe

\; o find the mean, add up the values in the data set and then divide by the number of

\/alues that you added.
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3.11.1.2 Anova Analysis

The Anova analysis had been utilized in the current study to determine the dlffTS
on the difficulties faced by the participants in applying CLT in teaching rea N
different groups. Analysis of variance (ANOVA) is a statistical ﬂébgd to test
differences between two or more variances. The reason for doing WVA was to
see if there is any significance difference between groups on so Mle That means,
this research studies the difficulties that may be expect %

ng 'communicative

approach in teaching reading. The variables here are t ache twunicative

language teaching and reading comprehension. ¢ ' _{-)
<
3.11.2 The Qualitative Data Analysis 0\ %T
The data from these instruments ca@ in order gn@ntly improve the
?ar

findings of the current study, sm enable include issues and

concerns which may be d|ff|c eto aptur er\lee The researcher's

job in data analysis of the o,qierv fon I/ 0 Make ?§ of the data obtained through
{ )

observing what the par (teache
4

didin 'thublfe situation in the classroom and

: Eresearcher coded the data to look for similarities and differences in the

servations, combining existing codes and sub- codes into categories or adding new
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codes using different colors to distinguish among the similar categories to accommodate
for new pieces of information until all the data is used completely. For this study,w
codes were grouped in categories from which concepts or themes could ba@m and
discussed in relation to the research questions. The organized data searcher’
time and helped the research to explain the finding in the correct W&)Y'

3.11.3The analysis of the observation. z '

Classroom observation enabled the researcher to notice ctual itw applying
L ]

the activities of CLT in teaching reading comprehensien by Liby te'ac_h\é-k The

observation was to identify the activities in itsi\nfp atio@;/ Libyan

st tab@x; analysis of

t@ng methodology,

teachers in teaching reading comprehensiow in

the observation was classified into th atea)ries, clas

the CLT activities and its implemen%in te%%i : @teachers' knowledge.

3.11.4 The analysis of the Q:m L
The interviews were f%\ ribed. After
the inte[
S. T
#

F &
to make sense of the data obtained through

job in data analysi \

interviewing the,teac ativecﬂ-%d of this study were analyzed manually.

!
Thematic aei%was ppli td idé:t"r?y main themes (Ezzy, 2002). First, the
anscr

researc}% ibed' the Picip \responses to the interview questions. Then the

reseﬁstarted the coding Q@dding and rereading the interviewees' scripts to form

‘@understanding of the data. Then, key phrases that reflected the participants’
S

and perceptions about the implementation process, the activities and the

I
qmulties were labeled and marked. The researcher codes the data based on shared
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meaning, look for similarities and differences in the interview. Next, these codes
rearranged into categories to better understand the data. After that, recurr?ﬂd
consistent ideas identified and categorized based on meaning and rela% the

research questions as discussed in chapter four and chapter five. *
ital cr trirngulation to be
ixe mWables the
L ]
Yv

gathering of a more reliable and valid data. The cur tudy consi dlas_{»&ing a

3.12 Reliability and validity

To emphasize the reliability and validity of the study, it i

carried out. Golafshani (2003) reported that the use o

valid participant base, in that the participants h itable know abougﬁ) subject

istency of Jg:;ta, which is
validated by the fact that the data com&ﬁ)&rious SO (A@Smfa, 2014). In the

current study, data validity ensure @Hected from different

matter. Reliability, on the other hand, focuw ec

The questionnaire was% itative and quantitative) from a
considerably large in concern of the observation was to
understand the% entation of the CLT activities in the
cIassroom@ i the interviews in which the researcher and

the par% c i onales of those situations or behavior. Such

obsw&ns yield opportunities:ga' the researcher to generate questions related to that

N
@ situation or behavior.
:T emi-structured interviews (qualitative) were useful for confirming and elaborating

e ideas and information obtained from the questionnaires and observation. As both
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instruments were employed for eliciting data related to teachers’ conceptions and

practices of the CLT, it was useful to follow a mixed approach for analyzing bowp!s

of data. C}
3.13 Conclusion Q

In this chapter, the researcher described the methodological m by providing a
ctien a

detailed description of the overall design, methods of data their rationale
e

and the processes of administration, sampling, r ch instr construct

X
measurement of data analysis approach and the ra es of thes r<jcci§% The
aa

following chapter will present the results of th ased of n@s.is run.

S Q &
NN



