72

CHAPTER III: RESEARCH METHODOLOGY .
This study aimed at determining the theories of and instructlonwo:aches to

English as a foreign Language (EFL) reading reflected in the Cw EFL grade

twelve reading curriculum, and to investigate how this currlc 1 epares students
for the appropriate level of academic reading skills req d the n1vers1ty level.
This chapter illustrates the research methodology and n, ther arc strument,

methods of data collection, and data analysis usedt@er the tesear (,u

3.1 Research Approach and Design \

S “a@lﬁory of a past or

g@ It can include data

According to Voss et al. (20& gh)a case st

current phenomenon, drawn from %ﬁle sour\sa evi

N
from direct observation and sy 1nter(’1ewi as wa@ from public and private

archives. In fact, any fact rqlevan 0 T cam of evs@ describing the phenomenon

is a potential datum in% dy, si ;ﬁ et @portant”.
Using case studi has econle Ve om in social research, particularly with
small-scale r pro cts. } l;tu ethod is used in many of social science

studies es w e H}p ﬁ‘fﬁtlons of a social behaviour are sought after.
d I{V

estﬂﬁte contemporary real-life phenomenon through

;i explor
d ntextual analysis ()}\a limited number of events or conditions, and their

%ﬂshlps Moreover, case study method enables a researcher to examine the data

Osely within a specific context. In most cases, a case study method selects a small

geographical area or a very limited number of individuals as the subjects of study. Not
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like quantitative analysis, which observes patterns in data at the macro level because

of the frequency of occurrence of the phenomena being observed, case studies e

the data at the micro level (Zainal, 2007, p.2). %\

Case study research is “simply conducting research on a single individual or
situation. This approach has the potential to deal with simple data thgough complex
situations” (Baxter and Jack, 2008: 556). Moreover, a cwdy provides the
opportunity for valuable insight into a case for a novice cher, las it allows the
researcher to collect data from diverse sources and congregate th mMy the,case

N
axter and Jack, . Typically, “when the ca: special entities to di er, the
B d Jack, 2008). Typically, “when th ial entiti litvh

’ b9
single case design is suitable to be utilisedWe it‘ﬁq a starting’ point for

highlighting contextual matters that coutwporta%&” & R@mathan, 2012:

223). The focus on a single case perrm er and de

r pe@ctive than a case-
based study, which concentrate %ompz&b t eé)écases, instead of the
? 0

A
exhaustive understanding of an appropriatesframe ork & er, 2008). The aimed of a

case study is to understanwlex ’ocial
managerial and organ% S.

noq@, and real-life cases, such as

I

1 proce s‘et%(e/ y Denscombe (2010), the main

\

feature of the ca&Nr apﬂroac is that ocuses on just one instance of the

&

phenomena thﬁwbe i Vsstl 'T}a';()i;exactly the intention of the current study,
:
e

given the Q' d resourc f thK(wsearcher. Choosing the case study strategy

allow use of aWatiefy one hods, each of which provided valuable data. The
N

be\ a case study is thé@owance for deeper penetration into the core of the

% One potential drawback is it is often difficult to generalise based on one single

06 and to provide general suggestions based on conclusions (Jong & van der Voordt,

2002).
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Denscombe (2010: 32) indicated that “the decision to use a case study
approach is a strategic decision that relates to the scale and scope of an in@n
and it does not, at least in principle, dictate which method or methods ‘must be used.
Indeed, strength of the case study approach is that it allows for t ilisation of a

variety of methods depending on the circumstances and the #pecific needs of the

situation”. Y »

Furthermore, the aim of the case study is to exp cas aWa process,

1 2
'ts'th;é,\)avs; or
of da@,collection

S, th@;‘:ent research
tud@hod to allow the

activity, or one or more individuals in depth. Tim

cases, and researchers gather detailed informati
processes throughout a sustained period W
utilised a case study method. This s ollowed the ca

researcher to examine a complex%omenon ?s l@'} to determining the
n \

alignment of the Omani Engli nguage C nullzf;aith the communicative
approach as indicated in muct' rag:: es_teflected in the Omani EFL
grade twelve readingqtn f(}r‘,y‘séd@ How this curriculum prepares
students for acade reading ls i

also examined. @ur e iSSUé/ case is not researched through one lens,

quire reading at the university level was
¢ !

but rather tEE(% variety of ngs, e}ming for multiple facets of the phenomenon
S

NS
to be % an d Pod. *@(ter and Jack (2008, p.544) stated that the

“qualitative case study is an g@dach to research that simplifies the exploration of a

phenomienon within its context using a variety of data sources”.

0 According to Baxter (2008), the different types of case study research include

descriptive, exploratory, and explanatory case studies. However, the most utilised
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types of case study research are the descriptive and exploratory case study, because
exploratory case studies define research questions and hypotheses. Explanato?ﬂe
studies seek to link an event to its effects and are used to investigating ca@, hile
descriptive case studies clarify the phenomena and their specific co Creswell,
2003). Furthermore, each of these types can either study single of¢multiple cases.
Also, cases can be investigated either in a longitudinal setting to diS¢over and explain
changes within cases over time, or in a similar setti Y

'scoIer and explain

differences between cases.

[
Y
[
For the analysis of the Omani EFL grade ve readi‘gg u ulumY~ is study
\1ﬁﬂ.\e ced y?%éhards and

ramework for language

adopted the revised model of Sidek’s (2010), chw

Rodgers’ (2001) model. This model intr%y co 3)

1, 1 Qge instruction can

be analysed regarding approach, Siga anﬂ 0ce 4 Si@c;e.&language teaching can

] Q—
be examined at the basic levé& ing appsoa (foﬁd’a’tional theory), design (e.g.
\
e skills’ lea t@and procedure (e.g. classroom

learners' roles, selected Jan
observations, teachers inte ews)T\ﬁi defl répresents a theoretical framework for

language teachin&\ Q 40%

N
¢ o C.SJ
Sian al ofithe _current study was to examine the overarching approaches

N7
to the foreign language read@ instruction reflected in the Omani EFL grade

tweQding curriculum, so@iodiﬁed components in Sidek’s (2010) EFL reading

congceptual frameworks apply to the current study. For instance, the component at the
d oach level in Sidek’s (2010) model provided a tool for analysing the Omani grade
elve EFL reading instructional approach regarding its implicit foundational theories

of SLA and theories of L2 reading.
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Some elements at the design level in Sidek’s (2010) model were utilised for
analysing the frequency of EFL reading skills used to achieve the planne% ing
outcomes of the assigned EFL grade twelve reading curriculum, the types ofifeading
tasks, and the learners’ role in the curriculum. The current study the level of

ﬁumd in the

lexical diversity to Sidek’s (2010) model from the reading ;W

Omani grade twelve EFL textbook. Figure (3) shows the a%ﬁramework for the

current study.
N \g
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1
APPROACHES

DESIGN

K(RQ 1) SLA Instructional \ (RQ 5) Types of Reading

Tasks
Approaches to second -

language acquisition

Anderson, Bachman,
Perkin, and Cohen’s
(1991):

- Structuralism & Grammar
Translation method.

- Cognitive Information
Processing Theory.

- Socio-cognitive/Socio
cultural Theories &
Communicative Language
Teaching or CLT (e.g.,
Content-Based Instruction)

Understanding details,

other categories (i.e.,
fluency skills)

Reading task coding as in

understanding main ideas,
drawing inferences, and

J

\_ J

((RQ 7) Types and length \

((RQ 1) L2 Reading Theories\ of Reading Passages

and Instructional
Approaches

- Narrative (features

- Bottom-up and Structuralism including characters,

(Grammar Translation method) setting, problems or
conflicts encountered

- Top-down (Non-Interactive by main characters,

Whole Language Instruction) plots and affect
patterns.

- Interactive and CLT (e.g.
Content-Based Instruction/
Task-Based Instruction).

- Exposition (Text with

or compare and contrast)

grade- level text in
Qualitative Reading
Inventory 3 and 4.

Narrative and Exposition:

structures such as cause and
effect, problem and solution

\ j - Text Length: Leslie and
Caldwell’s (2004; 2006)

r

.

(RQ 2) Learner Roles

Based on Sidek’s (2010):
- Patterns of learner
groupings: Individual, Pair,
or Group.

L -

GQQ 4) Reading Skills analysis

— i

- Analysis of the frequency of
each EFL skills (Listening,
speaking, reading, and writing) in
the EFL grade 12 curriculum

- Analysis of the frequency of
reading skills as explicit skill and
incidental skill to achieve the
listed learning outcomes in the
EFL grade 12 reading
curriculum.

- Explicit skill: Processing text
by skimming and scanning the
gist of the text implicit skill:

- Task: Responding to a
complimentary letter expressing
satisfaction and thanking the
writer orally and in writing

J

]
PROCEDURE

\

(RQ3) Classroom
instruction and Teacher
Roles:

Make interviews with
teachers and classroom
observation for the following
points:

-Type of functions teacher
fulfil

- Degree of teacher influence
over learning

- Degree to which the teacher
determines the content of
learning.

- Types of interaction
N between teachers and
Ny learners

\_ Y,

(RQ 6) Levels of cognitive demand of reading tasks:

Synthesizing, j. Generating, k. Integrating, 1. Evaluating.

\_

Combining Marzano et al. score thinking skills (1988) with Marzano’s (2000) cognitive system taxonomy:
Lower level: a. Focusing, b. Recall/ Remembering, c. Information gathering,

Higher level: d. Knowing utilization, e. Representation, f. Organization, g. Applying, h. Analyzing, 1.

~

J

.
"'%"’ 5 fi

w

”%ig»-.z;é'". Figure 3: Revised Analytical Framework of Sidek (2010)

((RQ 8) Lexical diversity of \

Reading Passages

- Calculating the D measure
of lexical diversity through
using D_tools software
(Meara & Miralpeix, 2007)

\_ J
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3.2 Research Settings

This research studied the Omani public grade twelve EFL curri
implications on student performance at the tertiary level because it is %year of
post-basic school education before tertiary education. For this A students

English proficiency in grade twelve reflects their English lWe competency,
which has developed during the school years as preparati to%e.with the academic

English requirements at the tertiary level.

O\Y

3.2.1 Omani EFL Educational Context '
N
English is taught as a foreign languag scho man4Students begin
studying it from grade one alongside eir mother tongue (@tudents have 5-7

periods per week, with each period,consis gﬁ u S; _ﬂ&us the total hours of
three

English exposure per week is approxi ate)y ou@urs (Al-Jardani, 2012).

However, English is studied a ign 1 and,Qiﬁt')t a language of instruction
in most Omani schools: At'the tertiary level, lw@the language of instruction is
English, the stude ts%pr h ﬂyﬁi‘dubject matter is often less than
satisfactory, des the fa Ithat found'Q} n programme course is provided to
prepare stud t terti fev&) is argued that students are still not
comfo clas ses in t Enghsh This is reflected in their class

4
partic 5 overall performa.@ and study experience, understanding of the

ches, and exam preparation (Sivaraman et al., 2014).

S
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The English language curriculum reflects students’ maturation and conceptual
development levels in English at each level of teaching. As Al-Jadidi (2009) ccw,
these levels are represented as follows: %\

- The first level of this curriculum is grades 1-4, which plﬂ& essential

role in developing a linguistic and attitudinal basis for Qacﬁing in later

grades. It also develops positive ways of th1nk1n nglish language
learning through utilising communicative an ntl 1 approaches to
language learning and teaching.

- The second level of the English curric is fro es‘ Siv) hich

further strengthens the basis establi

theﬁ\ ear@;chool It
co feation @3[; functional

English langua }as I mary pronuag atlon and vocabulary along

with reflec eVfact that students @apply both analytical modes of
4 $ &

learni ignitial, @
earnin %xpeflin %

communication an@f'ctlonal usage with a more balanced analytical mode

N}
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The figure bellow illustrates the EFL requirements in the Omani educational system.

Basic education cycle 1
(Grades 1-4)

English language required %\

v

Basic education cycle 2
(Grades 5-10)

English language required V
Post - Basic education i
(Grades 11-12) l

English language required

Y.
Post-bastOptions ' ﬁv
* e
h

e

Two-year college English Tertiary education En Vo 1 education English
language — a required course language — a r% urse, laziu e — a required course

Private P

6

S JK

Figure 4: EFL requirements in the Omani educational system

(ﬁ‘ | QO
P 4 ® ¢
\I*EFL 3

3.2.2 The Omani -basic 'Sc

The Efglish'.anguage ?lngﬁ)%ﬁartment Unit at the Ministry of Education
is author's%(\ppl hogl t tt@%jthroughout the country. The Omani Ministry
of Ed %develope a ﬁo@nt describing the English language curriculum

@)r for government sc%ls in the Sultanate of Oman since 1998.
Moreover, the government of Oman has embarked on an ambitious new
rogramme of educational reform and development, starting in 1998, with English

language teaching identified as pivotal to the achievement of the reform. The rationale
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for the reformed English language curriculum has been developed within the
framework of the general objectives of the basic education system. Al e
development of the curriculum framework takes place within the broad@xt of

general educational objectives (Ministry of Education, 2010). *

In the educational framework, the curriculum, syllabu%:;e curriculum

specifications for all subjects instructed in school, including w are planned and

prepared by the Omani Ministry of Education. There 0 Ve%education

system in Oman: the first level is called ‘Basic Education’ and cemtains’ @e 1
| S

(grades 1-4) and Cycle 2 (grades 5-10), and other lgv , called g&t-BaSic

Education,” contains grades 11 and 12 (Al-Jardgl, 201 \BhQ are Sp?;ﬁc English

b

The number of hours in the | year \d'at$

language syllabi for each level (Ministry 6f atio

;@glish instruction start
in grade one, as opposed to gr nder the ption syz?. However, instruction in
basic education (grades o m a po@ic education (grades eleven

h t
and twelve) in gove hOOIi‘ 's C ;fet@in Arabic, apart from the one
English class stud wke evr har%g:}{l how English is taught in Omani
S

schools were b% y t i 'of t %’asic Education system (Sergon, 2011).
¢

The prospe r Students’ En 1sfle(51 were substantially raised: the target for the
end of was Set at ,}OO .? It is important that the students have an active
mas&f 2,500 words and a{a\sd"zg:lition vocabulary of an additional 2,000 words. It

Nn that students must know 6,000 to 7,000 words to be adequately prepared
orwuniversity studies (Omani Ministry of Education, 1999) by the end of grade

elve. Thus, students ideally obtained 4,500 words in a span of 10 years but can then
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obtain anywhere from one-third to double the number of words that they already know

in a matter of two years. Y’

By grade seven, they are expected to know 750 words and by radawelve,
6,000. At the end of grade seven, with their limited vocabulary of 7?@@, students

must also have acquired the micro skills of skimming and SC% be capable of

writing correctly in cursive, and be able to compare and onmmani Ministry of
Education, 2000). é "\d
®
N4

3.2.3 The Omani post-basic Grade Twelve EFL tional Fr v‘or

4 \‘,2"
The current Omani grade twelve Engl% lan }o\e ucati ﬂql-framework

includes four categorised levels, as shown i re nh egr urriculum for

A

Curriculum Framework (Overallstgl:'a L%n%yu iculum for grades 1-12), the
T

Grade Twelve “Engage with English”(%who curri m)‘inEnglish Language

“« Q-
Curriculum Specifications fo& wel nglish ﬁ‘guage Curriculum (detailed

N
syllabus), and the Grade elve Iiargi%% Scheme of Work (weekly
instructional plan based on De Grd\

(&

{lf})us Curriculum).
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Integrated Curriculum for post-
basic School

: AX

English Language Curriculum Developed at ministry level
Framework
v v
Curriculum Specifications for
12™ Grade English Language
Curriculum V
v P
Twelve Grade English Developed at school level by the
Language Weekly Scheme of English department headmaster
Work
v b ~N | N .
Twelfth Grade English Develo}ll)ed aﬁ schoofl leveli ll:))ased
Language Lesson Plan Or.l t .e §c eme ot work by
individual EFL teacher

Figure 5: Omani Grade Twelve English L‘W Edu)aw%%mergo}kl.

peﬁations
AN

eéand ongoing changes
)
@ a positive effect on the

R\

future of language teachi man, ineluding 1eb

I
Education, 2010): % s 7 ((/0.

. Educaiﬁmﬂo@ \%(J

e T Nf English Tnsocie rism, business, etc.).

. s and/parents Jlexp ions.

2 <> |
:’ increase eve'l of Q‘udent awareness about knowledge of the outside

3.2.4 The Grade Twelve English L Curric

The English language c

I
=
=
:,.2
)

throughout the social and ed& a

elow changes (Ministry of

N
world. \(.)

Student awareness in regards to Tran's literacy.

0 * Educational technology.
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The curriculum, with its approach and aims for the instructing of English as

well as approaches to instructor training and learner assessment, reflect (Min?!f
Education, 2010): %\

* Expectations for higher levels of accomplishment f&e school

programme. i

* Recognition of learner-focused methodology.

* Less dependence on transmission-oriented mo t;chi g.

* Less focus on a linguistic ‘product’ as the res ev w ” Y'

D coifirgLeba
* Greater focus on the role of En ¥ continui c n,m and
technological development and enc?ﬁ g W IJ edge\?~
1

Based on the philosophy of th&%o al r eci%%ions of the grade

twelve English language curriculum are e&? yAto promote students’
% A

linguistic knowledge and skills bu togmproveltheir @ability for efficient and

“« Q-
independent learning. This eIN’s art of thewi tiati)&%' develop student strategies
\

for classroom learninggas well as to prepare em fé’ € many opportunities available

for learning English ou\tsid ft mjﬁ‘{ m %ﬁtry of Education, 2010).

iatior@bg%'oals, one of the principal goals of the
1T

In line ﬁ@ Omani
D7 G
grade twe@' h langua 101@1 is to develop students who are competent in
EFL s% isten&Jkin@ding, and writing as part of their academic

pre for university levelc\‘ﬁo accomplish these goals requires a concentration on

R e

wn

strategies in the curriculum. Furthermore, students are required to be conscious of the

d re of learning strategies, be capable of realising effective as well as ineffective

strategies, and improve awareness of their ways of learning and how these can be

monitored and strengthened in a positive way (Rassekh, 2004).
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3.3 Research Purpose

This study aimed to determine the comprehensive approaches re NXt:e
Omani EFL grade twelve reading curriculum to a foreign langua%{%eading
instruction, in addition to investigating how this curriculum prepar?ﬂents for the
appropriate level of academic reading skills required by a uw. The sample

comprised the Omani EFL grade twelve English languagegam% curriculum (Engage

with English), as well as the grade twelve students fr: sc 001% Sultanate

L ]
6. The studen aie c]&?ﬁ as
, : =\,
t's enjol d in' the ?-prlculum,
Y,

which is the target of this investigation, and they are can %for t}Q@L Academic

Reading Programme for higher educa'o\wy nex

study seeks to answer the following ﬁuestio s: \?

of Oman, enroled during the academic year 2015-

participants because they are the most senior st

ic yeér. Specifically, the

O

w
&
2
—
3
=
(¢]
a
=
H
ﬂ
a.
g
=
z
>
/é/
. =y
=
-
(4]
@)
=3
Lg
=9/
>
=]
=
H
(=]
&
(g
5

2- What t&w‘ 168@ are r%ﬁed in the Omani EFL grade twelve
readw 1cu1u‘ ) ! (,)(SQ
3- bpes teach role@_gre reflected in the Omani EFL grade twelve

S

(Preparing Students for Reading in English at the Higher Education

ve
0 1- How frequently are reading skills mentioned explicitly as a vital means for

the achievement of the Omani EFL grade twelve-curriculum outcomes?
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2- What types of reading tasks are used in the Omani EFL grade twelve

reading curriculum? T
3- What levels of cognitive demand for reading tasks are reﬂ@n the

Omani EFL grade twelve reading curriculum?
4- What types and lengths of reading passages are 1nclud§ in the Omani
Engage with the English course book?

5- What is the level of lexical diversity in the réadi assiges in the EFL

grade twelve textbook? ‘\d

.\
3.4 Rationale of Research Questions Y_ \" \Y

N
The following are the rationalc@arc

ns fof.the study.

1c tr‘&pproach)

Part I (The Curriculum Alignm the Co
0
RQ1: What theories of structional pﬁr s to second language

acquisition (SLA) and se ngu,ge r ng @reﬂected in the Omani EFL
. AN
4

grade twelve reading :

mani ext might best match Robertson’s

The term '@h{m In
(1971: 564) deiN‘ ion‘that “.*
a ‘

1'1rric® includes the goals, objectives, content,

S

processes, urces, an n 0! e@ation of all the learning experiences planned
for pu w in and the s@ and community through classroom instruction
and programs”. The te&b EFL grade twelve curriculum refers to the Omani

wzth English language curriculum, whereas the term EFL Grade twelve
ading curriculum refers to statements in the Omani EFL Curriculum Specifications
document and in the Engage with English EFL textbook that is linked to EFL reading

skills. Hereafter, the Omani Engage with English EFL textbook will be referred to as
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the EFL textbook. The Omani EFL grade twelve reading curriculum was prepared
according to formal theories and approaches to second language learning and n?@
Hence, it is necessary to understand the SLA theories, instructional app x, and
the second language reading theories that exist in the Omani EF‘E%e twelve

reading curriculum (Menezes, 2013; Mohammed & Sidek, 2015; K. w Bikowski,

T

RQ2: What types of learner roles are reflected in de twelve

reading curriculum? Y.
—\
Richards and Rodgers (2001: 27) stated that putting thie roles‘of lea&%rs under

d b}ﬁieamers are

2013).

analysis is crucial, as “the instructional sy m wil bedf

regarded”. O<§
AN
RQ3: What types of teacher r ni EFL grade twelve
reading curriculum? %
According to Richards ( ers might utilise their own
teaching procedures, e@ by in’ view of language and a certain learning

1ghts <t&%role of teachers in their participation

theory. Applying '@
for the curric Nlan %‘e\lel(egg and enhancing the curriculum depends

mainly o ontinuin of the forms in which teachers represent

knowl: classro i col?boratlon with students as they reflect on their

3
N

Aidroos, 2011, p.223c;)
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Part II (Preparing Students for Reading in English at the Higher Education

Level) T

RQ4: How frequently are reading skills mentioned explicitly as a Vit®s for

the achievement of the Omani EFL grade twelve-curriculum outc
Answers to this question will offer insights into the degr&to which EFL

reading skills are the primary focus of the grade twelve EFL rqadin rriculum.

RQS5: What types of reading tasks are used in t raw reading

curriculum? .
l _ér
The types of reading tasks in the selecte uments}e mined pl%/'l usly in

studies on L1 and L2 reading instruction, are relied to M iliti s:@bé., Beck &
McKeown, 2001; Scanlon & Vellutino, %Vwaf 319 “In egé 5 2006; Maarof

& Yaacob, 2011; Lee, 2011; Brazzale% O

NS
In addition, reading ta‘%!5 A @

itive abilities in foreign

oing1 to s eints’%
language reading understandi ,g,,JA erson & @ani, 1989; Bernhardt, 1983;

Davey, 1988; Cohen%c , 2006; Al s;zl, ﬂb‘lg Wang, 2015). This question
24

answered through ining til of rea task in the Omani EFL Curriculum
Specifications cént an

¢
tasks’ codi % in Ander €t tl.} 991), which classifies reading tasks into
NS

drawinng’ ces, Mg da&s, and identifying main ideas. Moreover, this

cod@s selected based on t{s\)’esearcher’s preliminary examination of the selected

age @/ English textbook. The selected reading

Xnts, where most of the reading tasks in the Omani EFL Curriculum
pecifications and the Engage with English textbook appeared within these classes.
ew classes were created to accommodate reading tasks that did not fall within

Anderson et al.’s (1991) coding classes based on the type of the reading tasks.
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RQ6: What levels of cognitive demand of the reading tasks are reflected in the

Omani EFL grade twelve reading curriculum? \z

The importance of analysing the cognitive level of language ski he field
of foreign language instruction has been indicated in previous studies where it is
presented as a necessary aspect for language proficiency and exnition is an
awareness of how to use strategies of various types to achi VeW'lant general goals

in reading (Koda, 2005; Sawaki et al., 2009; Lee & 1, 200 ;'Y oshida, 2012).

University students should have a sufficient level @f reading skills der info@[ion
| S
- 1999) 2 e
\ N

Past studies (e.g., Alderson, 19w lley!:\et aly, 2006; Y;‘.son, 2013;

literacy leading to academic success (Moore et al

Maftoon & Tasnimi, 2014) tested the nit;')e require of r@%g understanding

tasks in evaluating students’ “inten@jntal PTO\'@SY( @t, 1983: 463). One of
N
the principal goals of the EF% twelve cu i@uluzé'? to prepare students for
higher education. Therefor%me] the EFL Sﬁ twelve reading coursebook
should be to train stud a deallwith higher education requirements. That
'3 &)
means students ar&%ired ti? 1 not only the lower cognitive skills,
including know%ge €CO 'undeétjéﬁding but also higher cognitive skills,
¢
including t w to a\’?u{l @formation studied. The cognitive demands

NS
of the r% sks af e tws& level may help to provide insight to the degree

of ‘Qﬂty of EFL readin@d information processing skills that grade twelve

s%% are taught.

7: What types and lengths of reading passages are included in the grade

twelve EFL coursebook?
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The current study aimed to discover the comprehensive second language
reading instruction reflected in the Omani EFL grade twelve English la e
curriculum to analyse how it prepares students for tertiary reading. Previ@arch
in the field of language teaching have suggested that there is an nity for
students to benefit from reading instruction that corresponds to the reading demand at

the tertiary level (e.g., Mullis, Martin, Foy & Drucker, 2012; OMBGH(H, 1978).

RQ8: What is the level of lexical diversity in the g pas a&es iny the EFL

@

grade twelve textbook? \Y'
Lexical diversity measures will offer i@sabogt the lexical ,%"c}mess of
M n, it 'sv'x\nf)ortant for

the reading texts at the grade twelve EFL curric@lum.

this study to indicate the readability of t@wh

low readability and the existence of new ds. Moreo

at the text level will determine ralerﬂﬁd ng @%éltifying new strategies
“« Q-

(Aziz et al., 2010). Numeroﬂg n langage Jnstru studies have shown how

. . RN

important the difficultyof %ade level r lm%@ is for language mastery (e.g.,

Aziz Hussin, 2010; Azar:i, 2’ 2). \.‘ &

3.5 Data Col@ Q

¢ { C,)(J
To lysahe ani, grade t\.@_l)'e reading curriculum, the researcher adopted
the rev%;h @nge@‘(\zoou and Sidek (2010) method for language

tea which is a revision@nthony’s (1963) model. This method provided an

an\al framework for language teaching assuming that the fundamental level of
a

N,

addition, some components in the revised Richards and Rodgers’ (2001) method for

ge instruction can be analysed regarding approach, design and procedure. In
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language instruction analytical frameworks used for the current study such as
approach, design and procedure. T

Previous studies analysing second language curriculum util@ntent
analysis (e.g. Lee, 2009). Content analysis is a reputable res echnique
(Krippendorff, 1980; 2004) commonly used by researchers dealing historical and
communication issues (Basturkmen, 1999; Lal Das & Bh kMOOS; Franzosi,
2008; Mayring, 2014). It is a method of research t QX:S lanalysing texts
scientifically and without bias to make inferences are o\fh\dcable and

[
applicable according to the texts (Krippendorff, 1980%Cohen Mani &@ison,
’ b 4§

N

%

2007; Bhattacherjee, 2012; Jonathan, 2012).

g,
4

Another part of the design COW s the typée; gth@‘ﬁ lexical diversity
S narr%! gex osition. Narrative features
4 'ctiod{-}faced by major plots,
characters, and influence patterns;, W,l

problem and solution,% d effeet, or, c‘c-n‘npsb' and contrast. Furthermore, text

length according 'Qslie anil ell (2@)2006), is a grade level text in the
Qualitative Rea% entony. 'diti@ﬁe lexical diversity level of EFL grade
¢

twelve read bs measure y’ustl_;?he D tools software (Meara & Miralpeix,
\
2007). % ke

proced ‘,com ent, the researcher analysed the learner’s role,
whigh_includes a pattern of @t{pings, such as individual, pair or group. This is

level of reading passages, which i

include characters, setting,

s

1Y)

a \1 through classroom observation.

Qrt I (The Curriculum Alignment with the Communicative Approach)
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RQ1: What theories of and instructional approaches to second language
acquisition (SLA) and second language reading are reflected in the Omav
grade twelve reading curriculum? %\
Under the approach component, the researcher analyzed the SAtructional
approaches to foreign language acquisition, which includes the cturalism and

grammar translation method, cognitive information pr em theory, socio-
t c

cognitive/sociocultural theories and communicative lang e hinl; or CLT. Also,

SLA, the foreign language instructional approacheSiginclu 'nwn-up and

'
structuralism (grammar translation method), to n (non-int aﬁi@hole

language instruction), interactive and (e.g: t-%‘ ctioQZEsk-based

N

&

ng anurriculum can be

instruction) used.

The theories and practices un(m th&{gl.
analysed through assessments, inaﬁ practices,
scarc

2012). Thus, to answer all&
N

coursebooks were examined.
z (S
f &

'
RQ2: What types earne@:e refl in the Omani EFL grade twelve

reading curriculum? &
e D, &

In aE %pt toansw tI{s @ion, learner roles coded utilising Richards

st@lg textbooks (Yoshida,
7]
h quéstions, thi@mani EFL textbooks and

p=s 59

NS
.}n thev%rrent study, the coding of learner roles involves

earning tasks set f@émers about learner groupings, whether single or

0}3: What types of teacher roles are reflected in the Omani EFL grade twelve

reading curriculum?
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Since learner roles are closely connected to the teacher’s status and function,
the current study investigated the teacher roles reflected in the Omani EF e
twelve reading curriculum. In an attempt to answer this question, teachetﬂ%\oded
utilising Richards and Rodgers’ 2001 model. In the current study, oding of

teacher roles involves the types of functions teachers are expected to fulfil.

Part II (Preparing for Reading in English at the Higheg E(Wn Level)
the a

RQ4: How frequently is the reading skill mentio Ii tly@al means

for the achievement of the learning outcomes i

EFly grade_ fWelve
IS

Y—-

4
To analyze the extent to which EFL reading is M s the n?\arfls to attain

the learning results in the EFL grade f@ﬁ lnn, revi eg component of
language skill analysis in the Sidek (MOW ti&QTwo analyses are

conducted to shed more light on é%iinﬁ i% L gre@;sstwelve curriculum. The
q

curriculum?

—

“« Q-
first is the analysis of how t eac lan@e skill (reading, listening,
\
writing, and speakin a&tr.s in ’he lanio‘.@L Curriculum Specifications
document and the Engage w,h Ergd\ &

The ot@sis \Qimedﬁﬂ the ranking of statements in the Omani
¢

EFL Currici:!hecif ation oamercl}?and the Engage with English textbook. The

NS
research€r considersJE ?ling &s as either denotative or inexplicit tasks. This
ana]g&ffers insight into th@gree to which EFL reading skills are a focus in the

ingy curriculum. In addition, the Engage with English textbook will also be
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RQS5: What types of reading tasks are used in the EFL grade twelve reading
curriculum? T

This question is answered by examining the types of reading task (%\mani
EFL Curriculum Specifications document and the grade twelve EFL t s. Under
the design component, the researcher analyzed the types of readingitasks (including
reading task coding as in Anderson et al. 1991), understandi M, understanding
main ideas, drawing inferences, and other categories. F mc"ng task coding

selected based on the researcher’s preliminary examina of the seleeted documents
‘ 9

um Speci atbn;{ayd'the

es% e\@éless, to

accommodate for reading tasks that did now in ﬁﬁnde n et &91) coding

classes, new classes were created basN pe of reading ta@
A
ing

@;ks are reflected in the

‘&

—_

as most of the reading tasks in the Omani EFL C

Engage with English textbook appeared

RQ6: What levels of cognitive %ﬁl
u

Omani EFL grade twelve rﬂ

The researcher anal the # of the Grade twelve EFL
reading tasks for which gr@:} twelve' te afivprepared. In deciding the cognitive

levels of the rea@ks, l\llarza et al.s, ‘Core Thinking Skills’ classification
N
(1988) and lﬁ%’s ogn} ’gys * classification (2000) were integrated as

follows: Q' (J
b g
Level:

A\

E\
- Focusing: takirh)articular information and ignoring others

5
§ 2- Recall/Remembering: recalling information from long-term memory

3- Information gathering: getting information by one or more senses or

searching information by inquiry.
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Higher Level:

4- Representation: coordinating information, such as unders@f
visual aids (e.g., maps, charts) b

5- Organising: Comparing, sorting, ordering, representi

6- Applying: utilising applicable prior knowledge w 'm position

7- Analysing: describing details, relationships ancw, first thoughts as

well as mistakes l
8- Synthesising: identification of thegmost ‘crucial c 'on'elgmnd
deletion of irrelevant information \
’ N~
N
inf{

9- Generating: deducing, anticipatingand M ti g tion
10- Integrating: resuming a@ tuti Q\ <§
=\

11- Evaluating: establishing critéria and ver

£

These classifications w

skills, which students mus %s 1
different levels of cog@:nd. I‘]th
in the post-basicwding lc \?ulu inly at the knowledge recovery and
understanding ]Kl he s Qsm fon (like remembering and focus), grade
twelve stud %y no fin:‘? ‘iffb in English reading tasks at the university
level. %
2\

N’hat types and length of reading passages are included in the grade twelve

coursebook?
To distinguish the types of Engage with English reading texts students are

taught at the grade twelve level, it is necessary to analyse the types of reading

entify cognitive and thinking

information successfully at

e
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passages included in Engage with English regarding genre and whether the texts are
suitable for students’ grade level. Text genre examined in narrative, and exw
classes in previous studies reveal, in general, that expository and narrat@ages
are the two most important text types (e.g., Yoshida, 2012; Zhou & in, 2011;
Farvardin & Biria, 2011). Besides these, grade level texts in this stidy are analysed

according to text length, utilising Qualitative Reading Inveqto? nd 4 (Leslie &

Caldwell, 2004; 2006). ;
RQ8: What is the level of lexical diversity i reading .\s¢'t e\EFL

nt ssa '
)
grade twelve textbooks? 2 Y:\
N
SO

To answer this question, the researche&sed a }ﬂw er ét\we program,

‘D_tools’ as a data collection, which i\@alu 0
&n

lexical diversity level for the analysed

lve_,Egg curriculum. It has

the\%d

been established that the value o%is aor%a%t an *b’}uring the Type-Token
7]

1SWafi

X
fecte e legﬂi of the text. There is an
\

agreement among previ usWs that the lea§s the most reliable measure of
arth; )1

lexical diversity (McC dJ 'ﬁ, : &)Jl(@sson, 2009; Wang, 2014).
N | S =
A S

NS
3.6 Classro6m ®bsctvation ! c.)(-’
2 £
C &ﬁ observati as chdsen as one of the method for data collection for
s
this ﬂ 1

Ratio (TTR) because the T

=k

t reflects the role%%ﬁgamers and teachers. Before conducting the study,

t Mearcher received a ?tter from USIM requesting permission from the
icipating school and department directors to observe grade twelve classes. After
oﬁcaining their consent, the concerned teachers were provided with the observation

schedule. Six schools from different cities participated in this study and two teachers



97

were randomly selected from each school. The researcher provided the respective
teacher’s lesson plan for the day. The teachers were also informed that the obsw

was not meant to evaluate their performance or that of their students. %\

They were encouraged to teach as usual, as observation is d?d to identify
in

the procedure inherent in the reading lessons and materials, as% in the revised

Richards and Rogers’ Method for Language Teaching.;En?e’with English was

subjected to analysis using Richards and Rogers’ met adapte lly Sidek (2010).
The analysis provides data on how these books adhere to the component oﬁt]i\W in
the method above for language teaching. The is ther} c\;lg b'aég‘?)n the
devised observation sheet. Y. \ Y\J
NV =
3.7 Research Tools \% W é
AENES

The present study intem% examine t 4 n@grade twelve English

language curriculum through inianpr‘e\Qg%ive approaches to second

language reading instrctionghat are ’eﬂe dlin \'N')%ith the goal of examining how
well the assigned cu@u pr enf; @Mmiversity academic reading. Thus,
the three tools ir&study |e: (Dthe re{@ Sidek’s Model for EFL reading, (2)
D tools Soft\%\ne u&?v "calg'g/'érsity D and (3) class observation.
%iarc&rﬁﬂz inq&hat is reflected in the grade twelve reading

cu according to the{‘l‘}éised Sidek’s (2010) Method for EFL reading.

C?\?em observation is prescribed in the Richards and Rogers” Model for Language

@achmg. This is essential in assessing the design of the teachers’ and students’ roles

in the curriculum.

/
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3.8 Data Analysis

This research adopted the explorative case study, as it only examined tw_
reading curriculum in a chosen country and is not seeking to prove hy %\s or to
apply an intervention. It aspired to examine the relationships between&ulum and
instruction to suggest the necessary improvements for the Omani ec&t;n system to
prepare grade twelve students for tertiary level reading in Engli nguage (Jong &
van der Voordt, 2002). l
Part I (Curriculum Alignment with the Communicati PP alh\d.

Y

Research Question 1 was answered in tw. sy¥instruatio pl)r chies for
theories of SLA and instructional approaches ies {or i langtraEe~ reading.
Based on the reviews of the theories utilE i LA,We fir; rese@ question was
analysed as follows: \

6 Ve
f S
RQ1: What theories and uctional ap d‘cheggmz 1) second language
acquisition (SLA)? and Z%d ltg e reading. are adopted by the Omani
EFL grade twelve re% ricul}

To analysKMJA thforhad instructional approaches adopted in reading
related statemew e El?? fh g’)@sh textbook using three most important

%

¢
SLA  theemics 4 and | their ass@ted instructional ~ approaches;  socio-

S
cogniti@ ultulgl, :coggge information processing, and
stha

ehaviourism. \('},

‘é The structuralism theory might be adopted in the SLA instructional

proaches, such as the deductive grammar approach, which involves using reading

expressed teaching of rules to employ language, explain grammar rules, and learn
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vocabulary (Wang, 2009). The structuralism theory was extracted from statements
from the selected documents such as the following:

Listening: Can follow an interpretation (unwritten story) @nﬁfy
characters, situations and outcomes, as well as recognise the diﬂﬁ'& between
vowels, diphthongs, consonant clusters, homophones, consonants,Wgraphs, and

words borrowed from other languages in a dictated text.
Speaking: Can use English with correct pronuncrati Zint(lnation patterns,

correct phrasing, pauses, stress, emphases, fluency, and m. .\d
[

Reading: can read a paragraph, identify t(@ence, d rﬁn&ﬂ}verbs
4

in simple present tense. Y. \ \‘,T
Writing: Can write a summary of’

W utilixi'ng dict@gy. to find the

meanings of words, and change all VCW )mple pas e. é
The cognitive informatio hssm €0 Xf Q’D)%reading encompasses
oo
e ilati OfA

textual information process com t information, linguistic

. . . NP .
information processin HW knowled pl OUS‘QPg (Sidek, 2010), which occurs
a ithOu

naturally in the learner’s gnit% ¢ E&'}comprehension of communicative

activities in the @ context. erefo@tatements that were deduced in the
N
cognitive infc% précessin I?I)ry LA class include: Processing information

in texts b%ﬁmg particular Jinfa ion and ideas, drawing out basic ideas and
4

detail ing seq ncu; of\g'éas, finding the explicit and implicit meaning,

cw creating tables to (%'npare the information; reading a sort of texts silently,

@:r from print or the internet. The analysis of sociocultural and socio-cognitive

Oories of SLA combined to represent the communicative instructional approach

theory, as these two theories overlap with each other in the way of language learning
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cognitively and socially. In addition, the socio-cognitive theory of SLA views
language learning not just as mechanical features of language leaming/teachw

acquisition from a psycholinguistic viewpoint (Matsuoka & Evans, 2004).%\

The sociocultural and socio-cognitive theories are intertwi in SLA, and
reflected in communicative instructional approaches to sec language reading
because language and language acquisition are considere cow and social needs

(Matsuoka & Evans, 2004). In the data analysis, s nt th@?d social-

cognitive theories of language learning are represented by the followin . \Y'
| S
< &

'3

; aﬂq d get im{oi‘qnation for

cles,(;f&p rts, and using

Q‘e newspaper and

nts in
<y

determining a number of similar %1& a&dﬁs oraa}agnd in filling in a form

“« Q-

or writing a short note subm% actly i eeg&;'thanking the writer orally
\

and in writing, depent on Yififormatign in leai@ text, writing reports also on

particular topics based on agext r% y,ﬂtﬁw to, read and reply to literature by

realising and sa@ne,@ords @tory and poem heard and read, and

Assign students to read; present a speech based Q ate

different uses through reading materials% , Su

the internet; undertake enquiries afte@ng Verti?

:w! i thgor@' SLA considers language as a key tool for the
dwment of intellectual pr\ot:esses or the essential means of mediation for one’s
on. Hence, language learning is comprehended as a socially mediated process,

od this theory is reflected in communicative instructional approaches. In addition,

sociocultural theories of SLA may be reflected in the foreign language reading
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instructional approaches, such as TBI, whole language reading instruction, and

content-based on ESL instruction. T

Sidek (2010) proposed that the main theories of second l@eading
processing are: 1) bottom-up; 2) top-down; and 3) interactive ding related
statements in the Omani EFL Curriculum Specifications and thJ;with English
textbook will be inscribed for these three theories. Y‘

“The bottom-up theory is text-driven in natur ocuses @wer-level

text processing skills such as phonological processing, word récognition, ?m@?ord

o)

identification” (Sidek, 2010: 71). The bottom-u ory to second nguagg\reading

4
might be categorised as an instructional approa€h, such, a gra$?r translation

method to L2 reading. \%V 0\ <§
The top-down process invo‘%ading w_‘hs ? qnirﬁ is built from part to
d%l 2

whole (Bergeron, 1990). Base dea that reddess’ c@ility to use syntactic and

r-lgé top-down theory underlines

semantic sign makes up forﬁ\iir k 1
higher level text proc% ills, such ‘g«‘)n@ual and background knowledge

2

sources (Nassaji, 2002; Yoshicia, : Thegp}down theory might be described as
1

interactive th age 'n asé'ﬂmunicative instructional approaches in
¢
second lan %eadi . H e%r,(itjgnly reflects part of the whole language
E&. NS
instruct% use, S mmuticative approach to second language reading,

sigq@ interaction with t d@éding context is the principal concentration of the

ingy task’s design. Without the communicative aspects, the whole language

:'n ctional approach is believed to non-interactive and hence encoded as the Non-
teractive Whole Language instructional approach under the top-down theory class.
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RQ2: What types of learner’s roles are reflected in the Omani EFL grade twelve

reading curriculum?

Richards and Rodgers (2001, p.27) contended that it is essential t@e the

roles of learners because “the instructional system will be inﬂuencedﬂ&v learners
are regarded”. Based on Richards and Rodgers’ model, learner roles Qre tested about

forms of learner groupings. Thus, the current study depeQding n Richards and

Rodgers’ model to examines learner roles toward learning,in uen(ling factors and
learners as problem solvers. .\d

g
Based on the analysis of classroom obs@ and the Q n’ E_%}grade
ha

% e tl@types of
: X

learner groupings observed in the curric teri i, gro@r individual.

Reading tasks that are designed towaomplishe pa@r groups reflect

communicative instructional appro% to s@n?igu qqc\dding, as information
N

processing of text happens t eanlfrtlgful ompezo' effort toward making

meaning. \ ¥ .\A

The individual reading tasks

twelve reading curriculum, the researcher d

Re é@dio-lingual approach because such

tasks determine i&\aon rl)cess' g amc@ndividual learner’s cognition, without

N
the integratio Nin the co tei&. e, forms of learner grouping in this study

categorise ing tasks into heﬁ(ee categories.
&) vt o

RQat types of teache@és are reflected in the Omani EFL grade twelve
r \1h curriculum?

Q According to Richards and Rodgers (2001), teachers might utilise their own
ca

ching procedures, influenced by a certain view of language and a certain learning

theory. In an attempt to answer this question, teacher roles were coded utilising
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Richards and Rodgers’ (2001) model. In the current study, the coding of teacher roles
involves the types of functions teachers are expected to fulfil. The teache e
reflected in the curriculum includes both the objectives of the curricu%\l the
learning theory upon which the curriculum is predicated. The s of the
curriculum depends on how the teacher presented the content or cremnditions for
successful language learning. In answering this question th Mstudy analysed
the types of teacher roles for the reading tasks reflecte &-EITL grade twelve
curriculum through coding of teacher roles involves the s of nwichers are
| &

4 \‘,Z*
Part II (Preparing for Reading in English at t? Hig \Ed.Q ation D'zvel)

RQ4: How frequently are reading skil@)ne n(p y ag& gital means for
the achievement of the Omani EFL %welw lu Qcomes?

The frequency of which % skil%'n nti ‘nle% explicitly as a vital
means to achieve the listed le@cc%ll gf@of about the emphasis on
reading in the Omani E WGIV' rea lc1§>um. We use the language skill
analysis process mode%d in% IJBCQ;\nalyse the extent to which Omani
EFL reading wa@ as hl: means to &T%Ve the listed learning outcomes in the

Omani EFL gehelv curricu ?' (J

expected to fulfill.

Cs

i goallo ?nim e degree of emphasis on Omani EFL reading in

the rade twelve curricu

N
a% of how frequently each EFL language skill (speaking, writing, listening, and
eading) appears in the Omani EFL Curriculum Specifications document and the

ange with English textbook.

, two analyses were carried out. The first is the
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The second analysis encompasses the evaluation of statements in the Omani
EFL Curriculum Specifications document and the Engage with English textbw
tags EFL reading tasks as either implicit or explicit tasks utilised to achl@lsted

learning outcomes in the Omani EFL grade twelve English language c m.

Yv

RQS5: What types of reading tasks are used in the EFL G welve reading

curriculum? z l

The types of reading tasks found in the Oman urri uWiﬁcations

document and the Engage with English textbook ar lysed becaus pft s@h s in

L1 and L2 reading have proved that the types of réading tasks as gned\?‘students
X, 20,

> %) N
The reading task coding utlhh is study i rawn@m Sidek’s study.
A

Sidek classified reading tasks in sse §ssa d discuss the point of
0

view in the passage, read top urrent ingeres n e nge ideas as the nature of

the reading tasks, read a p?’and ’1scu
the passage, and reahrv

slett er‘o d

affect their reading capabilities (Beck & M%

a given statement related to

a
l \?
ig(%s;l e comments in the letter) that

determining detai ( ally lexp it) desc@mg inferences and determining main

&
ideas. O

! &

%te ?f od d@ tasks was applied because it depends on the
researc

r’s ‘preliminary exam@};tx;l of the selected documents; the majority of the

Mtasks in the Omani EFL Readmg Curriculum Specifications document and the
=

e with English textbook seem to fit into these classes. The determining details

thually explicit), describing inferences, and determining of the main ideas can be
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conceived of as tasks that reflect top-down reading theories, as the tasks concentrate

on meaning making. T

These types of reading tasks are planned to construct a collaborative meaning

between the members of reading the context, thus, reading ta%pes can be

considered a reflection of communicative-related interactive th% therwise, the

g?a’thought to reflect

in taQ?h are not
associated with meaning making, encompass lower-level text preee siﬁg\galls.

nature of the reading tasks class, such as fluency, can be i

bottom-up L2 reading theories. This is because the

However, reading tasks based on bottom-up re theories [can be th _\ht of as
' 4 %
n ith ,communicative

N

&

a,:@‘are reflected in the
N

communicative and interactive, if such taskS{ are

intentions for meaning making (Matsu@ls,
RQ6: What levels of cognitive d%d of the\d}g %

Omani EFL grade twelve re riculum?

The current study a‘\tgfse evels of reading tasks in the
grade twelve EFL tex‘% d

I
s ¢ &

the types of readi sks fo@gade t e students are prepared. To answer
|

this question, agcombinatio

¢
(1988) and ano’s Cogniti S%t@assiﬁcation (2000) as used in Sidek (2010)
NS
was utilis in ?e low-level cognitive demands include focusing,

—

ecq@emembering, and @nation gathering, while the high level cognitive
includes organising, applying, analysing, synthesising, generating,
intégrating, and evaluating. The table below shows the explanation for each cognitive

ills and its level of cognitive demand according to (Marzano et al., 1988; Marzano,

2000).
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Table 1: Core Thinking Skills Taxonomy
(Source: Marzano et al., 1988; Marzano, 2000; cited in Sidek, 2010)

of Cognitive

Cognitive Skill Explanation
2 p A Demand
Focusing Attending to accurate information and disregarding others * Low
Recalling/ Remembering Retrieving information from long-term memory Low
. . Obtaining information through one or more senses or see
Information Gathering £ £ & Low

information through inquiry
i. Comparing: Comparing information regarding sinws and

differences
ii. Classifying: Grouping and labelling enti n the basis of
their attributes i

. High
Organising iii. Ordering: Sequencing information mngto s ew g
criteria ’ Y'

iv. Representing: Changing the form ot the substance tl,e Q}
information 4

Applying Using relevant prior knowledge wit new s'wlat!on of High
i. Identifying details: Determin racteristics arts of __

something

Y.
ii. Identifying relationshi Mttemsﬁle sing wﬁ&l
Analysing which elements are@ = &
iii. Identifying main 1dea; Identifying the gentral ele @ t, such
as hierarchy of the main ideas 7"&% in,
1

iv. Identifying eHecognisin 3
correcting them Wher€ posgible

High

Identificati

¢ most,critical m‘ﬁone{z’}a’nd deletion of .
. ) High
irrelevant 1 5

Synthesising

1. Inferging;

reasonably true |

Generating i ting: Anticipatin 2‘(’[ events, or the outcome of a High
situati ' <(/

'. Elabora{i.@.\\E{piaining by&dding relevant details

i. Summ &mg: binin%ﬁormation efficiently into
ivessta ts NS

Int ti ..
ntegrating estpucturt é&ha@%{ existing knowledge structures to
¢ infprmation

High

. i. ishing cri 7 Setting standards for making judgements .
Eval High
valuating i ifying: Caﬁ?ﬂg the accuracy of claims g

KN

\f\ccording to Sidek (2010), to consider grade twelve EFL students prepared for

& ertiary level in terms of the cognitive skills, they should be equipped with the
i

gher-level cognitive skills in addition to the lower-level ones. Analysing the

cognitive demands of the reading tasks could give insight into whether the grade the
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current study considered the students to be prepared for the tertiary level if the
majority of reading tasks in the EFL grade twelve. An EFL reading curriculu S
to provide tasks that are of a higher level of cognitive demand; otherwise,%\lents
are not prepared for EFL reading tasks at the university level. Ad ly, grade

twelve students should have acquired the cognitive skills they are expécted to possess

for university level. : V

RQ7: What types and lengths of reading passage e in u&'ed\idhe grade
[

twelve EFL coursebook? ' _\b}
Grade twelve students in Oman should ared 6 ith Q%}ng tasks

\
ia@%l (Sidek, 2010).

that they are expected to face at univerSity. udenﬁ ben om reading
t

instruction that corresponds to the reddi da)and at
'f}(m may assist them to

Also, exposing students to grade level texts irﬁg‘ns
N

read and comprehend grade-le in specificaconte as (Sidek, 2010). Thus,

&

rade e is utilised in university

to see how the EFL readi Xruc,' a %
academic contexts, th% es, regardin gﬂa@vel and genre were analysed to

s 2
offer another VieWEFL}iF@Tﬂg pmc%é)v
&

The n@w typesgof t t: dre %stition and narrative (Avalos et al., 2007,
Koda, 20@ common characteristiCs of narrative text encompass settings, plots,
4
effect & (f

, problems coﬂ(ﬁcts faced by main characters, and characters.

Expository texts frequently ufiise text structures, including problem and solution,

re and contrast, and cause and effect (Meyer & Ray, 2011). Horiba (2000)

and that in L2 reading, text types strongly influenced the reading process and recall.

Despite the narrative genre, expository texts “are often written for the purpose of
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knowledge sharing and thus the content is often informational” (Sidek, 2010, p.79). If
a text in the EFL grade twelve textbook contains any of these structures, thmvs
marked as an expository text. As Oh (2001) stated, simplified or shortene@ns in
texts may help improve second language reading and understanding’ ver, it is

still unclear whether shorter or longer texts are best utilised in Qcond language

reading and understanding instruction. Nevertheless, the q SM how does the
type and length of reading passages included in the Enga ig Enqlish coursebook
impress on students’ capability to read grade twelve textsyin the OMds, where

[
texts are usually long and complex in nature? % ' _\"}
s b 4§

Grade twelve texts in this study are exaqlned \o'dig to t W}e?lgth using
Leslie and Caldwell’s (2004; 2006) QL%N Readi %RI 3 and 4).

ento

0 &Qhed inventory for

These inventories were used as proxies beéeause.ther
a

grade twelve texts about leng oaecanéanvj e “e/Qing. Based on these
A% “« Q-
f te)%lj be lﬁ&een 470-550 words.
S

Moreover, len ading lnd dérstaﬁng passages is calculated and
’ ¢ &

serve as the basis eneralif \ﬁ'other gr elve passages are utilised in the
Engage with English eursebeg ' oth &)%’types. If the text length of both types of
¢
passages is %n 470 wor t{e @ebook is not considered suitable for grade
NS
twelve % versdl '%

R& at is the level of l}kical diversity in the reading passages in the EFL

inventories, the grade twelve

.

%twelve textbook?
0 Quantifying the degree of lexical diversity involves identifying how often-

different words are used in a text, so this requires a comparison between types and
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tokens in the text. Tokens describe the total number of words in a text, while types
represent the number of different items (Nation, 2001). As a measure of the r f
vocabulary used by a writer, lexical diversity has traditionally been cal@.\smg
TTR (Malvern & Richards, 2002), which describes the ratio betweefkumber of
different words (types) and the total number of words (tokens). For Rz;n'ce, there are
14 tokens but 12 types in the following sentence: “I have b eMing English for
nine years, so I can speak English fluently.” The two o Xc:o'f “I”’ in English

each belongs to the same type. The TTR is calculate repadrte ercentage

using the following formula: é ; ' _\

Number of different words (types) x 100
Type-Token Ratio = - B~ =Y
Total number of words in text (tokens)

However, a significant weakness th\ﬂl&@hen it is used to
compare texts is the sensitivity ;%asw%a 111@1 text length (Nation &

q
Webb, 2011). As a text gets here ateyfewer clﬂﬁes for new types to appear,

because a high proport W re \Fnt e }S%lready appeared. Thus, longer

texts tend to have lower TT QK @)ength
Duran, Malvet, Ri Q Chij (2004) addressed this weakness of the
Eg £
TTR by pr % an ltern Ve’m%u e of lexical diversity, D, which involves
e

wor es fro& a text and plotting their respective TTRs on a

drawrn
s process allows the{‘gﬂtlve lexical diversity of even quite short texts to be

ed. Duran et al. (2004) suggested that if a text has a higher D, its lexical

sity tends to be greater. D_tools determined as a computer program that is freely
vailable on the lognostics website (http://www.lognostics.co.uk). It provides a

standardised procedure for measuring D in input text files (.txt). D tools generates
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100 samples of 35 randomly selected words from a text and calculates a TTR for each

of these. These 100 values are then averaged to produce a composite mean ratiTl

100 samples. The programme goes on to do the same calculation for s@f 36

randomly selected words, then for 37, then for 38, and so on, all‘%ray up to

samples of 50 words (Meara & Miralpeix, 2007).

answer the research questions. It also highlights on an

The table below (2) summarises the methods and,inst

Table 2: Summary of Research Questions,

Interpretation Methods

N

) 4
T

thods,” In

X

strume ‘Anfl si?'and

ts, which used to

ot

data.

IS

A

Research Methods Anb@ and Interpretation
Instrumeiits Y"
Questions N
)’ =
1- Theories and Content Analysis Revised Model ‘ Resgarchiquestion: whether the curriculum is in
Approaches il llgnm?nt, partial allgn'mer'lt, or not in
@' ment with the communicative approach
2- Learners’ Role Classroom observation Observati .&
AN
3- Teachers’ Role Classroom observation bseﬂ/atlon Shee (q r
4« Q-
4- Reading skill Content Analysis ReviseédwSidek Model w‘ Research question: whether the students are
' .\l partially prepared, fully prepared or not prepared
for university reading in EFL.
5- Reading tasks Classroom obse on ' Obse ti(fl S@
a8 [N

6- Cognitive Content Analysis arzan s “Cor inking Skills’

demand \ ' siffeation and 0’s ‘Cognitive

Syste: sification
& N s
N

7- Reading Classroo ervati P l efsaefvation Sheet

passages Q r : ¢
8- Lexical ) *—/ D measure

diversity é

=

3&; :O.ntent Analysis

@

(3‘@“;%1

»

N
\(.)

b ¥

Lal Das and Bhaskaran (2008) defined content analysis as the scientific study

f the content of communication. It is the study of the content concerning the

meanings, contexts and intentions contained in messages. Several authors have
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addressed content analysis (for example Krippendorff, 1980; Graneheim, & Lundman,

2004; Hsieh & Shannon, 2005; Lal Das & Bhaskaran, 2008). T

Content analysis was first developed in the social sciences h’ay of
studying cultures at a distance. It can be used to determine t iefs, values,
ideologies, role perceptions, behavioural norms and other $f a culture
through systematic analysis of its words and pictures. Y‘

The basic technique of content analysis entails ting h!c\,)\rdr of times

[
pre-selected words, themes, symbols or pictures a in a give ﬁi@ore

ip% e s@;ed units.

ds, more recent

refined applications categorise and quantify

Earlier uses of content analysis were us

applications include a computer-ass@@

advanced graphic analysis. Conte lysis ca\%%rf %& on printed material

/

(newspapers, magazines, boo ualﬂl anyymediu ith verbal and/or visual

content (radio and televisi Xra e @eetings, movies, and songs)
(Wheeler, 1988). z S
Sl
Although &}en‘[@was u@n an objective and systematic manner
N

starting in thg”19 and 1930s i}l)vaggefformed largely by hand until the 1960s,

when co egan to play an igiportant role. Wheeler (1988) explained that the
’ 4
introd &f optical an11€rs @Ved a fundamental problem in content analysis by
&)

gr%r ucing the cost of }ading large volumes of material. Computers further

%ed the process of content analysis by counting and cross-tabulating data

ockly, economically, and often, according to more sophisticated schemes than had

previously been feasible. One of the most significant advantages of computer-aided

[y
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content analysis, over-hand coded, or interpretive content analysis is that the rules for

coding text are made explicit. T
The public nature of the coding rules yields tools for inquis th;, when

applied to a variety of texts, generate formally comparable re The use of
computers forces the researcher to state specific categories and fules for identification

of the characteristics under study. It disciplines researche bwa.ﬁng them focus on

objective content as a function of inference and me ent, w'thla'vely little

[
Y
| S
In addition, content analysis is a Widely?w q alifati sear: hchhnique.
ITi

bias (Wheeler, 1988).

Instead of consisting of a single methodfacurrent apfilica' ns 0@?‘[;11'[ analysis

demonstrate three different approach iregted, summative, o ventional. These

approaches are utilised to interpre%‘\ing fro\he? @f text data and show
=)

commitment to the naturalistic . ngev ) erif}e some differences among

d threats to trustworthiness.

-

=

o

w2

o

S

o

=

o

1)

o

=

)

w2

=

o

o)

&

5
y

—_— i'(b

Cow

w2

o

o

o)

S

w

'3 &)
content of text data,lm,a focus \sach, thz Qnalysis starts with relevant research or

theory and resu@dan

¢

comparison ounting, ¢ JOHQ/ f content or keywords, followed by the
tthe

NS
interpre% ¢onte ;Isiehté}hannon, 2005).

&Y

3 %bﬁty and Reliabili

0 As this study involved document analysis, it was necessary that validity

procedures be carried out. According to Weber (1990: 12), “to make valid inferences
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from the text, it is important that the classification procedure be reliable in the sense of

9

being consistent: Different people should code the same text in the same way

QA

In this study, reading tasks refer to any statements in the &' nglish
Language Curriculum Specifications document and the Engage wit. ish textbook
associated with EFL reading skills. Additionally, validity proo& coding the
tasks associated with reading skills were carried ou b}an whether EFL

curriculum experts from the Ministry of Education (

agree or disagree with the elicited statements chose

were provided with copies of the thesis project p

study and its theoretical framework. i
The same validity procedur%;}r' d o

determine whether those tasks ar%rved im\kg %‘?ﬁcitly as a means to
N
achieve the listed learning outr%the &mani gaq;‘?twelve English language

curriculum. Discussion deci m di ement ab@ems tested for reliability.
S
Creswell (2003) e a{ &gx}i}ion of reliability regarding the

consistency and m of résponses. It @lso be defined as a measure of the

reliability anttco ncé of
procedure%m the study infa at demonstrates the study aims for optimal
Situon

iability is lso"a terﬁ??or a measurement instrument’s dependability, i.e.

reliability.
S
th%gre to which repeate(h'nvestigations yield comparable results. Reliability is

=1
(€]

he

—

l:ar(hg-ds demonstrated by documentation of all

G

concerned with the consistency of the research instruments.

0 According to Golafshani (2003), reliability is a measure of how accurately and

consistently an instrument can quantify a phenomenon through time and among
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different populations. The data and its source can be trusted to the extent. Data is

reliable when it is dependable, unfailing, trustworthy, authentic, sure, reputa

genuine, and can be measured regarding consistency and the reputability @urce.

To check the reliability of the research instrument, the researcher

equation below. In general, all numbers are reliable and reflect

consistency.

Holsti formula is represented by the

R=2M/N1+N2

- Where M is the total items agreed upon.

Table 3: The Validity of S
and Instructio

equation:

B
>

\

NY.

Q\T

e Holsti

solid range of

Y

heeag, econd Reading Theories
Selected Documents

o Socio-Cognitive/
Cognitive .
. . . Structural . Sociocultural
SAL Theories, Second Reading Theories and Theory Information Theory
Instruc;;onal Approaches (GTM, ALM). Processing (CBI and TBI)
ocuments Bottom-Up Top-Down
Theory (GTRI) (1’511133317) Interactive Theory

(CBI and TBI)

EFL Coursebook 12A ? z@f‘ 92% 91%

a
EFL Coursébook 12B I ¢ J" 5% 94% 95%
= -
EFL \Q&k 2a | $ 98% 97% 94%
-
S v
book 12B NV 97% 97% 97%
e
fMassroom Observation 98% 95% 97%
Overall Statement (3052) 98% 96% 96%

NS
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Table 4: The Validity of Learner Role as Reflected in Selected Documents

Learner Role Individual Pair/Group
Documents
EFL Coursebook 12A 98% 96%
EFL Coursebook 12B 97% 97%
EFL Workbook 12A o
98% 96%
EFL Workbook 12B 98% 97%
EFL Teacher’s Book 12B 98% 97%
EFL Teacher’s Book 12A 97% 97%
EFL Classroom Observation 95% 98%
Overall Statement 98% 97%

Table 5: The Validity of TeachersRole as Reflectéd in Selected-Documents

T;il)zllllemrel;(t)sle Director Catalyst
EFL Coursebook 12A 98% 97%
EFL Coursebook 12B 97% 96%
EFL Teacher’s Book 12B 98% 97%
EFL Teacher’s Book 12A 97% 97%
EFL Classroom Observation 94% 98%
Overall Statement 98% 97%

Table 6: The Validity of the, Frequer‘j_‘cjr of each EFL Language Skill in the Omani EFL

§ V™ Curriculum
Doilliilﬂ:r/nts Reading Writing Listening Speaking
EFL Coursebook 12A 97 92% 95% 91%
EFL Coursebook 12B 97% 98% 86% 95%
EFL Workbook 12A 97% 97% 96% 89%
EFL Workbook 12B 98% 95% 94% 97%
Overall Statement 98% 95% 94% 94%
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Table 7: The Validity of the Emphasis on Reading Skill as Explicit/Implicit Skill in @

Reading Curriculum -
Documents Statements Statements
EFL Coursebook 12A 97% 98%
EFL Coursebook 12B 96% 98%
EFL Workbook 12A 96% 98%
EFL Workbook 12B 95% 98%
Overall Statement 96% 98%

Y.

Table 8: The Validity of Types of Reading Tz:s'ksNﬂected i Selec,ed’)oc@gjts

Identifying | Identifying Making .
Documents Main Ideas Details Inferences Other Categories

EFL Coursebook 12A 96% 96% 96% 96%
EFL Coursebook 12B 90% 93% 95% 96%
EFL Workbook 12A 90% 96% 97% 97%
EFL Workbook 12B 97% 93% 98% 95%
Classroom Observation 97% 92% 97% 97%
Overall Statement 96% 94% 97% 96%

\} | O
NUley
Table 9: @ty ’he Cognitive @ds of EFL Reading Tasks as Reflected in
\\\ Rea(thjg, urriculum
4 \ | l £

Documents Low Level High Level
Reading tasks 1lnziFL coursebook 95% 98%
Reading tasks 11112EBFL coursebook 97% 98%
4 Reading tasks 11121[£ZFL workbook 96% 98%
,< Reading tasks ;;;FL workbook 95% 98%
Reading tasks frorp classroom 96% 98%
observation
Overall 1nd1v1dug1 categories in 96% 96%
EFL curriculum




