CHAPTER 3

METHODOLOGY

3.1 Introduction
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This chapter explains the methodology of twé!earch study with

specific reference to what kind of research desig used, the ‘context where it
was conducted, how participants were sampled, what Tese cM@rt\mere
developed and adopted, how data was coI?%and how th nter'v‘%e'rimt"@)n was
developed. The content is organised ume

o
guidelines and visual aids such as

L)

'N win Qe university

used.to present a range

Y

of content.

q
N RN
3.2 Research Approach and DeSign N
In this parti K study,lhe m bvas:got to reach generalisable results
‘S 2
that apply to ather conte \Bu\ her
took placéspeci \(@t ver, due to the similarity of contexts

¢
among nt C/IIege of#e@ogy in Oman, some of the results and the

\
in% n (i‘e.bt_zobsen@’ training programme) were expected to be
sfera

tr ble. To work withsboth context-specific and generalisable findings in
By

E\is current study, a mixed-methods research design was preferred. The type of
mixed-methods design used in this research study was a convergent parallel

0 design (Creswell, 2012). This design is illustrated and expounded belw
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This research design was chosen inghis'study to give ar’ce.éﬁWeight
b 4 ’ X

to both types of data without prioritisin before th r. “Apart from
0‘\ T
;e g

treating the data with high obje w of data sources and

participants’ perceptions was dee ential to ef

problem and questions usin %sear@. I
? @

A

ignificant to provide
C.)
room for this variety of i

\source nd rtﬂ:po@s’using a mixed-methods

N\
design. Further, fol a siLg '

@
o
o

rigidly did not help answer the

[
research questio% tively,‘. us ‘WEQ/& a need for flexibility in the
NTh

e fj,éﬁility was more on adjusting the time

availabil'tmh artic '.n aagv}ring the questionnaire and participating
¢

inth@ )W ring the interziews, some teachers were hesitant to give their

r oughts b!c&w)o}my@e relationship with the observers. To ease such

N
t, | assured them tha&heir responses were treated with high confidentiality.

collection of datéand its alna

nly then that these teachers gave their actual perceptions. As a whole, while
0 the researcher is a fellow among the participants, the collection of the data was
done objectively, and such a relationship did not affect the conduct of the

research in general.
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Specifically, this mixed-method research design consists of quan?m

and qualitative data collection. The quantitative data consists of qués ires
for the teachers and the observers. Both the teachers and the%wistrators
answered the questionnaires before and after the training progw to explore
their perceptions about the effectiveness of the classroom observation process
and how they have implemented the three stages of t Yess. 'To supplement
the quantitative results and for the researcher to havesa deep nWi‘ng of the

T
ere

current practices of the classroom observatio cess, quali iv[ %@\N

a% onferehces. The
choice of this type of interview aw er toé&pen-ended

responses from participants to e in-depth rsta@!g of the current
practices of classroom obser@'sw at IC \h
S
researcher to gather info i fronpthe rti ip&l}s hat are not extensively
asked in the question 'e.\rm:’ es 'nter@, the teachers’ points of view
and the admini%;zpercep ons Ejbre@‘ld after the intervention were
4
herestilts fr

gathered an ared. e quantitative and qualitative data
hered and dl é}ﬁ itati d qualitative d

rdin@\dﬂer consolidating the raw data with the

were thenﬂ@ ana

@ oth quantitative and qualitative data were

use of Then,
N
m% see Whet JU1ey eshjlement each other and help explain the actual
_ X~
lassroom observation p@fs.
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3.3 Location of the Study
The working context is briefly described here to give a generalw
the observation process. The participants were administrators f@ious
Colleges of Technology in the Sultanate of Oman and teachin from the
English Language Centre at Ibra College of Technolog hese ELC
administrators come from seven colleges, namely: Imma College of
&

Technology (ACT), Higher College of Technolo 'bra College of

Technology (ICT), Ibri College of Technolog rCT) WOllege of

"AX
SCT), and Shinds &@ge of
througﬁ gox@%rates of

the Sultanate of Oman. These collew tho\hea f eac@?yj except Al-
Musanna which is a town. \: > é
In terms of populat@j'ze, eac Yse Q@es has the so-called
S

English Language Centr%ﬂ (EQCC) ainly <§)by three administrators,
namely: Head of theﬁh HTM@ Curriculum and Teaching
Methods, and H% ection for the Engli Language Programmes. Each

Technology (NCT), Salalah College of Technol

Technology (ShCT). These colleges are

—+

4 ¢ &
ELCC is dire supervif Col Dean being the head of the College
Council. go ribe 'Iati the staff and students in each college,
¢

Table S‘&)ow belo Tér.n\é'r!.-A.-T.,zolg).
I
—
S

W
S



Table 3. 1 Population Distribution of the Colleges of Technology

Name of College Number of Staff Number of Student

ACT 75 1055 (ﬁi
4
HCT 139 2629‘\

IbCT 64 6€Y~
ICT 91 \g@

NCT 89 1
SCT 79 7{0'
ShCT 64 ' 7M ¢ o~

The table above depicts the pop%Sf tf% S an%%ents for

Semester 1 and Semester 2 of AY 2% ) e gle V’z;bove, HCT

consistently tops the highest nu ;'oftLC sta

the lowest number of ELC sta(a;Sstuden g i
two significant features %poptﬁaﬁon 4ICT. NCT. ICT has more

&
teachers even with a MOp mpa@ NCT.
The tea%ﬁLC work in'2 lnalbevels which are Foundation and

' 2
Post-FoundatleJrses.l
courseboo@ on
¢
syllabus:

hile IbCT has

@g g
=

datg}%gramme follows a general English
il -baseesﬁlrriculum and has a learning outcome
! ¢?
ere are 4-letels incljl Foundation Programme’s English course.
%' . N
S% completio ’ft e@levels is a requirement for the students to pursue

.\. b 9y
their main studies in IT, Em;ihess, and Engineering Degree programmes.
N

\ During the employment of teachers, there are general qualifications and

Q experience requirements for both programmes. However, the post-foundation

teachers are expected to be higher qualified, more experienced, and specialised in

teaching public speaking and technical writing courses. In this context,
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observation is seen by the ELC administration as an important part of quality
assurance. New teachers are observed at least once in their first semest r
which there is no certain period of repeated observation. Moreover@(s are
well aware that unsuccessful observations on two separate occa n lead to

termination of their contracts as it is to the current situationfin the English

Language Centre. : \,
3.4 Population and Sampling \dﬂ NS

- | &
The participants of the study were achers and the’administrators of
s b §
WY

the Language Centre at Ibra College of Tec?o|oI ay- M sive ta@"population
sampling was employed because t@her aimedyto attaj ﬁetter grasp of

A

more reliable result. Therefere, ta p% e%’o adg:)in strators from different
in an

o
s),Jas v&f&\; teaching staff from the

the perceptions on the current cla m bser\? pra@es and produce a
r

Colleges of Technolog

English Language CewﬁtT-E’C) r e@ed in this study.
I

There are:’ C)I S i% aﬂg}Qman, namely: Al Musanna College

of Technol@T) igher olle%%r Technology (HCT), Ibra College of
N
Techno MT) Ibri ydgec;%-fl'echnology (IbCT), Nizwa College of

Tec@ NCT), Salalah C H%é of Technology (SCT) and Shinas College of
$wgy (ShCH). T{esesgz

N
\o anpower (MoMP) through all Omani administrators. The ELCs manage a

ges are managed and supervised by the Ministry

%oundation Programme after which students can start their specialisation

Q programmes. The ELCs are managed by the ELC Council made up of Omani

administrators. The team of administrators in every ELC includes a Head of the
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Centre (HoC) assisted by two Heads of Sections (HoS): one for the Curriculum
and Teaching Methods (C&TM) and another for the English LWHQ&

Programme (ELP). q

Table 3. 2 Distribution of Participants

Position Number of Participants Vz Total

Colleges of Technology ACT HCT ICT IbCT NCT

(CoTs) wvghCT
|
HoC 1 1 1 {
Administrators
HoSs 2 2 2
Subtotal 3 3 3
Ibra College of Level Level

Technology (ICT) 1 2 V
Teachers 23
To}\

n;‘—}

Apart from the ad ors,.there \werg Eké%‘eachers who took part in

K

this study. ELC h inly tt rnational ‘gshers from various countries

including 43 teac%) Indi'@, oll ‘QA b?% Filipinos, 10 Omanis, 5 British,
N4 L
5 Pakistanis Nﬂsianls, th Africans, 1 Egyptian, 1 Canadian, and 1
Lebanese.% 3.2s ? dis(ﬁé{ion of participants according to college
¢ Pr S

(for Inistrators) and te ci{n.gg_e)/els (for teaching staff).

% eachér gasigqg.to different levels based on the requirements for
hAsemester. For in \e', during the second semester, 23 teachers were in

\?kvel 1,18 in Level 2,12 in Level 3, 11 in Level 4, and 19 in the Post Foundation

S

courses delivered by the ELC. These numbers can change based on the new

student intake and the number of successful students after each level exam.
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3.5 Research Instruments

In this study, the data collection tools include questionnairesW—

structured interviews, and pre-/post-observation conference intervie@h the

questionnaires and the interviews have 2 separate versions for a

teachers. Table 3.3 displays the mapping of the research questi

collection tools.

ators and

s with the data

g

Table 3. 3 Research Questions Mapping with C ;dind Questions

Research Question 1 Research Question2

eseirch

What are the perceptions of
teachers and administrators on

What training program
can be developed to hat are the effeits !nd-&i?
improve the compet S ..
i . signifigant chapges of
of administrators e N

na

classroom observations? - training
practice of classro
observation in the ELC? ™\ \\T
Questionnaire Data Questionna ta "\ estionfigire Data
Admin Teacher Adm%& cher ~.' Admin &,  Teacher

_ While _ _ SN

Pre-Q: 3 0s:1,2.3.45 Pre-Q: 5 e-Q.\i i O Pre-Q:5
N Post Qs: : hile \T J Ay WhileQ:
While Q:59 5 35575810 aﬁv ,'\\ 12,349
. st Q: o Post Qs:

Post Qs: 4,10 o (S,k 23567810
Extra Qs: AV
2,3,7.8,11 I NS
Interview Data q Interview Datd \‘Q\ Interview Data
Admin Teache Admi% ! eachetn.)” Admin Teacher

_ _ Past @s: ost @s: _ _
Pre -Qs. 13 Pre o%is . 3}@7\ A Aﬁé}/ Pre-Q. 1,2 PostQs:3,4,57
While Q: While | Extra'@s: E-)@Qs. While Q: Extra Os: 12
1 2 ol 2

\

PostQs:1,5,6 Ns: 1f,6, | (O PostQ:2,3,4
Conference Data , | .. “Conhferénce Data Conference Data

i
re- vation
Conferences: N/A

Pre-obsepvati onfere?cel: N

Pre-observation Conferences

Post-observation

rvation Conferences
ferences

Post-0

Post-observation Conferences

r
Smrces (The data collected)

N

N

implemented various parts of the observation.
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perceptions about the effectiveness of the observation process and how they



A survey questionnaire designed for the observers has been structured
(Appendix B). This questionnaire deals with the following: Part 1 is ab?ﬂe
respondent’s profile. This profile includes the gender, age, status of @nent,
the kind of certificate received as a classroom observatio ator, the
educational qualification, and the length of administrative experieénce in and out

of Ibra College of Technology. The second part of the questionnaire is about the

strengths and weaknesses of the implementation o sroom rbservations. It

caters to the perception questions related to the uengy o ucting the
L ]

pre-obseryatiof (&ﬁ%‘ge'nce
s of © ion e use of
\b%“j s

S

e use of the

observation sessions, the purpose of visits and r
questions, the use of formal and infor
checklists, the conduct of a post-o

appraisal system. This part of N%onnaire
line with the 3 stages of the cl&som obse\ﬁegpr

N,
observation process, duri clas!r‘oom bser\éz'ga process, and after the

4

ivid@ to 3 sections, in

@\before the classroom

classroom observatioquEoc ), tjk' In cons'@ﬁtion 2 main aspects, namely,

perceptions and % tation
4

The archer (ie

f th aﬁsr@] observation process.

' g &)
the %b\ers’ questionnaire to identify 3 main

construct
%\ o I @

erceived ef cti€en€§}s f the observation process

S

A * Elements o@()bservation procedure
E The interviews were used to support the questionnaire with rich data and

a deeper understanding of the constructs being researched. The pre-/post

observation conference recordings were used to study the actual interaction before
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and after the observation between administrators and teachers without the

researcher’s presence. The development of each research instrumentw

explained under its respective title. (}

Research Procedure and Data Collection ?

3.6 Research Procedure Y'
Figure 3.1 shows the research procedu@e fi ‘ tage, up to the
a

N
interpretation of outcomes. The first stage avas the conceptuali atibquf*the

—t

. i | O
research design, its locale, and the sampl hnlqu; used.“Permissten from
the higher education institute, Ibri Colle e M (IbCT)%és made to
do the piloting of the instruments. ermissio S SO ﬁfrom the IbCT

administration, the instruments wi eveloped

the Semi-Structured Interé a,ideﬂ Q%?s

as _(QQuestionnaires and
SS&)&) for the ELC teachers

o
and the administratior\ rits oV. an(&e,s gn, the instruments were
piloted. Responses consilidat lo d \ine their face, construct, and
content validit)%gh he f.‘th%wo experts from the Ministry of

O

Education Msed tlle Cr bach@pha Split Reliability Test through the

. IO .
Statist Nka for jall S egeés or SPSS to interpret the data. For the
' .
e

V. ted by the inter-raters as shown in Appendix

o

SS respanse
& .
. questionnaires’and the SSIGQ were revised based on the results and the
N
é -

ssment of the expeﬁ& respectively.
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Concepiualiza
tion of the
Research

Design

Secking
permission from
another HEI for

the piloting of the
instruments

B. Instrumestation
Designing Instruments
(Quesiommares and
Semi-Struciuned
Interview Cuide
Questions or S81G0

Interviewing ICT
ELC Administrators
and ELC Staff about
the implementation

of the classroom
observation process

Implementing the
Instrusments to the 7
Colleges af
Techaology ELC
administrators and ICT
ELC Englsh Teachars

Seeking permission ar
consent from the
follvwang:
College Dvean, ICT-
ELC Hol, ELCC and
ELC Stall Partscipants

Revismg the
Cruestionnaines based
on the redulls of the
pilating and improving
the S510G0) the
evalusiion of the
experis

Piloting of

. Questionnaires &

alidation of the

Semi-Structured

by Experts

Consolidating and
analysing

., Responses based on
' the Questionnaire

and the Interviews
and Conferences

Gathering oncepls
bated on the fallowing
sources: Sensor
Teachers Training
Courie
Valeos and Articlas
fram the AITSL

nferences
end ather sources

Implementation of
the Training
Course Workshop
among the ICT-
ELC
Administrators

Applicaizon of
Clasgroom
Observation Process
il Comeepls gadned
from the Traming ta
actual Classroom
Obdervations

Interpreting
the Results
{Comparison
and Contrast)

Consolidation

of Responses

and Analysis
of Data

Angwering of the
Cuestionoaires
the 33100} 1o
Participants to
s the allfects and
Chamges or
improvimient

4 \U‘
Fi Rese Procedure
é"

!
C(cggllege Dean and the concurrence of the HoC

aprvao

f IC? ELG ¢ uct actual research was sought. The participants’

nsent was ensure Q" the researcher after which they were given the
questionnaires. Following the ethical procedures, the participants of the
questionnaires answered the tools while the participants in the interviews gave
their oral responses based on the SSIGQ. These oral responses were recorded

by the researcher as a qualitative source of data. Then, the responses in the
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questionnaires as a quantitative source of data were consolidated and analysed
using the SPSS. The outcomes of the interviews were also consolida

analysed using NVivo software. Both responses were merged a(@ed in
the mixed-method research design. Finally, the data were inte with help
of the experts which led to the designing of the Training Cou?o’ Programme
about the classroom observation process. Apart_fro e quantitative,
interview, and conferences results, the researche Xs:j ther sources to
design this programme such as the Senior Teacher’s Tr in.?ﬂg@‘se by the
Ministry of Education and the videos and art from the ra]ia&&ute
for Teaching and School Leadership ). The praq@ﬁme was

X

implemented where the administfators,tndertook eoreti.é‘and practical

sessions about the classroowation proc A@is training, they

were emersion sessions a e cla@gser q@\n process. To see the

effects and changes oi%erve ion, mpa&%@nts answered again the

guestionnaires an men tNMv‘vég%pectively. Finally, the data

from the quan@qu?lﬁi}@&h@ere gathered, consolidated, and
ith

analysed properly and \up éf}r/lal interpretation.
i

&
\ ¢ ' CO(J
3.6.1 Questi &i)es 4 (_/
\
3.6.1.1%3&%@ r ?nin{_(_sé\ators
A The Question@ for Administrators (Appendix B) was to be

plemented on a small group of HOCs and HOSs in the COTs in Oman. The
Q total number was 21, however, after the intervention, it was to be conducted with

only 3. Due to this limited number, descriptive statistical analysis was to be used
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to identify their perceptions on classroom observation and what elements they

X
K\

To prepare a valid and reliable questionnaire for the main study, firstly

implemented or not.
3.6.1.2 Pilot Questionnaire for Teachers

a pilot questionnaire was developed. For this purpose, reNt literature was

examined by the researcher, and constructs related tQ'this Stu y'were identified.

Next, questions were written and organised into -stag s as widely
adopted in the field of teacher observation ingham, 2 k:_\ land
Christensen Centre for Teaching and Le ar ard oI, 2005;
Massachusetts Department of Eleme Seainda Educati ‘,r2020). A5-
point Likert Scale was used to c@ponses A “1”@‘9‘[ strongly agree
and “5” meant strongly dlsag ,<\

The pilot questionnaire m% co
e Perceived Effectiv x
e Anxiety Scale %g

e Elementso ObserI/a roced 12 items)
&
%\em ml%u'a!t oﬁx%'(re were organised in chronological order

(pri%- zip post-0 e@b}n stages) to increase the accuracy of the

Sp Ther were K‘fé’ms for the pre-observation, 9 items for while-

observatlon and 10 |tem\ror post-observation sections.

This questionnaire was piloted on 35 respondents from another College
Q of Technology in Oman who worked in a similar context and were subjected to
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the same observation processes. The pilot questionnaire was statistically analysed

for reliability which is explained in Section “3.7 Validity and Reliability”.Y'

The main questionnaire was a developed version” of the pilot

3.6.1.3 Main Questionnaire for Teachers

questionnaire and included 23 items. The main questioanire lowed the same
res,

organisation based on stages of observation (i. while- and post-

observation) and a 5-point Likert Scale. The mai stio a??e{qde teachers
L ]

was applied once before the intervention and on er to see hdrt \were
({ ish %mity and
in"“Section @Vg/alidity and

any differences. Due procedures we

reliability of the questionnaires whi

Reliability”. \(ﬂ
G X
el =

&

3.6.2 Interviews q
0 btain‘é@tter insight into the research

To collect in: \tmatzl
questions, interv% were
g

structured in WS us'ln
participan\&ngl' 'age tﬁ%’still used because they are all English
¢

teachers. ides, there erJ ncti_s?saes with the English language usage, rather,

llected lfro@teachers and observers in semi-

&
ngliﬁlahguage. While there were Arabic

\ - - -
made, it “easier for_t }eseam@ to consolidate the responses. The interview

. R o |
tions were demgn@ the researcher based on the research questions
%\Appendix E). These were then discussed with experts (Appendix 1) from the

Q field of education for face, construct and content validity questions. This usage
of the interview in the study aligns with three theories. One is the Constructivist

Theory which allowed the researcher to collect data on the current classroom

83



observation process practices. This led the researcher to design an intervention
that will provide the administrators relevant knowledge on how to p

implement the classroom observation process. The second is t@itive
Theory where the researcher adopted feedback as a mean evelop a
programme. Further, feedback was also used by the researchengas a significant
component in the post-lesson conference which aims to help thésteachers improve
the teaching and learning process. Finally, the thir %n ed to interview
constructs is the Design-Based Theory. The ons erom the
interviews allowed the researcher to design a'traiping progr eltf&f%l‘gnly

improved the implementation of the m\sfr i pr%g‘gg by the

administrators. %\/ u\ éxr

®)

3.6.2.1 Teacher Interviews Cf) \>Y ,<\
N,

The interviews % teacﬂers ppen%@ 2 stages. The teachers
were interviewed bef: }aft(]r in rven@i.e., the training programme
for the observer rst set of int viévvsbok place with available teachers.

4 ¢ &
intervantion we

The intervie er the i r gwnducted with the teachers who were

observed after the inte ie., @‘i)()sive sampling). Some of these teachers

¢
were &%rvie ed_b r! thb‘i-aervention, however, it was not possible to
* NN
ar% servation fr all first interview participants. Therefore, the

interviewees in the pre-i ention and the post-intervention stages were not
iy BV

\&antical. The interviews were transcribed in a verbatim manner as shown in

Q Chapter 4 and analysed thematically using NVivo 11 software. The usage of a

verbatim transcription includes the actual responses of the participants with or

without grammatical mistakes. The coding was discussed with an expert Ph.D.
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holder who has experience in writing research papers and already has many
publications in the field of education, (Appendix I). This expert also acte?ﬂe
second-inter-rater for the interviews while either of the other two ex;ﬁrg\j&ed as
the first rater. This resulted in an agreed coding template to by both
readers although they both understood there could be change this template
after analysing data. The criteria for selecting the first i eMmust be at least
a Master's degree holder in education from a rep %

ive'sity and whose

expertise should be about classroom observation. ever fowond inter-

"X
rater, he must be a doctorate holder specialised{&caﬁon h oﬁvs_é@ tthe
re

NVivo programme for him to analyse the @ S or{@utcomes
T

of the interviews and thereby draw a m ofvﬁlia or co nt responses.

The emerging themew}bled for s@f interviews for

comparison of repeated therr@,)'l' he exa\es%r g@%s were also reported
jﬂy N,
c.)
-

about the corresponding %quesﬂons. q
\ N\’w
voll IFINS
3.6.2.2 Administrato S ( 0’
4 ¢ &
The 'Pﬁgmiewsvrlﬁo sen%dso took place in 2 stages, before and
W,

after the intervention train@brogramme). 3 administrators acted as

Cso uﬁos'&}‘é?ampling was used for admin interviews and

obsery %CT-
th%t’on of

interview guide (Appen@ was also reviewed by experts (Appendix 1) in terms

"
rti )'pants@s based on their work location (ICT). The

\6 face, construct, and content validity with the assistance of the college

Q statistician who earned her Master’s degree diploma as a full-scholar at the
University of Queensland in Australia. Similar to the teacher interviews, admin



interviews were also transcribed and analysed thematically using NVivo 11

software. Yv

The emerging themes were tabled for both sets of intefvi or a
comparison of repeated themes. The examples for themes W&ﬁ'é&g reported
concerning the corresponding research questions. Both the\figures for the

interview themes and examples from the interview tr s%b’are provided in

Chapter 4 on Data Analysis. ? z '
@ \Y.

3.6.3 Observation Conferences l _{-)
Both pre and post classroom o on % we@sed as a
third tool to gather information aboulﬁw [ the i@h?:nentation of

the classroom observation proc%{& English gua@entre. However,

since the pre-observation cor@s:e stage\\xgt implemented in the English

N,
Language Centre before t%entio'ﬁ, thednformation was collected only from
post-lesson conferen m firl M‘ @rences were recorded before
the intervention r the interve i0|'1, to})mpare and determine the impact
4 ¢ &
“fassfoom

of the intew on I‘W éservation process. As for the pre-
observatiw renc fere@)&were recorded after the intervention, to

o

re recording the cqr\@'énces. To obtain the consent of the participants,

%\pecially the teachers, and to ensure confidentiality and privacy, the researcher
Q undertakes not to mention any of the participants' names and to use the content
for research purposes only. A recording device was used to record all the
conferences without the presence of the researcher during the recording process.
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3.7 Ethical Considerations
In this study, there were human subjects and therefore due?&l
protocols were followed. To implement the study, approval was rec@}from
and granted by the college management. In his official nication,
(Appendix F) the researcher explained the purpose, procedures, requirements,
issues, and benefits of this research study. Followj \tﬂlprocedure, the
‘§:n the Head of the

researcher personally sought the approval of the Dea

English Language Centre through an official lette taini gWIimited to

'Y
purpose, procedures, requirements, the issu@\eneﬁts fthi re‘e@
he

The second ethical considerati % thng:t'icipants.
Y.

angua@because all of
nts@e informed of the

q,{\of this research. To

The form was written by using simpléand clear

them are English teachers (App&a The p

purpose, procedures, require@s, issues,\d\?en
N,

ensure that the participa Willrﬁg to partake '("?he study, the researcher

kept in touch with e he

[<¥)

&

id[ artic'g s. Further, they were given
t

ample time to re% erstan

they filled %igne

also explaine ues
K ’ C?I

questlsi , and anonymi ti& C/ e presentation of results. It was also

fen'(a‘the consent form. Subsequently,

show their concurrence. The form

7,
K

dent't::)ﬁfgf, right to answer or reject to answer

NN
that"thei ﬁsear participation would be voluntary and that the

B

icipants have the rig@%ithdraw from the study at any time.
\ Confidentiality and anonymity were also duly considered in this study.
First of all, both in the questionnaire forms and the interviews, the participants

were reassured that all the information which they would provide in the interviews
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and any follow-up emails would be used for this doctoral study only. Secondly,

the names of respondents were replaced with numbers before the analyms?!

3.8 Validity and reliability
To establish face, construct, and content validity, zoth the pilot

questionnaire for teachers and the questionnaire for, ad?'ﬂas discussed with

three experts from the Ministry of Education, bo g age supervisors
with more than 10 years of experience, also experienced observers, an‘bl t\ er
trainers (Appendix 1). The initial queshon&ms we uss e%’i;?j their
feedback, regarding the questionnaire iterw I e, wer@ted during

this meeting and then mplemented@g of th ﬁestlonnalres

For the teacher verS|on 0 p| t qu na_{\Qw questions were
statistically analysed usin g rs o s aIe bility. The questions
related to the |mpleme of ob sqw nalysed using descriptive
statistics to identify wi eac}‘,step 0 p@

The reliabilit anal e-B were conducted using Cronbach's
Alpha Spllt }Nlty @e test, ercelved effectiveness of observation,
there w ms Itogether. H r, the results of this analysis showed that

%..

PL impacted ‘the reliabili gnificantly and therefore it was decided to
'
t from th ma quEstio nnaire. This improved the reliability score from

é 758) to (o = .805).

The Cronbach's Alpha test produced a high-reliability score (o =.959) and the

/J‘z

The second scale for reliability testing was the anxiety scale with 5 items.



deletion of any item would drop the reliability score. Therefore, this scale was
used in the main questionnaire. Y-

Regarding the main questionnaire, the first test that was co@ was
the scale reliability tests using Cronbach's Alpha in SPSS v25. T t showed
that the perceived effectiveness of the observation process scale an acceptable

reliability score of (o = .747) and the deletion of an item did¥not significantly
i czase

increase the score. Although there was a minor sco lor PLCQ3 (o =

.763), this question was considered important for surin thct and it
A

was decided to keep it. The anxiety scale relia test resul dN@t the

scale had a high-reliability score (o = .90 d n% iredhe de@gn of any

. . X
items for improvement. V 0\ é

C%elnterv\w% ,<\
S
. “ &
3.9 Training Programme

(|
The pr -res?'coll ted rl m 0 stionnaires, semi-structured
interviews, and iutor’g onfér J‘o@oth teachers and administrators,

O

indicated t@leges I)f Teghnolo 0Ts) did not appear to follow the
N
recom Nro dures rdond‘)' g classroom observation. Likewise, the
lleg

resu icated that

s fs \‘ o
:c me of thedecessary'skills and competencies to implement the classroom
0

)
\ vation process eﬁ('e?tively. The manifestation of such skills and

inistrators lacked sufficient knowledge and

ompetencies by these college administrators tantamount to Piaget’s definition of

Q Constructivist Learning Theory that these administrators could only implement
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the classroom observation process based on their limited understanding and
experience. Yv

As a basic rule in designing a programme, the feedback of o(s%&s and
teachers was first identified through their perceptions and the i s before
the designing of the training course mainly composed by the res€archer himself
and validated by the experts (Appendix 1). The drawi dback from the

participants links itself to the Cognitive Theory of ey as a'requirement of

developing a programme and subsequently impro the awd learning
L ]

. NS
the Senio ah@xursa

as% ut ﬂ@%searcher

the c\ee f the@:tzi::ipants and
subsequently provide them wﬂl‘@essary kn dge@‘competenmes to

process in general. EXisting training materials

developed by the Ministry of Education

has modified the training course tw

achieve the research obJectlve eosan ?a yt Classroom observations
N,
were also used as a ba3|s mg tﬂe traiping couQCeQ(Leadership A.l.,2022).

The adoption of the in couls sedyby th nlstry of Education and the

usage of the vid rticles iof A l_ ies the Constructivist Learning
Theory to de a morei ate a Ievant programme.
ce is is 'rdls@burse the researcher did not pilot the

desig &aung ou:se, ef'm@ ed it according to the outcome of the first
q@e an ',inte bvs. The modifications were reviewed and
Armed by the expert@ﬁvn in (Appendix I) and the teacher trainers from the
nlstry of Education who have been implementing this course. This modified

0 training course or programme encompasses the Design-Based Theory which is an

intervention to improve the implementation of the classroom observation process.



The researcher got the approval of the College before the implementation of this
programme. Next, the researcher sent the communication to the HoC to?m
all the participants on the training including the flow of activities. (@ K).

Once everything was approved, the sessions were implemented. *

The goal of the training programme is to: z '

» Change the perceptions of administrators ards h‘e\cgdpt of the
[ ]

3.9.1 Objectives of the Training Course:

classroom observation process and create portivé a h‘a@mork

atmosphere Y. \4' \Y
» Provide administrators with the W Is am{ co etenci.é?:z;arry out the

classroom observation cycle pro‘wﬁaly é

» Use a range of strategi{]bsuppor %s ovide teachers with
By S
6 e,
g

constructive feedback 9
So
S

3.9.2 The Training M

|nc use o Gkérent methods as follows:
1. Semln aII raln mtroduce new and useful ideas on how
to co hpro iate SJO(@} bservation procedures during the general
di % b o V')

‘&roup tasks: in whlc@partlmpants cooperate in some learning activities.

-\\- Presentations: in which the participants presented some of their outputs in the
Q workshop.
4. Self-directed study: where the trainer provided the participants with some

reading materials to cover the theoretical part of the training to change the

91



participants' perceptions. This step allowed the participants to think and compare
their current practices with the best and most effective classroom obse?'m
methods. (;

5. Analysis of the lessons: here, the participants were asked h videos
related to the 3-stages of the classroom observation process. ese clips were
specifically designed to present different kinds of am observations;
supportive and authoritative. The participants ke.

d 'to analyse and

comment on the performance of each stage separa

‘\d‘ T
6. Real implementation: at this stage, the partiCipants began t p'y @ they
Yv

learned during the real-life situation. 4 N

3.9.3 Content of the Training Progrw é
The programme foa%n deve \hgge m‘@etencies of officials in
E‘Sy N

conducting effective cla ations and emeflt@rom professional skills,

for example: \ -\A

. Effectivelis&gjzu.s ",b}fl §

e The skill ciIitatirn tive s rt
t@%’ teachers

o Prov%n ructi
P mE) f@peasforimprovement

¢
. eedback to I
. %I atingfreﬁeth; r@ion on practice and improvement
N
A\ S

@raﬁon and Venue:
0 The programme was conducted from the third week of February 2019

o>

until the second week of March 2019 at the English Language Centre in the Main
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Hall. The course had 2 parts; Part 1 consisted of 5 sessions of theoretical input,

and Part 2 consisted of 3 practical sessions (2.5 hours each).

3.9.5 Theory %\

20-hour sessions were spent on the theoretical part of th g among

the participants. There were 5 sessions in this programmeWach session

consumed 4-hours: \,

Sessions 1 was conducted on February 22, 2019. \d
L ]

Sessions 2 was conducted on February 25, 201 l _\C}

Sessions 3 was implemented on March 3, 4 \Y

Sessions 4 was implemented on Marchy, 2019. u\ {\Y.
Session 5 was implemented on !\%6, 20109. Cs<
AN
\Y A

ractice % é q c}
3.9.6 Pract ‘% <3.

There was mr dr on in this . Each administrator had a
ho

maximum of 3 o% ns. Each ob eJr'\’at'@tonsumed 15-20 minutes for the
4 &
pre-confere;g&f-eso mir \fer he clégsp{)om observation, and 60-90 minutes
-CO . &
!

for the po

A The researcher wasalso the trainer for this training programme. He
‘é\)rked as a Regional Supervisor and Senior Supervisor for the English Language
0 Department in the Ministry of Education between 2003 — 2010 (Appendix J). He
conducted many seminars and training courses for English language teachers,

most of which are related to improving teachers' performance. He also
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participated as a trainer for Senior Teachers’ Courses in the Ministry of Education
between 2009 — 2010. It is worth mentioning here that the trainer was e

to an intensive training course entitled "Training the Trainers C@This
course aimed to provide the participant with the skills and com ies needed
to transfer knowledge related to the classroom observation prgcess to Senior
Teachers. Therefore, and due to the importance of this matter,*the training of the

trainer was directed to highly qualified and experie trainers to achieve the

learning outcomes. \d
L 2 \Y'
O
\,‘T

3.9.8 Participants E 4

There were 3 administratorsﬂ{n,;e lis ngua@g;ntre at lbra

College of Technology. One w\bead of the tre were Heads of
Department (HoS) for Cur@sm an \m;t ,{(}&TM) and English

N,
Language Programmes 1% AII°3 a mist&{}&? attended this training

programme and parti 'h in r raining s s{%ns effectively. They were

actively engaged. i theoretical and' p@cal sessions during the entire
4 ¢ &

training. As I‘N@nthel \ﬂﬁa sessﬁihey have acquired the competencies

aimed at this course

a5}

've CEJ ed their perceptions and understanding

¢
about Esl%erc duct cﬁsse}‘(.)?l observation in different phases. In the pre-

NN
C enee phage,.th Pave si%ted to notify the teachers and conduct actual pre-

.Aerence tasks. In th@rﬂe observation phase, they have gained the skill of

\(ing notes objectively by focusing on the content of the observation tool rather

Q than the teacher. Further, during the post-conference workshops, they have

started to use appropriate clinical and supportive language that encouraged the

teachers to dominate the post-lesson conference.
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3.9.9 Evaluation

At the end of the training programme, the questionna

Y

administrators was completed by the participants. The results were oXed to

see the extent of improvement. A

A secondary source for evaluation of the training pr Ramme, and its

implementation, was the teachers’ questionnaire. Tl;]i analysed using
h

descriptive and inferential statistical tests to identify ges'before and after

the intervention. .\d

X
The pre-and post-observation conferences we orded befor. abd @r the

intervention and this became another sou ta \ on o,fje' training

programme. These will be dlscussedw ﬁ‘ ussmn%hapter

3.10 Summary T &
\
This chapter ex e meéthodelogy u@n this study with details
&
) th@ntext of the participants and

of why mixed methods de w
how they were % as we ﬁ etai the data collection tools and
procedures. reove ;@ tion oQYamme was briefly explained to help
understand thefindin hapter 4.{(/
1 O
<0 BV
Q= &
& v
3
'~ N
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