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CHAPTER IV: FINDINGS

This study aimed to determine the instructional approaches rji% in the

Omani EFL grade twelve reading curriculum for second language (L2) réading and
investigate how this curriculum prepares students for acade% ding skills in

English, as required by a university. This chapter presents th?ngs of this study.

The data were collected from three documents (b@ @raclassroom

observation): 1) the FEngage with English w ook, 2) Engag th E@Jish
N

or
o ol S
coursebook and 3) Engage with English teacher k, which jare rete ed-to in this

4 b %
study as the EFL workbook (12A, 12B), EIWrs b A, 17@{ and EFL

teachers’ book, respectively. Regarding Mg th ﬁuesﬁons, the
1

data for each research question was co

N

in two parts.
X |2
- Part one shows™the findingsregarding Qle/ alignment of the curriculum with

the comn@te apl)r
or [heegay of second language reading,3) learner’s

via el%ining the 1) theories of SLA , 2)
instru 'Napp aghe
ro@teac er’sjrol : O

documents and classroom observation. The da%‘na é}%@l individually in terms
? @
o
of frequency counts and perc& . The*findings of t rrent study are presented

NS
NS
o show éxte@ which the EFL reading curriculum prepares

N
\ ani students for reaﬁ@g in English at the higher education level.

o EPart One: The Alignment of the Omani EFL Grade Twelve Reading

urriculum with the Communicative Approach

This section shows the findings related to research questions 1, 2, and 3.
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4.1.1 Theories and Instructional Approaches to Second Language Acquisition

(SLA) and Second Language Reading Theories

This section shows the finding of the first research questlof&e current
study: Y.

RQ1: What theories of, and instructional approaches to, second language acquisition
(SLA) and second language reading theories are impl. % lhe Omani EFL
grade twelve reading curriculum?

In analysing the theories and instructlor@uaches of L'a@cond
language reading reflected in the EFL grade m\gg elicited
reading tasks are deduced into three SLA&:W the associ%&vi.nstructional
approaches. These are: \% é

* Socio- cogmtlve/socmcultur h as co ctional approach

\
* Cognitive information g 0 %(’)
¢ Structural/behaviousi ch ede ctl\fS%mmar approach).
[
The ﬁndlngs from d.l cm-cognltive theories of SLA are

mixed to represe st nal approach theory as both theories

N
overlap in th ach'totc 1’! arﬂ%‘tfcml styles of learning (Sidek 2010).

&
ited &vz"tasks re inscribed into three major second reading

&d their associated m&ry\(’:tlonal approach. These are:

\?ottom up (such as the grammar translation method to L2 reading).
0 Top-down (such as non-interactive whole language instructional approach).

* Interactive theories (such as TBI and CBI).
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The analysis of this question shows misalignment between the findings of SLA

theories and their associated instructional approaches, as well as the conclusion e

second language and instructional approaches. Table 10 demonstrates t

Q}x o

SAL theories, second reading theories, and instructional approache&ﬂected in

Coursebooks (12A, 12B), workbooks (12A, 12B) and classroom obseqation.

Table 10: Analyses of Second Language Acquisition Theo

@

ry, S(Wanguage Reading
Theories, and Instructional Appro& '

Cognitive

Information B0
SAL Theories, Second Reading Theories and Sgﬁggur;al Processing Cogm:lv ;/hSeo(;:;;])cultur
Instructional Approaches. (GTM, ALM). (CBI and TBI)
Documents
Bottom-Up Theory Ton-Down
(GTRI) "lPheory Interactive Theory
(NIWLI) (CBI and TBI)
\4 1 {’

EFL Coursebook 12A (468 Frequency 32 wts \h\ 9 temin 47 statements

CQ N3
statements) Percentage 69% 20.9° 10%

EFL Coursebook 12B (461

Frequency

67 statements

170 statements

125 statements

statements) y S
Percentage o#2% C01.2% 14.5%
EFL Workbook 12A FrequN 488 sta ] :A 67 statements 110 statements
(765 statements) /! N
Perc 63479 21.8% 14.4%
g 3 { \)\-t (4 ()
requency | ¢ 455

EFL Workbook 12B (750
statements)

h

T
Percentllg‘;z\\

22.6%

16.6%

N

-
: 22
EFL Classroom observatlow Frew 280(31;g ments 100 statements 8 statements
‘ | el
Statements) ercent%g 1 %% 16.4% 37.5%
- - ( "
Frequency 1842 statements 633 statements 577 statements

Overall statement (3052)

f=

Percentage N

60.3%

20.7%

18.9%

KEY: M: ‘Grammar Translation M\e}‘lod. ALM: Audio-Lingual Methods. TPR: Total Physical
Res A: Oral Approach. CB{‘O)ntent-Based Instruction. TBI: Task-Based Instruction. GTRI:
G ar Translation Reading Instruction. NIWLI: Non-Interactive Whole Language Instruction.

The finding from the EFL grade twelve reading curriculum and class

bservation in Table 10 demonstrates that the structural theory is the most frequently

reflected theory (60.4%) followed by the cognitive information processing theory
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(20.7%) and the socio-cognitive/sociocultural theory (18.9%). The majority of the

reading-related statements in the EFL coursebook (A, B), workbook (A, w

classroom observation are reflected in the socio-cognitive/sociocultural t@d L2

interactive theory with the least percentages (10%, 14.4%, 14.3%, 16%’@ 37.5%

respectively). The least percentage of socio-cognitive/socioculturW)ry and L2

interactive theory are found in EFL coursebook 12A (10%) ¢ wto the structural
N

theory (69%) and cognitive information processing ( gurf 6 graphically

N I \Y{TS“

presents the results discussed above.

60.70% 63:80% 64.20% 69.00%  30.00%
37.50% *610% 60.00%
0,
I6.40° 16.75%701 14.40%%% 14,5890 10%-%° ;3.88;
. (]
- — =i =l =l 0.00%

EFL reading EFL Workbook 12B EFL Workbook 12A EFL Corse book 12B EFL Corse book 12A
classroom W Structuralism theory and Bottom Up theory

observation

‘q 7
Figure 6: Second Language Quisition econd@guage Reading Theories, and

Instruction ches,rs eflected in gcted Documents

N
The second langua rea% riés (%}d instructional approaches shared

equivalent perce\@th he SLAMheorig§because the bottom-up reading theories

N
are groundedemlar rinciples su the structural/behaviourist theories. The

’

top-down %@ theories are roote ‘ig'éimilar principles, as the cognitive theory and
s’
e

the 3 te theofies "are\‘}'based on similar principles, like socio-
co%e ociocultural theory.

bjectives: students will be able to

* Identify new vocabulary
* Read for specific information
Teacher: Good morning, students. Nice to see you today.
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Students: Good morning, teacher. Nice to see you, too.
Teacher: My dear students, open your WB to page 3. Can you tell me what we have in act 3?

Students: Reading text.

Teacher: And how many paragraphs does it have? .i
Students: Four paragraphs.

Teacher: And have a quick look at the pictures. Can you guess from the pictures what th% out?
A student: Is it about jewellery?

Another student: Is it about silver?

title. But first remind the rest of the class...in order to choose the best title, skimming or

Teacher: Excellent guesses both of you. Now read the given four choices and choose the appropriate
scanning?

A student: Skimming. V
Teacher: Good! And what does it mean?

Another student: Reading quickly for general information.

Teacher: Great! Now go ahead. skim the text and choose the best title!

Three minutes later: l
Teacher: Now who can tell me the answer?

A student: Working in the Omani Silver Trade o
Teacher: Girls, do you agree with your friend? \Y'
Students: Yes. ' (,)
Teacher: Ok who can justify this answer? A

A student: Because all four paragraphs talk about this point. > ¢ Y"

Teacher: Nice! Now let's play a vocabulary game. It'll am"going t the meaning and you
try to find the word and say it out loud. I call it ‘who is the fastest’? g T

Students: Yes.
)

Teacher: A person who works with silver (p.1) V
Students: Ailversmith

Teacher: Buy (p.2) \
Students: Purchase

Teacher: Present/ show (p.3) %

Students: Showcase
(Teacher chooses the winner accordi answer fastest) ¢ %
Teacher: Have you enjoyed the gan“’\ Aj A((,

Students: Sure!

Teacher: Do you like the “Readi > game’ N

Students: Yes! q (

Teacher: Can you explain i

A student: In each group, there is i 3 p‘na%one, read the question first then run to the
board, get the answer, and come bac oup.

Teacher: Great! One N! Thelgrou hich finj first, says ‘Bingo!’

Teacher gets studen&ffe theirbooks.¢Bhen T di utes the question sheets among the groups and
then sticks the tex the

C
I,

ard.
Teacher: Ready trtkn? 12,8, Go! !
Students do the reading race (10 min S)’
One group: !

oups st We have'a wi \here!

Teacher:

ure 7: E:?sact (1) from classroom observation data
N

S
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Extract 1
Lesson: A short history of Branding

Teacher: Good morning, students.
Students: Good morning, teacher.
Teacher: Open your book page (4) task (2). Read the title and look at the pictures. TelcN it is

about.

Students: It is about the history of branding.

Teacher: What does branding mean?

Students: It means the name of a product that is given by the company that makes it.
Teacher: Can you give me example of brand names? T
Students: Oman Mobile, iPhone, Toyota, ...

Teacher: Read paragraph one and complete the sheet in groups. V

Teacher: What is the meaning of the word ‘ownership’?
Student: It means the state of owning something.

Teacher: What about the ‘consumer’ in paragraph one?
Student: Someone who buys or uses a product or a service.
Teacher: In the previous lesson, we have studied two different words

‘consumer’, ok; students who can tell me what are they? ¢ \Y'
Students: Customer and client. ! Q)
Teacher: Read paragraph (2) and find words that have a si eaning to the words an p‘h)tses.

Read definitions and find words with similar meanings to the words or ph]:iies.

Teacher: Tell me a word that means ‘affecting the whole worl

Studentl: Global

Teacher: What does ‘global’ mean? Y'

Student2: International é

Teacher: What is the opposite?

Student3: Local <(

Teacher: Read paragraph (3) and find words tha ¢ similar meang ‘a @c)n who found and set

up something’ and ‘sign’. \
Student (1): Founder % T
Student (2): Symbol

Teacher: Yes, correct. @ d (‘)
Teacher: Now read the text again and w hort anSwer to the que 6& below.
Teacher: Group one, read paragrapmd a
Group two, read paragraph two er questi g
Group three, read paragraplpthree }

Group four, read paragrap
Teacher: Group one, can you ans

When was branding in business devel
Student: The early n& enturyl
h b

Teacher: Well done.

Teacher: Great.

Teacher: Group t at does ‘no
Student: It mean<:ne . ¢
Teacher: Gr re¢, what do the firstithree s of “Adidas” mean?
Student: ‘Adi enick?a e of fAdolf D .’
Teacher: llent! E ¢
TeachetiyGroup'four, why does the O aMr logo show frankincense?
Studeat: Because frankincense is a 1 of Oman’s traditional heritage and is still part of Omani life
to
Well done; convincing answer!
ds

cher: Use five new vocabulary words in sentences in your exercise book.
nd'next lesson I will check your answers.

Figure 8: Extract (2) from classroom observation data
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Extract 3

Objectives: \z

To skim a text about starting university.

To find the appropriate title for the text and meanings of some words.

T. Wonderful say, students. A

Ss. Great day, teacher.

T. today we are going to be in a different place, in a place where all of you will year, a place
where you are going to start a new learning journey. Do you know it?

All students. Sure, university or college.
T. Great students. Let us open P. 18 class book. Have a look on T. 1. GrouNrork on Q.a, group

3+4 work on Q.b and Group 5 work on Q.C.
Ss. Ok teacher. Student from Group 1; teacher can I work with gro I'Would like to work on that
mi

question. eL
u. tes to work with you
the cl sWthe answer
@
¥

T. Sure dear you can move. Group 5, welcome a new member
groups and then I need one student from each group to be in fro

g and taking so otls, @nts are
way.)

with the whole class.
eakersfof ; ple@rite on the

Ss. Ok, teacher.
01?) ex@d) First of all
d

(Teacher is moving among groups, discussing answers an
working actively and discussing with each other in a cooperal

happy surprised at the
ill be excited to leave school

T. Let’s listen to your answers. (Students all getting at
board.
Group 1+2 students, our question is (how do you feel a

let's tell you the difference between excited and gad.
same time, sad is to be worry and not be happy. %
and start university because it is a new experiM

is very excited and showing the feeling of that)

2\
hat a nning teéb'after you leave?) Actually
is alljabout where are &‘nging to be and then we will
plan. “
T. You have to plan and it will becoN re clear. A%
Speaker 3+4 yes teacher. N
T. Ok thank you very much. Group, 5 speaker tell us what you ;
Group 5 speaker. Our queStions asks if we have aflyore @wersity or college and what are they
studying. I think most of u e our sistersg :[rla ive§ and friends in these places and they are
studying different things in business, lawW\ctl;d : ing, media, and education. Teacher, can I

t i st

ask you, from where di graduat¢?
T. Great informatio d way to
studying in the Educatio lleg i

ur ide% ank you. I graduated from SQU and I was

appropriate ti'Qro p. minu@y
(Students ar

. C

i i e ect an§wer.

All students. Excellentyteacher! § }
T. Thank you, di the pictur yIS, t%ﬂ)ne what do you think the text is about. And find the
ther)
(;D aftet, discussion, they agreed on D (How to cope with starting
udents, thank you. Now ¢ talk for 5 minutes: how do you manage and prepare yourself
e?
2: It is a very nice experience and we will face a lot of challenges. We need to know tips for
tudents before being there.
dents 3. Any place has good and bad things, the main thing is that we accept everything around us
d be strong for any obstacles.

(Other students are participating with their ideas as well and the teacher is rewarding them and
encouraging everyone to talk and share ideas.)
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(During the discussion, the teacher wrote some words on the board, including, exciting, worries,
apprehensive, scary, homesickness, tutors, and anxiety)

T. It was a wonderful discussion and your ideas are very good. I am happy that you are ready t
yourselves.

Now, time for fun. Can you work on these words and put them in sentences from Yy, N The
winner will have chocolate and two marks. Remember sentences should be well organis%n orrect
spelling and structure.

All students. Teacher we need five marks. We are ready.

T. Next time five marks now only two. 1...2...3 start.

Student 1. Teacher! Finished! T
Students 2. Teacher! Done!

Other students. Teacher, teacher wait, teacher one minute, etc. V

T. We have a winner here. Can you read your sentence loudly?

Ss. My pleasure. (She reads)

T. Clap for her and come to take your chocolate. Here is your mark in
Ok students thank you very much for this wonderful class. Think
leaving school; start making your plan and preparing yourself fo
Your homework is t.3+4P.19. Any questions that [ can answer? o
Ss. Thank you, teacher. Have a good day.

T. You, too, dears.

Figure 9: Extract (3) from cl. om observati(’t d

Extracts 1, 2 and 3 of classroom twon r%'vid idenc
ho

translation method and non-interactivN

students to express the meanin: %w \% Tdireéy in a non-interactive
t

4]
context. The teacher in GTRK he %fj d‘{redt&md leads the learners to
extract specific informatio?m the readi Xt; L@teachers only tell the learners
I
the meanings of new ary ex?i%t_ljpla{i/ rom the context (Pignot-Shahov,

2012). Thus, rath&‘N reﬂdctio\f the si@ural theory and cognitive information

N
processing th NS an ir ¢o (Qonding L2 reading theories were observed
% 5
f

in almost Q' reading“go prelésdon classes. Some examples of the observed

found t§)Be dn li ith structural theory and cognitive information

N

data t
er theory can be mélgﬂ)ned regarding utilising L1 as the only means of

ing the meaning of vocabulary and sentences in the reading texts.
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4.1.2 Learner Role

This section shows the findings for research question two: \z
RQ2: What types of learner roles are implemented in the Omani EFL!ira twelve
reading curriculum?

This research question was analysed based on Richardstéand Rodgers’ (2001)

r(Wed on the patterns
sk%rried out
ieul m'd@hed

(.a)

individually or in a pair/group. As Omani post-basic reading fcurri
based on the communicative approach, the maj%f reading tasks s@ld have

model. Richards and Rodgers (2001) classified the learn:

of the learner groupings regarding whether the

been designed to be conducted in pairs/groups

EFL third grade post-basic school readi

the findings of the learner role, and Figure

Table 11: Leat@l

2 e as Reflect

<~

it/gro able 11 shows

in Omani

din s@aphically.
A

N
ed i Sele@Documents

&
\

LLERE RIS Ikl G
Documents
Frequency 378 statements 90 statements
EFL Coursebook 12A (468 statements) 7
Percentage | & 80.8% 19.2%
Frequency 251 statements 210 statements
EFL Coursebook 12B (461 statements)
Percentage | 54.4% 45.5%
EFL Workbook 12A Frequency 641 statements 124 statements
(765 statements) Percentage 83.7% 16.2%
Frequency 618 statements 132 statements
EFL Workbook 12B (750 statements)
Percentage 82.4% 17.6%.
EFL Teacher’s Book 12B (829 Frequency 635 statements 194 statements
Il Percentage 76.5% 23.4%
EFL Teacher’s Book 12A (1197 Frequency 821 statements 376 statements
statements) Percentage 68.5% 31.4%
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EFL Classroom Observation (608 Frequency 208 statements 400 statements

statements) Percentage 34.2% 65 v‘

Frequency 3552 statements 1526 statements
Overall Statement (5078) ~—— OJ
Percentage 69.9% . s 3090%
Fs z
82.40% 83.80% 90.00%
65 80% 68.60% 6:60% 77.40% §8'883§2
54.40% 60.00%
50.00%
30.00%
30.00%
- 20.00%
10.00%
0.00%
- R N N S R b
= o o o o o o
(}’O \00 \00 \00 \00 QO \00
<& e s o& oal— 2 2
K Y
2> ¥ =¥ \/$ % [ (o3
& a & > & K ™
L~ L~
<
M |ndividual H Pair/Group
i - %
Figure 10: Learners’ Role as ted in the Select Docm@

The overall result demonstr; ed} ab irms,that the majority of the
=3 &
Y4

reading-related activities in the grade tw rea curriculum documents

planned as individual taskN. % an aﬁ‘f)air/group tasks (30.0%).

&
Specifically, Table (1 presgs the findings§ of t@mers’ role as reflected in four

< b 4
curriculum documents: E ccl) W , workbook, teacher’s book as well as EFL

reading classroo&rvat' %

Th ame@ole as an individual pattern is reflected
in the EFL w 12B wit

O
(83.7%) v%‘éo.syo fro A

!
igh pe?@ntage (82.4%), followed by workbook 12A
teaChei book 12B, 68.6% fro&ﬁg reading related statements in the teacher’s book

(0)

L@rsebook 12A, 76.5% is emerged from EFL
\ . . .
% EFL coursebook 12B. Moreover, contradicting results are found regarding

emphasis on the pair/groups pattern in the workbook (12A, 12B) and classroom
servation. Although this pattern is highly reflected in the classroom observation

(65.7%), it is almost negligent in the workbook (12A, 12B) reading instruction (16.2%
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and 117.6% respectively). Nevertheless, the learners’ role as pair/group pattern is
poorly expressed in those documents, as the highest percentage of this patt?ﬂt

emerged from the classroom observation is 69.9%. ‘ \1
4.1.3 Teacher Role Y.

This section shows the findings for research question threg;
RQ3: What types of teacher roles are reflected in th mZZ EFL grade twelve

reading curriculum? '\d
@

The teacher role is analysed based on Richar d Rodgers’ ( 0‘) _c&_)tog.ries
as either a director/instructor or a facilitator/catalyst. As the Omani .g\l,wl'e twelve
n oféqg;ers took on
the role of classroom manager, consu& iser, co ni(xé(with the learners
and observer. % >\y?
5

? (¢
The data of this resea& estion were h‘ér@m curriculum documents
FL g¢eache

reading curriculum is marked as communicativejythe

utilised by the teachers, w the 'Z r’s"book (involving reading related
)

statements stated spe for t}e J:r% guidelines to moderate reading

classes), the EFL I@Od{ ‘ushily bq,égy the teachers and learners), and the

EFL reading Nom ob‘se 0. Tlcg)indings are presented in Table 12 and
4

Figure 8. % V) \(_;
1) S
&S

[l
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Table 12: Teacher’s Role as Reflected in Selected Documents V
liergier RS Director Catalyst
Documents
Frequency 378 statements 90 statements
EFL Coursebook 12A (468 statements) ~
Percentage 80.7% Ry 19.2%
ERCouicboo IR EIGUNE e ont) Frequency 251 statements 210 statements
EFL Teacher’s Book 12A (1197
statements) Percentage 54.4% 45.5%
EFL Teacher’s Book 12B (829 Frequency 635 statements 194 statements
statements) % ~ ‘7
Percentage 76.5 23.4
¢ ' o' *T
EFL Classroom Observation (608 Frequency 208 statements 400 statements
statements) \ b 4 v Y'
Percentage 4.2% 5.7%
A o 25000 R 7 e N
Frequency 2293 statements 1270 statements
Overall Statement (3563) ‘ -
Percentage i I \M (g 35.5%

c.v ‘\\?QS A

80.70%

80.00%

68.50% .
65:80% 65:70% 70.00%
51 40% 60.00%

. 0

45'500 50 .00%

0,
34.209 190% 40.00%

31.40
30.00%
19.209

20.00%
10.00%

0.00%

4 EFL teacher's book EFL teacher's book EFL reading EFL Corsebook  EFL Corse book
12A 128 classroom 128 12A
\ observation B Director M Catalyst

90.00%

Figure 11: Teacher’s Role as Reflected in Selected Documents



129

As shown in Table 12, regarding the pattern of the teacher role, the reading
related statements in the EFL grade twelve teachers’ book (12A and 12B) (68.
76.6% respectively) are planned as moderator and director in natur@“/lsk
students some general questions about news. Do they think the news nteresting
subject? What kind of news do they enjoy reading or hearing abWst? ” While
34.2% and 23.4% of the reading-related statements in the EFL teachers’ book (12A
and 12B respectively) are planned to be a catalyst such Ekuupf students read
the six quotations and discuss them. Do they find themNiuteres nw :zmusing?
ding and e‘stf@vg', SO

ou% them\E~ consider
1 gamj/or nic?’. o

The same patterns emerged from EF.% el Q)ursebook and the

classroom observation with diff %fce&ﬁ% the Q‘Ih)ﬂs&room observation, the
de

“« Q-
m%_e}he t&‘dﬁhers as catalysts (34.2%)
NI
compared to the teac ervs a ’direc rl (@); while 80.7% and 54.5%,
as a

respectively, emerged rect&fr e"c@;ebook (12A and 12B). Therefore,

the lowest perce@th@as a @or and the highest percentage of the

N
teacher as a m ethesged ?Jn thsg-réading EFL coursebook 12B. The total

percenta @tes that, in/gener. e teacher’s role as a director is the primary
’ 4

patte %), whic is’re{%i’ed in the EFL Omani grade twelve reading

Do they have a favourite view?” The emphasis is

they should write short answers: “Put student.

the quotation by Fred Allen. Do they find i

reading related statements

cufgiculum, compared to the tgc?)er role as a catalyst in the classroom implementation

).

‘%%
0 The findings for part one show that the EFL grade twelve reading curriculum

is not a communicative reading curriculum in nature, as the cognitive theory and top-
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down reading theory are reflected in the curriculum more than the communicative
theory. Also, classroom-reading instruction reflected an initiation-response-ev
(IRE) pattern, which supports the structural and cognitive theories. Extrac nd 2

from classroom observation provide evidence for IRE response of clasﬂ&context.

X

Extract 1 V

Objectives: students will be able to

* Identify new vocabulary

* Read for specific information

Teacher: Good morning, students. Nice to see you today. l

Students: Good morning, teacher. Nice to see you, too.

Teacher: My dear students, open your WB to page three. Can yo | me what e in activity

three? -
Students: A reading text. ' i.)\v-

Teacher: And how many paragraphs does it have?

Students: Four paragraphs. 2

Teacher: And have a quick look at the pictures. Can you m the pic att t is about?
A student: Is it about jewellery? q Y‘

Another student: Is it about silver?

title. But first, who would like to remind theges class? der'to ch the best title, we do
skimming or scanning?
A student: skimming.

Teacher: Good! And what does it mean? % \T ,<\

rmati

Another student: Reading quickly for gefieral i : N
Teacher: Great! Now go ahead, skim d chddse the-best title (')
Three minutes later: A} Q?
Teacher: Now who can tell me the an A

N

Teacher: Excellent guesses, both of you. Now r Nen foach ices and §h e the appropriate

A student: Working in the OmaniSi rade.
Teacher: Girls, do you agregswi
Students: Yes.

ith r friend? [ 0
Teacher: Ok. Who can justity this @nswer? & P o (Q
A student: Because all four paragraph Wﬂ this po@
Teacher: Nice! Now let's a voc ame. It‘% oral. I am going to say the meaning and you
try to find out the w&sa it all it ‘% is the fastest’? Ready?
Students: Yes! NS
Teacher: A pers MOrk ith sil ?'l) C—)(J
Students: Silver%.
).

Students:
Teacher: Pre;

Students§y S
(Teagher ehooses the winner accordi who answers fastest)
Teacher: e you enjoyed the gam%&

Nure!
:'Do you like the “Reading Race” game?

ents: Yes!

er: Can you explain its rules?

tudent: In each group, there is a writer and the rest, one by one, read the question first then run to the
oard, get the answer, and come back to the group.

Teacher: Great! One more thing: the group that finishes first says “Bingo!”

Teacher asks students to close their books. Then the teacher distributes the question sheets among the
groups and sticks the text on the board.

=
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Teacher: Ready for the fun? 1, 2, 3...Go!
Students do the reading race (10 minutes)

One group: “Bingo!”
Teacher: Stop! We have a winner here!
Figure 12: Extract (1) from Classroom Observation Data c

=
= R

Lesson: A short history of branding

Teacher: Good morning, students. i

Students: Good morning, teacher. ul

Teacher: Open your book to page four, task two. Read the title a at the pigtures. Tell me what it
is about.

Students: It is about the history of branding. ’ Y-
Teacher: What does branding mean? N
Students: It means the name of a product that is given by th any that makes i ' i‘)
Teacher: Can you give me example of brand names?

Students: Oman Mobile, iPhone, Toyota... ‘. \,Y'
Teacher: Read paragraph one and complete the sheet in ng- \

Read definition and find words with similar meaning,to the Words,or phrages. Y.
Teacher: What is the meaning of the word ‘owner, N 6\(
n

Student: It means the state of owning something. (<
Teacher: What about the ‘consumer’ in parag&V O

Student: Someone who buys or uses a product or a ice.
Teacher: In the previous lesson we studi 0 differen\(mls with' s r meanings to the word

‘consumer’, who can tell me what are th

S

Students: Customer and client. (]
Teacher: Read paragraph (2) and fin s that haye a si r'f‘neaz@'fo the words and phrases.
Teacher: Tell me a word that means “affecting the wh 1d’. A

Studentl1: Global.

N
Teacher: What does ‘global’ mea %
Student2: International | 0
Teacher: What is the opposite?

Student3: Local. \“],a d Qs/
Teacher: Read paragra; Mnd ﬁni W t have tlar meaning to ‘a person who found and set

up something’ and *
Student (1): Found,
Student (2): Sy

|
Teacher: Yes, . ¥ C’)

c
Teacher: No d the'text again and Write shQr_t)answer to the questions below.
Teacher: Gr%read patagraph one an wer question (1).

Group , rea ragraﬁl WO gansw uestion (2).
Group threegread paragraph nd a T question (3).
Group four, read paragraph four and ahiswer question (4).
Te up one, can you answi i§ question?

as branding in business developed?

*'The early nineteenth century.

: Well done.

er: Group two, what does ‘nova’ mean in Latin?

ent: [t means ‘new’.

acher: Great.

eacher: Group three, what do the first three letters of “Adidas” mean?
Student: ‘Adi’ is the nickname of ‘Adolf Dassler’

Teacher: Excellent
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Teacher: Group four, “Why does the Oman Air logo show frankincense?

Student: Because frankincense is a symbol of Oman’s traditional heritage and it is still part of Omani
life today.

Teacher: Well done, convincing answer.

Class ends %\T
<

Teacher: Use five new vocabulary words in sentences in your exercise book.
And next lesson I will check your answers.

Figure 13: Extract (2) from Classroom Observation D

Q)

4.2 Part Two: The Preparation of the Omani EFL da welve Students for

Reading in English at the Higher Education Level l

O
This section presents the findings of research que@S 6 and 7. ' \Y'
‘. elve‘4§~ riculum

4.2.1 The Emphasis of EFL Reading Skill i FL =

This section shows the findings for resear ion

RQ4: How frequently are rea% s mentio explt@ as a vital means
for the achievement of the Omani d twe x @utcomes?

To determine the e 1S on adln sl%‘ills O)the EFL grade twelve-
curriculum documents, tw s of analysis of th quency of primary language
proficiency (reading, %, 11ste g (} e ng) in the EFL grade twelve
coursebook and ok wfre uctegQ en related reading statements were
coded as either 11 citore ks. (>

?? s
4.2.1.1 phc?t of each E ({anguage Skill (Reading, Writing, Listening

*
4

and N
S
;\Table 13 summarises the outcome of the analysis of each EFL language skill
F

L grade twelve reading curriculum.
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Table 13: Frequency of Each EFL Language Skill in the Omani EFL Curriculum

b
Skills/ . i . .
Documents Reading Writing Listening Speaking
Frequency 468 111 47 113
EFL Coursebook 12A B
(739 statements) Percentage 63.3% 15% 6.3%\ 15.2%
A -
Frequency
EFL Coursebook 12B 461 92 25 46
(624 statements) =¥
Percentage 73.8% 1‘7 4.0% 7.3%
|
Frequency 765 76 82 5
EFL Workbook 12A
928 statements ‘y
( ) Percentage 82.4% N.l“o 8.?00 . YT).S%
1O
Frequency 750 207 35 85
EFL Workbook 12B
1077 statement vv N y
( statements) Percentage 69.6% 192\%\ 3.2@ 7.8%
& L
Overall statement Frequency 2444 486 189 249
(3368) Percentage @0’ 44 445 6% 7.3%
Table 13 supports that re kllls e % 5 ﬁequently reflected skill
0
(72.6%) in the EFL grade t ¢ curricylum, while Q@T writing skill is the next

frequently-applied skill w

(7.3%) and then the lis%s ills (5,6%
Regardin@ L l

rcjage 14. 4‘1@ followed by speaking skills

ook @ and 12B), reading skills are highly

presented (63% 73,8% r ’we@‘))compared to other skills. Similarly, reading

skills ar tly }e res

i@ EFL workbook (12A and 12B) (82.4% and

69.6% Jespectively. The percentgg. of each EFL language skill in EFL curriculum is

5
:\n Figures 14 and 15. ~
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82.40% 90.00%
73.80%  80.00%
69.60%
63.30% 70.00%
60.00%
50.00%
40.00%

30.00%
. ) 19.2%
15.2% 15.0 14.709 20.00%

6.4% 7.8% 8.8298.1% 7.40% %I
3.2% .00 10.00%
0.5%

0.00%
EFL Corse book 12A EFL workbook 12B EFL workbook book 12A  EFL Corse book 12B

Hreading Mwriting Mlistening Mspeaking

\J
Figure 14: Frequency of Each EFL Language Skill i mani EFL rt'ul@
\ Y\',
\ A Q\ -b

®reading ®wiritting " Listening ¥ speaking

Fi ermll FrMJ of eWEFL Language Skill in the Omani EFL Curriculum
", &

N



135

4.2.1.2 Explicit/Implicit Analysis of the Reading Skills in the EFL Grade Twelve

Reading Curriculum Y’

This section presents the findings of the related reading statemen@ EFL

course book and workbook as explicit or implicit. The findings are di in Table

14. VT

Table 14: Emphasis on Reading Skills as Explicit/Implicit Skills in Grade Twelve
Reading Curriculum a

Explicit Implicit

Documents
v Statements Statements

EFL Coursebook 12A Frequency 65

403

(468 statements) P ¢ <F3 N, U %{10
ercentage 8&\ & 1%

180 281

Frequency

EFL Coursebook 12B

(461 statements) Percentage 3%’ C) 60.9%

EFL Workbook 12A Frequency 73 692
- L]
(765 statements) Percentage n > %.S%Q(:} 90.5%
EFL Workbook 12B (750 Frequency 68 682
=
statements) et 3 ]' & % 90.9%
Frequency 386 2058
Overall Statement (2444) o)
Percentage ‘\_. 15.7% 84.2%

{G

onstrates tfea&i@ skills are mentioned implicitly as the main

3‘/

and pri 1 of e F cu ic to achieve the listed learning outcomes in the
EFIAse book and workbe‘t%kz Reading skills are frequently mentioned as an
i it language skill in the ];'L workbook 12A (90.5%) and workbook 12B (90.9%)

wed by EFL course book 12A (86.1%), and then the EFL course book 12B

0.9%). In fact, in both books, reading skills are more often used implicitly than

explicitly in the reading tasks. However, reading skills are more frequently used
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implicitly in the workbook (12A and 12B) (93.8%, 88% respectively), than in

workbook (12A and 12B) (84.9% and 67% respectively). YV

The findings present significant differences between the explicit an plicit
use of reading skills in coursebook 12A (13.8%, 86.1% respectivel sebook 12B
(39%, 70% respectively), coursebook 12A (9.0%, 90.5% respew and workbook
12B (9.1%, 90.9% respectively). In general, reading skills sew implicit means in
the EFL curriculum (84.2%) to accomplish the lis g e!ults. igure 16

presents the findings graphically. ¢ \Y"
(NG
o - : &T

100.00%
90.00%
80.00%
70.00%
60.00%
50.00%

90.9% 90.5%
86.1%

70.0%

39.00%

40.00%
30.00%
13.80% 009
9.00% 9.50% ° 20.00%
] [ ] . 10.00%
0.00%
EFL Corse book 12A EFL workbook 12B  EFL workbook book 12A  EFL Corse book 12B

HExplicit ®Imlicit

-

b —
Figure 16: En% } ills ’A' Exﬁl%?tj/lmplicit Skills in the EFL Reading Curriculum



4.2.2 Types of Readings Tasks

This section presents the findings of the fifth research question:

137

NJ

RQS: What types of reading tasks are used in the Omani EFL&ra twelve

reading curriculum?

Answering this research question required collectin

coded for analysis purposes into four categories:
identification of details, 3) making inference

vocabulary, grammar, writing, and fluency. The

are presented in Table 15 and Figure 17.

Table 15: Types of Reading Taslfas

s, and 4) othe
mj!ngs of the typ
Y

ected in Sel Docum

i

ntifyi

X

coursebook, EFL workbook, and classroom observation. TW

cat

the EFL

lected data were

rqaiaideas, 2)
les QW as

(.a)
of r’ a'&mg tasks

%
v

ts

Identifying Identifying Making .
Documents Main Ideas Details Inferences Other Categories
Frequency 29 235 40 164
EFL Coursebook . ’ d y = '(\"” 35%
12A (468 statements) | percentage 6.1° 050.2%, ¥ gs_% V | G| W] F
74 - ? L 89 57 14 4
Frequency 11 226 21 203
EFL Coursebook 12B
=
(461 statements) ‘ ' | 0." 44%
Percentage D 2.3% ? f9°/ 4.5% \% G w F
e (Q/ 72 74 49 8
Frequency 11 315 51 388
EFL Workbook 12A ~7
(765 statements) \’l O 50.7%
Percentage | %L ( 41.1% 6.6% \Y G W F
& 150 | 59 | 125 | 54
Frequency 71 230 94 355
EFL Workbook 12B ~
(750 statements) 4 Y' 47.3%
Percentage -Q,é,A) 30.6% 12.5% \% G w F
o) 218 | 95 | 32 | 10
F 112 2 4
Classroom requency 96 5 348
observation (608 57.2%
statements) Percentage 15.7% 18.4% 8.5% \% G W F
100 28 40 | 180
Overall Statement Frequency 218 1118 258 1458
(3052) Percentage 7.1% 36.6% 8.4% 47.7%

Key: V: Vocabulary, G: Grammar, W: Writing, F: Fluency
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60.00%

50.7%
50.2% ° 49.0%

47.7% 47.3% 50.00%
44.0%
41.1%
40.00%
35.0%
30.6%
30.00%
18.4%
W 20.00%
2.59
6% 8.5% -40%
° ° 10% 6.6% oo 10.00%
. 0
I I 40% 30%
0.00%

EFL classroom EFL Corse book 12A  EFL workbook 12B  EFL workbook book EFL Corse book 12B
observation 12A

B jdentifying mainideas M identifying details ® making inferences B other categories

Figure 17: Types of Readmg Tas

Table 15 presents vari %ﬁage i
the EFL grade twelve COL% ide fwri tails frequently emerges

(50.2%), followed by ot ng 'asks making inferences (8.4%).

Identifying main ideas has t lowew %) In the EFL coursebook 12B,

identifying detail Ntly e‘merg (49% )%Howed by other reading tasks (44%),

and making i Nes 526 enllfyagtnam ideas is presented within the lowest

percentag ertheless, oth the EFL workbook (12A, 12B) and
o' ,W(]r\'

classr rvatlon ate@nes including vocabulary, grammar, writing and

ﬂ e the most frequenﬁg(s compared to other reading tasks.

% Regarding types of reading tasks in the EFL workbook 12A, other reading

sks frequently emerge (50.7%), followed by identifying details (41.4%), and making

inferences (6.6%). Identifying main ideas is presented with the lowest percentage
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(1.4%). Additionally, in the EFL coursebook 12B, identifying details frequently
emerged (47.3%), followed by other reading tasks (30.6%), and making in[Ws
(12.5%). Identifying main ideas has the lowest percentage (9.4%). In % , the
findings extracted from classroom observation, idicate that the re eacher is
inclined to train the students with the other categories, inch%' vocabulary,

grammar, writing and fluency (57.2%), and identifying details_tasks

0
0 '

ost fr:q\'ﬂta% i the
X

l

coursebook 12A, workbook (12A, 12B), while mar is the mo coml;%?)}r task in
N

8.4%), followed

by identifying main ideas (15.7%), and making inferences

Regarding other reading tasks, vocabulary ds the

the course 12B, and fluency is the most frequent?sk in

oom obzervation.

The Coursebook is divided into four themes, whi 1ded 4 to‘ﬁv its. E

it focuses on one
particular language skill: reading (unit 1), gra (unit 2), vocabu

(unit 4), and writing (unit 5). However, th-:main skill i M‘?ed n "{h@tion, as the activities are

designed to relate to other skills.
P o>

Fig/%tract (5) fromEFL te@!; book
\ n
The above extrtt What FL 'n@hers are allowed to use either

narrative or expository texts. Thu&{ eaf.&yEFL teachers are restricted to use

the reading texts@e p@mly bq“’%e Omani Ministry of Education in the
N
EFL grade tw, Nrs b% :' C.)(J
q? &
4.2.3 % e Dem Rem&g Tasks
L 9

N
Th% n showed the ﬁndirg? of the sixth research question:

(€]

% RQ6: What levels of cognitive demand for reading tasks are reflected in the

Qnani EFL grade twelve reading curriculum?
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To answer this question, the elicited reading related statements were coded

into two categories based on the combination of Marzano et al. (1988) and Ma S

cognitive demands (Sidek 2010). The outcome of analysing this researc@on is

showed below in Table 16 and Figure 15.



Table 16: Cognitive Demands of EFL Reading Tasks as Reflected in the EFL ,(__{r"zidé';l“welve Reading Curriculum

141

Documents Low Level High Level
FO RC 1G OR AP AN SY GE IN EV RE
Reading tasks in EFL Coursebook
F 13 14 5 127 4 238 4 40 3 1 19
12A (468 statements) ey
Percentage 2.7% 2.9% 1% 27.1% 0.9% 50.8% 0.9% 8.5% 0.64% 0.21% 4.0%
Frequency 47 3 2 136 10 211 7 21 12 2 10
Reading tasks in EFL Coursebook , & -
12B (461 statements) | JI &
Percentage 1.01% 0.6% 0.43% | 29.5% W2.1% | A7'9% | ~N.5% 4.5% 2.6% 0.43% 2.1%
F 122 23 11 181 54 251 31 51 10 3 28
Reading tasks in EFL Workbook 12A | o a0eney
(765 statements) - r—~ &\ |:
Percentage | 15.9% 3% 1.4% (e23.6% [\7.0% 4.32.8% | 4.0% 6.6% 1.3% 0.39% 3.6%
Reading tasks in EFL Workbook 12B | Frequency 18 20 71 310 10 173 6 94 31 14 3
(750 statements) 0 0 oW | 147 30) 30 0 0 0 0 ) 0
Percentage 2.4% 2.6% 9:4%" | 141.3%) 3% 23.0% 0.8% 12.5% 4.1% 1.8% 0.4%
Reading tasks from Classroom Frequency 37 1 4 125 180 196 5 52 2 3 3
observation (608 statements) -~ N )
Percentage 6.1% 0.16%w| 0.65%~{"20.5%=" 29.6% | 32.2% | 0.82% 8.5% 0.32% 0.49% 0.49%
Overall individual categories in EFL P 237 61 93 879 258 1069 53 258 58 23 63
. ercentage
) 5 777% | 19% | 3% | 288% | 84% | 35% | 17% | 84% 19% | 075% | 2.0%
Overall low and high levels in EFL F 32 436
Coursebook 12B (468) % K 26.87% U1 93.1%
Overall low and high levels in EFL F 156 609
Workbook 12A (765) % 20.3% 79.6%
Overall low and high levels in EFL F 109 641
workbook 12B (750) % 14.5% 85.4%
Overall low and high levels in EFL F 52 409
Coursebook 12A (461) % 11.2% 88.7%
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Sy
Overall low and high Ilevels in F 42 566
Classroom Observation (608) % 6.9% Q' 93.0%
A
Overall low and high levels in EFL o 391 2661
curriculum (3052) ? 12.8% 87.1%

Key: %: Percentages of levels of cognitive demand, F: Frequency, ST: Statements, RC: recalling, IG: I
AP: Applying, AN:Analysing, SY:synthesising, GE: Generating, IN: integrating, and EV: Evaluatiw

Wmation Gathering, RE: Representation, OR: Organisation,




93.1%

.90%

EFL classroom
observation

93.1%

88.7%
85:4%

79.6%

0.30%

I .80%
O

4.50%
1.20%

EFL Corse book 12A  EFL workbook 12B  EFL workbook book EFL Corse book 12B
12A
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o, I .

Figure 19: Cognitive Demands of EFL Readin s R

Twelve Reading Curr lumt'\ SY.

of 6‘two levels of

Table 16 and Figure 19 shov& :ov,rall outc

s of ea ry ‘ehch level from all
£

cognitive demand, as well as the

documents. In the EFL cours an B), q*rea asks require higher

levels of cognitive demand (9 %, spec ) than the lower-level
the EEL w U

(6.8%, 11.2% respect%

require higher leve fc ong

and B), the reading tasks

0
d (@:, 85.4% respectively) than the

In reg dln?th re d&xé tasks in classroom observation, reading
vel

s' of ?gnltlve demand (6.9%) are less than those

lower levels (2 5% ely)

tasks lower
K igher levels of cog\fﬁve demand (93.0%). The highest percentages are
ed for reading tasks requiring low cognitive demand, such as recalling

16%) and integrating (0.65%). Reading tasks require high cognitive demand,

such as applying (29.6%) are shown in the classroom observation.
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Along with the outcomes of the reading-related statements in the

classroom, Table 16 presents the analysis of the reading tasks that were t

%

from reading classroom practices. Most of the reading tasks significantly require

bs

higher levels of cognitive demand (93.0%), rather than lower leve ognitive

demand (6.9%). The majority of the reading tasks need high léyels of cognitive

H“

demand, such as applying (29.6%), rather than low leve ovg'ﬁitive demand,

such as recalling (0.16%%) and focusing (0.65%). tc es‘é?ented

graphically in Figure 15. . \Y.
| S
gY- N

4.2.4 Types and Lengths of Reading Passa \‘.

This section presents the findings of the s%yarc oles (*
RQ7: What types and lengtfheadi% S ﬁLeleuded in the

grade twelve reading curriculum E%s wg%ngvo. 0}&
ti

N

on is on & ation from the EFL
. N
coursebook, as the reading paSsages ate only avai in the coursebook. To see
I
how the EFL reading instrugtion at gfa eﬁ&()’@,applied in university academic
contexts, the tex@eg (ling de le&%and genre were analysed to offer
N
another VieWQMEF prepar ﬁl)r . Thus, in this research question, the

length of @mg passage and th. ’&[fes of the reading passage were examined.
’ R
% g &

The ottc of analy is \rS}Earch question is presented in Table 17 and
% &
Fi& z N

QE The types of reading passages in the EFL grade twelve coursebook were
n

alysed in two classes: narrative and expository, as the majority of the reading

The data related to t

/

passages for EFL grade twelve students must be expository (Sidek, 2010). D_tools
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ults of this question are

calculated the length of the selected passages. The res

E b 4
1?
¢
S
&

nd 18 and Figures 17 an

presented below in Tables 17 a



Table 17: Types and Length of Reading Passages as Reflected in the Selected Documents
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Unit

Documents Theme Title of Reading Texts Types Length (In Words)
N E
1 Retail Therapy ~ 152
2 AFairBxchange [ AT 44
A Short History of Branding 1 N 381
1 3 Shop Till You Drop N 388
Cross culture Egypt \ 629
Pleasure toread | Advertising: Are Billboards Out of Control? | _ | N L
Is It Really That Bad \ 159
1 A Learning Experience \ 263
2 Learning in an Electronic Era \ 142
) 3 Universities of Oxford and Cambridge \ 381
5 Ways of Studying for English Exams \ 231
Cross culture France \ 699
Pleasure to read Nicholas Nickleby \ 1201
O OntheMove | A S - N
Plane N 418
Coursebook
DA 2 Traffic V 211
3 4 A rewarding career \ 114
5 The Worst Flight of My Life V 371
Cross culture Canada v 690
Pleasure to read The Trans rapid Shanghai Maglev \ 757
v ] Energy A ES A 1 S
Energy: Forms, Types, Sources and Uses \ 511
2
Eco-cities of the Future v 217
4 3 When Things Go Wrong: The Chernobyl Nuclear Power N |
. 71
Plant Disaster
4 Renewable Energy Sources \ 222
5 Comparing Coal and Nuclear Energy \ 413
Cross culture Spain \ 607
5 Pleasure to read The Energy of the Past and the Future \ 783
1 A Warm Welcome \ 145
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v 467

Space Tourism: The World’s Most Expensive Travel \ 408

3 The World’s Ten Most Visited Countries \ 481

4 A Nightmare Meal \ 248

Cross culture Tunisia \ 688
Pleasure to read Out of this World \ 945
In the News N 228

The Power of the Paparazzi \ 225

SAVE THE NEWSPAPER!!! N 257

Putting the Paper to Bed \ 243

Summaries v 192

Cross culture Jordan N 754
Pleasure to read Princess Diana - The N 1135

Early Years

1 Work and Careers N N 132

Which career 186

An Interesting Career N 431

2 Why English \ 261
Coursebook 3 Applying for a Job v 514
12B CURRICULUM VITAE \ 140
Cross culture Pakistan N 721
Pleasure to read Lou’s First Job N 842
1 Citizenship N 170
Citizenship N 454

2 NGOs: Non-Governmental Organisations v 388

3 The International Criminal Court \ 451

4 Wangari Muta Maathai: The Tree Woman \ 234
Rigoberta Menchtl Tum: A Figure for Human Rights N 238

5 Intellectual Property \ 694

Cross culture Morocco \ 720
Pleasure to read Tales of Nasreddin N 983
1 Global Issues N 180
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A
Deserts and Desertification N 434
2 Health and disease \ 252
3 Child Labour v 428
4 Cloning and Genetic Modification \ 557
5 Global Trading N 465
Cross culture Germany N 694
Pleasure to read The Four Travelling Musicians \ 942
1 Our Blue Planet N 148
"""""""""""""" TheAralSea | N | a4
2 Climate Change: Oceans, Glaciers and Deserts N 300
5 3 Polar Opposites Facing Similar Problems N 362
4 The United Nations Environmental Programme’s (UNEP) N 284
Key Water Facts
5 Water pollution: Its causes and harmful effects \ 530
Cross culture Russia N 644
Pleasure to read Three question N 945

Key: N: Narrative, E: Expository
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Table 18: Overall Percentage of Types and Length of Reading Passages in EFL Coursebook as

Reflected in the Selected Documents

Types Length (In words)
Narrative Expository Overall mean of N and E =432 c

17 57 Mean N =426
23% T77% Mean E =439
Key:

Mean = The sum of a set of numbers

The count of numbers in
the set l
\Jd.

Regarding the types of the reading passageshin the EFLJ gra tvelv&ﬁrse

g

book, Tables 17 and 18 confirm that EFL grade tw readh? rrichilum Q‘poses the

students to both types of texts, narrative anxp'o i \gsmes. R}c,)tal of the
passages in the curriculum that are plan yfor compgehension are (75)
passages; 17 of them are narrativ [hs %), _&§57 passages are
expository (77%). Therefore, theﬁ% siwﬁnt:ji fer@ between the narrative

&
reading passage and expositorN g passa ee F;&f'é 20).

A
C‘},
J7
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= Narritive = expository

NV A9 S
Figure 20: Types of re%ts ges in E rsebé
As presented in Table 17, %and t Ier(%%ading passages is 432
L} Qv

words. In terms of the two ge readin n EFL*grade twelve coursebook (A

and B), the mean lengttof tR narrati

of the expository type is WO{K; #§ Aclear gap between the length of the

narrative and e@ t tL, begause @pository texts are longer than the
narrative text@utc %ﬁhn&&éimg passages are shown in Figure 21.

FUF

-

N
passages 6'% words and the average length
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4.2.5 Level of Lexical Diversity in the Reading Passages

This section shows the findings of the seventh research question: \z
RQ7: What is the level of lexical diversity in the reading passﬁes iD[he

EFL grade twelve textbook?
To answer this question, the data were gathered from thewrade twelve

coursebook, as the reading passages are only provided in he%twelve-school

analysed' textsgin the
grade twelve EFL reading curriculum. The standagd of I¢xica :V\g‘ ﬁl@'
reading passages was analysed in terms of lengt the read"in passages @the
\n\ N

0 om ajawmng this

o
A

coursebook, to indicate the level of lexical diversity 4

Q

types of the reading passages by using D _tools’.\The

research question is displayed in Table l@m




Table 19: Analysis Level of Lexical Diversity in Reading Passages

Documents
Theme Unit Title of Reading Texts Lexical Density (%)
Retail Therapy 71.71
R AFairExchange | 566
A Short History of Branding 57.74
1 3 Shop Till You Drop 60.57
Cross culture Egypt 53.26
Pleasure toread | Advertising: Are Billboards Out of Control? | 5038
Is It Really That Bad 70.44
1 A Learning Experience 67.61
2 Learning in an Electronic Era 71.32
) 3 Universities of Oxford and Cambridge 60.89
5 Ways of Studying for English Exams 61.47
Cross culture France 49.79
Pleasure to read Nicholas Nickleby 37.55
L OntheMove o |..7398 .
Plane 59.81
Coursebook 2 Traffic 53.55
12A 3 4 A rewarding career 72.81
5 The Worst Flight of My Life 48.79
Cross culture Canada 52.17
Pleasure to read The Trans rapid Shanghai Maglev 44.52
L Energy 6718
Energy: Forms, Types, Sources and Uses 39.53
2
4 Eco-cities of the Future >8.06
3 When Things Go Wrong: The Chernobyl Nuclear Power Plant Disaster 69.01
4 Renewable Energy Sources 51.35
5 Comparing Coal and Nuclear Energy 43.58
Cross culture Spain 50.97
Pleasure to read The Energy of the Past and the Future 37.04
5 1 A Warm Welcome 63.45
Space Tourism: The World’s Most Expensive Travel 53.53
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3 The World’s Ten Most Visited Countries 46.08
4 A Nightmare Meal 49.27
Cross culture Tunisia 57.26
Pleasure to read Out of this World 39.47
In the News 60.53
The Power of the Paparazzi 56.95
SAVE THE NEWSPAPER!!! 57.59
Putting the Paper to Bed 55.56
Summaries 62.50
Cross culture Jordan 51.06
Pleasure to read Princess Diana - The
35.68
Early Years
1 Work and Careers 73.48
Which career 62.37
An Interesting Career 50.35
2 Why English 56.70
3 Applying for a Job 53.50
CURRICULUM VITAE 85.09
Coursebook Cross culture Paki§tan 49.93
2B Pleasure to read Lou’s First Job 39.67
1 Citizenship 65.88
Citizenship 44.27
2 NGOs: Non-Governmental Organisations 47.16
3 The International Criminal Court 39.47
4 Wangari Muta Maathai: The Tree Woman 60.26
Rigoberta Menchil Tum: A Figure for Human Rights 57.98
5 Intellectual Property 39.34
Cross culture Morocco 49.86
Pleasure to read Tales of Nasreddin 31.33
1 Global Issues 59.44
Deserts and Desertification 54.84
2 Health and disease 48.02
3 Child Labour 49.53
4 Cloning and Genetic Modification 39.68
5 Global Trading 44.73
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Cross culture Germany 50.86
Pleasure to read The Four Travelling Musicians 33.44

1 Our Blue Planet 62.84

""""""""""""""""" TheAralSea | 4587

2 Climate Change: Oceans, Glaciers and Deserts 48.00
3 Polar Opposites Facing Similar Problems 50.55

5 4 The United Nations Environmental Programme’s (UNEP) Key Water 50.00

Facts

5 Water pollution: Its causes and harmful effects 43.40
Cross culture Russia 53.42
Pleasure to read Three question 34.81
53.5

Overall level of lexical diversity in the Reading Passages in the EFL coursebook 12
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From the table above, it can be noted that the overall level of lexical diversity in %zeading passages in the EFL grade twelve
coursebook was 53.5%. It can be concluded that there is a higher level of lexical divessity in the Reading Passages in the EFL grade

twelve coursebook (see Table 19 and Figure 22). The highest level of lexical diversity, in the reading passages in the EFL grade twelve

curriculum was in the curriculum vitae theme (85.09%), while the lowest lexel“ot lexical diversity was on the theme titled “Tales of

Nasreddin” (31.3%). \d
L ]
Ng
g

L 4 N~

Av o N ~N
85.09% 90.00%

0,
73.48% co.01% 72.819%3:98% 71.39044% 71.71980-00%
65.88% 63,455 O01%7.18% 67.61% 2o.00%
62.84% . 62.31% 62.50% 45% .00%
33% 59.81% 61667897 60,579
53.42% 5453304% 2 30507 o/57‘126%53 5 0% 3 . % ° T

. : 536 N 53% 5 170p3% 6% 60.00%
5%@0'86%946 19.86%, 7£6° 19.93% ‘33% 51.06% AB 27 50.93%36% 24%;7 » o 9.78% 50 3% b
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Figure 22: L‘egexical Diversity in the Reading Passages as Reflected in the Selected Documents
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4.3 Summary of the Findings of the Study

This se

from analysing the EFL grade twelve rea

al conclusions

gener

om observation.

documents and conducting a classro



3

Method
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Approach Design
(Part 1/RQ1) (Part 1/ RQ2) (Part 1/ RQ3)

SLA L2 reading Theories and
Instructional Approach

e Structural Theory (GTM/ALM)
Bottom — up theory (GTRI):
60.3%

* Top Down theory (NI &WLI):
20.7%

Socio-Coghnitive / Socio-
Culture theory (CBI&TBI) /
Interactive theory: (CBI &
TBI): 18.9%

Leaner's Role
Individual Role (69.9%)
Pair/Group (30.1%)

(Part 2/ RQ4)
Reading SKkill Analysis

1. Analysis of EFL Skills
Reading (72.4%)
Listening (5.6%)
Writing (14.4%)
Speaking (7.3%)

2. Analysis of reading s lici plicit
skill
Explicit (15.72% N

Implicit (84.

Teachers’ Role
Director (64.4%)

Catalyst (35.5%)

Y

LS
—\

%4
=

(a)
&
N
N

(Part 2/ % .—-Ay '

Type

Iden% etails (
- king!

dentifying

&\ Types of Reading Passages
\ \EI - ~

v

(2
(Part?'RQn
Cognitive Demands of Reading Passages Level

- Low Level (12.8%)
- High Level (87.1%)

A 4
(Part2/ RQ8)
The level of lexical diversity in the Reading
Passages
84.2%

Figure 23: Overall Findings of Current Study



