CHAPTER 4

FINDINGS OF THE RESEARCH *%\
4.1 Introduction .i
Chapter Four presents the data and findings of the curren w\. First, it begins
gsi

with a brief overview of the research questions and da s processing. The

chapter then presents the findings of the participants’ epti n.s.\ﬁd.dvxhile, the

chapter presents the findings as themes and su@ suppotted e&i@e and
extracts from the participants. It is notewortY‘& a g&ée ata s&;p}t:es were
employed, including an observation che M a

s hike W@f:ets, videos,
slideshows, and plays. \)

4.2 Overview of the Resea% 0 d <§)
The objective of thiilxlj. tat'l ¢search ‘\é@\;to explore EFL teachers’

erceptions of integra tional dramd intoscodperative learning when teachin

percep g g g
4

English as a secon%guage' N&Q ore,; research aimed to investigate the

perceptions of \d{\& an. . '
: ‘

approach. Besidcsjjone additional ‘bj tf}l?e is to propose a framework for integrating

. TN . .
ECD in dary Scho ’m Pa@ine. In order to achieve these objectives, three

rese@uestions guided t@rrent study. To answer these questions, several

lang supervisors by means of a qualitative

r s were utilized such as semi-structured interview, observations and artifacts

ksheets, plays, videos and students’ presentations).
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4.3 Overview of Data Analysis

The research employed the thematic analysis method to analyze the collected/data
from the sample of students, teachers, and supervisors who have rich eXpegicfice in
using drama and cooperative learning to teach English to middle-schoo*Stadents. This
type of analysis has the potential to provide an extensive description of variation along
with details, including the basic interpretation and qualitative infofdation (Drisko &
Maschi, 2016). Using thematic analysis enables the researcher, tojanalyze the collected
data and create relevant themes and subthemes (Creswell, 2014).. Te_identify these
themes, the researcher used NVivo 12. Moreover), the findings revealed,‘thdt the
Palestinian teachers who participated in this studyshay¢ positive attiides towards using
ECD in education as a means to mitigate the accompaﬁied emotionaliissues resulted
from the Israeli occupation as reported by most of the partigipants” ¥igure 4.1 presents

the words frequency reported by thé pasticipants.

Eigure 4.1: Words Frequency Reported by the Participants Generated by NVivo

4.4y Findings of the Research
The current research aimed to analyze the responses of the respondents to three

questions.
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RQ 1: How does educational cooperative drama (ECD) influence the learning of the
English language among Palestinian seventh graders in the war-torn J enY
RQ 2: What are the challenges faced by EFL teachers in Palestine %\ming

educational cooperative drama (ECD)? A

RQ 3: How do the teachers and students perceive the use of educatighal cooperative

drama (ECD) in a Palestinian 7th graders' speaking skills classtoom?
n; co

Findings related to the first question: How does ed rperative drama

(ECD) influence the learning of the English langua on PWH seventh
2
graders in the war-torn Jenin? ' _\"}
To answer these questions, the researche ivo 424 er @lyze the

participants’ responses. The findings reportédyarious bsﬁeﬁ f usin%&% as reported

by the 30 participants of the study%}articipant ini@eﬂected notable

experience in using ECD in an uns environ ~Jn o 9(30 obtain more reliable
N\

data, the researcher coded mor: opiﬁtlons m 3(20 cipants in middle school

settings. These opinions upe’i o themes @l subthemes based on their

characteristics as reve i ny pr; ﬂ;&lﬁb
NN %éj/

4.4.1 Influen &CD \@h lané.age learning

The pa%ﬂs reporte se&rab&aleﬁts of integrating educational drama and

s
inclﬁen ancing acting ski}_l"sj\improving speaking skills, increasing achievement,
N

Ng effects of war, motivating students to learn, and responding to students’

6 ing styles. Figure 4.2 below summarizes these benefits.
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Increase
students
achievements

Enhance
students acting
skills

Influence of ECD
towards learning

Teaching and Improves
ICETGINT students
enthusiasm speaking skills

Decrease the
worn-torn
effect

Figure 4.2: Influence of ECD toward

4.4.1.1 Enhancing Students Act i

The majority of students Wh%ﬁp&lt%‘t
in EFL classroom fostered thei i killso For ampl(o dent 17 maintained that
ECD empowered the abili kin ﬂ%@m with more confidence as
shown in the excerpt: % am a?@&@ front of my classmates” (Int. St
NN

,Qc%orted that using ECD
N

17). \ ' e(J
Another @epo CD&Gled him to relive a different character
which provide eat deal of aéen&?jl?and enjoyment when acting. This perception

i
1s evidenced 1muthe e sin ama makes me act as a character and I enjoy it”
yoy

(IntA Other students refe@’{o the importance of acting through drama activities
%xlay a major role in improving their language skills through participating in

d gues and performances. For example, Student 12 said, “I enjoy participating in
i

aloguing through acting” (Int. St 12).
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By the same token, Student 8 stated that he prefers to act the dialogue with his

classmates instead of reading it traditionally so that he can improve his speaking skills

AN

and more accurately portray the character. This student claimed that he does no)t like to
\‘r

memorize at the expense of comprehension especially when the speakingv skills are
better to be improved through acting as shown in the following quote:q

“I enjoy acting the dialogue with my classmate which is b terw just reading in
the traditional way. This is because I will get bettergat spéaking and living the

character and it depends on the paragraph. I do not lik

izin* without feeling
or understanding” (Int. St 8).

\d

@
In agreement with Student 8, Student 9 confirmed that she feels resp siisle ej;géets
-

excited when acting in a dialogue or a drama. Her positive pergeptiongfand SGTQ'SE of ease
N

%oases gsg acts out the

enable her to speak persuasively while her sﬂ(c)zldeg\c

I ' s
dialogue. The following excerpt clearl%rates this point. O
> 4
“I enjoy acting out dialogues and-dramas W$ has_another flavor. I feel
that I am responsible and so e. M feel n com/@ttable. In other words,
I become more confident to a bélter u (Inte=St7 9).

In line with the above mentihpoi t 16w, Stu@t 2 also added that he feels
comfortable and enjoyabl ;ay or anver d’ith@her classmates which contributes

> he di Q}}foves the traditional method which

to learning of new things. dcii i

tends to hinder@tio

!
method, actin%ides ore O&ultféa to acquire English rather than just studying

or leam% asu ter. Th@pomt is reflected in the following excerpt:

ssmzt-ejé/and the teacher. Unlike the traditional

; A
“Well, I enjoy acting becau@;bfeel more comfortable and fun to play a role or to
ake

role- play or when Feonverse with my classmates. Acting means learning

things at the same time. For me, I hate the traditional way of teaching since
<~ co

operation is not possible; we are just listeners. I think acting leads to learn the
nglish language without feeling that you are studying or learning; during acting,

0 I discover that I can learn more and more. [ like acting and [ hope to be an actor
one day” (Int. St 2).
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Furthermore, Student 16 maintained that the traditional methods of teaching are mostly

repetitive to the extent that they turn to be boring. On the other hand, in acting or role-

playing, speaking English is done naturally and easily. Acting and role-play provide
)

more engagement and stronger enthusiasm to speak English rather than just studying it.

This excerpt demonstrates that: q

“Using the traditional method is, without a doubt, quite nws; it makes you
get bored most of the time, whereas acting is more eng, eel the blood boil in
uage” (Int. St 16).
U 4

In addition, some students indicated that acting has the potential to increase their
“ I 9.

communication skills with others (peers and teachers), increase cooperation, and
by .

in

my body and am so excited by acting to speak the Engl

ol 1 o
increase enjoyment which cannot be achieved in the traditional methods. For instance,
_em &YX

Student 18 pointed out that he was able to improve his ability to communicate, speak,

h" |
and express himself in English. \
“When I act out a character, 1 chance\lzm(ix

ove iy communication skills
and speak English while bein cofifident_t expié-—s)my ideas and thoughts”

/]
(Int. St 18). \

RN

Additionally, Student 3 expvlhat ther lis g to lectures, he prefers to act

[
out the dialogue with h%mates. Jhis i nge students feel like they are not
studying but pla@is @0 ai;/d@ that he was able to promote other

important skil Ndln cooperation, tErg;}aking, and speaking English fluently. The
'
following emonstrates this

@ ﬁn‘ of view.

‘0 % 1 prefer tiré the@alogue with my classmates to lecturing since we
el like
W

fe we're not learning laying when we put on a play: we're both learning
ngs at the same tink&Also, 1 learn from my classmate many skills such as
Egemting, acting, speaking English, and respecting each other” (Int. St 3).

3 ermore, Student 4 reported that he prefers acting the dialogue with his classmates
e

cause of that sort of connection and collaboration in the English classroom which
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provide more enjoyment. As a result of traditional methods, enjoyment is less, and the
listeners are merely passive observers. This idea is demonstrated in the excerpt:

“I prefer acting the dialogue with my classmates because there is a co»%\ and
collaboration in the English class, more enjoyment, while in the t&iti al way
there is no enjoyment since we are just listeners” (Int. St. 4).

In addition to highlighting the importance of acting skills, Student 20 expressed a

passion for acting. She enjoys this because it is fun and impro@eaking abilities.
This excerpt illustrates the point: '
“I really enjoyed acting the dialogue because acting a

Iways Y passion
since I was a kid and acting out the dialogue he:;Ne imprave m pfaké%ills
A
L 4

and it's enjoyable” (Int. St 20).

According to Student 6, acting helps him t ih.@ nate @(ﬁnstances,

follc@ excerpt:

which are caused by the Israeli occupatiot.wlenced in

“I mean the Israeli occupation, we liveSin a war-countey.and s@r a lot, there is no

safe place in Palestine, the bul(et may co \34(516 nd~anywhere at home, at

school or in the street. By ac fmﬁ ur situations, though for a short

time” (Int. St 6). q &
N Aj Ky
4.4.1.1.1. Interviews ith?feach’rs l §\

The majority of t% whq paftigipéted” ié(}be study indicated that they use ECD
to improve their @\ﬁc til)n skills in @ teaching, build students’ personality
through actin 'Mt 0 hec?}dm. \sequently, improving acting skills in ECD

leads to in%peaki skills @s r ed by Teacher 3 in the excerpt below:
4

“Mapi on was tolise Jama%’teaching the English language to help my students
their ideas about \/opics in Palestine using their English language...l

;&ieve using drama can help me to build student’s personality and to be a public

ker through acting” (Int. T3).

0 Teacher 1, furthermore, noted that educational drama helps students portray the

real situation of the Palestinian students who live under the Israeli occupation. This
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situation motivates students to use English to describe such situation as evidenced in

the following excerpt: T

“Educational drama means teaching and learning by acting. Well, [ us% jonal
drama in speaking lessons a lot. I sometimes feel that I am an actor toyconvince my
students and encourage them to act, and perform the situations and dialogues in our
Palestinian curriculum’. Furthermore, I encourage the studentTt, describe,
and speak. Fortunately, there are a lot of creative students, despite our ongoing

sufferings under the Israeli occupation” (Int. T 1).
Teacher 2 agrees with Teacher 1 that educational drama g st;entj the opportunity
to describe their authentic life experiences as well as“showing UW talent in

'S [ ¢ .o
acting skills which empowers their ability to speak and }lractice the En li'sh_lin‘guage.

<

versational' skills. I also

These points were evident in the following extract.

“I use drama to help my students to demonstrate t
ask them to imagine a situation and w@ ro
w

will lead to practice the language

enables them to revel their talent. mir ‘dentityfs ; 1;\&)
S 3
i

4.4.1.1.2. Interviews with th isors ] &

The majority of En 'xagli supe iso‘rgy o participated in the study
recognize the signiﬁca% ing E" Je

1 maintained thawchersla
encouraging st% act™duri

¢
NN
“Well, L e codp 8 be the students and drama techniques and when [
wasyan Bnglish teacher, [ usg;}l.t in my classes with my students in many lessons
at the market, at th&ta‘taurant and so on. Furthermore, teachers encourage

Ewnts to act, play games, and sing. Most teachers present language items in

t theQ he acting skills
njoy acting which

excerpt:

ations and encourage the concept of personalization of items” (Int.S1).

0 Likewise, Supervisor 3 reported that he preferred to use drama activities in front

of the classroom when he was a teacher to help them practice English during the

140



speaking activities. In such situations, teachers tended to ask students to play different
roles. The following excerpt illustrates these insights.

“I used it (drama) a lot, when I was a teacher of English; I used to ome
drama techniques without knowing that they have such a name. I used'it in speaking
activities by dramatizing some situations and asking students to take different roles
and act them in front of the classroom” (Int.S3).

Supervisor 3 also added that drama has various benefits inw assrooms. One
of them is that drama activities enable the students to act, mnverse in English.
Also, educational drama can benefit English langua atio %Ways. By
playing and acting, students can use the English lang in meaningfu 1ys:cy_)&h is

fun and exciting. The second thing is that studemts will dcquire theQ'}anguage
T Y
subconsciously without paying too much % to t \bs of g&fnguage. An
excellent English will be spoken an@y the j € den@dn the following
A
A

excerpt: \T
“There are many benefits of edu?;naldmm ) teac@ the English Language.
Z

q
The first one is that stud. rn theslgnguage wh{@ laying and acting which
Xr actic language. Another thing is

provides a very exciting an
that students will
attention to the sh

ny

ub o%ciously without paying much

e langua
f the language. b ver, students will feel safe while
mLLtéd iﬂ. ﬁ@ple act, sing, role-play, and enjoy.
0 notsget bored since they have more
kt Engl@n better ways” (Int.S3).

learning since it looks li
Under such c Mn
opportunities&and
Further%\up §
activitie W% practicing
N
tiviti

ies develop the ip;‘@‘gng skill and the students are involved through
1 and acting in order to get involved. Throughout all these activities, the student
es the center of attention in a relaxed setting as demonstrated by the excerpt

S

!
sﬁtedc@t students participate in various speaking
a e@ises, which reduces their stress. Additionally,

drama

m
low:
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“There are different drama activities used in speaking skills. Students are involved
through miming and acting to get involved. The student here is the center of all these

I\

Lastly, Supervisor 4 stated that dramatizing speaking activities in Workshjps help

activities in a relaxed atmosphere” (Int.S4).

teachers develop many pedagogies for promoting speaking activities, such as role-play,

\w o

miming, and storytelling, which are essential for students speak English as shown in the
YA

; pai;is or groups as a
ole-play,

B (ngS4)
A
O

<

plagcg~ for students
to practice acting. Students who acted@ durifte.the Obseryation sessions were
encouraged to speak confidently. Ncreover, th ‘mdg p ’pilqd short presentations

where they got engaged in speakin%? angliage c qden@thout fear or hesitation.

Acting also encouraged knoNge- hicl}qﬁovided additional speaking
‘iaki o)

practice and enhanc stu@nts’ S
:
the

y h ‘as the @ID -19 play), helped each another,
ri

held rehearsals @nance 0 the@)rmance, and assisted each other with
some 5%

excerpt:

“In many workshops, teachers dramatize speaking acti

bi . Additionally, the students

participated actively& a

f |
the pronunci ging Fei?ns like (Incubation, quarantine, symptoms,

&

precautions
_1\_{95 :
researcher was able &gl;serve students' talents in acting which enhanced

their'speaking skills. In addition, the teacher's cooperation, direction, and commitment

.

0 ed her to play the role of the director (See Appendix 10 artifacts number 4. plays.

mple of ECD).
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2
Figure 4.3: Sample of the Stuc@s in ECD ' _{,)\‘r
Yv

4.4.1.2 Improves Students’ Speaking Skl

¥

111s distribution of

Data showed that ECD also boosts w spegkm

scores in the English language currlm ntltled English fo Qlestme shows no

A

emphasis on evaluating the speaki ls i 1 ti i&curriculum for the 7t
0

grade. Accordingly, this m1g e rew pr ncy in the speaking skills

of the 7™ graders (See A l) In this regq@Superwsor 5 stated that the

I
methodology of teachi%hsh in Ralesti p inly concentrates on writing, reading,

and listening sklk&‘Nttle elnph is on t eaklng skills. This situation deprives
the students oawg tto imprqve 'heagp,caklng skills as evidenced in the following

excerpt: Q'
stine, there 0nca$tlon on speaking skills, and the marks assigned
speaking skill are elght percent; so the teachers tend to concentrate

%re n reading and wrztn@vmore than on listening and speaking skills.” (Int. S 5).
%urthermore, Teacher 4 and Teacher 5 emphasized the importance of giving the
aking skills more attention since the students had ample opportunities for reading,

writing, and listening. Teacher 4 also added that the students are already good in those
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skills and ECD helps students to overcome shyness and nervousness in speaking. It
seems that he views the drama component in ECD as an essential component?ﬂ

students to develop their speaking abilities as evidenced in the following c

“I can use drama in creating dialogues between pupils to explain mant them
to understand from this drama and to use it in their daily lives. influential
in improving the speaking skills of my students. Of course, dramaiseems amazing
for my students to improve their speaking skills and to let them peak enjoy and
practice the English language without being shy nery T afraid to make
mistakes when they speak. Honestly, I feel that m have problems and
weaknesses in speaking skills, but they have good writing, reading, and
listening, and the speaking skill is given 7.5 out of o dr
not fair; we should pay more attention to the spedking skllls

(Int
Teacher 5 reported a similar point when clai that st‘ud ts’ peakng abilities

can be improved through drama by acting, ractic’

together as evidenced in the following e %V

“Absolutely, educational dram impr es. Studen ec&ng skills by acting,
ing t@% r@ned speaking because
ill @lso s th west percentage in the
evaluation system of Engli alestine, thu conc t ation is given to grammar,
reading skills and vocabula int istribution of marks that is

decided by the Mini ucatw’v not 0l @Chers, ” (Int.T5).
Teacher 5 also reporte > ors 4@ focus more on training the students
on speaking sklll@s n@lzed @: national curriculum.

Usmg D English la ?ke ésdns help students improve their speaking

practicing, repeating, and co,
there is no concentration on t

skills thro peratl g with t e1r s, dialoguing, and acting as reported by many

stude: conﬁrme y’ thelﬂ'feachers in the interviews. Besides, classroom

and artefacts such\ worksheets, students’ presentations, plays and videos

%ﬂed the crucial role of ECD. The majority of the participants in the study reported

t ECD improves the speaking skills of the students and gives them the opportunity
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to speak the English language as revealed by the students (Int. St 1, Int. St 3, Int. St.5,

Int.St.7, Int. St.9, Int. St.11, Int. St 13, Int.St15, Int. St.17, Int. St 19). T
Student 1 stated that drama helps him speak more clearly and @new
vocabulary as evidenced in the following excerpt: A

“When learning new words, new sentences, new grammar rules{ I speak much

better.” (Int. St 1). V

Similarly, Student 3 added that in order to master the English %guage, he prefers to
use drama approaches like role-play which he enjoys ni thé:'e?:
s

j ﬂ:‘f)&?ish

“I enjoy using drama techniques such as role-pl.
language because I feel more comfortable” (1

Furthermore, Student 5 mentioned that drarwﬂ
evidenced in the following excerpt: “Dr WOves
ﬁs z ;

Student 7 also reported that drama enh.

pick up new words, improves their a% and @53
% N
7]

in this excerpt:

“Of course, it helps me t of ways, lea@ew words which improve our
speaking skills.” (Ic. St
Additionally, Studewa' th fh{ n

earning to

n |

anCO\is aking\azzlities as
N

king*skills.” (Int. St5).

evidenced in this speaking skills will get better.” (Int. St

!
9). Likewise,%\t 11/ state @dr(aﬁﬁ improves his language abilities since they

practice En whilPt ey spe i@videnced in the following excerpt:

s
“Dga akes my language :94’3/; better because when we speak English it helps us
K the language and hes us how to use new words correctly.” (Int. St 11).

%t 13 also stated that drama helps him repeat words in a way that helps him

Qvelop his speaking abilities as shown in this extract:

“Drama improves my speaking skills when I repeat the words and learn new things
from other students” (Int.St.13).
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Additionally, Student 15 indicated that ECD improves speaking abilities, as shown in

the following excerpt: T
“If I talk with one who understands me and I know that he understand@ll be

a good speaker of English.” (Int. St 15). s
Furthermore, Student 17 mentioned that he thinks it is good that hi ish teacher
usually employs drama to aid the students’ accents, spea nfidence, and

comprehension when conducting an English conversation s evidenced in this excerpt:

“My English teacher always uses drama to help us i oura c!nts to speak
more confidently and have a better understanding while,having a egsation in

English which is something I find great. It impro y accent.” (Int. it IL)}
. -~ A\
Also, Student 19 reported that his language abi incrgasé and he wa'rns new
N

vocabulary and meanings when he converses with,a frie nglisskgng drama or

cooperative learning techniques as evi\%n the fo excgl:
“Of course, when I speak with apfriend of ng hawhen we use drama or
cooperative method, my lang skills i @: new skills and words
and meanings.” (Int. St 19) @ o

One of the English lan wac '%é t’h%@CD is an astonishing method
for enhancing speakin%cf the studen tHroL@ practicing, acting and speaking

’ s
according to Teacha%uperii \SQ Su@@jsor 1, as evidenced in the following
excerpt: & Q &

N [
¢
“Drama is%ing far de"nts tg’i)nprove their speaking skills and to let them

act, sp oy and pragctice the*English language without being shy, nervous, or
afraid t ke mist, .&en they speak.” (Int. T 4).

@ermore, Superviso@(dded that drama techniques are useful for helping

stE\E get better at speaking as a result of using dramatic techniques. In classrooms
h

d e theatre was utilized, students exhibited accuracy, pronunciation, and vocabulary.
sing effective drama techniques encouraged teachers and students to cooperate, act,

enjoy, and speak the English language as shown in the excerpt that follows:
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“Dramatic techniques have proven to be effective in assisting students in improving
their speaking abilities. Following the implementation of theatre in the classroom,

students improved areas such as accuracy, pronunciation, and vocabula mgery.
1 advise every teacher and student to cooperate, act, enjoy the English | }& and
speak it through efficient drama techniques; it’s amazing.” (Int. S 5) %

ing i

Supervisor 1 added that ECD is also helpful in teaching and learning the English

language, particularly the speaking abilities by means of actiwzooperating as

evidenced in the following excerpt: T

“In my opinion, cooperative learning and education a are powerful and

beneficial in English language teaching especia e sp kWs through
integrating cooperating and acting.” (Int.S1). »
grating cooperating g ( ) I Q}Y'

While the participating teachers emphasizédipair and small- gfoup ac?h\fities to

J \‘,Z*
promote the speaking skill, English language supervis S\GSQ rvis:rYl-, 5, and 4)

added that they become familiar with seyer eaki ‘10 ivities and exercises in the

1vate ‘students to converse

in English as revealed in the folloWing exc

Palestinian curriculum. These activities aréghel ﬁ%
GIA)A

S

9 Q—

“The two methods “coope& arning*an “edbgipnal drama” are powerful.
achin

They significantly bene g ing nglish language, especially
speaking skills throwgh cooperating and tl{qg. (nt. S 1).

a .
Supervisor 5 also mentioned that teachers use drama to cover the speaking exercises in

NNV
the Palestinian curriculum which enables the students to speak English as shown by the
L Y 7 N
. \ ¢ 1 O

excerpt: % ? )
“Teac %matiz peaking ta
the ing ac& jeS dnd
ipated with the teachers\

dents love it, and it

in pairs or groups. They become accustomed to
rcises in the Palestinian curriculum. I have
the workshops, and it was an amazing experience.
ourages each other to practice the language.” (Int. S

ilarly, Supervisor 5 added that the use of dramatic techniques has proven to be

\effective in helping students improve their speaking abilities. Students like drama, and
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it encourages them to practice the language to speak English with each other as

evidenced in the following excerpt: T

“Dramatic techniques have proven to be effective in assisting students in i ving
their speaking abilities. The students love it, and it encourages &ch her to
practice the language to speak English.” (Int. S 5).

Furthermore, Supervisor 4 reported that teachers become familiar me speaking
exercises in the Palestinian curriculum that will aid their stu in’ developing their

speaking abilities, as shown in the extract: '

“In many workshops, teachers dramatize speaking activities i pMpu as a
sample. They get familiar with the speaking activities,in our curriculumgo h@ heir

Students improve their speaking skills.” (Int. : A

s X
or uentl)@ﬁng acting
ationﬁxs\s'

ions, students

Additionally, students were able to practiWkin

and drama activities in the recorded vide Nin th;ob

asked their teacher to let them participate amaa{ivit' USiE‘iQ English language
(Classroom Observation, ull, L. %nts vo%f;enta?ﬁle speaking in English
@

q
language as Student 3 and Student6 maintained infthe foﬂ&ing excerpt:

“I enjoy speaking when with a pagtner 0@mups because I feel relaxed
and engaged. I was fu husiastic to e&kd@rout being shy or hesitant.” (Int.

St 3). ’ '
t XV

Likewise, Studen@ted that drama is always used by their English teacher to help

& ‘\\? 1{0

them speak the langua%e accurately. The teacher thinks it is a great idea to use

W4
- - " i
dramatization to improve the English language skills as evidenced in this excerpt:

\ : § d {\
‘M h teacheElwﬁ;/s usﬁs‘ drama to help us speak the language correctly. 1

@ is a fantastic way;@ﬁ, it improves our English language skills.” (Int. St

\

esides the observation checklist, the online the presentations given by the
udents and their participation in the plays showed an amazing improvement in

students’ speaking skills. The English language Teacher 5 and Supervisor 5 mentioned
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that drama enhances the speaking skills of the students, as evidenced in the following

excerpt:

“l use it (drama) a lot and I gain lots of improvement in the students’ Sp@kills;
also, I became a good actor and I can manage my classes eﬁ‘ectivelz.s (IntsT 5).

Supervisor 5 also added that theatre activities are recommended as a way to keep

X

students engaged and help them speak English more fluently, as shown in this excerpt:

4
!gh as improvisation,
0f the dramatization

eractiv actl es 1o get

5).

“The educational drama method has many techniques
storytelling, role-play, and games. All of them are com
method. Students are encouraged to participate
engaged and speak the English language fluently,” (Int.

In addition, another student (St.1) raise 01a1 issu eaklng
English when he maintained that English is theWsal 1ned that
speaking this international language was y import smce owed him to
communicate with a global audience an up with evets in 1 tme as evidenced
in the following excerpt: &

0

“Of course, it (English) i at im l is language of the world. 1
badly need this language, especial g En i$h to convey my voice to the
world and to hear_of WS happening 'in stine. An important situation
happened to me an ot forg iti { en my brother was arrested just
because he posted a pi ok fl@he was in Al-Agsa. My brother just
wrote Jerusale e etei'na tal of Pdlestine. It was a difficult day and the
next day the ame se anlfiere was a foreign journalist and I tried
to explaln atiop tQ himgn l{nge;%butl couldn’t do that as [ am still a child.”
(Int. S

N

asing students’ acﬁt@ement is one of the main advantages of employing

4.4.1.: ease 5&34 Autléevements (Performance)

nd most participants highlighted the value of drama in improving students’

Oformance in English language and lesson activities. For example, Teacher 5 and

Teacher 2 reported that they frequently use drama in their classes where drama is a great
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tactic that really helps the students, especially in Palestine where people desperately
need support and innovative teaching techniques like educational drama to ?ﬂp
better students, stronger leaders, and students with higher English pro%\ For
instance, a smart student who consistently receives high marks in En&ams only
scored 10 out of 15 in the speaking test before he started using drama'With cooperative
learning according to teacher 2 who said: V

“Students’ scores increased because they were given an Znity to improve their

language skills in writing and speaking when they ether and perform acting
in English...I like the strategy.” (Int. T 5).

[
Y
Teacher 2 added that drama has the potentia ve students; e’fqﬁiﬁnce in

the English language. For instance, one of his s thé istently a«s.l;ggves high

T
marks in English exams performed poorl W speaking test, sco:@ 10 out of 15,
; ing @wrease in student

but after using ECD, the student score

performance as evidence in followi\%e

“Yes, of course, [ use dram in my classesand it i %great strategy; it helps me
a lot especially here in Palestine for a la@ support and new creative
methods such as educat ram[ to on @etl‘er students, strong leaders

and increase students’ ks in the English @uage. For example, one of my
clever students who always gets hi; rks We English exams, got 10 out of 15

in the speakin . After!u ] ama with cooperating learning, this student
scored 13 ou& d this is gufamazingyimprovement in his achievement.” (Int.
¢

Q5§

Teacher 2 d that when he u c( drzﬁga in one of the units, he noticed higher marks
t ér

S
among % ade£ i eve@n overall improvement in their English marks.
A %

Such™improvement was also@ected in students’ speaking skills as shown in the

fo !\?g excerpt:

I,

1 had a lot of experiences in practicing educational drama in the classroom with
my students such as participation in the Hands Up project with 4" graders to present
a short play (The butterfly) and another one with 5" graders (The cats and the
monkey). Nowadays, I am an English teacher and I teach 6™ ,7" 8", and 9" graders.
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Again, l use drama a lot and I gain lots of improvement in students’ level of speaking
skills; they got high marks in the English tests. For example, when teaching a unit
through drama, I noticed high marks in the tests so there is an improvementvr
English marks in general. At that time, I became a good actor and | % e to

manage my classroom effectively.” (Int. T 2). :

Additionally, supervisors who took part in the study noted that” students’
performance improved when they used ECD, which may haye a geod impact on
students’ academic results. Students (Int. St 11, Int. St 7 and 18) also, claimed
that employing drama in lesson activities helped them learn Eo}an t‘at they received
better levels in speaking abilities as shown in the following€xce t:i\'Jo \Y-
at veigz?ne has

“My English language teacher used dramatization, which means
a part to perform. This motivates and encouragesvme toShare gare, cWabomte,
and I got excellent grades in the English lcm a akin a@fv as well.”
(Int. St 11). %, é\

Similarly, Student 7 added that his spe% lities and nt a@ng'hanced by drama

as shown in this excerpt: % \ A\T 0§\

-

“We learn new words with

ent and thistimprovés-our speaking skills which
became better.” (Int. St 7)\ %

N

By the same token, Stutnt |§ said that dra elna@ﬁ

e

deé Wﬂ. E&he following excerpt:

im to hone his speaking skills,

pass exams, and receive goed gra

“Yes, it helps } th nd g@\etter marks and allows me to practice
speaking anWi g.” (Int: . O
; ‘

Furt%r' the ¢lasstoo ob@ation showed that the students got engaged
when a% spe&ilvj irs.or.groups. English language supervisors and English

A
eachers agreed that&ﬁcorporating ECD into the classroom could boost

la
@ > achievement by encouraging group and collaborative learning. In this respect,

ssroom observation revealed that the students who tended to use Arabic in classroom

activities were able to use English with only few words in Arabic. The students

preferred to speak English during their presentations (artefacts, number 3 presentations
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for 7" graders) (See Appendix 10) and received higher grades in their speaking abilities.
According to the teachers’ grade books, the majority of the students who deliver?ﬂr
presentations received full marks or excellent marks with regard to speakh%\. For
instance, the results of a daily assignment given to ten students in the ion were
11,10,12,13,14,11,12.5, 13, 10.5, 11.5, while the results ofassignm the second
session (after using ECD) were 12, 12, 14, 13, 15, 14, 15, 14, 13, 19" As a result, the

students’ level of English language speaking proficiency zd asjshown in Table

4.1 below: .\d
T

| &

Table 4.1: Results of English uage Ie

7% Grade students Pre- EC Qqst- Eg
St.1 cﬁ\l 3 1

St.2 \ @
" %") T A
St.5 \ Q‘-
St.6 1
St.'%Y. ,vjlisl ) 15
oy .\>\’ gf’ :
St. ' {(D\. 15
o)

S &
% shov&r tbeli):e stu ho scored 11 out of 15 before utilizing ECD,
)

T
but @1 1izing ECD in the c@e’, the same student scored 12 out of 15 so there was
N

N higher. Thus, the second student took 10 out of 15 but after using ECD, he
to

12 out of 15, which is two marks higher. In the same way, the third student took

Qout of 15 and after drama, he took 14 out of 15 so there were two marks raised. In

the same way, the fourth student took 13 out of 15. Further, the fifth student took 14 out
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of 15 and after ECD, he took 15 out of 15. Furthermore, the sixth student took 11 out

of 15 before implementing ECD, but he took 14 out of 15 after so there were thre S
higher. Additionally, the seventh student took 12.5 out of 15 and after usin he
took 15 out of 15, so 2.5 marks were raised. As a result, the eighth stu ok 13 out

of 15 before ECD, and after ECD he took 14 out of 15. Additionally, the ninth student

took 10.5 out of 15 before ECD, and then took 13 out of 15 fteND. Last but not
r c n

least, the tenth student took 11.5 out of 15 before ECD, bu ing "ECD he took 15
out of 15 so there were 3.5 marks raised. Additionally, a se studen improved
[

after implementing ECD, compared to those befo@nentin E ' _\‘-}
4 \,‘Z"

4.4.1.4 Teaching and Learning Enthusias j \ év

The collected data showed thaf@ates teaChi andéming enthusiasm

among teachers and students. Enghe' language %or r}{}&ioned that the drama

setting is rich in incentives for %

highly beneficial and inspiring fofeve

ersand s

N,
nts Q"g?ake the teaching process

1ndi<‘@s that enthusiasm to study the

>

English language espegially the speaking skills is @ucial component as shown in the
:
Superv

following excerpt fr

“Drama is a pion-traditi ayof tea where students can take risks in a safe
and non-threateging environment, T, cus is on socializing the language. To be
honest, e the traditi W‘ay hich is based on chalk and talk. The drama
envir full of motivation oth teachers and students to make the teaching
L% e us& ifispiring-for all.” (Int. S1).

pro
Ad ly, the English lang@e Supervisor 3 made a similar point throughout the
intxvv, stating that both theatre and cooperative learning are beneficial teaching
q: ods. Both of these methods encouraged teachers to use the drama approach to teach
nglish while motivating the students to participate and speak English most of the time

as evidenced in the following excerpt:
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“Upon my humble experience as a supervisor of English in Jenin Directorate of
Education, I can say that more than 60% of EFL teachers use drama and
cooperative learning at least two times or three times a week. Both 0
techniques are full of motivation. I mean these techniques motivate theste s to
give more in the English language through drama method, also it es the
Students to participate in the class.” (Int. S3).

Furthermore, English language teachers, such as Teacher 2, said that 1 1ng students
through dramatic methods can lead to greater engagement with the TegSon, better social

is ;ow the students to

express themselves through acting, improvising, an essin th through

®

plays. In addition, drama provides inspiration and @sm as shown t’le _f{m&;ing
s b 4§

\ Y

“The educational drama method enables the stud, explorgﬂx;tselves and

motivates them to participate in the n, e eventy together and

strengthens connection between th hegstudents ca preéemselves through

plays, acting, and improvising,, when “the. d th_a(e is inspiration and
motivation.” (Int. T 2). % § .
@

&
The English language Teac also reiterate th'fou@ﬁt the interview that the

interaction, and stronger relationships between students.

excerpt from Teacher 2:

S

cooperative learning methoT ates'students to wotkstogether and helps them learn

the English language

du? e fi (}\Slzlogqcerpt:

“The prlnczple opera lve\ir;mg {l&dtlight the instructional use of small

groups so th ents ether%maxzmlze their own and each other’s
learning. ri lples nd |te @ues help students work together more
eﬁ‘ectzvel e more motiyatec nterested in learning the English language.
For m acher 1 feel c 0 e when teaching.” (Int. T 4).

spired to provide }Te as a teacher. He explained that students’ experience

h: rted that S st&ientMe always engaged in the classroom through drama,
an%s

requires extra resources and inputs, and teachers can assist this process. Also,

chmmed that this process of providing resources, trainings and support to the students
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motivated him as a teacher to put more efforts in facilitating the learning process as
evidenced in the following excerpt:

“I use educational drama in teaching the English language. Furtherm@ idea

of child-centered performance for a specifically targeted school ecame

hugely popular. Students can be encouraged to participate in role- lay through

debate. Students’ experimentation can be supported with resouer materials

or get support from the teacher. For me as a teacher, 1 feel r%’va to give more
5)

and my student are also motivated during the class.” (Int. T

As for the students, they also claimed that they wereitagore chnfd to learn more
due to activities in ECD. The majority of students (St3, MU St 18,
St 20) stated that utilizing ECD encourages them to English by 1V'ng d@m the

chance to practice English on daily basis and ivifig thend access to bom*peer and

n\ stud%&l. participate

instructor assistance. Additionally, ECD i p1r st

effectively in classroom activities as s t follow1 racto
“I feel safer because I have a paftner who ? 3 @& feel more interested,
strongly motivated when I spe sh c be e if I make a mistake in
pronunciation, my partner ly ln erve c’c(Irggt- ).

Student 9 added that from t e g of the le‘@lll the very end of the theatre

lesson, he feels enthus% cused a usy 1‘I-1lth tract:

“I'm quite inter, % 1 fje ted a oncentrated during the whole class
from the first to lastaminute e class”. This helps me to be creative

in working MS‘Z nmen eat \new content through using technology.”
¢
(Int. St 9) (')
Student %ated ?s ;p nt @'&: he described his apparent enthusiasm towards

dra tivities as seen in the below

correct it and the same for him or her.” (Int. St 14).

E drama gives me strong motivation to study, and if  made a mistake my partner

o, Student 15 reported that drama inspires him to study English more as

demonstrated in the extract:
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“I have an opportunity to act in English which motivates me to succeed in my
performance while acting. When I work in a group, they help me improve my
speaking skills. I really enjoy repeating interesting words and expressions,; \Bvery

day, I learn new things through drama activities.” (Int. St 15).
gt that it

Similarly, Student 17 reported that he found drama more enjoyable to %
inspires him to use the English language as demonstrated in the extra;

“Absolutely, it (drama) is more enjoyable, it makes me more m d to speak with

people in English without facing difficulties; it really imp wa accent.” (Int. St
17).

Student 18 also added that through participating in fele-play ac in which
everyone plays a role, the students become more acti d strongly m 1V'1ti{.§work

towards improving English speaking skills as s 1n e folld)v tra(:t:‘z~

“In role- play, everyone has a role, and% va tudenz‘é&%.urages him,

and strengthens his English.” (Int. St %

Moreover, Student 20 said that presentat rea? Qc and inspired the
students to practice the Enghsh la as g di “b) is excerpt:
“Frankly speaking, yes, p ons a cting OL&@ reading lessons make me
excited and motivated.” 20),

In this respect, e% req:1‘1 es s (1_e£1ts‘bwork harder, practice more, and

speak more. Thus @famhtrte eam@)cess of students to speak English.
Teachers are al ated i Fte thel'}e rning process. As for the students, ECD
motivates t tQ’ spe E h{anej'lge fluently, and actively participate in the
learnin %Alh‘l ) Post‘?@ents who used English during the observation

sked their teachers\fe}éast them in an acting role, and they did this by

ting in the worksheets and presentations which enabled them to speak the
nglish language. The majority of participants, including English language supervisors,
nglish teachers, and students also indicated that ECD was a useful strategy in the

teaching learning process.
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4.4.1.5 Decrease the War-Torn Effect

Using ECD to teach and learn the English language has several positive?&.
One positive effect is seen in its potential to reduce the war-torn effect. Stu@lated
that he appreciated using theatre techniques like role-play since the ective in
decreasing war-torn impact. The student added that drama enabled hih to go through

difficult situations under the occupation, which has been th 'rm for decades. It
Oc t

seems that drama is giving the students a platform to esc he' harsh reality of

ons as Wed in the
®
Y
| S
“I enjoy using drama techniques such as rol 1 learnin eak b{%;tse when
1 rough, conversational

the occupation by involving them in imaginative si

following extract:

I act, I can understand more, and I will train, pr.

activities. I like drama techniques suc Wplay‘ﬁ‘ecau it is ul and I enjoy
it. Drama helps me overcome our gedli ich is upcﬁq of course I will
never forget it but at least we will huntyfew moments €@ have pedce and to imagine
good things.” (Int. St 13). \ ’<\

N,

On the other hand, student 16 at when s oer(v:v}th her peers, she enjoys

&

watching a movie with her classmates 1ef peri time to relax. Using drama.
i

is like a temporal escdpe Ztough tuatjons i@ng killing or arresting people,
°
sed b

whizzing of gunfire wther a ét}l Israeli occupation as the following

extract demonstrates: SN
\ 1 O
“Yes, my %‘r tea¢her ustially u eCsQI’rama to teach English; we sing songs and
perfor: ys. AS far as Fam Bg/cerned, drama boosts my self-confidence and
dev talends wing‘@ to participate in events, competitions, and chats
withymy“peers. I feel safe eve@? a short time because I escape from our situation;
the war-torn situau@and the killing or arresting people and the sound of

and the bad news. When we act and cooperate with each other, I feel that 1
joy watching movies with my friends for a short time; I really feel relaxed.” (Int.

£ 16).

%

The next extract exhibits somewhat a similar idea that drama lessens the war-torn

effect. Student 17 mentioned that drama is a suitable means to escape from shocking
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experiences resulted from the Israeli soldiers and the checkpoints. For a while, they
need drama or a new method that helps them in dreaming of a better futw
forgetting their problems: \

“My English teacher always uses drama to help us improve our acc& to speak
more confidently and have a better understanding while havin ersation in
English which is something great. He always uses it and %urages us to
participate in it. In my opinion, it is good to escape from ourwuatlons I'mean
our suffering from the Israeli soldiers and the occupation a?r checkpoints. We
badly need to dream for a better future and in a bett e d to forget our
problems for a while.” (Int. St 17). ef

Student 19 also commented that he enjoys dramatizing Televant si 10ﬁs IQ’the
classroom. He refers to the presence of the occup and 1ts‘. tlons f\’vard the
them

ey are like

Palestinian people, which include stealing the nds a

monsters in a horror movie. However, thr%mma

ell a ero to imagine

i S\ m down and more
A

satisfied. The following extract r als Ro% 0}
e o

amazing as it changes our
ine. I mean the presence of
ur lands and killed our people,
through drama I became a hero

himself living in peace in a safer world; t drea%

“I like using drama in edu
mood and helps us to in P
occupation and the s towards us, e%/ st
they are monsters, lke a
and I can imagi mys and ore comfortable, it leads me to be

2

calm and mor atl
In additi n ach ned &)@esplte the Israeli occupation, they should
strive to li better 1i fo th sa our children who will free Palestine in the

future: can a SO \dssi hun?-nd his students in teaching-learning to overcome

th stances and 1mpr(%c9the1r English language proficiency as the following

éon demonstrates:

“I can use drama in the dialogue between pupils to explain what I want them to
understand from this drama and to use it in their simple lives. It is amazing in
improving speaking skills for my students specially, here in Jenin city where people
suffer from a lot of issues because of the Israeli occupation. I mean they attack the
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city every day to kidnap, arrest, assassinate, or even to demolish homes. You know,
at the early dawn of this morning, six Palestinian civilians were wounded by Israeli
troops in Jenin. Their attack left injuries and damage in the city. Meanw)me
should live and try our best to help our students to be the future genera'% get

Palestine free.” (Int. T 4).

Additionally, Supervisor 5 stated that English language supervis&l teachers
are trying their best efforts to help their students learn how tQ _address the difficult
circumstances under the Israeli occupation and their action reaten which is
considered a powerful weapon to end occupation. Additio Ts‘,lpervisor added
in the extract that follows:

“Well, there are many experiences I have h

that drama can lessen the effect of conflict and war on teac and stu asreﬁaled
M{ e educ, al drama

with English language teachers in our iple, teachers dramatize
speaking tasks in pairs or groups. tome%y the speaking

activities and exercises in the Eng ] cul e are trying our

greatest efforts as English langugge su, an hei\s\to update methods of
teaching so as to confront the situ&? thefszaeli occupation which
work day and night to damage t chilg-learning pr because they know that
education is the best weap&

cdfﬂc@. ” (Int. S 5).

In short, the observati sions showed that@teachers and the students still
I
have hope for a bright future and that E I;.'legie,n the effects of war even for a short

period of time. F&xce, (ilring ne of <Zt%‘sessions, a student arrived late at the

: : N
daily classroo No the Isra ocqupetgﬂ. As soon as he entered the classroom, he
4
chi

greeted hi and [clas s, a@/then started his assigned participation in the

lesson ¢ he acted . Su?r simple incidents show that drama can reduce the
e -4

wat- fect as revealed in fhcanterviews (Int. St. 13,16,17,19).

q: Individual Innovativeness
n

dividual innovativeness involves developing, adopting, creating, or implementing

new innovative methods or trends in specific practices. Based on the collected data
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throughout this research, the researcher reported many signs of creativity and
innovation among the students while using drama in teaching and learning the ?ﬁn
language. These innovations were represented in generating ideas, practlc@lem

solving strategies and integrating technology in education. Figure 4.4 samples

of students’ creativity. ?

Generate
ideas,
Greativity and
problem-
solving

Individual

Innovativeness

Technology

integration

< J ﬂﬂl (‘}‘

Figure 4.4: Aspects of In I Innovativengss in @ generated by NVivo

4.4.2.1 Generatln{ agCreathya

N
Pl@n-Solvmg
In reference to he co ct

in @nghsh language classroom inspires

students to gener as, t i cre ely a@ lve problems. In particular, ECD helps
students com t id ﬁ)ouf‘@eatmg conversations and role-making, and
also how to y 1o s har e1r English language knowledge and skills as
reporte by any students (Intcﬁé%. Int. St 11, Int. St 18). In light of this, Student 3
N

C Nthat his English teacher always incorporates drama into his classes because he

0 its their opinions and motivates them to discuss, collaborate, and come up with new

eas. For instance, when they were in unit 11 which is entitled Visiting a City, they

were engaged with the conversation about the driver and a tourist. Moreover, they asked
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their teacher to apply this lesson on the school bus and have the conversation there as

the following extract demonstrates:

“Yes, my English teacher always uses drama in English language cla@ asks
deas

us work hard and discuss our opinions. We also collaborate to find n . For
example, when we took Unit 11 “Visiting a City”, there was a dialogue between the
driver and the tourist, so we brought a new idea to our teacher T our lesson
on the school bus and make the conversation there because we are agprivate school
and our teacher agrees after he asked the headmaster who ag as it was a new
idea. We really enjoyed the lesson; we divided the wor, b us. I enjoyed it.’
(Int. St 3).

By implementing ECD in classroom activities, t uderits latf()g‘rll to

suggest ideas that benefit their learning instead of b passive by, d‘:rs 0 just
read and write some vocabulary and grammatic In u on, E@B enabled
students to share their opinions and be J:em\ an o-con@ﬂvt:)rs to their
learning. This is also elaborated by \%0 who indi
concept of creativity and innovatlo@ustra@;xf%o

“Using drama in our lesso us to come puwnhQ(e?v ideas. For example, in
unit 12 which deals wzth
gifts to the classroom, w

ted @% ECD boosts the

1 'i\g excerpt:
N

e brought some traditional
cted a small stage containing

two tables in the perfor ole de and Nisreen). The idea of
exchanging gifts and'having a sm@l &E,table to perform is really something
new and useful. S l
Addltlonally, l st lates her creative thinking to share,
care, cooperat striv, or r de as demonstrated by the following quotation:
tlvatg n nco es me to generate new ideas, share, care,

5 , and strive fo ex‘c\, ent grades in the English language.” (Int. St 11).
St& also mentioned thak'lama allows students to exchange new ideas and assists
problem-solving. For instance, when the students wanted to act in a play which

Oulres a theatre or stage, one student suggested going to the English lab, another

suggested doing it in class, and a third suggested using two desks or a table from the
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teachers' room to create a stage. After resolving this issue and coming up with numerous
solutions, the teacher commended them as evidence in following excerpt: T

“I have fun, because this method is a new trend for us; it motivates t%n nt to
adopt pair and group work; it helps us exchange new ideas and Solvehrob s, for
example, we planned to act in a play but we did not have a theatre ora stage to
perform the play. One of my friends said let’s go to the English laTond student
suggested performing the play in the classroom. A third one wanted to bring two

%inally, we were
able to solve the problem so that the teacher appraised,this job.” (Int. St 18).

Moreover, the observation sessions revealed e pa 'c'patin students
offered a variety of suggestions on how to deliver thegubject'matter andyen age{i'(mle-

play activities. Additionally, both English langua achers and §tudents CO%P' ated to

4
ey 30@3 together,

provide innovative ideas to accomplish the lessR proc u}b&\
er the“material. This

discussed ideas, and came up with c%yvay

desks or a table from the teachers’ room to make our own sta

cooperation indicates that teachers linke cr: tiVitS tu& with using drama
n

through motivating students in the®gle-play ?%’d

q
encourage them to think outsi& 0X ag by @eachers in the interviews.
: >~ : .
In the observation sessions, many stidents e@bhshed a dialogue with other
'S
t the

classmates to talk abou ily difficylti u'sirlg;reative ways to present their ideas

O

by means of ani Meos in' some gases. @, using worksheets was there to reflect

N
students’ engemt which en glgeéhém to express these situations in creative
methods v@eated great deal and enjoyment.
S

language up&visol's'é'added that drama has the potential to broaden

&Y

students” ‘minds by promoti@ sociability and encouraging students to use their

ts &h;g\eal-life problems which

ation and creativity. They display confidence and respond appropriately to

Oers' feelings as evidence in the following excerpt:
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“Drama supports socialization and broadens minds. It also activates students’
imagination and creativity. They act with confidence and react properly to_others’
feelings.” (Int.S1).

English language teachers (Int.T2, Int.T3, Int.T4) also reported thas %\ECD
ence,

activities helps students to think creatively, deeply, and critically. H eacher 2
stated that the students display their voice even when they write simplezcripts, perform

them, and practice with each other as shown in the excerpt th.

“I had an experience with my 7" graders when they ca ith alstorjy and wrote

story, acting it, practicing with each other and providi 7)’ OE@S and

2). &

4
enjo@t, thus it can
Pa@ﬁ‘ﬁe. This potential

Teacher 3 said that drama stimulates ima w

GY

be a successful means to overcome th%

comes from the fact that one power@japon is \u};egat )L&Enerations in order to

achieve our freedom and live i s shown insthe qu@-ton that follows:
“It (drama) is so creati n t will be e Alve to overcome our difficult
situation here in Padestiné becauseour lylw is to educate and learn to get
our freedom and to'li eace.:, Int. .?

Teacher 3 also Nhat t]le \fre te@l‘fue encourages the students to be

imaginative w Wl g a greatdl e'spcaél')@ and using the English language. In short,
@
'

the studentgsbgcome more creati and\@yent in the English language as a result of their

self-est«tjamwoﬁ(, )‘clngug practice as demonstrated in the quotation that

foll \‘('},

x, there are multiple benefits of educational drama in enhancing the speaking
%ki

lls, building confidence and attention, helping students to cooperate and acquire

0 numeracy skills. [ feel this strategy motivates students to be creative with a great

deal of enthusiasm to speak and practice the English language. All in all, self-
esteem, cooperation, language practice leads the students to be creative and very
powerful in the English language.” (Int. T 3).
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Teacher 4 similarly reported that drama is powerful, creative, and enjoyable for
him as a teacher as well as for his students. This is because drama enables stuw

be creative by allowing them to be imaginative and participating and enco@hem

to add their new ideas as demonstrated in the following extract: *

“There are many benefits of educational drama techniques in tea
language. It makes the lesson more exciting than traditienal

motivates students to pay attention to what teachers want AW
i

ng the English
chniques and

earn. In addition

to that, it increases self—esteem, creativity, engageme ith\English classes.” (Int.
T4), l
Additionally, Teacher 4 confirmed the importance of utilizifig d m.a\fdolas?mm
N
for its creativity, potency, and usefulness in learni e English/lan ge’as-)s“bgwn in

4 &
the following excerpt: Y' \ Y}z

“I know it (drama) very well; it ma Wesson moke useful~and interesting.

Furthermore, it is creative, pow ,and fun for s a 6&61@ also for my
students.” (Int. T 4).

7]
through theatre. It will be mo able b s@ perf nce makes the student feel

N
like a different person dw abl’utj ¢ @magine, and be creative as the
&

0 spea
following extract demonstrates: \o' g

r drama, @pic will be given another taste; it will

who can imagine, act, be creative and

\T A
Moreover, Student 15 statedthat t toRi esfad ffe@i}t%‘lavor when performed
n

“If you're act@lo u!? 0
be fun. I feektha
discover new s.

am

Teacher reed that hﬂ%p\‘ students to become better problem solvers by
collab %nd role-p ayingin(‘gl/‘ginglish class. Nevertheless, the teachers noted that
t %ded to be included in th\e activities to achieve the goal, as the following extract
%strates:

“Yes, I agree, role- play sometimes represents a real-life problem which motivates

students to solve it and talk about their solutions using the English language.” (Int.
T 3).
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Some students (Int. St. 4 and Int. St. 14) reported that using drama helped them

develop their problem-solving skills while they were playing a role or acting in
They learned how to think to solve a problem while acting, and their ab%\olve

problems helped them not only in the English language lessons but als r classes,

as shown in the following extract: q

“Because I'm with my friends, we enjoy studying together, helping each other in
solving problems and we try our best.” (Int. St 14). Q

Similarly, Student 4 stated that drama helps him solve ms, m g it ah essential

skill for learning English as shown in the following ' "}
“I learned how to think to solve a problem w actln Ivi g pr _\m skills
helps me not only in the English language buw classes.” (Int.

St 4). ~\~, ER”
During the observation sesswr\%ts were~kee onggmg one another
c

orded vi MTh bservation sessions made

handle challenges. Furthermore, the

A

N

it clear that students were cooperati heif\Englis qang@ classes to find solutions

to issues pertaining to class a

es[e i i speq\kﬁ‘g/ skills. The basic role of the

teacher was to explam%gs and p

intended learnin

ovid 'nptr@ls to help students achieve the
F &
el
o
C—)

4.4.2.2 e y

M@Ers st ents a d 1sors who participated in the study felt that

using n English langu@ eaching and learning may require technology

t10n to assist teachers in selecting the best methods to teach. Furthermore,

1zing technology potentials in today’s education is one of the most potent advantages
0 adopting ECD. For instance, teachers and students join WhatsApp and Facebook

groups to exchange ideas, experiences, presentations, videos, lesson plans, PDF files,
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worksheets, and samples of English tests as well as the dates of workshops and the most
recent announcements disseminated by the Ministry of Education as evidencew

through these screenshots: %\

S O xford
: I
1

nglish

B ——

=2 3 NA=3AT AS2T | _oaleo = =2\
> &M

elmcel OceaVv - Sl BHoeca— o b

Ac ca—all o3 m_}i el
et el VA (S 1EB 50 He samall oaae (BlELL s doswall =1 2B
ol B el ot sl (§ on oo ST Clisgmcza o ULas] cslasta s Slg  V-V-
LSl someaall (AS Hous s =l3lSals (Yimy oS Lo lane S cha s 3all msled

So3all e (B o
- ala =53 oS S

Slicos aadl el == e =] E o] e ()] =sl &3

Figure 4.5: Facebook G@ ziLj age @chers in Palestine
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See¥l g buyl
QD reve el

Baa) eslyall plall zledl Lol Clbay pndsy cpaaleall sl
il ose L I8 e saa

a Bdsve Ghadeer Ghadeer o333 olsa¥l o 1¥s @)

% Figure 4.6: Sample of Teachers’ Group on Facebook

Likewise, there are dozens of Facebook and WhatsApp groups for the students to

interact, collaborate, send assignments to absent students, and inquire about exam dates.
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Thus, integrating technology in English language teaching has become a common trend
among teachers and students. The following excerpt is given by Supervisor 3: Y'

“The answer is quite simple; we can integrate cooperative learning inta%\Nonal
drama in the Palestinian curriculum by engaging students in practieal aétivities,
learning by doing, and reflecting on these activities. These could include hands-on
experiments, practicums, field exercises, and studio exercises: ever, these
educational trends need to be updated to integrate technology. Wepas supervisors
of English, always encourage teachers to adopt this approach uch as possible.
Furthermore, as supervisors, we use WhatsApp and Fa ebwvs to communicate
n

with English language teachers. We also have groups egr material, aids,

records, videos, flash cards, enrichments and new,

English competitions from the MOE to help the te
Technology helps us to know about the late

presence of Israeli soldiers in our country P% T )
In this respect, Supervisor 3 added that it m% fuldor s Wisors{o&)mmunicate
with other colleagues via electronic \es nd blogs: anv@‘%, there are some

videotaped classes that show the %ivene&@ t ,@lﬁmunicate with their
N
teachers as evidenced in this ex% @ u Q(?

“Supervisors could communic wiF s thro@ electronic devices and blogs

and some videotap CW can give d les of the efficiency of such
approaches.” (Int. 2 :l

In addition,ﬂ@ 5 a@r 4 ha ady highlighted similar points when

they stated thaw rati i ?therC)&IherS and English language supervisors

¢
through W %and cebo g{ou@fnable them to share expertise and support for
NS
her.

dditien ith th&assistance of technology, teachers share files and

L

edugational materials through{%{’n app. The two teachers believe that technology is
neX’y for drama and cooperative learning so that teachers may share their
xperience with everyone and display their work through reports, films, and Facebook

Qsts as shown in the following quotations:
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“Every activity in the Palestinian curriculum, from playing drama games and
improvisation to singing together, requires cooperation. Children quickly _realize
that to get the best of sessions, cooperation is a much-needed skill. Furthermoge, we

cooperate with other teachers and English language supervisors throu App
and Facebook groups to share knowledge and help each other. Also, Zoom
application with the help of technology, teachers share files nrichment
material. I think drama and cooperative learning needs techuglogy to let the
teachers proof their work through reports, videos and posts on Fagebook.” (Int. T
5). V
A ;
- .Abdel Rahman Salahat =2~ Luay Ali %
S - v-v- jubuei vy Joswas

SeMo Q.n:-_).” e 3l aJLdl Sslalall R s aslsl 3
loyds easils -1

https://drive.google.com/file/d/197QP3

oYDk6chzLEzhQwOBPXwZiXRNek/view?usp=sharing
aelgd jasde-2

https://drive.google.com/file/d/1k4R0sn
-EtGGhVEqQWXX6jXUCxtsyKQALIl/view?usp... 23l 55e

B e
: - 5 i —_— - .
l . *hink Sy s (of — about- Out- At Lo e s m aims Ay ine | thinkthis bike is cool. I'm really thinking of buying one-
e esent perfect. a2l — has ™ /have*™" + Verb 3 PP
so far - ever many times- _how many never- _ver <~ SASYYS s i
4. Present Per. Cont. aiwal) alall aall  has™™" /have®™™ + been Verb __ing
how long all this time - all day all the morning- for+ 4sis 5,3 43¥33 anl
5. Past Simple | palall  Verb 25 didn't + inf.s** did + inf. 7>
) last - yesterday — ago SASYYS aal
arrive-take- leave askaalll JladWl aal ey il 8 2l OF 8 Sleaa Glalaal SlBaa e Sanall SIS nis,
6. Past Continuous paiwall sl was ™™ /were®™™ + Verb__ing ~alalls Jal Suisa e adad Caaal anaiy
whila>"w w2 Sy - when S - because - why SASYND aal
7. Past Perfect o)l atall  had + PP Y7 2l Jal Gioa U Jeas Sasal anst,
Ao ihesns s e fis e Ry O vy Just/already Bl lov el Sy e cause SASYNI aa
Mix S ) =) 1) Anaiaa oolall Jadi
sof Lol Sams o La Wile 1Al W81 Gale aiis g Jglae Leta aal g 3he 51 3 Leudy als gla 55 0S5 MIIX i iile
iena gaimla JEE Y s Rl padu Y1 JiE Y sasladl QWi Gy 45 mle SVYS LA justalready s saiea sl L3l while a3

drive.google.com
pdf._s.c_‘s.b.”—'d.éls—q.@.f__?-sb

lBl=i Y- Seema Abdulraheem Abu Shama 2331 selsealll (e 195 @

AN &
igure 4.7: Sample of the E&lish Teachers Sharing Their PDF Files on Facebook

Likewise, Teacher 4 added that he prefers to type the transcripts of the dialogues

? Groups

and the role-play using Microsoft Word. Occasionally, he prefers to search the Internet
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for images and videos relevant to the activity in drama as shown in the following

quotation: T

“l usually use Microsoft word to type the text of the acting roles and sometimes'[ use
the Internet to get related pictures and videos to enrich the activity.”

B

nt

Moreover, most students reported that they were able to sho reativity in

working on the assignments and in using creative ways to present'theirjideas using new

“

technology. They also indicated that they were motivatedgto uRavailable technology
while teachers were using drama in class activities. E ore, t elreco ed videos

showed that most of the activities were teamwork acti

ities and one of t tian"l S&Ents
ion and fs gn specﬁ.-n\role for

Y
each member of the team. Hence, Student 9 claiined th Mas highly¢thterested in

the findings and the teacher role was to give inst

performing and acting out scenes. Additio@wa ‘Dat ive me the first second

to the very last second in English lessons. THe er o take them to the English
. . . TN
lab to use available technologies esentations th tlth%prOJector, sound effects,
q

and internet applications, sucN YouTu evid@t&’ in following excerpt from

“Through giving pres tation\i ing reading lessons. I was quite
interested. Als moti\late conceéntrated during the whole class from the
e

first moment last m s most{(g tiful thing is using technology because
our teache MS to he‘ ,’abé_a’lasked us to prepare slides for PowerPoint
presentations, we also used.

e&ro{ejt r and sound effects.” (Int. St 9).

< k. >
M% 'ciparrs tr :ed tha-@CD necessitates using technology which reveals

the ance of technology ie%gration into drama and education. ECD can be used

t xnce communication and collaboration among teachers and supervisors.

over, observation sessions showed that most teachers in the study used technology
in d

ifferent aspects of ECD activities such as typing the English test as showed in Figure

4.10 below, designing the scripts and scenarios, designing PowerPoint slides by
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students with support from teachers, designing animated software to construct new
knowledge, and accessing enrich materials from the Internet. T

In this regard, the fourth unit entitled “Keep in touch” was also % sing
ECD as shown in the observations and the artefacts (See Appendixﬁ'&‘lefacts 2,

video). In Period 1 of Unit 4, the students were instructed to form sma@roups of three,

and then a straightforward proposal was presented for them t(mlete an activity

associated with the subject in the manner of cooperative e ional p'ay. With the aid
of the small theatre that was positioned in the English lan ela s‘tﬁdqdvere made
[

aware of using presentations and creating Power slides; as l' @W to

to_distr
\

them, and act in front of the students. Fol% at,!iuioth le an@‘n.ale students

came up with the idea of performiwa entical X @l‘%h comprises the

following steps. '\%‘5 9 >\y$ \/\'\

participate in this ECD activity. They also lea e I lg?practice

The teacher worked a lessonyand s in CHIBI animations

=}

the suggestion of a brilliant student

through a new program cal %‘HAL u

who was in favor of u ology in EE classsbms. Then, with the help of both
' $ &

the teacher and Qems, lt Mwas @wtedly practiced and mastered. The

KINEMASTEW w

|

¢

the final pro e film) wa e& prepated and shown to the students. Additionally,
>

the reseatcher @iscovéred t ?here been a substantial improvement in the students'
thology use as we @heir speaking skills.

S
N

2]

ed t((ﬁsﬁfdify the clip and record the voices, and
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&

Figure 4.9; "*!'Scr_ rishotji‘f"of t%le ideo Produced by KINEMASTER for Unit 4 in the

! Palestinian Curriculum.
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7" grade Unit 4 Exam
Q1: Read the following text, answer the questions:

Huda: Hi, Aunt Alia. It’s Huda. Can I speak to Rania, please?

Aunt Alia: I'm sorry, Huda, she’s out with her brother. Can I take a message?
Huda: Yes, please. Can you ask her to call me on this number: 226015?
Aunt Alia: Yes, of course.

Huda: Thank you. Bye.

1. What does Huda want ?

2. Where is Huda?

3. Change the telephone number into words?
4. What do the underline pronouns refer to:
a. You(L:3): oo,
b. Her(L:3): oviieiiiiiiiieiiieannns
5. Find out from the conversation:
a. The opposite of "ean't" ... ...
b. The opposite of "answer" ................cooiiiiiiiiiiiiin.

2: Complete the following:
team save I text I score already

1. They.........cccoee...... €very morning with their new phones.
2. Iwantto.... Some photos my computer.

YO | |- O was 1:0.
4., "TheXed....osssnvemnsnse Haven't scored yet.
Q3: Correct the verbs between brackets:
1. My best friend ................... (have) lunch at my house this week.
2. My favorite team .................. (win) the match.
3. ‘Weisssauamnss 1] ——— (finish) this book.
4, "TheY.cvensnsssvwasiss alréady...covensess (clean) the dishes.

Q4: Write correct questions
1. Have scored / our team / any goals?

QS5: Write correct sentences:
1. ive changed my mind

Figure 4.10: Sample of English Test Typed through Microsoft Office (Word)
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*

igfrﬂ) Sa
X

m]%)f a Hand-written English Test

&
Q) o
\ over, in Figure 4.10,"depicting an English test created with Microsoft office

, the teachers reported that the test was written using technology after

lementing ECD, while the same teacher had written it by hand before implementing

ECD.
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4.4.3 Collaborative Learning

Share skills
and
Knowledge

Collaborative
Learning

Improve
Productivity and peer communication
support skills

N X

Figure 4.12: Aspects of Collaboratlva@ 1 ED Genqiteid by Nvivo.
Most of English language su rs, teac\ﬁ

the study reported that ECD e cooperatio amo:§\dents in different ways.

According to Supervisor 2 @ t tud$ ere able to use many tactics,

such as pair work, gr (thln}talr ha!e@d listen to voices other than the

teacher voice. T@) lealln to <<"together productively rather than
ot

competltlvely ef lethoct':njé/ the classroom that can break up the

monotony o c urse wa d Jascf:)v aled in following excerpts from Supervisor

2and S 5. & f g

dents were the ce yf learning; they were always ready to learn in and

S fgﬁs who participated in

-9

l e the classroom. Be des students worked together collaboratively not
etitively using different techniques such as pair work, group work, (think-pair-
hare), and listen to different voices other than their teacher’s voice. Drama for

them was a great technique in the classroom which can break the routine of the
lesson "(Int. S 2).
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In addition, Supervisor 5 reported that he encourages all students and teachers to

use drama to cooperate, act, and speak English.

“I advise every teacher and student to cooperate, act, enjoy the Engl@uage
and speak it through efficient drama techniques.” (Int. S 5).

Cooperation and knowledge-sharing are highlighted in ECD to he English

language. In this respect, Teacher 1 maintained that he had a vari f experiences from

cooperating with his students to acting, playing, and imp Vinglt.]elr English through
the use of educational drama in the classroom with él o%ﬂem. The

teacher added that through cooperation, students able to work Wit e%ehsfher

| &

since every theatrical technique requires cooperati Additi?na y, when t&, tudents

¥~ g
act, they act together and create the role-play together as %ﬂqe in fo!! owing excerpts

from Teacher 1 and Teacher 5: %V j
emu jona

“With my students, I have practic ma,in many ways, such
as cooperating, acting, plavi enjozigi and gwticing the English
language. By cooperating [ m at §tudents qke to‘eooperate with each other
because every technique i a nee ratio so when the students act,

they act together and make t OliF ther. e honest, I become an actor

and a good teacher because I cooperate With @dents and sometimes, I share
the work to encour: and feel safe ndn y to speak the English language.

All of us enjoy the lessai. AS‘Q A W;éljw 't feel that time is passing too

quickly.” (In& l %
According to 'Nhe 5, E Tote@operation, which is very important for
( ¢
speaking E@ d patticipati f:lligglish classes. This excerpt illustrates this point:
“Ev vity zﬂ Iﬁles@ curriculum, from playing drama games to
m tion to singing t;gd; r, requires cooperation. Children quickly realize
\ get the best of sessions, cooperation is a much-needed skill.” (Int. T 5).
%‘ he current Palestinian curriculum gives some priority to cooperative learning as

idenced in the following curriculum specifications (Figure 4.12). Thus, ECD could

q
L

be the right platform to encourage collaborative lessons in a more interesting manner.
Furthermore, many exciting activities require cooperative learning and educational
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drama. Teacher 1 added that ECD needs cooperation between the students and the
teacher in addition to cooperation between the principal with the Ministry of Edwh

as evidence in following excerpts from Teacher 1: %\

“I mean these are the two sides for the same coin. [ mean th a needs
cooperation between the students and between the teacher and t nts besides
the cooperation between the principal with the Ministry of ‘Education. The
Palestinian curriculum has many exciting activities that Mht cooperative
learning and educational drama. This is promising becaus past we used the

Jordanian curriculum in the West Bank and the E a urrl'culum in Gaza
because we are in a war-torn country.” (Int. T 1).
Teacher 1 added that the pupils in the class cooperated with €ach \gd‘wel?'ﬁke

not
S
bees being so active and helpful. 2 Y*
“I think there are several principles of co@perati \‘sq ng in language

classroom such as teaching collaboratiye d tegm w ut the most
important thing is sharing and taki g%v eac mecm(the Students were
always there to help each other. [ in& eclas bee@rking in their hive
with full energy and enjoyment. (Int. T 1). \

S

Data showed that ECD fos colldborati qcult@mong all participants.
English language teachers ("N , SQEzhat Qaivparties were motivated to

cooperate, including tf tea%rs and [their e‘% he school and the Ministry of
he s

:
Education, as well as t de \nc"rk g tog@‘r as evidence in following excerpts

|

from (T3, T4, T5):

o

|

“Coopera \ee d 71’0 all sidéf). 1 mean cooperation between the students

togeth ooperation b n A&lteacher and his students and cooperation
ithfthe Mx@w

betw, schogl j of Education. All in all, cooperation is very
us% [ students¥lev

s. [ rﬁ'EZm good students with remarkable intelligence can
her struggling Stud@ho need help.” (Int. T 3).

A%&ally, Teacher 4 mentioned that every technique requires cooperation between
&1 ents, and since cooperation is a key component of drama to learn English, it is
ssential as manifested in following excerpt:
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“Of course, drama demands cooperation, because every technique needs
cooperation between students: cooperation is an essential element in drama. [ will
give you an example: if there is a dialogue about pollution, students must coopérate
and help each other to practice a lot to be perfect. Furthermore, [ have b, ore

flexible with my students and much closer to my students. I understanf nd we

enjoy our lessons, cooperate with each other and be more confide relaxed.”

(Int. T4).
Moreover, Teacher 5 reported a parallel point when claimingathat dfama promotes
cooperation and aids in students' understanding of the ou side so that they can
work well with others.

“I used to ask my students to perform a role- based on a scwi
advance. Each pair of students is given a Sltua
minutes to prepare notes for their role play.
imagination, they also cooperate together

cooperate and helps them understand t rog\
Student 1 noted that through cooper assm o ask each other
some questions, provide answers, a 1ve assis LTng 1sh lesson to speak
English. The students benefited fro mafSince i ster@ peration. as evidence in
following excerpt from Student ‘éo
“Yes, my English te her d dra as e¢h@n teaching speaking skills. We
always make a p efore starting® tlfe ylesson and we usually divide the
conversation be n the p divid Q_l} between me and my partners so it's

equal for eve Ye ampl was working with my partner where [
played the 0 A’ tner \la ed ‘B'. We cooperated to support each
other to s, lish. Cbo )‘eged us to understand more because we asked
questl answeredy each 0@ Drama increased cooperation which is

som% odf?’ lls"d ts@ﬂ. Stl).
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Keep in touch! Ak

1 Listen and repeat the words and expressions. Q

chat comeover double half message moment postcard wrong

2 In pairs, look at the pictures. How many ways to communicate can you see?
3 Listen and answer the questions. Q

4 Listen and read. Underline the words from activity 1. Q

Woman: Hello?
Huda: Hello Aunt Alia. Can | speak to

Rania, please?

Woman: Sorry. You've got the wrong number. ‘
Huda: Oh, | am sorry. Goodbye.

Huda: Hi, Aunt Alia. It's Huda. Can | speak to Rania, please?

Aunt Alia: I'm sorry, Huda, she’s out with her brother. Can | take
a message?

Huda: Yes, please. Can you ask her to call me on this

number: double two, six, oh, one, five?
Aunt Alia: Yes, of course.
Huda: Thank you. Bye.

Huda’s mother: Hello.

Rania: Good morning, Mrs Karmi.
Can | speak to Huda, please?

Huda’s mother: Who's speaking, please?

Rania: Sorry. It's Rania.
Huda’s mother: Hello, Rania. Just a moment.
Rania: Huda! Hi there!
Huda: Hi! | got a postcard from Igbal this morning - she's in

her new house! She wants to invite us to go and see
her next week.

Rania: Igbal! | miss her now she’s at a different school.

Huda: Well, come over to my house and we can call her
together. We'll have a good chat!

Rania: OK! See you in half an hour.

o ora v Justa moment.  Who's speaking'j

N

re 4.13: Sample Unit from the Palestinian Curriculum English for Palestine

179



4.4.3.1 Skills and Knowledge Sharing

The collected data showed that ECD makes it possible for students to shw
exchange knowledge. According to English language supervisors (Int. S 4 %\S 5),
ECD is beneficial for exchanging knowledge and sharing skills, 1l as for
collaboration and sharing experiences, since each person has something'special to offer

as revealed by Supervisors 4 and 5 in the following excerpts:

“In such activities, the groups must not be dominated eCr students. Students
need to be helpful and exchange knowledge, share ccept W of others

and encourage each other as peers.” (Int.S4).

®
Y
Likewise, Student 5 added that each student po s'a certain ski v‘h@an be
enhanced; therefore, they work together are\@ jeriCe dhgﬁg drama
T
implementation. This allows them to leam@ angﬁhera hownsin this quotation:
“We collaborate and share our expe , each one som@lg unique to offer,
so we learn from them and everyone did the-tli Ror helis good at so everyone
knows what to do.” (Int. St 5) % \'\
o v,

q
Furthermore, Teacher 2 (Int.& oted that he onsta@ employs the cooperative

b

learning method, which e s strden harl,@and understanding. Students

willingly support each%uy exchangi

when some Word@hallellging\ prono@e. The students helped and supported

NG
each other as showm in t fs)l ng]exc‘.eéza
'
se<€o

“I alw operative, | rninéwethod, it increases the students sharing and
kno hey ?l e othe%hrough sharing their ideas, knowledge and they
excha heir info at)gn b&Ween each other. For example, there were some

t words to pronoun@,’ the students help each other, and share, care with

w other.” (Int. T 2).
4 M any students reported that their readiness to act in drama activities allows them

0 share their skills and knowledge, Also, using ECD encourages students to share their

talents in a variety of drama-related activities like acting and role playing. Additionally,
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each teacher assigns distinct roles for each student based on their personalities and their
interests. They were always ready to portray those parts in front of the class in d?ﬂt
ways. Those students enjoyed acting and being closer to their teacher an%x]ates

because of drama as shown in the following excerpt: A

“We collaborate and share our experiences, each one of us has someéthing unique to
do better. I like acting the dialogue with my classmates bec 1 feel happier and

stronger because I have a supporter and a partner who ca t me.” (Int. St 5).

Student 14 indicated that through drama, they were a xchzinge knowledge,
talents, and support, making them stronger as evidence in this ex ac.t:\d‘

Y~

N
“My teacher assigned different roles based o h Student’s p nJli;i‘@nd we
then presented them to the class in our own uniq ay. I gelore agling al?‘vonsider

myself closer to both my teacher and Wndsw dra@We share
knowledge, skills and help each other, t%th ger. Q&& St 14).

Likewise, Student 18 reported that hisflinguistic abilitics+ ov@‘en he works with

by this quotation: “ Qe
“Yes, working with a parﬂ% gr M)} @uage skills better, by giving
each other ideas, and aW)rkini wit F@or group gives a person self-
confidence.” (Int.
4 $ &
Student 4 also add&%he @wipa@ln the discussion with his classmates
since they connw pers 'l, work«tdgether, and share skills and expertise as
| B o ; (j')

NS
ting #he. diftlogue my classmates because there is connection,
ion, enjoyment an@rl‘ng skills and knowledge.” (Int. St 4).

5
—
=f
=]

wudents shared their i@s and presentations which provided them with more

ortunities to speak English, as shown in Figure 4.14. During observation sessions,
O:y also role-played or acted in front of their peers and conversed fluently in English.
The teachers stated that pupils took part in a variety of activities in ECD (e.g., individual
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activities and group activities). Worksheets also provided students with the opportunity

to collaborate and support each other as they practice real-life scenarios in w

improve their English-speaking skills. %\

Figure 4.14: Af
4.4.3.2 Productivity an Suppor ,é\
l Q
Teachers and s rs in study rego ed that ECD can improve the

teaching-learning &N for ]ingh\since ('Ql.t%an save time and energy according to
Ny

Supervisor 5, Ngai ed‘ r|un&‘)r_s,1anding of teachers' needs for English
instructioquhents’ ee lea@.ﬂg English. The supervisor also became aware
of the % onnagomzskil@corporating them into the current Palestinian
cu@ to reflect values a@iefs, particularly in light of the Israel occupation of

%éstinian territories as shown in the following excerpt:

“Also, through educational drama, I gain a great deal of experience such as
recognizing the needs of teachers and students, thus understanding and becoming
aware of new skills and integrating them into the current Palestinian curriculum to
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’

fit our values and beliefs especially under the Israeli occupation in Palestine.’
(Int.S5).

Furthermore, English language teachers (Int.T1, Int. T2, Int.T4) statei N ma
ussions and

boosts students’ productivity through their participation in classroom di

dialogues. Drama also allows students to explore their own identitie ical events,

and relationships. Students can improvise, sing, dance, and a

themselves as seen in the excerpt below: ?

“Drama leads the students to explore themselves, nd connection$; students
can also express themselves through plays, singing, daneing and im sipg.” (Int.

T1). '_\Q}

ays to express

Teacher 2 added that through their participation interaction jn the wlassroom,
Y
\ g

“We often encourage students to tag %e of't cher aﬁplain a lesson in

a form of a play to make it easier ama.increases students’
production, interaction and actiye participa \m\t “*(Int. T 2).

N
In the same vein, Teacher 4 sai%tly fed g wo r theatre exercises. The

students, without a doubt, helsmch r work @e efficiently as evidenced in

the following extract: % ( §
4 2
“Most of the dn&cictlvit' were. é?;{tp-work based. For sure, they will
support each & finish theactivity<I noticed they teach each other some
vocabulary % ned arta . (Int. T 4).
e 2 G
Additionally,, Teacher 5 teporte hé h(_f;equently used drama to help students improve
<k' NS
their s i biliti€s h ac‘h%\g. These matters assisted him in managing the

clas&effectively as show@fhe following excerpt:

Xe it (drama) a lot and I gain lots of improvement in students’ level in speaking
‘é Séll

students produce more work as seen in the cerpcelow:

Is. Besides, I was able to manage my classes effectively.” (Int. T 5).
In this study, some students (Int. St. 5, Int. St. 6, Int. St. 9) maintained that using

theatre increased their productivity since it allowed them to collaborate with their
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classmates and receive feedback. This helped them complete their projects and learn

new information. They were motivated and focused during the entire class, fi
first second to the very last moment, which has enhanced their output as @rated

in this excerpt: *

“I like acting the dialogue with my classmates because I feel happier and more at
ease because I have a supporter and a buddy who cares abotttane. '(Int. St 5).

Student 6 added that he preferred to help his classmates roug ararna, and together

they performed the task more quickly as shown in the ing exc%
[ . . . . . B . ‘
1 enjoy acting out the dialogues with my classmates because it iSpen oyabg'and
distracts us from our challenging situation in tine. It also h ugrdsp the
personality of the role you will play and throug

ma I supporgimy chates to
Y4

inish the activity faster.” (Int. St 6).
/i 1y faster.” (Int. St 6) Y' NGRS
Moreover, it was noted by Student 9 tENtayed ocused throtghout the class

performance and did better in English, th 0 payin e atte@n, as shown in the

N2 ) A
following excerpt: % o A 0}&

u

“I'm quite interested. I feel ivated and.concentrat, ring the whole class from
the first moment to the las;%ute j SS W increased my productivity.”
(Int. St9). >

N

Furthermore, Supervi;r 5 % at Ctbf/ most important aspect in ECD is
teamwork. Stude@eed @n one er by taking ownership of their tasks,
N
helping the tee\mﬁeve hel%i? objeptives, and communicating with one another
as demons@ﬁ this excerpt: ‘&J
[N/ <

is the mokt cr&czalﬁbtor, but students must also empower one another

{(T
Aﬂg responsibility for@% own roles, assisting the team in achieving learning

ectives, and communicating and assisting one another.” (Int.S.5).
ish language teachers (Int.T1, Int.T3, Int.T4) also reported that using ECD
d)vided support to the teachers who used cooperative learning, where students worked
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in groups and supported one another. This experience was useful and the students
enjoyed it since it broke up the routine as shown in the following excerpt:

“Well, I use cooperative learning for forming groups and working tog ork
in teams. It was an amazing method and the students enjoyed it and had fundecause
they could break the routine and changed the traditional method of teaching which

is mostly based on lecturing.” (Int. T1). T

Similarly, Teacher 3 stated that drama is a useful techniqwach the English

language, and teachers need to be aware of its versatile b 1ts%. eer slupport is one of
dent

the most effective aspects of drama, which refers : W to help,
@

motivate, and encourage each other. This is crucia the success Te ‘ég;&;ng-
elo

teaching process as demonstrated in the excerpt b

v ¢ b 4§
Y4
“Well, drama is an amazing method to conveyya mess mess to students,
eM

whereas it needs awareness among te ebestth dramanis peer support.
I mean students help each other, enegu each ot mﬁve each other and
this is very important to make the lear -tea% ess_‘s\ essful.” (Int. T 3).

Moreover, Teacher 4 added tha% ;‘aityno%ya A
11ess

ivigo)i implemented in groups
q

where the students showed r& to hélp,ea otlg(u) complete the task. They

N
appeared to use both li uiw acti’g sk sl S @1 in the following excerpt:
a ac,v

“Most of the dram ities I we're(goup-work based...For sure, they

supported each %to ﬁn"s

vocabulary a&v o start actj
Further%\e student ?£>arﬁtg1')}ated in this study (Int. St3, Int.St4, Int.St5,

Int.St6, I %ep(}rt that ECD ~ng\‘eased peer work. For example, Student 3 stated
b4
that h&ifelt'safer because he WQ@ with a partner who was always there to support

S

hi e also got engaged and%otivated to speak English confidently while the partner

. (Int, T 4).

ctivily% (th oticed they taught each other some

ingly intervenes to correct some pronunciation mistakes. Such insight is shown in
oe

following excerpt:

“Well, I mean that I feel safer because I have a partner who will help me. I feel more
interested and motivated to speak English confidently. Once I make a pronunciation
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mistake, my partner was always there to fix it for me. I feel that my partner supports
me.” (Int. St 3).

A similar idea was mentioned by Student 4 and Student 5 who reported tha wzhey
chat with someone, they correct their errors and pick up new phrases. They believe that

during drama and collaborative learning, they assisted and supp another as

demonstrated in the excerpts below: V

stakes and you learn
arnil1g we help and

Nd.

Likewise, Student 5 added that he has a friend and a orter atjthe s tin&:o is

g

concerned with his learning during the drama as evidenced ingollowing exq-pt:
Y

“I like acting the dialogue with my cl smaz beca \)‘eel happler and more

relaxed because I have a supporter anél a ly wh} cares' about me instead of the
;5 )nd

traditional method where I feel ala\

Student 6 also reported that he likeiacifng out \ﬁa.l%ue

N
is fun and takes their minds off,their@ifficuft circ anc@ Palestine. Furthermore,

“When you chat with someone, he/she automatically fixes
new expressions. I think during drama and collabor
support each other.” (Int. St 4).

er stre nt.

>

“I enjoy acting ouf the diaogue c‘as@tes because it is enjoyable and
distracts us from our challengingdi ow‘m(flalestine. 1t also helps you grasp the

personality OJK% you 1l/l ; (Inié-é).

Furthermore, S% 4 sai fy Wt} ctive in discussion activities because in
c ¢
addition to having/fun, they {Vh@c}?e situation, collaborating with one another,

acting leads to better understarmof t ers as@)wn in the following excerpt:
th

NS
supportifig and%believing i ne andi%r as demonstrated in the excerpt below:

6

the dialogue was fi ﬁ-}ﬁd motivating because when we were acting, we got
olved in the situation, cooperating with each other, supporting and trusting each
r besides having fun.” (Int. St 14).

nce, during class activities, students were observed asking each other to pronounce
some words, how to spell and write them, and also how to use technology to check

spelling and pronunciation.
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4.4.3.3 Improve Communication Skills

The English language teachers (Int.T1, Int. T3, Int.T5) reported that dramWs
students concentrate because they were encouraged to listen to each othe@spect
each other. Drama also helps students speak the English language an ases their
communication skills because they participated in roles and cooperatedéwith each other

as evidenced in the following excerpt: V

ezin te)lﬂching speaking

eacher for more

“There are many benefits of the educational drama tec
skills. I will talk from my own experience as an Engli

than twelve years. I noticed that drama builds students, confiden speak the
English language without shyness. Drama also ec, the
students were constantly encouraged to listen h other and ect edeli other.

tration

Besides, drama helps students to speak t h language gind in&?ases the
communication skills because they participated in dj troles a@éoopemted

N

brings them closer, making them m@j}precian\f% n@er as demonstrated in
the excerpt below: %
“Well, there are many e %es ] %icing the educational drama
in the classroom witm;%gnts. irst ofa { it s me a lot to know my students’
s

personalities and t er to t? LA otit inereases cooperation between me as

a teacher with tudents b.wb« oope@!ﬁn and understanding between the
Students them & If 0|4r teaghing @amatic, our Students get attracted,

interested and affested. and moved by what we taught, we will
most likelyfleaveyan iimpa n say that drama, undoubtedly, increases
communication 'skills be e Students who tend to be closer, appreciate each
other e w}ll e understanding between them.” (Int. T 3).
3
A simsg,nt was made by @wr 5 who maintained that drama helps students

c wicate more effectively with each other and with their teachers. Additionally,
ing fosters language and communication skills through presentations and tasks, as
own in the following excerpt:

“Drama is seen as a means of learning rather than a way of demonstrating mastery
of certain skills. Students are actively engaged in activities such as researching,
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designing, and reporting.' it is amazing and full of techniques to enhance the
teaching-learning process'. Also, it leads to improve their communication skills
between them and between the student and me as their teacher.” (Int. T5). R '

Teacher 5 added that drama also involves presentations and assignmenti %\oster

the development of language and communication abilities.

“There are many benefits of educational drama in teaching the lish language.
For me, the first one is that drama builds confidence and“Niucreases students’
concentration. Secondly, drama helps students to deve ir language and

ts% (Int.TS).

Int.St7, ki\Sd Int.St17,
Ay

Int.St20) who participated in the study re@hat D h‘m@ their
Mo

communication abilities when they acte over,d ECD. im@d their

communication skills through presentations and assig

The majority of students (Int.St2, Int.St4, Int.

understanding of one another and enhanced theif abi

'Hﬂy\'nterac@;ﬁvely. The
following excerpt shows how drama h&e get to

ne éﬁher.
“When you communicate or talldwith someo \k(xz it-makes you feel a little
bit nervous. What seems promising' is 6 Vo / ortable when you see
yourself improving your ski. Yyou're improving z;?ﬁ grammar you even when
ursem one of your classmates can

you face some mistakes thatyou €ould fix
correct it for you. This ainly make each othex’s skills better, your grammar
and things like thagm increases ouk com cations skills, it is like the thing

which opens the closed ¥oads b sP It teaches us how to understand each
other and to co nicate iiz way. ”\(Int. St 2).

Likewise, in the, except be ent 4(v§6rted that drama improves interpersonal

N l
@
interactions a%mnu icatio skfls, (_/C’)

%’ N .
“I mgan,thag makgs ts fer to@h other, knowing the characters of each other,

beéau enlact, Mund rstan?,'so I can understand my teacher and my classmates
joy my time. Alsé~ydrama improves our communication skills and
tionships between each other.” (Int. St 4).

‘mﬁreover, other students pointed to somewhat a similar idea when they stated that

ama improves communication among students and also fosters friendship. Drama,
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moreover, strengthens their connections and teaches them how to communicate and

accept other ideas as shown in the following excerpts: T
“Drama strengthens our relationships and it teaches us how to com ; and
accept other’s opinions.” (Int. St 6). s

Student 7 also stated that along with enhancing his speaking abili rama also

strengthens the bonds amongst the students as evidenced in follw cerpt:

“Acting and role playing improve my abilities and skills Qspeaking, besides, it
increases the relationship between us.” (Int. St 7).

Meanwhile, Student 14 added that although drama invol 0 Mﬁ, i&hglps
e

c
him communicate better. In addition, he can easil effectively ta is.partner as
s b 4§
\ Y

shown in the following excerpts:
X
in learning@ speak English

“I enjoy using drama techniques suc Me-pl

whether with my classmates or 't/%am. Acti e c%gue is more fun,
especially when I'm with a friellheems chal j at the same time
improves my communication Sk% can di \k( ]

g S

easy.” (Int. St 14).
7]
Teacher 17 reported tha%ihelps im teach En. more effectively and also
i ro

. — Ny . .
enhances his bonds wit hlsWnts, hich Se'ommumcatlon as shown in the
following excerpt: \o' g L(j/

N maklzs

“It’s more enj&; prov, English faster, also it strengthens the
relationshipdetweeén me

effective M%%t 19).
In &H Stl‘l‘d t20'r or@that drama helps students communicate better
s

with 05 another and even foste@mdships as shown in the following excerpt:

artner, it's good and

lass which makes us communicate in a more

benefit from it since it can develop friendships between the students and

e
swufove communication.” (Int. St 20).

Furthermore, through observing students in their classrooms, students were

communicating with each other in the English language, they were active like the bees.

189



The students were able to speak with each other, understand one another, and accept

one another’s viewpoints while working on worksheets and performing plays. T

Based on the interviews conducted with the students (St3, St ?ﬂ% St 15, St

4.4.3.3.1. Findings Based on Students Interview

17, St 18, St 20), it was found that ECD gives students the opportWO speak English

inspires students to actively participate in class. The rity o sWho spoke

[
English during the observation sessions asked their te s to take thei tu’ns_{qgt:ng.

and gives them an opportunity to receive peer and teach siche. Additionally, it

They also participated in worksheets and presentat

s prepared by the t€achers to
X

N

rity of YI)articipants,

including supervisors, teachers, and s\h%cord' tud‘t‘jﬂ responses in the

interviews, drama has the potential £6 reduce th \a&[%n fﬁ\(lnt. St. 13,16,17,19).
) N,
The use of ECD to teach the @langvﬁge h: eve@eneﬁts, one of which is

reducing the war-torn effect Mude nvolvifgsthe students in imaginative

situations, drama succ%%rovide [ platfori @m to escape from the reality of
S 2

occupation. Many wts, (Ir nt. St%(lj”,'lnt. St 18) reported that they are

!
their English%;age owledge ac}hkills, and achieve the objectives of the

& over, most students @brted that they were able to be creative in designing
N

t \ponses to the assignments, using creative ways to present their ideas using new

inspired by ECI{&‘IC up. Wi ideg&o communicate their ideas, demonstrate
¢

t ology. These creative ways motivated them to use some technologies while
implementing drama in-class activities. Furthermore, in the recorded videos, most

activities were based on teamwork where one student plays the role of the spokesperson
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to present the findings while the teacher's role was to give instruction and assign a
p g g g

specific role for each member of the team. T

Finally, some students (Int. St. 5, Int. St. 6, Int. St. 9) stated that i\eatre
increased their productivity since it allowed them to collaborate with ﬂ&assmates
and receive feedback, which helped them complete their projecw learn new
information. They were motivated and focused during the e irecws, from the first
second to the very last moment, which has enhanced their rXv'lty' As reported by

many students and supported by their teachers in the 1 iews, wf ECD in
[

English language lessons helps students improve th eaking ab

ili ﬁr& peer

support, dialogue, and acting. In addition to VW m observatiohs a dYﬁe use of
i \ost Q@S;)ants stated

e

'Pfrt. St 13, Int.St15, Int.
&

artifacts such as worksheets, presentations#plays, and

that ECD improves students' speakin& |1;) s and o
English (Int. St 1, Int. St 3, IntSt.5, @67, Int. \}ng S

6

St.17, Int. St 19). 4 c{?
\ \{o
S
4.4.3.3.2. Findingsﬂ% Teachers erlvi@
g
Based on the results o thl \tmq %

a to teach the speaking skills because it

that they are in favortef usi
enables stude cuss|their 13ﬁ1fajl ations while expressing themselves freely.
The dra akelps - D‘%’ expr@‘h\eir ideas freely, develop their personalities, and

refine their acting and creative ét;xh

chance to speak

with teachers, nearly all teachers indicated

Y
%

ties. During drama activities, students are exposed
N

t Nety of activities, such as working with peers, acting, playing, and having fun,

ich deepen and improve their relationships. The interviewed teachers also stated that

ting in English classes improves students’ ability to express themselves, and that is

one major source of inspiration and motivation for them.
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Some teachers also added that when students found some difficulty in
pronouncing new words, they used to support one another by exchangln
knowledge, and information. This type of cooperation developed their sel ence
without worrying about making mistakes or being shy. The whole ﬁ& of using
drama resulted in a stronger cooperative force among all participantsS including the
teacher. Another crucial element is that educational drama _encoutaged students to
collaborate in groups, which is an effective approach for T ents’ creativity
by enabling them to be inventive, innovative, and suppo of ofie a WWhen they
exchange novel ideas. _{‘)

Evidence has shown that the Palestini iculu terestlng

@

activities and topics that can be taught t}w [b‘Ho ver, 1s not much
collaboration between the schools tE’ Ministry on in terms of
implementing ECD in schools wh1%ulres co ?tlo K een teachers, school
. @ 0}
boards, and the Ministry of Ed &
Drama ultimately en udI nglish 1 ge proficiency to the extent

that there was an obvim% emen

assignments. The ents’ 11 spea b1hty has also greatly improved.

r{ts rall English scores in exams and

Addltlonally, D nlﬁctg%factor in overcoming the challenging
cond1t10ns e Is ell oceu t1 I this regard, findings showed that despite

\

more t decaﬂ’e cup n, drama helped students maintain tremendous
mot@ towards learnin C}ﬁghsh for communicative purposes. Dramatic
E es; furthermore, empowered students to use their imagination while having fun
nversational skills in English. Overall, students' self-esteem, collaboration, and
nguage practice help them become more creative and proficient in the English

language. Through cooperating and role-playing, drama helped students to become
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better problem -solvers. Such educational benefits clearly display the necessity of
integrating ECD into English classes. These benefits are also revealed by teachw
frequently incorporate drama into their lessons. This is because students ar@ately
in need of help to become better students, stronger leaders, and stud ith higher
English proficiency scores. T

Finally, educational drama encourages teachers and studentS to incorporate
technology into English language classes which was sho Yi;g

l\/[icrosoft Word

and some Internet applications to access images and vi relevant emes and

a3
scenes of the performed plays. On the other %ucatio al nfa @tives
rs

encourage teachers and English language SIY/S % ogether’ to share

knowledge and support one another béw glng\ doCuments educational

materials in the form of reports, clip\ ebook p ia @a&sApp, Facebook
groups, and the Zoom app. % \T ,<\
a S
" &

4.4.3.3.3. Findings Based omerv' rviev@

Based on data ca% om the Ingl' lhn@ supervisors, findings revealed

4 2

that when students {d D| N for@ improved. This improvement has
resulted in a p%mp

ents'\%ademic performance because it helped
o !
students to lea% nglish langlage,

skills, a 1al skills. 8 :a en \ged students to participate in various speaking

zr-lj%llso improved their speaking abilities, acting
activitii ich helped to s@ideas and express themselves in a free-stress
N
Ment.

Qé Findings, however, indicated that the Palestinian curriculum for seventh graders

ves little emphasis to the speaking abilities as seen in the distribution of marks (See

Appendix 1). In Palestine, English language teaching mostly focuses on writing and
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reading, while speaking and listening skills are not given the due attention, which leave
negative effects on students’ speaking and listening abilities. In response s
situation, most supervisors recommended organizing specialized Worksho%\rama
integration to assist teachers in creating more speaking activities such -playing,
miming, storytelling, and other speaking tasks. T

Dramatic teaching techniques have been proven to b ewe in improving
students’ speaking abilities. They also inspire students Ylp

ale In interactive

activities through acting and role-playing, which engaged theml andwiniproved their
®

at gl’sh_@vlzage

by i%?rporating

in iculué‘v;lich aim to
tackle the impact of Israeli occupatiw;} Palesti dail@’e. In this respect

educational theater within ECD en es the u\f\gch }@ in English language

N
teaching through using blogs i% ﬁlmned courses an@ctronic tools to connect

&)
with teachers. \ A

K A
The majority of% langua Eyer@i@who participated in the current
shop

supervisors were able to recognize the needs o

new knowledge and abilities into the existi

' $ &
study confirmed IK"‘%D in lh m (c»help students improve their speaking

skills. Cooperative in 'ma E?}%L(e’ been found to improve teaching and
@
learning st V% To} mak th; t(e;:?mg process more beneficial and highly
<t. NS
motivat% t sup€ryis fncot&ed teachers to use drama and urged students to

act during the speaking task@ch motivates students to participate in classroom
a%ms. Based on the interviews, supervisors expressed their positive attitudes
owards using drama as a means to broaden students’ knowledge through fostering

ociability, confidence, imagination and creativity skills, in addition to the capacity to
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respond appropriately to others' feelings, and break up the monotony of doing the same

thing repeatedly. T

Using ECD in English language teaching and learning, according to@ority

of students, teachers and supervisors, requires the process of integratin logy and
help instructors find possible ways to do this. For example, What&&g’oups can be
used to enable both English language supervisors and teachirsNare knowledge,
presentations, instructional videos, lesson plans, works xaml)les of English
exams, dates of workshops, and some news or instructions _issu Winistry of
o g

Education and other decision makers. There were als book and at}A&@oups
for the students to communicate, cooperate, om\{n ¢ ancKsy;re some
relevant materials. V 0\ év

Finally, results showed that Eng@visors an che@ their best efforts

to assist students in overcoming th@jlenges of.Jivi (j&?\'he Israeli occupation

N
threaten the continuity and stabi%\e tea(c':hing arnin cess. Accordingly, ECD

is seen a powerful Weapor@ni", g ne%ﬂ\% impact of conflict on both
teachers and students. % uj ( 0’

:
&

of lesso% ollegte d :s ov@t\hat students were able to speak clearly when

participating in acting and gamatic activities. Additionally, teachers granted

N
\on to students to participate in drama activities utilizing English during the
observ

ation sessions (Classroom Observation, ull, L.1). Cooperative learning and
ucational drama were found to be beneficial in the study. The benefits included

improving acting skills, enhancing speaking skills, increasing achievements, reducing
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the effects of war and conflict, motivating students to learn, and accommodating

students' learning preferences. T

During the observation sessions, students were shown so enthusia%\peak

boldly while acting or presenting relevant materials in the class. Thro icipating

in these activities, students demonstrated strong commitment to ume language

appropriately without hesitation or dysfluency. Sharing is a rMneﬁt of acting,
Ny

which promoted speaking and enhanced communicati s. The observation

sessions revealed that while acting and speaking in s, uwre highly
[

engaged. ' _\Q}Y

English language teachers and superviso ieVed that'i ing@ into the

T
pronéhag group and
eve@‘that after a few

sessions, students were speaking m%ﬁnglish \FN) astonal Arabic words instead

N
of speaking Arabic the entire ti%her, ﬁle majonity cz(%?dents achieved excellent

speaking scores in all of their sev’ ns (artifagts, number 3 presentations for
i A

seventh graders (See% X

received full marks xceptioll

S. %(J
In diffew@ms’t} 'D W@Qf'ound useful for promoting technology
¢

integration Ee% duting _t déClES}l n, participants agreed that technology is

essential’to,enhance folla ?tion a& teamwork between teachers and supervisors in

L

drama education. Students als@e'ated animated films to express their thoughts about

classroom has the potential to increase staden sua\ess

collaborative learning. Additionally, ervaon sessio

st lal'}éudents who gave presentations

—_

0).

—

Xies they faced in daily life by devising original ways to express themselves,

ccording to observational data. Additionally, the use of worksheets demonstrated kids'
art

icipation, attentiveness, and cooperation in class. These worksheets enabled

students to work together either in pairs or in small groups where they found ample
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opportunities to express themselves and share their ideas. Worksheets also helped
students to practice real-life situations in class through cooperating and assistw
another. By the same token, most teachers who took part in the study use@logy
for a variety of ECD activities, including typing, scenario design, Pow int creation,
animated software creation, and Internet access for supplementary mWs.

The majority of English language supervisors, teac ersm students who
participated in the survey maintained that ECD improv hsi cooperation in
various ways. For example, students employed a variety ategi swmndividual

@

work, pair work, group work (think-pair-share ich helpe e’n _{e) ork
cooperatively rather than competitively. Aco?;g to _obSeryati se@ﬁs, most
students role-played or performed their p% onsv'T front of tb,é‘l.assmates to

convey their thoughts and exchange k\ ieda in a rang task@

The majority of students wh% part in \(%y L@StQ, Int.St.4, Int.St.6,
N,
Int.St.7, Int.St14, Int.St17, an ) re{)‘orte hat in ting with others during

ECD improved their comn@n s'i so that t@uld understand one another

and behave well with% S‘;Pj:l 0’
&
wit (aﬁe another in English during the

Furthermore, %nts (lo i
observation se 'o%nd W sy a ‘&és while conversing. While completing

|

¢

worksheets bting out y?,' tlﬁ} ids can communicate with one another,
\ . . .

compre%he angther 'pd res;&:t one another's opinions. In conclusion, the

reseA

found that teachers @tudents are optimistic about the future of ECD as an
effectivie weapon to minimize the effects of war at least for a short period. For instance,
névday a student came late to the classroom because the Israeli soldiers attacked the
ity of Jenin that night. At that time, he entered the classroom, greeted the teacher and

his classmates, started his part of participation through acting and getting engaged with
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the whole activities. It was also noted that individual innovativeness was enhanced

by adopting, creating, or implementing innovative ideas. T

Based on the collected data, the researcher concluded that the stude\‘%\ able
to use a variety of innovative strategies while utilizing drama td‘& English.
Creativity, idea generation, issue resolution, and technology integratibn were among

these strategies. Students also provided some creative sugg tiM presenting the
material and participating in role-play and drama activ ;side's, both English
language teachers and students provided new ideas to de the matérial
@
LS
RQ 2: What are the challenges faced by EF chers in PaleStine wh¥n using

educational cooperative drama (ECD)? Yv \‘. b

o

To answer this question, a sam 0 st ﬁveﬁish language
supervisors and five teachers were interv %face-to-fa Mos@dents, supervisors
and teachers indicated that ther %any fb\?e fi -‘?y EFL teachers and
students in Palestine when usn& D. TWS 1rﬁ®%aml-structured interviews
were reported by 30 partici min an intervi pro@l, the participants shared their
opinions and experienc%rding . y,ttlig(s%e token, classroom observations
revealed many c@s fac':d b Lt ers and students such as the Israeli

N

checkpoints, ti chel ings 0 (Fdlagt_wn suspension) during crises, small classes
4
and the poli€¥ initiations of hoo.K(_}
& S

4.5 lenges \"},

e participants in the study reported various challenges of using ECD in teaching

& nglish language. These challenges were categorized into subthemes including

checkpoints, time, school policy, and canceling school schedule (education suspension).
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Challanges
faced by

using ECD

School policy
and Time

Figure 4.15: Challenges faced whin werérgenerated by ViV\’

Z

=\

4.5.1 Checkpoints V
All Palestinians living in the Occupi ; i
M\ ra (ti%s of the last occupation

on earth. Large "checkpoint germinals" haye be %uil&the West Bank, forcing

Palestinians who travel bet?towniand ill ges@vell as to East Jerusalem and

checkpoints which have been exa

-
53

I
Israel, to endure protra%it time? trusive identity checks, and constant danger of

violence. A com@issi sy is uz;ég administer the checkpoint terminals

near major ur Mst nl; cities Tike Ii[;@)vara (near Nablus), Qalandia (Ramallah),
S
and check@ (Bethle Gr@s & Repo 2021).

& vk S

4.5ATeachers’ Intervi@
’;!56 majority of participants reported that the checkpoints which have been
dl ted by the Israeli Occupation all over the West Bank are big challenges that impede

utilizing ECD in education. One teacher indicated that he suffered from checkpoints

and the whole situation in Palestine is difficult as evidenced in the following excerpt:
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“I mean the situation in Palestine is so difficult to the extent that it affects the
teaching-learning process in general and English language in particular._This is
because English is a foreign language and students cannot study it alone likeymany

made

subjects as Arabic, religion, etc. Parents usually help their children ese
subjects but not English. In addition to the checkpoints, arrests hav, %

against students, parents, or even teachers. QOur teachers ents are
suffering a lot compared to those who live in peace and safe.

[l live in a big
e want to travel
at Jordan, the
3).

prison, we have no airports, no seaports. Can you imagine that? [
to another country, we must go through many checkpoints t
only window to the world, when planning to travel abroad:

12

Likewise, Teacher 4 added that the Palestinians have endur at d{al of sufferings,

their lan moL'Ql_ling

. | &
houses, as demonstrated in the excerpt below: -
e{ atioh,\;.; suffer a

“I mean we live in difficult conditions becau. els
le wﬁ; any reason.

lot from the checkpoints, arresting students andynnoce

They took our lands, homes, and sto w rmoreximagine that a

student in the school is martyred rong bullet he ﬁ!li soldiers for no

reason and his only sin is that he %tini i like to"convey my voice to
#%/él without a series of

the world. Can anyone imagine%we cann
complicated and difficult proce V7 (It T4).
9 Q—
As well, Teacher 1 stated thatN estinian nts \Lh%‘ére severely affected by the
N
occupation, including chggpoints ’nd d aipir@m or their parents as shown in
NG

e fad@ot of problems. If we compare between

alestinian students, the Israeli students have

including checkpoints, student arrests, assassination, the

reams.\F

the following excerpt:

“We live in a v&\mco

the Israeli %en s . an

everythin% ur landsland dreams; they live in peace and have all

enterta% ot like the )Pa stim&n’students who suffer a lot from the occupation
c

such% kpoifits a 'grrest' students or their parents.” (Int. T 1).
A

arrest of teachers ar@éckpoints cause many problems for teachers and for

s , added Teacher 1. The problems include the inability to teach the whole
cutsiculum which affects students’ learning as evidenced in the following excerpt:

“To return to the main point, the current situation affects us as teachers because we
suffer a lot from the checkpoints and the arrest of teachers. When they arrest
teachers, a lot of problems appear such as delay in the curriculum and the absence
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of teachers affect the students and they will feel depressed besides low achievement

in the English language.” (Int. T 1).

4.5.1.2 Supervisors’ Interviews %

A point similar to the statements given by the teachers Wafkioned by
Supervisor 5 who reported that he personally encounters several obstacles, mainly the
ot

checkpoints, on his way to school, which prevent him and m supervisors and

xce'pt

teachers from fulfilling their duties as evidenced in the fol

“As a Palestinian, I endure numerous barriers on my ol; cularly the
checkpoints, which cause me and many others toyuiss our work indthe ]\/;m@"y of
Education and schools. Furthermore, arrestin ‘promotes 0‘ and anxiety

o

Thus, Supervisor 5 reported that checkpoints the t:%ch her(i@y

as evidenced in the following quotatioh

\ &
“The whole situation here in P, % isu ivereu%a lot of pressure on the

students and English lang cherS fromythe o tion such as when the
teachers are arrested at\ ved in“thei clasg!wt the checkpoints.” (Int.
\

A o
Similarly, Supervi claimed' tha thel sﬁa'tion in Palestine as a whole is
4 $ &
dangerous, and the Wationli a lot{éﬁressure on the students and English
language teach@ i ar@éz’eeping them out of class due to the

¢ Do S
checkpoints,as shown injthe fo @cerpt:

“To t with the whole situation here in Palestine is not safe and there

and low academic accomplishment among Palesginian gtudents, parWlarly in
English.” (Int. S 5). % \ N
g

o to schools

>

is ‘ay loMof pressure on the@x.dents and English language teachers from the
tion which always a@st teachers and hinders their free movement which
Ncreates a delay in getting the target schools due to the checkpoints. I still
ember that one day I went to a nearby school to supervise an English language
acher in Jenin city. The teacher lives in a village that is only ten minutes far away.
The teacher was 15 minutes late and when he entered the class, he informed us that
there is a checkpoint and the Israeli soldiers arrested my brother.” (Int. S 5).

201



4.5.1.3 Students’ Interviews
Based on the students’ perspectives, Student 2 stated that, since he lives new
City, their teacher sometimes skips or arrives late to class due to the ch% ts as

evidenced in this excerpt: A

“Our teacher is sometimes absent or comes late to the lessow ' because he is

from a village near Jenin city and all that happen becau e checkpoints
and Israeli occupation. Every day there are many probl in Palestine due
to the Israeli occupation and the checkpoints inside the, Jenin city and outside the

city.” (Int.St.2). |

Furthermore, during the process of gathering data, on€ of the M&a@ate
N
for more than an hour. When he arrived, he complained that a chec nt,stegzd him
4

to check his identity and forced him to wait for Won. AG.Q t, he @_udd not give
two classes. This point was also raised beWnt w

about the Israeli soldier’s actions such

people and delaying them at the ¢ %nts. i cﬂ?}g the unlawful actions,
‘; 0

he emphasized how ECD helpK spend'good ti e‘{n s@ﬂ and practice his English

ssed his,anger and fear

as demonstrated in the exce W ’

“I mean the occupa
stress we suffer t. At lea
Through dra nd @ctin

fruitful infommatiowby p

and my co%’xale ine.”

In ect, English' 1

‘v’

ways. “Bea 2, for instance, sr{tga that in many cases the Israeli soldier’s attacked
S

J Mty and its camp in broad daylight when the students are still at school.
<

e}iv%very day, killing, arresting and the
feel 56[9 in my school, and spend good times.
other sitiiation full of joy and happiness and get
the age to be a good person for my family

. 3 lﬂa)

g@ teachers tried to help their students in many

“t—r

equently, these students were subject to the sounds of explosions which used to
dghten them. The teacher added that she did her best to calm the students down using

games, songs and chanting as evidenced in the following excerpt:
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“We were in the class and the sounds of explosions were audible because the Israeli
soldiers attacked Jenin city to arrest some people. I told my students to close their
eyes and imagine that they are playing PUBG (Player Unknown Battle nd)

which is a common game in Palestine where 100 players are dropped island
and the winner the one who can survive. The students were strong an nough
to play the game which helped me to manage the situation successfullyy” (Int. T 2).

Also, most students in the interviews expressed their sufferinw the whole
situation in Palestine as a result of the occupation. They hoped Nin peace which
was reflected in using the ECD method that helped the thei' difficult living

conditions even for a while as evidenced in the follow1 cerpt; .\d
[

Yw
s no sdfe pla e’ln F@m’ne,
&

nt eet. By
nt. St 6).

Y.
ed bY thé'sraeli @s for one day
without any reason, and he spent the Wwat awake. ext @16 came to school

and did his duties as if nothing had %ned as evi %d i A@following excerpt:
N

ime %tp with everyone. Only in
Palestine are teachers a ed and se ck to\their schools the next day.

Similarly, In the occup estinian tegritories, Students spend the whole night
awake due to gunf(e and‘arrests, but the nex , they go to school without any

hesitation.” (Int. St'T).

Loy
Similarly, sw@wo@worksh@t number 3 (Appendix 10) expressed

N
their feeling Mess ess beeausé theéyere stopped at a checkpoint by heavily-
'
armed so er attending neagvjl wedding party as evidenced in following
toty

excerp % X
; N
x re going home fro?b wedding party; the way to our home was only 30

tes. Everything was normal on the road. Suddenly the traffic stopped, it was an

“We live in a war-torn country and suffer a lot.

the bullet may come anytime and anywhere

acting, we forget our bad situation even if ity

According to another student, his teacher

“Palestine experiences a

aeli tank stopping the road. The joy of the party has vanished and we were

0 oncurred with fear and madness. They started shouting and uttering indecent

words against us. I was mad because they were calling people with bad words. Then
after 30 minutes, they allowed us to go.” (Sts.worksheet.3).
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A similar point was mentioned by another student who wrote in the worksheet
that he arrived late at school because there was a checkpoint inside Jenin city Wt
of Jenin camp because the soldiers aimed to arrest some resistants. There %\ot of
fear among the students as written in the worksheet below:

“In the morning, we heard that the Israeli soldiers came to Jenimfand there were
sounds of gunfire and explosions. After a while, we aimed to W o sit for a final
exam. Unfortunately, there was a checkpoint in front of ou they didn’t let us
go. After two hours, they left the city and we felt sad an ews because we missed

our exam, we hate them.” (Sts.worksheet.3). '
NY.
Y

4.5.2 School Policy and Time ' S
I

AT
ntioned

English language teachers, students and Engli nguage supegvisorsime
N

that teachers are always required to finish %Z'culum%eciﬁ ime and under

any condition. Anyway, the use of a ne\s%y like y reqite teachers to take

more time to finish their curriculurpe Using dr N?uc tior.is optional, so not all

teachers use it as reported by su orsffand acl ers@wever, the Ministry of
Education takes this issue intm nt.a Worksi%s about drama. As a result

L

\
atte apc@ English language classes, in

of the researcher’s ervazns an

:
conjunction with th%h S B\‘LK rom t@ﬁterviews, the policy of the school
plays an importMe in t@ng-le@ g process. In this regard, Teacher 5

O

expressed th to trai ish a&@mge teachers. Meanwhile, some teachers

! 1
complai % no}b ingablée to &d any form of training without the permission
&/ 4

—
wn

of the sehoo¥’s headmaster as ez';{::ed in the following excerpt:

N
;Would like to attend the workshops about educational drama and cooperative
e

ning and other methods but the headmaster of the school doesn’t allow me to go

cause the students will miss some English classes and also the parents will
certainly complain.” (Int. Teacher 5).

204



A similar point was also reported by Teacher 3 who added that in many cases,
teachers were unable to attend professional development workshops because of?l
factors, including time, fear of missing classes, training location which %XIy in
another city, and getting school permission. In some cases, the headma e school
would not permit the teacher to leave because he wanted him/ her toYi.sg the lessons
first as evidenced in the following excerpt:

“Yes, of course, to be honest with you, the Ministry of E. i;S sejvds letters to the

teachers in their schools to attend workshops abo a and other competitions
for the teachers. Sometimes the teachers are unab att na%?lﬁdv:orkshops
because of many reasons such as shortage of tim ean I was afraid ngr:)me
classes. Sometimes, the training is held in an city and it is aﬁ;&%’ other
cases, the headmaster of the school didn’t o, and me tolfinish the
lessons first. He might have the fear of not M iculum on
time due the problems that happen day ecause these

workshops are not obligatory.” (Ir@ {<
Additionally, Teacher 3 described simila tors* la(@ime, proximity of
&2 A
place, and school policy. Teache d ghat occ ionalk;?workshops are held in

“« Q-
Ramallah or Nablus city, an& as unab atter@ﬁe to the spread of Israeli
\

checkpoints. As for th tim&someti s it a c@ their daily schedule, and this
would be a major problem&caus% erE. E‘juy issues as shown in the following

N
“Well, let me in it sim .}w’neﬁ%é, the workshops are held in Ramallah city
or Nablws, city’and I can’t ‘go be@se of the checkpoints from the occupation.
Besides, ‘the problem of fime, becauise the workshop is scheduled to be during the
wo, ys and d. lng&ur ses and this will be a problematic issue because
thereyare a lot of problems. { (Int. T 3).
N

\msidering that English is a foreign language, and other subjects are taught in
Aftabic, Teacher 1 complained that she was not able to teach more than four lessons at

time as demonstrated in the excerpt below:
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“Of course, the Israeli occupation affects the whole education system in Palestine,

especially the English language because it is a foreign language and other subjects
such as math, science, and history are taught in Arabic. English Zangua{%ven

four lessons a week not daily.”
Furthermore, Teacher 3 confirmed that teachers should be allowe md more
training to acquire skills by attending workshops, seminars and the e ional policies
should implement training for teachers as evidenced in the followcerpt:

ilitieSy, and efforts from the
ent teachers who are

“Sure, I mean that drama needs skills, awareness, a

teachers because it has many techniques which need
well- qualified to manage their classrooms. Never i§h language

teachers still utilize the traditional method (cha er 1 Qhers

prefer to use the traditional method which is mos nt Thus, they
sometimes resist to apply drama or cooperati j the)%(hlnk that
drama and cooperative learning require mo timeX.(Int. T 3).

es&ers do not use

cooperative learning when teaching Engli

objectives of the new Palestinian u%m st i e of using cooperative
6 v,
learning principles as shown i\excerpt at follow's: $
“Well, when I attended ] iage Saﬁﬁvaluaw the teachers and write

1 noticed thatthe majority of English teachers
lwr@ée of time since the lesson is just 40
] activities and exercises require the

did not use coopera
minutes. Meanwhile, the Pa
use of cooperdgtiye ni

use such am% chni
@

Havingto live undgr a ngedegsupation puts a lot of pressure on teachers and

coo 1ve learning.” (Int.S4).
i & g ( )

NN
student venting th m utili'}m\g new teaching methods. There may be no time,

esp when a few classe{—}/ere missed due to the Jenin events. Under these

an, English language teachers tend to focus on the traditional method of

ing as stated by Supervisor 5 in the following excerpt:

“The whole situation here in Palestine is not safe and there is a lot of pressure on
the students and English language teachers because of occupation such as arresting
teachers and checkpoints which cause a delay in teachers’ arrival at school. There
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are times when the school schedule is cancelled because a martyr has died or Israeli
soldiers attack the Jenin camp to arrest people there. These events happen a ot here

in Jenin city.” (Int. S 5). T

Furthermore, Student 13 reported that drama exercises need a E e to

implement, train and a lot of revision to act the roles correctly and appropriately as

shown in the excerpt that follows: 2

“Whenever my teacher assigns me a role to act in, [ Spend ime learning the
role, memorizing it, and practicing it, but drama activiti
(Int. St 13).

2

to take more time.

Besides, Student 3 stated that since drama requires a lot o e and o

esperiad is
{ &

a ki-ﬁg for as
demonstrated in the excerpt that follows: Y' \ Y}’

“Well, let’s start with the good news; sing dram ause we learn
from each other. Meanwhile, we %pend m ﬁvma activities to
understand what our teacher wan& do-Whe ma is“tsed, sometimes we
find out that the lesson has al% endedﬁ'?v h ﬁ(v-}' had enough time to
complete our assignments.” (InthSt3). ¢ 0}

1ew wi den;SS‘ drama necessitates more

insufficient, students need extra time to absor their teache

Similarly, based on the
planning and more timgsthan forty minutes a e\ild@ in the following excerpt:

“Sometimes my Englzsh achew@ amﬁ. nding on the title of the lesson and

availability of metlriles eed t ’pare a suitable place like the English

lab and take eto t’s u en I can explore the personalities of my
partners erate Wi ur best. Unfortunately, these things need
more time, n mare th ty tes as scheduled by the MoE. We may need
extra [%es every week)” (1 t. 15)

Teach:s, ents, and peglsorﬁépor‘[ed that time plays a critical role in using ECD

in c g since teachers neeﬁ\nore time to design and prepare suitable activities to
dents’ needs and interests, especially for enhancing the speaking skills. Some
dents also reported that they need more time to understand their roles in role — play

tasks.
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Observation sessions, furthermore, showed that implementing ECD activities
needs a lot of time since teachers start with providing students with the r
instructions, assigning roles, providing students with the script to act and so%\. hese
procedures are supposed to take place in the class time which is j minutes.
Furthermore, when the teacher gave the worksheet to the students inythe middle of a

lesson and explained the instructions, the bell rang, so the %(Mt was given as

homework due to shortage of time.
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Worksheet:
Write a summary <
from unit 4 |
keep 1in touch
and you should
present 1t 1n /
5 minutes

>

\
N o
§ Figure 4.16: Sample Worksheet in ECD Activities
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4.5.2.1 Findings Based on Students’ Interviews

According to the results of the interviews, the participants described ?Ml
challenges facing students, teachers, and supervisors. One of these challe%\ECD
implementation which presents a critical challenge for EFL teach alestine.
Findings revealed that the Israeli occupation frequently detain teachefs and students,
assassinate the Palestinians, and delay them at checkpoints for no réason. The soldiers
at these checkpoints used to practice all forms of abuse an tg inst the people.
Additionally, Students1, 2, 3,5, 11, 13 and 15 highlighte chal nwfckpoints

e to (:;S:f\e‘] T\@Ykip
, acéording’to t e‘aorksheet
Nt

number 3 (Appendix 10), checkpoints lefi, destructive in ences,évs:udents and

teachers. They felt terrible and exhaus@ the Israeli cup@' stopping them at
checkpoints after they returned h%from ﬁg‘pa igé\vorship centers and
N

gatherings. The phenomenon o clasges is mm%v e to the spread of Israeli
checkpoints inside and ou 'mﬁn istrict. hes?é@ckpoints negatively affected
English language tea@am} when! th%were frequent delays from the
teachers and the st ts in addits missi me classes. These conditions were
apparent becaus*h pra gma, (J es time for students to learn what their
teachers are a@ for, [ revis

<k. NS
correctly. Students, thieref :needE&ltional time for speaking skills activities.
3
A\ S
’& Findings Based on Teachers’ Interviews
In relation to the collected data, the major obstacles facing EFL teachers in
alestine are caused by the occupation. These obstacles are manifested in checkpoints,

detaining students and their parents or even their teachers, and the unjustifiable killing

each day. Students and teachers are sometimes arrivi

classes due to long delays at checkpoints. Additi

<

alﬁ aetj?ut their parts before they can speak them
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of the Palestinian citizens. However, English language teachers try their best to assist
students under these difficult conditions. Children's safety, their well- belw
academic progress are not the only things that are impacted by the Israeli a@ Due
to the time constraints and the fact that Arabic is the primary langua&struction
and English is a foreign language, teachers are forced to keep Englis&ﬂg’uage classes
to a maximum of four lessons per week. V

According to the interviews, not all 7th -grade tea Z: trelmed on how to

implement ECD when teaching speaking skills and the ish langua neral The
X

findings showed that teachers are unable to attend tra workshop e’to mber

of reasons, including time, which made the e a‘o s1ng\$'sses the

r awaé?gr.n Jenin, and
school policies. Due to the insufﬁcienwand worrie teac@{‘that they will not

I;K ms in Palestine, the

training workshops are usually held in a dlfw y

4.5.2.3 Q Based on up'ertlJ s> Interviews

% ng a sa #f ng@language supervisors from Jenin Directorate of
1

Education, it was obvious that th%von stopping occupation is still threatening students,

language teachers, and supervisors through arresting them, installing

kpoints and other obstacles.
It was also extremely difficult for teachers to apply ECD techniques because of

the Israeli occupation, which used to place stress on both teachers and students. In light
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of the events in Jenin City and the cancellation of classes, teachers had to focus on
traditional teaching methods. The shortage of time prevents most teachers frow
cooperative learning techniques while teaching English, even tho@s is
recommended by the Palestinian curriculum. A

English language teachers, students and English language supervisors mentioned
that teachers are informed to finish the curriculum at spe 'ﬁcmc. Nevertheless,
teachers need more time to finish the curriculum specially ‘Xy.uie new strategies
like ECD. Because using drama in education is optio not all use it as

oo g

reported by supervisors and teachers. This prompt e Ministry id@n to

organize several trainings workshops on dramaY. 4 \3.

RQ 3: How do teachers and students Nth :s¥ uca{i‘o{d cooperative

drama in a Palestinian 7th graders' s g skills cl roomo
6 Ve
4.6 Perceptions of Using ECD L ('}
. q %%

To answer this questionmerc i each{h and students were explored.

The Participants’ opinions rezcted thir experie ith ECD in the EFL classrooms
, ‘S s

in addition to obsegyation S suc worksheets, plays, and students’

4_%

presentations.

/
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Enjoyable and
Fun

Perceptions
of using
ECD

Fear and
Shyness

[} _;;J

as Qggrated by

Vivo g X~
S s
4.6.1 Enjoyable and Fun \ O

The majority of participants :l%tudy @w‘t tﬁ‘v;j*lzing ECD in English
t

o 0 S
language teaching involves e

and fun. cﬂor@'to the English language
supervisors (Int.S2, Int.S3; : te!c er, 0 g@l@y such tactics help learners
i

utilize the language co% n engagin ?f zzg'ng ways. Drama also emphasizes
\d also

using language to arious'ro hasizes fluency and actual usage of

&/

the language rawl mer: ing @t the language. Drama is used frequently

& o e I .
today by n% ers who-poited (&E}hat the majority of students find it enjoyable
as dem% by th‘eﬁj;ing @:

glish language supervisor has a crucial role in familiarizing the teachers

ervising them in the classroom. Therefore, they can see whether teachers exploit

Msuch techniques since he or she is responsible for training teachers and
Euc

h techniques in the classroom or not. Furthermore, supervisors could convince

0 hesitant teachers to implement such methods because supervisors can take parts of

the classes to show them that such techniques are applicable and practical. Besides,
as a supervisor, I encourage teachers who adopt such since they help students to
use the language competently in methods that are enjoyable and exciting. I also
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appreciate those teachers who work day and night to update their methods of
teaching hoping to leave a positive impact.” (Int. S 2).

In this respect, Supervisor 3 added that drama -based exercises should be Eﬁ%zh a
d

fun, encouraging environment that also takes into account their tendenc diness
to play and act as demonstrated in the following quote: T
“As far as I know as a supervisor of the English language a teacher of English
in the past, I know that the drama educational methodw that focuses on

involving the learners of language in different roles
the real usage of language , not just learning about it.
nice, supportive, and enjoyable way taking into acc
play and act.” (Int.S3).

ocusing on fluency and
s should be done in a
the t tudents to

‘(‘}Y

Likewise, Supervisor 3 added that through his vi 0 man}‘/. schools, he n(')}teed that

most teachers use drama these days, and that moRstude M enj oiakl\e, and useful
as evidence in following excerpt: %V j <§

“Actually, most of our workshopsm things th e }:&lé d to drama, either

directly or indirectly. As I joned béfare; \si el we are applying the
communicative approach in tedehing English in alestiﬂ%'n schools, our activities
focus on activities that are ing to help students a e the language while they
act or play. Here comes the Serjous,r ng dnéna. In most visits, we noticed
that the majority of teac?!speitlly ers.ofyoung students tend to activate
such a method. Howev me teachers, sp’ec&'@! those who are old, prefer to use

53

the traditional methods tea% . chalk, talk and walk!). Still, using drama

is widespread n wys amon teach nd we notice that it is beneficial and
practical and&tude enjopit.” (1 ).
Supervi% so tepdrt ’t te&ei)ers find pleasure in integrating drama with
cooperat'v%ng in fraini 0
Ko’
el

gwor ps and they also support one another in using
it with

A

c},‘?

lways encourage the teachers to use such techniques, I mean drama and
%:c

udents.

perating learning in teaching the English language, also I always use these
hniques in our workshops to show how it will be effective and joyful in teaching

0 and learning the English language. I am sure that the teachers enjoy the workshops

and encourage each other to use them with their students.” (Int. S5).
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Additionally, all language teachers (Int.T1, Int.T2, Int.T3, Int.T4, Int.T5)
acknowledged using ECD to add some enjoyment and fun to the teaching proces ir

reason is that they believe drama encourages creativity and makes learni@'able

as shown in the quote: A

“The classroom reminds me of a beehive that is full of energy and qz'oyment. 7 (Int.

Ti). \,

It seems like magic when drama is used to make le ing?na teaching English

enjoyable, and full of cooperation between student own i%erpt that
[
Y

“Yes, of course, drama is like magic, it makes t, ing an?l rning full@un, joy,
excitement and all students cooperate and Tch er. example, it was so

creative and fun that the students acted out visiz%&z’ the driver
during a lesson about pollution. Serigus hen cﬂstu t played,the role of the
driver and moved his hands as if ving a ¢ mé noise like a car,

the class laughed and enjoyed the lessony” wk
C‘ A

Teacher 3 explained how cooperative learning encoura&e)s her students to use their

follows:

roles

q
imaginations and have fun while learning English as sh@l the following extract:

“l use cooperative le rany cllsses )a@ amazing and fun. Also, it can
develop both verba% verbal com m‘c ion by providing them with space to
exercise their voice andbody l&% - B)f? &)Jporating cooperation into different
assignments, t 'Mtegy fno s Stud to be creative and have fun while
speaking and & lis (Int.(J& i

|
In this resp%e cher 4 ¢ fed ?@t he frequently incorporates drama and

cooperaé?fng aptb}yes
4

as showm in the excerpt that fol .

on@eving that this incorporation is exciting and fun

ses. It is an amazing strategy full of energy and fun. It seems suitable for all

N
Ne cooperative learning nearly in all classes either the primary or the secondary
Et

udents at all levels and stages. I know it makes our lessons useful and interesting

0 when we use drama’. Furthermore, it is creative, powerful, and fun for me as a
teacher.” (Int. T 4).
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It was also mentioned by Teacher 5 that students admire theatre and cooperative

learning as effective teaching strategies as shown in the excerpt: Y'
“I use cooperative learning in my classrooms with my students, either \ps or
pair- work activities. It is a very useful method and all the students engage with it
to have fun. You know making fun and make the lesson enjoyable Students

encourage them to participate.” (Int. T5).

Furthermore, the majority of the participating students (Intht.StQ, Int.St.3,
Int.St.4, Int.St.5, Int.St.6, Int.St.8, Int.St.11, Int.St.13) con eghat ElCD is enjoyable
and fun as it helped them to develop their speaking s ole-p, aWo a useful

@
activity because it motivated students to cooperate$ one another dfm ﬂ&ated

s \‘,Z*
“Sure, I enjoy acting the dialogues with.my classmat %use i we have we

feel like we are playing not just learnipgg, Wege lea stu the same time,
g at et 'm learning new

so it's just like I'm playing and [ 7.
words, new sentences, new grammhs, and I ca SK better.” (Int.St.1).
A similar comment was made by % 2, (\‘N(%’d?hat('h;e,&preferred to speak with
‘% T S
chityw ing to ﬁé}s.

My comfort level in recWen 1 talk with th:§'assmates). I really enjoy doing
things like that. 1 c% in fronf of p ’e also converse with them. I enjoy
acting, yes, I love it since' I w child, ai;i ing with other people improves my
ability to pract Mking'whz eally énjoy. Role-playing makes us cooperate,

t&t lish (@guage and the teacher.” (Int. St 2).

help one anotherngnd lo e
A similar pol%s mje f)y nt(J E")vho said that acting in plays enhances his
speakin& Bafe on fier oi@ view, role-playing encourages cooperation and
nt

4
mutua t as evidence in ﬁLJ ing excerpt:

in the quote below.

drama so that he would be co hen s

ifortable and more confident since I can speak in front of people and with people.

ell, I enjoy acting and I love it since I was a child. Talking with other people helps

my acting and improves my speaking skills. For me, role-play is very nice and makes

us cooperate, help each other and we love the teacher and the English language.”
(Int. St 2).

\
Ewl, I really do enjoy things like talking with them. This practice makes me
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Moreover, Student 3 added that he prefers to work with a partner or in a small group
because he feels more comfortable and engaged as shown in the excerpt that fow

“I enjoy speaking skills when I work with a partner or in small groups % 1 feel
SS. &

relaxed and interested. I have been encouraged to speak without sh Int. St

3).

Such feelings might due to the fact that he enjoys employing drama techmiques like role-

)

to slieak the English

A
Likewise, Student 4 reported that drama stirr@er to learn m e,,enj @V:.K;)re,
A

and also strengthen the bond with all participants as'Shown inethe fo Wing?xtract: “I
Y

play to practice English as evidenced in the following excerpt:

“I enjoy using drama techniques such as role-play in |
language because I feel more comfortable.” (Int.

enjoy and learn more and drama improves Qur reZionshl “(int.St.4) Student 5 also

maintained that drama is more enjoya@e likes i
theatre techniques, such as role-playc' g, bec umi fun and effective as shown in
the excerpt: ? [

“« Q-
“You have more fun workin d studyi th a p&r ner. For me, I enjoy using
theater tactics in Englis?ues, Sich a e-plq@g, because it is enjoyable and
4

beneficial.” (Int. S I 0
:
By the same token%lent (] \Oﬂg tha@kes acting out dialogues with his
classmates becaw' fun @es thgdifﬁcult circumstances in Palestine.
|
¢

“I enjoy a%out the dia gzé with-my classmates because it is enjoyable and

distra m ourichallenging Sittiations in Palestine. It also helps you grasp the

persénalityof thelr ?play. en the conversation is interesting, relevant and

comyfortable, I enjoy it, most(g&.e time I do.” (Int. St 6).
n the following excerpt,}udent 8 states that he prefers drama because it is more

ective and gives energy when they are together,

“I usually enjoy it because we are together, and it will be more effective and gives
us more energy. To be honest, I am a new student here, and this is my first semester
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at school. Fortunately, our English teacher uses drama but not always, I really
adore it.” (Int. St 8).

Similarly, according to Student 11, acting out the lesson in drama is more eENZand
entertaining. This is why he no longer feels shy and claims to be stronger &W shown

in the excerpt that follows:

“Acting the lesson will be more effective and fun. I do, in factNeecause role-playing
is really entertaining. I feel that there is someone with m ipports me, helps
me. [ feel that I am stronger and I do not feel shy.” (InthSt 1T).

On the other hand, according to Student 13, dra ase thledge and
[

communication skills, and they become more coo@enjoy e dia gre, thix:ave
s b 4§

a lot of fun.

Y- Y4

“Drama increases our language skills, enhanceés our k. ge, in chses the spirit
of cooperation and trust between us. wsh te?z&he es drama, for example,
we have a lesson entitled at the R ant where ach ed us to act the

C
e

situation. I took the role of the waitergand % t _{. ed the role of the

customer. We enjoyed the conve%n and w }’Q (Int. St 13).
? a S

Based on the observatio ed how the students and

teachers were laughing wh }g,
and above all interactig?n.e ar}) er.
were able to crea ides fol \n{ i
environment. \ g | (JQQ
>, ? N
4.6.2 @m b 4 qé\\
S

A\

L

of the most impomait issues in speaking English is being confident.
N

jority of participants in this research said that ECD raises students’ self-

d m. Furthermore, the supervisors (Int.S1, Int.S3, Int.S4, Int.S5) reported that ECD
c

reases students’ self-confidence. For example, supervisor 1 stated that most students

display self-assurance and appropriately responded to others' emotions as demonstrated
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in the following extract: “They act with confidence and react properly to others’
feelings, they did their best to speak English” (Int. S 1). Supervisor 3 and 4 alsw
that since ECD aims to resemble real- life situations, where people act, s1 role-
play, students are expected to feel safe while learning and they 1nst1nctﬂ‘&ek up the
language without paying much attention to its basic rules Students \Wo feel more
confident and will love studying as shown in the extract that f%w

“Students acquire the language subconsciously without ucj attention to the

shear rules of the language. Students will feel safe while’learning since iplooks like
real life in which people act, sing, role-play, feel mor ifid, nMg eggy. 7
(Int. S 3)
Additionally, Supervisor 4 noted that students actln?t pragtice thg'}anguage
N

in real world encounters with genuine inter ocut in orderto et confidence to speak

y

English. Thus, drama can increase th teem e Enegh as shown in the
extract that follows:
&
“Through drama, students put 0 haﬂof re l terl ors where they practice
the language face-to fac I-life s, s0 wzll have confidence to

speak English.” (Int. S

Similarly, Supervisor % all te h ers to hs@ama in English language classes

due to its Versatlle b eﬁts asa lc d pr Q}{IVC technique. He also reported that

he encourages d Work together, act, and use effective
l

theatrical tact pea the Edglish ltr-ljg age as demonstrated in the extract:

NS
“I a rjy te@c ﬁJd Stu@? to cooperate, act, enjoy the English language

th ﬁczent d a" techmues to gain self-esteem to speak the English
&ntly ” (Int. S 5). \‘Q’

rthermore English language teachers (Int.T2, Int.T3) who participated in the
urfent research confirmed that using ECD enhances students’ confidence to speak the
nglish language. Teacher 2 stated that drama encourages pupils to speak English with

confidence while also helps them to get through boring lessons, “Drama gives students
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self-confidence to converse in English and it also breaks the boredom of the rigid
lessons. It opens their minds and imagination” (Int. T 2).

To this end, Teacher 3 reported that EFL students learn accurate p@ation
and vocal projection from the theatre, which helps them articulate corr unciation

to communicate. Additionally, using theatre in English language%§essions boosts

communication even at a low level, as demonstrated in thi

students’ confidence in their ability to speak and use the Iinyiua for meaningful
act: l

withithe ents. They
also {Whes

e‘ t[&%’speak,

app&dmma in
e @bticing the
orb(‘&lﬁdent to speak

/'thviduality and boosts

“By repeating the words and phrases, they will be fa
will be able to say them with increasing fluenc addition, dra
them to enunciate their words properly and to %heir vaice.
helping them to become confident speakers. Fur, more, gwhen
English language classes it increases Stua?'
language.” (Int. T 3).

Moreover, Teacher 3 added th\budents

N\

their self-assurance when speaki ish as de trat@ this quotation:
“Students speak English w% any, fears=it buil eir personality and increase
their confidence while ng. 7 (),ﬂ. T l %

3¢

Int.St.12, Int.St. 1 @Ted that ECD incr their self-esteem to speak the English

N
language. ForC%le, tudent }el)o at drama gives him more self-assurance

and helps %rn how to gxpress self effectively, which helps him speak more
’ 4
fluent %denced in‘the éll@g quote:

% increases my confabnce and teaches me how to express my ideas clearly. I
improve my language skills, like if I have a friend who has stronger skills and

Q%ps me improve mine.” (Int. St 3).

%St.4, Int.St.5, Int.St.9, Int.St.10,

Furthermore, some de%
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Student 4 also reported that he enjoys using drama techniques like role-playing
because during drama, he could hone his conversational abilities with his pe

increase his confidence when speaking English as evidenced in the follow@te:

“I appreciate using drama approaches such as role-playing in ing English
because I feel more confident. Through drama you can improv skills when
you have someone to talk with and it builds your confident while yoiare conversing
in English.” (Int. St 4).

A similar point was also mentioned by Student 5 who séi t& drama develops his

speaking skills and increases his self-esteem to speak t ish language videnced
®
in the following quote: “It improves my self-confideneegnd also eénhances ’ny @ing
-
skills.” (Int. St 5).

4 \,‘T
1 onﬁd@&. in speaking

andcgiderstand English.
However, throughout drama, his E eakine.d d.éQ demonstrated in the
e, S
o 5

following quotation:

Student 9 reported that drama inspires%Zd boo

“It gives me motivation anN m
the most important thin , be
I cannot speak Eng% well.”
Additionally, Studer%w ed

frequently, which' produces

¢
and has more %stee to sp
[z \ . .
1 starte use more jllsh v@h will help me improve and I get more energy
th . I'll have highér le\vE}Zf self-esteem to speak English.” (Int. St 13).
Likewise, a similar point giverh(‘y) Student 10 who felt more affective and more inspired

‘%k English,

“I feel more comfortable, highly motivated, more confident to speak English. [

:

h activitics he was able to speak English more

~

ove@t’. He also feels more energized than usual

|
fng&igl? as seen in the following quote:

always have support from my partners, groups or teams. Responsibility used to be
shared between us plus having fun.” (Int. St 10).
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Student 7 stated that he enjoyed acting and theater and that speaking English helped hi
m feel at ease as shown in the following quote: “I feel more confident to speak

I love drama and acting” (Int. St 7). Student 12, as well said that he @sing
dramatic techniques like acting and role-playing since doing so make?&feel more

excited and confident as evidenced in the following quote: Q
“I prefer adopting drama approaches such as role-playi Wacting because
through acting the scenarios, I can explore myself andany %smate in my team. It

is useful and teaches me how to deal with my responsib

e in Wﬁh much
excitement. [ enjoy acting and gain new skills and abilities tg disc new things

in myself. I can do anything besides it strengthe self-canfide ce' in_{%aking

Y—-

rtunitia%é talk and
-

ides, through

hro’gh role-playing

uage.

discuss things together using simple Ver@

acting in plays, students spoke Englisl%dent

their abilities to express themsel % exﬂ%\e t@cher asked him about
q
the presentation “What is the& idea o T eserﬁd%;‘?” the student responded
: : NS
with a high level of self-confidence.
N
NG,
4.6.2.1 Fear @-ess | %
Student MPal tinia opls a)&a suffered from the occupation for decades.
;& '

The existenCeof the checkpoint cau{siear and pain as reported by the students (Int.

St2a 11). The efits reported that the Israeli occupation and the checkpoints

N
ins'\ outside Jenin City G&Cﬁge several problems every day. It is very awful to see

%\s and the soldiers shouting and staring at them which scare them a lot as

Qnonstrated by the quotes that follow:

“Every day there are many problems here in Palestine due to the Israeli occupation
and the checkpoints inside Jenin city and outside. This is a very bad thing to see the
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guns and the Israeli soldiers shouting and chasing us with their brutal eyes, we live
in fear.” (Int.St2).

Student 2 stated that he enjoys theatre and acting because acting en

27

see himself in a different role. For instance, during the lesson on foreign nations, he

J

imagined himself to be free and content in life, just like other childre the world.

However, he cannot forget his fear of death like his cousin as®demenstrated by the

quotes that follow: ?

“

“Yes, I like drama and acting because I feel that 1 ew personalitydl imagine
myself a different character. For example, when les ntut other
countries, I imagined myself that I am free and h in my life lik (;’Ter dren
around the world. I am so scared to die like usin who wa N er car
when the Israeli soldiers shot him. He did he was j child. They killed
him in cold blood.” (Int.St2). NN B

=,
Additionally, Student 11 reported t% tres :Bd they<zu er is the result
of the occupation which murders peop&d arw VGELQy as evidenced in

N

followi t: ;—EL ) >y
ollowing excerp & ) Q(:}
“I mean the occupation an% hich [ve every gfy the killing of children and
women, arresting peopl% e.;F we C? too much for us. As a child, 1
i

end. Ofd . With drama and acting, I live

want to feel safe in my school, and
another situation % v and Jiappi ess. 5o get fruitful information when
practicing the lauguage®] dr m a go@’erson for my family and my country

Palestine.” (I& 5 l 40%

NN

Furthe N response 1s|teael)(e.u’s question, Student 4 said he was stressed
'
and confu@use Wa? tetrifi (of giving the wrong answer as demonstrated by

7

the qu. %follow‘; ant. afra%of giving wrong answers, I feel confused and so
N
élnt.SM). Likewise, ?rfa?y students confirmed that they felt uncomfortable in

str&
% their peers during the ECD events (Int.St1, Int.St13). Consequently, the student

0 to pair up with a partner to feel better since they believe that being the leader is not

their exclusive responsibility and that there is not much pressure. The following
statements reflect pressure, fear, grief, and shyness when a student is working with
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someone who is a little bit weaker because that person will be afraid and unwilling to

speak in front of the class or their teacher:

“Well, it depends on the person I'm working with. When I'm working w@rmer
notéal

who has the same level as me, I feel comfortable because it [ my
responsibility to be the leader. When I'm working with someone who i$%a little bit

weaker, no offense, but it sometimes annoys me, because I am res, e for all the
things, he /she is going to do. Besides, he /she will be shy, because he sometimes
fears to speak in front of the class or our teacher. There is a pressure, fear,
sadness and shyness.” (Int. St 1). T

Student 13 avoids participating in drama activitie use” he ellcou ers some

difficulties in speaking and acting in front of hisgclassmates jas evi
following excerpt: é

“It was the first time to participate in such acfivities.

roles and

speaking in front of my classmate are easy fo 0 no these things

because of shyness.” (Int. St 13). %
Despite having some experie (hac 4 s‘rs e some trouble with
students at first because they v%%amha;% spelli$the words incorrectly.
h

“ t
at som ents&ﬁot like to participate in the
N

Meanwhile, few teachers confl

class because they wegpe sh oreover, fe sfu@ refused to take part in drama
seeron

exercises during the ob iﬂ‘ de rated in the quote,

“I had some@ns

stud@ since they were shy and afraid of
i d@y best to improve their language by using

pronouncin words inc

drama mo ore.” (Int=“T4). C’)
Q- v
<>
16224 0pe 7 p-): T

: LY : : ,
, cooperative leamx{'g) and educational drama can all be incorporated into

thhstinian curriculum, according to one of the English language supervisors who

Qﬂcipated in the interviews. From his perspective, they need new innovative tactics

to help students overcome their weaknesses in the English language, particularly the
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speaking skills since educational drama and cooperative learning have a lot of

advantages as evidenced in the following excerpt: YV

“It sounds amazing; of course, we can integrate cooperative le@ with
educational drama into the Palestinian curriculum. From my point M e need
new creative methods to help students to address their weakness in English
language, especially the speaking skills, as there are many bene techniques

in both educational drama and cooperative learning. I am looking ard to seeing
the results and applying them and talking about them to otmgfteachers in our

Hi@dwcomages
cooperation among students and promotes communi;tion as evidence an the fo{wmg

workshops.” (Int. S 5).

Furthermore, Supervisor 2 added that the Palestini

| S
s b 4§
e\exk unica '\,approach,

€ ClassSroo encourages

expert:

“The curriculum English for Palestine is based on

which focuses on cooperation betweenw s in
jons. T

Students to use language in differe ts%a )
drama that fishes in the same boat o ng the co nica@competence of the
students.” (Int. S 2). \T

In addition, Supervisor 3 reco ndedithat !!ish 1 \age SUpervisors possess

the necessary credentials andea e%j;g Eh%(ish using the most current
techniques, including teatre.z or indi ywﬂl@lieve in the potentials of such
tten

it wine easy to exploit

:

methods, they need to a rai 'ﬁg\{ ons. Tthi§’can be realized in the extract below,

ould %ualiﬁed enough to keep up with most
recent apps s, especia err[uloe%.vg drama in teaching English. They should

“English lan

organize g courses oréthase Who do not have good ideas about such
appro oreover »ﬁ make sure that most teachers employ such
appuoa in telichi fngli nd if necessary, they should try their best to
conyin ose who insist on\t/g.ching on using traditional methods. Additionally,
isors could contact's@r colleague teachers through electronic devices and

to present some videotaped classes to give good examples of the efficiency of
h approaches. They also need to organize periodic visits to excellent teachers to

onvince other teachers to imitate them. As supervisors of English, we always
encourage teachers to adopt this approach as much as they can” (Int. S 3).



Several English language teachers (Int.T1, Int.T3, Int.T4) reported that
interactions among them make it easier to integrate cooperative learning methw
educational drama into the Palestinian curriculum. They hope to discover a@thod
to improve students’ proficiency, particularly their speaking abilities. o hope to
discover a new method that meets students’ needs and interests as demonstrated in the

extract that follows: V

“Of course, we can integrate cooperative learning an cZ’ona drama into the

Palestinian curriculum because they are related. e to ﬁwahods to

enhance students’ speaking skills.” (Int. T 1). " Y'
N

Furthermore, Teacher 3 is in favor of integrating @ive learni nc, eﬁ‘gﬁtlonal
4

I
drama in the Palestinian curriculum as evidenc?ﬁe fo% cerpl\‘;z~
“We can integrate cooperative learni Wucag?nal ma i _the Palestinian
curriculum easily. Sounds a brilli@mce eed such erful methods. 1

S Vi e unique learning

)

think they are related to each other.
styles to address the needs of EFL students 57 shift their learning
style. For example, I divide th%de s izt ou d ;2‘&( hem act and cooperate

together, I hope to find new. 's which at . (Int. T 3).

~

Similarly, Teacher 4 said t ox)mljg ucational Ama with cooperative learning

would offer more interacti d flexibility for !he‘adents.
g (Q
\“needs, w;gdn adapt and blend the two techniques

“Based on the le and st
in one metho ily." Thi new creative, this will provide the students
with more Z'Ml;l nan lile Ze@ng environment to actively communicate

ith their geacghers and peers. If we integrate the activities and

2

and colla
techni we' can control the studeuts to improve not only their speaking skills but
also oth ills that arefimportant for language learning in the classroom, such as

diseussien, creativi confidence.” (Int. T4).

&)
Fuwn re, Student 7 stated}nt drama is wonderful and that he wishes it would be

%& a component of all English courses. He also expressed his dream for a stage to

Oy on or a small theatre at his school where they may hold their English classes in the

future as demonstrated by this extract:
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“It is amazing, I wish all our classes in English use drama as it is such a beautiful
thing, I hope in the future to have a stage to perform on it or a small theater at our
school to take our English classes on.” (Int. St 7).

4.6.2.2.1. Findings Based on Students’ Interviews s )

Referring to the data collected from the students, the researc nd that the
majority of students (Int.St.1, Int.St.2, Int.St.3, Int.St.5, Int.St.6, Sti8, Int.St.11, and

Int.St.13) recognized the value of ECD especially when thei sp%ing skills apparently
improved. In ECD, role-play was also emphasized, a ht the t@ents how

. ®
to work together, support one another, and Valuewaachers 0. ditlonal)gf the

t.4, II}S 5, Int.St. _\t.St.IO,

NV
Int.St.12, Int.St.13) had a higher level of self-est%. \ X~

Data also revealed that both th@nd jir chersf{al ed freely in a
em

flexible environment with no fear a NQ? stu_@nts also enjoyed the
mutual activities, especially when :eatﬂ slidesiand presénted them. The students

students who took part in the research (Int.St.3

A
“ &

were communicating in an ErN peakin xt w high level of self-esteem.
\

Nevertheless, a few students\@ppearedito b fico able when they tried to act in

front of their peers for the first tim;‘{ gh‘.c@:'nuous practice and encouragement

from the teacher@ clas@ this @ of students improved and felt more

comfortable @lea a&% ?J stée%/ However, due to their weakness, anxiety,
and unwi:% to ;p ak 10 fr n1w§1/e class or their teacher, few students continue

to act ressure, with son@sitaﬁon and shyness. Meanwhile, most students

.

S

bz%hat ECD helped them manage the feelings of tension, anxiety, and worry.

S
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4.6.2.2.2. Findings Based on Teachers’ Interviews

To collect data, the researcher interviewed five teachers (Int.T1, Int.TZ,Y’B,
Int. T4, Int. T5) who acknowledged utilizing ECD in their English lessons. @Ound
that the five teachers perceived ECD as a suitable method of teaching th ves more
flexibility, engagement, and hope. ECD helped teachers to create a flexible environment

while promoting cooperation between students. The teachers’ respofises showed that
Ce E

drama encourages students to be creative and confident to Tglish language.
On the other hand, the teachers perceive ECD g0 that helps
"y

students acquire the accurate pronunciation, which he?em to bec a‘ti&ﬁgfe and
self-assured communicators. Additionally, the f% ing d{%‘la boosts
students' confidence and their ability X: gl conu@;‘c;tively and
appropriately. Subsequently the ﬁndin&bvealed th maé%urages the use of
cooperative learning techniques Wh%OSt Stuﬁfjﬁ?bil »\@\imagine while having

a great time using the English . Th% teachers als@)confirmed that using ECD

enabled the students to sp%ish I b@eir individuality and boosts
their self-assurance. l—% he research f(')unbhat few students refused to take

4 ¢ &
part in the dramg;Qcises inl ms duﬂéjhe observation periods. Result also
showed that some teaehers ieficed s %’setbacks when using drama in English
\ ¢ { (?
class with st tss'who were s aid {r}a'd of making mistakes.
< b. NS
Finally, the resiil )Ved t@ the target teachers hope for a better future for

wn

Engli nguage leaming-te@ﬁg by adopting drama and cooperative learning
S

s. Incorporating drama and cooperative learning was found to be appealing,

6 iting and fun for students.
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4.6.2.2.3. Findings Based on Supervisors’ Interviews

The findings demonstrated that all supervisor who were interviewed Y.B,
Int.S2, Int.S3, Int.S4, Int.S5) support integrating into English language@tion.
These supervisors also agreed that using ECD to teach and learn the language
is useful and enjoyable which makes them support teachers WhOWiS strategy.
Supervisors believe that drama involves a variety of activitie lwe-play, fluency,
and actual language usage rather than merely learning abo Xn'gu'age. Drama also
improved students’ confidence when ECD helped the ents M secured,

more confident to respond appropriately to their peer

tionalinee ' _\"}

Thus, English language supervisors calle i i tinia@:rriculum

a ba@}ge. it fosters
a Wﬂ@‘sﬁnd to be a crucial

with cooperative learning strategies an

communication and collaboration amo&

element that gives pupils a sense %urity as\m:lssg r@eds naturally without

. o & S
paying much attention to lingu S. q &
In this regard, the s %rs KN t@r education is necessary to
qualify EFL teachers a e themiwith heln@ary skills and competencies that
4 (Q
teacl@%’are willing to employ these techniques

involve incorporati rama ir ish cl om instruction. However, findings
found that not all English
o !
n

because the t have thor giklegv?edge of these techniques. Findings showed
\
cts

that EF%

stu aLikewise, the super@é stated that they constantly encourage teachers to

%

arg'in f: ‘; of inq&menting cooperative learning theatre with their

i \ate drama into their English classes. Based on the interviews, the researcher

d luded that teachers needed fresh, creative methods to assist pupils to overcome their
a

dequacies in the English language, especially speaking skills, because cooperative

learning and educational drama both offer various benefits.
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4.7 Chapter Summary

Chapter four presented the findings of the current study which showed w!b
majority of the participants (English language supervisors, teachers, afid ents)
agreed that using ECD in teaching-learning the English language entai?&y benefits
such as enhancing acting skills, improving speaking skills, in@g students’
achievement, motivating them, and decreasing the war-torn fwurthermore, the
chapter pointed out that ECD increases collaboration and ty ')vhile enhancing
communication skills. Finally, the chapter explained thatihe re challenges
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facing the adoption of ECD such as the Israeli ¢

schedule, and the school policy and time. T
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