CHAPTER I: INTRODUCTION

This chapter presents the background of the study, the impx%of the

English language for specific purposes, and the importance of reading for academic
purposes. It also explains the importance of English in the S tarX; Oman and
problems in the curriculum alignment and preparation otvnts for academic
reading at the university level. The purpose of the researeh, the resl:arch questions,
and its significance are also presented. The chapter comeludgs by, entil\?.the
theoretical framework, scope, and limitations of @ , followe c’eé%it ons of
4
research terms. Y' \ Y}f
NV Q\

1.1 Background of the Study \% é

ational relations, science,

English is a global lang ;at ck) ate§y i
“« Q-
international business, touris% erce, e Viaﬁﬁfytechnology, peacekeeping,
\
diplomacy, medicine, the an.et, a+ po llr @e (Canagarajah, 2006). Also,
in all i id.

English is presented WiQ,its immense functional flexibility,

xis‘u&
English represen@]a t@oreov@ccording to Yamagami and Tollefson
N

(2011), Englithsen al for r?lipm'gf/ in the global economy. The main reason

behind thi%sion s bgen/the of non-native speakers of English and their

4
accep the langaage’ whé'iE' the proportion of those speakers is increasing
ly (House,

S
2002). e

ra&
: E Learning the English language is essential to the progress of globalisation in
e society and economy, and has become a critical issue regarding future

development (Morita, 2014). Countries have noticed that it is essential to include



English language learning in their education systems, beginning from the early stages
of education (Graddol, 1998). Furthermore, English language teaching is co Tﬂ
an important global activity and a large industry for the past five decades%\plays
a major role in world politics and economics (Sidek, 2010). Accordinﬂ‘&azaro and
Medalla (2004), English has occupied a vital role as a common interw& language,

connecting people from all corners of the world who speak rent languages.
Z fs

Although it comes as a second language according to the ')eakers, English

is the most popular language used worldwide. It is offi iwge in 52
[

ermore, o f(f,lrt_{t}?;ne-

ar% ish”at v I‘KI'JS levels

king gr;es promote

countries and many small settlements and regions.

third of the world’s population can speak o
(Lazaro & Medalla, 2004). As a result, ma

English proficiency as an effort towa@i

A

2010). A
n S
“« Q-
1.2 Importance of Engli Aca urgéées
N~ —?
In a world avx% info Etlj d global commercial exchange, it is
i a\ge. En is considered to occupy this role,

necessary to hav e& Versalll
where it has wl co

1nternat10n an age

'lancg;@c? of science and technology, and an
'3

ss, (cgnomlcs and communication. It is also the
P
langu putlﬂ'g, i ‘!nor% more students having access to computers. It is

a second llteracyy@ the colloquial English phrase ‘computer literate’

3 rates (Mocanu & Vasiliu, 2012). Lazaro and Medalla (2004) stated that

ing English makes travelling more convenient for people, as it is now the de

acto lingua franca of diplomacy.



The number of English speakers regarding first and second language is
estimated to be around five hundred million (Cohen, 2012). English will su
development and supremacy, shifting from a sign of the best languages{d past

years, to a fundamental skill required for the whole labour force, espeﬂ%lven that

literacy has transformed in the last two centuries from an elite W into a key

In Asia, there is a long-established assumpti le'lalanguage
proficiency is an essential requirement for entryginto the global eeo oﬁlxKWus

or e)%%ple, the

requirement for informed citizenship (Cohen, 2012).

English is necessary to the curriculum of mos 1an countries.

number of students studying English in China ione 0 M

North America (Robertson et al., 2013\% &

Yﬁstudents in

Another example of how is ac M e)s:}n important language
in Asia is that an important p Japanese t s economic success is
linked to English compete M he Ministry of Education in
Japan cited in Morita 32) st es, 1{h @progress of globalisation in the
economy and socwws esseln our en acquire communication skills in

English, which has b me n mtt.) 10nal language for them to live better in
the 21% c 1s has l%e’a 61 al matter both regarding the future of our
chlldre futuﬁ eV, J apan as a country”.

hermore poor EFbc?lteracy skills can affect educational and economic

%pment and opportunities among EFL countries in terms of competitiveness in

Q era of globalisation. Considering that education is fundamental to the transition to



social, economic, and political success, the impact of English language literacy on

academic success deserves further exploration (Sidek, 2010). T
1.3 The Importance of Reading at the University Level s )

English is currently the medium of instruction at most universities around the
world. Parizeau (2000) claims that English will always ssary for higher
education, technology, and mobility, especially after ienal C(lmpetitors have

undergone their growth spurts. According to Baniabdelrahman (2006, - "‘E@ish

N
has become a necessary language for every stud@ogress ca, i(’all{‘la most
4
N

Third World countries”. \
i

He also said that in most of th rl?s universi if n@ll, all subjects are
taught through the medium of English® ealisin\X) decing the significance of
é o S

AN
the English language skills o\ nts for,acade 1c“pr(@35, universities regard the

b

R\

English proficiency test asYb criirlo of enr nt (Dooey 2010; Heo et al.,
[
2011; Murray 2010; SL% 0). 0

Al
One of t@alu&@s am@he four language skills, which affects
academic lite%\d S ccﬁss? :e'adiﬁg(JMozayan et al. (2012) stated that in any

ng@e, there are four essential skills, and reading

teaching of co

a
’ 4
comprien n is the most imp t of these for university students since they need

A\D

t M subjects written in E@ish. Also, most of the references required for writing
ays and assignments are written in English. The proportion of the world’s books
nually published in each language, as shown in Figure (1), indicates that 28% of the

printed books are written in English. This suggests that at least 28% of academic



references as well as textbooks are offered in English (Graddol, 1997 as cited in
Zughoul, 2003). Therefore, being able to read and comprehend in English is?ﬂe
element for any university student desiring to achieve a high level %\emic

progress.

Sidek (2010) and Hermida (2009) specified that students? ability to read well

becomes imperative for academic success if their readin lity translates to
L

E) tor 4 considers
cad :cs\igaﬁa,@'ﬁnd

r' Q_Vt;?lating,

information literacy. In addition, the higher ed

information literacy to be of great importance. Students,

administrators should concentrate on obtainin required skills fo

managing, accessing, and using information inin effi M nner '\é available
information is increasing in complexity @m
to meet this increase (Boon et al., 2007)\ abih;tkt

at university level is a necessary%’ll ar aay%‘.
n

reading is regarded the mostm
& usaSE%; Hussein, 2012). University

(SL) or a foreign language Wme l
%

students often cannot chend dpeei éo ts, and technical terms found in

tion ki{e{cy is required
an_{ derstand textbooks
orch)yany university students,

l %
t among, t fou&ﬁfd Is in the second language
\

*

textbooks that ar@to !.ster ademi ntent (Ambe et al., 2004; Blachowicz

N
& Fisher, 200{%&«11 Bifuh ?te,agt-f).
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Japanese 5.1%

| Russian 4.7%

Spanish 6.7% c\:
|

<4 Portuguese 4.5%

French 7.7%
’ <4— Korean 4.4%

German 11.8% < Ttalian
\ 4 Dutch 2.4%
Chinese 13.3% < N N
Swedish 1.6%

V. .

Other 5.8%

English 28% ) Y'

i

N S N
S | ? &
N . O

Figure 1: (Pie Chart) The proportion of the world's books annually published in each language (Graddol, 1998
as cited in Zughoul, 2003)

N
1.4 Importance of gw-Yn O+an
'S
£
The Sulta@manrs

\elopin ntry that has greatly emphasised the
importance of lish as

1
various purpeses. )Vhe Hi jesty @%ultan began his rule of Oman in 1970, the
N
goverm%ignaﬁ "wh asvﬁ official foreign language and “allocated huge
budA and  resources \‘-SI{ its  implementation  through  education”

(?X& Al-Bulushi, 2012: 144).

r




However, four decades later, it was reported that students exiting the ELT

system in Oman suffer from various inadequacies in their English la?ge

proficiency, which have had negative implications for Oman’s national @ment

(Al-Issa & Al-Bulushi, 2012). Therefore, in 1995 the Ministry of Ed@* in Oman
began an ambitious project to reform the educational system, aiming ‘at addressing the

needs of the new generation (Al-Lamki, 2010). V
X

The majority of public school students enro@eg land iversities
have a lack of linguistic and communicative skillg, required erer\RC or
professional success (Al-Mahrooqi & Asante, X Mood}r, Py;s 'c'%ej‘)in Al-
Mahrooqi, 2012). Therefore, the majority OW E’MQ ng hj t?\r,education
institutes need an English foundation p@e (

S

11)@ cording to Al-

E n Oman show that

Sion institutions lacked

7]
the ability to use language efw and’?ﬁﬁlj for gﬂy living comprising social,
\
school, personal, and werk sEatllons among others

p "‘ g [ 0
\f;;e s &

Like othewﬁtudellt nts igman experience difficulties learning
English, partic% ing. "Al-Aj
¢

Omani stud %ﬁ; of which i reéteb?c?reading skills. The necessity for appropriate
é% NS

teachin% rning’ ma ‘315, ths&ore, becomes an important matter for teachers

and&med educators to I@s’tudents overcome these difficulties. Regarding the

(ZOOC‘JSéported 46 reading difficulties faced by

r Xbehind reading difficulties faced by Omani students, Al-Salmi (2005) states

& he curriculum is the main source of reading difficulties.



Many students who study abroad in English-speaking and non-Arabic
countries experience the same issues with English (Al-Issa & Al-Bulushi, 20?Ks
an Omani citizen working as an educational researcher in the Ministry of %\on in
Oman (MOE), the researcher notices the great effort and budgets d by the
government to the teaching and learning of English. The OmaWemment is
playing a sparing no expense or effort to make its citize Nent in English.
English is an important tool for the country to interact a te with the rest of
the world and for the “Omanization” process, in w the ow seeks to

oo g
encourage nationals to join the workforce, rather t Xpatriates I-M@qi &

Tuzlukova, 2010). Y. \‘. g

Reading is considered an import@ of r‘:;u proﬂg{'egcy, and within

the tertiary academic context, it affects academiciliter ds CQSS. This is because

university students should have t biar' t% acade ic@s (Levine et al., 2000).
é ) :

« &

r académtic success, given that their

N
reading ability will tr. latRO informatio ilera hich is defined by Rockman

(2004) as a higher level of adilxoﬁ efision, in which students can identify the

information that &y\ed@ire.
designed for Mg ed?c}lke mental skills and attitudes, which young
Omanis n@or 1 y, (@f‘cing to the very different future most of them
willf&% d 4

Thus, the ability of students tOwea. 1 is

suggested educational reforms were

4,

0|

3 blem Statement

0 Al-Issa (2007, 199-200) stated, “Oman needs English — the only official

foreign language in the country — as a fundamental tool for ‘modernisation’,



‘nationalisation’ and the acquisition of science and technology”. English is also
important for the internationalisation of the country’s higher education system

Omani labour market, mastering English communication skills nt1a1
(Al-Mahrooqi & Tuzlukova, 2010; Al-Issa, 2007). According to Al- i and Al-
Kitani (1997), private institutions consider English a critical Wrd for job
recruitment. As a result, the Omani government has spent Va?n' ts of money on

teaching English at all school levels, from first gr. un ergraduate and

postgraduate levels (Al-Mahrooqi & Asante, 2010). Accerding Me English
ooy
ajors at qm@igher
iti% disc.@;les in the
\l L &
Unfortunately, the governm ent’s 1 st t h? Qched the potential

aims and results, as students gra fra 1gh¥sc 00](})& face many problems
1-Ma

hroeqi Ol2&ih1s is why the majority of

is used for teaching in many different area science-b

education institutions, whether private or publi

humanities, such as education and arts.

regarding their academic stu
students spend two yea ng Eng sh a uS‘%Slty level before choosing their

majors. These two years ar allec{ dftté}/programme (Al-Issa, 2011 cited in

Al-Mahrooqi, 20@ bi gL:st blem @ the foundation programme is that it
adds two mo hto egperi e nts require to accomplish their study at a
n

t a good English level can graduate in four

un1vers1ty stanc
2
years he withow an@e proficiency will need two more years for a total

&
of\yea s (Al-Mahrooqji, ZODS

0 Al-Issa and Al-Bulushi (2012: 142) comment regarding ELT in Oman that the
\

ast majority of the students” who finish grade twelve and join different public and

private higher education academic institutions “lack the ability to use language
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effectively and appropriately in all four skills throughout the range of social, personal,
school, and work situations required for daily living in a given society”. Th e
situation is also applicable to a large number of students who ann%\btain
scholarships to study at universities in English-speaking and non- ic, speaking

countries to study for their first degree (Al-Issa & Al-Bulushi, 2012:142).

@

The ministry established the English Integrated urrwu?- in 2005-2006 in

order to develop the level of English among students ilo ba@?ning with

two schools before expanding it to ten schools in Muscat.

al. (2012), the Integrated Curriculum was introd 1n two schqols

Interestingly, none of the reforms has produ?d po N adem'c?\egults. This

supports the survey carried out at a coll@gi ;An OmQ Sivaraman et
al. (2014), which showed that On%tud ts fT if&@les understanding

engineering subjects, as English E? tDir %cg%pg ag@j;n\ which they lacked the
“ Q—
requisite proficiency. \ SQ
ol W
et al.

According to 012), if v@assumed by university lecturers
' ¢ &
that language cor@ an@ the &&rsity are correlated with each other.

However, “it becom re , W <(fhe native students have to comprehend
¢

!
the concepti %n a professi na{ C({é& taught in a non-native language and later
C

on hav%

twe]%g\'egions.

NS
ticeSt 'p the%d” (Sivaraman et al., 2014, p.29). Students’
aca performance, espe iﬁ.@" at universities, depends heavily on acquiring the
@ content through reading comprehension that leads to information literacy.
ough EFL students are prepared in post-basic schools, yet they still encounter
ifficulties in reading at the university level (Sidek, 2010; 2010b; 2011; 2012a; 2012b;

2012¢; 2012d; 2013a; 2013b; 2014; Sidek, Abdullah & Rahim, 2013b; Sidek,
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Abdullah, Rahim & Mohamed, 2014). According to Sivaraman et al. (2014), the
medium of instruction in Omani basic and post-basic schools is not English, is
the medium of instruction at universities. In effect, Omani students at uni@ lack
proficiency in English especially in reading English language acade terials of

which phenomenon affects their overall academic performance. Q

g?a?obj ectives for the

fo ger?h aims to
su s i

The Ministry of Education in Oman has develop

Grade Twelfth English Curriculum. The reading curri

Buly and Valencia (2002) inwat th,
students to face literacy issues Whe%orintedﬁa
0 .

areas. This creates disequilibui een' lea

language. According to Si%& I), n a con
d

foreign language sho as vehiclds t a'sbﬂ're content knowledge, students
4 $ &
often have to stmg&%h laﬁming &bﬁ expense of content acquisition”.

&

N
If uniy€rsityastudénts hav l};en g\gcﬁ suitable training in EFL literacy and are

prepared \%& e post-bagic sch evel, they should be able to meet the stricter
’ 4

challeSe in/the academic x{or@urthermore, it has been noted that while teachers
at &iva € university in Omahre aware of the lack of English language competency

Omani students, they are not conscious of the degree of effectiveness of their

Qtures. Moreover, it has been argued that teachers at Omani universities assume all

students understand their teaching clearly, as Omani students may not clarify their
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doubts in class for fear of expressing themselves incorrectly in English (Sivaraman et

al., 2014). T

University students need to have the ability to read and know ho@quire

the information that they require when reading English texts. T specially
important because most of the scientific books and scholarly journalsfand articles are

printed in English (Geng & Bada, 2010). \/

In view of the importance of English in differ%f e@?this study

aimed to determine the comprehensive approaches weflected in the O '1 L’FKE?ade
=)

twelfth reading curriculum to foreign language ( cading ?s\j in&ﬁﬁition to

r\% approptiate level of

Waggl ed at defining

investigating how this curriculum prepares students

academic reading skills required by univ% " Thi

the theories of and instructional ap m to%
reflected in the Omani EFL grade % readi%vc lu@}&
S S
It also determined@es earner ar}é@cher roles reflected in the
curriculum, the freque% ading s[;jb;né m&ioned explicitly as a vital means

grad g&élve curriculum outcomes, the types

for&iQ language reading,

gnit

|

passages in the textb s,"anbt%g lexical diversity level of EFL grade twelve
NS

reading% ed off ure

1:%rp'0se of the Study

This study aimed to determine the alignment of the Omani English Curriculum

emand, the types and lengths of reading

with the communicative approach as indicated in the he Omani EFL grade twelve

English language reading curriculum. How this curriculum prepares students for
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academic reading skills required for reading at the university level was also examined.

This research aimed at achieving the following objectives: Y’

Part I (Curriculum Alignment with the Communicative Approach@
1. Examine the theories of, and instructional approaches to, and second
language reading reflected by the Omani EFL g&ve reading
curriculum.

2. Determine the types of learner roles reflected i Omani I"L gr. de twelve

reading curriculum. \
aé”
3. Identify the types of teacher roles reflec n the O i EFL g % twelve

reading curriculum. Y. Y\',
\; 3 S

Part II (Preparation for Reading i m t the Hi Ed@ on Level)
4. Determine how frequently adlng S gle 1 % explicitly as a vital
means for the achieve the outco sqstat the Omani EFL grade

twelve curriculum t

5. Identify the ty% ading y %lt used in the EFL grade twelve

reading cu wn '
6. Identifyathe Ve d d of the reading tasks reflected in the

% grade tw, el I‘édlb rriculum.
7. entifyrthe tﬂ)sagglengd& reading passages included in the Engage with

glzsh EFL coursebo&b)

\)etermme the lexical diversity level in the reading passages in the EFL grade

05 twelve textbook.



14

1.7 Research Questions

The current study intended to analyse the grade twelve reading c Wc of
the Ministry of Education in Oman in order to investigate how it prepwgnts for

the appropriate level of academic reading skills required at theumiwersity level.

Specifically, it sought to answer the following questions:

{

Part I (Curriculum Alignment with the Communicativ

1. What theories approaches to, SLA and second la

. . - | &
in the Omani EFL grade twelve reading ¢ lum? g
P £

2. What instructional approaches to, SLYU S% ag%c\n};iing are

reflected in the Omani EFL grade @cadin lum?
3. What types of learner roles M cted 1 ma@FL grade twelve
reading curriculum?

; 0 ve,
4. What types of teache s are reflected’ ift t@mani EFL grade twelve

reading curriculum? ‘é\
(1 BN
Part 11 (Preparin%d ts og& ng’it} glish at the Higher Education
Level) & l %
N

5. How @;}w € F%g,!(illﬁf%éntioned explicitly as a vital means for the
0

a nt leatnin @’of the Omani EFL grade twelve curriculum?

4
6. Xh types of reading tasks are used in the Omani EFL grade twelve reading

\reading curriculum?

o‘é ? What levels of cognitive demand for reading tasks are reflected in the Omani

EFL grade twelve reading curriculum?
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8. What types and length of reading passages are included in the Engage with

English coursebook? Y’

9. What is the level of lexical diversity in the reading passages in th rade

twelve textbook? A
1.8 Significance of the Study Vz

This study is significant in providing a better unde ; g oflthe current state

of grade twelve EFL reading curriculum in Oman thatywill le. re@ant
N
1S

stakeholders. Details of this significance are as st elow:
o 4 b
* To provide insights to EFL research Oman in e cabises of EFL
reading problems with regards mar?\ EFL) gradé<twelve reading

curriculum. \ O
NS A, .
f ¢ teachers to help their

* The results of the study p%e 0
students learn better a@/e t’ﬁ réadi q5(’1'()ills.

* The outcome of this iglt contsibute t@mprovement of the teaching
of reading in %chools ‘an'gl.jgﬁl Qlerstanding of the approach that
should be '&M@ﬂtedlin t L reaé'ﬁg classrooms.

e Thec Ntud isﬁ? for t&?rpvision of the EFL reading curriculum at

theMinistry level. qé\\
. %udy may tvd as a?eute map for curriculum designers to start taking
N
\Ae of how to prepare\%dents for the tertiary level for the EFL reading.

&

e In addition to the above implications, the Ministry of Education in Oman has
ade considerable efforts in developing English language curriculum in order to

prepare its youth for life and work in the new conditions of the modern global
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economy (Ministry of Education, Oman, 2010). The findings of this research support

these efforts and seek to improve the Omani English language reading currlch

grade twelve. %\
1.9 Theoretical Framework Y.

The purposes of this study are:
1. To obtain the overarching instructional approach: oﬁ.reading instruction
reflected in the Omani EFL grade twelve readi 1cu1u
2. To determine the alignment of the curriculu ith its commun 'Ve g%agv
3. To ascertain how this curriculum prepares ents ffr eading 1nv€hd at the

university level.

In analysing the Omani EFlg\%tyelve di curﬁqllum this study
adopted Sidek’s (2010) model, whigh is influe b 1c ards\and Rodgers’ (2001)
model. According to Rlchards ersfy (2001) odel \guage teaching can be

examined at the basic level r n a (fou.ﬂﬁﬂ'lonal theory), design (e.g.

2

learners’ roles, selectet nguage skills; lea ng ta and procedure (e.g. classroom
int

observations, teache s’ sj\i ode esents a theoretical framework for
language teachln b %
&

SldQ, ( 0) S e @_e;l to provide a reading instruction conceptual
framew h

apphgs orstu “%addltlon to the approach and design levels, this

N
stu ded the procedure{mfel because the current study examined classroom
1ns on. The present study added to Sidek’s (2010) model at the degree of design
Ql clude a component of the lexical diversity of the reading passages found in the
ani grade twelve EFL textbook. It also included the procedure level. Figure (2)

shows the analytical framework for the current study.



APPROACHES

(RQ 1) SLA Instructional
Approaches to second

language acquisition

- Structuralism & Grammar
Translation method.

- Cognitive Information
Processing Theory.

- Socio-cognitive/Socio
cultural Theories &
Communicative Language
Teaching or CLT (e.g.,
Content-Based Instruction)

(RQ 1) L2 Reading Theories
and Instructional Approaches

- Bottom-up and Structuralism
(Grammar Translation method)

- Top-down (Non-Interactive
Whole Language Instruction)

- Interactive and CLT (e.g.
Content-Based Instruction/
Task-Based Instruction).

(RQ 5) Types of Reading
Tasks

Reading task coding as in
Anderson, Bachman,
Perkin, and Cohen’s
(1991):

Understanding details,
understanding main ideas,
drawing inferences, and
other categories (i.e.,
fluency skills)

(RQ 7) Types and length of
Reading Passages

Narrative and Exposition:

- Narrative (features
including characters,
setting, problems or
conflicts encountered

by main characters,

plots and affect

patterns.

- Exposition (Text with
structures such as cause and
effect, problem and solution
or compare and contrast)

- Text Length: Leslie and
Caldwell’s (2004; 2006)
grade- level text in
Qualitative Reading
Inventory 3 and 4.

(RQ 6) Levels of cognitive demand of reading tasks:

METHODS

DESIGN

(RQ 2) Learner Roles

Based on Sidek’s (2010):
- Patterns of learner
groupings: Individual, Pair,
or Group.

(RQ 4) Reading Skills analysis

- Analysis of the frequency of
each EFL skills (Listening,
speaking, reading, and writing) in
the EFL grade 12 curriculum

- Analysis of the frequency of
reading skills as explicit skill and
incidental skill to achieve the
listed learning outcomes in the
EFL grade 12 reading curriculum.
- Explicit skill: Processing text by
skimming and scanning the gist
of the text implicit skill:

- Task: Responding to a
complimentary letter expressing
satisfaction and thanking the
writer orally and in writing

Combining Marzano et al. score thinking skills (1988) with Marzano’s (2000) cognitive system taxonomy:

Lower level: a. Focusing, b. Recall/ Remembering, c. Information gathering,

Higher level: d. Knowing utilization, e. Representation, f. Organization, g. Applying, h. Analyzing, 1.
Synthesizing, j. Generating, k. Integrating, 1. Evaluating.

Figure 2: Revised Analytical Framework of Sidek (2010)

17

PROCEDURE

(RQ3) Classroom

instruction and Teacher
Roles:

Make interviews with
teachers and classroom
observation for the following
points:

-Type of functions teacher
fulfill

- Degree of teacher influence
over learning

- Degree to which the teacher
determines the content of
learning.

- Types of interaction
between teachers and learners

(RQ 8) Lexical diversity of
Reading Passages

- Calculating the D measure
of lexical diversity through
using D_tools software
(Meara & Miralpeix, 2007)
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1.10 Scope and Limitations of the Study

This study focused on the analysis of the grade twelve reading ¢ wc of
Th;

the Ministry of Education in Oman during the 2013-2014 academic yea current

study was undertaken with the following limitations: Y.
1) The researcher focused only on analysing the EFL grade vg coursebooks.

2) The researcher analysed only the EFL reading ski nd?d not cover the other

language skills. ‘\d
[
3) The researcher analysed only the EFL coutsebook assigne T pg\xasic
, -
lis

education schools titled Engage with Eng 2 g
N

1.11 English Language Curriculuﬁ\[ $
\ the schools, usually

A curriculum “is the plans ghade fo
E ’ N\
qlev@f generality, and the

represented in retrievable d@
xp@nced by the learners and as

actualisation of those plans in claj's\ ;

recorded by an observgr; those experieénces ffake p@e in a learning environment that

‘ b
ttho oschee & Whitehead, 2005, 4).

o

3 3
2 4 0g
%
=B

also influences what is aril

Moreover, a scl&&icul T

!
the knowled skil r%q d’to 1%& successful lives” (Williamson & Payton

O
2009, 1 1%&10?, Vhf}o'

N\
The &)V ment of program&:;z;f study, learning and teaching resources, lesson

ndedf\&/provide children and young people with
cu is the base of the teaching-learning operation.
™~

ssessment of students and teacher education, and learning and teaching

délrces are all founded on the curriculum.
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Curriculum and curriculum improvement at first glimpse seem to be of
principal concern to governments, educators and parents and both have relevaw
affect the betterment of communities and success (Brady & Kenr% 13).
According to Brady and Kennedy (2013, 1), “Curriculum, more thaf&before, 1S

now viewed as being at the centre of daily life and the responsibilityfof society as a

whole”. V
Y b

The curriculum is founded on psychology a ilo th.t?hing and
learning that is rooted in the most progressed educational theoryjand c'icé. Jt\ ves
equal importance to what the student learns and e proci.du by whic .}e or she

M ment OQ},IG principle

dents, I€arn in a variety

studies it. One of its necessary characteristics is% ac

that there are different kinds of studying @( indiyi

of ways. The curriculum formulates not justithe oq@ e st_é?d and the results to

be accomplished, but a broad ra %ﬂetkd%yu yir@ aims to ensure that a

7]

student’s experience of sch be suth,that he &(ﬂ value studying and will
\

improve his ability to d}W}e de’tly. Ol t @cantly, it aims to increase the

enjoyment of studying and ivati sﬁléJOideachais, 1999).
N
AN SaS |
One a M esigning+the slch(a()y.lrrlculum is selecting a group of subjects
to be tau@' year an @a successive programme for each year of
schooli ain b sib]eq;lre@ are important keys to a successful curriculum
le ation & Schools Re‘s@\,rces, 2014):

é Delivering a broad, balanced, coherent, and consistent programme of learning

0 with clear and smooth progression routes designed for the needs of all learners.

(2) Supporting the development of learners and teachers who are confident,

o

responsible, reflective, innovative, and engaged.
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(3) Providing learners and educators with inspiring and relevant content and an
appropriate  breadth of subject knowledge and skill devehWt

commensurate with the student’s developmental stage. %\

(4) Recognising the language background of learners and providi with the
support they need to access the curriculum. Subjects taught iafthe medium of
English should be accessible for learners with lishWas their second
language. l

(5) Performing assessments of the educational pro incl dwiment for
learning (providing feedback in support he learni p]bclﬁs},?'and
summative assessment (determining a | level of ang.~

¢

(6) Assessing educational standards tw acm\rate easur t of progress

and achievement, allowing fo mnal benc kinéﬁ comparability.

(7) Increasing the quality of tea% \? ,'\&
N\

(8) Carrying out reﬂective% %
an essential and corv%)\gpa ‘é@

of@mal development that is

(9) Enabling learn ieve their s(li{nm@erformance using curricula and
4 &
assessment WOn ait \Eaming. é}
&lea i scho, ‘é&fan improve and develop curriculum.

(10) Instillin
NS e

(11) Movi %war the 0&35{? evidence gathering and evaluation for

NS

cutignltim. 2 2
Sy

\n this research, the te}h “curriculum” refers to the grade twelve curriculum

A\

e with English. This curriculum was prepared by the Ministry of Education in

0 Sultanate of Oman (MOE). It consists of five themes. Each theme contains five

units. The four skills are covered in the units. The curriculum includes Workbooks



21

(Part A and B), Coursebooks (Parts A and B), and Teacher’s Guide (Parts A and B).
The Engage with English coursebook shares the stimulus materials for the cl

with the workbook. Students use exercise books for their writing act1v1t®wmg
more room on the pages of the coursebooks for colourful pictures, 111 ns, texts,
activities, and exercises to help them further their language compre Wn in a more
sophisticated and graduated way. Each unit also consists of Mdy section with
lighter topics called Across Cultures (designed to intro Y(;n's to places and

cultures around the world) and Reading for Pleasure ( n w \Y 0 s genres

including a number of topics), ultimately enc@ students réad_{f}re in

English (MOE, 2010) N
The Engage with English workboolw;es ﬂT students wi Ye.n and-paper

activities as well as longer exerc1seswrla can com in 41% exercise books.

'?

The exercises are directly linked t essonﬁyﬁ?«%ur ebook, providing a broad
range of topics and language Twno pagés m ea n1t are also dedicated to

accompanying the Across ﬁ:hs ald eading fo easure section in the Class
ni

Book. The final page t provide l0 nlty for students to self-assess
' t

and review key it l\arned' \Las pa% the workbook includes a reference

section to help stude ge of writing, grammar, listening, and

vocabulary Th eJchﬁijBook aims to provide full support for the

teacher ing hiS les for ﬂé\semester The curriculum introduction describes

Ves of the currlcu@nd gives a rationale for the adopted approach to

‘éxe (caching
S
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The book also suggests ways of managing different types of activities, using
the routines of classroom interaction as a context for language learning. The Te S
Book provides step-by-step lesson notes for each unit, which help te%\reate

suitable environments for efficient and enjoyable language learning ( 010).
1.12 Operational Terms \):

1.12.1 Academic Reading: In this study, “Acade :adink” is defined as
reading an advanced text that requires the skills of critical thinki d reading

comprehension. It offers approaches for reading @ain acadenmi s;‘scjgiﬁations
such as mathematics, social sciences, huma?-and iterature;, natmsa}: sciences,

X
business, and the technical fields providethon “ﬂvers ies ar@lleges.

nthony, (1963) mentioned in

A

Richards and Rodgers (2001:16) re “theories about la@age learning, which are

% “« Q-
regarded as the source of pracNa d pri n lan&gée teaching”.
S

; |
1.12.3 Design:%l ng to P hards ‘anziq dgers (2001:20), design refers to

ich the O@ives of a method and how language

1.12.2 Approach: An appreach accordi toT

“the level of meth lysis r

content is selewn orgar 'thicn’g‘gQ method are considered. In addition, it
¢
includes th bftea erssan le‘: .\er , in addition to the types of learning tasks”.
o g
.12%4 Procedure: Acccat;&é to Richards and Rodgers (2001:31) “a procedure

s:wor the last level of conceptualisation and organisation within a method”.

N,

study. For this research, it refers to the grade twelve reading curriculum in the

1.12.5 Curriculum is referred to in this research as the prescribed course of

Sultanate of Oman.
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1.12.6 EFL is defined in this study as English as a foreign language.

Yw

1.12.7 Teacher role in this research refers to the types of functi@chers
fulfil, the degree of teacher influence over learning, and the degr hich the

teacher determines the content of learning and types of interaction bé€tween teachers

and learners. . V

1.12.8 Learner role in this research refers to es of lKin?sks in the
form of patterns of learner groupings that are recammended for either inﬁi){Wals,

IS

pairs, or groups.

b 4
1.12.9 Curriculum Analysis in tlw arcltTe ers, to th@mlysis of the

course of study. For this research, it Wathe Grade elveé%ding Curriculum
in the Sultanate of Oman. % \ /‘\'\

N\
XS
1.12.10 D measure: N g to&ﬁjﬁt al.4(2004), it is a programme that
calculates a statistic dis ayw lexigal ri nlss
:

4 &
The follokgapterlijg heorigs.dnd approaches to second language

instruction ands, concentra revioé‘étudies on theories and instructional
b

=

a ext.

Q)

! (?
iéFU ucational policy, approaches to the Omani
N

¢
approaches fﬁ%eadl
EFL/Engli Speéi oses(ESP) secondary curriculum, and reading issues at

the Qupper secondary 16@’



