CHAPTER THREE

RESEARCH METHODOLOGY \?
3.1 Introduction : (-)

This chapter describes the methodological procedures used to ans the research

questions of this study. The following subjects are discussed n\th/ chapter: research

design, research participant selection and sampling, instru on, the validity and
reliability of the instruments, data collection procedures, a ar‘@?/pocedures.
3.2 Research Design ¢
g I \Y'
This study employed a mixed methods research d : Rese‘a'lrc ers have Yﬂg?reedom to

(fer, oweveu?(esearchers are

expected to state the reasons of choosi@}!arti

Furthermore, the selected methodoloz must’be.consis ith the purpose of the study
&

and match the problem of the study ° elegtion of; res@ approach is also based on

]
the nature of the research prob or i[sm'ﬂgadd&(s,ed, the researchers’ personal

hon r other methods.

| N
experiences, and the a 1encg for the study” swell, 2014; 31). Furthermore,
= g’ £ . .
researchers should conqd<| te[ \ot\ Ian(g@j‘ﬁe benefits of the method against the
increased resource@ills 1 “Ju%:/&dcause you can collect both numerical and
!
¢
narrative data i %’m toa single rese r‘ER problem, this does not mean that you should
N
undertake adnixed"meth® W(Hﬁa@mb&Hickman, 2015).

N
Maw ies conducted on b:?ental involvement have used single method research

esign™For instance, studies that focused on the effects of parent involvement on children’s
ement used quantitative research design, while studies that examined the practices

of parents and schools in building positive partnerships used qualitative design (Jordan et
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al., 2001). Moreover, Fan and Chen (1999), based on the analysis they made on the

literature of parent involvement, they found that most proportion of th*Rature is

qualitative. (‘)
Recognizing that all methods have limitation and depending one data source is

insufficient, a mixed method design is useful to diminish and to ch the weaknesses

and the limitations of single research approach and to deve prer understanding of

the research problem or questions (Creswell, 2014). Sami alKi (2Q16) argues that mixed

methods is suitable to any research project as using mixed methods pro e's a'gf;g?fer depth

breadth information which is not possible to obta using Sin lar ap;pnroach (Sami
Y/

arche ed to use mixed

O

Furthermore, the nature of this study requires t (? b r@antitative and qualitative
u

N

research methods. Nderu (2005) u%‘d a &t dyi nit{(} ates about the involvement

of Somali parents in their ckﬁ \Sffen e ﬁ{; gil%ved that interview is the best

method for collecting dat% argin ‘i;%‘gbgu:/&ms who often feel that their voices

are not heard. It is the Mhers ’|be i at theérﬂe description applies to the participants

of this study and 'rﬂn{%c ses, a]rtici@s in Somalia might be more marginalized.
t'@ P o

On top of tha@' ual interuiew is K(au'itable method to examine sensitive topics such

as the par oIverr{aW‘Zfr insé?e, parents may not want to share in a focus group
)

interviK ir lack of involve:\:gnt in their children’s education. Hence, individual

inuéNas used to collect data for the qualitative part of this study (Nderu, 2005).

@ides the qualitative data, this study also requires the use of quantitative method to

Almalki, 2016). According to Hlacomb and )—@ (

£

methods design to address complex iss @arch

investigate the perceptions of parents and teachers about schools’ partnership practices for
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parental involvement. Moreover, this design was used to determine the relationship
between the level of parental involvement and schools’ partnership practic@ental
involvement. Since this study examines parents’ and teachers’ percepti %out parent
involvement, survey was used to collect data for the quantitative p tof%s study. Fink
(2003) states that quantitative design enables researchers to collectextensive attitudinal and
behavioral data and compare the relationship between vari IeWording to Burton and
Streane (2004, p. 145) “One of the most common met data @ in the social
science is a survey”. Similarly, Patten (2000) clai@surve desi 1’3 ;@)ng)riate to
measure behaviors, beliefs or attitudes of subjects in -expgri en Stf{?

Beside surveys and interviews, there are ather thods\ma colléggan, which could
not be used in this study. One of the\%)ds is end@&external sources of
information that can provide recordﬁﬁarenta igvalvem r)éuch as number of hours
parents spent volunteering at sch danCe at par t%ﬁ@e}r conferences, and number

of hours spent by parents in @chir 0 om@homework. Nevertheless, such

information provider doe% st currently, g‘{@ucaﬁon system of Somalia. This is
because schools thm@estab,is
Somalia in 1991 W\ loC
function. Ob@i
ot

fter t%{ollapse of the central government of
[‘nun@s and lack many important factors to fully
J . o

s anoth smbé_ynethod for collecting data in social science, but
it was no idlered { Fﬂg;e mqh d for assessing parental involvement behaviors.

§ )

Accor% eterson observati()\(;aas many disadvantages “The use of observation comes
withg n set of challenges and limitations. In addition to its associated costs, observation

@W cannot provide a measure of many important parenting behaviors” (Peterson, et

al., 2002, 8).
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Based on these facts, mixed method is one of the most common methods used by
researchers when conducting studies about parental involvement. For i@ Stout
(2009) conducted a study entitled “Comparing Rural Parent and Teach r‘@ectives of
Parental Involvement: A Mixed Methods Study ”. The main aim of hi $as to identify
and compare the different perspectives of parents and teachers @n parental involvement.
Stout used mixed methods to collect and analyze data. Y*

Therefore, this study used two surveys and intervie io to%ata. The first
survey was developed by Epstein and Salinas (1993),and was /givenra tit‘l'eé:ngSchool-

F
Family-Community Partnerships Survey. The sec survey ‘wa alsoxgeveloped by
Y/

rshi rvey.

Epstein and Salinas (1993) and entitled Scho%zarr@\y
Initially, the researcher intended to C@Jantita '

method for validating and generalizi%owem

N
considered insufficient to provide understanding 0‘:.3%:?53“95 and the problems that

r ear@design as it is an easy

g n{@ﬁly guantitative data was

=33

this study addresses. Therefo% stI as con@ in two separate phases. The
researcher started conducti ntitat‘i. #ﬁré@r to the collection and analysis of

the quantitative data. urpo&p qual@'&e part is to explain in more depth the
&/
quantitative significant or non- ant r@ts. The quantitative part of this study was

@
2.9
conducted bef%thv ualitative, part, a@e of the objectives of this study was to identify
the differe wption{ owg‘nts @eachers towards parental involvement, which can
o)
be obtq{ rough quantitative\(éata (surveys). Moreover, the researcher was aiming to
kn reasons of the different ratings (high/low) which can be obtained through

ualitative data (interview). Therefore, the quantitative data was collected firstly to identify

the different ratings of teachers and parents. Then qualitative data was collected to provide
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more explanations and to know why a particular group rated higher than the other group.
Roshan and Rajshree (2009) provided the following example to iIIustrat{Werent
purposes of qualitative and quantitative analysis: c)
A car manufacturer wants to determine which car model yields hi @Ies for the
last three years. Descriptive statistics (Quantitative analysi$sed to show
graphically the sales figures for the different models nd?ﬂrm may decide to
increase production of the model yielding highe : \‘/eve if the car

manufacturer wanted to know why the sales flg&ngher or a ’lcutag{ﬁodel

and the reasons why people prefer to buy this car'model tfe infi rmatrQH gathered

through interviews, surveys and other met ds analy:. (Qualltatlve

analysis). (Roshan & Rajshree, 200@ 6&

This order of conducting mixe ‘des is s @natory sequential mixed
methods design’. According to Creswel (2 4) this dési c?/olves two-phase project in

which researchers collect uawﬂve da’a an aIy data in the first phase and then
I
% SIS

use the quantitative resu ch Q/ UIld the second qualitative phase.

@)
Therefore, the quang@vesul deciges th @e of participants and the questions that

will be asked for e\mallt ive p |gn is preferred by individuals with strong
quantltatlv n r ose'who |II learning qualitative techniques.
s ‘r
. R
321 ‘Epe procedures of the mixed methods for this study

: Is study was conducted in two phases. The following diagram shows the steps

for the two phases.
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Figure 3. 1 Procedures of the mixed methods

» 1. Participants for quantitative data were selected randomly (stratified sampling)

\ A7

* 2. Quantitative data was collected (surveys)

| N\

* 3. The data was analyzed and quantitative results were found

| AV,

* 4. Participants for qualitative data were selected purposively

Wb~ [P

* 5. Qualitative data were collected based on the results of the quantitative data

N:\b =

* 6. Qualitative data were analyzed and qualitative results were found

| .-.,}
3.3 Population Q&
&

The target population for this dy i -tlm%achers and parents of students

studying in primary scho@ls one pfivat oré;anbtlon in Somalia. Full-time teachers
4

were selected in th| as the \d ore (me in the school than part-time teachers
therefore, full t|m eac moreJ ormatlon about the school including the
involvement oﬁelr ;ude s’ parents 1n(_9ucat10n

Prlmar Is We'r gted ause parental involvement in secondary school is
not as in prlmary schoebThls is because the higher the students progress in

ed;@the more challenges their parents have to face in supporting them, particularly

for e with limited education (Abdul Diriye, 2006).
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Moreover, some parents believe that when children are in secondary school they can
support themselves for their education (Klein, 1990). Therefore, exam@ental
involvement in secondary and primary should be separated as different r. &9\ concerns.
The current study, the researcher is interested to investigate par, ;Svolvement in
primary schools and hopefully future studies can focus on qarenfal involvement in

secondary schools in Somalia. ? -

Previously, the researcher was planning to cond stud i!] public schools in
Somalia. In 2013, the government of Somalia, pasticularly the Min té'rq‘rHuman
IS
Development and Public Service, in collaboration wi NICEF, €a upvahan initiative
Y/

called Go-2-School (2013-2016) to provide free education \Te milliéqg?hildren who are

out-of-school. The researcher was inte&g@ stud sc@ls and contacted the
educational officers in Somalia, suctai the %Yf q@'&tion and UNICEF. The

N
researcher received responses fro the Minis of E tion of Somalia, as well as

UNICEF, and they promised t@e tl ormation:@f the schools under this initiative.
Communication with the% rs ar‘g uryg‘gt!iﬁppendix (J). However, before the

researcher even starte Mdata Fo n, th@ﬂ’ole program had collapsed.
With no publ'&%l in ato @/ the researcher decided to select schools
MY,
from one of t@ e eddcation netwdrks in Somalia called Formal Private Educations

Network i:%ia (FF;E .The zé\munication made with the FPEN officers and their
S

o)
responsK ttached in the app*e(ﬁaix. Schools under this private organization are located

in di cities in Somalia. However, it was not safe to move from one city to another as

@ts were still going on in Somalia. Therefore, due to the risk of movement, time

constraint, and limited resources, the researcher selected ten schools from this private
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organization that are located in Mogadishu; the capital city of Somalia. According to report
by the Ministry of Education, Culture and Higher Education-Somali 213 this
organization was established in 1999 to fill the gap in education cause -Kg@collapse of
the Somali state in 1991.

The schools chosen are located Mugadishu, Benadir and t@e following ten
schools; 1. Al-Najah Primary School: is located Mugadi ,?’dlr 2. Ma’alin Jama
Primary School: is located Mugadishu, Benadir. 3. Primary Scheol: is located
Mugadishu, Benadir. 4. Al-Rayan Primary School: isilocated Mugadi u’ B%aggi*r. 5. Al-
Jamhurye Primary School is located Mugadishuédir E} hmed Guqey: is located
Mugadishu, Benadir. 7. Mahamud Harbi: is I% qg\ enagé\?lmaamu Shafie

School: is located Mugadishu, Benadi\pgama I 6’slocated Mugadishu,
Benadir. 10. Suweys Primary School{fis located %ﬂdll’

% ) o
3.4  Sampling and Sample he atl\mﬂﬂart

The total number of teach the Iect c%\s 486 teachers and the number of
sch;a

students in the selected uﬁgﬁ}s To determine the sample size for

teachers, as well as f re S, t res cher ’e%the table which was developed by Krecie

and Morgan (1 et rmini lhle sﬁ-njple size. According to this table the sample
size for a p p b‘gt ee 4 ~(é§’700 is 214. While a population between 20000
participa 000 partlmpants 7 The guidelines are shown in Table 3.1.

DN
\ Table 3. 1 .Krecie and Morgan (1970) sample size guidelines

N S N S N S N S N
3 2800 260 800 162 280 80 100 10 10
341 3000 265 850 165 290 86 110 14 15
3500 269 900 169 300 92 120 19 20
351 4000 274 950 175 320 97 130 24 25
351 4500 278 1000 181 340 103 140 28 30
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N S N S N S N S N
357 5000 285 1100 186 360 108 150 32 35

361 6000 291 1200 191 380 113 160 36

364 7000 297 1300 196 400 118 170 40 \ 5
367 8000 302 1400 201 420 123 180 4 50
368 9000 306 1500 205 440 127 190 55
373 10000 310 1600 210 460 132 200 & 60
375 15000 313 1700 214 480 136 210 56 65
377 20000 317 1800 217 500 140 220 70
379 30000 320 1900 225 550 144 230 63 75
380 40000 322 2000 234 600 148 24N 66 80
381 50000 327 2200 242 650 152 70 85
382 75000 331 2400 248 700 155 2 73 90
384 100000 335 2600 256 750 159 7 1 76 95

Note: “N” is the population size. “S” is the sample size: iean: DQ?N)

Thus, 214 teachers as participants and 377 parentsgwere “Sele¢ted. Sc od‘lKEpder this
| &

private organization vary in the number of teacher%der}ts. ome sch '\I's have more

Y/
students and teachers than others. Stratified samp%g als

Nn as E@Urtional random
Ny

sampling was used to determine the K
technique enables the researcher to jmprove t entativeness of participants by
& N RS

o

S fr@‘@ each school. This

selecting more participants from the s Is that h

‘mor fe}chers and students. Tables

3.2 and 3.3 below show the nur?ﬂ&gof S fr@ié’ach school by using stratified

sampling method. %Y. ‘juj‘_' §
N O

Tabl@mber'of Teacher F@ipams From Each School

N}f schools | The number of all Participants
2 & teachers from teachers
lo pfimary/sch W) 47 21
aan ‘pri \!\\ 36 16
chool g
Jamhurya primary T 43 19
school (.}’
Ma’alin Jama primary\ 33 14
school
Usama lbnu Zayd 55 24
Mohamud Harbi 74 32
Imamu Shafie 81 36
Al-Najah primary 31 14
school
Suweys Primary school 36 16
Ahmed Gurey 50 22
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Names of schools The number of all Participants
teachers from teachers
Total 486 214

Table 3. 3 Number Of Parent Participants From Each Scho

Names of schools Number of all artic |pants from

parents arents

Daalo primary school 2016

Al-Rayaan primary 1379 N

school

Al-Jamhurya primary 1698 .i

school l

Ma’alin Jama primary 1326 5

school \dz

Usama lbnu Zayd 2387, 45 Y'

Mohamud Harbi 3024 [ 57"

Imamu Shafie ‘éQ

Al-Najah primary 100

school \: \,YIQ

Suweys Primary school 9 T 26

Ahmed Gurey 1 % 43

Total @ 20000 AL g
<
NS
3.5  Sampling and SampIeSifS Quafitati ar‘t_}

3.5.1 Sampling

b
This study used purp Y’Jhng ors e!; t|C|pants for the qualitative part.
eg‘re\é-j(@r

There is no clear guide Imes mixed methods designs. According

to Palys (2008), the no one Lst I|n tegy rather it depends on the nature and
!

the goal of each ( Iys, 8). Incrolxed methods, researchers select their sample

O

randomlyf t ntlt?tl e part. o;@er,thestrateglesofselectlngmterwewcandldates
:

for the ative part is not entir Iear
A AN

|ng strategies for quantitative methods used in mixed methods designs in
0 plementation research are generally well-established and based on probability
theory. In contrast, sampling strategies for qualitative methods in implementation

studies are less explicit and often less evident. (Palinkas et al., 2015, p: 2)
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Most qualitative studies do not involve big number of participants. Therefore, close
attention is needed in respondent recruitment. However, having ad@ocio-
demographic diversity is not a critical issue “Representativeness is not th %ue in most
qualitative research however: what is much more important is a willi %to participate

tnd perceptions,

in the study” this is because the aim of qualitative research is “tw

processes, constraints, dilemmas and uncertainties and sh IdWe used to infer to the

l

wider population of similar individuals” (Coast et al., : 10). i\d
Bernard (2006) believes that sampling strategigés,depend on the Kin o?c%& needed
S
by the researcher. According to him there are two kin fdata‘ac Itur, dataQnd individual
Y/

data. Seeking individual data, researchers se%gidug\ \mation r6m large number
of individuals who represent the pop@of stu m gselected randomly.

However, seeking cultural data, reseau@g need \eﬂqfo @t@ not randomly selected.

N
Bernad stated the following exaw%xplaﬁ‘] the o{(’/ of data:
Think of the difference be ee[ 1ng som oﬁé ‘How old was your child when
you first gave % gg to ‘g e‘;sus‘a' what age do children here first eat
&

i \to real@tﬁow when most mothers introduce eggs

eggs?’ (Peo Nlo arel I1
N
(.)

around{% ernar
@
Researchersy are expectedy ta, cl describe the rationale for selecting study

s

participan wkas, ZE)E)WS iyé;ause sampling strategies are different due to the

)
differeg\ of each research hod. The goal of quantitative studies is to generalize
fr ple to a population. (Nastasi, n.d). While the goal of qualitative research is ‘in-
epth*understanding’, it requires to select informed informants and not just responsive

respondents (Bernard, 2006). Creswell (2008) also recommends to choose participants who
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will help increase the understanding of research problem. Purposive sampling enables
researchers to consider participants’ knowledge, experience, availability, aﬂ\Wgness
to participate and their ability to express their opinions. (')

Hence, this study used purposive sampling particularly ‘s ‘eﬁer sampling’
(stakeholder sampling involves the major stakeholders who are,involved in designing,
giving, receiving or administering the program) (Plays, 20 S)Wcipants were selected
purposefully from teachers and parents. These two gr re maj r'sta olders in the
implementation of parental involvement according above definit n'of’ ‘sTXlzeholder

sampling’. Principals were requested to recommend pa;&ic pa th- have more

\an o
information about parental involvement and % mth\| can expressitheir knowledge
about the issue. \ 6&
r L4 \

3.5.2 Sample Size
_ N 7 'S -
The sample size for the g pa@t of st is 10 participants. When

S

to follow. However, th important f to‘rs@t need to be considered. Firstly,
’ F &
researchers need to h Nsample N at v&a’llow them to obtain enough data “the

sample should beclﬂie Oug}hg f Yag)s&lth “nothing left to learn.” In other words,
‘

_ - WP 4 _
you might congdugt i rweis, fter @ejtenth one, realize that there are no new concepts
emerging” ondly, tlf‘e Vﬂ;‘ siz$1st be large enough to represent the population of
N
interes si, n.d, p. 4). Third\\g?the sample size is limited by the time allocated and the

&
determining sample size for q Im 51 ies, there are@specific rules neither guidelines
t

re vailable for data-gathering. Generally, data-gathering for qualitative studies are
@msuming. Therefore, data is often collected from a smaller sample particularly when

researchers are facing time constraints. The sample size also can be reduced if the
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qualitative data are supplemented with other method of data-gathering (Introduction to

research, n.d). \Q

Some qualitative researchers recommended five to 25 as adequats g@le size for
od st

interviews (Creswell, 1998). Britten (2009) conducted a mixed m dy of family

involvement at high school level. He collected a qualitative by¥interviewing four
teachers and eight parents. Moreover, Antoine (2012) cond cte?aﬂalitative study on the

barriers of parental involvement in high school. He d atwwewing five

teachers and five parents. In this study, the qualitativespart is used as srpﬁ!,g)&@ntary to
" =\

the quantitative method to avoid the limitation o singlg» ethad of t{ata-gathering.

\tu v
Therefore, the sample size for the qualitag'vip, t OL\ i dyjéxﬁ)'in which five
participants are from teachers and five pI\G@uts fro ts. 6&

3.6 Instrumentation C \? '<\
N,
This study used two differen%nnaiﬁes to.gollect from parents and teachers.

x &
The first survey is entitled Scho Farr munij artnerships Survey. The first

<

instrument was develope%) ce Ep}s ein ‘gls inas (1993). It contains twenty items
&

\‘s and nts regarding the six types of parent

Was@ed to answer the first research question that

2 9

involvement practiewg in
( ¢
ip préctices for parental involvement. These practices

is related to t@ Is’ S
NS
i ; |cati0|'r, Fngng,@Eent Learning, Decision Making, Volunteering and

S’
with Community. s,

*"’
=

‘éecond instrument that was used in this study is also designed by Joyce Epstein

@Iinas (1993). This questionnaire entitled School and Family Partnerships contains 18

items that ask parents to make judgment of their level of participation in their children’s
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education. This questionnaire answers the second research question that is related to the
level of parental involvement. Furthermore, both surveys ask responde@swer
demographic information such as gender, age, level of study and numt@ldren. Two
different sets of seven-point Likert scale were used to measure partnership practices and
the level of parent involvement. The seven-point measuring p$: practices were:
very poor, poor, somewhat poor, fair, good, very good and e?ﬂ!nt. Therefore, higher
ratings on this scale would suggest positive perceptions school Lrtne hip practices,

while low ratings on this scale would suggest negative perceptionsiabout’sc 00 Rmnership
parepta

practices. The seven-points measuring the level of I inyol ement areznever, rarely,
Y/

sometimes, once a month, once a week, few t%g::e%\ \daily, Q&E, higher ratings

on this scale would suggest higher Ieve@utal in ent@lower ratings would

suggest lower level of parental involv@gt. \T '<\

The researcher decided to us%wo ifistruments kﬁ@e all items in both surveys
are very relevant to the purpo }Ms S M& questions were formed based
on the six partnership %tnd T

s &
involvement. To facKMe r@ to u&(stand the questionnaires and interview
&

late l'nali@guage. The criterion of good questionnaire

uestions, both w an
| é N; @ ? (,)
is to be clear @ bigm?a ing Klfaeame meaning for everyone. Understanding the
Sorulit

questionn ws respo to give appropriate responds to the questionnaire items
m;» o
(Morb& rinz, 2006). N

d translation of a questionnaire from one language (e.g. English) into Dutch

he Egla 'uﬁensions of the level of parental

@s of a process of at least 2-3 separate forward translations by translators who are

native speakers of the target language (Dutch) and 2-3 separate back translations by
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translators who are native speakers of the source language (e.g. English). (Institute for
Health and Care Research, 2010, p.2)

The two surveys were translated by Translation Company called Muli ranslators
This company is based in Malaysia and has translators who are native eake s of numerous

languages including the English language and the Somali Iangua

37 Validity Y"

An instrument is valid if it measures what it is sup to measure. searchers can
use such instrument if it pertains to the domain of interest (Fink, th) e two Q?f'ruments
that were used to collect data for this study were de ed b)‘,v J anwn authors in
%es co Rﬁored these two

stges around the United

the research area of parental involvement. E stei%nd

instruments in 1993 and used them to Icqata in

States. According to Epstein and S fnas (199 (?tw )iktruments are considered
N
acceptable in peer-reviewed artlcl in puﬁllsh ad journals.
&
According to Burke and |II ZOF p@t to test the instruments before
collecting data for the m%; |tE.M !al o are similar to the sample of the
xs or th

main study. Therefore wuestlc'n

quality of the transﬁ&d }SIO

%(smdy were sent to experts to evaluate the

'queségﬂnalres and to check their usefulness in the

)

J
context of So ia. The experts,a exp@nced questionnaire developers who understand

N

n universities in S@aha Minor changes were made based on the experts’

questio igns. 4 dlso @duct workshops and trainings on quantitative
o«;..

metho

gés For example, the experts suggested a seven-point Likert scale instead of four-

Qlkert scale for both questionnaires.
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A copy of parent survey was given to Somali parents who have children in three Somali
schools in Kuala Lumpur. Similarly, teachers of these schools were given a c@acher

survey. Both parents and teachers were asked to check the %@eness and
rent

appropriateness of the survey items. Teacher members as well as QE embers gave

positive feedback about the instruments and felt the questionnairq{v? pertinent to their
respective groups. Then final revisions of the questionnai es?r?made based on their

feedback. '

.\d.-
The suggestions from the experts as well as thefparticipants of t illo[,gfﬁay were
o o . | A
mostly on wording issues of the Somali version. instance, rewotzsly the word
T v
‘volunteering’ was translated to ‘si mutadaw&h’) ut | \snggest clearer word for
this meaning that is ‘si iska wax u qabs{l@arly, the-interview-gfuestions were sent to

nd phrases that lead to

- .- - - - \
misinterpretation and to check if stions arezelear, <gﬁa'?erstandable, and capable of

answering the research questi% e l . Then, @es were made on the interview
questions based on their r%. or irl§ ncey'i

questions regarding ° ting’ 'm\‘fudent é\'ﬁing’ were receiving similar answers.
Hence, interview tions regardi Parg‘lg[?g’ were removed. Moreover, the researcher
@
% ’
used multiple gfformants rease ﬁi,dity. To examine schools’ practices for parent

i
| 7 a;? < .
|nvolvem§ ndata were' calléctéd fr?n parents as well as from teachers. This is a good

N
creasing validity.“According to Morbach and Prinz (2006) one way to

strateg\
in%lidity and to get more accurate data is to use multiple informants.
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3.8 Data Collection

—
3.8.1 Ethical Consideration

There was a time -from 1991 to 1995- that no one could attempt cogk% aresearch
in any city in Somalia. This was because conducting a research requ ystematic data

collection through surveys and other methods. In those days, to rrw Somalia and meet

participants of a research who might be in different plac vert/ dangerous due to
insecurity and conflicts. “Questionnaires and surveys,Wstaples o mlc research
worldwide, could well cause harm or upset and threat nin o[a ‘{ﬂj damaged
population due to their structural nature and t of@ aqy/'ers inducing

suspicion” (James, 2014: 5).

‘—) 19 &
Schools under FPENS are locat everal C|t mcIt@tg the capital city of

..\
Somalia, Mogadishu. Many of the:gﬂ} are ' s a

d conducting research is

unsafe. However, the current si u's K@research to be conducted as
there is not much problems arwfmcult'es th reve@ccess to various locations in the
capital city. “In stable ang pohlcal éa

for an extended pey&\o tlrr@es @ p. 5). Giving consideration to safety
AN

measures, the re a dTlded s'glec ools that are located only in the capital city

ttfn owever the researcher is free to stay

of Somalia, \(J
"t oSy é\

In ma countries there are tlonal officers within each region and educational

plan flcers Researchers often seek assistant from these officers for collecting data.

%private schools are independent from these officers and have rights to refuse to

%pate in a data collection exercise. Dealing with such private schools, researchers must
seek permission for the data collection well in advance (Ross, 2005).
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Since the target schools for this study are private, the researcher communicated with
the director of the FPENS through email. In this email, the researcher fi‘tk roduced

himself as a postgraduate student from Somalia who are willing to consigﬂ)esearch on

the schools under their organization. Furthermore, as one of the schogls is the researcher’s

alma mater, Ahmed Gurey, the researcher also informed the offi his email, a letter

that was issued to the researcher by the center for graduate swg USIM was attached

together with the aim of the letter, which was to get permission 1o ¢ n’duct search in the
. . . e
schools under this organization. \T
e

Unfortunately, no response was received fromythe 0lig ization. Qherefore, the

\S*e v
researcher decided to communicate with the, princi also\o e scf@hersonally. The

researcher contacted the principal of o%d Har Wb(ﬁhe classmate of the

researcher from primary until seconer¥‘ school’ Wj Q@Qr friend who is a vice-
N
principal of one of the selected s%were‘happ t as{('s%:?he researcher. Both friends

assisted the researcher to obt@al [ oval to ¢ ct the research in the selected
u to

schools. As the researc%a
e !
participants of this s't@e rest@ ppoi a qualified research assistant who can
&
print out the surv d distrib §1e s&)(e}ted schools on behalf of the researcher. The
@
’
surveys conta@ survey ques ons@d a cover letter that explains the purpose of the
study and %s par{cfmz'tha@r participation is voluntary. In this letter, the

)
reseanﬁK red the participan‘t;%at their responses will be kept confidential.

N

3.8.2 Procedures of Data Collection

naEJ_I zi;t'erm)he geographical locations of the

Ny
QJantitative and qualitative data were collected in this study. The following diagram

illustrates the procedures of quantitative and qualitative data collection.
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Figure 3. 2 procedures of data collection

Data collection A

: i
Quantitative Qualitative
Through surveys CV

~— P S

5 teachers
Questionnaires Questionnaires were 5 parents were
were a were sent to | || interviewed interviewed
distributed to parents ‘-( through through
teachers at through their % telephone calls telephone calls
school children v

()

3.8.2.1 Data Collection for the Quantitative Part

v 3
NV
In ing data from teac‘@srs, some schools allowed the research assistant to

distri \e surveys to the teachers in their classrooms. Therefore, the research assistant

@d teachers at different grades to gain diverse samples of teacher participation. In

these schools some teachers returned the completed questionnaires on the same day, while
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other teachers returned them the next day. Three of the selected schools; Usam Ibnu Zayd,
Al-Najah primary school, and Imaam Shafie did not allow the research as Wmeet
the teachers directly in their classrooms. Instead, the administrative staf; se schools
collected the questionnaires from the research assistant and distribut :ﬁr teachers and
each of these schools specified dates for the research assistant to egme back and collect the
completed questionnaires. The research assistant went bac to%é schools on the dates
they specified and collected the data. The administratio hamu Illarb chool invited

the research assistant to come on a specific date w gachers e ha n? t“},"gm More

than forty teachers attended the training which was“more tr?n he eququ number for

teachers from this school. \, 0\

This study also collected data from K nitially, sea@’er assumed that these
schools organize meetings for pare ccasm%rw Kéan be collected in these
meetings. However, it was realize@ese &hool gankéaeetmgs for limited numbers
\1 ﬁ)‘;\g than the required sample size.

of parents who represent othﬁ' ts 1
Therefore, the only ava y to reac t}]és rents was through their children.

s &
Fortunately, teacher s |merss\by theér{dy that sought their perceptions and
believed that the s ca i r lsch@)and family relationship. Therefore, teachers

were coopera T rese rchras star\Q)_eneflted from this cooperation and made special
request t to sele efent m different grades and to make sure these students
delive Aestlonnalres to théht?Jarents and return the completed questionnaires from

%er they finish. Fortunately, the response rate of parents was much better than
@as expected. This overwhelming response shows that parents were also impressed

by the study that they were willing to cooperate.
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The two tables below; Table 3.4 and Table 3.5 show the response rate of parents and
teachers. Out of the two hundred and fourteen (214) teacher surveys tha@nt to
teachers at ten different schools, one hundred and seventy-four (174) sur g‘@re returned
for a response rate of 81%. Out of 214, only 24 (11%) teacher surv %unusable and
16 (7%) teacher surveys were non-response. Three hundred and sexenty=seven (377) parent
surveys were sent to parents who have child/children in on ofw selected schools and
301 surveys were returned for a return rate of 80%. Inc ing'the e!pon rate between

parents and teachers, teachers’ response rate was hi than patents ipois‘ggate with
re

only one percent (1%). Out of 377, 42 (11%) of pa rvey?w re usabd?-and 35 (9%)

parent surveys were non-response. Vz 0\

Table 3. 4 Teachers’ Response Ratemjg School O

NO School name u}ablﬁ\ Non- Total
j\ response  respondents
1 Daalo primary schoo & ~5 - 21
2 Al-Rayaan pri ‘:k 1 3 16
school x/ AQ/
3 Al-Jamhurya,prim 17 N - 2 19
school %
' - - 14
4 5 24
6 2 32
- - 36
1 14
4 - 16
4 3 22
24 16 214
11 7 100
3. 5 Parents’ Response Rate by each School
School name Usable  unusable Non- Total
response respondents
1 Daalo primary 31 3 4 38
school
2 Al-Rayaan primary 22 - 4 26

school

123



NO School name Usable unusable Non- Total

response dents
3 Al-Jamhurya 26 3 3 32
primary school \
4 Malin Jama 20 5 (') 25
primary school A
5 Usama Ibnu Zayd 36 5 4 45
6 Mohamud Harbi 48 9 57
7 Imamu Shafie 51 10 66

5
8 Al-Najah primary 15 - 4 19
school '

9 Suweys Primary 20

school .\d
10 Ahmed Gurey 32 ® \& 43

Total 301 42 3J &y 377
% 8 11 = 100
3.8.2.2 Data Collection for the Qualitative Part: Interview

N | ~
Qualitative data was collected for tw through vid@'ﬁnterviews. The two
common ways of collecting qualitativ%arch &u‘g mz\discussion and interview.
% N

However, each of the two ways qu If‘y sucgessfu ifferent situations. In some
\s nt opri %an interview and vice versa.

situations, focus group disc

|
Therefore, researchers ne@?der} Jy@itions of participants, the nature of
interview questions, mr isspesh\ é‘j

An essential N\ q Iiﬁ% ;gea@ a conscious reflection on the quality of the

data produce ifferent metho cu&u‘ral traditions and norms and gender roles may
4
the' success or failure of individual approaches. (Coast et al.,

V
\)

2009, NL
‘%f the important things to consider when making the choice between interview

d focus group discussion is the ability to arrange an acceptable time for participants. The

challenge of conducting focus group is scheduling an interview for a group of people who
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might be busy at different times “The researcher must realize that most interview

participants lead very busy lives” (Muhammad Bilal Farooq, 2015, p. 16). Si ila%, Nderu

(2005) studied parental involvement of Somali parents in United States ofﬁ%a by using
ts

focus group discussion. When she started to collect data she found tQa ome participants
are unable to attend focus group discussions: \/
It was difficult to arrange an acceptable time and cmr a sufficient number

of participants to attend focus groups. Some p rtic'\@sdere willing to

join the study, but found that they could fit it into th icﬁ%d;xg due to
-
es.(p. 5

demands of their families and work plac 3) 2 X
Y/

In these cases, the researcher had to inte@ eseoﬁ) \Jants attheir locations and
the time that they were available. Ther@th indivi meééw, it is easy for both

the researcher and the participants to @tsEminet ?or @9{ erviews.
- - - - - \ - -
By considering the culture of, |C|p9nts obthis s%z@’and the nature of interview
questions, the researcher decid?}.bnd] ndi 'dua@i-structured interview to collect
¢ i

Mt’@aditions of participants in choosing

tures, the focus group is more effective

and works well N&e in o
¢
aa

s
tudy

uncomfortabl% ress the
researcher wcted a’ c@%ativ%é\udy in Senegal and in Zimbawe. The researchers
)

combi ﬁ;erent qualitative rﬁé'tﬁods to investigate fertility decision making strategies

t@'ws in more open ways. In 1999, a group of

an:%wnd that “in Senegal respondents seemed more inclined to be frank and honest
@te in-depth interviews, in Zimbabwe the interviewers believed respondents were far

more likely to tell the truth in the more public focus groups” (Coast et al., 2009, p. 9).
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Furthermore, the nature of interview questions has impacts on the appropriateness of

the method of data collection. Participants might not release sensitive data@:. For

instance, parents may be reluctant to discuss about their involvement i % children’s
best ch

education in focus group. Therefore, individual interview may be t oice in these

situations where frank and relaxed conversations are needed. IW dy conducted by
Nderu (2005) on parental involvement of Somali parents in WEA, some participants

who agreed to attend the focus groups did not show u ome h,er participants were

reluctant to answer questions during the focus %Hence wh Wagcgﬁfroached

through phone calls and in person, the answer given that .. the prefeqzﬁed to discuss
Y/

the questions privately” (Nderu, 2005, p. 53)\} \ g

Participants in this study were int@ throu pho@‘calls.Semi-structured

interview can be conducted through @5hone c \ex\%ce K‘P&ce with the participants.

N,

However, there is an increasing%rity 6f tel ne{(’/ rview in recent years as a

research method, which resd?\.bm Lh social ch and the growing reliance on

telephone and internet f(% uniceisi
interview has more @agesﬁo
interview is cost &tiv . By usi
%ﬁ y‘
budget and sl@"
allowing 1, g(c’

n 3[4 @orth, 2001). Moreover, telephone
&

litati (résearch projects. Firstly, a telephone

pe te@hone, the researcher is able to use smaller
s

: te@hone interview removes the need to travel by

e. Second
ers toﬁn‘ﬂ??ﬁ% patt-lcipants who are geographically dispersed (Irvine,
2010).4De the advantages of‘%e?éphone interview for collecting qualitative data, some
of thodological literature particularly the traditionalists are against the use of

elephone in qualitative research. They have negative view about the method and consider

it as ineffective method. “The use of the telephone in qualitative interviews is discouraged
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by traditionalists who view it as an inferior data collection instrument”. However,

qualitative researchers who have used the telephone do not support tpis\?gument.
Moreover, studies that compare telephone with face-to-face interview Swed that the
data collected through telephone are comparable in quality to those cq!lecte through face-
to-face method (Muhammad Bilal Farooq, 2015, 2). \/

Traditionalists considered the telephone interview 'newme method for three

reasons. Firstly, they claim that researchers are unable te'a rQJJKortd/hich is a key

ingredient for providing a comfortable environment that encourage i ryie@o speak
—
e

freely. Secondly, traditionalists argue that telephon rvievyla ks facial Q@pression and
Y/

body language used by both the interviewgr anzint%r\vx, WFESCSE important for

Iistﬁgue that interviewers
lack access to participants’ enviro@t Tgags @chers cannot assess if
N
participants are comfortable in th%ironfhent fre@bm distractions, which can
AQ’
=

pro‘yld t Eplee&ims of traditionalists by comparing

create confusion and misunde%}hg.
Qualitative researche% is

&
data attained throu'ggbg-to-fice\.m dat quired through telephone interview.
Researchers foun differenc nature and depth of responses across interview
e a(Uie and depth of resp

2.9
modes. For @c’ studies rvidP{_evidences that telephone interview does not
i m&o

negatively, the abili terviewers to create rapport with interviewee. Vogl (2013)
o)

compaK -six face-to-face ih%?views against fifty-six telephone interviews. He found

no.di ce in the level of rapport achieved across either modes. Furthermore, researchers

tated"that lack of facial and body language are not barriers for successful interview if the

interviewers listen carefully and effectively to what the interviewee is saying. They argue
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that attempting to interpreting body language is a challenging task and it assumes that

participants are unable to articulate their message. Such practice may iq{ﬂnally or

unintentionally be misleading information and therefore is best left to ps wists.
w 1S

Based on the preceding discussion, it is clear that telephone interview IS considered a
valid method for collecting qualitative data. On top of that, telephongrinterview reduces
time, cost and removes the need to travel. Since the res arm unable to reach the
geographical places of participants due to time and cost ains, ¢ n!iuct' face-to-face

interview become impossible. Therefore, particip in this stud fré' c;l-t}%*rviewed

through telephone calls. Principals of the selected s Is were 're stedv@ recommend
\r N
participants in the interview. Then, the resea% ta%t\e e econ:gugﬁed participants
and selected the first five teachers and @ive par 0 ﬁpted to participate in
the study. Then the researcher explai@o the ?p gf\éﬁthe study and informed
N
them that their participation is vo Partfbipa ergégb informed that their voices
will be recorded, but they wel,?é'red t[ ei res@ will be kept confidential. The
r intervi

researcher made appoint@)

’ 4
Participants were told &beose t|1e N*thatw ost convenient to them. The telephone
interviews were coNKct g ch@ by the participants. The interviews lasted
2.9
about ten min%lo eac
with all p wts for raR‘rjiﬁtio rpose by using an audio recorder.
ﬂ;N o
TI\

intekviews, the researcher recorded all the discussions
ing table iIIustraté;%e methods of data collections for each of the Research

interview, S.s‘s(iz/bfor those interested to participate.

“f-—-
g
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Table 3.6 Methods of data collection for Research Questions

Research questions Met f data
3

RQ1A: How do parents and teachers perceive schools’ practices for PI? rv and
interview

RQ1B: Is there a statistically significant difference in the Mean of th vey

perceived school practices scores for teachers and parents? ko

balanced or imbalanced relationships?
RQ1D: Are there significant differences in the perceived school pragti or Survey
teachers varying on educational level and age?

RQ2: What is the level of parental involvement in the
schools?

RQ3: What are the factors that are impacting parental in

and

: L P 4
3.9 Data Analysis Procedure for the Quantitative \
- - - = - - -\ kT - -
The following diagram illustrates the data analysis procedure of the quantitative part
of this study.

Figure 3.3 Procedures of quantitétivé data analysis

\ 1. checked the reliability of the

two questionnaires Calculated
LAY PR
Quantitative N 2. Calculated the total scale

scores of items
N

3. Used some analytic methods

A: descriptive RQ2: Descriptive

“ B: T-test

RQ3: M. Regregression

L C: descriptive

D: factorial ANOVA




3.9.1 Reliability Check S
Reliability is an important issue to consider when choosing a pre i@eveloped

questionnaire or when constructing new instrument. This is because the”reliability of

instrument influences the quality of data that you obtain. Reli%Ztruments produce

findings in a consistent, accurate, and meaningful way t, 2007). The first
questionnaire that was used in this study contains a t@nt ilems easuring the
perceptions of parents and teachers towards school pragtices for p tMctS‘?eliability
of the first instrument that was entitled School-Farr%nmtmi P tner@survey was

Y,
e foll g are the alpha

S(ability coefficient of

.70, Parenting had a reliability
RS

eff@ of 0.78, Volunteering had

tested by using Cronbachs’ alpha for each of the z

coefficients for each of the six practice@ i
coe

0.63, Student Learning had a reliability ici

coefficient of 0.71, Decision Maki &?relfabilit

a reliability coefficient of 0.71, G on \I@ Community had a reliability
[)nb he’

coefficient of 0.87. The a zf the C

’ F &
the reliability of the ooI-Farr \P&( ersié.’mstrument in this study is within the
required and accep% ge. dy u
@

Family Partnegship’ aat c/nt i S"Ita\@} measuring the level of parental involvement.
Similarly, tw ility{)fylzlco@estionnaire was tested by using Cronbachs’ alpha.
N

The av\ f the Cronbachs’\(a"ﬁ)ha for the second instrument was 0.913. Thus, the
rel}%@f the two instruments that were used in this study are within the required and

acceptable range.

&]@xa for the six scales was 0.92. Thus,

@énother questionnaire entitled ‘School and
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3.9.2 Calculating Total Scale Scores

This study used two questionnaires to collect data. The two questionna'r&%ained
several domains and each domain contains some items that are relat e another
conceptually and statistically. Combining item scores in each domain reduces the potential
of information overload and makes the data suitable for specif@s and easier to
interpret. Hence, items of the domains of the two questionn ire?l‘!calculated separately

to produce a single scale that represents each dimensio e 3.6 aKT? 3.7 show the

total scale scores of the dimensions of the two questionpaires. ’ \Y’
.3* e
Table 3. 6 Teachers’ and Parents’ Total ScalesSeokes o, h£ 2 mens&
Dimensions Teacher‘ i Vol " Parent

N SD:\ Lé\lvl SD
Communication 174 *&) 1.23 01 /" 5.38 0.96
Student Learning 174 5.0 14 0 5.18 0.98
Decision Making 174 5 T G%\ 5.46 0.86
Parenting 174 o 15 5.36 0.84
Volunteering 17%.4 3 & 1 5.30 0.87
Collaboration 1 4.10 60 ., V301 5.76 1.04

with Community Py

& LIS

tal Sa{al\eng es Of _@ Three Types Of Involvement
s

Table 3.7 PaK 0

Dimens&'n\i N Mean (M) Standard
\ (SQ deviation

) o | & (SD)

Activities that requir e iII@/nd 301 4.08 0.95

e e
Activities thg n’ .ﬂuire skills 301 3.97 1.39
owledge
! Activities that require tim’&§d~energy 301 3.73 1.07
.
NN

S
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3.9.3 Analytic Methods

This study used some statistical techniques including descriptive, T-test, t\mtorial

ANOVA and Multiple regression to analyze the research questions of ths’ gdg

Descriptive statistics

Descriptive statistics, such as means, percentages and frequencie%s/zsed to analyze the

following Research Questions: Y‘

How do parents and teachers of the selected primary sc e einh?s’ partnership

practices for parental involvement? - O}Y'
Do parents’ and teachers’ perceptions of schoo partn?s ip ractlﬁ-s\ for parent

involvement lead to balanced or imbalanced relatl ships.\ ET

What is the level of parental mvolveme i elect

Independent-samples T-test T é
N,
An independent-samples T-test uctéd to are@@ perceived school practices

by teacher and parents. \ \A%
:rLe i t‘- & Mean

scores for teachers an nts ® %

Two-way Factorl (SQ

2.9

Is there a statistically sm% iffere h of the perceived school practices

Two-way Fac ed tc(gnalyze the following Research Question:
Are there nt d|f¥e es'in q%ercelved school practices for teachers varying on
educati vel and age? Do ‘fls@effects of educational level on the perceived school

pra%ary depending on teacher’s age?
Mu

le Regression
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Multiple regression was conducted to explore the relative contributions of parent’s
education, gender, and six partnership practices on the level of parental invgl{egent. The
focus is to identify to what extent do parent’s education, gender, an 00l practices

(Student Learning, Communication and Decision Making) predict,ihe level of parental

involvement? \’

3.10 Data Analysis Procedure for the Qualitative ParkY~
§

The following diagram illustrates the data analysis procedure of the qualitative part of this

study

N V) v

Figure 4. 1 Procedures of gualitative data analysis

1. The data has been transcribed
i VN o\
2. The data was read for several times to increase familiarity with

the data

AN R

3. The data was coded in predetermined categories (theory-driven)

~\

| S [ | X _' & T

Qualitative _
4. All data were organized under the generated themes

hY,
| Y Ay
5. The themes were reviewed and checked if each theme has
\ enough data to support them.
Cﬂ) r—xXr ™
6. the data was analyzed and a report of the analysis was produced
% supported with quotations from the interview

w‘
9
F;:\c? tion describes the analyzing procedure of the data obtained from the qualitative
interview carried out with parents and teachers. This study used Braun’s and

Q
’s (2006) six of thematic analysis to analyze qualitative data. Thematic analysis is a

straight-forward form of qualitative analysis and useful even for those who are still learning
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qualitative techniques as it does not require the same detailed theoretical and technical
knowledge that other methods require (Bruan & Clarke, 2006). The i tm was
conducted in Somali language to encourage informants to speak openly: a(ﬂ'a(pand their
views. The data has been transcribed. Then the transcriptions were t g% into English
language and checked against the original for accuracy. \/

The researcher conducted the interview by himself. Thi er&wﬂ the researcher to gain
some knowledge about the data even before analysi ever, {bey the analysis
process in the first stage the researcher read the entiréidata set for sevéral firﬁ&?@arching
for meanings and to increase familiarity with the . According fo Bra%} and clarke

\aﬂ v
(2006: 18) there are two major forms of coding; ta—@il d theoty-driven “Coding

will to some extent depend on wheth\l%mes

driven”- in the former, the themes vﬂgzpend \rhevat in the latter, you might

N
approach the data with specific q% in lind t tayou to code around”. The first

type, the coding is based on %}I\gm wl ing @ into pre-existing coding form.
While in the second typ% hers ‘g Jﬁ'a(lb’ of categories in advance and then

t
search the data for te,Qthatqhe\ese preé!w mined categories. The purpose of the
&
ualitative part o is stud ex a\l in more depth the quantitative results.
q p Nb\ y, (Egj p q
sec)1

’
Therefore, in Q' d stageof the a@ysis of this study the data were coded based on
the quanti ‘(’ B‘J

results abo

(13

r e driven” or “theory-

o

chiool wé:\tices for parental involvement and the quantitative
results& level of parental mﬁvement. In the third phase, the researcher started to
e%gnificant themes from the coding process and all data were organized under these
@. In the fourth stage, the researcher reviewed the data by reading all the collated

extracts for each theme and checked whether they form a coherent pattern, and if each
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theme has enough data to support them. In the fifth stage the researcher identified the

interesting points made by participants supported by quotations from therview.
Moreover, the researcher identified the overall story of the data and ISQ@ that each
tage,

theme tells by writing a detailed analysis for each theme. In the sixt he researcher
has analyzed the data in a way that provides a concise, coherent, and inferesting account of

the story of the data. The researcher produced a report of the Ws by relating back to

the research questions and literature. '\d
Y
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