CHAPTER 5

RECOMMENDATIONS

DISCUSSION OF FINDINGS, IMPLICATIONS, CONCLUSIES@

5.1 Introduction

In the war-torn city of Jenin, the Palestinian sevent§ra¥s Wlio study English

as foreign language found ECD useful and influentia curr nt% aimed to

[
explore the influence of ECD on teaching English ?evem graders ,n ] -Y:fhe
-\

research also aimed to investigate the ways that E nfluenees’ the/Engli nguage
N
learning of Palestinian seventh graders. A% ly, t to explore
students' and teachers' perceptions o@ a spedkd
cation

ills &s for Palestinian
£

ramha, students’ speaking
tinfan ¢ t W@ the new-born State of

{4

»
=
aQ
=

1(/)

seventh graders. Through using e

wn

abilities could be improved in the t.‘

Palestine is still dominated b

c:,c cupa‘z\ﬁ%./ This qualitative research

involves five basic t es Elated t
. b g 2
inv a

challenges, indivi ud\ ve des,
ECD). Meanwhi&focus thigfresear;
English langu% ing afo W'P&&&inian seventh graders in the war-torn Jenin.

These azcg—'e'div}i Vlyg Yé\\

&D influences Eng@{anguage learning among the Palestinian seventh

the 1 Hle@%ation and promotion of ECD:

G

aborative learning, and benefits of

7

given to three aspects whereby ECD

9

E\raders in the war-torn Jenin.
0 . The challenges faced by EFL teachers in Palestine when using ECD.
3. How teachers, students, and English supervisors perceive ECD in seventh-

graders’ speaking classrooms.
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5.1.1 Discussion of the Findings related to the First Objective: ECD
Influences English Language Learning Among the Palestinian Seventh
Graders in the War-Torn Jenin

Findings of this research confirmed that when ECD is integratei %\glish
language classrooms, several benefits are achieved. These benefits mainly

manifested in improving acting skills, improving speaking skills, deczasing war-torn

effects, and improving cooperation and achievement. Figure Selui ates some of the
benefits associated with ECD integration. l
The two figures above present several benefits integrati D %_the
- . . . : 1 s
Palestinian context. This context is considered a ¢'due to the e Q;((ﬁ?patlon

o

the participating teachers indicated thatWative learning actiyities improved
n

students' speaking skills in addition to&

and teamwork. These findings are i%with @ﬁdﬁd

6

e
the students of their study c@raed to_learnythé eQ@ﬁTional materials in small

groups. These findings al?e with zian@t (2020) who confirmed that
: : : ( : :

cooperative learning V\% effectiye th }agif’gal methods for enabling Turkish

EFL learners to i Mheir IFa mpr%‘/sion skills. In this respect, utilization

of cooperative “learning in hin
K é f %
. 4
( 1 tta

am mi@ 2014; Zyoud, 2010; Bagheri et al., 2013;

researched Q
\
Kandas% abil,“2 #Nasri @ria, 2017).
\A &

which has dominated the Palestinian areas for dvan 7{& ata cNEgted from

ng their r

@OU) who found that

394

speaking skills has been extensively
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Educational Cooperative

Learning

Improving students acting skills

\kewise, several studies have shown that cooperative learning strategies have the
: potential to improve students’ speaking skills and improving their attitudes towards

operative learning (Alharby, 2015; Nasri & Biria, 2017; Suhendan & Bengu, 2014).

Cooperative learning methods, which differ from traditional teaching methods, have
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several benefits that stem from students’ social collaboration (Leong & Ahmadi, 2017,
Namaziandost et al., 2019). In this regard, the participants of Hung’s (2019

reported that cooperative learning has major social benefits including grou@kills,
problem-solving skills, communication skills, and self-confidence. it comes to

group work and problem-solving skills, respondents explained that th€y were able to

learn how to share tasks and duties set by the teacher. Althguéh y shared duties
c

allocated during the organizing stage, task sharing was s t lfnge during the

group work processing. To this end, students work “withi M‘ learning
environments has the privilege of developing soc itive, 1110&%Y;nal,
according to the results of a study conducted nce,\cg?)perative
language learning seeks to create a flexibl i i u@g. utilize their

autonomous learning to improve their ills. ativ@ning is a student-

led, instructor-facilitated teaching %

responsible for teaching the \n% . k together to learn and

practice the elements of a tQpic to%ol ete a task, or achieve a goal

(Har, 2013; Dendup thanee

$ &
As coopera;&ning it \xt e im &i&nce of face-to-face interaction, this
strategy tends Ql ura iglls fox{é&vof interaction such as sharing verbal
¢ (2
knowledge, stance, enthusi n{ ale}r sources required to complete a given task
NS

(Tufail, £017)¥Beside WOléiS conducted interactively with members of the

r@ who have the sch)\fnput and cooperate to inspire one another. This

co
i \on helps students to accomplish a given task with common interests. When the
d is to work on a specific task, students are prepared to communicate verbally with
ach other to explain, discuss and teach other members what they learned. Teams are
organized by teachers to sit and talk about any aspect of the task they are trying to

234



accomplish (Scheurell, 2010; Siltala et al., 2007). To ensure face-to-face interaction,
learners are asked to use their verbal intelligence to discuss a given issue (Jo

Johnson, 2009). Learners help each other to master the items presente glish

language learning such as grammar, intonation, and pronunciation of w entences
(Lynch, 2010, Godoy & Lopez, 2019). T

According to Mackey (2007), the aspects of social interactio¥in the classroom
contribute to language development. Oral skills are likel ﬁmoi when students
speak more and communicate with each other and with the teac r.}tstn‘d outside

AN
e current 1. aJ‘:h ‘@cated

with #m g theib speaking

le to &he benefits
his @connection helps

the classroom (Namaziandost et al., 2019). Findings

that improving students’ acting skills was as

skills especially when using drama. Thus, W inc

of drama separately, since these bene e 1Derconnec

in building students’ self-conﬁden%d their \ﬁ1y$o

Using drama in teaching the %lan 19a e maim@ improve the quality of

&

intended learning outcomeixim ) a[ eduee th'eén~ ative effects of the Israeli
occupation on Palestin% dr

e Inladd}on to these benefits, using drama
4 (Q
tends to offer in-cl %ﬁvitiei \bhange t achers' roles and tasks, which agree
é@s

@*the language freely.
N,

0]

and ch

with Nasri & Bi 17) d tha ‘&chers who use cooperative learning shift

@
from knowl transmifters t ea&iirec;?ediators.

//

Ags'a gesult of ugi ?1a ac&&ﬂes, students showed their potentials to be active

leaq&stead of sitting pa@? in the classroom. The classroom environment
@more autonomous and student -centered. Moreover, the teachers were more
6 ble to design non-homogeneous work groups for the students to practice the
peaking English. As a result, the students were given more opportunities to converse

with each other, which enhances their speaking skills (Tesfamichael, 2017). Other
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research has also demonstrated the effectiveness of this approach in enhancing the oral
language skills of students (Pattanpichet, 2011), in promoting comprehen f
English reading materials (Bolukbas et al., 2011), and its contribution to En%\iting

(Nasri & Biria, 2017). A

On the other hand, the results of a study conducted by Zahara (2018) also

b

indicated that drama techniques are effective in developing stude creativity and
S;aki

promoting their positive perceptions toward using drama i ‘g classes.
Findings of the current research also indicate t usi gWechniques

‘X
emphasizes experiential learning which is based on ige and experi c‘. @node

of learning helps in ensuring continuous lea rea% ic @évement,
w T

making various contributions to the less ﬁuin, ting itive attitudes

towards learning and teaching; hel@lems to
strengths, enhancing creativity all&% for &Kt g@ to be formed (e.g.,
Celik, 2019; Thi et al., 2016; T@é\ al, 30173 4 <§

Within the context of this res€arc #ﬂﬂl- @rs were able to improve their
speaking and commu%tﬂs duhé Usa)f cooperative drama-integrated

4 $ &

instruction. Theref %studcln \semotixgdto construct knowledge and improve
their skills throx@ipa i 'ely irtf-l%fearning process (Burlinska, 2016). ECD
in such co %as a rel‘ia éac@l method that invests in student-centered
approac, e%; 'J's co‘zrmi.&\cted and shared with a great deal of involvement
and ement. \‘Q’

\Le findings of the current research also showed that ECD promotes fluency,
intéractivity and flexibility. Findings of the data collected from the semi- structured
terviews, from observation checklists and the artefacts. Also correspond with other

studies such as Burlinska, (2016) and Karimzadeh (2017) who argued that drama
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activities help students to place language in a higher priority and also strengthens their
confidence through a comparable experience to real-life circumstances (Bu?&,
2016). Taking this into account, Karimzadeh (2017) summarized ten a@s of
using drama in the classroom including promoting students’ participaﬂ&@amwork,
cooperation, cooperative learning, creativity, versatility, commitmeént, higher-order
thinking skills, gratitude, fun, and discipline. With regard to th%h, Palestine was

The semi-structured interviews, observation ch ists, nwefacts all
L ]

used as a case study to illustrate most of these benefits.

are in agreement with those found by Karimza;

\ that.Qr?;na-based
ry lea@&. In a variety

tho@

j{%ooperative learning

N,
environments, students collab acq191re a cpragzé? the subject matter and
té:&acpherson (2015). To some

accomplish intended learni momf, cCO
extent, cooperative le%;ems t J dm@amres similar to Round Robin

S
' s
Technique. In Rou %in Tel: \Lts, $bérs produce ideas individually, while
a facilitator recé\ |
la

av
e m

se ntri@ﬁ, followed by a discussion of the ideas,

ranking and ideas, and naf'ly b%a’lzing a decision on priority. The technique is

based Q%gmilﬂlﬁgzy tech@m (NGT), where participants generate ideas

indiyidually, a facilitator reco@éch individual's ideas, participants discuss, rank and

techniques are useful for improving the spedking
of real-life activities, teachers use inn ive aama-base assist students in

their efforts to learn and com icate. In\tﬁt%n,

s \e ideas, and the group agrees on their priorities.
Q Moreover, the current research revealed that drama has the power to facilitate
ollaborative learning through creating clear language objectives and communicative
techniques as well as inspiring students to decrease tension which is in line with
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previous studies such as (Kagan 2009; Mohammad & Mohammad, 2018; Olsen, 2018;
Zegarra 2008). Through integrating vocabulary and coherent phrases, stude
encouraged to use their imagination (Waffa, 2014). Kusnierek (2015) desgri ole-
playing as a comprehensive range of communication techniques that Q&ute to the
development of students’ language fluency, improve their motivationw, and share
responsibilities between teachers and students. In RP, the pa 'cMare encouraged
to commit to and engage in each stage (Perez, 2016) wh c%

e tez'cher guides the

participants to prevent intense reactions after completing stage (Rejasl et al., 2017,
®

Rojas and Villafuerte, 2018). ' _\0}
Boudreult (cited in Karimzadeh, 2017) ed_role-playi g a@})owerful

teaching technique that can be used for dw encﬂlts\h bui]@gv.self-esteem,

promoting self-acceptance, encoura %rs‘ acceptance, a@%reating real-life

situations. % \ ,<\
N
In light of the Palestinian%, teahers

-9

o

lieymiakers are always striving
to mitigate the negative effs kraeli cupation n:ée Palestinian people (Khlaif,
2018a and b). Conseq ma activitie elreﬁs%)mmended to mitigate the effects
4 $ &
of war-torn environaent, drarr \a&ed in ish language teaching and several
previous studiesyghave'eonfi 'effec iveness of using drama in English language
¢
teaching classes. Findings of a tu& (‘e’}ri d out by Behak & Bsharat (2021) revealed
eko

NS
that co stident P oth@ountries, Palestinian students in the occupied

territorics, face several challe\@ and dramatization can be an effective teaching
@ for EFL students in Palestine. During interviews with eight students,
rama

tization was perceived as a favorable method of learning English. This preference

&ght be due to significant role of dramatization in providing deeper insights into the
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complicated situation caused by conflict and occupation (Khader & Arafat, 2019)

(Behak & Bsharat, 2021). T

In the same vein, the occupation has negatively affected the educat%\stem

in Palestine which is still suffering from scourges of war, occupatlﬁki military

conflict. These terrific effects include assaults and pressures on sc ¥~students and

teachers, the arrest of students and their detention, and other j s of violation of
ol

the right to education. In addition to the restrictions imp evetly single citizen,

the long delay at checkpoints, breaking into schools and to m111tary
barracks, the destruction of schools, and Gaza block ft ter,rlIle a‘t e hfe
of the Palestinians either in the West Bank or in ri st students
who live in the so-called Area C (Area undir Istaeli mili control) are
particularly affected by occupation an (Moe et EF @8 MoEHE, 2018;
UNICEF, 2018). \T ,<\

N,
o Q’?

5.1.2 Discussion of the F1 1 he @n Objective: Challenges
Faced by EF Trs 11 Palestine %en Incorporating ECD in
English Spea v} { 0’

4 &

ructured interviews were conducted

%

In order to K&he reTu
he i

an

with students, f& ;
%

Palestinian teachers usi

sup ors to identify the challenges faced by

!
u{atle;}? cooperative drama (ECD). The participants

NS
in this qdali e resg: ?ntion‘U&everal challenges facing them when aiming for

L

1nteu& ECD into EFL @rooms. These challenges include lack of time,

10n of school schedules, unfavorable policies, and Israeli checkpoints. In light
e findings, the researcher developed a digraph (Figure 5.2) to present the challenges

aced by EFL teachers in Palestine when incorporating ECD.
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Canceling or

Changing the
School

Schedule

~q

Policy

Figure 5.2: Challenges Faced by EFL T ache when \g~ CD ggrated by

{

Despite the positive perceptlons teg at1 n‘Tl 0 achmg and learning,

A

teachers, supervisors and students v Valtpu a qeng@en integrating ECD into
education. Some of the rnost c on.c are Agvmfested in checkpoints that

\
force school admlmstre n to,change ‘;jvql @les the limited available time
for teachers to pre re forfdra cti 1es a @éll as some school policies which
necessitate com@he 0 1cult@ time and the Israeli procedures on the

ground. Thes gs in parti ar a re‘?Dpported by a report from Global Education

Against e Ayl ce 8) Global Coalition to Protect Education from
a4

AttackSO which recorded aa'&-dent that took place on an undisclosed date in 2017

e Israeli soldiers harassed and detained a student at Abu Al-Reesh checkpoint

ebron for an hour. Also, OCHA (2017) reported two clashes between schools in
Qﬂqmya town and Bizzariya village in Nablus where five pupils were injured in mid-

February. At that time, a 14-year-old Palestinian girl and a school headmaster were
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attacked and wounded by a gang of Israeli settlers. OCHA also concluded that the Israeli
security militaries have destabilized Jenin and other surrounded cities in Palestw
checkpoints, interrupting the educational system during gun violence and thh
left deaths and injured or arrested people in addition to the destr& of social
amenities such as schools, houses hospitals and so on. T

The successful implementation of ECD requires sufficign in order to reap
the expected benefits of this new strategy. Time is related Y:s’

r:fforts and their

strong commitment that must be devoted to designing andymple erw activities,

ifionallyj ti sfn@: for

e1r£a n ti érlt is not

in tﬁmr tlces,@tordmg to the
Ministry’s policies, teachers must ﬁnlwaulred ma by the end of the

semester or the scholastic year. TA Ol 8) 1de\hMac e as one of the main
challenges in drama 1mple"%n English eache ust be given various

opportunities to begin wor: h mi g}preparation that gives them
confidence in teachm% us-u %} f, 6) also added that cooperative
learning can degen into cmi th tructor is not well-qualified. It might
be time- consunﬂ novi &s b e of its dynamic and highly- organized

existence, WEI ngeds equa faé'llltj?nd infrastructure.
Amothe alle@%gratﬂ@drama into teaching is canceling or changing the

dall 01 schedule during @due to some political issues or natural disasters like

as well as assessing the results of using this strategy.

students to finish the official curriculum as

mandatory for the Palestinian teachers to u a

>

ID-19 pandemic. In reality, teachers, students and school administrators are
iliar with changing the daily schools due to their experience of the occupation
rocedures on the ground. Because of the Israeli checkpoints, teachers were forced to

arrive late at their schools, teachers were also arrested for no reason. These reasons and
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others have led to an entire or partial change or even canceling the daily routine. In this
regard, Dweikat and Zyoud (2021) found that frequent school closings and a?"h
teachers' workloads suggested a need to transition to distant online @g to
compensate for any expected change in the school schedule. As a restilt; teacher's
role changed from that of a face-to-face teacher to that of a monitor Rﬁacilitator.

Shraim and Khlaif (2010), Traxler et al. (2019) found that thNestinian schools
were closed many times which deprived students of their Y.

ha\'e a high-quality

education when teachers could not finish the curriculu la d&h@dﬁccording
2

act of confliet }n @emic
e %’ of h)@gn capital
oy

to Briick, Di Maio, and Miaari (2019), the negativeil

attainment can have long-term effects. Conflic

o
5
e
o
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S
=
S
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o
(¢}
2
o
o
2
3
3
@
=1
o
<
g
£
(¢}
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5
(=
—*
=
(l-
5
S
&
=8
e
=

ils suc lly finishing

high school and being admitted to unwa his is a potefitial @-term cost to add

\Tes ni ,@ﬂict that have already

N

n op conflict. Conflict has

been established. Schools are n

ming of violent events that a

different levels of inﬂuenc@ng
student is exposed to. % 2

Palestine has dlways suffI:r
on the educatio% 1IChai

!

¢

research. Ni (%006) rgue thfr tltiP?lestinian educational system has developed
NS

against % op oﬂbw? crises?ecurring emergencies, and tightening movement

restgictions over the years. Fu@‘-ore, this research showed that the education of the

=

majtf‘j‘.‘ﬂallenge according to the finding of this

Xﬁan children is inextricably linked to the end of the occupation. Many people
hifik that the average young person has little hope for the future because of some severe
estrictions, humiliation at checkpoints, and the forced displacement and livelihoods.

According to a research conducted by Behak & Bsharat ( 2021)several challenges were
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identified including the checkpoints, feeling of insecurity, and gunfire, which cause fear
and panic as well as low academic performance, particularly in English languw
speaking skills (Behak & Bsharat, 2021). %\

In addition to the aforementioned challenges, most Palestinian s ere built
before the existence of the Palestinian Authority which took over the éducation system
in Palestine in 1994. Therefore, these schools usually lack the adequate infrastructure

kr'e onsidered as a

and teaching materials. Besides, the relatively small c

challenge for teachers who plan to teach drama since teaéhers n dWe space to
[

divide students into small groups to help them WO@%I’. The'res hfr &‘n}luded
that the numbers of the students were larger th ap cittf cla@m which
: N

pose a big challenge for the teacher and the W .In niree nt WiL@CViOHS studies

such as Van de Water et al. (2015) hadeh an Wai@OB), the current

research also found that sometimés it,is diffic Tso ocle chers to choose the
N
teaching materials because the endeﬁt on the fina resources of their school

which are usually limited. \ ]I '%\A
Nevertheless, sc ! cinistr ionsland t‘thIOE always encourage teachers
4 2 Qﬁ
to use new teachin %ods @ovicﬁaﬁ ers on how to use current methods

of teaching to emhancésthe | and(ténﬁlrove the learning process. It is also less
¢

likely that t %strat ies wall éSLtt;? outstanding improvement since no enough
NS

time is % to téa ylish l‘&&uage (TANA, 2018). Based on the researcher's
obsﬁns and after attendi @('eral English language classes, it was found that the

@1 the school plays an important role in the teaching-learning process.
Furthermore, research indicated that teacher education is essential to ensure that
ducators have the necessary skills and current methods, including incorporating drama

into the English classroom. This is in agreement with Senel & Yerliyurt's (2017) who
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maintained that preservice teachers undergo systematic in-service training for the
development of their professional skills. The results indicate that not many w\
teachers are using these techniques because of lack of knowledge and tim(%\fore,
there is a need to persuade those teachers who insist on using traditi ethods to
switch to ECD. Farrah, Halahla, and Sider (2021) found that draRi?limited and
inadequately used in the language classrooms, and this robs sh?erm the opportunity

to gain original and beneficial language knowledge. Howe supervisors should

try their best efforts to encourage teachers to incorpo dra a.hno\aﬁ English
"X
classes since it is an innovative and effective method isting pupi V‘:r@ their

inadequacies in the English language (Senel Q 2 nal\gglahla, &
T

5.1.3 Discussion of the FindingS Related 1hi (}-}ébjective: Teachers,
Students, and English&Sup vi;‘ ptyl)q of using ECD in
Palestinian Speaking oms q Q&/-

The findings of the %ese r€h 1n atedg%itive perceptions among the
respondents towards u% in English e;d(il‘@fassrooms. Data revealed that the

majority of Stude;lQmeciateF ich gs/effective in improving the seventh -
skills an

graders’ speaki\ 'then(:}%(N to collaborate, support one another,
S o o

Sider, 2021).

respect thei chers and t g‘sh@cr%uage. These findings are supported by the
ﬁnding@ &B :(202‘§h0 found that the students in their study had a
positi rception of the dram@‘}i:)n method in learning English language. They also
a at dramatization activates their thoughts, memories, and responses, while
ing greater insights into this complex and disturbing situation due to conflict and
ccupation. In contrast to this, arguments were made that more investigation needed to

be carried out on perceptions and attitudes of teachers and students, who are essentially
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versed in traditional teaching and learning. Drama-based instruction is highly
recommended as these attitudes may constitute one of the challenges facing th T
implementation of drama-based instruction in the foreign language classro%\rdan
(Bataineh & Salah, 2017). Additionally, the researcher concluded t ents who
took part in the current research had a higher level of self-esteem while speaking English
and without any fear or embarrassment. Finally, the ﬁndings% that ECD helps

students in lowering levels of tension, stress, anxiety, and

Secondly, the Palestinian English teachers ackn dge uw in their
o g
instruction of English lessons to adapt their tea methods d'i orate

enjoyment into the instructional activities. Thv pe% a@ffective
sin

method for teaching and learning English lw ui teachers ﬁt@s‘er.lgaging and

helps to promote cooperation and crea '%@ng stude sin@ﬁ‘t‘D also promotes

students’ self- confidence to spea English\gi.lE%e 1@0 get through boring
E

N

lessons. Moreover, the teache%ve eD a auit%z% ethod to help students

learn accurate word pronunciationy VOI rojeetion ffq the theatre activities which
Zlat

ds f-zlss'sal communicators. Based on the
' ¢ &
findings, teachers p:cﬁqed E \a?romisg_method to learn English and improve

their proﬁcienc% larl i eakir@ﬂls. These findings are in line with Senel
& Yerliyu@ whao state ticj(? preservice preschool teachers had positive
el

NS
perceptidns,o impact ?ama@vities in their field experience. Farrah, Halahla,

L

and& (2021) also stated @eaehers are satisfied with the positive effects that
@ctivities have on the attitudes of their students.

Q By the same token, this research revealed that English language supervisors

erceived drama as a key tool because it involves a variety of activities like role-play,

fluency tasks, and actual language usage rather than merely learning about the language
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which helps students to improve their confidence. However, English language
supervisors believe that the Palestinian curriculum should incorporate coow
learning strategies and educational drama because ECD fosters commu%\ and
collaboration among students when they engage in dramatic activiti use ECD

entails “acting the role” (Farrah, Halahla, & Sider, 2021). Drama,w at its core

imitates real-life scenarios in which individuals act, sing, and I:QINIB’ gives the target

students a sense of security as learning proceeds natu thoTt paying much
attention to the linguistic rules. The majority of the partiipants i th research
agreed that ECD helps students to feel more con , show se siur&ﬁé, and
respond appropriately to their peers' emotional hi% i nglish (Senel &

o

S
g

N\
t@e findings of the three

Yerliyurt, 2017). %N t:\

5.2 Emergent Themes/ Summq th

The emerging themes W%ltiﬁeﬁ acc

aforementioned objectives. FMemI Vente@lbthemes emerged from the

(¢3

<

ce jécﬁ@: Benefits of ECD, Individual

d f & .
\m{, Attitdde”and ECD Challenges. Figure 5.3

S ge(n%a’t%ed by NVivo.

findings that are link€d 1 the t

Innovativeness, CO%&U el
represents a su é&f th

(a)
&
N
N
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Enhance
Acting

Skills
Improves
Speaking
Skills
Increase
Students \ Benefits Checkpoints
Achievement ECD
‘ Challenges
Teaching & School
Leaming Pol_u:y &
Enthusiasm Time
Decrease the Educational Enjoyable &
War-Tomn Effect Cooperative Fun
Drama
Generates ldeas,
Creativity &
Solve Problems Self-Esteem
Individual
Innovativeness
X Perceptions
Technology
Intergration Fear &
Peer-Support & Shyness
Productivity

Improve ] Ho
Communication Collaborative \ pe
Skills Learning

Share Skills
& Knowledge

Figure 5.3: SummaYﬁe Fiu’d
This section s%a eli ation QJ e five emergent themes based on

Figure 5.3 Whi@sent mary(j%/the findings in the study generated by
|
¢

NVivo. % P 5 C’)
N N
toty
5.2.1 eneéfits of Education

N
WSed on the emergent themes from the findings, the benefits of ECD are
%

Y
y Generated by NVivo

N

ooperative Drama (ECD)

ous such as improving the speaking skills which is the main objective of using

OD in English lessons, increasing achievements, when students’ performance in

English exams has positively increased. Using their imaginations and creativity, the
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Palestinian students discovered hidden abilities which broadened their minds. They also
demonstrated a great deal of self-confidence and responded appropriately tov‘
feelings because of incorporating drama into the teaching and learning pe%l\/[ost
students were offered multiple opportunities to act out lines through ay tasks,
making the students and teachers more resilient to handle stress, feWuncertainty
caused by war-torn effects in Palestine. ECD was found to b Metive factor that
triggers teachers’ and students’ enthusiasm to cooper Y;u h ECD which
encourages students to think out of the box and forget stres ow to school
o g
after passing many checkpoints, or after the death of'a friend or a rel e'as_éq\esult
of gun violence in Jenin city (Zyoud, 2010; UL 8)\4. \,T
é\‘?
&
%ar KECCg encouraged the

ife@in developing, adopting,

5.2.2 Individual Innovativeness \%

Based on the findings froe the cu

development of individual inno@ss,

creating and, discovering ne%ow

practicing problem- solvin mque and eclno@%y integration. ECD also inspired
. NS o ‘Y .

students to come upayith ne 1r \m\ W t(g@ e and manage conversation, convey

their roles, shar@dg \@, so?i{ﬁ# their opinions, and initiate discussions.

!

@

ECD enabled%nts to mainfaind d& ue with other classmates about daily - life
NS

difficult] in the ity fJeniné\

5
QN S

5:2.3%, Collaborative Learning
0 ECD involves dramatic techniques which require cooperation between students

hen they engage in role-play tasks and singing activities that give students the

=

as ,C\Aating and generating ideas,

.

opportunity to act and perform. Students could use many tactics, such as pair work,
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group work, (think-pair-share), and listening to voices other than their teacher’s voice.
They also preferred to work together productively rather than competitivelyvlle
collaborating with each other, students were able to exchange knowledge% kills
and experiences, and most importantly learn from one another. Li students
succeeded to develop certain skills to progress in their life upon wo&é'together and
sharing experiences during drama. Therefore, ECD enhances%’ understanding

Moreover, ECD increases the productivity of teaéhers a W Teachers
[

and encourages them to support one another (Zyoud, 2010

were able to gain knowledge of how to understand s

ts' needs, gft @eness

tp t thr eir. %cipation

led st@&g to explore
ude@rere also able to

of new information and skills. ECD boosts stu

—
a

in classroom discussions and dialogues.

their own identities, historical event\haﬁonship :

improvise, sing, dance, and act in % to expr\bhég S

creative skills since it allowed%» col

let’ eir oject§}d have better access to new
C

feedback, which helped them co
information. z {
4 2
Teamwork w. e mainla C D Qa.p ementation. Students also sought to

empower one a% y taki
% ‘

ershi ~&/their tasks, by helping the team to meet
the set goals, a sisting one

){@\ECD increased their
N

Qbora with it classmates and receive

|
oﬁer(];a) improved peer support, when students are
NS

placed ‘%k Witlfttﬁi_J?rs tm&rk as a team and support one another. This was

qudﬁand the kids love i@e’e it breaks up the daily routine and differs from the

c%e ional lecture style. Peer support is one of the most beneficial aspects of drama,
h

refers to students helping, motivating, and encouraging one another. This is

ducial for the success of the learning-teaching process. The majority of drama exercises
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utilized group-based work. Students who practiced group -work activities undoubtedly

helped one another to accomplish the task through sharing linguistic and acting

Another important aspect is that ECD breaks the monotony of teac@hod,

and encourages all teachers and students to work together, act, and spe ish while

using drama (Zyoud, 2010). Q
5.2.4 Challenges of Implementing ECD z l
First of all, Palestinian secondary schools have aet of dif chhing and
Ay

learning English due to Arabic being the medium ©fainstructign for te'chi ther
subjects except for a few periods given to the English langtiage. When Rﬁomes to

Y
curriculum and syllabus, ECD is not properly a pted,\du\the limited number of

periods assigned for teaching English. %li occupation'is aﬁ‘ated with various
obstacles and challenges that have affected the if€ 1 e/t&%ﬁne. The checkpoints,
for example, were scattered @cre fo %ife \mely difficult and the
Palestinian educational systerr%not 1on A%

[..

Therefore, prov%mrs a
makes ECD an exc%m th(i ing E@}ﬁsh as a foreign language. in a less-
stressful situation. is q &seé@CD helped students to improve their
speaking skill%ance th;ir i&’e&%ﬁ, enhanced acting skills, decreased war-torn

effects \%%'to tke be_\%pmené} positive attitudes that encouraged collaborative

learnin \)T

N S

S Perceptions of Using ECD
0 The ECD method encourages teachers to use a variety of techniques to help

learners use the language competently in engaging and exciting ways. Drama also

NS
ehts, Wi E a safe learning environment
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emphasizes language use instead of learning about the language. Most teachers
recognized the positive impacts of using drama on students’ percept1

achievement as well since the majority of students find ECD enjoyable @pful
Additionally, drama has the potential to trigger students’ creativity, i mf&thelr self-

confidence, boost self-esteem, and increase the levels of hope and 0pt1 sm. Therefore,

allowing students to participate in acting that helps to assi late life situations.
Acting, singing, and role-play help students to find safe ope| while learning.
Additionally, utilizing ECD in English language classroo oost stu nﬁdence
and ability to speak English fluently, fearlessly, W@ﬂﬂﬂg heir i d#ll@y
5.3 Contribution of the study toward calgﬁn edge @gested

Framework of (ECD) Integratl(% &

Figure 5.4 below presents a rop fr ew or _@menting ECD in
teahn}g S

g1 pea‘l%n,g skills. The emerging

" Q’

themes and findings formed t of this*ftam ork

Based on the suifest 4rk, s% age teachers and supervisors

are recommended to pay mo atteK ceht @catlonal methods such as ECD. To

secondary schools when the aim

Ca

maximize the b %f E intggratiomy=teachers should try the best creative

N
techniques th 1 stude *01 (m’the teaching -learning process. Teachers
should be see t Ml1r}e as 111tator who can effectively use instructional

techn1§ ass1st deﬂecs lﬁrmng Cooperative learning that emphasizes the
p f

conge student- centereac\?earmng tends to prioritize autonomous learning,

atlon, and enthusiasm while cultivating leadership concepts, independent

oming skills, and teamwork skills. These aspects provide EFL students with the

chance to actively engage in their learning (Wang, 2020).
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Figure 5.4: Suggested Framework OCE ntegr

The Ministry of Education sh Mr}()gni:\thTd

order to raise their awareness of E tegfation i qecon@ schools. Therefore, the

Support from
N Stakeholders

Educational
Cooperative
Drama
(ECD)

\" Y-V
ener @)y Nvivo
&
O

r ttaining EFL teachers in

number of workshops or training¥progr be r{ﬁ,’i To this end, every teacher

should be given the chahce to;rticipa in thes¢ i@/es. However, teachers are also
. . S £ & :
worried about their W rki:w mlg@nder them of adopting new methods
e

of teaching. In &0 in am(@f time spent on ECD activities, the
!
governing bo% other Sta ea 1d support teachers by providing sufficient
teachin a%als orfa itighal’tim. \r collaboration (Kim, Raza, & Seidman, 2019;
I
ity, & Vikaraman, 20@.
™~

e Ministry of Education is also recommended to hold competitions to

Manso

urage students to speak English through ECD. It is also advised to use Palestinian
hools for collaborative centers of research where teachers, supervisors and native

English language speakers to practice, interact, speak openly about their pupils, and
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engage in ongoing debate on better methods to teach speaking skills. The findings of
this qualitative study should compel Palestinian administrators and policy ma?b
implement an ECD approach in all English lessons. Pre-service and in-se i\cher
education programs need to promote ECD technique performance aﬂ&pfessional
growth over the present traditional style of teaching (Dajani, 201W1ally, future

research might include different directorates with different Mls, using mixed
methods approaches, involving more participants, and e 'n; the effectiveness of
using educational drama on learner’s achievement. .\d

o g

| &
vl
ew m@. of teaching

k for integrating

5.4 Contributions and Implication of the stud
CGla i

The current research shed some liglw

English in Palestine. One major contr@ proposi
ECD into EFL teaching context. Fducationa M a @perative learning are
combined to assist the particu the®Palestirfian S@ dary schools under the
ght reéent a worthy endeavour that

Israeli occupation. The suggesteddfram
can be experienced t Cinistryiof udafi@%curriculum designers, English
' s
supervisors, teacher%l akle \f’('}e.Q sa $ for teaching and learning English
language. \& &)
!

ra

c O

¢ ? (JC,)

5.4.1 @'ﬁtm}s Dly/l hoﬂ@bgical Implication of the Research
c

daL’ e researcher utilized several instruments including

!: ollect the required
N

S Nructured interviews, classroom observation, and artefacts. For data analysis, the

atic analysis was used through software NVivo 12. As a result, the research has
N

thodological implications which might encourage other researchers to study the

influence of ECD on secondary schools in Palestine.
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5.4.2 Contributions and Practical Implications

This research differs from previous studies since it addresses dra
cooperative learning in teaching the English language in the middle school @ The
context itself is unique since the students live under different forms ﬁNence and
unstable situation. Using new teaching strategies to make leamingWaching fun

becomes a necessity to help students live and learn as other stqdenN other countries.

Unfortunately, most Arab world countries face several enges 'hat range from
electricity outages, internet disconnection to the qua 'twofessional
o 9
development offered to teachers (Baroudi & Rodjan er, 2019; 0 @020).
Other countries suffer from the consequences utm@fnch lead

aims to understand teachers’ es {c‘)war usin strategies for teaching
English as a foreign langua \ ’S
z N
S $ &
5.5 Limitations wu thi i QO
The ﬁndi@his
¢

English supervi at th¢ Mini

re Vﬁdted by qualitative data collected from
|

Ed%&tion, English teachers, and seventh- graders

secondew%kls. Tl‘uu , thefqua ita@ method was utilized to collect the required data.
th

qualitative meth@;ﬁ)\i;‘;folves strengths and limitations. Qualitative data

S

Howev
C ide in-depth understanding of teachers’ preferences and their perceptions of

: uSing ECD in English language classrooms Considering the limited number of studies

this topic, it is incredibly helpful to understand the method and outcomes of applying

ECD in Palestinian secondary schools. However, a major limitation of qualitative data
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obtained through semi-structured interviews is the short-term unpredictability of the
unresolved educational system brought on by the Israeli military occupavvf
Palestine. The sample is based on purposive sampling rather than r% ative
sampling, and the sample size may be insufficient to get the best inte ion of the
data. As a result, some of the findings may not be generalizable to tWPalestmlan
secondary schools or cities.

By carrying out more research on the same topic wi ezpoplllations, it could

be possible to overcome the limitations of generalizi es dgl\ﬁmﬂgs. Future
[

Y'
seventh-gr. rs'a@plore

research may focus on the application of ECD to ed

teachers’ experiences when using ECD in ifies % eru al m, Gaza,
Hebron, Ramallah, and Nablus. Furtherm er stea mig get lower or

higher levels of students taking into a&ame varia nch@ gender, age and

Cd) &
) S
N ‘&
) S
The current reseatch i tigated the i phb o of'using educational cooperative
s
drama (ECD) approwt ew
educational coo %

dra

——9

place of residence.

5.6 Conclusion

‘n

y of Jénif. Furthermore, findings showed that
1nﬂti§¢es the learning of the English language
among Palest%even grad@fs ih tlt?vlr -torn Jenin and can bring a great influence.

Firstly, % 01pa1rs Deye

cooperative learning into educa@') ion: The participants’ extracts reflected various benefits

se@ benefits of integrating educational drama and
. Findings also 1dent1ﬁed many benefits of using ECD in teaching and learning

ish such as enhancing students’ acting skills, improving the speaking skills,

increasing student’s achievement, raising levels of students’ enthusiasm to learn
English and decreasing the effects of war -torn. Secondly, findings revealed that
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educational cooperative drama (ECD) found many aspects of individual innovativeness
in ECD and ECD encourages student’s individual innovation such as generatin A

enhancing creativity, problem-solving and technology integration. Finall@ also

enhances collaborative learning which is manifested in sharing know%nd skills,

promoting productivity and peer support, and improving com&i(’ation skills.
Nevertheless, findings indicated that ECD integration entails s Vmallenges such as
the Israeli checkpoints, school policies and, limited nu Yp.erif)ds for English
lessons. Furthermore, findings revealed that ECD sho osi 'V!c\pqdﬁ'ions in a
as ECD is oykl&@Yd.fun

for both the teachers and the students. However, ves th for @er future

gudge and @xl;creases the
&

self—esteem to speak the English lang%, O

Palestinian seventh-graders speaking skills classroom
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