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ABSTRAK 

Kajian ini mengkaji pendekatan yang menyeluruh untuk pengajaran dan pembelajaran penulisan 

dalam bahasa kedua (L2) seperti yang telah digariskan dalam Kurikulum Bahasa Inggeris sebagai 

Bahasa Asing di peringkat sekolah menengah Yemen.  Kajian ini juga bertujuan menyelidik sejauh 

mana kurikulum ini menyediakan pelajar sekolah menengah dalam kemahiran penulisan dalam bidang 

isi di peringkat universiti. Data kajian diperolehi dengan menganalisa dokumen kurikulum Bahasa 

Inggeris sebagai Bahasa Asing seperti buku teks bagi sekolah menengah awam Yemen dan buku 

aktiviti yang telah dimandatkan. Pencerapan pengajaran dan pembelajaran penulisan di beberapa 

sekolah menengah yang terpilih di Yemen turut dijalankan. Kajian ini akan menganalisa jenis-jenis 

teori pembelajaran dan pengajaran bahasa kedua serta teori penulisan dalam bahasa kedua, peranan 

guru, peranan murid serta jenis-jenis tugasan penulisan.  Kajian ini juga mengkaji penekanan ke atas 

penulisan sebagai medium untuk mencapai objektif  pembelajaran seperti yang termaktub dalam 

kurikulum yang dikaji.  Data kajian dianalisa menggunakan manifestasi analisa kandungan.  Dapatan 

tentang teori pengajaran dan pembelajaran bahasa kedua, teori penulisan dalam bahasa kedua, peranan 

guru dan peranan murid mendapati wujudnya ketidaksinambungan dari segi label Komunikatif yang 

menjadi landasan dalam kurikulum yang dikaji.  Ketidaksinambungan dari segi teori di dalam 

kurikulum ini telah dibuktikan melalui analisa tugasan penulisan yang digarapkan dalam kedua-dua 

buku teks dan buku aktiviti Yemen. Dapatan kajian menunjukkan kurikulum penulisan Bahasa 

Inggeris sebagai Bahasa Asing di Yemen mempunyai tahap kognitif yang terlalu tinggi dan bukannya 

komunikatif.  Dari segi penyediaan murid dalam kemahiran penulisan akademik peringkat universiti, 

secara amnya, kemahiran menulis lebih diberi penekanan dalam Kurikulum Bahasa Inggeris sebagai 

Bahasa Asing berbanding kemahiran membaca, mendengar dan bertutur.  Namun begitu, dapatan 

kajian berkenaan jenis-jenis penulisan dan tahap kognitif menunjukkan bahawa pelajar sekolah 

menengah tidak dilatih untuk menulis karangan berbentuk maklumat di mana karangan ini 

memerlukan tahap kognitif yang tinggi.  Sebaliknya, latihan lebih tertumpu kepada penulisan 

berbentuk naratif yang memerlukan tahap kognitif yang rendah. Dengan pengetahuan ini, 

Kementerian Pendidikan di Yaman berserta pereka kurikulum dan guru-guru  boleh merancang secara 

realistik pembangunan kurikulum penulisan EFL sekolah-sekolah menengah dan menggalakkan 

strategi pengajaran dan pembelajaran yang berkesan bagi melengkapkan pelajar dengan kemahiran 

penulisan yang diperlukan pada tahap pengajian yang lebih tinggi. Tambahan itu, rangka kerja analisis 

berserta langkah-langkah teori yang dicadangkan dan juga demonstrasi empirikal mengenai penelitian 

sejauh mana kurikulum penulisan EFL memperlengkapkan pelajar dengan kemahiran penulisan 

akademik yang diperlukan untuk pengajian di universiti telah memberikan arah baru bagi melanjutkan 

pembangunan teori kajian linguistik dalam tetapan EFL yang berbeza. 
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ABSTRACT 

This study examines the overarching approaches to second language (L2) writing 

instruction as reflected in the Yemeni English as Foreign Language (EFL) secondary 

curriculum and how well this curriculum prepares students for the university level 

EFL writing in content areas. The data were collected by reviewing EFL curriculum 

documents such as the mandated EFL textbook in Yemeni public secondary schools 

and EFL workbook as well as observing EFL writing lessons at selected Yemeni 

secondary schools. The study examined the types of SLA theories, L2 writing 

instructional approaches, learner roles and teacher roles, the types of writing tasks 

and the emphasis on writing as a means to achieve the learning outcomes stipulated 

in the selected curriculum. The data for this study were analysed using manifest 

content analysis. The findings of the SLA theories, second language (L2) writing 

approaches, learner roles, and teacher roles reveal that there are misalignments in the 

theoretical grounding with regards to the communicative label of the selected 

curriculum. The misalignment of its theoretical underpinning in the selected 

curriculum is evidenced via the analysis of writing tasks in the EFL textbook and 

workbook. The findings show that the Yemeni EFL writing curriculum is highly 

cognitive in nature rather than communicative. In terms of preparing students for 

academic writing skills required for the tertiary level, writing skill is emphasised in 

the Yemeni EFL secondary curriculum over reading, listening, and speaking skills. 

However, the findings on the types of writing tasks and the level of cognitive 

demand of the writing tasks show that the students in the selected secondary level are 

not highly trained in writing the expository essays which require high cognitive 

demand. In contrast, more emphasis is given on training students with narrative 

writing tasks, which require low level cognitive demand. Knowing this, the Ministry 

of Education in Yemen, curriculum designers and teachers can realistically plan for 

the development of the secondary schools EFL writing curriculum and promote 

effective teaching and learning strategies that will equip students with the writing 

skills they need at the higher education level. Furthermore, the analytical framework 

with the proposed theoretical steps, and the empirical demonstration regarding the 

investigation of how well the EFL writing curriculum prepares students with the 

required academic writing skills for university, provides new directions for further 

theoretical development of linguistic studies in different EFL settings. 
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 ملخص البحث

؛ الى تحديد نظريات اكتساب اللغة ومهارة الكتابة باللغة الإنجليزية ومدى الدراسة الحاليةتهدف 
انعكاسها في المناهج اليمنية التعليمية للمستوى الأخير في الثانوية العامة، وما مدى إسهام مناهج اللغة 

الأكاديمية الذي ينبغي أن الإنجليزية الحالية في إعداد المتعلمين إعداداً يتناسب مع متطلبات الكتابة 
يكون عليه الطالب في مستوى الدراسة الجامعية. لقد درست الباحثة هذه الظاهرة من خلال فحص 
وثيقة مواصفات المناهج الدراسية والمقرر الدراسي للغة الإنجليزية للمستوى الثالث في الثانوية العامة مع 

راسية. اختبرت هذه الدراسة نوعية أساليب تدريس الملاحظة المباشرة لعملية التدريس في الفصول الد
تعلم مهارات الكتابة على  ونظرياتالمستخدمة ومقارنتها بنظريات اكتساب اللغة عموماً،  الكتابةمهارة 

كما تم أيضا اختبار نوعية المهمات التعليمية المقدمة وفقراتها، كما درست أدوار    وجه التحديد.
المعلمين والمتعلمين، مع دراسة الى أي مدى تم التركيز على استخدام مهارة القراءة كوسيلة للحصول 

ستخدام على مخرجات التعلم في منهج تعليم اللغة الإنجليزية للمستوى المحدد. وقد تم تحليل البيانات با
، للمنهج التواصليمنهجية تحليل المحتوى. أظهرت نتائج تحليل المحتوى وجود تباين بين الأسس النظرية 

وبين منهج تعليم مهارة الكتابة للصف الثالث الثانوي، وذلك على ضوء تحليل نظريات اكتساب اللغة 
تعلم. وقد أشار هذه النتائج إلى أنّ الإنجليزية، ونظريات تعلم مهارة الكتابة، وتحليل أدوار المعلم والم

مناهج تعليم مهارة الكتابة للصف الثالث الثانوي معرفية أكثر من كونها اتصالية على خلاف ما ذكر 
إعداد المتعلمين لمتطلبات مهارة الكتابة  حيثفي وثيقة مواصفات منهج اللغة الإنجليزية. أما من 

هناك تركيز على أن الدراسة الجامعية، تظهر نتائج الدراسة الأكاديمية باللغة الإنجليزية في مستويات 
مهارة الكتابة بشكل أكثر نسبيا مقارنة بمهارات اللغة الأخرى، من حيث المحتوى. ولكن عند تحليل 
المحتوى من حيث نوعية المهام والمستوى المعرفي لها، تظهر النتائج أن المنهج الحالي يركز بشكل أكبر على 

. أظهرت النتائج أيضا أن مهام الكتابة في المنهج المحدد، السردية أكثر من المهام التفسيرية مهام الكتابة
تركز بشكل كبير على مستويات المعرفة والإدراك الأدنى، مقارنة بجوانب الإدراك العليا، وهذا يظهر 

حلة الدراسات الجامعية. مستوى دون المطلوب في إعداد المتعلمين بمهارات الكتابة الأكاديمية المطلوبة لمر 
معرفة هذه النتائج التي اظهرتها الدراسة، تمكن وزارة التربية والتعليم في اليمن، ومصممي المقررات 

الجامعية.  تالاحتياج في مراحل الدارساالدراسية لتطوير مقررات اللغة الإنجليزية بشكل منهجي يلبي 
بخطواتها التفصيلية يمكن إن تستخدم كمرجع نظري بالإضافة الى أن منهجية البحث المطبقة في البحث 

وعملي، لدراسات أخرى في مجال تعليم مهارات اللغة الإنجليزية للناطقين بغيرها عموماً، ومهارة تعلم 
 الكتابة على وجه الخصوص.

 



viii 

 

 

CONTENTS         PAGE  

AUTHOR DECLARATION        ii  

BIODATA OF AUTHOR        iii  

ACKNOWLEDGEMENTS        iv 

ABSTRAK         v 

ABSTRACT         vi 

MULAKHKAHAS AL-BAHTH      vii  

CONTENT PAGE        viii 

LIST OF TABLES        xiii 

LIST OF FIGURES         xvi 

LIST OF APPENDICES        xviii 

 

CHAPTER ONE: INTRODUCTION     1 

1.1 BACKGROUND OF THE STUDY     1 

1.2 RATIONALE OF CHOOSING TO STUDY THE    10 

YEMENI SETTING         

1.3 STATEMENT OF THE PROBLEM     12 

1.4 PURPOSE OF THE STUDY      15 

1.5 RESEARCH QUESTIONS      17 

1.6 RESEARCH OBJECTIVES      19 

1.7 THEORETICAL FRAMEWORK     20 

1.8 SIGNIFICANCE OF THE STUDY     24 

1.9 DEFINITIONS OF TERMS      26 

1.10 LIMITATION OF THE STUDY     29 

1.11 ORGANIZATION OF THE THESIS     30 



ix 

 

CHAPTER TWO: LITERATURE REVIEW 31 

2.1 INTRODUCTION        31 

2.2 SECOND LANGUAGE (L2) INSTRUCTIONAL  

APPROACHES AND RELATED SLA THEORIES   32 

2.2.1 Audio-Lingual Method       34 

2.2.2 Grammar-Translation Method      38 

2.2.3 Direct Method                   39 

2.2.4 Communicative Language Teaching Approaches   43 

2.2.4.1 Task-Based Language Teaching     51 

2.2.4.2 Content-Based Instruction      55 

2.2.4.3 Cooperative Language Learning     60 

2.3 APPROACHES TO L2 WRITING     65 

      INSTRUCTION         

2.3.1 Product – Based Approach      65 

2.3.2 Process Based Approach      69 

2.3.3 Genre – Based Approach      75 

2.3.4 Integrated Approach in Writing      82 

2.4 ACADEMIC WRITING IN THE UNIVERSITY LEVEL                     84 

2.5 CURRICULUM EVALUATION IN EFL STUDIES   87 

2.6 BLOOM’S TAXONOMY AND CURRICULUM    91 

      EVALUATION IN EFL STUDIES 

2.7 APPROACHES TO EFL SECONDARY WRITING    96 

      CURRICULUM IN YEMEN       

2.7.1 English Language Instruction in Yemen    96 

2.7.2 Secondary School English Curriculum in Yemen   97 



x 

 

2.7.3 Approaches to Writing in Secondary Schools in Yemen  99 

2.7.4 English Academic Writing in Higher Education in Yemen  101 

2.7.5 Problems and challenges of English writing     102 

Instruction in Yemen 

 

CHAPTER THREE: RESEARCH METHODOLOGY    110 

3.1 INTRODUCTION       110 

3.2 OVERVIEW OF THE RESEARCH PURPOSE AND QUESTIONS 110 

3.3 RESEARCH SETTINGS       120 

3.4 RESEARCH DESIGN       124 

3.5 RESEARCH PHASES, METHODS, TASKS AND OUTCOMES 126 

3.6 STAGE ONE: PROBLEM FORMULATION    129 

3.7 STAGE TWO: ANALYTICAL FRAMEWORK DEVELOPMENT 130 

3.8 STAGE THREE: ANALYSIS AND EVALUATION STAGE  132 

3.8.1 Case Study: Overview       133 

3.8.2 Case Study Protocol       135 

3.8.3 Case Study Design       135 

3.8.4 Case Study Methods and Procedures for Data Collection  136 

3.8.4.1 Document Review       137 

3.8.4.2 Document Review Procedures     138 

3.8.4.2 Classroom Observation      141 

3.8.4.3 Classroom Observation Procedures     143 

3.8.5 Data Analysis and Interpretation     147 

3.9 ANALYSIS OF RESEARCH QUESTIONS    151 

3.10 TRUSTWORTHINESS OF CASE STUDY FINDINGS  167 

3.11 ETHICAL ISSUES       168 



xi 

 

CHAPTER FOUR: FINDINGS       170 

4.1 INTRODUCTION       170 

4.2 OVERVIEW OF DATA COLLECTION AND ANALYSIS  171 

4.3 PART I: THE ALIGNMENT OF SECOND LANGUAGE   176 

      ACQUISITION (SLA), SECOND LANGUAGE WRITING  

      THEORIES, LEARNER AND  TEACHER ROLES WITH THE       

      COMMUNICATIVE LANGUAGE TEACHING (CLT) 

4.3.1 Analyses of Second Language Acquisition (SLA) theories 176 

         and related instructional approaches 

4.3.2 Analyses of L2 Writing Instructional     180 

         Approaches 

4.3.3 Analysis of Learner Roles     185 

4.3.4 Analysis of Teacher Roles     189 

4.4 PART II: TO EXAMINE HOW WELL THE EFL WRITING   193 

CURRICULUM IN YEMENI 12TH GRADE SECONDARY SCHOOLS  

PREPARES STUDENTS FOR THE EFL WRITING REQUIREMENTS  

AT THE UNIVERSITY LEVEL. 

4.4.1 Types of Writing Tasks      193 

4.4.2 Cognitive Level of Writing Tasks    196 

4.4.3 Curriculum Emphasis on EFL Writing Skills   201 

 

CHAPTER FIVE: DISCUSSIONS OF FINDINGS    213 

AND CONCLUSION 

5.1 INTRODUCTION       203  

5.2 GENERAL OVERVIEW OF THE RESEARCH    203 



xii 

 

5.3 PART I: PART I - THE ALIGNMENT OF THE EFL    209 

SECONDARY WRITINGCURRICULUM WITH THE  

COMMUNICATIVE APPROACH 

5.3.1 Discussion on second language acquisition theories,    209 

         second language writing approaches and their corresponding  

         instructional approaches, and learner and teacher roles 

5. 4 PART TWO: THE PREPARATION OF THE YEMENI EFL   217 

12th GRADE SCONDARY LEARNERS FOR WRITING IN ENGLISH  

AT HIGHER EDUCATION LEVEL 

5.4.1 Types of Writing Tasks      217 

5.4.2 Cognitive Level of Writing Tasks    220 

5.4.3 Curriculum Emphasis on EFL Writing Skills   223 

5.5 RESEARCH CONTRIBUTION      226 

5.5.1 Theoretical Contribution     226 

5.5.2 Methodological Contribution     226 

5.5.3 Practical Implications      227 

5.6 RECOMMENDATIONS OF THE STUDY    229 

5.7 STRENGTHS OF THE RESEARCH     236 

5.8 SUGGESTIONS FOR FUTURE RESEARCH    238 

BIBLIOGRAPHY         241 

APPENDICES        271 

 

  



xiii 

 

LIST OF TABLES        PAGE 

Table 1-1: Summary of the three aspects of the model of    22 

                 Richards and Rodgers (2001)      

 

Table 2-1: Characteristics of Audio-lingual (Source: Freeman, 2000) 37   

Table 2-2: Characteristics of Grammar Translation Methods   39 

Table 2-3: Characteristics of Direct Method     40 

Table 2-4: Characteristics of communicative approach  

(Source: Larsen-Freeman, 2000).    48 

Table 2-5: Bloom’s Taxonomy cognitive levels                                             92 

                 and key words (Bloom, 2013) 

Table 2-6: Revised Taxonomy cognitive levels                                                  94 

                  and key words adapted from (Anderson et al., 2001) 

Table 2-7: Yemeni national examinations at secondary school level  97 

Table 3-1: Summary of the analytical framework procedures  131 

Table 3-2: Summary of research phases, methods, and outcomes  133 

Table 3-3: Content Organization of the 12th grade Curriculum.   137 

                   Source: English Course for Yemen, Teacher’s Book 

Table 3-4: Coding structure and categories     147 

Table 3-5: Analyzing SLA theories reflected in EFL    152 

                 Secondary Curriculum (Structuralism) 

Table 3-6: Analyzing SLA theories reflected in EFL    153 

       Secondary Curriculum (Cognitive information) 

Table 3-7: Analyzing SLA theories reflected in EFL Secondary   154 

                 Curriculum (Socio-cognitive/socio-cultural) 

 



xiv 

 

Table 3-8: Analyzing L2 writing approaches reflected in EFL   156 

                   Secondary Curriculum (Product Based Approach) 

Table 3-9: Analyzing L2 writing approaches reflected in EFL   157 

                   Secondary Curriculum (Process-Based Approach) 

Table 3-10: Analyzing L2 writing approaches reflected in EFL   158 

                   Secondary Curriculum (Genre Approach) 

Table 3-11: Analyzing learner roles as reflected in EFL Secondary   159 

                   Curriculum and Instruction 

Table 3-12: Analyze teacher roles as reflected in EFL Secondary   161 

                   Curriculum and Instruction – Catalyst 

Table 3-13: Analyze teacher roles as reflected in EFL Secondary   162 

                    Curriculum and Instruction – Director 

Table 3-14: Examples of types of writing tasks    163 

Table 3-15: Examples of writing tasks based on the revised taxonomy  165 

Table 3-16: An example of the EFL skills analysis    165 

Table 4-1: Participants’ Profiles      174 

Table 4-2: Analyses of the SLA theories and the Corresponding   177  

                Instructional Approaches 

Table 4-3: Examples of writing statements (product-based approach) 181 

Table 4-4: Analysis of Second Language Writing    181 

                Instructional Approaches 

Table 4.5: Leaners roles reflected in the Yemeni Secondary   186 

      12th  grade writing Curriculum 

Table 4-6: Teacher roles reflected in the Yemeni Secondary   190 

                 12th grade writing Curriculum 

Table 4-7: Writing tasks reflected in the Yemeni Secondary   193 

                 12th grade writing Curriculum and classroom instruction 



xv 

 

 

 

Table 4.8: Cognitive Demands of writing tasks reflected in the Yemeni  197 

                Secondary 12th grade curriculum and classroom observations 

Table 4-9: English Language secondary Skills Analysis reflected   201 

                 in the Yemeni Secondary 12th grade writing Curriculum 

  



xvi 

 

LIST OF FIGURES        PAGE 

Figure 1-1: Richards and Rodgers’ Model (2001)    21 

Figure 1-2: Theoretical framework of the study         23 

Figure 3-1: English requirements in Yemeni public educational system 122 

Figure 3-2: Research stages, tasks and outcomes    128 

Figure 3-3: Case study design – Single case with multi-methods  136 

Figure 4-1: Analyses of the SLA Theories and the Corresponding   177 

       Instructional Approaches       

Figure 4-2: Extract 1-Classroom observation     179 

Figure 4-3: Analysis of Second Language Writing    182 

       Instructional 

Figure 4.4 Extract 2 - Classroom observation    184 

Figure 4-5: Leaners roles reflected in the Yemeni Secondary   187 

      12th grade writing Curriculum 

Figure 4-6 Extract 3 Classroom observation     189 

Figure 4-7: Teacher roles reflected in the Yemeni Secondary 12th    190 

       grade writing Curriculum 

Figure 4-8 Extract 4 Classroom observation     192 

Figure 4-9: Writing tasks reflected in the Yemeni Secondary 12th    194 

        grade writing Curriculum 

Figure 4-10: Extract 5 Classroom observation    196 

Figure 4-11: Cognitive Demands of writing Tasks reflected in   198 

        the Yemeni Secondary 12th grade 

Figure 4-12: Extract 6 Classroom observation    199 

 



xvii 

 

Figure 4-13: English Language secondary Skills Analysis reflected  202 

        in the Yemeni Secondary 12th grade writing Curriculum 

Figure 5-1: Findings from Document Analysis    206 

Figure 5-2: Findings from Classroom Observation    207 

Figure 5-3: Extract 1 from Teacher’s Book on the Teacher Role  214 

 

 



xviii 

 

LIST OF APPENDICES       PAGE 

Appendix A-A4: Case study protocol      271-275 

Appendix B: Curriculum Analysis Sheet (Language Skills)   276 

Appendix B1: Curriculum Analysis Sheet (Writing Statements)  277 

Appendix C: Classroom Observation Sheet (Observation details)  278 

Appendix C1: Classroom Observation Sheet (Observation transcript) 279 

Appendix C2: Classroom Observation (Check List)    280 

Appendix C3: Observation (SLA Theories)     281 

Appendix C4: Classroom Observation (Writing Theories)   282 

Appendix C5: Classroom Observation (Teacher roles)   283 

Appendix C6: Classroom Observation (Learner roles)   284 

Appendix C7: Classroom Observation (Writing tasks)   285 

Appendix C8: Classroom Observation (Cognitive Domain)   286 

Appendix C9: Classroom Observation Sheet (Summary)   287 

Appendix D: Permission for data collection letter (University letter) 288 

Appendix D1: Permission for data collection letter     289 

(Cultural Attached letter) 

Appendix D2: Permission for data collection letter (Letter to school) 290 

Appendix E: Examples of Listening statements reflected in    291 

the curriculum 

Appendix F: Examples of Speaking statements reflected    293 

in the curriculum 

Appendix G: Examples of Reading statements reflected    294 

in the curriculum 

 



xix 

 

Appendix H: Examples of Writing statements reflected    296 

          in the curriculum 

Appendix I-I8: Examples of validity procedures    298-306 

Appendix J-J3: Example of classroom instruction    307-310 

Appendix K: Example of Writing lesson (Course Book)   311  

Appendix K1: Example of Writing Lesson (Workbook)   312 

 


