CHAPTER 2

LITERATURE REVIEW

2.1 Introduction s )

This chapter discusses the review of literature that are relevant to the stddy’s title, Rasm

and Dabt Approach: Reconstructing PERTIS Braille Qurar,%. on Mushaf al-
h

Madinah. The researcher divided this chapter into three s researcher will

emphasise the context of writing the al-Quran mushaf f his rwheoretlcal

standpoint in the first half of this chapter. ' _\"}

Y—-

In the second section, the researc WI| M ate the Y-background

Qlr

characteristics, and history of the Braille ye of a his & be followed by

a review on the rasm and daby theories aI g?sed in the writing

of the Braille Quran. The researcE W:Dneét%wls se

Quran, such as its status and p\ s a mushaf aI-Q , as well as the application

Y I
of learning as a WaSI|ﬁ w ac+|r|n lo@e connected to recitation and

writing of the Brallle Versio 44/

The Iast oft i dISC %academlc research linked to the issue,
which mclud cH as Mn%if):)uran in Braille, al-Quran recitation skills,
I

r studies that have contributed to scientific

@ aspects of the Braille

Braille rea kl”} I

advancs within the scope Qf:’LbYstudy
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2.2 The Writing of Mushaf al-Quran

2.2.1 The Definition of al-Quran

In the aspect of language, al-Quran is the root word (masdar) for I%Elc word

meaning recitation. The notion of using the word may be found mWran through

surah al-Qiyamah verses 17-18: \)

Indeed, upon Us is its collection [in your heart]

0 make passible] its %tatlon
So when We have recited it [through Gabriel] [ i

ur'an.

&7
58

AI-Qiyamah 75: Vr

In terms of terminology, ‘Itr descﬁ@es al-Quran as
kalam (words) of Allah SWT given Mt m AWFre?corded in mushafs,
narrated by mutawatir, which the r nis utlllse S woﬁ%?p, and is a miracle even
if only one surah of it. Other schelars, suc ul Sa'éﬁf Syahin (2005), defines al-
Quran as: Kalam (Wor of ah SWT’reve edu he heart of Prophet Muhammad
SAW, through a me |u ev I h 5T us (The Holy Spirit) - in stages in
the form of verse u ahs roughout h |s hecy period (23 years) beginning with
surah al- F t| nc ‘e ra Nas narrated in with absolute narration

(mutaw es ?s nt a miracle for the truthfulness of the Islamic

trea tlSé :\(‘-;QT

I Sabuni (2011) introduces a definition that is nearly identical to the definition

G ished by Nuruddin ‘Itr, with one minor difference: Kalam (words) of Allah SWT,
h

ich is a mu jiz (miracle), which was revealed to Prophet Muhammad SAW, which is

Azz

written in mushafs, which is narrated by mutawatir, which its recitation is made into
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worship, begins with surah al-Fatihah, and ends with surah al-Nas. He also adds that

this is the term that has been agreed upon by u/ama’ and members of the Usil :

N

As defined above, ‘Kalam’ is referred to as a word. If the word is &@)orted,
it is of a generic character, encompassing all forms of words from numerous sources.
However, when it is attributed to Allah SWT as ‘Kalamullah’, theaord becomes

particular to the word that comes from Allah SWT. With this s tion, all the other

els, ‘nd the Prophet

Muhammad SAW’s words, known as the Hadith Nabawi. .\d.
4
| _ 1S
The term “which is a mu jiz” also has the compotation of wea nmg.@(,L ignifies
that al-Quran, which contains Kalamullah, is infa po \hqt the creature’s ability
cannot accomplish, and the creature is tc@? to ith i %
Kalamullah that are not mu jiz are e h& si_«Qgﬂ)ated by Rasulullah

likeshadit
& Vs
SAW from Allah SWT. N,
) 4 QC_—)
&

The term “which was rexed” ' ed to @lude Kalamullah that are not
revealed by Allah SW‘%% words[n sufahla f verse 109:
'3
a /v_\: {(ﬁ,
e 35 55 S sas of 8 Sl s 55 sl RI i 5l 08 3 8

words are excluded, including the words of humans, jin

ith this nature,

€\

o \”/ - %
<
91335 —ali

Meaning: “Say, ‘Though the sea became ink for the Words of my Lord, verily the sea
would be used up before the words of my Lord were exhausted, even though We
brought the like thereof to help.” (Al-Qur“an. Al-Kahf 18:109)

67
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The meaning of “Which was revealed to Prophet Muhammad SAW” is to omit
the books that were revealed to the earlier prophets, such as the Torah, the Bible, the

Zabur and others based on their respective races’ tongues.

In the fourth verse of Surah Ibrahim, Allah SWT said:

[ > g
\

T~ - s-. 3V %~ . sz 7 g 7%//-“/ s% P g ft | - »
2LES e 505 2 LAS e A s ) i e UL L5 e WS

G5
OFRCAENARry

Meaning “And We did not send any messenger except [speaking] in the language of
his people to state clearly for them, and Allah sends astray [thereby] whom He wills
[649] and guides whom He wills. And He is the Exalted in Might, the Wise.”
(Al-Qur’an. lbrahim 14:4)

Furthermore, the phrase “Written in the mushaf”’ indicates the purpose of
eliminating the verses that their reading and writing were repealed in the mushaf even

though the legislation remains in effect, such as:

T 52 VS a6 555 15] s 2 L8

Meaning: “the old married man and woman who commit adultery, stone them to death
as a deterrence from Allah.” (al-San’aniy, 2006).

The description of “Which is narrated by mutawatir” is intended to exclude
'-syadh (strange) readings that are narrated by a path of narration that does not reach the
level of mutawatir.
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The phrase “Which its recitation is made into worship” can be defined as a
statement that specialises al-Quran as a recitation that is permitted to be recited in
prayer, as opposed to the Prophet SAW’s hadiths, including hadith Qudsi, despite the
fact that those hadiths are also a revelation from Allah SWT (al-Qattan, 1996).

Tilawah is a term that refers to the act of reciting al-Quran. The'term tilawah is
based on Allah SWT’s usage of it in certain verses in al-Quran f(Mnce in surah al-

\Y

Bagarah verse 121:

ety 30 455 m Osel A5 23305 35

cital. They [are the

ones who] believe in it. And whoe elleves who are the losers.

(Al-Q \N I- B@qarah
In surah al-Kahf verse 20, T\\NT 1as al

AN
! (.z
And reci e, am d tﬂa n revealed to you of the Book of your Lord.
There i |s er of r ,a ver will you find in other than Him a refuge.
b o an. Al-Kahf 18:27)
\3*

. Wahbah al-Zuhayli (2018) clarifies the interpretation on this verse in al-Tafsir

I-Munir as “Allah instructed Rasulullah SAW in this verse to read His noble book and

onvey its contents to mankind.”
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2.2.2 The Definition of Mushaf

Mushaf, as specified in al-Mausii ‘ah al-Fighiyyah (1433H), is the name of t nml
inscribed on it Kalamullah that is gathered between two sheets/skins. %Bral, all
writings of Kalamullah compiled in one book, either in full (from t ;e%ing of al-
Fatihah to the end of al-Nas), or in part, such as Kalamullah divided aecording to juz,

hizb, or surah, as described by al-Qalyubi (1955), are included wﬂoncept of mushaf.

The term suhuf, originating from the same ord as'mushafy’ has been
@
interpreted as sheets in al-Quran. Sukuf appears eight times in al-Quran, rfe f@&\'/ing
surahs: -
' P 4
\,Y*

1. Insurah Taha verse 132:

2.

0: In surah al-Takwir verse 10:

> 3 2t < -
O ;i;uaj\ \J‘
@ o £

35



6. Insurah al-4’la verses 18 and 19:

-

2> g < < . %
© (o5 wapit) o @ W ameall g1 0 \2

\o

—%

7. Insurah al-Bayyinah verse 2:

o s 2 05 N

Six of the eight sukuf terms in the preceding Quranic % in Wing of the

[
holy books given to the prophets. The term mushaf irated'from e,wo huf.
Y
s X
Saidina Abu Bakr is credited with coini tern mug/f. Al-s@ﬂﬁ (1426H)
by tfhxzbi Shaybah in

stated in his work al-1tgan fi ‘Ulam aI-Q:CN it ng is

the book of al-Masahif from Musa bNah’ narrat fron‘@n Shihab al-Zuhri
| | D&
who said: When the companion gfallegtabvr n zzl;ﬁ\/vrltten it on sheets of
paper, Abu Bakr instructed tl%assige}o‘r‘t @ets. Some recommended
the name al-sifr, but others sted 'I-su, f inc@inked to an Abyssinian ritual,
and Abu Bakr agreed Mh su%'s' 0
Based o@ ' '
Bakr was not %he first
but he \%%ﬁe fijst bs@'n 0 f@l}lly affix the label mushaf on the text of the

Quran. This viewpoint was alscy_%fpz:essed by al-Tabari (2008) and cited by al-Hamad
\

2y

0 In addition to the preceding viewpoint, other scholars believe that the naming of

this mushaf dates back to the time of the Prophet SAW. In other words, the name was

‘&
£
ome a have concluded that Saidina Abu

@

ff,‘f?ole the text of the Quran into one volume,

c
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given by Rasulullah SAW himself. This viewpoint is founded on various hadiths,

namely:
| NS

1. Ibnu Mgjah (2009) recounted a hadith from Abu Hurairah, which means:
Rasulullah SAW said: “The Messenger of Allah said: 'The rewards of the good
deeds that will reach a believer after his death are: Knowledge which he taught
and spread; a righteous son whom he leaves behind; a copy of the Qur'an that he
leaves as a legacy; a mosque that he built; a house that he built for wayfarers; a
canal that he dug; or charity that he gave during his lifetime when he was in good
health. These deeds will reach him after his death.” Narrated by Ibnu Majah.

(Hadith. Ibnu Majah. Kitab al-Muqaddimah: Bab Thaubi Mu’allimin Nasil Khaiyra: Abu

Hurairah: Juz’ 20:#242).

2. Hadith from ‘Ubaidillah bin Aus al-Thagafi narrated by al-Tabrani as cited by al-
Zarkasy: (2001) in his book, al-Burhan which means: Rasulullah SAW said, “4
person’s recitation (of the Qur’an) without (Seeing) the mushaf is multiplied in

ranks up to two thousand degrees of ranks.”
l -

When we @ the §tren

TV
of theé(é'ﬁl (propositions) of the two opinions
above, especi term 01: t ]helz%@(;/,/the athar (historical account of Prophet
Muhamm@_ ed from Mus b’i;.:gqbah is not accurate to be used as a dalil, even
¥,

thoug ‘@ar IS aLﬁh eca~§?he hadiths narrated by Ibn Majah and al-Tabrani
N

are hentic hadiths. So th@enuine hadith is more necessary to be utilised as proof

@en though the athar or gaul al-sahabah (legal opinions of the companions) is

Qally authentic.
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The word mushaf is now more extensively used. In accordance with the
technology that gave rise to diverse forms of presentation, the mus/af al-Quran \?&0
provided in audio and digital forms, then there was the term mushaf mur@ﬂce),
which was published originally in the form of recording cassettes,“tntil the more
prevalent now in the form of digital audio. Recently, there has been Woduction of
an electronic manuscript, which may be installed as software_in a‘@@mputer or as an
application in a smartphone. Furthermore, to honour the vi Y;e'\ged, Braille has
been adopted as a medium to enable them to read and learmKala st a E?i"e
version exists. | A‘:}

b4 \,Y'
Y'.,\ N
NV {\
2.2.3 Al-Quran Writing Knowledg\% é

A
The writing of al-Quran feday a(1 ij'n m, which consists of

! hictg%Jtu‘;ti arks that assist readers in
reading the words of al- urwmrate}/ fro alg@ical standpoint so that there is
no confusion and erro%icu%&j;% &the meaning of the content to be
conveyed. The at@qras@vo co ents is what an al-Quran reader truly
need. %\ ‘?J" C_)O
))&
&

Arabic Hijaiyyah letters, and 4

'v7¢

L 9
2.2. he knowledge of R@find Dabt
A%are two major debates in the science of writing al-Quran, called rasm and dab.

h of these concepts have been described in depth by Quranic scholars such as Abu

‘Amr al-Daniy in his book al-Mugni, Abu Daizd Sulaiman bin Najah in Mukhtasar al-
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Tabyin li Hijai al-Tanzil, Al-Zarkasyi in al-Burhan, al-Suyazi in al-ltgan, and many

X
K\

2.2.3.1.1 The knowledge of Rasm of al-Quran T

others.

The term rasm is derived from Arabic. Some Arabic dictionarjes define this term as an
indicator or sign. In Arabic, the term rasm is spelt al-khat ( g -kitabah (writing),

and al-imla’ (spelling). Aside from that, there is also the e of e.)t‘agderm rasm,

@
which means custom. Meanwhile, in Quranic knowl the tefm r. 's@ently
employed in two senses: Rasm al-Imla i and Rasm.¢ manid .\‘f

Rasm al-Imla i or al-Qiyasi is thm\hﬁ or sﬂalll fa based on the

sound of the letters in the word. Thlsmon

inal w;
word - every letter that is uttered (ﬁly(t‘ that

ter @ ten between the letters <&
and <. In contrast to the RTUthrrf ag.%ertam words that their spelling
[

f sp e g or writing every

%ronounced need to be

written. For instance, for the “uhﬁ\”,

differs from their pronunciation. The\ htl%rance of “c<I” according to Rasm
cUthmani is spelt ithout affiXing th(zo r | between the letters < and <.
Rasm anz, r Ra allst Icﬂ refers to the styles or qualities of writing

specific % Ottgm shaf |ffer from Rasm Imla’i. The examination of the

distinctiens In application betv@ga Rasm cUthmani and Rasm Imla’i gave rise to the

e of al-Quran rasm. Accordlng to studies and documentation recorded by
ulama

of rasm knowledge, the differences between Rasm cUthman: and Rasm Imla’i

Qy be categorised into six aspects, namely the issues comprising ellipsis (al-Hadhf),

additions (al-Ziyadah), placement of hamzah (al-Hamz), letter substitution (al-Badal),

39



separation (al-Qat /al-Fasl) as well as connection (al-Wasl) and words that can be read

in two giraat mutawatirah but are only written with one of the two. Rasm cUt

writing styles have been noted by Al-Syingiti (1972) in his one-of-a-kind @

J.b.j A 8Ly} Bl J.w\ J&\)ﬁ w

SR HIRVE Lol by
W“UL‘MJ""J}M ;Jﬁjbj
O
4
O
2.2.3.1.2 The beginning of al-Quran text ertln X
Y

The Arab community was largely |II|terate Quhi

of conveying information and know they prio

Rasulullah SAW took the |n|t|at|ve%rectlng ?l_g ?c
. @

and writing abilities to record ations conyeyed &Q;I?e Prophet SAW. Among

the companions entrusted \s:l I A@lb Uthman bin Affan, Umar
ayra

bin al-Khattab, Amir l% h, VIJ é’é&ald bin Thabit, Huzaifah bin al-
Yaman dan Mu’a 15"¥Kbin\bz?y‘an (Agx&utl 1426H; Al-Zargani, 1994; Al-
Kurdi, 2008; A &1 nev sulullah SAW received a revelation, he
P’ z C—)
immediatel ned he rof @ revelation to record what he heard from the
S

archan f 'é\

ause there was no s C|aI|sed medium to record the writing at the time, the

iSe n@ory. Nonetheless,

pi\h’ons RA with reading

‘% of the revelation would record every revelation instructed by the Prophet SAW

Opalm fronds, animal skins, bones, stones, or other media (Al-Suytti, 1426h; Al-

Zargani, 1994, Al-Kurdi, 2008; Al-Hamad, 2016). The implication is that the verses of
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al-Quran were in unstructured transcription and dispersed on diverse materials. This,
however, did not pose an issue at the time because the major reference, Raw
SAW, was still alive, as were the companions who also memorised the re\e\% that

were disclosed. This method of documenting revelation was used'N the last

revelation of the Prophet SAW’s lifetime. q

Al-cArdhah al-Akhirah (presentation of the last revelatio urred in the month

(A‘i'%?ni, 1996).
This presentation is the final revelation of al-Quran t ah SAW eﬁrchgmgel
. | | | &

Jibril AS. It is the primary and ultimate foundati g d narrative o‘f%l-Quran
recitation since the event al-cArdhah aI-Akhz’raW upda@in terms of

nasikh and mansukh, as well as the arran%\wﬁ sura s.%everal friends,

including Zaid bin Thabit RA, were presentyfor the pr tio&@m Syahbah, 1998;

al-Buti, 1999). E(’) . >7

of Ramadan of that year, prior to the death of the Pro

2.2.3.1.3 The compil%f aI-Qu.v into a Suktf during the Caliphate of Abu

Bakar&\ Q
N
e o _
After the dea sulallgh ; A(bJﬁ'ﬁakr RA, the immediate caliph of the time,
encoun@eroy;ﬂt& t (@icts, including the battle of Yamamah, which
b4

took m&y es of the compani ho memorised al-Quran. Given the scenario, Umar
N

\proposed to Abu Bakr RA that all Quranic writings be documented locally so
th

ey can be kept and utilised as a reference and backup. After the proposal was

proved, the duty was entrusted to Zaid bin Thabit RA.
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Zaid bin Thabit RA’s technique of compilation was to gather all Quranic verses
that had previously been recorded on various materials, before confirming eacvne
from two other companions who also wrote it, before writing it again \heets
(sukuf) that were subsequently joined together. From the standpoint ofﬂ&satlon he
was guided by what he observed at the occurrence of al-cArdhah al-Al zrah When the

composition of this suzuf was complete, Abu Bakr RA took ¢ eNII the end of his

life (Al-Suyuti, 1426H; Al-Zargani, 1994, Al-Kurdi, 2008; 2016)
® \T
| S
2.2.3.1.4 The reproduction and promulgatl ur ri the.g/aﬁphate

of Uthman RA V Q\ T

Following Abu Bakr RA’s death, the s R hIS custody, was t@sferred to the new

A
caliph, Umar RA. When Umar R ) Was S EL)@uter, Hafsah bint Umar,
who was also one of the ‘um a u’'min efs o(& believers). Islam and al-
Quran expanded more bro rlng the reig of |na Uthman RA through the

companions who Were%y preac‘bl : g-c‘@(? anions who transmitted al-Quran,

on the other hand, \é\ed cerlaln lances.ip-their recitation based on narrations they

heard either di Mro R‘as
h b 4

th;;)? s huf@notes Despite its positive perspective in the

early fé@)n the d'e dent @amlc preaching, this situation eventually turned

|nt cern since it potenucény divide the new generation of Muslims with the

‘@ led recitation technique.

Significant confrontations occurred between the Muslim army of Syria and the

SQ\;‘)L\W via the mediation of other companions.

Some of t

Muslim army of Iraq during the al-Raiy war, which concerned one of the companions,
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Huzaifah al-Yaman RA, who fought with the Muslim army. Accordingly, he had
protested about the situation to Caliph Uthman RA. After evaluating the issue,

Uthman RA resolved to unify the Muslims under a single muskaf. He also fre- inted
Zaid bin Thabit R.A. to lead a mushaf copying effort using su/uf colla/;ujuring the
time of Abu Bakr R.A. as a guide. According to Muhammad Bakr ISWQQQ), there

are numerous mushaf literary qualities that were employed Q<Mf writers at the

1. No word can be written unless it can be verifie be from a r.'m Y'

period, namely:

2. No word can be written unless it has ed that it e!tahﬁ?ned in

Y—-

al-cArdhah al-Akhirah.

3. No word can be written unlestween ﬁ) at |t<< not abrogated
(nasakh). O

A
No word can be wr| es esn nted to the group of

&

companions RA.

5. Ifthereisan arg am g wrigers on orm of writing Quranic word,
l
the word sh%vrltten in Qur, sLi

6. The wr in st kdep the,giraat watir and not include any giraat that

&

do reac the fm t@tlr
?1 J'
7. %u' rancg th s iffer in the forms of its giraat is written in a
% e sty( cfallovs ecitation for all giraat).

AAny utterance thar‘ﬁ&ﬁers on the forms of giraat and is likely to be written

% with one form of writing which may contain the contradiction is written with
0 one form of writing.

. Any utterance that differs on the forms of giraat and there is no possibility

of comprising the contradiction with one form of writing, it is written on one
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copy by acknowledging one form of giraat while on another copy it is

written with another form of giraat. T

The mutawatir al- CUthmani was produced with such detailed metho with the

preserved principles. Q

The reproduced mushafs were subsequently promulgated to erous Muslim-
Kdina’w

populated places, including Syria, Kufah, Basrah, and e , along with a

companion who taught, maintained, and monitored t rocess o ucing the
[

Y'

mus/haf in each area. Furthermore, Saidina Uthman R ordered that IIh@s and

other Quranic records be destroyed and burr?ng isse\éf ' reel@rm among

Muslims over the recital of the Qur'an can W hist tful effort.

D
o
=

rin Q\rei n of Saidina
o reig

The product of the mushaf COW nd copie

Uthman bin ‘Affan is known amon aas mﬁT\;-
Kurdi (2008) in his work Tarik%an, what is

mushaf attributed to Saidin \n bi ) ffanRA, @ich he supervised its writing
and compilation, and wWhi Y;uha\:‘eler d‘-rh%L@f al-Imam. The rationale for this

\a'sed wit (-t-he words of Saidina Uthman, “O

w@‘%nz’. According to Al-
N

eant ushaf al-cUthmani is the

designation is be it is FS

Companions ofﬂ{h ma

Suyuti, 1426H; argani,

and @‘;ﬁé an imam (mushaf) for mankind.” (Al-

!
; KI- UC?I 2008).
A
St
ing to Ghani Qa,gvleTi al-Hamad (2007), the mus/kaf al-lmam may refer
% )
toall o mushafs written orﬁhe instructions of Saidina Uthman RA, rather than only

§shaf at Medina or the mushaf for the Caliph.
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2.2.3.1.5 The knowledge of dabt al-mushaf

Linguistically, the term daby is a derived word from the root words ho&
Wus (dabara - yadbiru - dabran) which means “to reach the objectivess;praerving

something” (Muhaysin, 2002). Abdul Karim (2013) defines the term.gdabt as specifying

something and setting the law. Meanwhile, in terminology, it me% owledge with

which information about a letter is known in terms of li es,?’, tasydid, madd or

other related things” It is also termed as the knOWledg o) OI)KLH?akl (IlnES)

during the early centuries (al-Hamad, 2016). \
‘h | &

In other words, the knowledge of dabr deals with marking the rasm of al-Quran,

VY N

including with dots, to help the reader identify letters that appear to have the same rasm,

F2 )

as well as to discern the sound of the letters t that appear in rasm. A5|de from the dots

and lines that are included with the rasm, there are other markers that are designed to

help the mushaf reader read the rasm of al-Quran properly :g_')

&

Looking at the chronol the mushaf al-Quran, the element of
ln the'earl

dabt (lines and dots) d% jst at all @s of its writing (al-Dani, 1997,
Sya’ban, 2001; Ro as 1(}{ngs maslahah that may satisfy the
huge demands ura Nbpar&%&hrly non-Arabic-speaking readers, the
element of da \y gins

time to ti ual ﬁs a I- ua@ed 69H) was the first figure to use punctuation

pﬁm&ﬁ@and expand into the rasm of al-Quran from

rt| ularly red dots) t@;‘n.bollse the vowel sounds (karakat) of the Quranic

asr b1n ‘Asim (died 90H) was his student who was responsible for inserting the
dots. After nearly a hundred years of using the system of daby, it was also
innovated by al-Khalil bin Ahmad al-Farahidiy (died 170H) by converting the signs
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established by Abu al-Aswad to lowercase letters, which became the basis of dabr as
we know today (al-Idrisi, 2009; al-Hamad, 2016). T

According to Imam al-Nawawi (1987), the majority of ulama agre t the
arrangement of dots and lines (dabr of al-Quran) is designed to protect an (rasm)
from the mistake of reciting letters that are not clear and fluently. It is'elear from Imam
al-Nawawi’s explanation that the element of dabr did no em first, but was
subsequently added by al-Quran scholars to preserve al-Q Xe‘

th'are is a potential

of error among al-Quran readers while reciting the a ran mus/af_if there is no
®

element of dab. ’ _\C}
According to the research of Moulay ad{d' i 09)\a§G'Ghanim

Qadduri al-Hamad (2016), the term daby ow

_ re
indicates that the knowledge is distincwzk know
Qur'an, because it is about the dots(yst) and !I\Mkl

the Companions of RA. In additi ass&t tha te&éﬁébz was first employed in

ijrah ely Abu Amr al-Dani (2016)

writing by two academics irﬁfl. ce
in his ‘al-Mugni " fi Ra hif al-Amsar and i@student, Abu Daud Sulaiman bin
g ¢ &
Najah aI-AndaIUSK% in @k\ sitl %(DAb,t wa Kaifiyyatuhu ‘Ala Jihhati al-
&

Ikhtisar’. N
St
Ali%ha' ad al-Dabba’ (1@ defines Rasm cUthmani as a knowledge that
explai %lstinct{)

to the rasm narrated from
N

@ng in Masahif ®Uthmani and writing in Imla’.

en
Ac to a specific dehﬁfﬁon by Sya’ban Muhammad Ismail (1986), Rasm
g ani is a description that guides on the writing in Masahif cUthmaniyyah which

re sent to the Islamic cities at that time, where the method of writing in the
then mushaf includes seven letters of al-Quran, written without lines and dots, and is the

recitation of the Prophet SAW during his last revision before Jibril AS.
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The majority of Quranic scholars of the salaf and khalaf generations agree that
the official knowledge of al-Quran is tawgifi, that is, knowledge that does nw
renewal and ijtihad (Sya’ban, 2001). While daby knowledge is the inver@cepts

ijtihad and renewal and may develop based on current needs/maslaha pacities.

Briefly, there is a fine line between the rasm of aI-Qur%xhe daby of al-

Mushaf. Each identified difference can be outlined as the follofvschedule:

Table 2.1: Difference of Rasm of al-Quran Pabt falw
L ]

, Q. -\Y
Rasm of al-Quran Dab MUSl’f | A
: A v i
1. Words created by combining Yﬁh’on
X
Hijaiyyah letters. WUde ara ‘tand@rmarkers.

3. Formed based on the g and Forméd d on the connection
, etwg$two sentences.
3 .S

ending of a particular?u
4.  Pioneered by thgs’ nions ‘ah. / ‘.I'ntr ced by the Tabi’in, which is the

\ {&cﬁeration after the Companions RA.
&

iniof);* Based on ijtikadi, that can accept

S

that awill a all e tio’ns(t_g its change in any form.
% \
f‘(/ "b'jr S

o)
6. Acerning the Hijaiyyatletters that Concerning the ijtikadi marks which

N?ill not be extended nor reduced. may accept the development, either an

extension or reduction.
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7. Ignoring the method of rasm will Ignoring dab will not affect the giraat

affect the giraat of al-Quran since itis of al-Quran.

one of the genuine pillars of giraat. c'}

Al-Zargani (1994) asserts that the shift of gabr in al-Qur. mu_;f corresponds

to a change in time when many Muslims feel compelled to st comprehend the
contents of al-Quran. This issue is a crucial aspect in al- an'sl"rab and i’jam
elements, which tries to preserve the Qur'an as the squrce ofits revelation” Ad-Zargani
N
emphasised that if the mugshaf is left without a sitive adjust ts,'sabi?as the
. N s b
positioning of dots and lines, it is feared that nw changes may occ%\,_'e‘ausmg the

mushaf to be damaged. To this day, know, wab of the Quran coﬁaJes to grow in

numerous ways, all with the goal of maintaining_the ras fthe@ran error-free and

making it simpler for the reader toa t preci é;ét-hat appear in the pages
@
of the mushaf. i <$
X

The markings M‘ﬂ aI; le was pﬁg\neered by Abu al-Aswad al-Duali (69H),
2 .S

which the rt was furtherjinhova y al-Khalil bin Ahmad al-Farahidi (170H),

makin wowle ge débr t@ ijtihadi in nature grown to this day with the

_ N

inclu f markings aimed fbc@cilitate readers to read precisely. Today, the mushaf
‘%ed by Mujamma ‘Malik Fahd (muskaf al-Madinah), which is the norm adopted
Qmost Islamic countries, including Malaysia, employs around 20 markings, including
lines for letters and other punctuation marks. The following are some of the markers

used in our mushaf today:
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Table 2.2: Daby applications in Muskaf al-Madinah

No. Markings Descriptions z
Fathah, Dammah, These four markings are the basic rﬁdlnamgns

1. Kasrah, and frequently used. Y.
Syaddah/ Tasydid V
i itw of Kha letter (¢)
ign’is W on any
omitted letter that is read wit Ith %
It indicates that the er is ar}acble i

This sign is taken from the

2. Sukin with the dot excluded.

3. Sifr Mustadir

heﬁ cula of @etter Alif (1) is omitted

4.  Sifr Mustath:l
\ tinue atloQ ut is articulated when
topp|n4 l
% Th k the initial part of Sad letter (u=).
5.  Hamzah \&\ ‘t is y desi ted above the letters of Hamzah Wasl

\ N
c) I ’t ?Il‘,at&&{ letters are silent in continued recitation.
%Q' P ' , Q@é’nce of this sign followed by tasydid letters

m{&te the letters are idgham with the following letters

\th Idgham Kamil. However, the presence of this sign

\ukun
§ followed by letters without tasydid, it is recited with

Idgham Nagis or Ikhfa’.
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Small Mim Letter

It is meant to substitute Tanwin. If designated above

7. Nun letter followed by Ba letter (<) without tas
()
should be recited with Iglab.
Parallel Tanwin This sign is designated parallel to the orlgléﬂuwe of the
8.
Marks letter and indicates Izhar recitation. q
If this sign is followed by letters with"tasyd:d, it then
indicates Idgham Kamil recitati z fthel Tanwin sign is
Unparalleled
9. followed by letters witho

Tanwin Marks

did itw‘indicate
Y'

Idgham Nagis orl@ | _\C}
4 b

The Small Letters of
10.  Alif (1), Wau (u),

Ya’ (¢) and Nun (&)

These small=si
letters MQ

rasm

11. Long Madd Sign

-@

?g rtlc |
Ornamented C dicat 'y'g th c‘gl’lcl'bdﬁn of the verse or the number of

12.
with Numb Yer he sur
img @“ﬁmal or conclusion of each juz, Aizb, or
Star ’ 1’
\0
e Allo Indicating the word gives a warning or for the
14 \re/‘f %
taln Word ructlon of Sujud Tilawah (prostration).
iamond/Dense Indicating either the rules of Isymam or Imalah.
Circle
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Dense Circle Above Indicating recitation with Tash:l between Hamzah ()

Letter Alif (1) and Alif (). T

Small Letter Sin Indicating recitation of Saktah. '

17.  (v) Kecil at the End A
)

of the Word q
The small letter Sin () desig%low means the
a

16.

Small Letter Sin articulation of letter Sad ( fquent, while the

18.  (u+) Above or Below small letter Sin () desig abo ewés*ad (=)
L . | \4

Letter Sad (u=) indicates the articulati the letter dyl\@nore

affluent.

The Small Letters Indicating t

19. Wau (s) and Ya’ \
. A
() after Dhamir
‘5 E") S
Wagqf Marks (Five « Q7
20. &
kinds) \ ,Aj Q
c’) .-',,j:{ >
NG}

In additio& bt /rllarkl s of th%nushaf are separated into two schools,

namely the Nah hoo a;tbrnéople) and the Magharibah school (Western
people). T tilised in ;Pe ui?&d-Madinah comes from the Masyarigah school
¢

of tho Wile thg‘, i bgsed tg'rthe Magharibah school may be found in mushaf
N
(ﬂu§

pr y Morocco, Algerimnis, Libya, and other western Islamic nations.

% Aside from the rasm and dabt elements, there are additional elements in the
u

shaf that act as a complement to the two fundamental elements. Ghanim Qadduri



(2018) divides the components of addition to the original text of rasm al-Quran into

three categories: T
1. Additions on the guide to articulate letters, such as the markis&%rakdt

sukzn, tashdid, madd and hamzah.

2. Additions that are not related to letters’ articulation ‘technique, but

pertaining to the information on the Quranic ve ses?ﬂs the designations

S h,"n\ormaion on the
count of verses, the division of 4izb and juz. ’ Y'
y | &
3. Additions of ornamental such as fra each page or parat‘oz'&between
P 4

two surahs, or decorated brackets W n \DDQ erse, @&iption on
hizb and juz, as well as an ind%msaj fﬁh es. «s

N\ S

2.3 Braille Quran and Visually ired Perso* QC?

[}
N
2.3.1 Definition of Perso ith Disabilities Pw%
(S
A review of the discussion erthe{ i n'BEiwD discovered that there are several

definitions of P@re @xpre@ importance of this unique group in
e ,
receiving enc@) ntionean r‘gfecmg"’from the general public, particularly the
h

governm @Worl He rgamiZation (WHO) defines PwD as a person who is
4

unablefto Satisfy the de ano€ o@or her social life as a normal individual due to a

of information or introduction at the beginni

5
phw or mental illness. Ac%'rding to the United Nations (UN), a PwD is a person

‘%unable to choose for himself how to achieve all or a portion of an individual's

Qic requirements and/or who is unable to live fully in society owing to a disability,

whether physical or mental, that arises at birth or later (Zinaida Ariffin, 2006).
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In Malaysia, according to the Persons with Disabilities Act (2008), PwDs are
persons who have long-term physical, mental, intellectual, or sensory impairme?m
when combined with other impediments, might limit their full a ctive
involvement in society. The Ministry of Women, Family, and Communﬂk/elopment
(KPWKM) is in charge of administering the affairs of PwD. Tmial Welfare
Department (JKM) is an agency under the KPWKM, which_amongftheir roles, is to
focus on issues and development of PwDs. Other instituti m mmodate PwD
largely consist of several departments and agencies s as T m.?n\sdm‘ Harapan

(TSH), Pusat Latihan Perindustrian dan Pemulihan (P

Bangi, Be el’Dia}%;sat
n Kiu{u ala.)(sgﬁ Society

ining,@xevelopment

em@tj care in order to

,Q?e a broad topic that

Pemulihan Dalam Komuniti (PDK) and Pusat

for the Deaf). According to The Handbo

Disabilities (2001), PwD is defined a&&

live freely in the community. D velopmenta Witi

encompasses a wide range %lrm ﬂts t tqbe%élénroughout the time of
development or human gro }s ’v g 8)

PwDs are urge%KM to‘or r‘dwgoqgls agency. Their registration is
encouraged to de&ﬁhg \r d.gf-"@%{on and category of people with

disabilities mi ountr n
habllltatlo ab|I| tio

can be e ed to ﬁ'rr pgggsion of facilities tailored to the requirements of

e |nu

]0 E()yé programmes for prevention, education,

t inlmﬂand services. Furthermore, the registered data

pe disabilities. Addltfs.(ﬁally this registration allows registered PwDs to obtain

s that are tailored to their specific requirements depending on their level of

olctlonahty/dlsablhty JKM’s list of PwD categories is shown in the table below:

53



Table 2.3: Categories of Persons with Disabilities

No. Categories Descriptions \z

1.  Hearing Disability Both ears are unable to hear properly Wi% ;earing

aid or unable to hear at all even with th fa hearing

aid. PwD of Hearing may be categorised into four (4)

levels, which are: 2 '
« Mild- (15- <3 Chil rek;\d
'S

-(20-<3 (Adults) N
o R J |5
Moderate -
o/ 5
<9

'

2. Visual Disability Bothees are un o) @e limited vision even

o N
use 6f vis id s% s spectacles or contact

&

MS. 'I 0 (Z&ategories of PwD of Visual,

Zhich are: ! §
' &
\ | <™Blind -Vision that is worse than 3/60 or visual
&
\ , |fie¢§} less than 10 degrees from fixation.
4
? . .&.w Vision / Partially Sighted - Vision that is

b 4 ? worse than 6/18 but equal to or better than 3/60

less than 20 degrees from fixation.

A% &
\ N even with the use of visual aid or visual field of



3.

Physical Disability

Inability over the parts of the body due to the loss or
absence of a limb or impairment in any part of th?y
caused by disorders such as hemiplegia, @gia,
tetraplegia, limb loss, muscular weakness; inability
to perform fundamental functions sueh as self-care,
mobility, and changing body po@is disorder can

arise as a result of injury (tr ma‘function of the

neurological system, car scul swspiratory
[

system, haematologi immunalogi ,'u@cal,

ke% eco@?ﬂ, and

plesanp ical d,éb‘sl.ty are:
. mbfects (co |taI/@Sired), including

hepatobiliary,

function after six (6) months

Cuslosso ? ,‘\'\
%v X
inal”" cord» mjur Only if there is no
S

]s
%z . rok dnl)b'f there is no restoration of

s 2
@fu ctioﬁ six (6) months

Tra ¢ brain injury
1S
; @arf (Achondroplasia) which is < 142cm for

S
f “é}nales and < 138cm for females

\f..}f Cerebral Palsy

Note: Individuals with impairment without affecting

their functions, for instance, loss of finger(s), extra
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finger(s) (polydactyly) and no or deform earlobes are

not considered to be registered. T

4.  Speech Disability Cannot speak in such a way that pts

communication and cannot be understﬂdk/ people

who engage with it. This condition |s¥e~rpermanent
or will not improve. Children valuated at the
age of five (5) years or olde c;e of|uncertainty, an

otorhinolaryngologist sho e co’usw .

5.  Learning Disability Intellectual issues that

o
ntradiftor ith b_@l)ﬁical
age Late glob Iop\ WN «.S gndrome

ifficulti re examples

roué&utlsm (Autistic

.bEfICIt Hyperactivity

Spec@)Dlsorde\M ntj
I% D(I‘-lD), dipa&((?ar learning issues such

‘@ dysgraphia are all included

N

6.  Mental Dis '@ ious mentaldisease condition that has been treated
\ i nosee‘j%' a psychiatrist for at least two (2) years.
f ae}nevertheless unable to operate in things

%l: ’ 4 l,):per@g to themselves or relationships in society as a

@ft of diseases they have endured and having
E\ received mental therapy. Examples of mental illnesses
0 are Serious and persistent Organic Mental Disorder,

Schizophrenia, Paranoid, Mood Disorder (depression,
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bipolar), and Psychotic Disorders such as
Schizoaffective Disorder and Persistent DEI‘T
Disorders. %\

7. Multiple Disabilities Has more than one (1) type of impm and is

generally unfitting to be categorised Q categories 1

through 6. V

2.3.2 Reading and Writing for Visually Impaire§ Persons \do X

| _\Q
Writing is extremely vital for human munigation Jand iqformation
N
transmission. Writing allows people to communicate g anotherwithout having

to meet face to face or use their voiceﬁy out
several kinds of writing have beeuﬁocu nﬁ:ﬁwa Eiiy\of existing forms of

writing are based on the use of the offsight. qwev ~gue to the existence of a
population that is unable to seN n the @% of touch that is relevant to
Tbee rea

their talents and caquies 2ve also

utilised during this age are: \" s &

@
- EmbosseMnL ls( '4) (.50%
i Braine(gs / ?: (j)

- oiffde) b') N
A%&/(lsss)“ J \,Yg\

\(..)
\Moon system (1845)

0‘&- Boston Line Type (1834)

- New York Point (1868)

% mong the embossed writings
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Braille is one of the most widely used touch-based writing systems among
people who are blind or visually impaired. Louise Braille, a Frenchman, inve
method. It has been around since the 1820s. Due to its applicability feat@ch is
touch-friendly, more cost-effective, and space-saving, this system is cﬂkx the most
extensively utilised system by the visually impaired all over the globe

A Braille code consists of a single cell made up of ingrouped in two
vertical rows. Three dots on the left and three dots on the r mt e the rows. The
first dot is located at the top of the left row, while the se and hwre located

L
at the to t’\e_@t side

fifth dnehsi da@@hich are

ure tflo epictsée‘glacement of
&

in the horizontal row. In addition, the fourth dot is |

row of the cell opposite the first dot, followe

located opposite the second and third dots.w

Braille code dots in a cell:
0, _\O
Y 24
1 4 q
L

2 5 | &
\ §

o
Q?S\ieg;t‘égzille code dots

: i N .
The si w the code r} e Q_ogablned to produce up to 63 coordinates that

represent @ etters and/punctu symbols. The presence or absence of each
4

point wi itute a code fora Iel!ge'r or symbol, such as the code for letters in different
>4

Iam{ , such as Roman scr?bc?Jawi letters, Hijaiyyah letters and numerals.

‘% Originally, Louis Braille invented the Braille code to represent the Roman script.

o\er then, it evolved through time such that it is now also used for letters from other
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languages. The Roman Braille Code is a code that depicts 26 Roman letters, beginning
with A and ending with Z. Here is a list of Roman Braille codes: Yv

Table 2.4: Braille codes for Roman letters \
A

Roman Letters Braille Codes Placement of Dots

| ®o0 1
eo0 2
® 0 3
m oo 14
oo
® 0 3
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% Hijaiyyah letters are the letters used in writing Arabic texts. The codes used to
Oresent these letters are comparable to the codes used to represent Roman letters in

certain ways. It is identified by the context in which it is used when constructing words.

There are 36 codes that represent 36 Hijaiyyah letters, including the letter hamzah in
60



various contexts (hamzah alone, hamzah above alif, hamzah above waw, hamzah above
ya, and hamzah above mamdudabh), the letter alif magsirah, the letter lam alif, e
letter ta’ marbuitah). The Hijaiyyah letters are written in Braille code letter tter,
with no relationship between one letter and the next, as opposed to the oﬂthechnique
of writing Arabic letters. As a result, while the original writing of thWyyah letters

is read from right to left, when translated into Braille, it is re Mft to right, as is

the Roman script. The followings are the Braille codes e;ntin'g the Hijaiyyah
letters: ‘\d
X
Table 2.5: Braille codes for@gﬁ lette ' G}

Hijaiyyah letters Braille Codes “Placement of Dots
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Original Words

Onalladl Gy dl 2aal)
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O Al 20 AL

Braille is not only limited to the w&inso
matfie

symbols in a variety of areas, i

2019).

2.3.3 Quranic

e

Ny Jo S
Islam ver/ ignorgd the
%%\'/e:srf‘!%, e i

0 the issues ex

encourats?
and mh t
\
‘gwllah SWT mentioned:

fli

&%ﬂbeing of the PwD group; in fact, Islam

ing with the family, to be open, compassionate,

ienced by this specific group. According to Surah
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The Prophet frowned and turned away. Because there ¢ :im H:e blind man,
[interrupting]. But what would make you perceive, [ m ad], that perhaps he
might be purified. Or be reminded and the remembrance l71"*»,&%5 for he
who thinks himself without need, To him you give attention. And otu ou & any

blame] if he will not be purified. But as for he ‘1y

Qur?:. ’Abasa

disabled, should not be overlooked ould ev |o t;&éﬁ’when they arrive ina

3

condition of faith and fear ofA nd are wine ﬁgl%lr pursuit of knowledge.

Furthermore, this verse de s tr ep rfec da ‘wah and teaching of al-
ud

Quran entails deIivery% ups, in

Accordin \ahbah' al- a|I| ), al-Tirmidhi and Hakim narrated

through Alsya hes ve;?v re re@d to Ibn Ummi Maktum, which was blind.

i He group.

‘1

He appro asul , several mushrikin leaders were attended
by Ra AW an aid] <O ulullah teach me a lesson.” However, Rasulullah

S d aside and servet&ﬁlhers This event was the reason these verses were

%d Anas’ account was also relayed by Abu Ya’la.

The author of Tafsir al-Munir interprets these verses as follows:
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Allah SWT mentioned: He frowned and turned "his attention™ away, "simply’

because the blind man came to him "interrupting” (Abdullah Bin Ummi M .

(‘Abasa:1-2). %\

When a blind man interrupted the Prophet SAW’s discourse, he frowned and
turned his face away. Abdullah bin Ummi Maktum was the pers% mmi Maktum

interrupted the Prophet SAW’s discourse, which irritated himvmmed his gaze. As

a result, these verses were revealed. Ibn Ummi Maktum xcus‘d since he was
unaware of Rasulullah SAW’s preoccupation at the time. .\d.
! §

Allah SWT further mentioned: “You never know "O Prophet per‘h@s he may

be purified or he may be mindful, benefitting from the re \ndbg (‘Abasa3-4).

You do not know, O Muhamm &a ek @rify himself from

gta @sons so that he might

>
o
,{ :
ob)
>

sin with the good deeds he learns fcm i/ou, 0

prosper from what he learns fro@

In this situation, thengsi gn1t at
|

insist on cleansing ano% from amon gem

to come to them.@bn U‘nm tum’s*glorification from Allah SWT.

The trem ofjthg Proghet S
something@essenﬁ 1. It As not ‘&\J and does not undermine the Prophet’s SAW
¢ D
fund mfallibilit m

&"sumY‘Because this is derived from a person’s natural

N

a
A e, : .
sew , such as calm, arhbr, laughter, weeping, and other things that are not

@

s

d

ept from this blind person, whom you

¥
g,

Y

rikin, guidance is not anticipated

T

%/%@

aught us to be cautious and to focus on

S

d as an obligation in Islam.



What causes this reproof results in a clear reproof as mentioned by Allah SWT:

2

“As for the one who was indifferent, you gave him your "undivided™ att

(‘Abasa:5-6) %\

This means, whoever feels adequate with theirriches and &ility and

deem the Quranic wisdom, divine guidance, faith, and knowledge that you have as

unnecessary, you serve them with all your attention and discouTne they reflect the
o |

Allah SWT further mentioned: “Even thoughliyyou are not o.}%%‘;\wauld

not be purified. (‘Abasa:7) j Y:\

Y

h‘ce Is@\ 0 not obtain
soB&sponsibility is to

superfluous attitude and turns away from what they reveal

It is perfectly fine and no sin for youaif theysdo

guidance and do not purify themselv@weir sing:

convey. Do not be concerned aboutee actions \Dstlgw

In the end of the situati

to you, eager "to learn’, beiv% i
:8-10) %

s $ &
o @)
This meam who tome you inshaste in quest of guidance and direction
N
to virtue, aski dvi e,;’h&j}dﬂi@.&llah SWT, you cannot care for him while

turning a him. -&J
4

4
s&sult, Allah SWT Eeég‘,ﬁis Prophet to give equal treatment to the noble and

\
t k, the wealthy and the poor, leaders and youths, men and women, tiny and great.
hS

WT will lead whosoever He wills to the straight path (Wahbah al-Zuhaili, 2008).

0 On July 25, 2016, researchers from the Lajnah Pentashih Mushaf Al-Quran (Al-

Quran Mugshaf Validation Bureau), Ministry of Religion of the Republic of Indonesia
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presented their results at the Braille Quran Teaching Research Seminar for Children
with Special Needs (Deafness). According to their results, there are four majo

that need to be changed, particularly by the government, in the Braille Qur@tlon

system in Indonesia, notably:

1) An adequate supply of Braille Quran should be made availabley, This is due to
the fact that the majority of Visually Impaired PwDs ar Nkely to study al-
Quran through Braille muskaf than through memori alon

2) The lack of a holistically developed module for the"Braille Qur sson.{.ach

teaching institution was discovered to em s own te hi ec’]mﬁb?s with

the assistance of either mus/af al- Madz ach m est ‘h§e~rred into

Braille or modules generated by@@v \m\ t
teaching the Quran Braille. \
3) Minimum teaching staff p g&@ne SS ;t

quantity. In terms of

if unigue,experiences in

O

terms of quality and

J}%}

most_teachers | knowledge of the three

fundamental areas meg re Quran in @’Ile namely mastery of Quran

recitation, mast eC|tat| andwriti Qg? Quran in Braille, and mastery of
addressing Nts w‘ p |cular ('él needs. In terms of quantity, the
numbe ac ers on reeé_u lower than the number of students with
spe ne S.

4) eachnﬂlz; iges f sually Impaired PwDs are confined to big cities

4 certain msﬂtutmnﬂc@?eventmg individuals who reside in remote areas from

%\FGCEIVIHQ the service.
Om the second findings of Lajnah Pentashih Muskaf Al-Quran (Al-Quran Mushaf

Validation Bureau), Ministry of Religion of the Republic of Indonesia, there is a

regional need to produce a Braille Quran in accordance with the muskaf al-Madinah, so
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that there is no conflict between the text used in the Braille version and that taught

2.3.4 Background of Braille Quran T

Braille Quran refers to the combination of two phrases, which are al-Quran and Braille.
h; co

through mushaf al-Madinah text-friendly modules.

Al-Quran is the primary source of entire Islamic teachi rlwprise the three
fundamental principles of Islam, namely Agidah (faith/c , Sh rlwpractices)
and Akhlak (moralities). In terms of language, al-Qur lies recita dn@name

al-Quran is derived from the Arabic word gira% ch meﬁ rrang\ygtters and

h|s i S|stent with

5'1@‘, which mandates

,c:\htents of the Qur'anin
N
ile, a;t%rms of terminology, we

words in a nicely organised speech (aI-Zarqanl

Y ?h l
what Allah SWT has mentioned throu\ al-Qiya

every Muslim to read, memorise, c@pshend, a

daily life (Norakyairee & Ab. %01

can conclude that al-Quran is the Word \[ a iracle revealed to the Prophet
Muhammad SAW thn% il AS, writte in'a*@:vhaf narrated by mutawatir, and

considered as an ac worshlpl

a/
Afg;

The w; |IIe is pam ﬂter s Braille, a visually impaired Frenchman

who inve Ing :ﬂthjm te@éentury based on the use of dots to substitute
Ietters:Wbers ter §'a celirwith six dots and also known as Braille code.

8
43

he combination of al-Quran and Braille, which is Braille Quran, refers to the

ille version of mushaf that employs the fundamental Arabic Braille code to represent
e

rasm of Hijaiyyah letters and dabr (pronunciation marks) such as fathah, dammah
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and kasrah, as well as symbols such as shaddah, sukizn, madd and so on (Noornajihan

N\

According to a study conducted by Muhammad Mustagim (201 :' on’ of the
first Braille Quran was released in Jordan in 1952. The mushaf was printed with
Jordanian government support by Madrasah al-‘Ala’iyyah li al@ Bethlehem.

This mughaf was titled al-Quran al-Karim. In 1962, al-M ka?ﬁmuzaji li Ri’ayah

& Kauthar, 2008).

wa Tawjih al-Makfufin, a charitable organisation for Vi ai eJ PwDs in Cairo,
Egypt, produced a Braille muskaf with the same title. isia’i atingtin-the
%?‘*

umi @'-Makfufin,

pital<<c1 . The Tunisian

is being kept by PERTIS, it was published in 197?7 Itti

the country’s association for the blinds tte’Nf ed i
Braille mushaf was printed with the tMur al-

Makfufin hasb Riwayah Qalun. :' , o >y $
‘% " &
S & | |
Saudi Arabia is another%Arab at r@played a major role in the
az BraiIIJ %

production of the Brail% mus/iaf is tb@ght to have been published in the
'3
country for the first ﬂg&ro nci }5{ 6. Ité@ itled al-Quran al-Karim bi Riwayati
ﬁ&b a

Hafs ‘an ‘Asim., mus irst %Bﬁ'rshed in Indonesia in 1965, an initiative
succeeded b@la C%NEI%E@ Foundation (YAKETUNIS). From the
comme%%gf it?p bli :in u@e mid-1970s, this muskaf named al-Quran al-
KarW- [

i \ of content as well as the printing technique. Another institution in Indonesia

ing in the publication of Braille muskaf is the Yayasan Penyantun Wyata Guna
p

WG). It was remarked that this foundation began printing their Braille muskaf in

i al=Khatt al-Bariz li al-

%
IS

tabah aI-‘Arabiyx%xa -Nafirah underwent numerous stages of refinement
N

1976.
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2.3.5 History of Braille Quran in Malaysia

¥

The publication of the Braille Quran is one solution for visually chal people to

interact with al-Quran. In Malaysia, PERTIS pioneered the translatlow Quran into

Braille, which has earned national recognition. This is demonstrat their release of
a Braille edition of al-Quran, which is also the only Br proved by the
Malaysian Islamic Development Department (JAKI of Home
Affairs (KDN) to date. S

According to PERTIS, the first mu_sbaf the Braille Qur. ome iﬁ'MaIaysm
was around 1952, when Jordan donated |t the nce,gi eth Natienal School of
Special Education (SKPK) in Johor B dIVId XV, es (30 juz), with
each volume containing five juz Quran }@sndes (Zakaria, 2008).
PERTIS had also received Brai ransffrom pt ), Tunisia (1976), and

the Braille muskaf obtaine zepubll on oflthebihaf namely the Braille mushaf
: ? =

published by YAKETUN l \so\ pyf%(}f' to be published using computer

technology. Thi@ve inthe earI(gJ&BQOs.
|

construc % the 4
Nor&

ee’s (2013) study. Th&;lzl:onology may be split into four phases in general.

&
Indonesia (1970s), in additiorNrdaI has Qﬁen the initiative, inspired by

uraé\l\n Malaysia may be determined based on

The Braille Quran s Copying Phase;

QE 2. The Braille Quran’s Printing Phase;

3. The Braille Quran’s Publication Phase; and

4. The Braille Quran’s Innovation Phase.
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Table 2.7: Chronology of Braille Quran development in Malaysia\q
)
= 4

YEAR DESCRIPTIONS *
Phase 1: Braille Quran’s Copying T
1980 The phase of the Braille Quran copying process wassipitiated.
1983 The establishment of the Committee of B gra.n FI-Karim on9
September 1983 by KPM to produce %grarlwwes.
* ¥

1985 Zahari Ghani successfully copiet%gt com1lete arle_\ Qf‘an
which took nearly three years_and Was baséd_ongthe I\nvﬂbhesian
Braille Quran. It was then p@; o\er usingsthermoform
technology. It took a &% comp ing@%py. However,

in \cd[%tio p{%{he passed away.
e
Braille,, Qu using computers by

aria.’t\éhya, who both are Visually
refedred!

1990-an

m@_‘:af was the Braille muskaf

N
s,
riﬁtire}p?ocess of Braille Quran before the review

<h. S

rocess wa Pnduo@‘.

Collaborations veen PERTIS and JAKIM in reviewing Quran
o

N
\ Braille.
S
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1997

Review process completed and documented in Report of the Braille

Quran Revision Working Committee, Darul Quran JAKIM, dat?

Phase 3: Braille Quran’s Publication

October 1997. (;

1998 The publishing process began with the recognition by JAKIM and
KDN on the Braille Quran printed by PERTI \,
1998 Publication of Quran Braille (Grade 1) by '
1998 Publication of Braille Quran Wasilah Co I
Q. -\Y
1999 On 7 December 1999, the publicati raille Fur (dvgkb‘rhes)
printed by PERTIS in collaborati Wi% aysis.q,mlamic
| z y
Economic Development Fw n (YPEIM) was ched. This
RM50,000 publication@/as launc y D@Paduka Zaleha
Ismail, the then %ter of \nﬁgp%l {4& and Community
[
Development. ‘% 4 Q(:)
\B &
2006 i i

Distributior?g

2009

S

(UTM) in developing the Electronic Braille al-Quran Panel (eBraille

al-Quran).

0;9

The development of ‘Smart Hafaz’ software for the first 10 juz of al-

Quran by Sekolah Kebangsaan Pendidikan Khas (SKPK) Alma,
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Pulau Pinang. This software facilitates visually impaired students in

the school to memorise al-Quran with audio techniques (IisteT'

repeat). C}

2011 The Electronic Braille al-Quran Panel (eBraille al QL\%@wat was

funded by the Ministry of Science, Technology, and Innovation

(MOST]I) concluded its development and Wasissse 0 PERTIS for

|
2012 The publication of Igra’ books (1-6) ihyBrail eWoup of

researchers from USIM under colla ion with P $@he

Textbook Division, KPM. Th us d.s&qﬁfted to

ey
related schools in Malay3|a > g

2016 The Electronic Brallle@ Panel (eBraille a@?fan) developed

by UTM started to opted I e | "\mg institutions and
N

schools. The pa%also complimente Braille Igra’.
N N
NS

N
2.3.6 Braille Quran Char cterlst P o 4‘/
Characteristics @e Q hed @RTIS

{

PERTIS, t o:le ajbhs g:al(;uran authorised by JAKIM and approved by
S

has never produced an official document on the

their utilisation.

the |v|i ' tr omé (KD

"%7

mered to write their Bn{l-ly Quran. According to Muhammad Mustagim (2013),

a e characteristics and writing methods used in this Braille mus/af are:
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1.

B

Braille Quran is recited (and written) from left to right. This style can be
observed through the instance of the fourth verse surah aI-Fatihawhh

is written as such: (4}
\

- e o . <. ee @ .. v ee 0 ee @

L] L ] [ ] [ ] (1] (1] [ ] . [ *e [ ] L] [ ] L]
° s ° .. -9 [ ]
41, A N U P O

&

th Qrecited with madd,

@Yred to be written. This

q
dint elling o Q‘ﬁgwell as o in the sample

as the sample above. C\,

If the word contains madd letters (alif, wa?
ot

the vowel lines for t r:esacti}‘/e-%
situation can be K

above.
? ’ 'S
Vowel lines shauld be dési ed‘on@)/ery letter except for lam alif that is

left Mny vl)wel ine. Ttlig% because of the impossibility that this

AN
Icmicu tes another sowgd.btherthan fathah.
. Qg eth riting differentiates alif lam shamsiyyah with alim

<

published by PERTIS, several signs are used to indicate madd that are over
two harakat, among them are dots 3, 4, 5 and dots 2, 4, 6 (which are only

used in the initial of certain surahs). Based on the observation by the
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®

©

10. When twe ha

N
S.

2.

researcher, code 3, 4, 5 is used to represent hamzah, fatzah and alif which
are written in sequence. It is only recited up to two sarakat. On twm

hand, code 2, 4, 6 represents madd signs of over two haraka t,@s not
adopted on every recitation that requires more than two ﬂ%t, such as

madd jaiz munfasil and madd wajib muttasil, but only b&g used in madd

Z(dot 4) sign and not
of R mWn (A more

accurate terminology for the term Q mushaf of a#n \hmanz

referred here is the mushaf cow the ication @dards of
inah. " Fhis is Qg.e the use of

Wlt@% rasm status of a
A

lazim harfi.

The word Allah is written with fathah ishb

with fathah (dot 2) as adopted in Quran mus?

Mujamma’ Malik Fahd or mughaf al-Mad:

fathah ishba iyyah or fakas is irre

mushaf in partlcular)

N,
Words that end h Ie?ter a éollov@ with fathatain and alif,
shall be wntte*
Only alif@aj zah a
for th %corﬂ:z; hah, gnmah and kasrah.
seq
l

tej&(ally adjacent in a word, typically both

d , 4 are coupled with vowel lines

)&@hs arl tran |

@ dots 3, 4.

% NN
% pically,.th ?ter ah in the middle of a word is transcribed with

dots 3, 4 (1) or do{@GA 5, 6 (), according to suitability.

There are issues of conflict and inconsistency in the writing of the letters
alif and small alif.
Letters that ibdal alif for waw in several Quranic words according to Rasm

cUthmani are spelt per original spelling in Arabic.
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14. No markings allocated for tajweed in al-Quran such as idgham kamil,

izhar, madd for al-jar letters and others. T

15. Eleven markings for wagaf are adopted in the Braille Quran published by
PERTIS. A
Based on the listed composition characteristics of the PERWB'raiIIe Quran
above, it is obvious that the writing of the Braille mus amnique. If these
characteristics are seen through the lens of official knowl X:la ¢ of Quran, it is
possible to infer that the text of the Braille Quran published by P Rw‘different
writing principle than the text of the muskaf al-Ma because it ei n&ﬁéﬁﬁloy
Rasm cUthmani in full. There are certain wo ar% wri@a'in Rasm

cUthmani but are purposefully not written ifWRas CUthTdnz. his m@;. disregarded
if the inability of some words to be COW Braille is

sentences that are just written accorﬁgso Rasm \u\M\/

N,
reason. There is a more substan epancy between th{@shaf al-Madinah and the

&

ide@‘but there are other
o;aé'ny obvious cause and

Braille mushaf in terms o }rher %
punctuation marks, suc% lacing iof su i:g'ma@ngs on all letters recited as sukan

d L
in the Braille mus &@ins‘t (f %n\s kangwrs which are recited as izhar in the
rt

typical mushaf. Moreoye unc@‘dn marks in the mushaf al-Madinah that

¢
sym Is‘gu%a the symbol of imalah and the symbol of

are written %ecifi
\
sajdah,%grailﬁ Us# india%on is in the form of spelling to the name of the
ruleg&itation/situation. R ess, there are other punctuations in the mushaf al-
%Ns that are not indicated at all in the Braille muskaf, such as the circular symbol
Ife mustadir) and the round oval symbol (sifr mustaril) for letters that are written but

N
ot pronounced in the recitation. On the other hand, several punctuation marks, which
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are not adopted in the most recent muskaf al-Madinah are found in the Braille mushaf,

such as the wagqf signs specified in the list.

2.4  Previous Studies

Yv
R
O
X

2.4.1 Visually Impaired Persons and al-Quran T

l

In a research titled The Development of Braille anin Wts History

and Development, Noornajihan and Kauthar ( investigate tl"e |2_.I§)LY'ICE:1|
background of Braille writing in general and Brail ran |?p rticular. Tiq‘e-research
also looks at the history of the Braille Quran in Z\ eII ékﬁé'lnstltutlons
engaged in publishing and teaching th@ra

There is a research called op en jQ%sues in Braille Quran
Writing: An Overview that i |s the udy done b \arla Yahya (2008). The
resemblance is in detailin the isto eme ce of the Braille Quran in
Malaysia. Furthermor: is'study, Z%.a} 2'0 etailed the list of Braille Quran

4 2

discovered in M a&&as ﬁa\ e fe s of each Braille Quran. Several
suggestionswer als ade wi oal o rovmg things, particularly in the writing

¢
and publlcato eB ille ra!r

Bahtf'( Aid qﬁarch titled Empowering the Quranic Education

Impalred Student@le study's objective was to look into the aspects that

increase the level of mastery of Quranic recitation among visually challenged

ents. Elements of obstacles and issues encountered by teachers during the teaching
process become the primary emphasis to be addressed. The focus of this study is on the

study of Quran recitation, which is contained in the Islamic Education component of
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KBSM. As part of the data collection process for this qualitative study, an interview

instrument was administered to three teachers. T

The study's findings revealed that there are some weaknesses t%ust be
addressed, such as teachers who have never had formal exposure to the use’of Braille
Quran during the teacher training period, insufficient time for ax~an recitation
subjects, students with poor basics of al-Quran recitation, xtremely limited
resources of educational aids, including reference book i T veral ideas for
improvement have also been made in order to address the I1Ssues r. VM t&ns dy

A related study was documented in a paper by researche Ie‘j S and

lég
p Stu@;z;(ZOlO).

ced a;&es;arch titled The

Challenges of Teachers in Al-Quran Education all

In addition to these two studies, mel 3pr
Development of Da’wah for the Vis m ed{

. A
Quran Education (2015). Aspe%of I(Au educ tIOQ:)N‘I Malaysia have been

described in this study based field's hi al cmfﬁﬂrology and growth. Several

broad topics and chaIIe es QUI’&‘IC e BltIO @e been addressed and debated.
estl

ts &)m the History of Al-

At the conclusion oft ei

which are as follq&

her made five major suggestions,

§

1. T nd Hu ﬂ'of C'éhers who are trained to teach the visually
ired 3IM
rowde addltlonal anlc references, such as tajweed books, Quranic

translatlons, and so on, utilising Braille as an element of da’wah to this
0 group.
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3. Masjid, non-governmental organisations, and other parties concerned
should conduct more da’'wah programmes specifically for this ,
particularly in the field of Quranic education. ('}

4. The government must create a far more user-friendly da ’Wa;@twork for

this group to enjoy and get knowledge, particularly in th&rea of Quranic

education. For example, giving Braille Qurans tq_masjid and conducting

Quranic learning classes for this group.

5. More research in the field of Islamic studieStis needed, Specifically in the
®

Yw
field of Quranic education, to enhan(@gree of skill nﬁ @de of
this group. £ \,‘Z“

N X

diessAmon mbers of the

Ku@mpur and Kuala

Malaysian Association of the Visuallymair (PERTI
a}z:}arried out in order to

Terengganu (2010). This is a surv@search p\ot.vt
ﬁ y N

investigate the techniques of t ing'the Qﬁran t tehavechén employed in al-Quran

Rumiza Abdul Rahman conductedN@ n

&
study sessions established b;ﬁ%&l ese cha@tendstodeterminethe degree
of knowledge, interpretati d applicatio of a@ran among PERTIS members in
s ¢ &
order to identify &Ities EI:};% by ﬁmts and teachers during this session.
The descriptiv% itati 'ualile/&é approaches were employed in this
¢
investigatio &@litati ea acﬂ'esdtj‘mze survey methodologies and questionnaires
Qv NN
as the % strunie |}h the@al of determining the degree of knowledge,

Y.
undmﬁing, and applicati@ the Quran. To supplement the findings of the

q Nmnaire study, qualitative approaches such as semi-structured interviews were
)

d yed to get more detailed information. This study concentrated on three distinct
udy locations. This study had 35 participants, and the researcher performed an

interview with each of them based on the questionnaire supplied. The collected data
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were analysed using the SPSS version 12.0 software, which included the use of
descriptive and inferential statistics to assess the study hypotheses using the o

ANOVA test. The data analysis successfully discovered three major issues©f udy:
the method used by the visually impaired to learn the holy book of aI-QN, the level
of knowledge and understanding of the Braille Quran among PERTISWers in Kuala

Lumpur and Kuala Terengganu, and the extent of Braille Quran application among
them. z '

Mahyuddin (2012) went on to study the developmentief Braille .'Ehi%?mdy
141 N
ifg materials and

b W
s%tz«lnvestlgate
ing in‘@raille writing.

&

i
a bett<ar nd c@ce for the visually
A
impaired to study al-Quran, it is ‘@r to i djx , particularly in terms
& A
of a unique approach favour the visually i pairedgn’at must be applied in the
S

Braille Igra’ module.
J 'S

Norakyairee completed a r% led @ille Quran Teaching: Current Issues

is in response to multiple prior studies' key suggestiens'to provide'rea

aids to teach al-Quran in Braille. The primary thiswese

the best writing format to utilise when tratm orig?r\al

Although the results of this transcription'gi

wn

and Challenges (& e primary goal of research is to describe the evolution of
e o

Braille Quran% g in Mal a’*ur(hg'/nore, it tries to highlight the concerns and

obstacles Qby Islamic Edu atiéé{achers when teaching the Braille Quran. To

'
collec %this stu er{lpl%gaa qualitative method approach that includes

0 Natlon and interview pr?fbcols. Six Islamic Education subject teachers were

ewed in total. The findings of this study indicate that there are various concerns

01 obstacles of Islamic Education teachers in the teaching of the Braille Quran that
necessitate the cooperation and activity of all parties in order to succeed in the beautiful
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notion of Islamic life among the visually impaired students. Among the issues identified

in this study is the lack of a specialised guide relating to the Braille Quran t

module for teachers to adopt as a guide. 0}

Ahmad Jaeni (2013) documented a research on the use of Braille in‘the text of
al-Quran. His research began with a discussion of al-Quran as a text th?hould be read
and comprehended by all individuals, including the visu igpaired. Then he
addressed the issue of writing al-Quran in Braille by present he c‘ronology of the

usage and publishing of the specifically written al-Quran“from tsMa uRtil its

N
debut and publication in Indonesia. His writing’ jective is toich cl! the_general

. o 4 s
features of Braille applications in Braille Stanmsha ublished m@d’onesm. To
Brai‘l‘é?vriting as they

that end, he briefly discussed the fundamtwd standar

are used in the production of Braille Qu

major organisations - Yayasan :%eraa et

Yayasan Penyantun Wyata G

the Braille writing used on re Q i @nesia is mostly influenced by
o

what is approved by % . Hovge\g[‘}g-p@/ ation (daby) is largely borrowed

from the Pakistani MQurab. F

utilised in th Mcatl n ‘0 le \ﬂ()t_mg on the text of al-Quran, namely the
4
tera‘on daby

contractiv

5

raille Quran. The\primary objective of this study is to improve existing

(punctuation)/and the non-contractive pattern on rasm.
Smﬂ "R) )
mad Mu aqilé (@ conducted research titled Development of Rasm
c ﬁh@li
Quran writing by creating a Braille Quran writing standard based on the Rasm

Ohmdni approach. The qualitative method is used in this investigation. Aside from

developing theories and procedures, the researcher also created a pilot sample using
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surah Maryam. The researcher also discussed aspects of appropriateness with regard to
the requirements and capacities of users. Apart from the main focus, thls
includes information on the status and fatwa of Braille mushaf writing, a@s the

features of writing and marking of the Braille Quran issued by numero emporary

Islamic countries. ?

This study is one of the primary motivators for the r r to perform this

thesis study. The researcher discovered that there are sever. epts l)rought forth by
this researcher that may be enhanced and developed, such asipreci |0Mdeng!{ymg
word distinctions and using rasm element - as a basi¢ element n ’Nlﬂf['l?] with

. ‘o d X
dabt element - as complementing elements tow The\:& his @Lsmnceptlon

stems from the community’s practice of jra the?\:xt 1-Quran from mushafs

produced with Mujamma’ Malik Fahd’s Stated standard

without separating which is the@ent &s
The same researcher p a bwral &(Qtlran History and Methods.
Muhammad Mustagim(201 has de ribe thie ral inductively in this writing,
infor]

beginning with broad tion.on' t rlﬂ'réj‘,hat is read using the sense of touch

and progressing @ICS L th r|t|n the Braille Quran issued by different

Islamic natlo j
AZ|jn ucted research titled Teaching and Learning

Me'&allle Quran: A Qgge'Study at the Malaysian Association for The Blind
Brickfields, Kuala Lumpur The study's goal was to determine the strategies

‘%aching and learning the Braille Quran in the complex. This study took a qualitative
Qproach, including document analysis processes, focus group interviews, and

observations as data collection tools. Teachers and 35 Braille Quran students, all of
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whom were visually impaired and attended Braille Quran sessions at the facility, took
part in the study. According to the findings of this study, four teaching approawwe
used by Braille Quran teachers at the learning centre. The methods applied %\en‘cs’
recitation, talaqqgi and mushafahah, makhraj and tajweed rules’ corr s well as
intensive training on the articulation of words. The study findingﬁ@nstrate that

100% of the students following the lesson agreed that evgrimod applied are

In 2014, an Arabic paper named ‘lltizam al-Rasm al4¢Uth dei;d.QiI al-
a‘l N
Matbi'ah bi Tarigati Braille: Bayna al-Waqi' al-Ma mul’ th\)cg?d and
s X~
presented at a seminar in Saudi Arabia. vl-Rm aleh ‘?}Muhaymid
accomplished this research. In this work, Jre relied heavily gn'text a‘Hé\ysis. He began

his presentation by explaining how Brai inw the \@ally impaired read

3 S
al-Quran. This was followed by s ormati ocial @ith the Braille printing
0 5

in normalising the Rasm %%forfrinti

n‘,‘ r&&lored the aspect of ruling

I-Q\,@mushaf in general. Following

that, the argument is t ain !;IQ, Need for Rasm cUthmani in the
Printing of the (@g

Consequently late

printing alQn' ushal al-Quran i ille. ‘Abd al-Rahman has concluded all of his
argum w soméin

ifig diﬁozeries, conclusions, and recommendations that are

- w -
Ver, y tied to the researeﬁ@r's work. The following are some of the results and

effective, interesting and easy to follow.

ushaf ié?jraille: Between Reality and Hope.”
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1. Ulama are in disagreement on the ruling of normalising the writing of al-
Quran to four perspectives. The researcher is contented with the oplvm
insist on normalising Rasm cUthmani for mushaf writing. ('}

2. Mughaf written in Braille cannot be entirely written accﬁ% to Rasm
cUthmani due to the presence of words and symbols in Rasm cUthman: that

are not available in Braille. \,

3. All Braille Quran printers (globally) utilise :la’i until the Saudi

Ministry of Education publishes Braille Qur nearjto thmani as

"X
feasible, maintaining Rasm Imla’i un@mstan es t ate _@rwise
unfeasible with Rasm cUthman:. \" .\/‘T

e ;Iin

4. There are three perspectives to malis%a m cUthmani

in the writing of Braille n. i)e most p ent @point is that it is

essential to use Rasm ¢ Ini as m@\%as J{;\but, in instances when
N,
this is not practicab% Imi&i ca euuse(tp
\tr &
Nelly Umama (20 di

itled %ning al-Quran for Visually

defn'rsb’ear 2014/2015 to investigate the

&
ing zgman for typical students and visually

differences betweenﬁwrocesr
impaired studen&é\o
interviews, %

¢
cument an sfg \((_e}r employed. The collected data was then
NN

descrip% luawd,DTJitudy’ indings indicate that there are broad parallels in
X

Iearn'mhbetween visually i@éired students and typical students, but that
N

i \ehntation has to be improved. Aside from that, the difficulties encountered by al-

G n teachers were noted. Suggestions for dealing with all of the recorded challenges
e

re also offered at the end of the study.

dat ‘&élitative approaches such as observation,
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Norhasnira (2015) documented a paper titled Braille Quran Teaching Module:
A Preliminary Review. This researcher conducted a preliminary survey of the VT&
prepared by a group of researchers for the purpose of teaching Braille \ this
study. This study employs qualitative approaches for data collecting, i %g subject
determination procedures, observation, and interview techniques. Tmctlve of this

study is to investigate the practice of teaching al-Quran usi Quran among
S;:

teachers for Special Education (Visual Impairment) in pri ooli, and then build
and construct a Braille Quran Teaching Module based o conc s’bas@i‘ned from
the data gathered. Eight teachers were interviewed. rding fo the irﬂi@f the
study, there are six critical factors that must be-i en% odu%%énerated

in @eld namely
Sp@‘r Needs (Visual

These elements must be mastered by théyteachers 6\1vo

techniques and approaches suitabl r Students
Impairment), the role of Islamic E lon teac \m
knowledge related to Braille C @uran trodu , punctuation marks and

wagf marks in the Braille

Bejo (2016) dl%\other resear gn QSe of the Braille Igra’ method in

/

the study of Bralll for t|1e le m@wed The objective of his research is to
examine the s of earn ma&%} letters of the Quran using the Braille

Igra’ met an then to "assess t@egree of accomplishment of students after
IIow arnm dhth thod. The research was carried out in a qualitative

ing this observatlomc@proach a visually impaired student was chosen as the

mple. The observation frequency was eight times in two months. In addition to
Oervatlon interview techniques and document analysis were employed to round out
the research data. The findings of this study indicate that the Braille Igra’ method

approach, which was initially designed for use with typical students, may be used to
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visually impaired students, as can the “Active Student Learning Method” (Cara Belajar
Siswa Aktif) method. However, this researcher only studied /gra’ books volum?w!e

and four, while the whole curriculum of Igra’ extends up to volume six. ('}

Kukuh Kurnia (2016) investigated the efficiency of using Braillegra’ as a

medium to increase the capacity of visually impaired students %;cial education

school in Surabaya, Indonesia, to read al-Quran. Quantitative es were applied.

[

na droup of students

at the school in order to obtain data. The study’s findingstevea edMng %aille
N
Igra’ as a medium to increase students’ knoxnéf Qurani ci’at' c’)has a
s N~
favourable effect. Y' \

Mohd Nur Adzam (2016), the re%w of t ':\th , CO c;ed research on
two Braille Igra’ texts published b msi i Sains I&@sia and Universiti
&
Ba a

lle,/q7a” a si@’lodule of Braille Quran

7] Q—
Reading Skills: The Issue of IW ency B TW@(’[S. The study is qualitative
N

Several experimental and assessment methods were carrie

Teknologi Malaysia in a paper ti

in nature, with document %Iysis ss#vin sl trsﬁmary approach for gathering
research data. As an outcame of\Q sﬁé}hﬁ researcher discovered aspects of

inconsistency be@t |Brai Igra @s and the Braille Quran text issued by

PERTIS, whi |\G pr Lghc

due to diﬂ%u in basic writing p
Sl o
textm ille Qura |tse|{ Th

C:N%Braille Igra’ material}f order to re-standardise the text with the text of the

o

raille Quran readers in Malaysia. This is

g

iples between the text of Braille Igra’ and the

&

gl

tudy concluded that there is a need to examine the

¥

Quran and complete the different gaps that remain in order to accomplish the

Oal of making it a field to instil the skills of reading Braille Quran.



Abdullah Auhad (2016) did a research on how al-Quran reading learning is
implemented to visually impaired students in his thesis titled Implementatlonw
Quran Reading Learning (a Study on Visually Impaired Students at Ml \Asm
Semarang). His study employed qualitative approach with aﬂ!& as the
instrument for data collection. The study’s participants are visually imdpaired students

from a special education school in Semarang, Indonesia. Th flm of his research
tc

found that the Baghdadiyah method, adapted by teacher us of the visually
impaired students, is utilised in the school to learn al-Q incl Wnscription

of the instructional text into Braille. Teachers also a their less e¢hr@s and

manszS.\Brallle Quran

Writing, Model, and Its AppllcatloN aille Standard I\/@af in 2017. The

author’s primary objective is to '&@wt theﬁxﬁx éle Quran publishers in

6
Indonesia who are attempting K sform Rasm ¢ thmaa@'nto Braille Quran text. The

strategies in accordance with students’ abilitiesY. 4

Ahmad Jaeni authored a researc d Raghw ¢

researcher presented a hig of the hister of@ille Quran writing from the
ot

commencement of its %mg in c njry<2/ ordan and the attempts of many

parties to adapt R \b;hmdn‘ int\

raille Q@an text at the beginning of the writing.

Following th text rlefl arke&)@he terminologies of Rasm ¢Uthmani and
Rasm Iml I S on@,elr application in the writing of al-Quran. The
resear outllrfes of the use of Rasm cUthmanti, specifically in the

the Braille Qura‘t\%/ Indonesia, including the roles of the Yayasan

teraan Tunanetra Islam (Yaketunis) and Yayasan Penyantun Wyata Guna

G), as well as the involvement of the Indonesian Ministry of Religion, which
oversees the National Working Meeting of Quranic Scholars (Muker). A series of talks

between these parties resulted in a stipulation for the employment of Rasm cUthmani in
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the authoring of Braille Quran, except in difficult cases when Rasm Imla’i was more
effectively utilised. In his following discussion, the researcher proposed a mow

application of Braille Quran writing with Rasm cUthmani.

The researcher demonstrates practically how each charactensﬁawahlr) of

Rasm cUthmani may be incorporated into Braille writing by indi catln;hat the model

employed is a selective adaption model. He also provided ins of challenges and
controversial elements in this process, such as lowercas S S|tl|ated above the
original letters (rasm) and the usage of the letter waw, wi replaces bf i ght

words in al-Quran. According to the findings of thissstudy, Rasm ¢ d‘u-é&?not be
fully implemented in the Braille Standard mUSWDy ap

model since it takes into account the typec catloWs t
user. He further recommended for re- m no

are yet to be applied to coordinate %th R@w 7 f@ﬂnat, as he also proposed
6 -

that the types of Braille QuraK t writing_that as“not&n used in line with Rasm

P 4
ing sele&’tb‘gadaption

ay caé?issues for the
&

cUthmani be re-evaluated b the rlaso ause@ues is a relative factor.

[
The points rals% ma | er are extremely similar to those

raised by the rese whe s{lect adaptl@approach utilised is an acceptable and

non-rigid app ha ac? p?‘)@e on the capacity of its visually impaired

users. Slm e I is workihas Iﬁejpotentlal to provide scientific chances for the

visuall a| d‘NIedQe. of al-Quran writing that is nearly comparable to

he area of this study that may be strengthened is the study of daby¢ applications,
ich substantially promotes the capacity of users to grasp the aspects of Rasm
cUthmani when practised better. As a result, in the next study, the researcher will fill the

holes in this study with a more extensive discussion on dabt.
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Norakyairee conducted a thesis study titled Al-Quran Teaching Practices
Among Islamic Education Teachers of National Schools of Special Education (?d)
in Malaysia in 2019. Her research is to investigate and analyse the teachin%\ds of
Islamic Education teachers of Special Education option via the T&L of ic Module
of Islamic Education (KSSR). The effective teacher model framework¢modified by al-
Ghazal (1939) and Mohammad Shatar (2006) in the aspec (Nher personality
revealed that mastery of knowledge, positive personality, s Yj.se'f-motivation are
the primary characteristics of effective teachers. While in’s (1 9WVG teacher

@

teaching model demonstrates the quality of teachin

Yw
appropriateness of\fe}:hing
t% tive. o% teaching
omments aoébg:spectives of

ami cation teachers’

levels, incentives, and T&L time are adapt

implementation to fulfil the study's goal. he

visually impaired students (VIS) on @ial Nee
(GPI PK) teaching techniques weejjolored D:g\g\t e p@pt of 5 Mims as the
foundation of inquiry to attaint%(' % i i

N
ied objecti &4Th<|§é case study that employs
tio@hools of Special Education

a qualitative research techpigue ‘and S
(Visual) throughout P%&I\Iala;ll as ‘g §tu®setting. By using the observation
methodology as the fmain data\,fjl& S W%ﬁ}/osen as research participants.

This priwa\éhta i 'plerreié/d with secondary data gathered through
two proto@vie a;d lenectj(?lalysis. In addition, 15 VIS were chosen at

random% ervieWw ovidesfeedback on GPI PK’s teaching procedures. These

Y-
datqm)e evaluated using @ﬂtinuous comparison approach of GPI PK teaching

p xutilising N’Vivo software version 8.0 to discover the topic of personality
spects and GPI PK’s teaching implementation. Data validity was determined by
iangulation of several data sources, peer review, and the use of replicas of diverse case

studies. The data’s reliability was established by gaining expert verification based on
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the Cohen Kappa coefficient's agreement value. The patterns of this study’s findings are
predicted to provide different effective GPI PK models for the R&D of al- Quranwa
with the aid of Braille Quran in National Schools of Special Educatio 1) in
Malaysia. The integration of the GPI PK teaching model formulatloﬂ';qyldes new
features such as effective GPI PK criteria, effective Al-Quran MOW&L criteria,
excellent GPI PK criteria at the school, department, and cmity levels, and
ultimately recommends the Braille Al-Quran Teach mle‘ for GPI PK
teaching training. These new models can serve as a re ce f a olders in
particular to Institutions of Higher Learning, Spe ducation |$05\C4§a~m|c
Education Division, Teacher Education Instl St t @artments
schools and teachers. \, T

Among the most recent and H@ docume %elopment of the

Braille Quran is a work by Ahma is (20 \ﬁl(% qz@*Quran Mushaf Post-
N

__ﬂ

wsmﬁ?hase (1984-2014). This

&
hed@jnah Pentashihan Mushaf al-

L:P'tcr@'one produced by the same author

ent (gbe Braille Quran in Indonesia: From

Standardisation: From the Tra

work was published in the S%fb ou:l
Quran Jakarta in 2020. % leisa

4/

'

in 2015 titled Hist of the If

Duplication to tandardis 4-1@’. In this article, he has recorded the

!
evolution oft aille ra In 5er‘€’z;ljm Indonesia following the introduction of
Writing anda sby er o@glon of Indonesia’s Decree in 1984. The author

tmkt luti tthm}f‘s hases. The first phase is the transiti iod
categorises its evolution into ajor phases. The first phase is the transition period,
N
sts from 1984 to 2000, followed by the first phase of consolidation, which lasts
Q 2000 to 2007, and the second phase of consolidation, which lasts from 2007 to
0

14. The author chronicles the events that transpired in each phase and discusses the

elements that impact the occurrence of the event. At the end of the article, the author
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emphasises the importance of the government's participation in the rapid growth of the

Braille Quran in Indonesia. There are crucial facts that are implicitly documente

article that are the types of implications that arise to the publishers and the

Braille Quran when the manner of writing the text of the Braille Qur&anged or

standardised. T
Meanwhile, Dahlila Putri Dahnil, Ahmad Yunus Mohd Noomand Mohd Zamri

Murah from UKM wrote the paper The Fundamentals m

fgu ran in Rasm

cUthmani (2020). This study discusses concerns with the Wgiting tw Quranin
L ]

aspect. The researchers’ goal was to illustrate the.di i orisi Z(K.}'le Quran
in Braille, as well as the additional diﬁi% gcummanﬁs
principles were implemented. Finally, i ere is a need for

instructional aids to help in the tran of Iearn\th Br I}{buran written in Rasm

cUthmani. %
2.4.2 Visuallylmpa%rsons

The studies abm&\roa |and rateg r implementing the specific skills of

reciting Brall \1 to/thé vi I}y'nn‘p@red are yet to be discovered by researchers

at the m We?(e fe st dle the requirements, approaches and strategies in
learning, Br Ie to the blind hazz%;;rally been made by several researchers. Some of

t \%nt studies that have been made on this topic are studies by Andrew Cheruiyot

imeto (2010), Karen A. Toussaint (2011), Khochen, Maha, (2011), Michael
Owakyeja Baraka (2013), Serah Wanja Jue (2014), Daniela Dimitrova Radojichikj

(2015), Roma Nadeem (2015) and Toro Graven (2015).
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Andrew Cheruiyot Kimeto (2010) made a research and the title is “Challenges
to effective learning of English Braille for pupils with visual impairments in int@vd
primary schools in Bomet district in Kenya”. The main objective of thi 1s to
identify the challenges that need to be faced by the student with visuaHNrments in
that very school in order to achieve an effective method in learning*gow to read and
write the English Braille. Besides, it was conducted quantitativelysand qualitatively
using statistical tables, graphs, pie charts and diagrams to i m ata by using the
statistical package for social sciences (SPSS). The samp the d taw‘all pupils
aille far reading a@;ing
dard thr stan@/%'eight in

thabcihe tsual im@:ﬁent student

performance was rather slow in braille searal measu ereéﬁmmended which,

when implemented will alleviate th@%‘[io ﬁa&e a@tg efficiency.
¢ S
Y

This result indirectly will hel\n ut needed fgr this @wder to create an efficient

K\

method to help increase tY-ding ’and riting ities of students with visual

[
impairments. % 0

’
&

Karen A.@nt 1 mpl a dissertation about teaching tactual

discriminatiort%mlle ha%
tactual di%ations ft rail phabet within a matching-to-sample format
g el 1

betweﬁ t chosen childreh wjthivisual impairments. The data was collected through
u

&
s:m%| elines and methodsﬁbvided by the researcher. The finding revealed that all

articipants’ accuracy systematically increased following the introduction of this
Ocedure.

in the Bomet District with visual impairment who us

and it was randomly selected from the pupil

integrated primary schools. The finding i

4

<

N
s‘;é ba'gg‘rﬁers. The objective of this study is to make
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In a nutshell, the ability of the non-visual impairments should not be lumped together
with the visually impaired as we know there are so many differences that sh?'be

taken into account.

Khochen, Maha, (2011) wrote a paper entitled “Readin throu Touch,
prz

Importance and Challenges”. It aims to pinpoint the difficulties lems that may

arise from the use of Braille as an alternative and essentlaT of reading and
t

writing for people with vision impairments. This was a [\ study with the

ing oMacc ing

implementation of the library research method. The fi

information through Braille is vital for the visual alred partic ’n -t-heb)course

o .
of education, although, it may raise several is at en ere M learning
through vision. 0\

Baraka Michael Mwakyeja ( 013) o ISCUSS y of one secondary
school in Tanzania involving t he na m@lnvestlgate the method
used by the common teachers |ng the ents ﬁ‘ﬂﬂ visual impairments and to
uncover the challengessfacing them n’ incl iYe rooms The study employed a

qualitative method usmg f (4 en’e a é}eachlng in classes having students
with visual impal ts ro ‘1 se truct ﬁmterwews and participant-observation
methods. Th r sh wed that w@%ﬁ teachers have only a little knowledge
regardi du atio ﬁ is one of the main elements that should be
practi %nly for st s W ithvisual impairments but for all students with special

n

In Serah Wanja Njue et al. (2014), Braille Competency among Learners with
|sual Impairments: Methodology and Learner Preparedness Factors in Thika and Meru

Counties, Kenya. Both chosen schools are among the largest schools for learners with
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visual impairments in Kenya. The objective of the study is to identify the establishing
factors that have continued affecting Braille competency among young beglw
Kenya. The researcher conducted his study by adopting a descriptive S S|gn
randomly chosen from samples of thirty girls and thirty boys. The resﬂNealed that

there were no arrangements put in place to train children to increa Qeadmess skills

‘Z'

Daniela Dimitrova Radojichikj (2015) wrote an In onal llournal entitled,

before introducing them to reading and the use of Braille.

students with visual impairments: braille reading rate. The“@bjective is ompa&.the
reading performance between students who are usi atlle and ud \/Jhd&? using
enlarged print to read. The data being analyzed call W 8 st s who are

using Braille and 14 students who are USIEWEd pr

that Braille reader students had slowerm ance in reading cor@red to print reader

students. ‘éﬁ " >7 c}&

_5.2

ttoread. T ndmg showed

In Roma Nadeem (201\ cting L Ap‘g&%?t;les in Braille for Students
with Visual Impairme bjective of t sfud \o diagnose multiple challenges
for teachers of studblth @@nts (TSVI), classroom teachers,
educational assis \Gde S|W|t |sual irments, and their family members. It
was conducte a 3 mterwewmg method as the instrument to
gather t he tion F) ﬁlew involved two itinerant vision teachers for
stude V|sual im alrmenK?‘Td the result indicates that there are some braille

li mstructlonal methodsﬁd for the braille acquisition.

Toro Graven (2015) wrote an article about how blind individuals discriminate
a|IIe characters through three discrimination strategies, namely, their discrimination

strategy, whether exploration time, accuracy, and after-decision certainty in detecting
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one target among distractors depend on discrimination strategy. The article’s objective
is achieved through data collected from 23 blind individuals. The figure identity w
and the global characteristic strategy were equally fast, whereas the expl r\Mlme,

accuracy, and after-decisive certainty of the touch vision strategy is vaﬂ'&
2.5 Summary .i '

Practically, the majority of the basic learning mo n the Bra u‘(an‘t(o_day
was actually had been developed for the use of no a mpalr en ndv\&‘ﬁ'lt was
transcribed into Braille, there are a few studle toi f; his me‘godology,
and those that have, have yielded m|x s I\ﬂ?s ofythe r rch involving
Experimentally Induced Information m d gy seeks as I.VIEWS a proposed

model and etc. All of this was con usuall T he effectiveness and

challenges in Braille education @an he Br Ié‘Q ucatlonal system by the
o \ Q
visually impaired.

While the above s;ud@ pr%wjﬁ formation regarding the topics, a

proposed model m b@lency s to be exercised in order to maximize

N
their grip on Bral specially the ore r@é&eh to the Braille Quran reading and writing
skills. Ne w prl od b&sﬁould be more efficient and accordingly with
? A
the w: impaired s tabﬁlty aqd capability because this area of study has been

su neglected until reg;t'ly To achieve that, we must thoroughly evaluate and

%re all available techniques on the subject. Although all the above studies may not

Qrelated accurately to this research, they are used to help much better understand the

results gained and all the important elements that need to be taken into consideration.



