CHAPTER 1

INTRODUCTION Y.
1.1 INTRODUCTION z l

This study investigates the pivotal role played by ish a aWI‘_anguage
Yv
classroo ida@ance
n F% of RQEFence for
T

ing a\qua tive r@rch approach,
the study unfolds across five distinct WD Chapter ves@alv?n introduction to

the research, encapsulating the bao%nd, ratlo\l’a?bj m'@s, research questions,
':\"" y N
conceptual framework, signi% ot @ninological definitions.

(ESL) teachers in fostering writing proficiency withi

with the guidelines outlined in the Common

Languages (CEFR) at the secondary level.

limitati and 2,
Chapter 2 delves into a th \H’exaT' ~%nt literature, explaining the
connection between trﬁ;w} nd taﬁt’&larship, particularly concerning

CEFR-aligned ass ent of '/v

explains the research¥ met

[
qualitative E%Bn asi w

N
coIIecti% ods, #i nts \%Smsed, techniques for data analysis, reliability
meaiAand ethical consi@ons germane to the investigation. Subsequently,

:E$4 embarks on a comprehensive analysis and discourse of the findings derived

@ the data. Finally, Chapter 5 furnishes conclusive insights drawn from the study's
indings, concluding in recommendations informed by the research outcomes. Through

this structured framework, the study endeavours to provide valuable insights into the



efficacy of ESL teachers in nurturing writing competencies aligned with CEFR

standards in secondary education contexts.

1.2 BACKGROUND OF THE STUDY .&j

Malaysia, historically a British colony, has embraced Englishy@s a secondary
language since the late 19th century, primarily through its integra into missionary
schools (Shanmugavelu et al., 2020). Collaboration be naal and English-

speaking educational institutions ensued, although 1t™was notjunti, 1 that the

®
government mandated Malay as the official languag instruction ac sf Ei{%?’\;ms
(Sidek, 2017). s \:C
Y" N {3‘

Despite English's status as one o t@vid Q').l
well-established (Crystal, 2020), i %o i enT is_in Malaysian schools
declined during the 1970s due to %niw natio prid&ﬁj economic prosperity

“« Q-
(Smith, 2020). However, the 990s ed a¥esurgence in its importance,
“aly 3
spurred by globalisatiogrand Qe nation's ec mi@lopment (Michaud & Colpitts,
Malg

2015). Consequently, sia sﬂ& gé}@o recognise the intrinsic value of

bég
acquiring Engli a Se Ld gua @SL), a recognition underscored by

Malaysia's o@ck wled ;At #nglish as a second language within its
O
educatic@!(Mlgiy ucation Malaysia, 2022).
%

N
@vithstanding this historical foundation, the current state of English

S angu&qes globally being

fency among Malaysian students remains concerning. Despite an average

Oosure of 11 years to English language instruction in schools, its integration into

society remains incomplete, evoking significant apprehension among teachers



regarding students' proficiency levels (Li & Razali, 2019). This deficiency is manifest
in the substantial language gap observed among young Malaysians, even

individuals with equivalent educational backgrounds, many of hom@e to

articulate coherent English sentences. A

Compounding this issue is the realisation that proﬂmenc%§n;|sh extends

beyond mere communication, with ramifications for paest-school employment and
educational pursuits (Mohd Don & Abdullah, 2019). T istr o%eneur and

B
Cooperatives Development (MECD) underscores Tthis concern, hi Iif;hti&gﬁow

inadequate English language skills have constraine employabilityof a cu(rslderable

number of graduates nationwide (Azreen &2;1) \ s‘t

Recognising the imperative for e tlon% fornQMaIaysmn Prime

Minister Tun Mahathir Moha mEa Vi cat @rswe overhaul of the

education system to propel f nerationg_t ards gress (Wong, 2018). This

vision is encapsulated with a#ysm
which underscores the neces’ty of enflanci

ue tl&\?:lueprlnt (MEB) 2013-2025,

a‘tudgpts English language proficiency to

cultivate cosmop |zens|f0r thg 21st e&ry The MEB 2013-2025 delineates a
multifaceted rk ogpri }lel undamental shifts, with the second shift
mandatln |nstr ction b pr nt teachers for every student.

s

der to operatlonahs{mese objectives, the English Language Standards and

uakity” Council produced the 'Roadmap 2015-2025 (Ministry of Education, 2015)," a
prehensive strategy that aims to modernise the English language and provide a
uture plan for moving the citizens of Malaysia to be proficient in the English language.

This roadmap outlines proficiency targets based on the Common European Framework



of Reference (CEFR) for students, English teachers, and lecturers across different

educational levels (see Table 1.1). Y-
Table 1.1: Targeted CEFR achievement levels specified withim]kj

Roadmap for various stages of education in Malaysia.

Stage of Education CEFR Achievement Lev

Option Lecturer C2 V

Option teacher/officer i '

University il \d

Post Secondar B .

y I G}Y'

Secondary B1 A

Primary Yv d T

Preschool -Al
The Roadmap defines achievement I asp,j@

of English language proficiency, %ass*n%v A Epg/@h option teachers, and
lecturers. Notably, the comp@ereﬂ%ﬁtiﬁ@ often surpasses that of
reading, listening, and spw as righl h|ed b%c\ognitive psychologists. This
complexity stems fromhﬂtif ceﬁ%i‘otyriting, where writers must navigate

between maintair}ﬂk\abrmz@vd ensurifiyg grammatical simplicity to facilitate

&
pli‘gggto all components

N

clear communi }Man read??brehéedon (Smith, 2018).
) &

T t emlﬁﬁg) n e@raﬁon of the pivotal role ESL teachers play in
culthk writing proficiencw@r{in ESL classrooms, aligning with CEFR assessment
sta s while accommodating the diverse needs of students. Through a

prehensive analysis, this research aims to furnish recommendations for enhancing
pedagogical approaches and fostering academic achievement within educational

settings. Recognising the centrality of language acquisition in this endeavour, a



fundamental renewal of the Malaysian education system is deemed indispensable across
all educational tiers. Consequently, the subsequent subsection briefly delves i

significance of ESL teachers within this broader educational reform discon@}

-

1.3 ENGLISH AS A SECOND LANGUAGE (ESL) TEACHI?-

English as a Second Language (ESL) teachers play a cruWe in facilitating
language acquisition and communication among non-native pealiers within the
classroom setting (Mutabak, 2018). By designing engaging les ongcompass
istening skill $I:\¢$(Z;ers
den{ Y

%\%’

, teaching methods, and

vocabulary, grammar, reading, writing, speaking, a

foster academic and cultural proficiency among%r_

Educational institutions can op@ cutri
external references for English Iangl%lea I%T
model. Freeman (2016) underscor these elements, iné@‘ding curriculum design,

9 Q
instructional strategies, and eM;l resou revo&é’around the central goal of
N
fostering English Iang@e quicienc
a

English language education«Lee a V?a tteﬁ‘é)ﬁw) highlight the pivotal role of ESL
teachers in both &{% and.@wg Ie@ plans, leveraging their proficiency in
English to cr@}osit efle n.g'enﬁr(y'r{ment conducive to student creativity and
I O
critical t . é\\
‘v’
Yv

AN >
\ ignificance of ESL*Qchers within the educational system stems from their

ying.and defining a language

ther yjer ly shaping the effectiveness of

%,

/i

‘%se, passion, and unwavering commitment to student success. Through active

OQagement in classroom discourse and continuous assessment of student progress,

ESL teachers endeavour to meet the aspirational CEFR language proficiency targets set



forth by the Ministry of Education. Central to their role is the cultivation of well-
rounded language proficiency across all language skills, including writing, whi

(2019) contends is increasingly indispensable in today's workforce. ('}

Despite the undeniable importance of writing skills, ESL t encounter
various challenges in their instructional endeavours. TheseWes range from

grammatical issues among students to a lack of enthusias r Nting, compounded by

differences in academic ability within the classroom. N ac erWulan may

]
struggle with managing diverse learning needs wit he ESL context, \'vorieo_;x; by
time constraints inherent in the writing process. 2 X

Y

NN
Acknowledging these challenges,@(nm QSru jal to 63 ider teachers'

capabilities and constraints when devi%rategjifo hi&Qting skills in ESL

classrooms. Adherence to updat%uialings%m waorks, such as the Common

7]
fo%snﬁes (GEFR) implemented by the
Ministry of Education, can rce teachers' effioi%c\y in imparting writing skills.
'S
er int f

European Framework of R

Chapter 2 delves deep the nugh feaching writing skills in ESL contexts,

encompassing dis %on sessment p@es, teacher competencies, limitations,

. ) N o .
and the align N teaching }tlce CEFR standards within the Malaysian

education g N\
% ’ b)! <
ik ]
1.4\ OBLEM STATE

he effective teaching of writing skills in English as a Second Language (ESL)

strooms poses significant challenges for ESL teachers, primarily due to the

numerous obstacles faced by ESL students in acquiring proficient writing abilities.



These challenges encompass a range of factors, including limited vocabulary,
grammatical errors, a lack of preparation, and insufficient access to reading re?&s
(Moses & Muhammad, 2019). Consequently, these impediments hinder tea@%ﬁforts
to effectively impart writing skills to their students, compounded‘&additional
challenges such as varying levels of student enthusiasm, demanding materials, and time
constraints. To address these challenges and ensure comprehénsive language
development, the implementation of CEFR-aligned a ﬁn.mlcan provide a
structured framework for evaluating students' writing icien Mg guiding
instructional strategies tailored to their individual @ ' _ST
4 \,Y‘

rope%ﬁﬁmework of

as ooméss, contingent upon

Moreover, the successful implementation ZCom

Reference (CEFR)-aligned writing asﬁt’ in E
mpete

teachers' attitudes and pedagogical cﬂ?t IKZQ18; Abd Aziz & Uri,
2017; Nawai & Said, 2020; Ali )aI.,lZOZO). qesea@ndicates that teachers'

wn

reluctance and inadequate una@h;g ding -aligxkfﬁl assessment methodologies
N

significantly impact st ntszarning utcoimes ( et al., 2018; Abd Aziz & Uri,

2017; Nawai & Said, 2020y Ali e&{ O)f‘ hers' unfamiliarity with the CEFR

standards and thMe anc |o intggrate into instructional practices hinder the

| N ) 1O |
effective tea(% cquisition nd asge;sment of language skills across all four

N
language (APh ta{,Z 20%\
X

@ermore, the prevaTe'n reliance on test-based assessments perpetuates a

% educational approach that fails to foster independent cognitive skills among

Odents (Sman, 2018; Adam et al., 2019). Despite the recognised importance of

assessment in promoting student engagement and skill acquisition, many teachers



continue to utilise traditional textbook exercises due to perceived time constraints and
resource limitations (Sidhu et al., 2018; Azli & Akmar, 2019). Consequentlym
exists a critical need for ESL teachers to enhance their assessment techniqn@align

them with CEFR standards to effectively evaluate and improve

proficiency. ?

However, comprehensive research on the assessment,of R‘riting abilities within

writing

the CEFR framework remains limited, particularly i ntext %Idstruction.
This study aims to address this research gap by investigating ESL teac s" pe‘raxi'ons
of the CEFR, its implementation challenges, and hers’ str egies forw%}dressing
\ths Schgg\ﬁrprovement
e ane@qroxies, this study

EER-aligned assessment

them, with a specific focus on writing skllsyg utilis
Specialist Coach (SISC+) and the Hea@s
h

Lan

seeks to provide valuable insights ﬁo the cur taWo

implements in ESL classrooms an 0S€yrecom “end@ for enhancing writing

instruction in alignment with C?&Q ta’rd \A

'S
15 PURPOSE OF STLQ '3 &
\ QO
This study&t dek@he pd@tctives and practices of ESL teachers

g
. \m e . .
regarding th(ﬁ entation :/vrltﬁwg assessments aligned with the Common

Europea@ﬂmr} f e ncélCEFR) in ESL classrooms. Specifically, the

researCh, seeks to elucidate two Kkey aspects: firstly, teachers' views, perceptions, and
O

a ches concerning the integration of CEFR-aligned writing assessments; and

ondly, the challenges encountered by teachers in this endeavour, along with the
Quential solutions they have devised.



The implementation of CEFR-aligned assessments holds significant implications

for preparing students to meet international English language standards,

<

enhancing their language proficiency and competitiveness in a global @} B
comprehensively examining ESL teachers' experiences and insights, t y aspires
to enrich the existing research base pertaining to the implementationY(?EFR-aligned
writing assessments in ESL classrooms. The findings derived fro is investigation
are anticipated to offer valuable insights and recommenda Y'

info[m and improve

future practices, aligning with the objectives outlined e 2 SSdejucationaI
]

_ 9
roadmap. Through this endeavour, the study attem contribute to #hg@gomg
discourse and advancement of English Ianga?; uc% i th@ﬁalaysian

context.

4
£

1.6 RESEARCH OBJECTIV \ AN
This research aims to inv%teaclﬁrs‘ a me actices in implementing

&
CEFR-aligned assessment iq EMarn" . e are f@specific objectives, namely:

1. To investigat teaca

] &5
s' ema& angégm on the implementation of CEFR-

aligned W&f» ills Isess nts in@ classrooms.
N
N OO0 O
2.9
2. To teachers’ practice he implementation of CEFR-aligned writing
4
:wsessmen in ESL classrooms.

3
S

3. \ro investigate challenges teachers encounter when implementing CEFR-aligned

0 writing skills assessments in ESL classrooms.



4. To explore solutions used by teachers to address the challenges encountered

during the implementation of CEFR-aligned writing skills assessmentsv

classrooms. ('}

1.7 RESEARCH QUESTIONS Y.

The main research question of this study is: '"How do teachers cefduct assessment
activities for writing skills by implementing CEFR-ali essment in writing

classrooms? In-depth interviews, reflective journals, anal siwe related

o 9

h questions) A @ative
i Y\."T

1. How do teachers perceive al Ne i ulm atlonCQf CEFR-aligned

writing skills assessments in ESL srom _\O
| 1)&
2. How do teachers 1mplernen aélgned t1 ng s assessments in ESL
‘&
N
3. What challengeco tgchers engoun vrheﬁ)lementing CEFR-aligned

writing skills assessatent aséf ?

4. How do t@eal tht hall\ S they encounter during the
1mple®m CE

lﬂLe iting skills assessments in ESL

Fs¢

1. \ NCEPTUAL FRA&C&EWORK

§ his study implements a conceptual framework to operationalise its research

documents were conducted to answer the main r

approach was adopted, focusing on these few qﬁb s

classrooms?

"“"é'/f_._

thodology, aiming for a comprehensive and accurate approach. Recognising the

complexity of the study objectives, the researcher employs a combination of models

10



and theories to guide the investigation effectively. Specifically, the conceptual
framework integrates elements from the Concerns-Based Adoption Model (CBAW
the Social Cognitivism Theory (SCT), tailored to elucidate the study's fc@}ESL

teachers' integration of writing skills instruction with CEFR-aligned as!é&nts.

The Social Cognitivism Theory (SCT), which is primarily assgciated with Albert
Bandura (1977), also known as sociocultural theory ¥.\/ygotsky (1978),
underscores the significance of social interaction a borat| learning
process. This theoretical framework posits that kno e acquisition ciurs rhz)-ugh

engagement within specific social and cultural con - In the ‘conext ofw@ms study,

SCT provides a lens through which to expl re te ers'
assessment, enlightening how their wvie ctlce
perceptions of this new assessmen h,

writing skills. n S

N
A‘Q

Complementing SCT, ncer’ lAgékn Model (CBAM) emerges as
a pragmatic framewor fo QUIdI\ ntatlon of CEFR-aligned writing
assessments  withi cI@ CB |s structured to assist teachers in

navigating antap ensiops t nlay unter when introducing new practices or

technolog@thelr nstryctiona éﬁlng The model comprises three distinctive
4
' cdﬁcer&'prowdlng information and training, and assessing

pha ng teach
% S’
th p entation process. N

In the first phase of CBAM, teachers' concerns regarding the implementation of

e |ve5§FR aligned

xpﬁpons shape their

ncerning the teaching of
A

EFR-aligned writing assessments are identified through methods such as interviews

or focus groups. Subsequently, in the second phase, teachers are equipped with the

11



requisite knowledge and training to address these concerns and effectively implement

the new assessment strategy. This phase may involve workshops, seminars, o

resources aimed at enhancing teachers' understanding and proficiency in |r®ntmg

CEFR-aligned assessments. Finally, in the third phase, the implemen rocess is

evaluated to gauge its efficacy and identify areas for refinement. Byan CBAM,

teachers can proactively address their concerns surroundin plementatlon of
X

CEFR-aligned writing assessments in ESL classrooms, fo c're effective and

successful implementation process. This, in turn, holds, the ote enhance
academic performance and cultivate greater succes ng students mlth;{g‘uture
endeavours.

n of assessment

Moreover, the conceptual fram &SYWS

w
into teaching and learning practices dvoca ed s ch;kas Black et al. (2003)

ng drom Bl K k et \(2003) the framework

actic dlng&e%f)al questioning, feedback,

and Hill and McNamara (2010).

encompasses various assessrrw
self-assessment, peer %nt and sum tlye sment data, thereby enriching

the study's assessme pre ﬁ%lve conceptual framework, depicted
in Figure 1.1, se s aro ap r |nv atlng the integration of CEFR-aligned
writing asse |n ES rucﬁoy encapsulating the synergistic interplay
betwee ac )c an a ess tmethodologles

3
\‘°

A
N
Nj

12



SOCIAL COGNITIVISM

= ZPD
 SCAFFOLDING
« MKO

< &

TEACHING WRITING
SKILLS

Established and
':“l}' applied concept for

the data gathering Concerns-Based
IMPLEMENTATION OF CEFR Adoption Model
ALIGNED WRITING SKILLS [ > (CBAM)
ASSESSMENTS
Teachers” views on CEFR- > Awareness

aligned assessment for writing

skills. \
‘ Information

Teachers’ implementation of
CEFR-aligned assessment for

\ Personal
writing skills. \

Issues in implementing CEFR- A gement
aligned assessment for writing

skills. \
‘ Consequences

Ways to handle the issues in -
implementing CEFR-aligned T Collaborating

assessment for writing skills.
w_.
& Fi onc | Framework

Figure 1.1i S@s th utllls or?'ofcjé)Concerns Based Adoption Model (CBAM)
within L% ptual’f rk oéﬁs study, highlighting its seven distinct phases:
Y-v

aw , Information, per@l{ management, consequences, collaboration, and

=

g Each phase of the CBAM framework holds significance in operationalising

tudy's objectives.

13



The first research objective, corresponding to the awareness and information
stages, aims to explore teachers' initial awareness of the new practice, combinw
their endeavours to seek information about its implementation in their clas‘y}This
entails investigating whether teachers are aware of the CEFR- writing
assessments and their implications for instruction. Subsequently, the'second research
question aligns with the personal and management stages fM, focusing on
teachers' personal reflections and professional con Yms l regarding the
implementation of CEFR-aligned writing assessments. This inv Ianing how

oy
teachers perceive the impact of the new practice on th rsonal and pr. fe$si®roles

i mentath \Y
NN %\T
Moving forward, the third rese h@?o’n de th%qnsequences stage
of CBAM, probing whether teacher, ahve ‘e)q& ing\with the new practice
and making necessary adjustments onth%rience@} his phase encompasses

9 <{-
teachers' initial implementatioM san pona\i&éﬁ{ess to emerging challenges
and opportunities. Last, thezurth re yupsﬁ\b& orresponds to the collaboration
I

and their efforts in planning and preparing for i

e

and refocusing stag&of A \e{p\ ing {fé}%ktent to which teachers engage in

collaborative shaﬁ‘g.@c exp "nc nd r ﬂﬁons on the implementation of CEFR-
| N NSO

aligned wrltlrcaje sments’ T ynvo(lie; investigating whether teachers collaborate

with peezé*;!ﬁany' sights and ctively refine their instructional practices.

5
~ 4
\ BAM framework sénves as a systematic tool for collecting data on teachers'

%ﬁs and experiences at each stage of the adoption process. This data, in turn,

Oorms targeted professional development initiatives aimed at supporting teachers in

their implementation of CEFR-aligned writing assessments in ESL classrooms. The



imperative to elevate Malaysian standards and enhance English language proficiency
underscores the significance of leveraging the CEFR framework and ass

assessment methodologies. In order to delve deeper into the theoretical u@]ings
and practical application of CBAM within the context of this study, C provides
a comprehensive exploration of the theory and model, elucidating their relevance and

utility in operationalising CEFR-aligned assessment practices ;oMg skills.

19  SIGNIFICANCE OF THE STUDY i\d
L

Creswell (2009) emphasises the importanc%gveying he si nfi@‘q)f a
study to relevant stakeholders who stand to it from it$ findifgs. 'Rh/?research
endeavours to address a key objective outlim&e‘ay\duc@lan (MEB)
nh@ﬂent of English
language proficiency among stude@%\/ith th%t%n f,@e Common European
Framework of Reference for La% (CI!P:R) aIe@ educational institutions

in 2017, this framework s v&a jv in f@itating language proficiency

' g &)
The signifi&o this_researCh Iies:ﬁits examination of the assessment of
N
English as a @3 La’guag §L vﬁnyng skills in alignment with the CEFR. By

L O
bridging th etwee
Qaﬁ :
Yy

asses e@ﬁctices and teaching and learning philosophies,
this s

2013-2025 and Roadmap 2015-2029.&@mng to

S to unadersc

o

re.the interrelation of these aspects, which are often

\C.)

P wd as distinct entities. Proficiency in writing transcends language boundaries,
essitating assessment methods that align with the CEFR to enhance writing
owessment practices, ensure ongoing evaluation of student progress, and foster the

development of writing abilities.



This study offers practical insights for English teachers tasked with conducting
CEFR-aligned writing skills assessments in ESL classrooms. Through Iargw,
semi-structured interviews conducted with teachers and leaders of @glish
Language Panel and the School Improvement Specialist Coach (SISC+‘#&1tegration

of CEFR-aligned writing skills assessment is examined from multl% perspectives,

grounded in empirical data. \/

Moreover, the research contributes empirical ce on tion and
implementation of the CEFR framework in Malaysiawnenriching the exis ng y of
knowledge in this area. By advocating for the in tion gi‘ EF -allgnQd writing

N

e wrltégﬁrocess over

outcome-based assessment measure pproa ot only_€nhances students'

assessments, the study advocates for a shift towar prion

confidence and writing skills but also fos rs ;Titi e /{lgssroom environment
conducive to academic growth. ) c?
‘% Q—

Furthermore, the_ st ers 'valu l |n s for prospective teachers,
curriculum developers,hucat yiﬁ [s. Itlnformsmstructlonal practices,
data gathering ho and lasses gles pertinent to English language
education. q ing teach trdlnl epartments and curriculum development
units with le insights; th h aids in the preparation and implementation
of En guage:c uf E{rd assessments aligned with global standards, as

N
ad ca by the Malaysian E?;?mnatlon Syndicate (MES) and Ministry of Education.

05 In conclusion, this study underscores the imperative for English teachers and

educational authorities to comprehend and effectively implement CEFR-aligned

classroom assessment methods. By elucidating the associated challenges and proposing

16



viable solutions, this research seeks to contribute towards the advancement of English

language education in Malaysia.

1.10 LIMITATIONS OF THE STUDY .&j

The primary objective of this study is to investigate the utilisatiop’of assessments
aligned with the Common European Framework of Reference(}BOfQ or assessing

writing skills in ESL classrooms, while also exploring how these assessments contribute

to equipping students with the requisite English languageyprofici andated by
X

the Malaysian curriculum standards. ' .f)

Despite achieving its objectives, the res h e Yé'l inevitable
limitations. Firstly, the study empl %t tive “mgthods onI mcludlng semi-
structured interviews and documen rhs, ar mgqns of data collection.
The participant pool comprises te?%ldwls inc dlng @Ilsh language teachers,

e

Heads of English Language\ , and ol Im_zﬁ'f)vement Specialist Coach

(SISC+), selected frortpeciic schon in an District, Negeri Sembilan.
While the insights ggedv‘ m hn,é l" @wable they may not fully represent
the diverse popul 0 i

acher
\ 7! c-,év
Furt es iction *&\ﬁosed by the Education Planning and Research
Depar PRD) of ﬂllnlst;:y of Education, classroom observations were not
fe cessﬂatmg rellancga data collected by the Heads of English Language

%and the SISC+. Additionally, changes in school timetables prompted a delay in

Oa collection until March, aligning with the commencement of the new school year to

facilitate the processing of students' reflective journals.

17



Moreover, the onset of the COVID-19 pandemic posed challenges to data
collection, necessitating a shift towards virtual interviews conducted via Googl
Furthermore, unforeseen circumstances, such as one participant’s illness wit ID-
19, resulted in the need for a replacement within the participant pool. mr, despite

these challenges, a suitable replacement was identified and selectedyby the relevant

educational authorities. \,

In summary, while this study sheds light on th I role %achers in

]
shaping writing skills aligned with the CEFR in wondar sch 7ettieg§, it is
. ~

imperative to acknowledge and address the inheren itatiogs co tered;?uring the
Y

Nuabl@ﬁhts into the
oms, pr&ding a foundation

ed.at enhancing English

research process. Despite these constraints, the findings
integration of CEFR-aligned assessmM\E cla
for further research and informing eucati nal WY

language proficiency among Mala

S

111 OPERATIONeL WMlTliNﬁiM@»
det

iled e&@ of‘ erms employed in the study are

In this chapte\a
elucidated to fosw‘&un mbi Lou d conegnt understanding of these terms across

e research e \B.lr. ’ ' O

the research ﬁaj ’ @0
: D) S

1.1l.1ﬁﬁnent ’ 4 \t}w

C.)
\wassment, as defined mhis study, serves as a mechanism to provide feedback

%ive of knowledge acquisition and learning progression, rather than merely

identifying gaps in understanding. Assessment is construed as a carefully considered

opinion or judgement concerning someone or something. The assessments undertaken

18



in this research centre on eliciting teachers' perspectives regarding the implementation
of CEFR-aligned assessments for writing skills in ESL classrooms. These asses

encompass a comprehensive evaluation of all activities and exercises aime@ning
learning assessments with the CEFR framework in ESL f&ts. This
conceptualisation of assessment aligns with the perspectives of BWnd William
(1998) and Cheng and Fox (2017), who conceptualise assessment as eacompassing self-
assessment tasks conducted by both teachers and stude m%}t data that can

inform instructional modifications and enhance learning omes. .\d

| &
1.11.2 Teaching -
’ \/‘T
ithi assr@x;lvironment,

o@ ructional events

Teaching encompasses a multifacetedsgroc
extending beyond the learner and en as
(Sequeira, 2012). Central to effective teaching is

each learner, the adaptation of%(um fb theip i divieté'a? characteristics, and the
&
Ivatio

fostering of critical thinking alon 'delw ion Q&Ieil‘ interests and aspirations.

>

Moreover, teaching en to cultivate and énh@e students' language proficiency
4 $ &
i [ i teac

(Talib, 2000). This Wlms gﬁrj understanding of strategies to boost
their students' vt\if%okills isi e c@ﬁon European Framework of Reference
I
@

(CEFR), ther stering 21 centu arning practices and augmenting students'

Y
learninggproficiencies? Thr Ph thedtmplementation of classroom assessments aligned

v

witﬁE R, teachers are er@ered to provide guidance to students, affording them

S

\mities for language exploration and continual improvement in their language

6 etencies.



1.11.3 Learning

Learning, as posited by Sequeira (2012), entails a transformativq?cess

characterised by the acquisition of new skills, the comprehension of spei'ws, and

the evolution of attitudes. Essentially, learning manifests as an alteration of%behaviour

as a result of experiential encounters. Within the context of tlsty learning is

conceptualised as occurring within a formal educational settin students engage

in the process-driven approach facilitated by teachers to ac

te oMr eir

N
learning objectives, independently refining thei iting abilitie ‘ntéﬁrﬁlising

active engagement in the teaching process, students demo

writing rules and subsequently adapting their at?u tows.({g sh v%znﬁ;

1.11.4 Common European Framewxg@ference R) @hed Assessments

The widely used Comm an F@sorgo @rence for Languages

on I‘:Cq
_ 6 o
(CEFR) describes language iency,_ It ‘prlsggmx levels of language

&
(advanced). %minations based on the CEFR

competence, from Al (begi CZ'
assess language comp%mess, evels. ‘J'Lf;@criptors describe the skills and
competencies exp Nﬂ ea?h \f'rciency el in listening, reading, speaking,

&

production, an mul@a real conversation, compare it with the

. The
% ¢ 5 o) _
CEFR levelspand show languag om@gnce. CEFR-aligned assessments are useful for
academig, pr ssionﬁl, ‘gene@_\lbanguage acquisition (Le, 2018). Internationally
reco&h assessments that ali@},Nith the CEFR benefit learners and institutions. They
he\?ucaﬁonal institutions and language programmes to communicate language
petence. CEFR-aligned assessments allow for self-assessment, helping learners to
ecognise their strengths and weaknesses. It allows learners, teachers, and employers to

assess language competence in a standardised and globally recognised way.
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1.11.5 English as a Second Language (ESL)

English as a Second Language (ESL) has equal or greater status than t&&ther
tongue (Shu Dingfang, 1994). ESL refers to those who learn English in ¢ L%Where

English is a method of communication and is spoken formally (Iwai, 2011)."ESL is the
second language that students in Malaysia need to learn for Iea% mmunication,

and professional requirements. In this study, ESL learning focu proving writing

skills using CEFR-aligned assessment to help teachers ass

1.11.6 Writing skills é I :ST
P 4

Writing skills are the ability to express tw’ facts, o um%ts,m writing

(Wafiya & Kheryadi, 2020). The writer's %w coherent ex ressim&lps the reader
OF

spell@ and punctuation,

understand the message. The writer us

which improves the readability of h% The@\%ﬁt‘n,
(]
ed par

are logically organised. Well- agra s“an@brding make the content

X
coherent. The writing style \e are tailoredito tf@rmality, prior knowledge, and
expectations of the au% he a sj ls ngnuity and originality with clear
P TP

points of view amts. Tpe ) suprg&;”wis/her arguments with relevant and

convincing evi@qﬁ he w erly references sources. The writer revises and
@ ? (..)
edits to i@)laﬁt , cohe nce,.ggﬂ quality. The text follows style rules and
r

formatti iteria, de ratin ntion to detail and professionalism. An author

Whaﬁake to write well dem \'éltes these habits regularly.

6 7 English as a Second Language (ESL) Teacher
English as a Second Language (ESL) classes help non-native speakers learn the

language. The ESL teachers create and teach complete English classes based on

ct gramm

@ody, and conclusion
(..)
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students' needs and competencies. They use interactive exercises, hands-on projects,
and multimedia materials to create a lively learning environment (Ganap?&
Seetharam, 2016). ESL teachers constantly assess students' English compr@j&n and
offer helpful critiques to help them progress. They recognise students"ﬂke cultural

backgrounds and incorporate cultural components into the class 0 create an

Ly

inclusive and respectful learning environment. ESL teachers_r se that students
learn differently. They use a variety of teaching strategie Y.mrrodate different
learning styles and provide an excellent education Il stude ‘order to
successfully teach and connect with students, ESL rs must hav. gt)o glish
grammar, vocabulary, and pronunciation. Effe L ea@ﬁ @ﬁo teach,

prepare, and assess ESL students. In addlt mu?t I Iangu@eglzarnmg and

.\
NP
1.11.8 Head of English Lang uage I (HoELP) Q(?

want to help their students succeed.

The Head of English_Language ELP rsees and supports English
language teaching int&% ssroorI T dlr U|de and train ESL teachers to
ensure quality educ&&for d|| 4 ners HoELP establishes goals, policies,
and |n|t|at|vest tructlon They work with ESL teachers

and currlculu erts o o{ a d |gn ESL courses with state and national

‘\
standar% sureg }1 reoe&é a comprehensive and challenging English
ESL

edug& teachers recelve%dachmg from the HOELP, who observes, comments,
a els good teaching practices. ESL teachers receive professional development
Q the HOELP on current trends, methods, and best practices. The HOELP should be
miliar with ESL pedagogy, curriculum design, assessment methods, and current

developments. Moreover, the HOELP should inspire, encourage, and help ESL teachers
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achieve their professional goals. The HOELP should love language learning and help

ESL students succeed. Y'
1.11.9 School Improvement Specialist Coach (SISC+) Aj

A School Improvement Specialist Coach (SISC+) helps E?'@achers and
improves teaching in English. They work with ESL teachers to identify areas in need of
development, provide individualised coaching, and apply t 'q;s to "mprove student
outcomes. SISC+ works with ESL teachers to analyse theit need ob&&a&dand areas

X
for development. They set defined goals for professio velopment and 'ns_&ﬁ%tlonal

improvement. ESL teachers receive individualised caching/from the S@?’r which

ers re@x specialised

observes, comments, and models good teaching’ E

professional development from the S@ey tea te@ﬁues, assessment,

language acquisition theories, and Culturally re M%s ;éFhe SISC+ should be

NN
knowledgeable about ESL ped%currifhlum elcﬁnt, assessment methods,

and current developments. The + I ach an@ﬂentor ESL teachers, provide
ice

>

constructive criticism, [Ypest practi ahd@mote continuous progress. The
4 $ &
i hel

SISC+ should love I%ge Iein EL teachers and students succeed.
A &
1.12 sum@ ¢ ,' c,(-’
&
T% ter sgrves :an inéhductory exposition of the study, wherein the

reseﬁu dertook an anal@gf. the multifaceted challenges associated with the
t M of writing skills. Additionally, the study explores the efficacy of employing
t ommon European Framework of Reference (CEFR) as a robust method for

sessing writing skills in ESL courses. Through this chapter, the rationale for further

investigation into a recently established position within the ministry is elucidated,
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setting the stage for the subsequent exploration. A comprehensive overview of the

literature review pertinent to this research endeavour is elaborated uponY’M

subsequent chapter. %\
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