1.

2
3
4

o

. In your view, what are the b

. Do you think it is an e&ﬁ
. Can you recommen

APPENDICES

Appendix 1

Do you know PBL approach?

. Have you participated in a HPBL before?

Interview Guide for Lecturers and Students in HPBL A

. Can you explain your roles in the HPBL process? Y.
. Do you think HPBL model motivates the students arm and speak English?

Please explain why or why not. ‘\d

What do you think motivate the students? , " C}Y'
Can you explain whether HPBL modelsuilé stlidents’ ability” Y

Do the students make any progress in thei king sKi owi%vﬁe HPBL
approach, in what ways? h@ K X

Which teaching approach do yo@

HPBL? Please elaborate your anN

| teaching approach or
What were some challenges ou face

H\QBL process?

the ents’ learning skills?

7]
oacmsﬁzy or why not?

T deltayteach the.speaking classroom in EFP at
Elmergib Universi y or why not [ Q
s &
NI

s 3
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APPENDIX 2
QUESTIONNAIRE ON INTRINSIC/EXTRINSIC MOTIVATION SCAL
ENGLISH SPEAKING

Dear Student,

This questionnaire is to obtain your views on how the hyb lem-based
learning activity you participated in motivated you to speak. Please read and answer
all questions by choosing one option from 1 to 5 on th onnaire. All the

information that you provide will be used for this r an'i will be kept

confidential. ‘\d
@

¥
Thank you. ' _f)
EMAN FATHI BARESH 4 \,Y.

PhD candidate z \ ?Y.
Department of English, %N o\ &
Faculty of Major Languages Studies O

Universiti Sains Islam Malaysia % \Y
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N

SIN | Strongly Slightly M‘lfl;lr Slightly Strongly
tems
disagree disagree \?gree ordisagree | agree agree

1 | Ilike speaking English. N
5 I will persist when facing difficulties in speaking AS [

English. \ \d
3 | do all my oral English exercises actively. h | _.3__

- - - \ "

| oty s NS

| work on my English speaking (‘)' : X
5 . . \ '®)

assignments according to a planned schedule. o &

A

I speak English diligently for potential development i CA" 'S A

6 n the future ~\~ \:rf" é%
' QA

| like challenging and difficult tasks in English Y* F3 ~
7 - S

speaking. c’) P V') 2

L)

| consider English AN |\> &
8 oral examination as an evaluation of what | have Iearn\\ C‘Q

ed about English. v l '?: o)
5| Tike imitating English spoken in movies. 7 - ,),\p

ike imitating English spoken in movies.
| gENg p | - §<;;! ’ sy \jr

10 | 1am excited when I have accomplished a difficult task S

in English speaking.
11 | 11ty to speak English hard for t@of the

teacher.
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12 | I seldom speak English out of English class. \ "’/
13 I am learning to speak English only to pass ‘T
examanination in the English Foundation Program \,
14 | I seldom finished English speaking homework. Y"’
It is very challenging to communicate with foreign s N Lg
15 y challenging gn sp <\ N
eakers. I ?, ’ qy-
The English achievement is a crucial factor in % 2 | T @
16 | getting the scholarship, so | speak English T \‘D-/ N
diligently. {~\, I .é\v
b £
I speak English diligently merely to graduate \) O
17 from university. (—5 :\? &A
a S
English is a very important tool for e' v
18 communication so | speak it diligently. \ b i"
o
o | N
1g | Inorder to getan ideal job in the future, | learn | 1y
to speak English diligently. :' ) \"D) Lyt
@
English speaking takes great advantage on the \" E\ 4“\'
20 g p g g N N
future work. C—\)‘ | D2 5%
o1 | Inorderto go abroad in the future, I speak {\{U

English diligently.

&

S
N
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Modification o

n the Questionnaire

S/N | Original Questionnaire Modified Questionnaire
1 I like learning English I like speaking English. g
2 I will persist when facing difficultie | I will persist when facing difficultieﬂgje
s in English learning. ing English.
3 | can finish my English homework I do all my oral English exercises activel
actively. y g C"~ Y.
4 I like listening to English speech | feel more confident in speaki
English compared with assmates.
5 I like reading English articles | work on my English i
assignments accordi planned schedule.
6 | feel more confident in English stud | | speak English dili or p(#ential develo
ying compared with my classmates. | pment in the f .
7 I work on my English assignments a | | like challenging "
ccording to a planned schedule. English speaking. 3 o
8 | I'study English diligently for potenti | I conside is l _q?
al development in the future oral examinatign as an 18V uatign of vvk{at ha
ve lear ut English. ~N
9 | like challenging to difficult tasks. | I like im%ting ishsspokenjin‘movies.
10 | I treat English exams as an evaluatio awe ] h;}] L ace rﬁishe d 2 diffi
n of what | have learned about Engli . : Qg
o x iti&k in Englishspeaki
11 | I like English movies. | try t k Tgysh.bqrd for the praise
0Dof th b)) 7S
12 | I am excited when I have accom @ )
ed a difficult task in Englis\ing dom speak in&h out of English class.
13 | I study English hard for elrning@peak English only to pass
f the teacher. i @ in the English Foundation
am,
14 | I seldom read of ofn finished English speaking
h class. EK | ﬁ homewerk.
15 | I'study En IM ish | It i({@ry challenging to communicate with fo
Foundation rﬁj_gn speakers.
16 lish %e English achievement is a crucial

Iseldomw' iShed E
rk

17

factor in getting the scholarship, so |
speak English diligently.

hﬁzz S
IWhallengin 0 mmuﬁe‘a

ith Toreign speakers.

| speak English diligently merely to
graduate from university.

er to know recent development
in my major, | study English dilige

English is a very important tool for
communication so | speak it diligently.

The English achievement is a
crucial factor in getting the
scholarship, so I study English
diligently.

In order to get an ideal job in the future, |
learn to speak English diligently.

20

| study English diligently merely

English speaking takes great advantage
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to graduate from university.

on the future work.

21

English is a very important tool
for communication so | study it
diligently

In order to go abroad in the future, |
speak English diligently.

.

22

In order to get an ideal job in the
future I study English diligently.

23

English learning takes great
advantage on the future work.

24

In order to go abroad in the
future, I study English
diligently.
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APPENDIX 3 ‘{‘)\Y~

EFL SPEAKING COURSE LESSON PLAN USING H ID PBL

V
N\

Stage/Time Content Teaching/Learning Activities< Qaching Outcomes of speaking skills
, " J ’ \3'

Week 1 Course é ’ 7) ’ -
) \ ’ b

Monday and overview | Through group interactions, studentw \\‘7'J Ir@voved vocabulary
* PBL . )

Thursday introduction | €XPected to develop their spez@iﬁll ] d{Motivation to speak
« Library _

Introduction to orientation | Group Formation C—) >\7? c;\(\ Fluency in speaking
«  Group % =25

the course formation Aj RN

Y S

be

Employ different vocabulary= different

- v = 4
Week 2 The focus on Reading the paszaQe | \;T é"
e key ela@“to the
’ .-' S spoken context
vm§ {d
>

vocabulary 1. Presenting

Monday and

Thursday knowledge P ﬁ6§? P

1 Use advanced 2. Do di nt voc uIﬁr;@Xercise (i.e. brain
Traditional based | = q \‘60 definiti Using dicti d
_ words powekwords, concept cube, concept definition sing dictionary to spot words,
learning onnect two, dictionary games, find the meanings, explanation.
Approach 2. Use a variety of

d, language detectives, pair-define-explain,
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(Teacher directed

learning)

What is most
important taste or
nutrition (UNIT

words

3. Use
idioms/phrasal
verbs where

appropriate

personal dictionary, semantic maps, Venn

diagram, VVocabulary Bingo, word expert cards).

3. Do the individual exercise in the unit N

4. Four individual homework assignmen@

2) s 2 'Y-“f)
Week 3 N\ \\ Y\J
1P &
Monday \ C"
PBL 1 (‘) \7? &\
1.Teacher greets the studen ] Q‘;}

Guided Problem-

Based Learning

Classroom will be
divided into the

following stages

Set induction

Initiate the lesson

2.Students recite pray?-

3.Teacher asks t}e\st e
students respom&g 0%@

L
&g
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Stage 1

In classroom

Read out the
problem and
identify and
clarify words and
phrases that are
unknown to you.

First, students
draw a table
consisting of four
columns: (1) Facts
in the text (2)
Problem (3)
Hypotheses about
cause and effect
and (4) Learning

objectives.

The text with the
problem
introduced,
unknown
terminology

explained.

Facts are listed in
the.

¥

Read out the problem, ident'ff%ea orgs, 4
dictionary use is possible, gﬁhg rioq)o ed.

g

y s

Engagement.

Task focus

Learning starts

vocabulary clarity encouraged
Loud reading, slower readers are
not left behind.

Definitions given where
necessary.
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Focus in PBL
lessons is on
vocabulary skills:
adjective, noun
collocations, use
advanced words,

etc.

Problem 1:

Treatment of

N A,
Obesity (‘) n>7? (,}&
\% ~J &
y § 1. To define the task ahead and
Stage 2 1. Group contribu@?x.i:vi ng‘ld@ughts to ifturther engage the whole group in
In classroom Group discussions prgle SI' ' dé’ 2. To stimulate intrinsic interest and
of problem and 2. Raise rel % in i @ron answer curiosity.
. methods used to ' ;V:)Q ol Q‘Ps N9 ' 3. To encourage people to think
Define the solve it. Studemeavefdifareat g5repectives. deeply rather than just memorise.
N
problem or Q_' g ) : 4. To broaden the horizons of the
problems. Problem written | 9% =stillgtinonwated comparison and discussion.
“problem” column. d'SCUSS'QQ%IOW(Ed' 5. To provide a crude framework

% Problems listed

and starting point for the rest of
the discussion.
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g

Ca

Stage 3

In classroom

Using the
problem list
brainstorm
possible
explanations.

Group discussion
held, students use
their prior
knowledge to
explain the
problem, students
encouraged to
speak their mind.

Students talk together, brainstorm hypotheses ofs,

explanations of problems using prior knowled?-
Draw a mind map/ graph é
Understanding not only recordi I

‘D.J

P 4
list of possible hypotheses or explgati S s

generated \/
S

-

- J
-\1. Draw existing knowledge out of
T memory and apply it.
W' 2. Form and test links between items
i of knowledge.
Encourage deeper thinking by
, analysing and synthesising
called knowledge.

73:%?5

Pool the knowledge of everyone
\,

in the group.
{\TS. group
K,

Sy

Streamline and organise the list of
items identified.

Break ‘e " A
7S
Stage 4 T
St_ep 2 and_ 3are group should hought ‘.di ent 1. To actively process and restructure
reviewed, different . . o
In Classroom . explanations.of t e lemis existing knowledge.
explanations are d a0ai S’%,?e q X "
iven, one final compare agay_% Y na_tlons. A . ..
g strL,Jctured students volyed;+estru tQgingprior and 2. To define the limits of knowledge
hvoothesis is existi owj/eé o'identify gaps in
foryrgulated and underst. &g zp cepts'areinked and priority | 3. To Prepare to define learning
Arrange itten in th Z(/ réas identified. objectives
explanations into “hW”tt;f” in tbe A &
tentative ypotheses about | o tic representation of problems &their
lutions. cause and effect ]
SO explanation

column.
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N

- J

Stage 5

In classroom

Define the
learning
objectives needed
to test the validity
of your
explanations.

When the
hypothesis is
chosen and
formulated the
students must
agree on
achievable and
comprehensible
learning objectives
for the task. These
objectives will be
the necessary
knowledge the
students need to
acquire before they
will be able to
continue on
working with their
hypothesis. These
learning objectives
are written down in
the “Learning
objectives” column
on the board.

N

learning outcomes and concludes the diséussion
The learning outcomes are either ific,

The group agree on a set of focused %
achievable learning outcomes, discuss Etta bI7

questions or hypotheses. Outcome e three ¥~
categories:
= SV 1P
* Primary outcomes: eve%em er e *C
group should study. Ge»are t \&
importance to )

* Secondary outcom?e Iet i
may hold interes me s

1§h§\ éi.@?{ese can
be researched by thosé o ou 0 wish to
&xrs é them. %%
IR
N [)5°¢
& f v): -3
T
& Nl

X
v

l
S.\de,fi the Learning agenda in terms of
qv&gée and skills.
Z.QSz}ine appropriate resources for self-
ected learning.
K,
3. Motivate students to learn from various
source of knowledge

4. Produce a list of learning objectives,
mostly in the form of questions that will
have to be answered.

Stage 6

The search for 4

p six, students end the PBL session and
their private study for the week. Students

&ould use a range of resources to meet the

1. Develops students ability to
research, pursue their individual
learning needs and provides
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h

Out classroom

(Time is

undefined)

Members of the
group go away
and study
privately using all
sources of
information
available.

information is done
individually and
with emphasis on
mutual learning
objectives. This
will provide the
students with a
more profound
knowledge
regarding the
problem they are
working on. The
minimum time for
this research is two
days, but can
preferably go on
for a longer
amount of time,
since the students

are given the

learning outcomes set in step five.

It is recommended that students research the web

and the library. There are no ‘right’ or ‘wrong’

resources; students should use whatever t ev
personally find useful.

all resources you use as you will nee abl
to reference the material used when edba
at step seven. Notes should be n% a
adequate active learning conductgea e°§1b 0
feedback your answers to tHN{ if the gretip. O]

e =X\T)A

It is important however that you keep giot of

C A

R

%
2

N3
- J

material for pooling, discussion
and critique at the following
Monday session.

2. Private study is an essential
complement to the PBL group
sessions. Where the first PBL
meeting serves to activate and

* Jexplore prior knowledge, private

I .f’ study provides the real

\/Y‘ opportunity to enhance the depth

and breadth of your knowledge.

¥
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™

opportunity to find

their own resources

and might need the
extra time to
research their

credibility.

4

23

L
4

Thursday
Stage 7

In classroom

Share the results
of your private
study with the

rest if your group.

See how far your

explanations are

justified and what
further
knowledge is
required. Cite the

During the final
step the members
of the group share
the results of their

individual findings,
including
structures,
functions, causes
etc. with each
other. With this
new information
they 169nalyse the
stated problem
and, hopefully,
they come to an
understanding of,
and solution to the
identified problem.

Students at the end

\ ol

After conducting private stud)(%)ﬁe ?-)Xrn' <4\

outcomes, students reconﬂhﬁ] pool q
synthesise the informationethey mwe /@\

Each student should ¢ ep alks.
through and share the@heﬁ ha@ d(‘)‘\n@%n

each of the seﬁg' |n7 me

Again, it should benoted that
return with a se ‘bQJnar]a
poling informatien fr
each other withadiffi

(
e'nt@%ould not
notes<The aim of
Wate.study is to help
cepis, to expand on
each indivadu ge base and to identify
. i : .
areas whe ‘,or u&{bertamty still exists.
Itisp e that not allﬁues will be resolved

and new ones.may appear.

/‘\

¥

. To consolidate knowledge by
putting it into words and
discussing it.

2. To assist each other in
understanding difficult concepts:
A student who has come to
understand a difficult concept is
often the best person to help a
peer who is struggling with it.
3. To elaborate and enhance each
student’s pool of knowledge:
Sharing different answers to the
same questions elaborates upon
the learning of individual students
and produces a sum that is greater
than its component parts.
To critique and correct any
misconceptions. Pooling
information provides opportunity
for students and the tutor to
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h

i

N

resources used.

of the session will
be asked to present
their findings in
form of Oral
Presentation for
assessment
puproses.

The focus of
assessment in this
PBL lesson will be

on vocabulary
skills

- J

<

4
J&z
< A

%4

%

l__{')o

correct each other, resolve
conflicts raised by the literature
found and add new learning.

To define new questions and the
limits of existing knowledge
through critical reflection on the
answers the group has found.

* .o train students in the discipline
f citing and criticising resources.
Students should start to be able to
judge the validity of information
by its source, critically appraise
strength of evidence and learn
‘triangulation’ of information by
cross checking different sources.

&\

N

\ 5Y

Week 4

Monday and
Thursday

1. Use short

Focus on grammar a

es,&t just

responses/phras

oA

NI

l
S xplain the grammar rule on the
hiteboard.
troduce grammar target
ule/tense and explain when to
use the grammar point and why.
. Go over the rule again.

q‘m

3
4. Present the grammar point in

written and oral examples to

Be able to produce a
stretch of spoken
discourse that is

grammatically correct
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N

Traditional
Classroom (Teacher
Directed Learning)

Do we need
technology to
communicate long
distance (UNIT 10)

. Connect ideas with and, but,

. Connect ideas using adverb

. Connect ideas using relative

where appropriate
Use a variety of sentence
structures

so, etc. (coordinating
conjunctions)

clauses
pronouns (adjective clauses)
Use transition words and

phrases so others can follow
your sequence of ideas

A
N
N

.

5
&
S
N

L
!) é‘in@ple ideas or sentences that

bring the lesson into context and
to address the needs of students
with different learning styles.

5. Providing examples i

important part of grwrmar

instruction.
6. Plan your exa
basic principles:
must be a
appropri
the Ia%

t

bec

] .
le a particular
pic:se that students

re @aet with specific
'QQ/ nd vocabulary.

8| ¢ you’ve run through your
mples, ask your students if
come up with some

r@tch the rule you are teaching.
... €onclude this portion of the
$iesson by teaching any
exceptions to the rule.
10. Do the individual exercise in the
unit
11. Four individual homework
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assignments.

Week 5
PBL 2

Partially Guided

Problem-Based

Learning
Nature of the Case

Classroom will be
divided into the

following stages

Set induction

Initiate the lesson

|

N
é.

G XY
@c S} greets the-Students
SStu cite{prayers
TTe che sl;?e students a few
questi students respond

g

/7),

)
&
>
<
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Stage 1

In classroom

Read out the problem
and identify and
clarify words and
phrases that are
unknown to you.

First, the group of participating
students draw a table on the board
in the classroom, consisting of four

columns: Facts in the text, Problem,
Hypotheses about cause and effect,
and Learning objectives. The text
with the problem to be identified
and solved is then introduced to the
students, and unknown terminology
is explained and clarified. After this
the facts presented in the text are

listed in the “facts in the text” N
S
7

The focus of this classrooE%ﬁl be

toward the grammar sg\provided

column on the board.

ammatical

f the-paragraph
he‘tenses used,
~verb derivational

. To engage all members

of the group

. To focus students on

the task

. To start the process of

learning

. Encourage clarity in the

use of grammatical
aspects

. Reading out loud

ensures slower readers
are not left behind.

. Provides an explanation

for the grammatical
structure employed in
the problem presented

in the previous 3 use short
&
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responses/phrases, not just yes/no
answers, form simple sentences in
the correct word order, use a
variety of verb tenses where
appropriate, use a variety of
sentence structures, connect ideas
with and, but, so, etc., connect
ideas using adverb clauses, connect
ideas using relative pronouns
(adjective clauses), and use
transition words and phrases so

others can follow your sequence of

&

AN

o

Problem 2: Misuse of the Internet
by ChildrenA%

ideas

|

X
S
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Ay

Stage 2

In classroom

Define the problem or
problems.

The second step consists of group
discussions of what the problem is
and which methods can be used to
find the solution. The identified
problem is then written down in the

“problem” column on the board.

S
R
S
N

N
TN,

N

o

(,;T

[

1. Ideally this should be a fast /
moving and involved anal
where the group contr
their views and th sto

problems und rdQeussion.
. l
It is impor a:f/bu\f”!

comfortablg'te, raise;wh qv&r.}v

points y: | relévant’and Yot

be inhibi 'ng@e IS

aﬁ@nd WIO an@‘ér Each
e’%dlfferent

Cssjdermta
@rsf%l? bn@e problem, all
o’ which b equaIIy valid.
[
T ;p@?ng of ideas will
Q stm‘reEP(é}te others and allow
Y

‘_l arison and discussion
@fch is an essential part of the

d L}/‘Z'process The result is a list of
- problems to be discussed in the

next stage. Note that this

‘problem list” should not be a

. To define the task

ahead and further
engage the whole group
init.

. To stimulate intrinsic

interest and curiosity.

. To encourage people to

think deeply rather than
just memorise.

. To broaden the

horizons of the
discussion.

. To provide a crude

framework and starting
point for the rest of the
discussion.
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definitive list of Iearni_&

objectives but rather a?r.of
problems to form thiesgasis for

As

Stage 3

In classroom

Using the problem list
brainstorm possible
explanations.

Another group discussion is held
where the students use their prior
knowledge to come up with ideas
for different hypotheses to explain
the problem. During this step all
students are encouraged to speak a

their mind and all ideas are valu

N
ti—’):

S
S

and noted.

together ang-brainstorm i

hypoth r explanations 6f
problems,in estggrin

order toMéest pggt them.
irstly, wo t what you

t'the various

and how

ot
=
>
5
<
(@)
Q
o
c
5
w

easig\st by drawing a

? ‘thin n;azé‘%r spider diagram
C’) white'board. This step is
N wital
|

—_

use it is where you
make_the link with previous
p llea,ﬁcnng and start to draw on

/ d €ach other’s understanding.

' @ally it should get beyond the
\,‘{ével of recording facts to that of
{‘J understanding. You should be
cautious not to rush on to define

(often unmanageably large)
chunks of learning. You should

T

further di ugionl
1. All membéfs.of the gro
should talk ab utf]e CRON

discipline yourself to address

. Draw existing

knowledge out of
memory and apply it.

. Form and test links

between items of
knowledge.

. Encourage deeper

thinking by analysing
and synthesising
recalled knowledge.

. Pool the knowledge of

everyone in the group.

. Streamline and organise

the list of items
identified.

176




g

each theme explicitly and sk if
there are relevant outcom

relating to that theme. This step

should end with a lis ssible
hypotheses or ex tions

S

Break
l { z
1. By thls S e gr au uld’
have th ofq’a}\ |ff
: : . ti wha
A review of step 2 and 3 is carried i 11 y. The
out and different possible houl e Ic@<ed atin
Stage 4 explanations of the problem are @édeta tEd ai]amst 1. To actively process and
. . xplé;qa 1ons 10 see restructure existing
In Classroom given, eventually leading up to one or if further knowledge
final structured hypothesis, which at' needed. Al 2. To define the limits of
st de d be involved in knowledge

Arrange explanations
into tentative
solutions.

is then written down in the
\
“hypotheses about cause and &

S

effect” column.

“

&
S

sqpn as it continues the
of prior knowledge
e stage when it is most
enswely explored and
Uestructured As well as
D) |=é§tructur|ng existing knowledge
L}, this process leads to the
~N identification of gaps in
understanding. Some concepts
will need to be linked and

|vat

priority areas identified. It

3. To Prepare to define
learning objectives
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N

should end with a schentatic/
representation of the problems

and their explanation.\f his
process starts to defM rning

objectives but writing them

Stage 5

In classroom

Define the learning
objectives needed to
test the validity of
your explanations.

down too so uld be
resisted a uld b
mi ing 'l
i o 7 MFQ
When the hypothesis is chosen and X N WX

formulated the students must agree
on achievable and comprehensible
learning objectives for the task.
These objectives will be the
necessary knowledge the students
need to acquire before they will be*y

able to continue on working wi

their hypothesis. These lea %@
i ;h

objectives are written do e ¥
“Learning objectives”, non
the boa%
O

ow e on
d ievable

s., Fhis stage
I {e%f entire

% tuforial, groug 10 discuss
N a%‘g\%)jate > ghd attainable
T l eqrhing:gutcomes and
C,) cﬁbs&he discussion. The
nd Q‘Fﬂcomes should where

a
N épo e be in the form of

v ipe% questions that address
'?: é‘problems/ hypotheses and
l} §énd to the gaps that students
? v have identified in their
\c}/ knowledge. The outcomes
produced can be divided into
three categories, primary,

secondary and deferred to assist
structuring and prioritising

. Define the Learning

agenda in terms of
knowledge and skills.

. Define appropriate

resources for self-
directed learning.
Motivate students to
learn from several
resources

. Produce a list of

learning objectives,
mostly in the form of
questions that will have
to be answered.
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N
learning. _\J

» Primary outcomes ar se
which every membe,of the
group should study? y are of
direct importan he|issues
raised by th a rt
the objectiyes laid out ip the 3T
cou dy guide? l i”
> Second tcorhes afe issties
of lesser impo to thécase

an %Oire kux\s ectives but

t %holdl resébr some
stu 1‘1 sescan be

%&rm 08e. f the group
who wi to@:rrsue them.
red@:tcomes are

? imp tn}:@uesthatwillbe
(‘) a

edd/ er in the course and
& I
b

s th an be deferred until
Qg, later.

N oS 3%

The search for information ,@ L _}sfe i, students end the PBL 1. Develops students

Stage 6 S _ v s session.and begin their private study for ability to research,
individually and with em ““JG on thévs@@k. Students should use a range pursue their individual

Out classroom mutual learning objeeu{ ' This ofTesources to meet the learning learning needs and

] ) _ outcomes set in step five. provides material for
(Time is undefined) will provide the st swith a pooling, discussion and
more profodnd kffowledge It is recommended that students critique at the following
research the web and the library. There Monday session.
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Members of the group
go away and study
privately using all

sources of information

available.

regarding the problem they are
working on. The minimum time for
this research is two days, but can
preferably go on for a longer
amount of time, since the students
are given the opportunity to find
their own resources and might need
the extra time to research their

credibility.

are no ‘right’ or ‘wrong’ resourées; <
students should use whatever the
personally find useful.

It is important however th \lkeep a
note of all resources yo s you will
need to be able to ref et ial
used when you feedback'at step

Notes should b andjadequ te\
active learning a &fo

cted't
feedback your an er \the r(iz@f the

e‘h‘?"

2. Private study is an
essential complement to
the PBL group sessions.

Where the first PBL
meeting serves to
activate and explore
prior knowledge,
private study provides
the real opportunity to
enhance the depth and
breadth of your
knowledge.

Thursday
Stage 7

In classroom

Share the results of
your private study
with the rest if your
group. See how far
your explanations are

During the final step the members
of the group share the results of
their individual findings, including

structures, functions, causes etc&

with each other. With this n&;

information they 180nal%

\‘

stated problem and, hop , they
come to an understal of, and

solution to the identified problem.

~ .,«—»' S
After ndgp_; pn@‘ee study on the

learning jJtc @dents reconvene
(%'gl and s nﬂhe@se the information
th e’r@/ Each student should

“Neomé prépared-to talk through and share
¥ th they;have done on each of the
d :siﬁ‘marning outcomes.

ua&%ain,?ﬁ\ should be noted that students
should not return with a set of
un\alysed notes. The aim of poling
information from private study is to
help each other with difficult concepts,

to expand on each individual’s

1. To consolidate

knowledge by putting it
into words and
discussing it.

. To assist each other in

understanding difficult
concepts: A student
who has come to
understand a difficult
concept is often the best
person to help a peer
who is struggling with
it.

3. To elaborate and
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justified and what
further knowledge is
required. Cite the
resources used.

Students at the end of the session
will be asked to present their
findings in form of Oral
Presentation for assessment

The researcher will focus on the

grammatical aspects used during

particpants’ Ops for assessment
purposes

S
&
S
N

$

o

knowledge base and to identify dreas’
where confusion or uncertainty st

exists. It is probable that not a'ésw?ues
will be resolved and new On@ ay

enhance each student’s
pool of knowledge:
Sharing different
answers to the same
questions elaborates
upon the learning of
individual students and
produces a sum that is
greater than its
component parts.

. To critique and correct

any misconceptions.
Pooling information
provides opportunity
for students and the
tutor to correct each
other, resolve conflicts
raised by the literature
found and add new
learning.

. To define new

questions and the limits
of existing knowledge
through critical
reflection on the
answers the group has
found.

. To train students in the

discipline of citing and
criticising resources.
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\,‘z%\\’ i
N A

Students should start to
be able to judge the
validity of information
by its source, critically
appraise strength of
evidence and learn
‘triangulation’ of
information by cross
checking different
sources.

Week 4

Monday and Thursday

Traditional Classroom
(Teacher Directed

Learning)

Do we need
technology to

communicate long

10.

11.

12.

13.

14.

15.

Focus on grammar aspects

Use short
responses/phrases, not just
yes/no answers

Form simple sentences in
the correct word order &
Use a variety of verb tensqf\
where appropriate N
Use a variety of sente
structures P
Connect ideas wit s‘d[ but,
S0, etc. (coordinati
conjunctions)

12. in@é‘n « Tule on the
ebbards & o2

18,1 tro%.?amjﬁar target

Truj/te an@xplain when to

(.) use the/graminar point and why.
1 *G‘é e?@rule again.

N 15 se%@j'e grammar point in

. i

nd oral examples to

ith different learning styles.
roviding examples is an
important part of grammar
instruction.
17. Plan your examples around two

; { tt

?b‘ri ‘g‘Xhe lesson into context and
u) § dress the needs of students

b 4

Connect id g adverb
clauses , >
Connecti using relative

basic principles: a) Examples

Be able to produce a
stretch of spoken
discourse that is

grammatically correct
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distance (UNIT 10)

pronouns (adjective clauses)

16. Use transition words and
phrases so others can follow
your sequence of ideas

must be accurate and -~ J
appropriate. They must present
the language appropriately and
be culturally appropr r the
setting in which the used.

b) Use the exam tepching
tools.

18. Focus examples onh a parti a‘r\‘z"
: )
theme or t that st er’lta\
have mo tact tvith.Specific
informati an°\1 u;g'
19. Onc%nwe ru ou our

nts if

le @rare teaching.
isértion of the

lesson lt(=i§ing any

e % the rule.
e individual exercise in the
It {4,

N
r ,225Fou ividual homework
I - 5sgignments.

Week 5

PBL 2

=

45 Teacher greets the students

5. Students recite prayers

6. Teacher asks the students a few
questions and students respond
accordingly.
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Partially Guided
Problem-Based

Learning
Nature of the Case

Classroom will be
divided into the

following stages

Set induction

Y

Stage 1

In classroom

Read out the problem
and identify and

First, the group of participating'\"
students draw a table on the

in the classroom, consisti
oblem,

d effect,

S. The text

columns: Facts in the t
Hypotheses about ¢

and Learning ohjec

7
I c)(./
?{ (Read out the problem and

S
’b) T
f)four b 4

<~ identify the grammatical
structure of the paragraph
include the tenses used,
conjunctions, verb derivational
system etc.

N
\C.-J

7. Toengage all members
of the group

8. To focus students on
the task

9. To start the process of
learning

10. Encourage clarity in the
use of grammatical
aspects
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clarify words and
phrases that are
unknown to you.

with the problem to be identified
and solved is then introduced to the
students, and unknown terminology
is explained and clarified. After this
the facts presented in the text are
listed in the “facts in the text”

column on the board.

The focus of this classroom will be
toward the grammar skills provided
in the previous class of use short

responses/phrases, not just yes/no

answers, form simple sentences i \\

the correct word order, use E\ i

variety of verb tenses w
appropriate, use a vari
sentence structures, ¢ ideas

with and, but, so,%onnect

ideas using adverb clauses, connect

'S
,V)\"lé/

11. Reading out loud
ensures slower readers
are not left behind.

12. Provides an explanation
for the grammatical
structure employed in
the problem presented
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C
ideas using relative pronouns \ "’/
(adjective clauses), and use Y.
transition words and phrases so \/
others can follow your sequence of 2 '
ideas
E\E 37
v
P 4
N
Problem 2: Misuse of the Internet \; 0‘\ {3"
by Children. \c') é«
SIS
N
o AP
~§ |de'3%jisﬁj|d be a fast 6. To define the task
Stage 2 The second step consists of group i and@volved analysis ahead and further
S _ (,) hefe the_group contributes engage the whole group
In classroom discussions of what the problem |s~ \-‘ r'views and thoughts to init.
and which methods can be used &\ Qpro s under discussion. 7. To stimulate |nt-r|n-S|C
by o) interest and curiosity.
find the solution. The identif@ . ‘.' &-13 important that you feel 8. To encourage people to
i problem is then written do &'rhe i think deeply rather than
Define the problem or % LA @mfortable to raise whatever just memorise.
N N o _ horizons of the
~ be inhibited by thinking there is discussion.
~ a right and wrong answer. Each 10. To provide a crude
Q framework and starting
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A
o |

T l finitive-tist of learning
(') ,QMVQ/ ut rather a list of

student will have a diffefent<

perspective on the probvn. all
of which being equallyalid.
The pooling &:';s ill
stimulate o& d\a]Al/w

' d discus iqn.c_}v'

A
sential part Q@ﬁe

heo‘es is a@gof

problems to be 'cuééﬁinthe

C—Textﬁgg&\l Q\'\fhat this

%} Y 9
rﬁleylgt’ uld not be a
\ . A@D

>

@obl@%to form the basis for
.}‘_l ,c_jofurther discussion.

point for the rest of the
discussion.

Stage 3

In classroom

Another group discussion i@ef : p ) Zé\\\"é‘" members of the group
QM b 4

where the students useq ior
knowledge to come ith ideas
for different hyp 0 explain

the problem. his step all

v~ should talk about the case
\C—}together and brainstorm possible
hypotheses or explanations of
problems in the case study in
order to test and compare them.
Firstly, work out what you

2. Draw existing
knowledge out of
memory and apply it.

10. Form and test links
between items of
knowledge.
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Using the problem list
brainstorm possible
explanations.

students are encouraged to speak
their mind and all ideas are valued

and noted.

already know about the vakious
parts of the scenario and h
they fit together. Many'groups
find this easiest by ng a

‘mind map’ or iY!liagram
on the white bo his,step is

Arg | levant outcomes

ing-forthat theme. This step

vital becau SW,
makg the link with prewious .3
learning artto d 'oni”
each unde ding"
Ideally it'Shou eyand the
leve %ﬂ@éord‘ﬁ] cts,fo-that of
rstandingy¥ou should be
utious T to define
%ﬁgﬂ% a ly large)
‘%un s of Jearning. You should
" disei e yadrself to address
a licitly and ask if

11. Encourage deeper
thinking by analysing
and synthesising
recalled knowledge.

12. Pool the knowledge of
everyone in the group.

13. Streamline and organise
the list of items
identified.

&N
&.\ l uldéend with a list of possible
q .?‘_l hu@etheses or explanations.
% l 3 7 *&J
Break a p "D/" >3
\ Y ,\,Y.
Stage 4 A review of step 2 an arried Y By this stage the group should 4. To actively process and
out and differe ible have thought_ of many different restructure existing
In Classroom explanations of what is knowledge.

he problem are

explanations

happening in the case study. The

5. To define the limits of
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g

Arrange explanations
into tentative
solutions.

given, eventually leading up to one
final structured hypothesis, which
is then written down in the
“hypotheses about cause and

effect” column.

.

9
Q
A%

Q> {3
. ¥
SRS
(glown too soon should be

{\ resisted as they could be

20

problem should be looke 'iﬂ
fine detail and compared ag

the proposed explanatlo see
whether they match f urther

explanation is n Al
students sho:%s‘ vo'ved |n
c
rior

the discussio

0
and is the whekfl rhasc,P
exte expl and¥”

restr ~As.wel
g e§§is i kgﬁdge
ad

activation

restr

oce.

N
S

areas identified. It
ith a schematic
ion of the problems
%&r explanation. This
tarts to define learning

tives but writing them

misleading.

knowledge
6. To Prepare to define
learning objectives

Stage 5

When the hypoth chosen and
formulated the s S must agree

2. The group should now agree on
a set of focused and achievable
learning outcomes. This stage

5. Define the Learning
agenda in terms of
knowledge and skills.
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In classroom

Define the learning
objectives needed to
test the validity of
your explanations.

on achievable and comprehensible
learning objectives for the task.
These objectives will be the
necessary knowledge the students
need to acquire before they will be
able to continue on working with
their hypothesis. These learning
objectives are written down in the
“Learning objectives” column on

the board.

&8?’!)’
<
N

learning.
Y" | e
C‘) > ary,outcomes are those

A '\>
y
\ ?‘_dlr@vlmportance to the issues

uses the expertise of enfire </
tutorial group to discuss
appropriate and attai
learning outco
concludes the |Sc2mn The
learning outcom q where

possible

specific qu tiont t address. 7|
the prob ypothe
attend t

aps#t u eﬁ’ts
'&d\ln tg
es

K dee?\T ut
mg?ed can \qé‘éd into
three imary,

ed to aSSISt

ichlevery member of the
ould study. They are of

raised by the case and support
Q\me objectives laid out in the
X course study guide.
Secondary outcomes are issues
of lesser importance to the case
and the week’s objectives but
that may hold interest for some
students. These can be

6. Define appropriate

resources for self-
directed learning.
Motivate students to
learn from several
resources

Produce a list of
learning objectives,
mostly in the form of
questions that will have
to be answered.
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N

researched by those of theg roup
who wish to pursue them!

» Deferred outcomes\ar
important issues t | be
addressed later in t urse and
thus they can b rred until

1N <

Stage 6
Out classroom

(Time is undefined)

Members of the group
go away and study
privately using all

sources of information

available.

The search for information is done
individually and with emphasis on
mutual learning objectives. This
will provide the students with a
more profound knowledge
regarding the problem they are
working on. The minimum time for
this research is two days, but can 4|

preferably go on for a longer
\

amount of time, since the stu

are given the opportunity: d 4
their own resources and t need
the extra time to res their

cred@g

At step six, st ?end h
session and begi r priv
the week. Students s
of resource °é
0 setin

i
It i (a)na tha?students

res e web ghd theHibrary. There

re o ‘gight™or @g’ resources;
c Qudenthh d % whatever they

P IQ// ind useful.

/
C

\t &@rta sﬁJwever that you keep a

II r urces you use as you will

f e@ble to reference the material
7J_)Td wb?n you feedback at step seven.
0 §'shou|d be made and adequate
actni‘e’ learning conducted to be able to

feedback your answers to the rest if the

group.

3. Develops students
ability to research,
pursue their individual
learning needs and
provides material for
pooling, discussion and
critique at the following
Monday session.

4. Private study is an
essential complement to
the PBL group sessions.

Where the first PBL
meeting serves to
activate and explore
prior knowledge,
private study provides
the real opportunity to
enhance the depth and
breadth of your
knowledge.
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e

e

Thursday
Stage 7

In classroom

Share the results of
your private study
with the rest if your
group. See how far
your explanations are
justified and what
further knowledge is
required. Cite the
resources used.

During the final step the members
of the group share the results of
their individual findings, including
structures, functions, causes etc.
with each other. With this new
information they 192nalyse the
stated problem and, hopefully, they
come to an understanding of, and

solution to the identified problem.

Students at the end of the session

will be asked to present their 4,

findings in form of Oral
Presentation for assessmen

The researcher will focus
grammatical aspects uiﬁﬂn
particpants’ Ops for

purpose

S

“

After conducting prj@rd bn the
learning outcomes, students fec

to pool and synthes hei fo
they have gathere ch gtu e sh
come prepared t are
the Work th e f the
Agai oul /’ehat students
nOt re a set of
u sed |m of poling

ate study is to

each th r Wtfﬁ'dlffrcult concepts,
t ach individual’s

and to identify areas

|on or uncertainty still

;s“probable that not all issues

solved and new ones may
appear.

Eﬁ q

7.

10.

To consolidate
knowledge by putting it
into words and
discussing it.

To assist each other in
understanding difficult
concepts: A student
who has come to
understand a difficult
concept is often the best
person to help a peer
who is struggling with
it.

To elaborate and
enhance each student’s
pool of knowledge:
Sharing different
answers to the same
questions elaborates
upon the learning of
individual students and
produces a sum that is
greater than its
component parts.

To critique and correct
any misconceptions.
Pooling information
provides opportunity

192




11.

12.

for students and the
tutor to correct each
other, resolve conflicts
raised by the literature
found and add new
learning.

To define new
questions and the limits
of existing knowledge
through critical
reflection on the
answers the group has
found.

To train students in the
discipline of citing and
criticising resources.
Students should start to
be able to judge the
validity of information
by its source, critically
appraise strength of
evidence and learn
‘triangulation’ of
information by cross
checking different
sources.
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APPENDIX 4

Il-structured Problems Y'

Problem 1: Treatment of Obesity (‘)
Obesity has been identified as one of the Kkiller diseases facing.%g adults.
Undergraduate students who suffer from this disease find it diffic teract with

their friends in school. They feel embarrassed of their body sizes. This affects them

psychologically, which also affects their academic performa tively. How do

think the problem of obesity can be dealt with naturally?{€ollaboratiyely discuss the
problem in your group members following the P ps ‘an J:opo suitable
solutions to the problem.
Y g \Y'
| S
4
<

Problem 2: Misuse of the Internet by Childre \

T
Nowadays, parents have been expressin Won e'?? € exces& with of the

Internet by their children. It is reporte%n en t concentrate on
their studies instead they spend mast of their

i on‘: 'ntmet. This affects their
academic performances and stu %de% m o&@nk should be done to
reduce the chances of your chi ing.a victim?Pr appropriate solutions to
address this problem foIIowing\thPBlI N \A

Z BN
i
Problem 3: Preser\wur Beia nvgmnt

We have a uniqu autifulhworldgthus s it would make sense to preserve it for

everywher%‘ increas b@y. This pollutes our environments, causes
her phcon ences&eople should stop dumping rubbish and the

disease%
alread§u ed rubbish need EJE collected and taken away. What do you think

done to reduce pollmion in our environment, to make people stop dumping

future generec'm quy a yla dg%-#lowever, domestic rubbish is dumped

sh&
rubbish? Discuss the problem with your group members and provide possible

6 ions to the problem.

195



Problem 4: Exposing the Dangers of Drugs

Starting at a very young age, children are exposed to messages that make smeking,
alcohol, and drugs look attractive. They see cartoon characters drinking ano{%"';;]
and TV stars popping pills. They listen to songs about smoking pot a o%lcohol
and tobacco ads that make people who use these products seem chic y. These
messages are crafted by sophisticated professionals who know how T your Kids,
and so common that your child, and even you, may not notice hew petSistent they are.
However, the messages can lead your child to think that@ cigarettes and

t throu

drinking alcohol are cool because they not always able t

1h the messages

they hear. How do you think the influence of these s could.be limited in our

societies? Discuss the problem with your group d de’ Wble
solutions. é j' _{')
4
<
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APPENDIX 5

Students’ Informed Consent Form

Dear Student, C}

I am a PhD candidate conducting a research on the effectivenekproblem-
based learning approach on motivation and language achievem students in
speaking classroom. | would like you to participate in the study.%You will fill a
questionnaire, participate in group discussion and be intervievw he end of the
process. All the information that you provide will be used forvwz' earch and will be
kept confidential. '

Participating in the study may help you to improve y: aking skills it would
not affect your marks in the exams. Please sign this form ifyeu agree. . Y_

Name: & % .Sien....... g ............

Number:

Thank you. \‘e Aj q A42:}-
EMAN FATHI BARESH Y' ’ N
PhD candidate % :bj‘.l&
Department of Engli& l g 4 %()

Faculty of Major&@ages die )

English Depa m

A
+I‘?:' o")('/
Universiti s Islam aysia
AN
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Appendix 6: Observation Notes

Observation Notes on the Use of HPBL in a Speaking Classsgf)

Observation of the Workshop for Lecturers

Page 1

The researcher first introduced herself and the aim of the researcme lecturers.
Thereafter, she explained the roles of each of the componw HPBL to the
lecturers. These include the roles of the lecturers, the stu enwﬂhe problems that

the students would work on to provide solutions.
First, the researcher explained that in the HPBL procesShlecturess Mw role of
L ]

being tutors who only guide and direct the studen$ of telling t sbude@;hat
[

to do. The researcher also explained the res ilities offthe ecture‘Ps*, which

roach;xthe roles of

ow to@e‘ students to

(<

include the following: explaining the requirem
the teachers and the students to the studentsylt a

get learning materials and other resour, e%r incl
e How to explain the differences b eenw

traditional approaches, to %ents >y A

N,
How to guide studentsawi me skills needed &@mplete the assignments,

-

given
e Howto explain% ulnessrof le n'mgQr}r ugh PBL to students,
e How to ing&u@ Iearr'in\blems édass/groups and encouraging groups

to assig\ I gro@members as well as schedule group
meetings ¢ ‘.' C—)(J
e H k arqund $tu

ent ps, observing while they were working, and
Q‘idi g help i ded, {

w to advise students@»ﬂse power-point presentations to present their final

NS N
group work

e How to allocate necessary time for every learning problem that is expected to
be finished.

encouraging students to Wwor ely {:ﬁi engage actively in the task
T [
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For the students assume the major responsibility for their learning, they decide and
discover for themselves what they will learn and how they will learn. Th k
in groups discussing an ill-structured problem. The students work in sn&s
to generate ideas or possible solutions to the ill-structured problem. wentify
available information related to the problem and identify Iearning';@s (things
they need to find out). They identify resources to look up or co massign tasks
to the various group members (i.e. who is responsible working on each
learning issue); gather information and finally propo tion (s). While
following the steps, the students develop their coope Y:::rg skills, higher

order thinking, self-directed learning skills.

As for the course content, the researcher explained that in the B 5pp\!@ach,
subject content is given to students as an illéuﬁd proble at'is.related to
their real-life situation and complex enou mulaté thei hink@?The ill-
structured problem serves as a trigger of tmen \ﬁiry that Yeads them to
discovery of the relevant knowledge @(s required for the ﬁ

During the workshop, the IectureN question

needed more information. \T A
Clearly noticeable in the works the, distinc fon b \en the lecturer who had
the experience of PBL anc?% turer Witho sucrg‘perience. In the exercises in

the workshop, the lec ith rB erie demonstrated the ability to

arrange and ' 0’
4 ’ &

Page 3 ,S

prepare th wu tured

S
roles as ;l@(or ina PB Iégso@ all the stages of the workshop, the other
ite(}d Hﬂ

%,

or (esSons with students, and could explain his
lecturer ty/in ~(é@aining when asked to try to explain what he
un r;gﬂs by hisr es."
Gn& N

part of the studeﬂ&? all of them failed to explain what PBL is at the

\egnning of their workshop with the lecturers. However, way through the
ew

orkshop, the students became active trying to solve an ill structured problem by

0 using their language skills especially writing speaking and listening. The students
also had difficulty organizing themselves into groups at the introduction of the

workshop. This situation can clearly show their attitude towards handling anything

199



by themselves in the classroom. Even in organising themselves there had to be

intervention from the lecturers. This shows the students were not t

(@]

depending on themselves on anything; they just had to depend on their |

N{ fo
everything. (’)

=

Page 4

Observation Notes on the Use of HPBL in a Speakin&lal};oom

Observation of the HPBL Session Y.
Beginning with the sessions of the traditional approach, the% tantything noticed is

there was no active reaction or response by the stu

n anything d by the
lecturer. Some of the students towards the end of the, first traditional lesson ‘[e@d to
sleep in the class. There were not adequate e&%r questi

S

!tudg s; the
lecturer just writes the Topic of the lesson foll
the chalkboard. He keeps explaining while the students

marks, The students just end up getti ks witho now@what is the right
answer to the Homework questionsthey failed. \d\1¥ I lesson runs and the
attempts by the students to prese ir Iﬂomewoq do \show any evidence of
using multiple sources or rem . In first seﬁﬁn of the PBL process, the
lecturers introduced the co f Prﬁiu s. The instructor checked to
make sure the student nd the concepts! S@nts felt comfortable interrupting

for clarification or sharjn :st ing‘-@dt the concepts presented.Also, the
students, who q&%t t elconc t, W@sked to share their findings and the
process of dis:ﬂ!eq ith E n stuo@ﬂs. If concepts needed re-explaining, the

se analogi

instructor
introdu%!nth?i sm the stjgﬁ'or showed for the subject was also
b4

¥
S y the students. In addition, the tutors used instructional materials to support

&students such as handouts, board illustrations, and computer simulations.

ereafter, the students were grouped in to smaller groups and presented with a

ahd @cggciations other than what was previously

problem. The students were also asked to propose possible solutions to the problem.

Specifically, the students were asked to
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e Identify and clarify unfamiliar terms presented in the scenario.

e (b) Define the problem or problems to be discussed.

e (c) Aspects on basis of prior knowledge are collected. \Y~

e (d) During the fourth step, which forms the core of the analysis, %Iem is
explained in different ways. &

e (e) Formulating learning objectives; group reaches consensus,on the learning

objectives \)

e (f) Self-independent learning; during this phase, s udw going home and
study. '
In the process, it was clearly observed that many of tuden w to speak
3

about the ill-structured problems presented to @The student sFowé)Xfﬁeir

ents ev\fen spoke
orted the

enthusiasm to propose possible solutions to the

Arabic when they lacked English words to SYW Al
students and used questioning strategies tow od
students. The students seem to know e% i and4yere so excited to

participate actively in the process. There evidenc tud rQnerest in the class

as demonstrated by their active p %tion B&E L @cess and attentiveness.
Discussions were in progress cégoocf‘part e quid?i. Exchange and sharing
of ideas occurred between insM) and s and aﬂiéﬁg students such as "Please

pay attention. | think ou?ﬂould ake S@S, can you think of possible
d : (

levels of the

solutions to the proble

o’o'(Q
NN O

Page 6 &

oy N . :
In the lesson Ntra itiona 'giho \g.hht is glaringly noticeable is the lecturers
almost all times facilit heir (g§sons by writing new words in English and

translat% in Arabic :the ohéfkboard. The lecturers mostly used simple words
SO

in the ‘smoking’ , ‘obesiQ//Y:sites’ and students do not attempt to exercise the
words 1 complex sentences g:a structures, in fact the students mostly don’t react.
M hen the students try to talk the lecturers do not discuss with them. When the
leCturers are asked about the reason for that they say they are managing the time
roated. When giving the students Homework, the lecturers do not explain or give
clue to the students on how to go about doing the assignments. Sometimes it appears

that the lecturers don’t come to the lessons with a prepared lesson plans. And
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sometimes it appears the students understand that the lecturer is not prepared. Again,
the lecturers are supposed to collect the students’ homework and mark them

other time, but the lecturers while away the class time by calling for th ﬁf
Homework and solving them in class lesson. All the students almost a Icqudents

are focused straight to the lecturer only sometimes briefly silently tal se sitting

close to them. Y
In week 3 when the PBL lessons began with the topic “ Treatment 0f Obesity” the
lecturer actually had difficulty in observing the PBL steps, h y struggled hard

trying to remember everything in the procedure in trying ly af facilitator. But

ady-mlWers as in
eir lquesti ih({waly,

t the

actually, when the students asked questions lookin
traditional method, the lecturer did well by answering n
thereby encouraging them to depend on them t0 solve [the obq

N
beginning, the students invited. T \" \/Y—

v
Page 7 V W ’&

&

their friends to make groups of 5. TN ts also wereé not nized in this first

PBL >\T ,Q\
lesson; the week was a difficult on both lectur s an@dents. When presented

with the ill-structured probl eaeh stud

Wa@g» for the other one to start

speaking or bring an idea ution to the problem:™No one was willing to be the
first to contribute. Al ka st&\d\@ were as if it was impossible.
Everyone was not confidentan :n sure’@a’e right vocabularies to use to solve

eak, @be in a bid to conceal their mistakes.

the problem. The& ery, 5|1y to

Everyone did N&&e thers t jat th@

Then one a inther rou twa students began to talk about the subject, while

others li e%'ﬁweti‘m R‘J ar@h problematic sentences and watch up to the
de

lectur ally the

S p&jﬁme immersed in the activity and became attentive
str'xh get to solution to'{@problem posed. Towards the end of the lesson the

gradually showed happiness with the approach and were eager to know what

S
ens next.
othe next traditional approach, the students were also given homework, but when

they turned the assignments in, most of their answers were in complete, they brought

them requiring the lecturer to complete the answers for them. This shows that at
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individual level, the students were not eager to do much. Sometimes not always, the

lecturer translates words from English to Arabic.
In week 5, the students exhibited some degree of familiarity with PBL a oz of

them used deeper words, such examples which they did not speak wit &ﬂbearlier

lessons.

Page 8 z

For example, while referring to a former lesson, S1 said, ?‘ at is harmful for

man”. S5 said, “obesity is unhealthy”.

In week 5 and 7 surprisingly most of the students w ing t w they are
perfect. Sometimes in overconfidence they try to use English words e>€bre\$i'ons

aning jof ch’t c?io not

are respensible fqﬁ-émselves
ot to$ﬁnglish and
rest,in ‘meaning to the
one they want to use for example whw ng for thegword ‘@erence’, the word

‘meeting’ is used. \_\_T ,<\
The students however some of the“inies forget th 4 ectu } role by asking him to

give the meaning of some w: ectly ectu:é(a ways refers them back to

other members of the groqu l %\
In weeks 5, 7 and 9 I% id attention to ieas@g outcomes by encouraging the
1
ing,

: o : :
students to keep talk \eut\ eir o ns about the solutions to the ill

like “junk food” “authentic” and “harmful food’’

know. The students became always happy in t

Vi

structured problems thereby i

method, the le I was, ver
¢
not paying a % to improv elé ircj ents’ speaking ability.
tate the lecturer speaks and also use the kinds of

Almost all der}s y to'l
Words:;e ently us arfﬁ soﬁ? of the students try to correct the errors of their

>t
col And | note that e each PBL lesson commences, the groups collect
themselves together in different places and engage in intense discussions to be sure of
Ee

aspects of what they have to present. Sometimes they make reference to
Otionaries.
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Page 9
it is apparent that each of the groups wants to be best. The students a st
concerned about errors in grammar, they promptly attempt to correct for ﬂz

student said, ‘a fat man had....’, she was quickly corrected © a fat man h5%

unlike the traditional lesson in which students are taught new words

memory, because here they practice by themselves.. Yw

Page 10 T
Observation Notes of Oral Presentation in the Use in'a Speaking

Classroom \‘q
After the group discussions, every group presenged their findin e‘p@g‘rble
son to repres tr‘le gk‘@p and
n, eaéh V\staiven 15
d co \er\and Pow8rPoint to aid
the presentation. The students showed asm.for t res ~tgr)n and every
student waited for their turn to make tN tation. T

questions regarding the presentatio% Iectt@l;o%a e T)\me suggestions which
would improve the students’ critica king skills. qt wa %erved that some of the
students were nervous and coﬂk confideatl xprejédheir ideas at the beginning
of the presentation. How: fevxl minutes they~were able to overcome their

nervousness. They co earnedithe use !)f@lish such as pronunciation from
: rs
one another in the,process. T

presentations. &
N O (_)O
Page1 ) ¢S
To prep &Yhe Jgr #e tati \the students used Internet a lot and online
use

dictionari he stude d pietures a lot during presentation and the presenters

" s . . 4 - .
spe\n’ t times trying to des&ﬁbe what is in the picture.

to make themselves composed the presenters started their presentation by

solutions to the problems. Every group chose o
make the class presentation. During the pr

minutes to make the presentation. The students

also @d every presenter

1 : :
veme &dvas observed in their subsequent

you know obesity?’ The students usually respond with entirely different set of

Qﬁ'ing the class whether they are familiar with the topic of presentation for example

answers. The presenters stood in the middle of the class to do explanation. The

presenters came with the new words already prepared in slides. In the presentations
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became freer to speak mostly feeling informal. During the discussions mostly try to
bring jokes and fun and even the lecturers sometimes ask joking questio e
students laugh easily laugh or smile. They never exhibited boredom. In thaﬁt re

presentations the students are fond of using a little bit complex sentenc:scq

joined by moreover, therefore, because etc. They were also fond of u erbs like

€
auses

9% C¢

“definitely”, “exactly

2% ¢¢

completely” etc. but in the initial stages the nt adverbs
among them are ‘ slowly’, ‘always’, ‘never’, ‘sometimes’, ‘today®, ‘yesterday’ etc.
In the 1st and 2" presentations only few at most 3 of them rticipating in the

presentation by asking the presenter questions and respon n he‘ asks questions.

W&ions and
participating. In the 5™ lesson many of the students struggl to e @r{&\tes.
en thou [ errA nd of

eir_mist he@:ouraged
one another, when one of them stumbles in a s tence,\eof tr@ments try to

\3 ®)
Page 12 \T ,<\
In the 5 lesson, some of the stude erefeager_ta be t@st to respond when the

4]
lecturer asks question. This i\ plete Centr froﬁ‘u

when it was the tradition oach. Again, whe@er the lecturer or colleagues
require something, ev%ﬁ‘i;‘gert respond u@'e in the traditional lessons when
each of the students brought i m& e I—r' ork assignments waiting for the
lecturer to complete thevans lrs fo them@y showed strong desire to cooperate

with one anot @f@c larly~i
¢

discussion githe student abBut(_vi\Rch group to become best in presentation

especiall;| sof’ﬂ ency. q\ﬁ

But in the last two presentations almost all of th re ask
ha
But in the 9™ lesson the flow sentences increa

mistakes in grammar. They were not shy to u

correct the sentences.

at happened in lesson 2,

e las{ PBL lesson, there were so much English

On th the lectu rs,'ﬁnl&‘&m the traditional lessons they showed motivation
by with lap top co@ter with many materials prepared. The lecturers

ivered the PBL lessons including handling the presentation with no much stress;

0 did not have to do much in the lesson. Almost everything is done by the students

mselves..
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Appendix 7

Transcript 1 Interview Responses

Lecturer: Yes, | know PBL when | was in a university.
Interviewer: Have you participated in a PBL before?

Lecturer 1 \z
Interviewer: Do you know PBL approach? : )

Ll

Lecturer: Yes, | participated in a PBL classroom when | undertook my Masters

overseas. Y'

Interviewer: As a student or a facilitator?
6. Lecturer: | participated as a student. | participatethin a P me when |

L ]
undertook my Masters overseas and since th always want 10 i pleggﬁt it

o

in teaching... but I can’t because the university use(} traditional mé&'rod or it

will be something strange to students \ Y
7. Interviewer: What is your perceptiomof t appnﬁac en? \g
8. Lecturer: | really I liked the appr cause~it.gi

S sttﬁqts opportunity to
discuss and share ideas. Since the Iways wa 'm% nt it in teaching.
9. Interviewer: What can yo s%)ut tf@bt il éworkshop?
10. Lecturer: The workshoiéd. IQiid not have problem implementing
HPBL to the studentSM el
aware of all the tepg" ! %
11. Interviewer: %\ ve { ujgeldy the workshop regarding the

implementatien of PBLr (_/
12. Lecturer:@ earned a from@orkshop. Although I have experience

of PBI(,Mor Qp is e}ifuld%ﬁblps me to remember all the process

h
13. Interviewer: Like what? €an )Qu_;give me examples?

parti d in.if\o&fore now. It is easier. | am

14. % : Th r p re helps me to fully understand what the PBL is
% ut and how to C&?}T the students in the process. It is better that you
organize the Worksh(k~ before we implement the PBL. | became more
‘é onfident to implement the HPBL after the workshop. You know, before I
participated as a student but now participating as a lecturer. So, it refreshes my
0 memory.
15. Interviewer: Can you explain your roles in the PBL process?
16. Lecturer: | played a role of a facilitator as you know.
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17. Interviewer: How, can you tell me more?

18. Lecturer: | followed the PBL steps closely; | gave the students ill-
structured problems. | then go round the groups to see how th &ts

worked. | provided supports only when the students confu ‘-UDare in
disagreement. i

19. Interviewer: What can you say about the students’ roles? Y

20. Lecturer: Peer collaboration among the students is the iw part of PBL. |

had to explain everything over and over to the stuTefore they could

understand their roles and the lecturer’s roles in t . I think is because

they did not participate a class similar to this o re \d
21. Interviewer: How? .
"y
22. Lecturer: Students are expected to have background I dge(;?o that
ns

they can develop a variety of tentativ from emgijvided as

critical ways of solving the proble army a \u in Pl?é\mss, not just
the subject content gained % &

23. Interviewer: What did you do N e studentsgn the I@ing process?

24. Lecturer: | encouraged the {Students t%ﬁir r@s by themselves, but
there were also some grou geshafter th . So f the groups had many

members while other s. So, nma allﬁqroups equal in number. In

my view, the first cY'&l e most i rtant ‘Because | introduced to students
the teaching ar%‘ appraach. ge‘ci@ly, | explained their new role in
HPBL class so tha i

them the ctives o t‘1e co

g
ey. Idibe pre@%ﬁ for their learning. | explained to

e an(t(ﬂ/%benefits of HPBL
25. Intervig@\D ou thi IﬁL a@\poach motivates the students to learn and

¢
spea h? Please eXpldin wh or why not.
26. Lec X es’itpy h\tudentsto learn and speak English.
274In wer: Howp X~

mlecturer: The PBL cl \/quite interesting because each and every lesson has

\ots of fascinating experiences. | followed the HPBL steps closely; | gave the

‘% students the ill-structured problems. I then go around the groups to see how the

0 students worked. | provided supports only when the students confused or are in
disagreement.

29. Interviewer: What do you think motivate the students?
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30. Lecturer: The conducive classroom atmosphere makes the students speak at

3

3

3

3
3

1.

2.

5.

6.

7

ease, therefore | developed a lot of confidence in speaking the ish

language. The problem given to them is quite related to their% ife.

Therefore, they had opportunities to brainstorm more easily and 3@ what

they have found out. At the end, they become confident the PBL
experience | remained committed to it. Peer collaboration a he students
is the important part of HPBL. Students are expected to @:background
knowledge so that they can develop a variety of ive solutions from
problems provided as critical ways of solving Teém%highly assessed
in HPBL class, not just the subject content gai
Interviewer: Can you explain whether P approac SM 'st{@ts’
ability? ' .\c’)
Lecturer: This HPBL is good for the b ca!fs&d";zl;, i%&-)ve their
speaking skill, it gives them confidence te spea ish in public. Some of
mpr. §and became

j(\their speaking skills
5

the students were shy before bu dually fth

confident to speak the language.

Interviewer: Do the stude%ake ﬁ%e
following the PBL approac?’ hat\ways?
al

4]
. Lecturer: Yes, becau\ wm t&%?gctice speaking and with
colleagues after ev?sercisi andgthis ha@elp them to improve fluency
n

during commu%w in classfand utéidsbBL encouraged them in reading
every materw ing \tb';\ a Iciéjsd other relevant English reading
materials % ' <$
Intervi \M\ ich ‘te 'appr@ do you prefer, the traditional teaching
appr ;%PBL Plea: eIJb ate’your answer.

C . Well, licansga p@ PBL
n wer: Why do §7ou préfer PBL?

turer: \Q,

Sﬂnterviewer: What were some challenges that you faced during the PBL

N

process?

40. Lecturer: Some students complained that it was difficult for them to take finish

their discussions with the allocated time. They also complained that during the
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Tra

41.

42.

3.

=

S

self-directed learning it took their time for other assignments. The class

presentation also needs more time according to the students.

b

Interviewer: In your view, what are the benefits of PBL on th

udents
learning skills? : cﬁc\

Lecturer: Working to solve a problem within the group is re merising
and can even help in solving any real life problem in the pTand future.
i

The teamwork prepares students for success in real lifg, situation. I’'m now

more assured that | can speak the English language Ymately anywhere |
t

found myself. With the HPBL modellearning to s Engilish language is
easiest one can achieve in life. | think educ thor'tiW consider

HPBL

L ]
Y
. Interviewer: Do you think it is an effecti arning appr , ‘vh.)‘c:a' why

4 r

. Interviewer: Why?

not?
‘r Y
. Lecturer: Yes, it is effective. N 0\ \ S‘
&

. Lecturer: This PBL is good N students use O/ill improve their

speaking skill, it gives the fiden@;egk ® in public. Some of
the students were shy be buth gradua qy tk@mproved and became
confident to speak the e. %} A%

end L

q@sach to teach the speaking

Interviewer: Can Tcomf
classroom in E% ergib Unive itﬁ,@orwhynot?
4 3
I ca

. Lecturer: Ye co W L m@/university.
. Interview@ Q 40%
T

1S

usg... out sfudents to be fluent in English. We need

.

Lectur % .
them to"develop critical ir&ir@j Il and many more.
%v ) N

b
terview Responses
S
Lecturer 2
Interviewer: Do you know PBL approach?

Lecturer: Yes, | do.

Interviewer: How do you know the approach?
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4. Lecturer: | read about PBL long time ago as a student-centred approach.

5. Interviewer: Have you participated in a PBL before?

6. Lecturer: No, | only read about it but... I have not used it in my X:a
teaching method. | read about PBL long time ago as a s %entred
approach. But... I have not used it in my class as a teaching mﬁ&

7. Interviewer: Would you like to implement it in your classroov

8. Lecturer: Yes, because | want to try a new approach.

9. Interviewer: Why do you want to try a new approach i lass?

10. Lecturer: Because... both the teachers and the st tsthere 'are tired of the
traditional lecture-method. We want to try a n od. \d

11. Interviewer: Please tell me about the workshap. ¢

N4
tened of E’LA‘Qaroach,
e% urinqjﬁ?e HPBL

ipa

. 1 on %ad about it

12. Lecturer: Really, | am now more aware a
because before, | only read about it. |
process. You know this is my first tim
before. Sometimes | almost tell the s tst

13. Interviewer: So, what have yom ?

14. Lecturer: It has many advar@i to b(@ieWS ;{l%achers. Students may
learn to develop their I‘@ Kills. It i qod @\Ne have the workshop

e eallAﬁ@ps me to fully understand
what the PBL is a t ani ho coa@bhe students in the process. |

learned how tﬁmnd uidel thé s@'ents properly. 1 become more
confident to, implement aﬁ(rfjfhe workshop. You know | did to
participat%i\\t&for .Jso, th

15. Intervi \h\ls hat al qrned(}

16. Lect %} | learne ha{ir(B students take a longer time to finish their

r
d;@'ﬁ in} D.Zs} onlét\x"nes, they exceed 1-2 hours given. So, | learned

S control t dlgcu'sgﬁh within the stipulated time. The workshop helps
to understand the a@ntages of HPBL. It has many advantages to both

e\tudents and teachers. Students may learn to develop their learning skills. It is

good that we have the workshop before we begin the PBL
0 17. Interviewer: Can you explain your roles in the PBL process?

before we begin the . wor

ork helps me to be more confident.
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18.

19.

20.

21.
22.

. Interviewer: How?
. Lecturer: Specifically, | explai n \h/n

Lecturer: Hmmm... During the learning process, | helped the students in
formulating learning objectives. | also asked them to use dictionaries tvgk

the meaning of some unfamiliar words or terms. \
Interviewer: You did not participate in any PBL before. How do (gﬂy In the
first time? A

Lecturer: Initially, in the learning process, | feel like telllngvdents what
they should instead of helping them indirectly.

Interviewer: Did the students have any problem with ﬂT
Lecturer: In my view, the first class is the most im ntpbecause | introduced

times, the st ts expect

us to tell them exactly what to do, or how te,solve the given gro Ie‘hQ‘d’hls
you know, is as the results of their inexperi and lack of pri k‘1 ge of

the HPBL. However, gradually, they be

\,‘r
s§

BL,class so that they
would be prepared for their Iear explalned

course and the benefits of The % n s@y important because
through that the students un odéwhat th PB&{-_@ all about. Because they

e ntro on allows the students to

9]

did not participate in befor

understand their ro f the turers in the process. This

y not.
Iye a Q}blem within the group is really even help

Lectur S, W rkm
and E s th stud ts‘?'n c\'/?ng any real life problem in the present and

—h

u e teamwo students for success in real life situation. |
%ged the udéﬁts t6ZTorm their groups by themselves, but there were

some group chaﬂ&é& with after that. Some of the groups had many
embers while others had less. So, | made all the groups equal in number. We
explained all the rules related to the group presentation to the students from the
beginning of the HBL sessions. For example, they should provide possible and
appropriate solutions to the problems. They should also provide evidence to

support their claims during the presentation.
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217.
28.

29.

30.

33.

34.

S

Interviewer: What do you think motivate the students?

Lecturer: The flexibility of the learning process which fits into the st ’
balanced life and the high-quality knowledge acquired during PBL4 @?h
help the students to achieve their aims. The topic also motivate (qudents
much to write more and more

I think facilitation is the most important part of the HPBL because if
the students are not properly guided, they may not knw to do in the

learning process. They may end up learning nothing Y.
Interviewer: Can you explain whether PBL a cly suits the students’

ability? '\d

Lecturer:The PBL approach is quite practical in"nature. T pch@"has
definitely helped them in developing E@ocabul ry ec’ on, various
themes. The topic of the discussion is od_because_i talkségout what

p aking oilgm)re familiar
topic is better than on the one whi@\?hﬁam' i:l]. ngt rning process,
I helped the students in formuLN arning obj tives.@lso asked them to

use dictionaries to check th%‘\ing of s W‘a i!@ﬁvords or terms.

they so familiar with. It was on real life preblem.

. Interviewer: Do the stude? ake any I gre@ their speaking skills
following the PBL apmg in wha ‘ AQ/
[ pg‘%/}

Lecturer: Yes! In Fw/\/ , 1 ng theSHPBL helped the students to
improve becau% ere eager t le!m@‘mething new. They didn’t have
opportunities,to work co "a ely 5'@@ The problems are related to their
everyday li kas 1{)r them to di c&é and become active learners.

Intervi \h\ ich te 'appr@ do you prefer, the traditional teaching
go)

approa PBL? Plea elfb@our answer.

ctlwer: pr?e PBE {\
35:n wer: What ere\}§§7’ne challenges that you faced during the PBL

cess? \C‘U

gx_ecturer: The challenge | face in this approach, as | told you, initially | tend to

forget and begin to tell the students what do exactly.
Interviewer: In your view, what are the benefits of PBL on the students’

learning skills?
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38.

39.

40.

41.

42,

43.

. Interviewer: Why? \J

. Lecturer: (') . \Y ,‘\k

Transcript 3

Lecturer: It develops students’ learning skills. In HPBL, lecturers learn to keep

students going on the right track during the learning process. Mf?g,
tervene

keeping students on the right track of their group work, but not muclﬁ\

in their learning is an important role of the tutors in HPBL imple on.
Interviewer: Do you think it is an effective learning approach; or why
not?

Lecturer: Yes, in my view, implementing the PBL ed ,the students to
improve because they were eager to learn something nvv

Interviewer: How? '
Lecturer: They didn’t have opportunities to llab erore. The
problems are related to their everyday livesgso easy for)themgto digcg'and
become active learners | _{')
Interviewer: Can you recommend P Ch,tj thstpeaking
classroom in EFP at the University, why ogwhy n %‘r

. Lecturer: Yes, of course 0\

explain your roles in the PBL process?

.\.%b) Student: Hm .YI.Was a group member. [ was also a chair one time

4 \ a) Interviewer:\Can you explain whether PBL approach suits your

ability?

b) Student: Yes, it suits our ability

a) Interviewer: What were some challenges that you faced during the
PBL process?
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11

N

N

%
N\’vb

Student: I really don’t like my group because some students talk a
lot and don’t allow other to speak. The think their talk is the
Interviewer: Ok, how do you

speak English? Please explain why or why not.

Interviewer: What do you think motivate you? Yv
Student: The PBL class is quite interesting bew ery lesson has

many fascinating experiences. The WCive classroom
atmosphere makes the students spe ea

Interviewer: Do you think PBL approach motivates ygg}l and

se. Therefore, |
developed a lot of confidence in sp he English | age. The
problem given to us is quite related to our freal life. We 5{9’30

s’and this g‘vek{"?ls the

sily and in @he have
found out. At the end, | have Genfide >\ththe glggxperlence I
remained committed t@%’ W

Interviewer: Do ycN

familiar with the topic give

opportunities to brainstorm

following the PB roach, |\1at$/ ,<\

Student: Ye () q

Interwewer% aspect Ian Q-has improved?

Student: cess lhas defi |ter ped us in developing English
rr S 'the@s The topic of the discussion is

very go ks @( what I’m so familiar with, it was
KI o Sp g on a more familiar topic is better
ano t ich |Ofam|har
terv wer hi€h & ing approach do you prefer, the traditional
a}h g appr ach BL? Please elaborate your answer.
Student: | ﬁrrefeﬁzﬁe PBL method.
Interwewer%lhy do you prefer it?
Student: 1 like this PBL because we have a freedom to discuss with
group members not like in the traditional method
Interviewer: In your view, what are the benefits of PBL on the
students’ learning skills?

Student: | think student will have more confidence to speak in PBL
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than in the traditional method

13 a) Interviewer: Do you think it is an effective learning approa
or why not? v@/
b) Student: Yes, it is a good method. I really improve aklng
Before I participated in this PBL, I don’t like tal ith many
people around me. | was afraid they will laugh at as very shy

and embarrassed
14 a) Interviewer: Can you recommend PBL appro ach the speaking

classroom in EFP at Elmergib University,

b) Student: Yes, because students can i e theirispeaking in this
method. Many students in this university cannot speak ish ﬂ\l?antly
and confidently. I .{‘7

Transcript 4 Interwex% nse
K@“j &
_ \h A
1 a) Interviewer: Do yo PBL C A
S

J,,
&

b) Student: No é “« Q-
2 a) Interviewer: Ha partici aFlm%'before?
b) Student not rtici tl i§‘\fore
3 a) InterV|e you lai r,roles in the PBL process?
b) Stud P} Cj/
4 a) wer C plalrk ther PBL approach suits your ability?
tu t: Yies,gbec s lav e of us like it and was happy about it
5 In iewer: R] teaﬁbmg approach do you prefer, the traditional

achlug ch o ? Please elaborate your answer.
Student: | Ilke P

\ a) Interviewer: W}O

b) Student: I really appreciate what | learned from our class presentation
exercise in the PBL approach, we were subjected to constant
presentation, this presentation | believed has developed my confidence

to speak the English language effectively and it polished my speaking
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10

11

style, also believed the confidence | have will translate into many
practical aspects of my life, such as public oratory, a ic
performance, jobs interviews. | also believed that class pnsq ion
gives students the opportunity to display their hard w Mmpact
knowledge to others and to develop communication ski

Interviewer: What were some challenges that you fac ing the PBL

process? \,

Student: Hmm.. we spent long time before finishi

Interviewer: In your view, what are the ﬁL 'on the students’
learning skills? ‘\d

Student: There are many benefits oflw§ students ' " "}VC
Interviewer: Like what? =\
Student: Hmm... like speaking, ve s uﬂj p@?}m.
Interviewer: Do you think PBL approach ates QLBFO learn and
speak English? Please expwor r‘a n &

Student: Yes, \ O

Interviewer: What d thinkﬁev ’SC

Student: Workir% vefa prob em \@1 the group is really

mesmerising aﬁx ven helg, in/solvi y real life problem in the

present and m, he team pre,@es students for success in real
life sin% now: mo s@ that I can speak the English
e passi

a
ywh';éff found myself. With the PBL

ap& ar illg to Speak @English language is easiest one can

education authorities should make it compost in

%ﬁervi; r: Do yo@ﬂake any progress in your speaking skills

12
%followin he ;BL approach, in what ways?

b)

Student: Yes. M&}c/onfidence level has increased so much during the
period of this programme, a quality that I haven’t possessed initially. I
feel free to speak among my group and the entire class without any fear
of making mistakes. In this course, | became used to communication
and interaction more often which also helped in increasing my

confidence.
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13

Transcript 5

b)

Interviewer: Do you think it is an effective learning approach, why or

why not?
Student: Yes, because PBL had thought me how to form bettaﬁgnce

structures using the appropriate clauses and phrases. Thi \‘Q?)ssible
because of the too much practice that we have been subJ;@o, during

the course period. Yv
Interview Responses Y\.,
Student 3 '
Interviewer: Thank you very much oming; avelsome few

questions to ask you regarding the RBL activities. | ore'@vill
=\
<

respond as possible.

Student: Ok. \“
Interviewer: Do you know PBL ap oaciaﬂ E\T

Student: No % (Q
Interviewer: Have you matedin\aP eforQ

Student: No, | have r(v) >!

Interviewer: Can IainQour § in BL process?

Student: Some he' roles d arQ*’écted as a secretary to the
group twice,To I atted a chair{khaired the sitting once.
Intervie yOI} ell l &b experiences? What have you
experignced Th each Of-theSe roles?)

St&%m i my.experi during the PBL activities is that some

N
embers {hgn veccgwa point even if it is not correct they will

/)}

someoneg tries to correct it for them some will not accept

N i .
B se we have a freedom to discuss with group

members not Iﬁei@ﬁe traditional method.
Interviewer: Do“you think PBL approach motivates you to learn and

speak English? Please explain why or why not.

Student: Yes,

Interviewer: What do you think motivate you?

Student: Really, the interactions. The classroom presentation helps me
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to improve my English speaking skills. In addition, it helps me to

improved body control, eye contact voice projection.
8 a) Interviewer: Can you tell me more? z

b) Student: Yes, because when a student cannot express t ‘dging or
what they like in a class but with this it is just among eers you
can say it even if it is not correct someone will corY’mu with that

you learn a lot. It is just within your peers OW teaching you

whether it is
9 a) Interviewer: Can you explain whether PBL Y;u'ts your ability?
b) Student: Yes, because it was not diffic e. hWre related
to my life and these are my friends. discuss ¢ Y‘
10 a) Interviewer: Do you make any ress in thei pe&kmg skills

following the PBL approach, in
b) Student: Yes, I really progrew
11 a) Interviewer: How, can you%

5 | learned

RN
hat a{ed?

W to@n better sentence
structures using the %priate c\eeﬁ $n g@ses from my friends.
This was possibl‘e% offthe tQo uch @tlce that we have been

i e iod. &&/comprehensmn skills and
understandin the lspo Eng@\ language have increased
remark s bec ;gn dr ﬂ@uentlnteractlon within ourselves
i L co r
12 a) | P% r’lch teachin ﬁroach do you prefer, the traditional

N\ a proa BL?(E’}ase elaborate your answer.
% refer BY C—)

¢ @,
erw; p}n o@ommend PBL approach to teach the speaking

classroo in Etg—P af'Elmergib University, why or why not?
b) Student: Yes, Iﬂ&éh this method can be used in all the courses in our

N)

b) Student: Hmm... for exa

subjected to cou
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Transcript 6 Interview Responses

Student 4
1 a) Interviewer: Good morning! \Y.
b) Student: Good morning! cq

2 a) Interviewer: | have some few questions to ask you re the PBL

activities. ‘("

b) Student: Ok

3 a) Interviewer: Do you know PBL approach? T
b) Student: No '
4 a) Interviewer: Have you participated in a before?

L ]
b) Student: No ' L}Y'
5 a) Interviewer: Can you tell me your iences of the activities?

b) Student: First, I know of someTvin Ie@ ich thg?call ah,

it'is en V4.;ging when
ts to get together and do
any=way of doing so or

you as a researcher of

teamwork. Our lecturers use, to tell u

something, when a task_is Nus

it collectively. But actuallyjahey didn

the better way of doi%But Wit;\cmi

this PBL. I learn S the'Spem d o@ized way that encourage

teamwork in WM arious S W t down within themselves

and solve sorwblemu N
: : | ;
6 a) Interwex% you explai rr in the PBL process?
Fopgrd

b) St& e Il SS is@e interesting because each and every
Nhas Io;s
quite related

asein iﬁ&axperiences. The problem given to us is
%ven p S
b

: easily and to reQi/Y'what he have found out. At the end, | have

r{al@‘;, therefore, we are so familiar with the topic
t is,@given us the opportunities to brainstorm more

confident with fh(é?ﬂPBL experience | remained committed to it.

a) Interviewer: Can you explain whether PBL approach suits your ability?

4
0 b) Student:

a) Interviewer: What were some challenges that you faced during the PBL
process?

b) Student: Well, in the group | cannot say there are no challenges, but 1
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10

11

12

13

b)

can say this boldly that there are not much challenges so far is the issue

of interrupting one another in the process of discussing or SW

solution to problems. We didn’t understand

speak English? Please explain why or why not.

Student: Yes Yv
Interviewer: What do you think motivate you?

Student: Yes, it motivated me a lot. As I tell yTer before I don’t

used to speak anyhow but now whenever

Interviewer: Do you think PBL approach motivates yoE ® and

Ie' | just speak to
them in English. It really motivate me t

Interviewer: Do you make any pregress ‘in MQ\WHIS
following the PBL approach, in w ' =\
Student: Yes 4
Interviewer: In what aspect’7 \ X
Student: As | told you, m% ess js mark% ways become
confused in arranging a entence bygthinking_about the rules and
structure. After goi ough

? g@*have improved my
\

grammar ability in s

Interviewer: DQ&

why not? Y. (L
Student: e reasan is e}r§/ le. Here in our societies, amm,
4

Iearnl ok| pIe ed’'to say. That all our learnings are
ks I %
&

ink i n ffect earning approach, why or

O'

P at@rglb University, why or why not?

\ n
14 a (@/lew r: Ca oJ r% mend PBL approach to teach the speaking
Py togh
e

Ky
R
N

Student:

because here, o:.&'ﬂessons and every things are only found in books.

S ‘rcanYécommend it to all departments in the university.

And we have this poor attitude towards reading. So you see, this PBL
as an approach of teaching or learning will help people to know that for
you to have ideas, you need to read. So this PBL encourage us to go out
and read further before we come back to a particular problem and
supply, I mean, and provide or propose better solutions to it so first of
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Transcript 7

2

all PBL is liked by me because it encourages reading it makes people

very curious, because in the process someone will say somethin i
may be the first time someone heard it. And because of that a

N ike
to go deep into that and read, and before he comes %ntinue

discussing.

2 9
&

Interviewer: \\? ome@étions to ask you regarding the PBL

Qﬁdent: k
3 :%Intervé . yo@w PBL approach?

b) Student: No \C:}’

a) Interviewer: Have you participated in a PBL before?

b) Student: No

a) Interviewer: Tell me about your experiences of the PBL approach.

b) Student: My general experience in this exercise arr, it was okay.

Because there are a lot of things | lack it initially, but as of now I
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6 a)
b)
7 a)
b)
8 a)
b)
9 a)
b)

S

experiences many things which lead me to at least correct some
pronunciation or through my colleague, the way they pronou

fact, in general the programme is ok. Is ok especiall fo the

programme of language acquisition. :

Interviewer: Can you explain your roles in the PBL pn?ﬁ
Student: | serve as a leader, the chairman of the gw earned how to

at least go by the rule and regulation. | Iearn?.mere are leader in
S

whatever the situation. Whenever a task is on'eone or when a

task is given to a group of people, th t assigh_a p n, single
person to be their leader and you as der you have t je\f{ve
Interviewer: What were some chal that you ac ngs{ PBL
process? V("
Student: We did not have problem ecau ope er give task
after the group dlscussmn learning issties é:‘ared to every

more@)wledge related to
) A

that task topic that |s%to ver A

Interviewer: Do you L appr: ac ates you to learn and
speak Enghsh” explai

Student: Yes, l

Interwe% doy thi n{ou@e the students?

& a due@ many things. During the group
int@ he ‘oup cussi e had feedback from your colleagues
r

pe fe@back improves our speaking and learning

one of us in the group an 0 and sear

g'rob cause we are all friends. It is easy for us to
cusi,a d fi d oI@hs to the problems, no too much argument or

quarrel. V;"

Interviewer: Ds(\’?ou make any progress in your speaking skills

following the PBL approach, in what ways?

Student: Really it affect my speaking, because the way | think may not

be the same the way they think, the knowledge | acquired may not be

also the same with others especially we are different here. The course

has improved my pronunciations skills through group practice with my
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11

12

13

14

b)

b)

group members. | also have the opportunity for self-practice of words |
found difficult to pronounce

Interviewer: Which teaching approach do you prefer, the % nal
teaching approach or PBL? Please elaborate your answer. (ﬁ
Student: PBL, Really it change, because this experienc e to read
many books, to consult many books and it en e to use
dictionary, because I normally come in contact ww words I don’t

know their meaning then now in fact | improve gh learning
BL jon the students’

Interviewer: In your view, what are the ben 0

learning skills? \p

Student: The reason why | said this ispthat you se€, somet md‘k&{'you
to"used yourgi ti!tiu‘g' very
important and likewise there i ide" by thé t r is.Jeading you
where you have a mistake o Ww ut yc%lfﬁugh that is

&

will be opportune to think of yo

eve

why I like it that way.

Interviewer: Do you th@an effecti
why not? Cf) >\y
Student: Yes ‘% () “
Interviewer: CN recommend PBL @toach to teach the speaking
classroom in the Univessity, why.or why not?
Student%m I kish or'wi@'all other teachers right from
grassroots the pri ¢ con {\Z‘échools teachers should adopt this
mm&;\?f te c|1ing. nd I@k student of English will improve
%Mh sing t :r}se El()@sonmg.

Q- S
% b 4 v)‘, Iméh/iew Responses

C_}T Student 6
Interviewer: Good afternoon
Student: Good afternoon
Interviewer: Do you know PBL approach?
Student: No

Interviewer: Have you participated in a PBL before?
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b) Student: No
a) Interviewer: Can you explain your roles in the PBL process? Y_

b) Student: I was a member and group leader. \
a) Interviewer: What were some challenges that you faced d r‘@)e PBL
process? *
Student: We did not have challenges in the process. The onl I can

remember is... we spent long time before we finish. At the,beginnhing also, |

feel shy to speak but after sometimes, | become used to'Y.
icu for'me to generate

Sometimes during the discussion, it was
relevant ideas related to the topic. ‘\4
a) Interviewer: Do you think PBL appr@ach motivates you to feal\?and
speak English? Please explain why&ﬁvot. ' .{')
b) Studer.1t: Yes | T \4' \Y
a) Interviewer: What do you th% vate Qi X
a

b) Student: In PBL we are fr% warg< want not like
the normal class whereN s always

trol. @ motivates me to
speak English in th cess.ﬁ;a p @ations helped me to
overcome my anxie foréy | parti (Pate@his study | always fell
worried to speﬂ nt ON)ple.&u now can talk very well. It
really helpedY- ’ N

?

a) Intervie% at all v}}' 0’

b) Studewl I "0 peak l@ﬁsh because it is a global language
no I %

&

,mal(e}any progress in your speaking skills

a{pr@%?, in what ways?
Q&;lﬂden' P a@ne practice a lot by myself and with my

colleagu aflér %W exercise and this has help us in our fluency
A during communﬁéﬁon in class and outside. HPBL encouraged me in

\ reading every material giving to us a lot and other relevant English
0 reading materials

a) Interviewer: Can you explain whether PBL approach suits your ability?
b) Student: Yes, the programme is ok the programme. Student: Yes, I
experience many things which lead me to at least correct some
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pronunciation or through my colleague, the way they pronounced. In

fact, in general the programme is ok. Is ok especially
programme of language acquisition \
[

11 a) Interviewer: Which teaching approach do you prefer, S‘ﬁ ional

teaching approach or PBL? Please elaborate your answer.

b) Student: This one, emm.. PBL. I like it because whe ent cannot
express their feeling or what they like in a class4ut with this it is just
among your peers you can say it even if it is u:t someone will
correct you with that you learn a lot. It is j m(]ur peers on one

ou just.accept’it you are
L 4 \Y-v
P

is teaching you whether it is correct
teaching yourself

12 a) Interviewer: In your view, what ar enefits o n lhe.& dents’

learning skills? ' 4 \Y
b) Student: In my view, students learn ings Q&L not only

speaking. We learned like nsi : h@l to search for

materials, how to thinkN e proble

13 a) Interviewer: Do you(think it i

it is an &/e ﬁ@i‘ng approach, why or
why not? ‘% () 4 ‘-}
b) Student: Yes, a& you%r}d ma ciings in PBL
14 a) Interviewer: u regom PB@proach to teach the speaking
classroo%g‘:t) Eliﬁ‘}ivg&y, why or why not?
, stud

o)
"} 'B £ O
Transcri p A I @wiew Responses
: "~ Student 7
1

N
\ Interviewer: GOQ(@morning!

N

Student: Good morning

Student: No

a)

b)

a) Interviewer: Do you know PBL approach?

b)

a) Interviewer: Have you participated in a PBL before?

b) Student: No. I don’t know anything about HPBL. I did not participate in
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anything like that because it is not practice in this school.
4 a) Interviewer: Tell me your experiences of the PBL process

Student: Well some of my experiences are, | had the chance of beco eader and

also get new ideas from my group members I learned a lot of thin &ﬂ) hem.
Anything I don’t ever know, | will learn it from them. -K
I really don’t like my group because some students talk a lot w’t allow other to

speak. The think their talk is the best. \,
5 a) Interviewer: Can you explain your roles in Bz progess?
b) Student: The lecturers explain everythi S befoﬁ%eqrt. They explain
their roles and our roles. This helped us t0 understa tﬁt\fQ‘do in the

e HPBL o!ch\c')
L app'r its @Fability?

6 a) Interviewer: Can you explain w
b) Student: Yes. | like this HPBL better than \J(-her ap ach because | learn
:Bea

my thinks in this approacaj no
anybody and contribute. earn to re

process because we had no experi

nfi . | can interact with

the problems \ ,<\
7 a) Interviewer: What some ch Ilqges@ you faced during the PBL

process? \ AQ/
b) Student: We uld say th IIer@\l faced is thinking critically because

this is n%rm:of Llly tiﬁg@h intention of thinking critically. It will

be difficult

so&%’w

o think cri 1 k)
: ¢ (qo :
8 a iewer: Do ou' think “PBL approach motivates you to learn and speak

glish? Ple plainiwhy or why not.

:%Student: es "Be@'e' I participated in this HPBL, I don’t like talking with

many people a@d me. | was afraid they will laugh at me. | was very shy

and embarrassed.

b) Student: Many things. The writing topic motivates me much to write more

0& a) Interviewer: What do you think motivate you?

and more Because some student can even make you understand more than a

teacher can. Because of the friendliness of your colleagues. You will feel free
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10

11

12

13

to ask them what you want to know but your teacher can to some extent be
strict with you and there might be some things you would wa sk them
but because of their strictness you will find it difficult asking'&{ because it
might earn you some insults or embarrassment so you w L&gher just keep
it to yourself. But if you are with your colleagues, yo them and some

them are of the same age with you, you can shar with them. The

problems | face at the beginning | was afraid to t interactions

a) Interviewer: Do you make any progress in yo Ing skills following the

PBL approach, in what ways? '

b) Student: Yes. The HPBL course had t me how.to f better sentence
structures using the appropriate clauses and rMQ V\Vqs possible
because of the too much practice @nave been je‘:tetdﬁfb, during the
course period s \j("

a) Interviewer: Tell me what have m \ X
b) Student: My comprehensi%& an md andi ~§the spoken English
language have increaN arkably.

i;aq e PBL course

IS @cause of our frequent
interaction within ou s and ohﬁ\)&%
a) Interviewer: Which ingd@pproach do )@refer, the traditional teaching

o

approach or P

b) Student: PB i i ved pronunciations skills through group

of words | f w[\ 0 prc{@ﬁce.
a) In& 3 i are the benefits of PBL on the students’
ing'si )

mln skills”
; ¢ ('?/ o
bi udent: I think BL @ ery good approach because it will give you the

ancs,t relate with erent people and ever know what is in their mind,

:%their ideas, yo'ﬂ can'§hare with them sometimes, even if you should be taught

d
Nj

by a teacher, if@l not be enough for you but if you are in your group, you
will feel free to share ideas though jokes. It can be beyond what you will learn
from your teacher

a) Interviewer: Can you recommend PBL approach to teach the speaking
classroom in EFP at the University, why or why not?

b) Student: Yes, as | told you, in student can even make you understand more
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Transcript 10

than a teacher can. Because of the friendliness of your colleagues. You will

feel free to ask them what you want to know but your teache to some
gd want to

extent be strict with you and there might be some things y:

because it might earn you some insults or embarrassm ou would rather

ask them but because of their strictness you will find it Sl% asking them

just keep it to yourself. But if you are with your CO|T5, you know them
and some them are of the same age with you, you4an share ideas with them

Interview Respons ‘\d
"X

Student 8 N\
Interviewer: Good afternoon é J ' -{‘)
Student: Good afternoon \“ \,T
Interviewer: Do you know P@;ﬂaﬂ %T
Student: No

Interviewer: Have you rﬁedin\aP eforé
Student: No Cf)
Interviewer: Can%) i
Student: | have

ssion it was difficult for me to

the topic.

¢Mew : In yeur Wi hat are the benefits of PBL on your

the language. g \,T

Interviewer: Ca?g%u explain whether PBL approach suits your ability?

earning skill &
%kuderf BLsincrea nfidence and gives students opportunity to use

Student: Yes, it suits my ability. It is not difficult for me.

Interviewer: Do you think PBL approach motivates the students to learn
and speak English? Please explain why or why not.

Student: Yes, it has really motivated me to speak English. Before, | do
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10

11

12 @

b)

a)

b)

b)

not speak English if not in the classroom. But now | can speak

anywhere. The HPBL modelis quite practical in nature; the pro S

what I’'m so familiar with, it was on real life problenf. ting on a

topics. The topic of the discussion is very good because:i% about
more familiar topic is better than on the one which is tliar.
Interviewer: What do you think motivate the students?

Student: Many things in PBL motivate me, li iendliness of the

environment. Sometimes we argue much in p discussion before

Iso oWwe spent

long time in the discussion. This disgeouraged me real tH‘InQ{nese
are the only challenges % ' .\b’
Interviewer: Do you make a ress in sp@ﬁg skills
following the PBL approach,,in m

. {T
Student: | improve in manﬁ%.’For , | have Improved in my
intonation ability fromM rse, as | li

we agree on the solutions to the prob

members expressed @sy Worgs\dxww mz\were meant to mean a
particular meaning o udefy v Q‘-}
Interviewer: V\NK achin ach ou prefer, the traditional

teaching app r Pli? Pleas eIa@e your answer.

Student% PBL becau :Hece@ it will give you the chance to
relate with differ N!Q an

d know what is in their mind, their

id@can srlare with the@netimes, even if you should be taught
Naac er,‘l i Ij not@ enough for you but if you are in your
, you wil I &ee(t_gj?nare ideas though jokes.
0

I

r: u k it is an effective learning approach, why or
why not? 4 X~
Student: Well hﬂ}s{hould go by my own perception of everything, |
would say PBL approach is an effect way of learning. Because learning
in group is a little bit better than learning alone.
Interviewer: How?
Student: They say two heads are better than one. If you want to put

down your points and you don’t know how to do that, you have
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14

b)

someone with you and that person can assist you generate ideas. When

you generate yours alone, you may get stuck in an idea, so you k
a member to help you by explaining more. If that person ex %

can put it down in your own words. So | think this PBL is an
effective way of learning &

Interviewer: Can you recommend PBL approach to Tﬁe speaking
classroom in EFP at the University, why or why nQY

Student: Yes, | will really recommend this me University so
that all the students can benefit from the ne thed.

O
Y
Transcript 11 Interview Res ' _{'3
Stud t
uden \Y

(ep]

&
R
N3

b)

b)

Student: Good morning % Q\ <<
Interviewer: Do you kno ap roach? O
Student: No ,<\
Interviewer: Have yo ticipated i qPB re?

Student: No \ A%

Interviewer: u ex!lain

Student% the rales p:lalyeare: | acted as a secretary to the
group ce, n| das a(c%dirman to the group
lﬂ{

plaln@lher PBL approach suits your ability?
nt: Y, s, b
stan

rol the PBL process?

jit |L)®estlng and not problematic, very easy to

@,

% erwﬁ h w ome challenges that you faced during the PBL

process? ‘Z'
Student: Yes, s‘e&% members want to dominate and control the group

discussion, some group members even when they contributed a wrong
idea they insist.

Interviewer: In your view, what are the benefits of PBL on the students’
learning skills?

Student: It increases their confidence, teamwork skills
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a)

Interviewer: Do you think PBL approach motivates you to learn and

speak English? Please explain why or why not.
Student: Yes, | want to speak English but | always feel shy. \z

10

a)

b)

My group members help me in many ways. For exam Igﬁarn to

pronounce words correctly. And if | am shy to speak everyone
speaking and that motivate me to speak also Yv
Interviewer: What do you think motivate you? \,
Student: Our tutors always tell us that there % ing like right or
wrong in PBL, everything is important. Tha m'ree

pe

Interviewer: Do you make any pr in yoan skills

following the PBL approach, in what S? ¢

- a3

increased sogpiuch during the

I Kx&;’ sesse{i?;litially. I
ire-clas

feel free to speak among my % nd the s{j&aut any fear
e sed,to tcommunication

of making mistakes. In t?‘%
and interaction moreN hich als
A
\T &
tconfi ezq to @ English at all thinking

own oﬁ%e but now | developed

confidence. s Q

Before this approach sn’

that some pecﬂ& ay lo

confidence speak lish ywhere with the HPBL

modelst%zjllowfd to xdresst&:eir feelings. | have improved in

my carrect use of bs@ rywﬁeﬁﬁpeaking English when compared to

my,%hus @en @‘Iy memorised a small number of
u . I W@ble to achieve this through interaction

lary co
‘ R
ring the perio of"thtcjo rse, group work because | learned a lot of

Student: Yes, my confidence lev

period of this programme, a quali

%Vv v?p ularies’fro y group members and constant practice of the
%modules ven.’

s

Interviewer: V\rl@l\/teaching approach do you prefer, the traditional
teaching approach or PBL? Please elaborate your answer.

Student: PBL

Interviewer: Do you think it is an effective learning approach, why or
why not?

Student: Yes
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14 a)

b)

Transcript 12

1 a)
b)
2 a)
b)
3 a)
b)
4 a)
b)
5 a)
b)
6 a)

b)

|
\ b)
=
S
9 a)

Interviewer: Can you recommend PBL approach to teach the s i
classroom in EFP at the University, why or why not?

Student: Yes ! C}
Interview Responses ?

Student 10

Interviewer: Good morning ?
Student: Good morning !'\d
oy

Interviewer: Do you know PBL approaeh? A
| S
Student: No
s N
Interviewer: Have you partlc% aP e? EY‘

Student: No % <<
Interviewer: Can you pI}/o YG.Q' ng process?

Student: | was a gro

bey for many times)
xplain er PBL, approach suits your ability?

N S
Student: g¥es, Itsuits myjabili i 0
Interviewer: What I’E e c‘ﬁtﬁ}nges that you faced during the PBL

LS

Interviewer: Ca

pr

AN
@M: e did jdve@n%} challenge in the process
%@ i S
rvie
N
speak English Pl@explain why or why not.

r: ou think PBL approach motivates you to learn and

Student: Yes, it motivate me to learn and speak English
Interviewer: What do you think motivate you?
Student: The freedom and the interactions in the PBL process.

Interviewer: Do you make any progress in your speaking skills

232



following the PBL approach, in what ways?

b) Student: Yes, | have improved in my correct use of vocabularwvm
speaking English when compared to my previous state only
memorised a small number of vocabulary coIIectlon‘&s able to
achieve this through interaction during the perlod of course, group
work because | learned a lot of new voca Iar| rom my group
members and constant practice of the modu

ef radltlonal

Z\z

10 a) Interviewer: Which teaching approach

teaching approach or PBL? Please ela your answ ' _{-)

A?

b) Student: PBL N
11 a) Interviewer: In your wew,ﬂh@ re N‘e efits @EEL on your
learning skills? é
b) Student: Ithlnkther an be P I./\ﬁtudents.

S
12 a) Interviewer: Ca n%i me me eb ts?
\m &
b) Student: Lik u'u 1onjin E@ how to work in groups |

o ol

-~
really appremate | learn d from our class presentation exercise in
¥ J

the PBL approach, We were subjected to constant presentation which
AN ' ) <

has developed my confidence to speak the English language effectively

| \Y
a! %Aew : Do thhIQ?P[ is an effective learning approach, why or
hy nm”v) 'é\

<</
Ab) Student: Yes! @}; my weakness was grammar. | always become
‘%\ confused in arranging a good sentence by thinking about the rules and
Q structure. However, the PBL course have improved my grammar ability
in speaking
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14 a) Interviewer: Can you recommend PBL approach to teach the speaking

classroom in EFP at Elmergib University, why or why not? Y-

b) Student: Yes ('}
Transcript 13 Interview Responses Q

Student 11
1 a) Interviewer: Salm alikum and good mornin Y.
b) Student: Wa alikum salm. Good mornin
2 c) Interviewer: | want to ask you about the P ctiv |e.s\.d‘
d) Student; Ok [ _\Q}Y'
3 e) Interviewer: Do you know anything t PBITa roagh? e
NV

f) Student: No Y' X~
4 g) Interviewer: Have you parti w na I‘-"%L before? é
h) Student: No \5 é
5 i) Interviewer: Can you gxplain¥yo es* PBL process?

j) Student: I am just

c
('D

6 K) Interviewer: W rn as fbupk@em er?
[) Student: We u Rsha . So I am given a task I will go
and findgeut onthe taskat zis then I will bring the feedback
of what Eet’o the gro uJ‘I turers used only traditional method

here

on tf(n any app . Our lecturers always dominate the

ot us work in group
7 a) ,l'e s&?ﬁallenges that you faced during the PBL
ess?
) tudent: chall S I face is not really in the class when we were

discussing the t@ys outside the class, like during the self-directed
\ learning | found it difficult to locate relevant materials.
‘% a) Interviewer: In your view, what are the benefits of PBL on your
Q learning skills?
b) Student: Emm.. really I learned how to search for material on my own

9 a) Interviewer: Do you think PBL approach motivates you to learn and
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speak English? Please explain why or why not.

b) Student: Yes, It motivates me to speak English What fascin e
most was our relationship with the tutor in the class. He waSU\s ike
our friend. During the HPBL modelthere was no direct o%\d, but
rather an advice on how to go about solving a problem: iscussion

ted by the

tutor when we were deliberating on how to come4up with the solutions.

Instead of lectures the tutors asked questions ILY“ﬁnat do you think”,

session was quite engaging because we were highly

2% <

“how”, “why”. Therefore, this approach ha me ro be successful

in speaking the English language fluent \d
10 a) ™, o

Interviewer: What do you think motivate you?*

oblem really i\latelq% help
SUCCESSH I Ii@?uation. I
L\?he Englich language
PBL.approach learning
to speak the English lang easiest ong/,can ac®/e in life.

11 a) Interviewer: Do yo%ke any\f'ogwss @our speaking skills

following the PB‘L% ch, in what ways? c.}
b) Student: Yes, Ig make rgss in y ways. For example, my
S of’:he oken English language have increased.

comprehensiY)ﬂ
This is of our ifreq nt'ir@ction within ourselves and our
uring“the

b) Student: Working in group to solv

me. The teamwork prepares stu

am now more assured that | “ean

passionately anywhere | f self.

'3 o
Bvl& rse. I@gﬁén to others attentively in order to

he ¢ has enhanced my intonations skill. |
,and @erstand different rhythm, sounds and |

in"m)(éaversation with others
12 %ﬁervi? B:} @hing approach do you prefer, the traditional
%teaching prd‘gch OFPBL? Please elaborate your answer.
Ab) Student: PBL bef@lse before | was shy to speak English in the class but

\ gradually they improved and became confident to speak the language.
0 a) Interviewer: Do you think it is an effective learning approach, why or

tutors,d

why not?
b) Student: Yes, because it will improve students’ speaking, it gives them

confidence to speak English anywhere even in public.
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14 a) Interviewer: Can you recommend PBL approach to teach the speaking
classroom in EFP at the University, why or why not?

b) Student: Yes, Because the method will improve their spea ills

and make them learn easily. ! %
Transcript 14 Interview Responses \,z

Student 12
1 a) Interviewer: Salm alikum and good mornin z '

b) Student: Wa alikum salm. Good morning .\d'
9
2 a) Interviewer: | want to ask you abo@ actly ' _\q
b) Student: Ok \Y

X
3 a) Interviewer: Do you know PW oachﬁ é

b) Student: No é

4 a) Interviewer: Have y icip ate L e@e’?
S
b) Student: No Q-
&

5 a) Interviewer: @ exT role ﬁhe PBL process?
b) Student% m

6 a) Inter er: Teli

y rol

any {PJ&Q like express myself, how to talk to

elf'feﬂl‘?s about something. My group members are

%I;allyg ey Y@ed me a lot because we are all friends. We

A discuss freely a@ﬁd solutions to the problems

%\ a) Interviewer: What were some challenges that you faced during the PBL
0 process?

b) Student: I did not have any challenge only that the activities too much
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10

b)

b)

b)

a)

and time little

Interviewer: Do you think PBL approach motivates you to Iew
speak English? Please explain why or why not. (}
Student: Yes, it motivate me to learn and speak English™like the oral
presentation because it gives me confidence. Now | amyfiot only talking

to my group members but I am talking to the w class with the

teachers '
Interviewer: What do you think motivate you? .\d

X
Student: For example, the problems a ated tq their, viery@'lives
m% arne@ﬁb\lso we

onlg\the acher.é‘re teacher will

give students a problentait Is the students iII@&e the problem by
doing so they will ne@Srget it. \Y ,<\

& N
Interviewer: D ake 'any rqgres(ét"ﬁ your speaking skKills
following th mWT “in hatwa@

Student% L helped m :'(l)'irn@ove my pronunciations skills by
4

liste w my i; \m be@ the teachers in the process. | also

h&éhopp i

so easy for them to discuss

2

participate in the class activiti

pra&é‘e’ pronouncing words | found difficult to

¢ J "IZI
unce. As eﬁlt,@ PBL | frequently practice my lessons and

< b. S
% erciﬁM This<had helped me greatly in improving my fluency.

The structure of-the course made me practice more at individual
i

capacity and within the group.

Interviewer: Which teaching approach do you prefer, the traditional

teaching approach or PBL? Please elaborate your answer.
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b)

12 a)

b)

c)

d)

13 a)

b)

14 a)

Student: | like PBL because students are allowed to have their classes
in a group and work together to solve a problem in a conveniTvd
suitable way. To me in the PBL approach students are r(o%\gage

more than in any traditional learning approach *

Interviewer: In your view, what are the benefits of PB[3¢n the students’

learning skills? \,
Student: Hmm... many benefits z '

Interviewer: Like... ‘\d
™

Student: Confident to speak English | _\t,}

Interviewer: Do you think it is v& tive le@rni ppro&gf why or

\9
why not? V 0\ é
Student: | think implema )1e PBL h th@dents to improve

their learning gener@ﬁecause re eg‘giér to learn something
N
new. Here we d iti

e opportunities to @ collaboratively before.

&

So, with this approach \T py @e can work in group to help
one ano [ 0’

4 ¢ &
Inter\w: Carl \'sc mmﬁ}BL approach to teach the speaking

merg{?}%niversity, why or why not?

dnJ%BL students also participate in the class

b g@nt: es
. N _
tivitiés_notfonly t acher, so that the learning is student-centered,

A not teacher-cen@’. The teacher will give students a problem. It is the

students that will solve the problem by doing so they will never forget

it. It is very interesting.
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Transcript 15 Interview Responses

Student 13 Y.
13. Interviewer: Good morning! \
14. Student: Good morning! s )

a)

a)

Interviewer: 1 want to ask you some questions co ing the PBL
activities \,
Student: Ok ?
Interviewer: Do you know PBL approa i'\d
Student: No : \Y'
1S
Interviewer: Have you participated I BL bsfo ? X
NV

Student: No! 2 \ X

Interviewer: Can you e@me in the!PBL ptocess?
Student: | am one of the student a student, | participated in a group
that is group three. scussed so many th@gs in the group like the

“« Q-
topic we were M nd how the.gi%blem. Our lecturers helped
N
us in thqqg process. They Fn@ged us to speak and whenever
o

we have no-idea t rag.tgﬁ/to think of another idea. like the

or@etati&u@e it @ me confidence
@ewj: Wh ‘olle s&a%/ challenges that you faced during the PBL

s

@,

ess?

ey

c N
<$} 71ty
.\. Student: The cha@'ge | face initially 1 was afraid to talk in the

d
N

interactions. We ‘don’t interact and speak with one another in the
learning process. It is only when a lecturer asks a question then we
speak, or when we want to ask a question. I am not familiar with any

collaborative learning.
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7 c) Interviewer: Can you explain whether PBL approach suits your ability?

d) Student: Yes, it suits my ability. Yv

8 a) Interviewer: Do you think PBL approach motivates you e%\ and

speak English? Please explain why or why not. *
Student: Yes, it motivates me to speak English.

The class presentation motivated me to speak English very well. | want to

be an English newscaster who will always be speak'lnmit ople. So, |

enjoyed the class presentation.
9 a) Interviewer: What do you think motivat '
b) Student: The topics given in the P lass has hel t pfepi?for

B pm
| - | &
any coming challenge in my life,"fShave nov:/‘d velgped tl%% abit of

N

memorizing additional vocabularg on M S an n now use

different varieties of Engli@hﬁ dai 10 sati %th my fellow
students and even ford%m SO\Q thi Qs linked with the

experience | hav |tDthe %p oa@ore especially given
;& [ “
students to speagg hat the ostA‘Q
. N : .
10 a) Interviewer: WOU ake “an 5 ss in your speaking skills
gthe)

followin BL finfhat ways?
b) Stn& S, tspe ing sl@eally improved. | learned that when a

N
[Ik}ng l?bly i posed to interfere, even if it is argument

er IS

itsshould be done ne{é;dr the other. Before | used to argue too much

’
:%because t me{ w.a\l,’i?people to agree with what I am saying but through
the PBL activit@c;gll this has changed

§ a) Interviewer: Which teaching approach do you prefer, the traditional

teaching approach or PBL? Please elaborate your answer.

b) Student: PBL because it has changed speaking. before some people
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12

13

14

b)

b)

used to say that my speaking is not good while some said it is ok. But

through this PBL activity, my speaking has improved and | ha\Vme

feelings on speaking than I used to. C}
Interviewer: In your view, what are the benefits of PBL‘% students’
learning skills? Y'

Student: Many benefits, like communication, problemesolving skills
Interviewer: Do you think it is an effectiv %g-a;'proach, why or

why not? .\d
L 4

Student: Yes, it is effective because years of lectufe _{@S not

rovedn eaki
Sacil
to tgéh he speaking

or \@%ot?

improve but now only one seme

Interviewer: Can you reco nd

classroom in EFP at El (lwwiversity,
Student: Yes, becaus%ents %r%/e igéreed to talk in English
N,
like other stude%ny ﬂart e %\/@ And this PBL gives
students opp htoi Ve their s ing in English.
N
P 4 P o &
N8 @)
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Transcript 16 Interview Responses

Student 14 Y.
1 a) Interviewer: Good morning! \
b) Student: Good morning! s )

2 a) Interviewer: | have some questions for you con the PBL

activities. V
b) Student: Ok 2

3 a) Interviewer: Do you know PBL approa !\d
b) Student: No : \Y'
| S
4 a) Interviewer: Have you participated I BL bsfo ? X
\,
b) Student: No 2 \ EY'
5 a) Interviewer: Can you e@me in th Bl_égcess?
up m

b) Student: I am just a group b T A
% A
c) Interviewer: What quqned the >

5
&
d) Interviewer: | learne to expr self to talk to people to know
\

their feelings allout som hln 'Q

6 a) Interv% hat \)\K e c‘ﬁtﬁ)ﬁnges that you faced during the PBL
pm&i >
N

b) @M I an allenge. | enjoyed everything.
Q (J
% tervpg #Can yo,;;%~ plaln whether PBL approach suits your ability?

Ad) Student: Yes, |té\rr}§ my ability

8 \ a) Interviewer: Do you think PBL approach motivates you to learn and

0 speak English? Please explain why or why not.

b) Student: Yes, It was motivating to learn and speak English in this
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method.
9 a) Interviewer: What do you think motivate you? T
b) Student: What motivates me most was our relationship wm@\b&or in
the class. He was just like our friend during the PBL ach there
was no direct command, but rather questioning onWo go about
solving the problem. The discussion session wasy¥ quite engaging
because we were highly motivated by QYOT 'vhen we were
deliberating on how to come up with t arning | ypothe3|s
formulation, information collection, framing objectiv eti @d of
lectures the tutors asked questi h@r “how”,

“why”. This approach has ed t&ioe cessfu@bspeakmg the

English language quen

10 a) Interviewer: y ke anyﬁ %S '\your speaking skills

\
following the Pﬂ%ach,ﬂl wh vuays(?gi?
b) Student: Yes‘! h pror inimy speaking.
C) Interv1e% l

"44/

d) Student; | grea‘l ve % fluency as a result, of PBL I
fw pr 'Iesstlﬁfdnd exercises more. The structure of the

%e he ed mdand n@e me practice more at individual capacity and
>

43.:*“ &

11 Aa) Interviewer: Wl‘n@?’teachlng approach do you prefer, the traditional
E\ teaching approach or PBL? Please elaborate your answer.
0 b) Student: PBL What | love more about HPBL modelis that in the

approach we are allowed to have their classes in a group and work
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12

13

14

b)

b)

together to solve a problem in a convenient and suitable way. To me in

the HPBL modelstudents are more engage more than in any trav'lul

learning approach. \
learning skills? ? '

Student: Some of the benefits of PBL to my_learning skills include
speaking, listening and reading skills

Interviewer: Do you think it is an effective,learning rgach, why or
L 4

why not? é ' _\C}‘T
Student: Yes, \-’ \’Y"

Interviewer: Can you reco nd ,PBL anr to t he speaking

classroom in EFP at th Iversity, why y n@‘

Student: Yes, becalﬁj improze\_\my p k@g and listening. For
example, | Iear%' )

T

S
isten ‘whe & person- is talking even if it is

—t

argument it should“be (j] neafter %ther. Before | used to argue
omelw

too mu ;Ze
e 0y
but t h the li ivities gﬁns has changed.
5 N

t ﬁeo@to agree with what | am saying
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Transcript 17 Interview Responses

k’ffereyt ari

25
R
N

Student 15 Y_
a) Interviewer: Good afternoon! \
b) Student: Good afternoon! :(ﬁ

a) Interviewer: 1 have some questions for you concerningwthe PBL

activities. ‘r"

b) Student: Ok

a) Interviewer: Do you know PBL approach? Y-
b) Student: No '

a) Interviewer: Have you participated in a before?

L ]
b) Student: No L}V("
a) Interviewer: Can you explain your in the PBL p essg =

b) Student: My roles are group me d so@ groupﬁgder.

a) Interviewer: Ok, tell me youmexperienc E\T

b) Student: My experience acﬁ throughou eprot‘@ss.
a) Interviewer: What were so hallenges.t yog\@d during the PBL

process? Cf) T A
e >, .
b) Student: Not mq%leng&, ini SOQ(EJgroup members tried to
S

dominate the gr cussion. y do&%ant other people to speak,
l N
€. .é

you t'h k P }lap ach motivates you to learn and

they speak al

a) Intervie

speakeEnglish? PI ain I(ijrwhy not.
b) St&g es!@BL :{%has to help me to prepare for any

M challeng mlmy_gb‘e, I have now developed the habit of
mea

orizing Iitional Yocabularies on daily basis and I can now use

. Ny : . :

ies of.@lgllsh in my daily conversations with my fellow

$ .
students and even.@agners.

a) Interviewer: Wmo you think motivate you?

b) Student: What motivates me more was the support given by the tutors. |
believed that the PBL tutor has greatly helped me by motivating me to
pursue my inner feelings. Therefore, | appreciate the beauty of English
language now and | considered it much simpler to learn than most of
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other languages. The way our tutor behaves in the classroom motivates
me to love the English language. Therefore, | can say the PBL is
attractive and new for me and is entirely different from ot ish

r tutor

classes | had before. I believed that the HPBL tutor has %helped
me by motivating me to pursue my inner feelings. Thekg‘ou

behaves in the classroom motivates me to speak the language.

The tutors supervise and help the students to speak more fluently and

clearly. I can say my love and confidence in usi lish have greatly

developed overwhelmingly

10 a) Interviewer: Do you make any pr in o%ng skills
following the PBL approach, in what ways? "
wing pp inw ,t \VC
b) Student: Yes, my pronunciation ave impreved ‘through the
process. | observed how my gro er% che@-r'onounce

®
=
®
%

some words then learn. | alsp ha ity f(Qggf.-practice of
words | found difficult to ;@é
11 a) Interviewer: Which teeN ppro
teaching approach or%? PIea@&? t OuF answer.
b) Student: I like P‘E% sedl lear qtter \the traditional lecture-
\\%

12 a) Interviewer: T Vie\', what are the*beénefits of PBL on the students’
2 !

Iearnin% 0‘
b) Studept: M b {s cause; as you can see, everyone is happy
. inter nd speak freely.
13 a) Me er: P pink (t): an effective learning approach, why or
%not? 4 (57
%%Uden} is gffecCtivetbecause we can all see its positive effects on our

learning. mafae 'n{,‘e'zmore confident to speak English now.
14 Aa) Interviewer: Car{"ybu recommend PBL approach to teach the speaking

QD
(@]
-
o

method.

to speak more fluently and clearly. The friendly environment makes

\ classroom in EFP at the University, why or why not?
0 b) Student: Yes, because in PBL he tutors supervise and help the students
one speak English at ease, therefore, my love and confidence in using

English have greatly developed greatly.
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Appendix 8

Page 1

Transcript Glimpse of Students Interactions During the HPBL Lessons\Yv
Obesity (0
Group 2 A

Mansoor: We want discuss about how obesity can be tackle in your

society, to me If we want deals with the issues of obesity we nee@yto

know the causes of obesity after we have identify the causes t

can propose how to manage it. As far as | know, obesity is t

much calories intake and lack of exercise. Therefore, 4

ant to ‘\d
control obesity naturally we need to monitor the waygour children take " \Y'
sweets and anything that has high sugar concentr@ as ' .{')
chocolates, sweets fried foods. Secondly, we s co w]y
children to do lots of exercise on regular ba§§M

o
—
o

Fatimah: Yes | agree with you what | w.
just said is that children should be encN 0 eat more

vegetables instead of sugar-sweeter@jnks. C ?
exposed about the danger of smoki\m ause smaki als& ects
obesity. AQ/

Page 2 Y- L
Nur: In my opinion g% t, bothlat logal dn ional levels have
poli

to come inand a briK th VN.L ert of their subjects
and promote athl& itie tl1atw help@bhildren to lose weight

. g
and obesity. \ p O

!
Ammar: In ons to what h‘ve aid I think community leader

and familia edtiga rs ell as-private sectors also have to come
{‘e . "

intoi roviding pprgprj&/ﬁ'énvironment that will help in
oV besity and overweig%)

roup 3

\ isuse of internet by Children

Nusaiba:l have to say that internet is now one of the best tool in
modern way of conducting research, the need for internet is becoming
a necessity in our life, therefore, it has many advantages, but it also has
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many disadvantages. Some of the disadvantages | noticed are it takes
away children’s time children spent much of their time in the social
media at the detriment of their studies. This affects their performances \Y~
in schools, which will later translates into society at large. Therefore (ﬁ
what i think should be done to tackle this issue every parent should&
monitor his child in the social media. [ 4
Page 3
Akil: To me another disadvantage of internet is that it exposes children
into sites that promote criminal activities such as gambling lottery,
online casino, alcoholism etc. My suggestion is that government

should block any site that promotes gambling and other criminal \T
activities. I ..\07
Amir:Yes, internet has many disadvantages it is now destroying our \T
community rapidly in my opinion parent should not allow children tofﬁ~
use computer without monitoring. In addition, to all you have
mentioned internet exposes young children to drugs. If a child wants to
use computer let him use family computer in a family living rooms
where he can be monitored.
Muhammad: Misuse of internet by our children could be avoided if
parent could monitor their children’s online activities and government
should provide policies that will help to prevent in appropriate content.
Amir: some of the S|ble€ol 'omﬁch a@?and viable solutions

to them 1nclude y u'see about thl tence?

Page 4 i O

Nusaiba: Th t“1nc de’ ustt e é’ qj% it as includes..

Amir: B sonl;e there n s$

Muha 4

A sald some of the ('O'Ssmle solutions of such acts... then

hout ‘s’

:% t?
0 uhammad: solutions, with ‘s’ is plural. So should be ‘include’
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Misuse of Internet

Group 2
Facilitator: Mansoor, why did you say that students use social media \z

because interesting? (—)
Mansoor: Social media is interesting because of the interesting it draw?\
students’ attention more. Then number two item is that students enng

in social media because they get related with their friends outsidegthere.
For example a student may be in Europe studying while his c Wt
is in Libya they get connected. As the result they start cha mgr

Nur:  What | understand by the point you make ig,that peopl Ie.av\'d‘ \¢
w%e~

Whasapp, Facebook and whatever, they spent a lot of

- o | &
their studies to connect with friends. So one the =\
Page 5 ' 4 \)‘T
social media affects our studies is that it carries Qur atterti Yy give ., o

us opportunity to meet with other friends% 0\

Misuse of internet \

Group 5 (0
Muhammad: Yes, | agree with that ? () "}

Facilitator: What? \ ¥ : AQQ/\—
Muhammad: Interesting 2- J é\
Facilitator: So what do% n by uninter tir‘ng.
Muhammad: | mean,the style, t Stu':j\ yle mode of schooling

is not very intere@ﬁu sit ‘Jown r two<Q rs confined in a hall
that is not vertw Ive W ,is e@ning things. Well, it may
¢

by

be interestin ere i soci m&jia(v_g ch more interesting than the
other on %opl tend to like things that are more interesting than
ose inte g. So social nfedia&'Tects our studies because it is more
t iAg than our studies. If\ﬁ:&/v\, our school will be more interesting

th
in
t

social media may be we would like it more than the social
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Page 6

Pollution

Group 2 \Y.
Ammar: Now, we have a problem and we need to study it, but befo:iﬁ

we go into the problem, we need to all understand it. Is there any th
we need to clarify? Yv
Nur: Em... what is the problem?

it

Fatima: Well, it is about domestic rubbish is dumped everyw
increases day by day. As a result, it pollutes our environ ; auser

diseases and other inconveniences. So is there any ter e need.to

clarify before we move further, or are the terms all clear? " \Y'
Mansoor: As far as | am concerned the terms are @we I .{‘7
Fatima: Do you all agree? 4 J \T
Nur: Well, I think I understand the problem Y. \ %T
Fatima: Maryam, do you understand the @6 0\
Maryam: No, | understand. What do WN

f

Ammar: You know, we are expect%dentify
why people dump rubbish ever andhprovi qome 6antions to

the problems \ A
Maryam: Ok, | understand I N

Ammar: Good! what qn to do fir t...'w@now the problem
now. What is the ne@). \" “C'}‘/

Page 7 & 40%

Ammar: let sa N&tl hink s

I?e do@o have pollution control ,
one of m JoE gsaof populati

afd \%Ponmental degradation is
luck of awa S in thelsidefof the \ple,therefore, if we can restore

our envir nt into goed slﬁpe ifovernment will come up with
S0 gies of telling peoplf{me danger of throwing refuse items

a% e.
: Yes, | agree with you, what | want to add is that we need to

ouraged our people to developed a habit of keeping the
environment clean because we don’t have to blame government

always. The first victim in the case of any epidemic is a common man
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not the government so | think we as individuals we have to keep our

environment clean, houses and neighbourhood have to be clean all the
time. i

of utilizing the refused items into useful material, this I think would

Fatima: Good of you Nur my opinion is that we need to have the ability : (ﬁ\

help to keep our environment clean and pollution free. If can recycle
our post consumed waste, this thing can be done by anybody it Q@
require any skill, it has even double advantages that is free pol?g

environment and also some cash could be gained from it.

Mansoor: That is very good suggestion, in addition t uggesti\d
L ]

Fatima, i think pollution can be control to the
p |
Page 8 AN
barest minimum if we can use clean powess of the di \‘f
sources of energy such gas, oil etc. if our in ies coul ar a@

<
wind energy our environment will be pol@s e. :\po on

generated in our industries are so great.

Nur: Where you said control is sup@ﬁ to be c\bﬂ% b c;q‘g‘e he
verb is after “be” % [ ('}
Maryam: Yes, you are all righ\

Misuse of Internet
Group 4 (?Y. u l 0’
Usman: It catches th{in of t "d S “C'}‘/
Amir: How? &F I
Aish: The stu we cebd ys O
Usman: Th %dent alwa tr{n%mut it

% W. tg;}a that-the students always engage with

Amir: | thi
the Fa So how We&/vr.i{,éi!r here? Do we just write it captures

the f the students? \c'7
We need to paraphrase

a
ir: Yes, we need to get the most suitable word. SO what do we say?

Qh: It affects reading habit of the students
ana: | think it is the same thing with it catches the mind of the

students
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Page 9
Amiru: No, it is not the same. We are trying find out the best word
Hana: Let’s think. I think we can use the word attraction. It attracts \z

Muhammad: | think we can use the word attraction : (f)

Aish: Let’s think of another one before we choose

Usman: We can just write it down then later on we edit it T

Amir: Can we use the word distract? \)

Usman: Just write the point

Hana: Then why not say it distracts students’ attentio Y;le'r
[ .\d‘

Hana: Let talk about the issue in detailed we have o say that intern \Y‘
is now one of the best tool in modern way of co ing research, I .\b’
itAas

books.

need for internet is becoming a necessity in ifel therefor \/Y‘
many advantages, but it also has many disadvantages. e\e of the
disadvantages I noticed are it takes away/(Chi ’s ti en spen

much of their time in the social mediN etriment eir s@es.

This affects their performances in Is, Whl\vﬂmat r& slates

into society at large. Therefore whatyisthink shoul be dohe to tackle

this issue every parent should& r his child_in/ithe social media.

Page 10 T l %\

Aish: You wanted to . talk about is details’. To me

(]
another disadvantage of intern Wxﬁ I e{ children into sites
that promote cri 'gﬁdviti slsuch gam@ lottery, online casino,
alcoholism et WS eg?'sx} that g@rnment should block any
site that pr%;aamb;ﬁggp OtH%E. Et:lj Inal activities.

Usman: both of you have spoken well , Yes, internet has many
disadvantages it is now destroying our community rapidly in my
opinion parent should not allow children to use computer without
monitoring. In addition, to all you have mentioned internet exposes
‘young children to drugs. If a child wants to use computer let him use

family computer in a family living rooms where he was monitored.

Aish: It is supposed to be ‘where he is monitored’.

252



Amir: Misuse of internet by our children could be avoided if parent

could monitor their children’s online activities and government should
provide policies that will help to prevent the circulation of in \z

appropriate content in the internet. : (ﬁ

Page 11

Drugs Y

Group 3 \,
Muhammad: Massages that deceive targeting young children could

avoided if people would be so vigilant and report any suspicious ads in

the society. To the policy of inspection and seizure should be lunch on

any producted found to be suspicious. That is my opinion v ® \T
Nusaiba: What | think as the right way to prevent our children from ’ ..\07
becoming vulnerable to drugs to monitor the way they watch \)Y-
television, because television is an important source of information toy
our children besides internet. If we can watch them closely as they
watch television we would be able to judge for them as to what is
appropriate for them and what is not.

Akil:To me this issue could be avoided if our government could
banned any unfair and deceptive ads that promote drugs. And sized

the lences of any compony that proced drugs and should be.

Nusaiba: What do you mean by lenses?

Muhammad: He means licence

Page 12 | &\ \_\I\ 9 \6

Nusaiba: Ok. But lenses is different fron license. Lenses is like camera

lenses and licence is permission by government
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Sample of Data Coding

Research Question One

How is the HPBL implemented in the Libyan EFL speaking course? ? z

Appendix 9

Data

Codes

/e X
Definhition

| participated in a PBL classroom when |
undertook my Masters overseas and since
then I always want to implement it in
teaching... but I can’t because the
university used traditional method or it
will be something strange to students.
(Int. Trans. 1, L7-9 Appendix 7)

partial prior knowledge,

4)

Prior knowledge and
experiences assist i

¢
N

Jtfincludes tutors knowledge of HPBL gain either
through reading or participation of in a real HPBL
activity before participating in this study

explaining PBL gencepts,
Although | have experience of PBL, this | a better understa ‘of ,—,oN!ed for'workshop | This is the tutors® perceptions of the workshop
workshop is helpful. It helps me to the HPBL pr;)@ | N pﬂ%@ organized prior to the implementation of the PBL
remember all the process. (Int. Trans. 1, i menting HPBL | process
L19-20Appendix 7) awareness of the .? ! %(J

advanta %HP BN / L
In my view, the first class is the most Preparr{%&r yv%%pg’ \b HPBL introduction | This describes the participants’ perception of how the
important because | introduced to with a,new learning \,‘Z' to students, students behaved when HPBL was introduced to
students the teaching and learning ap 9 them

approach. Specifically, I explained their
new role in HPBL class so that they
would be prepared for their learning. |
explained to them the objectives of the

N
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course and the benefits of HPBL. (Int.
Trans. 1, L45-48Appendix 7)

During the learning process, | helped the
students in formulating learning
objectives. | also asked them to use
dictionaries to check the meaning of
some unfamiliar words or terms. (Int.
Trans. 2, L78-80Appendix 7)

Peer collaboration among the students is
the important part of HPBL. Students are
expected to have good background
knowledge so that they can develop a
variety of tentative solutions from
problems provided as critical ways of
solving the problem are highly assessed
in HPBL class, not just the subject
content gained. (Int. Trans. 1, L63-
66Appendix 7)

Lecturers’ roles determine
the success of a HPBL
process

allows identify the
potentials of the stude

z a
student-centereo") 2 Vj s
=~ &

Q

S 537

L, )
L

7
% allows lecturers to

&
nage class.

’

N
&G

&
(—7
-

Lecturers’ and
students’ roles anth, )

N
> |
N
g
N

-

c;

—9

@)

his describes the Lecturers’ perceptions of their
own roles and the students’ roles and the HPBL
process

l§
™
3\./

In my view, implementing the HPBL

PBL develops students’

the overall

This describes the lecturers’ perceptions of the
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N

helped the students to improve because
they were eager to learn something new.
They didn’t have opportunities to work
collaboratively before. The problems are
related to their everyday lives so easy for
them to discuss and become active
learners. (Int. Trans. 2, L82-84Appendix
7)

speaking skills

HPBL develops students’

learning skills,

effectiveness of the
HPBL in the

speaking classroom ? N

s

%a:tiveness of the HPBL modelon the students’
speaking skills

| &

)
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Appendix 10 503
Class Presentation Score Sheet \/
: I
Group Composure Expression Content mmar - Sub Total Total | Average
1st 2nd 1st 2nd 1st 2nd 1st i\d '-f\).‘lst 2nd
Assessor | Assessor | Assessor | Assessor | Assessor | Assessor Asgor 4 ASSEssOf~ | Assessor | Assessor
1 5 3 6 3 8 4 Q" AN _S‘\'/ 24 14 38 19
A o N
2 7 5 7 5 8 8 & | of3 A} 30 21 51 25.5
3 8 7 8 7 8 8 \ @7 éﬁj’ 31 38 59 29.5
/v
4 8 6 8 8 9 7 ;3 @”Rg ' Qc_%rs 34 26 60 30
- £
5 7 6 9 7 7 ‘7\‘ 1] Q\." 4 31 24 55 27.5
S
6 6 5 8 8 8 8. |4 28 23 51 25.5
c’) :'U_ :zVQ
IK\ l N O
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Appendix 11

Oral Presentation’s Assessment Criteria adopted from English Founda?~

Program at Elmergib University for the Academic Year 2015/201

4

Categories

Criteria *

Marks

Very Good

Communicates fluently and accurately and recoWell
when there is some hesitation. A good range of, vocabulary
and structures. Understands almost all of whatyiS said.
Pronunciation and intonation sufficient readily
understood by a sympathetic speaker of t

30

Good

Communicates fairly fluently and accu

of what is said, although may re
Pronunciation and intonation cient to | be“‘readil

Satisfactory

Handles language appropriate ‘With su M matical
accuracy and a reasonable,ran f lary tﬁre
that communication %?eve . sp%* with
considerable hesitationy b akes so ecover.
Understands most of whatyis said cl n ly by a
sympathetic speakér of the KD&QR P o’éﬁciation and

sympathetic

understood by a sympathetic s% f the ldnguage. . b 4§
0

Unsatisfactory

intonation suffi to' be

speaker of the%ﬂ & 24 Qo

Difficulty in ing ¢ unlication™because of limited

range of _ vocabular, struc and/or serious
’/ ro H@e May speak with

inaccuracie language
consider sitation, butimakes_Some attempt to recover.
Has difficulty in undé iAg what is said, even with help.

Proaunciation ation icient to be understood by

f ;:?hguage although some points

=]

12

eriously~impeded because of very limited
lapy “and structures and/or serious
e appropriate . Has difficulty in

iS said. Pronunciation and/or intonation
may besuch as Would not be readily understood without
clarification, g@\’by a sympathetic speaker of the language.

No redeeming features.
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