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ABSTRAK

Common European Framework of Reference atau CEFR Kini diiktiraf secx%uas
sebagai rujukan standard kecekapan bahasa. Tujuan kajian ini adalah meny% alan
guru dalam melaksana penilaian kemahiran menulis sejajar CEFR dalamkelas English
as Second Language (ESL). Persoalan kajian ini adalah: i) Bagaiman andangan
guru terhadap pelaksanaan penilaian sejajar CEFR untuk kemahir enulis dalam
bilik darjah ESL? ii) Bagaimanakah guru melaksanakan penilaian S(%EFR untuk
kemahiran menulis dalam bilik darjah ESL? iii) Apakah isu-isu yang dihadapi oleh guru
dalam melaksanakan penilaian kemahiran menulis sejajar CEFR dalam bilik darjah
ESL? iv) Bagaimanakah guru menangani isu-isu yang a hadapi dalam
pelaksanaan penilaian sejajar CEFR untuk kemahiran men m bjjlik darjah ESL?

Penyelidikan kualitatif ini menggunakan pelbagai kaji kasi dengap pelbagai
kaedah. Enam guru Bahasa Inggeris, tiga Ketua Pane asa lnggeris,¢dan seorang
School Improvement Specialist Coaches (SISC+)gdari Sebuah da di Negeri
Sembilan dipilih berdasarkan kriteria yang ditetapk mu bual se rz’ b ‘@uktur
menggunakan Google Meet dan analisis dokume kumen Kementerian

Pendidikan Malaysia dan jurnal reflektif gur@'g

Analisis tematik Braun dan Clarke (2020) unak
ATLAS.ti 9 digunakan untuk mengekod gan
Kajian ini meneroka perspektif guru t
Pembangunan Pendidikan Malaysia
Oleh itu, kebimbangan dan penyelesaian telah diterokai tikan pelaksanaan
pentaksiran sejajar CEFR adalah satu_kejayaan ri anfaat kepada semua
pelajar dalam mencapai tahap“BahaSa Fisy antar Qgsa. Dapatan kajian
menunjukkan bahawa guru per%awa éenila' ndkemahiran menulis sejajar CEFR
adalah transformatif dan har akan menggunakan tiga kaedah utama:
penyoalan, penilaian rubrik CEFR%an penilaian raka aya. Guru-guru menyatakan

e
Xt

masa adalah kekangan utam ka dan isu'ditang n%engan bimbingan yang mereka

terima. Kajian ini me i beberapa calarig gi sistem pendidikan Malaysia

untuk melatih guru dengan lebih baik : eoﬁlaj@ penulisan murid. Keupayaan guru
j FR

untuk menjalankan pentaksiran aﬁﬁc (a.m bilik darjah bertambah baik apabila
mereka menjadi eriksa bagi peperiksaa am. Kajian ini juga menjadi panduan
kepada penyelidi aji alitikal penulisan dan penilaian Bahasa
nenga i tingkatan lain dan ia boleh direplikasi oleh

a enguripul data.
W men lisis data.
ma y ikenal pasti.
eutamadn dalam Pelan

i n?aerBahasa Inggeris.




ABSTRACT

The Common European Framework of Reference (CEFR) is now widely a&sgb% as
the standard framework for language competence. The aim of this study, tf% , was
SS

to investigate teachers' practises in implementing CEFR-aligned asSessments for
writing skills in ESL classrooms. The following research questions are d: i) How
do teachers view the implementation of CEFR-aligned assessments f iting skills in

ESL classrooms? i) How do teachers implement CEFR-aligned assessments for writing
skills in ESL classrooms? iii) What issues do teachers face in4mplementing CEFR-
aligned assessments for writing skills in ESL classrooms? iv) How deteachers address
the issues they face in implementing CEFR-aligned assessme r writing skills in
ESL classrooms? This qualitative study uses multiple case iespmulti-site design and
a variety of techniques. Six secondary English teach

eads of the English

Language Panel and one School Improvement Specialis ch( IS&# a district

in Negeri Sembilan were selected using predefined cgiteria. Semistructur int@ews

tefvliji@ were

recorded using Google Meet and then transcrib erbatim for analysis. a were

collected through document analysis of teac?‘?@ ective’j s ( bfnitted via
C

Google Forms) and existing policy documen inistry of
Education. A thematic analysis based on Braun a d to analyse
the data. ATLAS.ti 9 was used to code a% se ideﬂ"%iﬂ d by the tools
used. This study is essential as it expleres one of the key
priorities of the Malaysian Education eprint 2

Therefore, concerns and solutions \@ﬁxplore m\n
CEFR-aligned assessment is a sucéess that b

the international level of Engli indirﬁ)
that the CEFR-aligned assessmﬂb r writi
Teachers use three main me [

int 025, "mamely the CEFR.
e implementation of

alh Malaysian students in achieving
esstudynshow that teachers believe
are transformative and applicable.

ods terim EFR- ed assessment: Questioning,
CEFR rubrics assessment andypee asse?x tt e-e@'netime, teachers indicated that
time constraint was their_biggest challenge nd'thhome of the methods for dealing
with CEFR-aligned assessment issues” h?g’gance they received. The study also

provided some recon%(;rtldati n Malaysian education system to better train
teachers in the asséssment of written work. s found that the answer also leads to

ation EFR-aligned writing skills assessments

the factors influgncinguthe i
in ESL classroo This study™will guide/future researchers conducting analytical
studies of wri nd assessmeht in seco dary English for other grade levels and can
be replicat er researchers in different ESL contexts.
'
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