CHAPTER 5 Y
DISCUSSION, RECOMMENDATIONS, REFLECTIONS AND COV@ION

5.1 introduction Y'

This research study was initially aimed at identi the perceptions

of teachers and administrators and how they impleme x:sr?om observation
process. Based on the findings, the researcher de dat irwiamme to
provide administrators with the necessary %’\d competen ies’ t&ﬁ%n‘z(;uct
classroom observation more effectively. a colléct ore{/ﬁa' after the
intervention were compared to identi atn&ichects Y(:hanges that
occurred as a result of the interventi

O

\ Y
&
This study sou%sweﬂhe owin %arch questions:

f
RQ1: What are the perce 'on1 ersa ministrators of classroom

observations?

S
4 $ &
RQ2: What iq%ex eni M en&(gu of the intervention to enhance the
competenqéedmi istrators'in thEé[dctice of classroom observation in the
!
¢ 2 C,)

QL &
R% at are th ?nifioéﬁ'changes after the intervention?

Y

Based on the mixed-method research design, the quantitative data

Q collected from the questionnaires and the qualitative results derived from the

semi-structured interviews and pre-post-observation conferences were analysed

and classified into themes according to their relevance to the research questions.
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The overall responses were merged, and an interpretation was made as to the key

findings. These findings are highlighted and discussed about the ?E

Conceptual Framework and the theories, namely: Constructive Lear(@eory,

Cognitive Theory, and Design-Based Theory. In addition, theori eveloped

based on the key findings. Most significantly, a framework on effective

implementation of the Classroom Observation Process is developed serving as the
v

major contribution of this study to the knowledg Tinistration and

teachers of the Ibra College of Technology. .\d
X
ter 4

This chapter begins with a discussio he findin o'n @

which are compared and contrasted wit us.rese nd related to the

uch nstructivism

Th@’. Based on these

findings, principles or new th&g’s have \de .,Qs‘nen, the limitations of
N
the study are listed, and %ibutﬁns a 'agzQ ed. These are followed

by implications, recommendations, ¥eflections, inally the conclusion.
[

S
S

iscussi he F@ngs - Perceptions

\ ¢ ? (.)
5.2 Percei ctiveness of the -l&séroom Observation Process
'

5.2.1 S%Of Class on&)t.)iet,{vation

The perceptioﬁi%nd the interview outcomes with the teachers and the

Conceptual Framework called ADDW e

Learning Theory, Cognitive ThNﬁ) Design-

dministrators before the intervention showed that the classroom observation

Q process was conducted in different situations and for different reasons. As a

domain of the Constructive Learning Theory and a feature of what ‘A’ or Analysis
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is in the conceptual framework, the researcher was able to collect data from the

wm

participants on the reason for conducting classroom observation. O

situation is when students complain about teachers. This fact was al@med
during the teachers' interviews that they were visited because%g students
complained about them. Accordingly, the teachers felt that the'gbservation was
aimed primarily at their evaluation rather than professi Melopment. By
comparing these findings with the findings after the i &:n,'this practice did
not change, as the observers continued to visit hers WW received

‘X
noticeabl h‘n@ the

complaints from students, although there

perceptions and implementation of

era\sﬁe thCGassroom
observation process. The reason wh efvers

visit to teachers after the intervemrr;%}e dueto
reasons is the college system,which req@;ﬁni a\Q}s to visit teachers and

verify students' claims in%any Qompl ints bZi'@dents. Carrying out this
type of classroom visi ms a’ istrators tigﬁrify the sincerity of student
t

complaints and %Ce qual

'3

3} 4 A _
hand, the visi ﬁ%} obiﬁ e teﬂafs in this way and for this reason may

underming,the tfust b e tea h&’é and the administrators. As soon as an

raI@ ns. One of these

y 0 t'e'dc@ performance. But on the other

¢
inspecﬂ' visit is held f te&chegaue to student complaints, the teachers will
tha

;&%

sation and must def mﬂ}hemselves. This finding is in line with some aspects

NN
e ohserve 90 not't&t them. They will also feel that they are under

\bobservation (Al-Mutairi, 2016). For example, concerning the purpose of the

0 classroom observation process, the results of the study showed that the classroom

observation process in Kuwait schools is not only done for the professional

development of teachers but is mostly conducted to evaluate and classify teachers.
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Likewise, about comments and feedback, the results of the study indicated that
the comments and the feedback teachers receive from principals and ins

are not as important as the feedback and comments they receiv@their
colleagues. Therefore, they believe that the current system lassroom
observation process does not support them in developing their pefformance. The
study also found that the adoption of the alternative sy% uld improve the

l

On the other hand, some of the results r d bypAl-Mutairi (2016) in
"X,
in some o alspf\&? The
0\1% i pm@i'ons and
Y.

wil'k\po erforq@me, as this has
a role in facilitating and enhancwars’ professional d@bpment.

In contrast to thiCﬁult, thl\ﬂ(g e ﬁEes that professional
aé f o

credibility and reliability of teacher evaluation.

his study contradict the results of the current s
study found it important to link teach

rewards while imposing penalties on teach

development and chang fromythe te s themselves and their

internal desire for i b’neni elo@ as an effect of classroom

observation. T is a reso
g <Q
developmer@obs@ attaigality teaching. The reason to conduct
classroomgobservatio ' stu@i‘ complaints is rejected by teachers and
¢

they CES%“ aform of i telfertrb%?in their affairs and a violation of their rights.

NN
O% rt of” inisﬁ&rs or observers, this theory denotes that the
L

ttainment of change by @dachers will depend upon the knowledge of observers

i'ng\b'ncept that implies professional

L Yo !

\conduct classroom observation effectively. Besides, such a visit has serious

0 negative effects on teachers' prestige and credibility in front of their students. In

addition, the occurrence of this would encourage students who are

underperforming or whose desires do not align with what the teacher is doing to

231



file an abuse complaint against their teachers, knowing that it will eventually be

g
3

The results indicated that the observers used a standardi¢hecklist during

taken seriously by the administration.
5.2.2 Validity of Evaluation Criteria

the implementation of the classroom observation owo evaluate the

performance of teachers. This was criticised by man rs ijsemi-structured

interviews, as they stated that the checklists cont too W and it is

often difficult to fulfil them all in some Ie@ otherfwords, t’uis_{i%ilist

contains some items that may not match t ' tivg essoQS/TWith the
N

conceptual framework, this practice ceyersthe aqﬂect erred D or Design

an@e and qualitative

of the framework and the Desig sea) heory.

data derived from the partirﬁiss on t \r'm%a

N,
observation could be the Aasi rev@ing t ol I«Q(?Deing a characteristic of
\
F

Design and the Desi MSe(:LT or or%&}mple, one of these items is
related to the tea€hes: Zoftec olo iﬁtebﬂng,so we find that it is difficult
4 ¢ &
if their i

for the teacherte, fulfil thi i Iégsan is related to reading. There is also

el cklist of classroom

a clause relatedwto gro <'Qand here also the teacher may face a

!
¢
probleswfilli this uS‘e itr;e?s teaching a grammar lesson. In short, there
\
t

itemsfon_ t }heckl'@hat are difficult for a teacher to meet, thus the

Yv
.&signing of an eﬁect@ol must be done. Teachers’ fear that they will get

\b/v grades because they failed to fulfil these items during their teaching could be

0 avoided. On the other hand, concerning the observers, the use of the standard

checklist restricts the observers to a specific framework, which may facilitate their

arg's

task as observers, but on the other hand, shifts their focus to the teacher instead
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of focusing on the learning process and thus does not help in improving and
developing the performance of teachers. In addition, it does not provide aw
evidence of all the events that may occur during the lessons for the@}wcies
that need to be addressed or the strengths that need to be strengt}ﬂkThus, the
Design-Based Theory and the “D” or Design in ADDIE could a bgtter option. Jan
(2002) believes that it is important to have concrete and Wevidence which
of course varies in each lesson. Therefore, the best %:t is problem was
to use the note-taking method, as this provides a b opp rtw observers

oy
to write and describe the details of events @erogre of ﬂaa&ﬁi}g and
learning process based on the redesigned m % I too@?:riteria.
Y-

t the @ervers started

Qs the observation

After the intervention, the®esults sh

using the note-taking method tl@rained in.

process more specific and @5 reIeva\m%

observation process. As %oot

that the use of the note-takin met
n

focus on the pro% achin'g i ther than the teacher. This was
confirmed @minll b sent-str

is
@ed outcomes of the
N

@researcher has theorised

note-taki rocess h iesiout; 0
AU
%ﬁd not care 0&[ t@ acher what the teacher does, how the teacher
N

b%k what'he used,to do-":l}he past, but now | focus mainly on teaching and

Y.
.@ing by looking at @ctivities that look in the students how learning is

N

pening”.
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Admin 2 concurred and said:

“The use of this method satisfied teachers because they felt ?ﬂe

goal of the observation was professional development rather than a nary

measure motivated by student complaints.” *

5.2.3 Frequency of Observations
The results before the intervention co Z tha't teachers and

observers alike believe that one visit to the teac is insuffiCientf’ s As for the

teachers, some of them justified their desire to

L 2
isited more dncib}(:ause

d n%\t@a ood Je\sgan. They
i hancw@ﬁaining high

ially i <<Iesson offered is

they wanted to get another chance in case
believe that visiting them only once un

grades and it may even affect twaaively, esp

less than the level they aspire erefore,%le%re teachers to be visited

N
more than once is stemm% theipfear the rgéft’of a single visit.

On the other_han Wlf' the‘@ a good number of teachers

who do not Wan%iited f‘;j‘t‘ﬂe@not welcome class visits, which
&
9

reflects their QQUS feir proc§ This once again confirms that the
situation @Eng' uage('j&ﬁtre, and the current practices of the
classr %serv io??cés(ér? incorrect and suffer from many flaws.
T‘ré;/*',aﬂem: y'ng thé'}\tervention, this concept has changed among the

T
@ers, as they confirn@ﬁeir welcome for this new type of visit, as they see it

QXappropriate and most importantly, it is not threatening to them.

Q As for the observers’ opinion about the frequency of visits, although
the observers acknowledged that one visit is insufficient in any way and does not

reflect the real level of the teacher, in reality, they carried out only one visit per
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academic year for most teachers and sometimes in several years. This is due to
two main reasons, the first is a large number of teachers, and the seconw
responsibilities of administrators. Regarding the former, the @br of
administrators who perform this task is only 3, while the numb#;vachers in
the centre reaches more than 82 teachers. Regarding t atter, many

administrative tasks fall under the responsibility of th Mtrators and that
; mo

,e.

\d

@
Also, there is another point that we mention , M@S the

they must perform for example exams, syllabuses, a

time of class visits. Given the system f in techni ollegs‘fthere are

many times when quarterly and mo% xams\ occu, whip@;z;kes it very
difficult to hold class visits becN he)meer of Suitable @?for class visits is

few and limited. Therefore, t%ﬁt solution, | Vch ,x,'@hation Is to release the
BSY N,

people who perform thi e classro mbs@on process) from other

work and responsibilities s ha] ca dev% mselves only to conducting

the classroom OM process, an thhsi@ can cover all teachers and visit
4

’ &
them more ;r@e. A\\I'@e ust%g.alspecific and announced timetable in
advance f\th te 's vi 'ci’o that teachers can prepare for this day
and p Well, hu:; a ie(’in %ﬁg desired goal of the classroom observation
o

NN
pr, , which js yfessi al development of teachers.

s

In the tenet onstructivist Learning Theory, the frequency of
Y &

%\hssroom observation has an impact on the knowledge that could be constructed

0 on the minds of both the teachers and Observers. The more teachers are visited,
the better chance it would be for them to master the concepts of the criteria and

an effective manner of teaching. Such knowledge could be gained through
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classroom observation. Further the more cycle we go through with ADDIE, the
more reliable the programme is. YV

These results are consistent with what Klinger (2008) (ﬁ}ound
indicating that a single visit does not reflect the true performancé'é@e teacher.
This vision is also consistent with what was stated by the CWde Institute

(2013), which also focused on the importance of havin -Eicysroom visits per
year, varying between formal and informal. This als'o confirmed by
Leon (2019), where he stressed that this task shoul arri M&ecialised
be held several 'irg@‘g;ing

en@ sear. h%f Klinger

observer, as well as that the classroom visits sh

the year to obtain constructive feedback i

etal. (2008), Daley and Kim (2010) w [

5.2.4 Observers’ Perceived Comp%e \Y ,<\

Aboutobserve%mpe@ncie e te(z(/ e classroom observation
process, the results beﬁxiet intl\ﬁzi@that teachers believe that the
observers do no icientskills'to 'en'aal? them to perform the classroom

4 $ &
observation&?propelr \'l*se ms tg.this belief arose as a result of previous
practices Kd atis 'perie%e’s experienced by the teachers, which
¢

contriE!i% one way_ o n(fhe(BJ he formation of their perceptions as defined

"
nstryctivi }earn‘i@ Theory. In many of the post-observation

.Aerence sessions, t@achers found themselves in conversation with

servers who were many years less experienced than them in the field of

Q teaching, sometimes for even more than 10 years. This played a major role in

making the process of discussions and persuasion more difficult for observers.

in

As it is known, the more experienced teacher is usually the one who is most able
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to justify and prove their point of view, given that the number of classroom
situations he has gone through is more and his cumulative experience is ,
therefore the observer may find themselves in a dilemma that iﬁ%&lt to
overcome. We find that the observer, in such situations, may ten us on the
mistakes of the teachers to prove his ability to perform th&s? This was
confirmed by the results of some of the conversations the post-lesson
conferences that were collected before the interve m clear in these

conversations that the observers sought to sho e tea hwcomings,

@

S. g‘
arch ed that the
ies i@‘e aspect related to

. /@ey attributed this to a

lack of training. For ex first experience. | have

never been trained, sof}limi’e i is field. Admin 1 also said:
| lack training”. % e

classroom Won prf eéality of the observers' performance of
the classr@m\ ervati ess a@e professional development of teachers,

rvers' lack f: §<i|'|0nd competencies to perform the

‘ '

as we In creating_n atﬁe @(F?eptions of teachers towards the observers.

NN
K% eisan }ant fa&?r that may make a difference in the equation as
ined in the Constru@’Learning Theory. Despite the strong correlation

e\tween the classroom observation process and the teaching experience, the

0 knowledge that the observer may possess in terms of skills and competencies in
conducting the classroom observation process is sufficient to give the observer

the strength that enables them to carry out the observation process effectively and
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professionally. Therefore, we will find that teachers accept the observers’
comments even if they have less experience in the field of teaching,w
because the observers have the knowledge. Indeed, who possesse@edge
possesses power in any field. This was confirmed by Krueger where he
asserted that the observer must possess three qualities, the firsWich IS to be
trained, prepared, and systematic so that he is aware of %at- bserve, when to

observe and how to document the observations

X
which found that observers often lacked the skil ovide high- a't;@back

er @ t d@aps their

as re@;‘erj. Also, the
clai@hat although the

to all of their teachers. They also la

observational skills and enables them

results are in line with those tlea (2011)

majority of managers perform%ntly,ﬁn‘t e,Q'E\propriate skills or lack
N
knowledge on how to con%ctivg‘mstr tional Q%Brvision. The results also

&
showed that the lack umh L e p@nance of school principals in

promoting the p% | developm téf@hers. Likewise, it was found in
e

4 ¢ &
the current s that su? \m ack cessary skills and urgent need for

training s% ey m t "ﬁ’ole effectively which is called Teacher
¢

Dev@and rofessiondl '%E)j\ah.
&

rised two tenets. Or@t'hat observer’s classroom observation competence is

hr yrougl&alysis of the findings above, the researcher has

irectly proportional to the kind of teachers an institution could have. This shows

0 that the knowledge of observers has a strong effect on the attainment of quality

teaching. The second tenet that was derived from the findings is that training

courses are significant measures in improving the competencies of observers.
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This theory has been proven in this study based on quantitative and qualitative

X
O

There were clear feelings of tension and anxiety prevalent in the

data.

5.2.5. Anxiety During and After the Observation

English Language Centre and teachers have stated in_several” semi-structured
Kobse'rvation process.

interviews that they are very concerned about the cla

However, their answers in the questionnaires contradict these fa ost did not
L ]

vey resllts re’s@ngly
5% cessjﬁe reason
T

i ques‘ion ires m@e attributed to
research bias where social desiW)ads to cce@ e answers rather

than the actual situation. An xplana rithe esu is the teachers' fear

N,
of the consequences if the%rs I out i@?)ther words, the teachers

were afraid that one Mmil

them as Writter% e against r‘rl.l ~Jbthis happens, the teacher will

&
undoubtedly beyin the crf) \h‘& fthghservers (administrators) and may be
terminated,at s poi &
e DL &
% 'ct?nt with Cromball's findings that there is a

ese results are €or\€|j

N
logical relationshi y/een s&?osing to answer a question in a particular way

admit to being anxious about classroom visits, S
low on the anxiety component of the clas

for these unexpected responses by te

ff d see their answers and use

Aa subjective benef@!’ory that takes into account the risks, losses, and

\nsequences associated with answering it. (Cromball, 2014).
Q On the other hand, the data collected from the post-observation
conference talks indicate that there is a strong fear and tension among teachers
due to the holding of the classroom observation process, especially in the post-
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lesson conferences. The observers used the traditional top-down method while
discussing the lessons with the teachers in the post-observation confvvs
which negatively affected the teachers and their relationship with th(oj\shers
After the intervention and after analysing the data relﬁém the level
of anxiety felt by teachers in its different stages, the results in Wskal Wallis
test for the difference between the elements of the anxiet sMowed that there
were statistically significant differences for each ele YOP% between the
3 groups. The statistics showed a lower level of ankiety for th xperlment

group that was observed by the officials after t ervention da @ both

the pre-group and the post-control group.

eptua}é;zr;ework, the
elldsm, another letter

)Q modification of the

To relate the scenarios a e with l(T c

development of a training cour ust scrutini

;

“D” or “Develop” is 1ncluded frame Kre
N
intervention based on re rces Su modlﬁgﬁon may come from the
participants whose rﬁ! fe ngs’ ove% d reflected in the training
course. In lik anner, ithe §g sed Theory also demands the
4 J‘
dolo

consideration smentlr \et-h

and tools in the development of a

training caurse. *Subs 'he r cher could theorise that drawing the real

‘
feelin gﬂ))eopl eétltel? vital step in developing a programme.

U% d resp ‘9 the p%icipants’ feelings or thoughts could lead to the

ﬁproprlateness of the@ramme and thus a failure.

//
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5.3 The Role of the Observee
5.3.1 Responding to Observer’s Comments YV
The results before the intervention showed that teachers we sive
in their responses to the observers' comments during the post-les%ferences,
as they usually accepted all the observers' comments regardlessfof whether the
observers were right or not, and regardless of whether Ne satisfied with
these comments or not. The findings show that teac %

gr along with the

observers even though they are often not satisfied®with th OW opinions
L ]

chers may dﬁe@?;eral

o% uen@hat may

ionethat ntradi@s:e observer's
point of view. Another reason tw;)ehave in thi ayé%teachers‘ desire

to get a higher score in post-&s/ation C e wﬁch may not happen if

N,
teachers reject the observ%men@ or di y EQ irinstructions.
O

fal\ at We mu ar in mind is the teachers'
eje

Another ir%
awareness of th% t their

'3

&
change the K@‘ ther]k\::§o the ﬁuary, their refusal or disapproval may
ine Wit

and comments. The reason for this behaviour

causes, the most important of which is t

result if they refuse or reach a differeqt o

o

nl 0@'9 observers' comments will not

%

lead toas&J\ elati 'hth ervers. This is what most teachers have
¢
tried t Id because 0 e&e@ e consequences and effects associated with
NN
regewingvand tgrmi Pg their.employment contracts. Therefore, teachers have

IWays sought to win the{@ﬁoval of observers by accepting their comments and

%\eeing with most of what they say.

0 On the other hand, such approval may not necessarily mean that
teachers are convinced that the observers' comments are correct or that they will

implement them, but rather an indication of an unhealthy atmosphere of fear and
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lack of transparency. This of course does not help in any way the professional
development for teachers at the English Language Centre, but rather it enc

the observers to persist in the wrong practice regarding the classroom @tion.
On the other hand, this practice may lose teachers the ability t decisions
and change. They become mere implementers of the instructions and desires of
the observers for fear of losing their jobs. This was c@ by Teacher 14

when he said:

“No, not all points. But you know in or kee mw we don't
g

so we simply say yes but in reality, we d

w% observer says. |
would say we don't agree with all th ] in sev@sbayings], but

sometimes we have to say yes jw;aect ourse and @f‘work]”_

After the intervent@jnd after teai 'Wg Q@bservers, there was a
N\

change in the observers' %ons and pr tnes% e classroom observation
process. The role of Mrvl S limited @couraging teachers to think

deeply about th ance, disc er'thsbnistakes and encourage them to
4 ’ &

find and imwappi};):‘:gso tior%.?he role of teachers has also changed,

they have% mo iti andéﬂérstanding. Although their answers after

¢

the in &@)n were si Iaf'tock_ljce? answers before the intervention but, their
N

r ade fnare }se, as'th\ey stated that they accept the observers' feedback

Aconsider it supporti@écause it contributes to helping them improve their

% formance and professional growth. This change in teachers' understanding

0 may be attributed to a change in the way classroom observation is applied after
the intervention. Observers have encouraged teachers to be more open about what

has happened in their classes and what they want to achieve.

242



In other words, the observers' implementation of the non- directive
approach approach during the post-observation conference led to a ch i
teachers' perceptions and the relationship with the observers. ('}

The above manifestations are the product of the effeﬁ%ss of the
Training Course which could have sprung from the descriptiWhe Design-
Based Theory and the Develop and Implementation seg%s- ADDIE. In the

context of the Design-Based Theory, the princ 0 appilying scientific

methodologies in developing programmes could hawe been apptied { Further, the
L ]
- \y
‘Develop’ section in ADDIE could have been a sed well, t tI’IS —@' t.
4 b §

N
\ &
The identification of w for improvement @ell defined in the
Constructivist Learning Theo%d the mxpa @&DDIE. Ideally, this
N

theory seeks the percepti%we ao%lnls tors e teacher’s performance
on the classroom obs }m, a ﬁi@he administrators employed
scientific metho@onﬁrdin sgéh@he use of the criteria. As part of
the perimete ADDI \h'e\ ata é&flgtted from the questionnaire and
preliminaw iew

% ¢

professi developme
\
admi islitors. prog&nme was effective, the intervention allowed the

.&rvers to change by u\ a non-directive instead of a directive approach of

5.3.2 Identifying Areas for Improvement\/: 0\

%Xst conferences.
Q The results of the interviews before the intervention indicated that the
observers are the main player in the process of identifying deficiencies and areas

of improvement for teachers. As it means that the observers are the giver of
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knowledge and the provider of ideal solutions in the various cases that the teachers
may direct. Although some teachers have stated in semi-structured int

that they do not accept the observers’ comments unless they are @d of
them and that they also argue with the observers if the‘l&wents are
unsatisfactory for them, the data collected from the conversations@fter the lessons
confirm the opposite of this matter, where it has domin eMrvers at most of
these conferences. The observer is the one who disc ms,'and it is the one
who presents the solutions to the teachers and s Sts t Wr‘nplement
these solutions. While teachers played a secon role, it wa ie@e‘zi:her
approving the observers' comments or justifyi he% ile@ling.

Perhaps this subservience W achex? IS resul@%’eir fear and

keenness on the reaction of the vers, as the pro of c@ oom observation
in the English Language Cen(@Sects the i %tr QQ\These administrators
N,

have the power to ren%ﬁ an rminate their services.

&
Accordingly, it makes.sense r':I @\hing in their power to please
the observers to %\ h ma:‘ at st-’cl@onferences and escape the threat

o F &
of terminatio \ l;\ é./

n the er t@ﬁervention, the results indicated that the

—+

!

¢

teache %bec em agtiti?s their participation in the post-observation
ek in

NN
c increase hiletﬁ? duration of the observers' speech decreased.

&ugh these results, i@bmes clear to us that teachers' perceptions and the

\Ies of observers changed after the intervention, as teachers became aware of

0 their important role in the classroom observation process. Likewise, the observers

realised that their main role in the classroom observation process is not to evaluate

and criticise teachers’ performance, but rather to improve the teachers’
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professional level by giving them an opportunity to reflect on their performance
in order to identify their mistakes. In other words, the observers realised trw
primary role was to discuss with the teachers and help them c@}what
happened in the classroom with what they wanted to achieve. *

These positive findings are consistent with the findm Henderson
and Hawthorne (2000), p. 41 who believe that discussion an hange of ideas
among teachers, observers, and administrators about 0&:”? process from a
reflective perspective helps deeply in understandi e essen ofessmnal
development. Their participation in post-clas erences w y’d_i@ermg

deficiencies in their performance and pr appropri utm@ﬁ~ The role

of the observers is more focused on s or nd gﬂlda T

Having all the facts a&zx)eacher E err@Theory has been

developed. This theory is i ve of p % t a,z@eﬁ's the opportunity to

N,
dominate the post-confe%bser tion sand allcé?them to discover their
\ &
o . )

limitations and its co in rvention. {ké employment of this theory
would increase t%%i:m 1e|
classroom ob NQon tai \ é.}
R¥ITT ¢
N, 1§

4

54TheR e Observ &
AR
54. hable Personality (?‘hanges in the Observers’ Attitude)

N\
\ Before the mt*fc;é’ntlon the observers denied that they were using their

e!ic to work hard in the succeeding

uthority in their dealings with the teachers. On the other hand, the teachers

Q confirmed that the observers used their authority, and the results of the

conversations also confirmed the same thing. The observers may not be aware of
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the reality of this matter, as they may think that what they are doing is normal, as
this type of behaviour has become a daily routine that they do and is accew
teachers. Such action is founded on the Constructivist Learning T(eg}/here
observers could do as much knowledge as they have. After the tion, the

observers stopped using their authority. The relationship beMachers and

observers has changed, as has the language of communi ost observation
cz a

conferences. This change is likely due to the traini n the acquisition

ich dWct on the
pt of class E@atlon

f % onfe@zaes. This

resea\rch 0 mo@:he Training
Course and use scientific methowao make t rse@nly representative

as covered in the definition o esign-Basg %e yq\d the Develop section

: A
f ADDIE. | \% 6

ten find ng}\f Zaida (2017) regarding the

This result is.con
importance and Ztraml v:n} achers' perceptions. Based on

of new skills and competencies by the observers,

change in the observers' understanding of the

o

and its implementation, especially in the

could also be attributed to the effo

]

the aforem ed n named Training Equal Better

Performa e a Tea |ons®'fas been created out of this study. Such
¢

theor s hat the pre afoU training of classroom observers play a key

% ducﬂ'lgD]ﬁ%rers ‘&jatlve perceptions of the formal classroom
Y-v

rvation process. >
é P S

6 Critical Evaluator
The results of the data collected from the post-observation conferences

confirmed that the observers often used negative language that included a lot of
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criticism, blame, and sometimes threats to teachers. Although the observers knew
that the use of pressure/threat was not appropriate, they still used |YH&
observers' use of this type of language with teachers may be th r\hof a
misunderstanding of the concept of classroom observation, as oﬁkrs believe
that the concept of classroom observation is related to evaldating teachers'

performance, identifying their weaknesses, and guiding tﬂ m hat they should
m

do and how. This misunderstanding of the concept o bservation was

entrenched among the current observers because o revi Wes of their

predecessors as administrators (observers) i English gllag_&‘%éntre
Therefore, we find that both the observe I \ ers h\yé' become
accustomed to the traditional system,4whic d onsthe top.@wn evaluation

method, where the observer tro all aspe of @ post-observation

conversation process, and t?‘&%e of the ?r ,t@'rted to listening and

N,
accepting comments. A S naﬁatlve @ r%téc?lon of what the kind of
learning observers h med r@ejn:egdeed the definition of the
Constructivist Theor b} |b|tsb'|n this construct.  Further, if

researchers not th olo exami nd ‘Analyse’ facts as required in
ADDIE, e t Ing ' faII Further, the “Implementation”
sectlo IE o ul oIE'Iy nd on the type of programme “Analysed”,

, and bI_J opedé\ Further, several teachers mentioned in the

tlonnalre responses t e observers imposed their opinion on them. Some
e
% ference interviews also revealed that observers followed the traditional
0 method, where the focus was on teachers rather than learning. So, we find that
during post-observation conferences, observers spoke more than 80% of the time

while only 20% were left for teachers. These results reflect the reality of the
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authoritarian practice practiced by the observers in the English Language Centre
in the after-class conferences. It also clarifies the perceptions of observer?ﬁm
their roles in the observation process. This method is traditional @been
criticised by many researchers in this field (Wanzare (2002: Zf%d Painter
(2001: 59). They criticised it because the basis of its essenceWocus on the
teacher instead of focusing on the learning process. It d es}b‘elp the teachers
to grow and develop their performance, but on the Y;it'is an enslaving
method that makes the teacher a mere tool to im ent the Wns of the

@

observers and unable to think or make decisions. ™t was very i olt@train

observers to change this malpractice so th ofessi\‘n elop.@ﬁ process
. h o
ppened

for teachers could occur. This is wh aﬁter mter\@‘ron, where the

nce@thed 83%, while

r,zﬁ}or change in the roles
N

participation rate of teachers in af;a-class co

the participation of observers%ased to \%\B.Thi

of the observers occurred of tmﬂr c gning%

of classroom observa@the" ctice of t% observers provided a better
r ont

opportunity for t eflec eir‘pe@’mance. This result is consistent
4 f &
with the find'@Qf Schi) 0) oghe importance of providing space for
teachers ték on orma@?’ The results were conflicted before the
¢
intervEQ%/it asser anédéja’ d Mahmoud (2010) about the specifications

N
teristi Pe co&uction that must be available to achieve the

rstanding of the concept

a

Yv
.&ssary targets Wher@dy should include descriptive and non-evaluating

guage and there must be responses. The process must also prevail in an

0 atmosphere of cooperation and mutual respect between the teacher and the

observers until the basic objective is achieved.
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By looking at the plot above, it can be theorised that reflections
facilitate self-introspection, self-awareness, and self-improvement. It is bw
that when teachers are given the chance to declare their weaknesses, \hoach
becomes too positive for both of them. The theory also avoids sd‘%osmon of

facts by the observation, rather a self-discovery and what reso Ron the teacher

can do. While observers may have the chance to speak a]e E way, this can be
done using a clinical method of supervision by using ive Fuestlons during

the post-conference.

I@T

Discussion of The Findings implemen ki Is an pet@as
& SIS
5.5. Pre-Observation Conference \l Q\ <<

5.5.1 Reason for Class Observatlon O
ey
Based on data coI ed fo Vv ntlggrom questionnaires and
semi-structured intervie eII as ser\ﬁo}] conferences as defined in
the Constructivis L ory @@lve Theory, the process of
l
classroom observa n t e Eh L&h guage Centre takes place in only two
stages. The tua isit |1ase I WhIC ons are observed, and the post-lesson
Q
observati n se, m,wh gac performance of their lessons is usually
dISC is data reyeals t (t-He pre-lesson stage is missing. In other words,
'

eason for not |mplac13nt|ng this stage may be attributed to several reasons,

: vation ¢ ereﬁcesmre not carried out at the English Language Centre.

%‘wcludlng a lack of knowledge, as the findings before the intervention showed that
the administrators who are responsible for implementing the classroom

observation process lack some important aspects of knowledge related to the
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implementation of the classroom observation process, especially about the

implementation of the pre-lessons stage. YV

It seems that the administrators of the English Lang@entre
inherited a system in which the process of classroom observatiorﬂ&arried out
in only two stages, and they followed the same approach. Andther reason, and

perhaps the most important one, maybe the administrators’ pérceptions of the
Keys

classroom observation process. The results of 'show that the
administrators supported the idea of conducting noun ec?l\u’sldo teachers

‘X
sudden sr}o@it of

r% d a@jz;lte their
tnistrators' p%;z);ons of the
am@?y evaluative and

t@spect in the training

because, as we mentioned earlier, they consi
teachers an opportunity to check the

performance. These results show

concept of the classroom obser@cess a

judgmental. Therefore, it we'ﬁnortant \msWde
N,
programme and to chan ncep% of mbsﬁs first, and then to train
% classro

them to apply the ne\% ch T o@ervation process.
After % ention; the fféc@training on observers which is

2 ’ &
implied in the %“Imple \tﬂtmn” section and “E” or “Evaluation” in ADDIE

and was ewident'in cha obsec%‘%' perceptions and implementation of the
¢

classr %erv ion ceS's, @Rgh the application of the pre-lesson stage
@v NN

W, achers. Ther Ps ind@ed that the observers carried out this stage where

.&asked meaningful @i‘ry guestions to which the teachers responded with

%xmanatory answers that contributed to creating a collaborative environment that
0 reflected mutual understanding and respect between the observers and teachers
and achieved the goals of holding this stage, which lies in first changing the

concept of the classroom observation process from being evaluated to be
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developmental. Again, this practice is described in the Constructivist Learning
Theory and Cognitive Theory where people ask questions, explore and?!!s
what they know as a prerequisite of the Design-Based Theory(%j ining
programme development. Secondly, discuss the objectives of ons with
the teachers and defuse the teachers’ fear and panic fromythe classroom

observation process. \,

These findings to some extents are i t‘t w'fh what Susmita

Pani (2015) found in her study about the usefulnes re-observation in helping
"AY

teachers make their lessons more effective. ncluded t tl*k Sson

stage is worth the effort because it is one ctorsth ribu,@% making

factn@g;he believes

teachers' lessons more effective, how% nonﬁhe
flu <<the effectiveness

that there are other factors relate tﬁe}
of the pre-observation stage, \%must be %nt ac@)unt when conducting

=
the pre-observation sta als% believes 20 implementing pre-class
observation requires mplzl g and a et} understanding of teachers.
rs

Finally, she bel% t tea'c‘ w}‘\‘é ts)nderstand the purpose of pre-
&
outofit.

observation t ggghe mo‘s
a

\ 'It c@é derived that the principle of Needs
¢
Analy: %ﬂ requirem t(n e-e}v loping an appropriate programme. The
%w

N
re% as Mmeti sin d&gning and developing the programme as a basic
X

& in this study. \Q’

6. Importance of Pre-observation Conferences
The observers' answers before the intervention supported the idea of

applying the pre-observation conference. However, their justifications differed,

QD
o
-0
@
=
=
=y
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as one of the observers considered the application of the pre-observation
conference an opportunity for him as an observer to discuss with the teac

review the aspects that the teacher failed to achieve in the previous @tion.
While another observer considered that the application of the servation
conference is useful to him as it will enable him to draw a mental picture of the
lessons and what will happen. Another observer also co%@ the application

of the pre-observation conference as one of the con ti fa(fors in reducing

teachers' anxiety. But despite the approval the bWand their

"
is stagewas th@nted
en% I Iso@t’h noting

here that the observers' answers show obs ck of.@zzr;ness of the

e su@s or failure of the

@one of the observers

N,
was asked what he should%e pre-Q)bser ion 20 , his answer was far from

correct, and he said tl’i\)ihe sel e With%tb:}teacherin advance to inform

him of the obse wEXpectations a e‘vai@ion criteria. This confirms the
4 ’ &

observers' Ia&f awarer \'KI is s%\/let alone its application. The pre-

observation_conferenc

c\ t be éﬁéidered the most important stage in the
¢

classr g@erva onpr

tv%)g

é

room observation roéés is linked in one way or another to the success of

justifications, which seem logical to some exte

esg, bebi Is certainly the key to the success of the next
NN

of the.Cl 'pom abgrvation process, and therefore the success of the
\e pre-class observation phase. The application of this stage has many
0 repercussions and positive effects on both teachers and observers alike. For
example, a pre-conference meeting between observers and teachers, discussing

the lessons and the objectives to be achieved from the lessons, will change the
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type of relationship between teachers and observers from a top-down authoritative
relationship to one of mutual respect and a common purpose for observw
observers. Implementation of this stage will provide the observers% ood
opportunity to discuss and understand the objectives as weH'Nwe lesson

procedures and will play an essential role in the next stage (the Rgn'observation
stage). It will enable observers to focus on important Mhile conducting
lesson observation. Moreover, the implementation a%;gf will affect the
-obse awg). g‘will

with constr, cW@back

% e ir@-r'tance of
NS\ o .
anglqé‘thelr negative

ovi aniety. Teachers

performance of the observers in the third stage. (

enable observers to support teachers and provid

at the post-observation conference. A

applying the pre-observation conferw

perceptions towards the proceswarving an
will understand that the main ﬁﬁtive oﬁa ng
% % i

Ig{s\observation is to help
N,
them and enhance their ance.” They will <;l%.('ll’se that the objective of

observers is not to ev hd CT' se them. Th?}e findings are consistent with

Pennington (192%@ argue‘s‘ hat n'xl kh@'of anxiety teachers feel before

conducting a class obs

discover % go

deveIEE nt rather tha rif'ici@('?ind evaluation.  These findings are also

cansistent withyT I,'s (20@&}\view, in which he argues that the observer and

@er should meet bef@tﬁe lesson and discuss the purpose and criteria to be

E\ed as well as any other matters relating to the lesson to incorporate good
0 practices before a model lesson.

The narrative above describes what the Constructivist Learning Theory

defines. As defined in this theory, the behaviour of the observer is based on the
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amount of his stock knowledge. The experience he has contributes this
knowledge and could only understand based on this foundation. As a r?&f
this finding, it can be hypothesised that the success of any task m@\svwith
planning. Planning includes what to do before doing any actmty?&wnl do it,
and how it will be done. In the context of ADDIE, planningfconstitutes the
collection of data for Analysis which would lead to the D%Vvelopment and

Implementation of the programme. Through thorou ing,one could infer

that its result would most likely be successful. .\d
.y

5.5.3 Notification 4' T

ass vm@‘t;e responses
S th@elcomed the idea

of notifying the teachers but condltl\hagth Q@\hers were not notified
N

of the actual time of the v% obs&vers nawe(r(/ lain their understanding
of the classroom obse%tl\gprol e ob rs believe that it is possible
to notify teacher% re will e cl ssr'oor@mts but teachers should not be

told exactly orin w s the (::IYI be observed. They believe that a

Regarding the notification 6fteachers bn\for

of the observers before the inte |or-1)/ere posit

teacher s y for class visit. This reflects their actual
curre c e, where th e&’d @ centre sends a general e-mail to all teachers
g the’ ?ng e observation process for teachers, without

I fylng any other det@élated to the time of visits or classes among others.

\Hls confirms that the main purpose of the classroom observation process in the
Q English Language Centre, at least from the observers' point of view, is the
evaluation of teachers. To infer such behaviour, it boils down to the so-called

stock knowledge of the teacher as far as pre-classroom observation is concerned.
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One cannot expect to do more if that is only what the person knows based on the
Constructivist Learning Theory. As part of ADDIE, it will be reflectem
‘Evaluation’ section if notification is implemented (“I” or Impleme(%\ae of

the components of the pre-observation steps. A

Similarly, teachers were in favourer of the idea of r notification.

They believed that prior notification would spare th M problems and
;e

difficulties, the most important of which was that it tr’am enough time

to prepare better, which means better performanc d thus ght obtain
[ ]

higher grades. J _\‘—}

ated that ser e?believed

vanc&u‘e visits, and

the)O ted before the

After the intervention, the resu

that it would be better for the teacherﬂ&ba otif'nﬂ i

they provided different justiwr'@ fro
intervention. Thejustificatior&ﬁoth the \ewb_t_qg rs

the intervention indicate,%any ﬁoubt, at th((/ is a significant change in

the understanding ar% tljv ob@s and teachers towards the
purpose of impI% the cl ;}J db@tion process. For example, the
rs t

3
=

,@H as the teachers after
5. 0

4 $ &
justification n by thfz\sew hé ior notification of teachers would
reduce te@ie 'prové)%éir performance confirms the observers’
aware %t th m:iin bﬁct'&e} f the classroom observation process is to
i %cheﬁ’ an@d raise their efficiency. As for the justifications
.&m by teachers after @ﬁirvention, they indicate a decrease in the level of
%\xiety among teachers and a change in their perceptions about the classroom

observation process. This change in teachers' and observers' perceptions may be

Q attributed to an intervention factor that developed their competencies and changed
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their perceptions of classroom observation. The results also correlate with the
third research question about changes that occurred after the intervention.

By and large, the theory that planning is a significant to@ieve
better implementation and good results describes the precedi ative. It
cannot be denied that when tasks start with proper planning, thed@gmplementation

will be smooth, and the evaluation of such activity will QE moreflikely positive.

l

5.5.4 Briefing about the Criteria of Observation \d
L 2

_ _ X
Before the intervention, most of the t rs agreed hd |&ﬁ§tance
Y] stifi IS by t@'desire to

and.éﬁ:?; obtain the
i ria@l’d help them meet

of informing them of the assessment criteri

achieve the highest percentage of

satisfaction of the observers. Nwaem of the

the expectations of the obs and th\sh%v a@l‘gher rate during the
N,
evaluation. As one teach%‘this’li)rieﬁ was('Q 1 for preparation. They

ing to give me the signs so

give me signs; you haye to tell rI r
that I know whe%{s on them” J These_fBsults confirmed the anxiety that

'3 &)

controls tea&t:inkin?, ; theghm'r ultimate focus for getting a higher
rating. |I0\th or 'acherc\)%énted to be informed of the evaluation
criteri %@ adj erfO(-r‘ﬁ%ce to those criteria and thus avoid the risk

%v _ N

of{eb 2 lowsr <
A These results @m to us once again the reality of teachers' fears and
% ative perceptions about the classroom observation process, as it is clear from
their answers that their first concern is to obtain higher grades and avoid staying

Q in the danger zone, because if this happens, it may lead to termination.
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After the intervention, the teachers' answers did not change in terms of
agreeing to the need to inform them of the evaluation criteria, b
justifications about the reasons for approval differed. This time the sald
that they would like to be notified of the criteria because that Womove their
performance. Y'

We discover from the teachers' answers after t ention that there
is a change in the teachers' understanding and perc tt e teachers' goal

has become to raise their level and improve their orma ce,\g‘mir goal is

no longer to please the observers or/and to obt

L 2
igher grad s]va&@ case

at% rease If the level
ssxﬁ) serva.@;‘p:ocess. Itis

also evidence of the positive m‘w}ammg in gin Qe perceptions and

performance of both teach d obse % @ctmg the classroom

N,
observation process % o %c‘)
N\ &
\

5.5.5 Gathering Info cbout ”a‘.b} n
e pr

éebs of classroom observation in the

before the intervention. Also, these ans

of anxiety and fear among teachers fr th |

b

As_mentioned I
English L@ Ce e the ention took place in only 2 stages, so it
was n hat th ste CJ Ieb‘? information about the lessons did not exist
era is an@gral part of the pre-observation conference.
A Not impleme@‘his step for one reason or another has made
% ssroom observation very difficult for teachers. Because teachers often do not
Q know anything about the aims or reasons for the visits. They usually find
themselves under the clemency of observers, required to do their best to convince

the observers that they are good teachers.
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Hence, because of this step, the teachers have a negative perception
towards the observation process, where the teachers feel that they ar?ﬂg
targeted and that the purpose of the class visits is to discover their mi and
get terminated their employment. A

Moreover, not implementing the data collection stepw the lessons
leads to misinterpretations of what’s happening during the lessons and this leads
to misunderstanding and wrong decisions. To eap, at 'pre-observation

conferences, observers ask teachers a variety of questions a owectives of

. ‘Y
se objecti ,we‘@“erlals

rvao r ve@a’mportant
information about the lessons they wiW e tow\ven Iy co@;‘; with a clear

mental image and a preconcei ea of the les

the lessons, the methods they will use to achie

they will use... etc. Such questions en

the@ﬁl observe; Thus,

enhancing the credibility of th%pectatio\w%ll s,@\rping them to focus on
;K:y N,

the most important eleme%e Iesgons. or teggg?s, gathering information

will break the barrier B

an1 w them @ticipate and learn about the
undaub

process. Theref ers wil t'edllberform the lessons better, and in
4 ’ &
a more orgwd foclu

bec hey know what is required of them

S

l'
IS &il b%?eflected in the performance of teachers and
\
o%lgin the’ pos erva@ conference stage. At this stage, the observers
@mine to what exten @%eachers have achieved the objectives of the lessons
%\t were identified and discussed during the pre-observation conferences.

It should also be noted here that the conference discussion with

teachers and the gathering of information in the pre-observation conference is

closely and directly related to the following 2 phases: the phase of classroom
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observation and the phase of post-class observation. Accordingly, the failure to
implement the information gathering process will deprive teachers and ob?!!s
of finding a common platform, which, in case of not being imple \& will
greatly impede the success of the whole process. A

These findings are supported by the study by Range, It, Scherz, and
Young whose results confirmed that the pre-observati con ence provides a
frame for both the actual observation and the post-ob co ference. Italso

noted that a pre-observation conference allows th cher oWe goal of

the lesson and allows the principal to focus on t ments'tha on‘@mble
during the lesson. It also indicated that t e obsefv ycl tgﬁms with
defining the goal to be achieved dur| e pre- oba‘arva n pro&ange Holt,

Scherz, & Young, 2011). <§

It can be mferred e fo g tal |mply the previous
theories called Constru arnl g T iy a ognltlve Theory which
explores data gatheri e i menting t sk. In ADDIE, this section
relates to the c% tics 01\‘[ l1n ‘Analy51s section where the
observer has nsider T out Iesson before ‘Implementing’ the
plan. It |s% p|IC i reat e |mplementat|on and evaluation of the
progr %e dir ctI r teﬁ W atever has been planned.

' (e ‘T’
Observation Stag\q,

5.
‘%ﬂumber of Observers
Q The results indicated that teachers are not satisfied with the classroom

observation process applied in the English Language Centre, and some of them
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even mentioned that they prefer not to be visited at all. The results of teachers'
responses to questionnaires about the number of observers and the num

nature of class visits varied between supporters and opponents. In se@ured
interviews, some teachers expressed their concern about havmg'ﬂkgthan one
observer while conducting the lesson observations process whilwe'rs welcomed
the presence of more than one observer. It is worth noting here'that some teachers
said that they prefer to be observed in more than 1 &Zﬂ ifferent levels.
Moreover, some were asked to be observed by di tob r\w analysmg

phere of anxiety, E@smn

the é rs v{teachers
o\/

in'the o\ass mis feé\nd confusion
as some teachers lack self- conW)hey get sed@! cannot perform

normally in the presence of a erorm a l . The situation may

these results, it becomes obvious that there is an
and bewilderment among the teachers.

wanting to be observed by only 1 obsérver

be worse if these people me fgr the valuatné?purpose Similarly, for

interaction and r% the t“ "n' thebher hand, for teachers who prefer

N oover i i
to be wsﬂe%e th ‘1 ervegu may be attributed to these teachers'
fear of the,0bs ias:

this on and due to the lack of confidence of
the te S the bser : t{ey (r'e?er to have more than 1 observer at the same
ka

students, the presen of stI rs the room may affect students'
her /O

!

use yld givé%em a kind of reassurance and self-confidence.

or the teachers who p%fer to visit them only once, the reason may be their
N

E r of the classroom observation process and the consequences that may be

0 unsatisfactory. Therefore, they try to avoid class visits in general. On the other
hand, for those teachers who prefer to be visited more than once, the reason may

not be the teachers' admiration for the classroom observation process rather, the
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reason may be that they want to get another chance in case they do not perform
satisfactorily the first time. The same applies to teachers who want to be ow
in different classes and at different levels. This may also be due to @hers‘
need to have another chance in another class and with different ts as this
would enhance their chance to perform better and gain a higher'grade. Teachers
teaching different students at different levels would_enhanCe the teachers'
opportunity to perform better because of the diffe evels o' students. For
example, the teacher may perform unsatisfactoril ne class X perform
excellently in the other. This change in the teac erforman d'le Gé‘{;eral
factors, the most important of which is ge% of.s{&i'ents and
é\‘?
These results are con@ih the fin of (@&2017) who stated

that there is a discrepancy in%valuaﬁ?n severa factors that must be

taken into consideration v\%ductﬁg th Iaﬁsr%(@;gbservation process. The

results of this thesis %kat Me@miple class visits should be
ol |

taken into consi% nd tir’g sﬁsroom observations to evaluate

g b 4
teachers. In Wn, othf \OLS at th%glas%,room level that could contribute to

their interaction with the teacher. \/: u\

n

explainingythe varianc assr@*‘level should be investigated.
¢
%h the theor 'cz;b%‘g&ound, the descriptions of the Constructivist
N
LearningéT heory f Cogn?ﬁ/e Theory such as the understanding of any task

Y-v
@saqe of feedback c@be best defined when people explore to draw a well-

Xounded result that will lead to the development of a programme or training

QE course as applied to this study.
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5.6.2 Interference in the Lesson
The data from teachers indicated that observers did not interfew
their lessons. This implies the observers' perception that it is Wron(tg'ﬁ rfere
with the teachers' lessons. The feedback was postponed to the servation
conferences for a discussion of the things that were inappropriate’or not meeting
expectations. On rare occasions, the observers only in rvem to examine the
students' work, which was not considered as an inte &:

y 'he teachers, but

rather as one of the duties of the observers during bseryati

L 2
of empowermeht ;\ﬁal‘z:s to

ould en &bace and
o Y‘@

ning-‘pro s. O ers must not

interfere during the observatiorwaoecause 0 ne@‘ve impact on the

teachers and the students. ( ,J I<\
® o
"~

5.7 Post-Observation tag&" I §
[
5.7.1 Importance of the Post Obseryati C)Snl@ence
T&%Its srlowe that @ teachers consider post-observation
N

confere Mbe vital a t‘n&y er'gabfle teachers to obtain feedback on their
perfr@ Mareover, they. a%/informed of their performance results, upon
2oty
e

we observers nﬁ dgmsions related to the termination or extension of
>4

\te ers' contracts. Therefore, teachers were dominated by conflicting feelings

Considering the facts above, the pri

w

the preceding narrative. This means that

opportunity to scaffold the teaching

f fear (of obtaining a low rate) and hope (for a high rate and to keep their jobs).

Q This was confirmed by the teachers in semi-structured interviews when they

mentioned that they were anxious because of these conferences as demonstrated
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in the comments of a teacher: “Because, based on the discussion and results of the

post-conference, | will be able to tell whether I am safe or not. Some t?ew

were dismissed after getting the results of the post-conference”. T)—(s’}post-

observation conferences are considered as a source of great anx d fear for
teachers if the observer follows the traditional way when obser%g the teachers

(Williams, 1989). As for the observers, they considered theé¥post-observation

conferences an important stage because it provides rtu'1ity for them to

ths nWsses, and

X
provide them with feedback. It is an opportunit them t@ gui teﬁc@n the

changes they must make in the teaching e% ich L@zabservers
may see as feasible and effective. It istalso oppeirtun to claéggeachers and
give them grades for their perfow) é

After the interventi e vast maj 'Xof gachers confirmed that

N,
post-observation confere%e veﬂ/ impertant EQ em for different reasons
than before. They sta% thj nfekences \?@‘e an opportunity for them to
a differe

get appropriate f nd he i n@nt of view from another person.
4 ’ &

evaluate the teachers' performance, identify their

Similarly, th bserversi, e guention, mentioned that the post-
observatiw renc 'n op b%dnity for teachers to think and reflect on
¢

their Ef%nce nd b fﬂ'fr@ . In fact, after the intervention, the results
\

indicatedvthat thit.ob }ers’ u:&:rstanding and their implementation of the post-

&rvaﬁon conference @ﬁged significantly. This consequently affected the

\derstanding and performance of the teachers as well. It was clear that after the

0 intervention, observers and teachers became fully aware of the importance of this

stage and its effective role in the professional development of teachers and the

teaching and learning process.
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These results were in line with the findings of a study by Myung and
Martinez (2013) in which they claimed that the comments that teachers?’e
while providing feedback at post-observation conferences can b@erful
source for improving their performance and professionalism. ML is similar
to the findings by House (2010), in which it is stated that the application of
reflective teaching increases the effectiveness of te hwrformance and
improves their efficiency.

In the context of ADDIE, just like the classroom bw‘task, the
in “E¥ or a’uaié’ghrthis
conceptual framework. The evaluation g@ i req@@ment for

X

inte f the content

programme, in general, is also evaluated as descri

o
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ctio@s“f ADDIE called

e,Q\he experts assisted the

“Develop”. From the first ‘T%” of the\Ogr m
S
researcher in improving ing 9ogra I %5@ assistance could mean a

sort of evaluation. m thT ca nde‘rg~ ngs, it is more related to the

Cognitive Theor% n the }e m fe d})éc@\/hile feedback in this theory was

conceived t;)@ereqtii vel(x%ﬁgla programme, such domain can also

be considered m aluatioq? In conclusion, the foregoing narrative
\ ’ J (.?

suggests ory that -063e ation is a major factor that contributes to the

N
deyelopment of’ ﬁctive%gramme that could lead to the attainment of
L

ity education. 2V
& N
6. Conducting the Post-Observation Conference

The findings before the intervention indicated that the observers held

post-observation conferences for the observed teachers either on the same day or
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a few days after the visit. The findings also showed that the observers followed
the traditional method of procedures during their conduct of the class obse?lm
process. In this approach, observers usually begin the discussion wit@cher
by asking the usual question about his impression and opinion of formance
of the lesson. The observers then praise the positive aspects and strengths they
liked in that lesson. Then the observers move to discuss hMive aspects and
weaknesses in the teacher's performance, which did mhlam. This step is
followed by giving instructions to teachers about equi dw‘and how

Ythe

p, the pbseryerg provi

a\/\% S to.sgg-énd sign.
i nific&ange in the

procedures and the implementaw e post-obSepvatio anerence process.

The focus of the observers sh@grom theﬁ’ch%t tt@fearning process. The

N,

observers stopped Iookin%wea esse the((?&jners to criticise them. In
a clearer sense, obser %ppe] ng the S@sory approach and switched
to the non-direct%wtch. Asare It,lthsbguage of discourse has changed,

4 F &
as well as '@)racticie \FQ exa@lﬂ, the observers stopped using the
e language

to implement them in future lessons. As the la

teacher with a copy of the checklist includi

After the intervention, the#esults'sho

authoritat\

!

.7, an havg to,...% Tﬁe @(;ervers also stop playing the role of a source
§v NN

a% of knowle s, in o!@ words, they stopped identifying problems and

roviding solutions to te@hers for implementation. Instead, they provided

N
\mchers with a full opportunity to reflect on their performance. Therefore, the

g criticisny'such as “You must...”, “You should not

results after the intervention showed that teachers dominated the post-observation
conferences by more than 80%, while the observers' dominance decreased to less

than 20%. The reason for this significant change in the roles of teachers and
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observers is due to the change in observers' perceptions and application of post-
observation conferences, which was one of the fundamental objective

achieved from conducting an intervention process. These findings a@stent
with Freeman (1982) who advocated the application of the non-di approach
in post-observation conferences, in which the observer uses descriptive language
rather than judgmental language. His role is mainly owon helping the
teacher link what he did during teaching with the less Y;/e to be achieved.

Based on the context of ADDIE particu the E\W section, it
X

-directive roﬁc&‘%‘post-

Ia% t m@%ted the

uld b%hg;uted to the

che % scrutinised the

can be inferred that observers had shifted to

e Wpe p@\ning course. In effect,

N,
e po e@ negative impact on the

e s in any discourse highly

.&onversations becau@y believed this was their role as observers. In other

rds, observers determine the type of problems and weaknesses of teachers as

0 described in the Constructivist Learning Theory. However, the training course

designed by the researcher encourages the observers to empower the teacher

through self-reflection and self-improvement. On the contrary, they are also the
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ones who suggest the appropriate solutions to these problems, and finally, they
are the ones who direct the teachers to apply these solutions in the way thw
is the most appropriate. (’}
Moreover, the results showed that observers used threaAg language
in the post-conference while discussing the lessons with teachers{” In many parts
nd

of the post-observation conferences, observers blame icised teachers.

The observers used an approach called the Supe pp[oach' which is
traditional and does not support the professiona Wchers. It
X
focuses on judging teachers' performance. This allo&@chers
to reflect on their performance and disco of ess\j,z~
After the intervention, tw eni adopted l@non-directive

approach (Freeman, 1982) whiChyrelies mainly e o@\/ers' support for

teachers and helps them com@jvhat ha%\m&iu r)g:\fhe lesson to the goals
N,
they want to achieve. Thi%d ad@pts asking te&@s reflective questions on

their performance an h disc their areas for improvement

agel m
and to suggest a% e solutions for them@lves. As a result, the observers

4 ’ &
became better®li teners\ﬁ:f;tng on %@Mearning took place and providing
teachers with constructi ack @élp them with professional development.
¢

!
This i (ﬂ@)lyo of t néin@%a)rsthatcontributed to the overall classroom
r &

NN
0 atien satisfacti fthe@chers.

A Among previ@ésearch studies on teacher supervision, Azizpour et

% (2021) found that good observation skills, feedback skills, and teacher
0 development were necessary for teacher supervisors working in a language school
context. In another study, Carreiro (2020) identified post-observation conference

as an opportunity for observers and observees to meet and discuss the lesson
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performance through “positive conversations” (p. 101) that support mutual
respect and trust. Therefore, it is crucial to preserve the positivity in the fa?mk
and keep a two-way interaction between the observer and the obser@%&ne of
the most important recommendations based on Ozdemir's research
findings is that the Ministry of National Education should prowide training and

support to the observer on providing relevant feedback I;q Me the quality of

teaching and learning.

5.7.4 Writing the Observation Report J ‘-}
The results before the interventi wed tlfa of L@Gbservers

considered writing reports one of thw nsibiliti

observers’ familiarity with a ceftai sy;em in whi bse@%‘ write classroom

observation reports practice.(%erefore,\e\i ea oji}Eachers writing their
N,

respective reports was uaér tOQhem. he <(2@rvers also believed that
m of’ selves, @erefore writing their reports

teachers would not b
would reduce th Zy As for t téad@, their responses varied, but the
4 ¢ &
majority consifered it a rf \$i~h| ity of{&e'observers.
fter'the in : th@iﬁions of the observers changed as all 3
¢

observ. %eed allo thJ teé}?rs to write their reports or at least involve
nk

N
th% e process. teachers also welcomed this idea after the intervention

il 4 |
expressed their wil m@éss to handle the task. Although this has not been

plemented during the research study, there are considerable benefits of

Q involving teachers in the report writing process. One benefit is that there is a
feeling of ownership of a certain work which can be experienced by the and

another gain is discontentment by the teacher may be reduced, if not erased.
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Finally, the teacher is empowered to devise his solutions since he knows what
works with him well. Y-

A common problem with reports written solely by t?{ﬂ}rvers
without any discussion is that teachers fail to implement what itten in the
reports due to a lack of conviction with those suggestions. In mWes, teachers
seem to agree with what observers say or suggest in post-gbservation conferences,
only because they have no other option. Involving t xtr'e report writing
process may have positive outcomes, as it helps butlg, trust ewchers and

'YX

observers and reduces teachers' anxiety. In ad , itmay i aﬂe @rship
of the suggestions in the observatio a% the\gﬁccessful
implementation of those suggestions.w pmﬁant wthey V'z.e applicable

suggestions and solutions as thek e aware 0 ir r@‘ﬁtuation.
These results go in @yth wha\n‘ego I qz@mended. For him, the

N
formative and summativ%on opthe t ers% d not be based solely on

the observer’s opinion but oull shaped t@h the conversations and the
eth

teachers’ self-re%. This" “Jal@'a self-directed study (Carreiro,
2020) (SDS; Q@o,

mainly onythe professi

&
\L 2)s ts the growth model which focuses

N

(92}

elo aspect of observation rather than the

% When analysing results before the intervention, teachers’ answers to

some of the questionnaire questions were imprecise and sometimes contradictory.

For example, when asked whether they were worried when being visited by
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observers, a large number of teachers mentioned in the questionnaires that they
were not concerned about the observers' visits, however, in semi-str

interviews, many of them revealed their fear of having observers p@y}vhile
they were teaching or in post-observation conferences when ing their
lessons with observers. Additionally, when asked about thelgreaction while
receiving the observers’ comments, many of them claimed thatthey would object

to the observers' comments if they disagreed with t 'results gathered

from the recorded conferences indicated that theywaccepted icism and
L ]

comments without any objection. é J _\b}
' 4
<

NN
5.9 Implications (V:
The results of thism h i ations=“for teachers and
a&\ 1t

administrators in technical celleges. tﬁ&%
o
in technical colleges toQK' prov: Iity&&e classroom observations

process. The foll Wi@he ir,plic lsf&é}dership practices.
5.9.1 Implicatio }bininglNee %
&

D

'S
w observation” process has a major role not only in changing their
: ; >4

\p ptions and their ih(é?ementation of the observation process but also in

hanging perceptions and performance of the teachers as well. The performance

Q of administrators after the training changed significantly compared to their

performance before the training. In this regard, decision-makers in the Colleges
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of Technology need to provide training on effective observation skills. Due to

the direct interaction of administrators with teachers via the cIa?Gm

observation process, they undoubtedly have an important effect on rai the

efficiency and development of teachers' performance. Thereﬂ&wey must

receive quality training by specialists to allow some kind of change to occur in

their perceptions as well as their implementation of the classskoom observation
Y.

process. These findings are consistent with  Joh 0 believes that

"principals and peer observers will likely nee ining in.\hqid) conduct

| | | | "X
observations, as well as how to link data to pro nal learni nc‘/oi\éa'leglal
4
\ \/‘z~
&
o)
g'l\%d of taking notes to

support structures."

5.9.2 Implication 2. Note-taking MNE)
The results indicat@jat the o\e@ ’

N,
support the standard ob checklist oelved:g.;%at acceptance from the
r

hcuI nd more

A

le for observers. Before the

teachers. It was also
intervention, w Zvers used t (!heebst criteria many teachers were
4 $ &
anxious duri gklass viii N Il as ost-observation conferences while
discussiné\ons 'erve@’cause these lists contain some elements
¢
and a %hat re di 'Cl‘t E‘aqeachers to achieve in many classrooms’
%_ NN
atio I

si t al jgates*& observers to match these elements with the

Y-v
.@)rmance of the teacl@(/vhich reduces the chances of the teachers obtaining

\score that reflects their true performance. In contrast, taking notes allows
Q observers to record important facts in the lesson according to the teacher's
performance. They are more context-relevant, thus more credible because

observers do not have to focus on certain prescribed aspects but rather on the
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teaching and learning process. Accordingly, observers should be encouraged to
use the note-taking method while performing the classroom observation r?!s
The study suggests adopting note-taking instead of using checklrs@ras a

significant impact on teachers' perceptions and their perf e in the

classroom. ? .

5.9.3 Implication 3. Adopting a Non-directive Approa z

The adoption of a non-directive appkoach at.\pqdbservatron

eraction a n‘br@ their

d mﬁ atron It

mﬁer ance@g;cover their

rge <%hers to propose

conferences had a significant impact on teache

performance. This approach allowed te

allows the teachers to think deeply, rew hei

strengths and weaknesses, and importantly,™
appropriate solutions to over therr @% ,z@‘rr shortcomings. The
S

adoption of this approac Slt e impact 0 ging the perceptions as

well as the observers’gole 1 the r ion prg%s They help the teachers to
the less

compare what t(% durrrlg

The implementation of trll

6n®he goals they aimed to achieve.

d effé ly and effectively requires training
observers compete ay @‘I’equrre some training for the teachers on

refle c Is and acti pl&nr@?o identify areas of improvement and to act
NN

r@/ cordin ?contQ With planning and training, the adoption of this

.ﬁrod can have a gre{@)ﬁrtlve impact on teachers and the entire classroom

N

servation process.
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5.9.4 Implication 4. Implementation of Pre-observation Conference Session

The comparison of results before and after the intervention shovw
the implementation of the pre-observation conference played a vit@n the
implementation of the classroom observation process as well as i rceptions
of both teachers and observers towards the classroom obsérvation. The
implementation of the pre-observation conferences _greatly” contributed to
reducing the anxiety of the teachers. It also had an ?:ro e in creating an
atmosphere of mutual trust between the teachers obs rvaroviding
observers with a clearer picture of the lessons in of the/obj v*, iﬁaj\vg;ies,
and materials.  Accordingly, reviewin s with ver\E'fore the

W\
observation process was effective in h@ g teachers: self-céf%gnce, and in

improving teachers’ performance¥in the observed s€ssions. é

Y
5.10 Recommendations E <8¢
~

Based on t ings,of t les5‘\study, and in the context of

>
S/

previous literature, there are seV eebrn,@endations for the decision-makers,

observers, @hers als welbas res@hers who would like to work on this

\ Decision-makers usually take into account the qualifications, teaching

‘%Xperience, or the management position when they appoint classroom observers,
Q however, it has been proven in the research findings in this study supported by

previous literature that these observers should have an appropriate observation
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training programme.  Observers must be equipped with the skills and

competencies to conduct classroom observation and provide cons

feedback that improves teachers' performance and professional @nent
Thus, the desired goals of the classroom observation process‘kserve the

teaching and learning process, are achieved. Q
5.10.2 Recommendation 2 z '

Decision-makers should end using the roo own process
@

as a threat and a means for dismissal. Obs should n fotuie}y on
mistakes to criticise teachers, but rather ac ind' a rnm@acess as

this would greatly reduce teachers ’a ty |th01 shifiin the @eptlons of the

purpose of classroom observat\a omes a ly @IVG professional

development opportunity for ers. u@e this will improve

teachers' performance Wh%bcgt?m‘sm% > learning.

$
pj '
£
vanc ﬁas proven to have a significant impact

S

\jr
G
% xecommendation 4
Q The pre-observation conference stage should be applied consistently

because of its importance for observers and teachers alike. This step enables the

observers to learn about the stages and objectives of the lessons that they observe
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and thus enables them to accurately understand what will transpire in the

classroom. Similarly, the application of this stage helps teachers a lot in rew'ﬂ!q

what, why, and how they will teach. ('}
5.10.5 Recommendation 5 q

Observers should hold post-observation conferenc ith a focus on
the teaching and learning process. Itis also recomme ido anon-directive

t
approach during conversations with teachers. erve Wncourage
@

teachers to compare what happened in the class with their Idth_&égzl:the
use of reflective questions. Teachers s ab%' ify t@' areas of
improvement and how they will Worw'ﬁ?e séssion s Vz;ive priority
to teachers’ comments in term %g time a <(clude teachers as

ou
active participants in a conve@'ﬁn. The \d-b%k ,@xeobservers should be

N\,

constructive and relevant‘% o “ Qi:)
N RN

5.10.6 Recommendation l .é\

Obser% ports Ishou b itten jointly with significant

contributions fﬁ{the tezic is miémquire training teachers and observers

go on the content. This also ensures that

to use a specificdlang

¢
all th %tant spect h:&e ee}e discussed and agreed upon in the post-
NN
ot% n conf } The‘& of authoritative language such as “You should”,

“You must...”, and “Y L(%E'ed...” must be avoided. Instead, the “I” or “We”
% noun must be used in writing the report as the case may be. Therefore, in the
future, it is recommended that there be more focus on this aspect as an extension

Q of the intervention in this study.
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5.11 Framework on Effective Classroom Observation Process

The diagram below represents the framework of the study.
framework serves as the major contribution of this research which is I\Ned as

methodological and practical knowledge to effective implem@l%’gn of the

classroom observation process. ?

Figure 5.1 presents a cycle of effective copduc the classroom
observation process. Based on the findings, there b thre'a steps in doing
classroom observation effectively. Each step constitutes s bW} must be
adhered to by the observers. Following these iptionsiwo re‘su@‘zﬁ:ore
effective conduct of classroom observatiov~ \" \T

o
SN A9 &
&
QWS

Theoréti cont@gv?ft e,ieady
“~ " >

Pre- Notification
' 8
»  Observation /' piscussion Ofthe Lesson
Conference e

( Discussion Of Criteria/ Tool
A — -

\ Time For Teacher to Modifying
\_ Lesson Content /Materials

While
Proper Conduct of Observation ~ Usage Of Tools
Classroom Observation Conference 4/; Talking Down Notes (based on the tools)
f%r Prcl.'fesslor;al \_ Recording Of the Lesson through Videos
evelopment. X5 5
—
Usage of the Non- Asking Teacher Thinking Questions
Post Dlm;':;::::““h Usage of Proposed Criteria
Observation Empowering the Teacher to refract on
Conference his/ her Strengths and weaknesses Fimes
Writing the By the Teacher Based on Agreement
Observation Report Both the Teacher and the

A Observer Based on Agreement
\ Professional Development
0& Figure 5. 1 Cycle on Effective Conduct of Classroom Observation Process:

A Major Contribution of Study
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5.12 Model of the Study: Research Contribution
The model below is the most important contribution of thw
utilising the key findings of the research questions. As a prereqt@} this
contribution, the Training Course itself has provided a significa ct on this
model, which the researcher considers as a contribution by itsev'
Figure 5.2 presents an overall description of “the entire study
emphasizing the findings and contribution of this s O‘kh-er are three main

phases shown in the diagram, namely: The Before Inter: ew Training
g

Programme, and After the Intervention. Befo¢lnterv nti th} Q@ce of

the pre-conference was dominant an se_of teruQn‘ﬁE)n, pre-

conferences were already conductea$ wJ‘iIe ervaag;ﬂcome, the
classroom observation exempliwawers’ lac ob@%tional skills and

competence, butaﬂertheinter@j’on,they\aa?e yar icient to conduct the

S
classroom observation % Fﬂally, p bservation task which

&
employed a Supervi' E\)Ei prT a the'é@ervers writing the reports

themselves turn% be ;1 ‘?Jgéc' approach, and teachers and/or
&
observers wrote, the repcir \‘Fh signifi

gnificant changes have provided a better

atmosphew e t anx@’ and fear were lessened, observers
’

manif bservation kﬁl @?competencies and using a more facilitative
Y
a% f post- Eence c&%d a non-directive approach.
L %

N\ &

) -
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PERCEPTIONS AND IMPLEMENTATION SIGNIFICANT CHANGES AFTER THE
BEFORE THE INTERVENTION INTERVENTION ;

» Pre-Observation stage does = Pre-Observation stage Is

not exist implemented.

» The purpose of Class  Purpose of Class observation
Observation is for evaluation is for professional development.
= Notification is not » The teacher is notified prior
important to the class visit.

» The observer focusses on » The observer focuses on
the teacher performance. teaching and learning process.

i

= Supervisory (directive) * Non-directive approach is
approach is implemented. implemented.

= Observer dominants the » Teacher dominants the post
post conference discussion. conference discussion.

* The observer identifies » Teacher and Observer

the problem, finds the involve in writing the report.
solution and writes the » The teacher identifies the
report. problem, finds the solution

e Criteria are not explained. and writes the report.
* Criteria are explained.

INTERVENTION AN EFFECTIVE

(Training course) \/_ Classroom Observation
Process

> 4 = eV
\@ure 5' \dsluc:f St esearch Con
& &
5.13 Reflectitc\ P f. c_)(J
Qﬁ. though the'pracess was challenging, one may feel it was rewarding.

wtarting th stLﬁy aﬁa'gathering information, the idea of completing a
N §

&

s seemed to the res?afcher an impossible mission, however, with the great

ncouragement and cooperation of friends at work, the support of my supervisor,

0 and the immense inputs of the highly esteemed panel, | have managed to complete

this gigantic task. | feel that I am lucky because | was able to conduct this study
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in my workplace, as this allowed me to distribute the questionnaires and gain the
respondents’ varied experiences, reflections, and notions; conduct interv1ewﬂ1
teachers and administrators that enabled me to record some post@atlon
conferences noting their fear, anxiety and unflinching behawour‘;b;equently,
I was able to discover the flaws of implementing an ef&?e classroom
observation that lingered for at least a decade which enabled®me to design and
develop a programme that was arduous and extreme ’tgl'\g Further and
most importantly, | was able to train observers w I w k felt to be

@

incorrigible in the beginning. | hope to see a ined effecti cf,an_@ue to
this study regarding the classroom obser roK ly |@E college
where this study was conducted but in the olleges of Iémology in the
Sultanate of Oman. | hope to b\ help imp the éﬁmg situation and

eventually solve this probl publi ?uy QQ\arch and sharing its
N

suggestions with the corr%ﬁho ies far polic irection.
AN
N # S

Nl RS
5.14 Conclusion P 4 ’ 2 &)
T& ts of {the research ,i % cated that the classroom observation
N

process \gan pport t}lforct'golobservers to play a more significant and

inr ?h lev ~&gif'teachers performance. This can be achieved

by prOVI lgachéqs'WIth constructive feedback but more importantly

\ U|d|ng them to d&c;?/er their mistakes and areas of weakness, suggest
‘éppropriate solutions, and implement them in the future.

Q This progressive step will not occur without changing the perceptions

of both observers and teachers towards the concept of the classroom observation
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{

process. In a clearer sense, the observers' awareness of the importance of the
classroom observation process and its vital role in the professional devel
of teachers, as well as their understanding of the nature of their cruci \I this
process as observers will undoubtedly make a huge difference way they
implement the classroom observation process, its success and &E

In this study, after training the observers, the ere noticeable

changes in the performance of both the obserw@‘s ﬂf teachers. For

example, observers' attention shifted from focusifig,on evaluati achers to
23

focusing on the learning process and raising th

iciency Of te e’s._\‘-}

pﬂ contq?ﬁ'ces also

h vdiich S offségya change in
the teachers' reaction. Asa resulweationship b en t@fsﬂers and observers

changed to one of mutual res@sather thé%ne%f a@er with subordinates.
n%l )

The language of the observe

changed. They use the non-directiv

The process of changi ed m]me tely Q/@ the observers began

implementing the prezobse tiol erence p;ﬁé and meeting with teachers.
During this phas% assro‘(z ob rvétis@rocess, teachers dominated most

f &
of the confer : Theylt@\::§~a out gulessons and what will be done with

confidence,and @emfo 'feel@'began to change and little by little their
¢

ars of classro és@on began to fade. The same applies to the

17

o/

previo

N
0 ersr In the 9nferen:“? stage of the classroom observation process, the

b

rvers began to ask @achers various guestions about the lessons to reach

=

&

17

agreement with the teachers on what will be done as well as to get a clear
mental picture of the lessons that they will observe.
In the post-lesson conference stage, the roles also changed, and the

observers became more focused on the learning process rather than the teacher.
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The observers worked hard to help the teachers to link what happened in the
lessons with the goals of the lessons that the teachers wanted to achleve

teachers a more active role in pre-class conferences and providing t@w the
full opportunity in post-observation conferences to reflect on thﬁ& formance
has a major role in developing their performance and channg negative
perceptions about the classroom observation process.

Further, we must always remember that Zssrc]om observation

process is a dynamic and integrative process, the'secret o |ts s depends
L ]

mainly on the type of perceptions of both tea se rslto@s the

classroom observation process as weII the .Q‘;Ervers in

performing this task. Therefore, to earni Vzt~comes from

this process, we must always \)’1

assigned to trained and qual%observe ;:h-y out the classroom

observation process profe%v A}
5.15 Summary ’ .‘uj-‘
N8 @)

Finally,this sludy S en@usly contributed to the theoretical,

N
method N and pra 'c:all kﬁ(;()wedge on how to conduct an effective
clas servation Pro SS e English Language Centre of Ibra College of

§ ay. To pecﬁlcalrg"clarlfy such contribution, the development of a

5

‘77{

ing Course that h%&gventually resolved the flaws of its implementation
ased on the findings. As a result of developing this programme, the researcher
Q was able to train the observers for the latter to improve their observational skills

and competencies as shown in the outcomes of the post quantitative and
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qualitative data. Such training has significantly changed the perceptions of the
administrators on how to properly conduct a pre-observation conference, -
observation, and post-observation conference which consequently @ the
mindset of the teachers. With these outcomes, the researcher w to design

a conceptual framework as shown in Figure 5.2. To a cemain extent, the

implications and recommendations derived and put fo Mthis study shall

282



