CHAPTER 1

¥
INTRODUCTION @
Yw

1.1 Background of the Study
Effective speaking skill is one of the most important? e skills required
n

not only for academic purposes but also for coping with t

t global challenges
in everyday life. However, in learning English as a f language (EEL), students
eluctant t0 speak ‘thé ish
tors have been ‘deh&i?ied as
g{n iped p@ency in

speaking English. These include the lack ,of id t where students can
speak in English as in natural settings«%?J & 1, 2 11;. Other factors
include over reliance on their motheN , Inadequate time @cated for English

lesson, negative attitudes of studen ard spea\@l%‘l:ggl' h;fmk of motivation, and

&
inadequate reading materials (Tokoz-Goktepe, 2014). ‘-}

4]
For many vyears, the\%’ amen’%\mwght %ove have been a great

challenge for EFL teacherww and the, L byar@wernment, as they have been
always complaining a d ?Ea@ ability in a Libyan EFL setting.
i({éj\éy in speaking, particularly that of

face difficulties in acquiring the skills. They ar
language in their classrooms (Savasci, 2014). Vaki

responsible for the students’ difficulties in

entsf p

00.
Considering the importance”of ts? pro
English languagefit is™nec slary

abilities. Reseilw in langu
¢

uages are arﬁed(g the factors that influence their learning

second/forei

process %2099# ( O(l@tates that the acquisition of language is not the

same %arners. Thus, fre identifies three main factors that influence this process

naée, personality, and\@t,ivation. Motivation is the most significant factor
e three factors mentioned (Cook, 2000) which will be the main focus of this

a%
. Cook maintained this position because language acquisition centers on the
crum of interest and the drive that pushes the learner to acquire more and more.

help@ students to improve their speaking
guisi@provide valuable information about how



The learner must have a target that encourages him/her to acquire the
language; this target is the motivator. It is argued that Libyan EFL learners S
motivated to learning English which may discourage them to have targets gﬁe
the language (Mohammed, 2014; Alhmali, 2007; Abidin, Mohamma i%zwari,
2012; Al-Zahrani, 2008). For example, Mohammed (2014) repor t though
English teaching in Libya has been gaining momentum in the rece s, after the
stagnation and other difficult experiences in the previous years, ther€ is a need for

teachers’ professional development with recent theoreti methodological

developments in order to enhance teaching deliver

imploved students’

performance. Lecturers in the EFL classroom in L nly rWdents for
examination following Lecture-Based Learning (L approach; Thisgin tum\mkes
the educational purpose in Libya a matter of test-&thert n gr’ithhe%éne.
Abidin et al. (2012) reported that Liby ear
towards learning English. The students m r??’kely
negative attitude towards leaning the lan%. m asonifo students’ lack
of motivation and negative atitudesw s | nglis@ould be because
students consider the teaching ap hes ado\\b?t j@ecturers as rigid and
tedious. For example, n the Lit@xt,mnivers- Iec@s face many challenges
while teaching English Whiox ude latk,.0 awa&ﬁ@ss of new approaches to

teaching (Suwaed, 2014). w’d a ard@} syllabus administered by the

lo
Ministry of Higher E%y MHE),fand S‘I‘Jé”@ switch their teaching approach
to other available approaches th :t e the @%ﬁing process to a different path and

different outcom Leéture s| inablity to <Q oduce alternative approaches could be
apparently du fb\hee ck Of-ifi qtive,(g}that they themselves were taught by the
¢

use of the tr onal method
was the g@ﬁnaﬁ e

ingto R arﬁ DeCi(2008), there are three factors which can motivate

%ﬂ neg@/ e attitude
0 'vated{@ﬁ they have

éew' h that. So it appeared to them as though it
NN
,ﬂ S o N
lea ward their instru al contexts namely autonomy, competence and
Oness. Autonomy refers to the degree of choices that learners have about the

o the material and effectively deal and take control of their learning. Finally,

r%g
0{ s and when to perform them. Competence refers to learners being able to grasp



relatedness refers to learners’ feeling of attachment to their classroom and task-related

lessons (ibid).
Teachers can promote these factors of motivation (i.e. autonomy, cowgzce,
and relatedness) by employing several teaching strategies such as P, CLGD ased

Learning approach (PBL) (Li, 2013). PBL approach was first introdu cMaster

University in Canada in the Faculty of Health Sciences in 1960 with to bridge

the gap between what was learned in school and relevance f

practice (Barrows, 1996). PBL is characterised by the UYL
structured scenarios, those that are complex and generall e uIti')Ie responses as

din S,Wg lectures
PBL ap ch,’t\mnts
ese probl tl) d.ht\% their
learning process. Their inquiry and exploratio;?i n{iﬁ ind of I%Woncepts,
principles, content knowledge, and strategies ‘mecessary..t solvﬁ challenges
presented by the problem. K/ Q\ &

According to Wu (2006), purem an excell exam‘@of active learning

professional
eal-life and ill-

starting materials instead of the teacher simply assig
or walking students through a solution (Barrows,
identify problems associated with the scenario

that motivates students vigorously%oble@%io }ﬁ\h}rmation seeking and
actual problem-solving. However, ? e purpos f this @y, due to the nature of
the language teaching that to in the i ESL ext, the study adopted the

Hybrid Problem-Based Leaffi PBL) Model. %\
S
NGy,
12 PBLvs. »74% | <
a - . AN

Hybrid problem based learning model is especially useful for those schools

) wa 1 ra& .7
that wish to benefit from the advantages of PBL methodology but do not want a

A 1 77 ) )

complete reform to switch to an entirely PBL-based curriculum Cario et al. (2011).

AN D U é o
Many schools or teachers who do not want to abandon the traditional teacher-based

y - | aon”

approach largely choose the HPBL because they want to share the advantages of both
&
approaches HPBL entails fusing or embedding the PBL approach into the curriculum
of the traditional teacher-based approach. Quite well numerous studies as cited earlier

\gccentuate the benefits of PBL approach over the traditional approach. But employing

4



the PBL approach completely will also sometimes present a scenario that requires the
teacher or lecturer as the case may be, to assume his/her traditional role to expoqud
on, or clarify key concepts and issues of learning significance that emerged\ {rom
either the solution proposed for the ill-structured problem itself, or t1‘1'e s‘t‘;Eents’
presentations. Hence a HPBL comes with a solution handy, in that a te;chverlholds a
mini lecture on issues and concepts of learning importance which emerged from the
students proposed solutions to the ill-structured problem presented. 'Fhe mini lecture
lessons conducted by teachers normally enhance or boist aqg ‘CR/‘;taliZe students’

understandings of hidden dimensions associated with solutions proffered which are
{

important . i‘ \g

However, it should be noted that students im_hybrid prablemgbased I{&mng
(hereinafter referred to as HPBL) model the pro@es with basi k’lOW.L ge or
understanding given by the teacher in a mini- see SEcti 5 a@E.G). The
HPBL modelinvolves incorporating the traml \meth Nin the PBL
curriculum. Therefore unlike the PBL rn% ich centre stug£§; independent
collaborative learning with teachers’ N rvention, HPBGmdeI requires the
teachers to play a significant role in%achi%%ni ,;zr}rcess.

Throughout related litera very i itq St@ were found, which
implemented the HPBL modéh,in“educatio xt @iaularly in EFL classrooms.
en@he HPBL model in medical

rv'arﬂ@)l& Wu & Fournier, 2000). For
sibi i@( using HPBL model that combines

Most of the studies foundTeratu e i
technological contexts%\ i
instance, Alajmi (20% in

PBL and didactic@l to,
in Kuwait. Fii s reveale lHP \nodelwas successful as an educational

ltura ﬁddle Eastern Dental Hygiene program

approach for t tal hygien rdﬁra(rb( ollege of Health Sciences, Kuwait).

mined the feasibility of HPBL model in teaching one

r, Wy( 006) e
compir- ramming oufge .i\n)‘ZChina. Findings revealed that the HPBL model

good transition fo{&udents to the university environment. Moreover, it

pé\m!
prowvi a framework to assist the students in problem abstraction, problem analysis,
p

roblem-solving and it helped students in developing critical thinking skills,
Qbal and written communication skills and ability to work in groups.



The effectiveness of PBL approach in motivating students toward learning is
well documented by many researchers (Huang & Wang, 2012; Murphy & Al r,
2000). For instance, Huang and Wang (2012) experimented PBL in m
interpretation class for a period of one academic semester in Taiwan C!!,ine its
feasibility in actual utilization. Four variables were investigated&@itatively;
students’ attitude, students’ satisfaction, students’ motivation, a ents’ self-
achievement. Findings indicated that students’ attitudes toward, PBIY was positive,

which in turn influenced their motivation levels.

+

From the discussions so far, scholars have report of re reasons why
ec

Libyan EFL learners are not motivated toward learni lish ew speaking
and why their language achievement is below expectation. However, no ﬁ@'s to
date have taken research actions to tackle th oblems. Thi ar’armrk urther

research since motivation affects Libyan

m rsf ional\gfltcomes.
Therefore, this research intends to fill the exist

impleme 'Rathe HPBL
model in the context of EFL classroom |®J Thi tem ~t%‘j;xamine ways
in which the HPBL motivates Libyan earners towa
the HPBL enhances their speaking achi veme@s;e i course, and the situation
in which lecturers affect th@ BFL learners’ @tivation and speaking

achievement under the HPBL

X |}

1.3 Rationale fo; Using'the
This research Wa& ted itl a Libyan p university that is located in west part
rried out En Ii@oundation Program where students are

f Libya. |
of Libya. It w, N I
prepared byi g them to the e'kiIEJo writing, speaking, listening and reading to

make th for’E glish d gr@ogram. The instructional technique employed

in thisdco is Lectu -Bae'ed Learning (LBL) approach that presents concepts and
ruleS™ing, lecture format; wﬁfdh employed assignment and end of semester
e

tions. The researcher examined the context of this research and observed the



» The teaching technique employed in this context is competitive and test driven
in that Libyan EFL students are encouraged to learn only materials t ill
come in examinations. \

» Learning for its own sake or sharing one’s knowledge with others™ class

@&ent at the

public university of this research. Yv
» The majority of the students in the classrooms are Ive recipients of

Ss
information and they rarely take initiative steps towar ﬂyﬂtion.

» The majority of EFL students face several pro

has no place in English language classroom in the English d

S % s;leaking such as

reluctance, fear of committing oral mistakes, aki ilityq@nd lack of
peers or social circles with whom they can e ir speaki oténiké{s:
» Students are not motivated to speak Engli ' .\"’
According to these observations, the researche r\gygi%‘ﬁ?)n of the

EFL classroom particularly in a speaking cours

assessment strategy to support the curr%
could be done by employing the HPBL r

)
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e pur@BL because of the
difficulties associated with implementi g@as pointed out in the

the % p
literature (see Section 2.6). The di es are state as th@owing:

» This will be the first t& lementi cha teaching technique in the
context of Libyan Eghssroc:r. %\
> Lack of adequ iimevin the proce ,’kﬁeaa'e employing full PBL approach
g

requires Iongtn in ring the rers and training them on how to

implemen& ho slof fulb PBL @e context, particularly the methods of
. N

deliver assessme
iv %igks s } @)

> Liby students o’ha just joined the English Foundation Program
( the yn ersity n@onsideraﬂon schooled for 13 years based on

e -based le ingr ap ch and they had never been exposed to such other
{/

\ roaches during theh&@nooling time.



1.4 Statement of Problem

Teaching English as a foreign language in Libya has experienced di t
conditions that affected the status of the language in the Libyan educatlo

One of these major conditions was the decision No. 195/1986 that wass ced in

April 1986 by the Minister of Education in Libya stopping the teachi Il foreign
languages in Libya including English. This decision in particular se ffected the
status of English as a foreign language among Libyan st at almost all

educational levels (Mohamed, 2014). At the beginning of thw ies, English was

reintroduced in the country gradually. However, other merged in the

loye k\EI#Iassroom

Par{‘z‘and
I-Hussein} 20 I\‘os\ these
ab% ittle @'e use of

instructional process such as the teaching technig

context that focuses on grammatical rules, m

translation of texts and conducting written exerci

classes are taught in the native language (Li

English language in the speaking sense.
Motivation is always being repor

the learning of English in a country. In an EFL cont , Iearr@ are not motivated

u ;{hployed by teachers in
the classrooms (Mohamed, 2014; aI|02007 bidi Cej al., 2012; Elmadwi &

Shephered, 2014; Suwaed, earw y f&éﬂsed on grammatical rules,
memorization of vocabula slat n of S an ing written exercise without
giving attention to t% that c j/dtexbrners toward learning English.
leyan EFL learners also attlt oward learning English (Abidin et

., 2012) which b ue tA the I struct and traditional techniques employed

by English lan @Iect rers ' Foun(_» It is reported that in the Libyan context,
n

many teach r&ese_) | training and awareness of new teaching

toward learning English due to the teachln

strategl 4). n@’mght affect the students’ motivation toward
Iearni h becaus the{eachRTg methods adopted may be monotonous, rigid and

ted hem. \c'?

n Libya, lecturers simply followed the standardized syllabus administered by
Ministry of Higher Education (MHE). They have not been switching their teaching

Qproach to other available approaches such As PBL or HPBL (as opposed to Pure

PBL), in order to motivate the students toward learning English. The lack of
8



motivation may affect the students’ academic achievement in a negative way. From
the researchers experiences, many Libyan EFL learners score low grades i ir
speaking courses as a result of which they tend to change their courses w to
their mother language (Arabic Language) most likely in order t Cldy these
challenges. For example, according to the unpublished statistical stquucted by
the English department at the university under consideration in LThich is the
context of the current study, 32 % of the students dropped thei@} h courses and
shifted their attention to other degree programmes such as busi , accounting, and
law during their first-year enrollment.

Although some scholars (Abidin et al., 2012; ODJ;J\S#ed, 2014)
as mentioned previously explored possible factorsgresponsible ffor t ikfy(ﬁzEFL
ade some su stil)ns\ ne of
oble{f'?(; ck Q@Fotivation

ani,

students’ lack of motivation in speaking English
these studies had taken actual action to tackl
toward speaking English among Libyan EFL lea menting hew teaching
techniques to address the problems. Pre ox{die he ~§;I approach of
PBL and HPBL show their effectiveN increasing dent@notivation toward
learning. Therefore, this research %\pts ﬂr%en IKE\HPBL—modeI in the
context of EFL classroom in I;% xamine ho v the @L model can motivate
Libyan EFL learners toward Q{ g Eng BLi&%}type of PBL which blends

any other types of teachin?wachf with, the PBLE approach (see Section 2.6 for
n

details). This study is% in the sens tpzit @PBL model in Libya has been
usually implemented only if‘me b&@ nce c@és and its benefits have been amply

sustained in the ical*fiel let notin oth r‘&ciplines (Ambarek, 2010). Therefore,
this research Mt e Hf’ ew@under the PBL approach in English
speaking co %Lib an pu ic‘ﬁn' gat :
_\fo ‘v
X

earch Objectives \07
\The main objective of this study is to explore the use of HPBL in EFL English

0 king course in a Libyan university. The following are the specific objectives of

<

1.5

study:

» To examine how the HPBL model is implemented in the EFL speaking course.
9



» To investigate how the HPBL model motivates Libyan EFL learners to speak

English in the speaking course.
» To assess the extent of motivation of Libyan EFL students to speakﬂ{i‘ in

the speaking course using HPBL model. : (f)

» To examine how the HPBL model develops Libyan EFL learn ievement

in the speaking course. Yv
1.6 Research Questions z '
In order to address the above research obj , th W research
"X

questions were formulated:
N
1. How is the HPBL model implemented in byan EFL'sp ng’con[(?e?
2. How does the HPBL model motivate ki EFL fe tom@gpeaking

English in a speaking course? \ X
3. To what extent does the HPB@ m tnat |byaQ< L learners to
speakinrg-English? \ O
4. How does the HPBL model%ﬂop Liby\BFx le Iyﬂi}s’ achievements in an

English speaking course? [ QC}

o
\ N\’w
Yol IS
1.7 Conceptual F%) of th;@l 0
| po Ia'\\ﬁ undpe' this study is the Constructivist

The theoretiQ
Learning theory& heary, which e@passes other theories of cognitive
SO

constructivism;N iyism@esupposes that knowledge and learning

‘ o
king/ new nf&m@t}i n and experience to already acquired

are based
informat:' %ien nd/on he@sis of interacting with others in the learning

proce se of HP ir(a spéaking classroom is also supported by the cognitive

ial co

co ism founded by R%@et and social constructivism theory founded by
\/. The cognitive constructivism theory focuses on learners as cognitive beings

hese two theories forms the foundation of the constructivist learning theory which

0‘ %Ie the social constructivist theory views learners as social beings. The integration

informs the use HPBL approach. The implication of the theory on teaching is that
10



instructional design should be changed in the teaching environment itself so as to
create an enabling environment which fulfils all the necessary conditions. is
trajectory, teachers are to facilitate students’ learning by guiding them t ﬁt
their own interpretations of the world rather than by putting knowle &3’ their
minds (Martins, Jean-Sigur & Schmidt, 2005). &

In the process of learning, students are encouraged to WoTaboratively
among themselves (Alzahrani & Woollard 2013), and in the co of ,Interacting with

peers; they argue, reason, question, probe and debate with ther. These near
social interactions and tutors’ facilitation serve as a cat that contributes to the
development of their reasoning, critical thinking an tely thWing skills

(Savery & Duffy, 2001; Wee, 2004). ™, o
- | S
The amalgam of the Schimidt, Moust a tel’s (1989) en Ju.i:‘@ Steps
thrusting on the platform of constructivist i ‘%{“ its Q/Kﬁches of
sof the

%{gﬁ modelin a
n inghis study.

e res@her integrated the
gépeaking course based
“Se \Jump Steps”. These are
enteﬁh/a HPBL classroom started
ms @students and ends with the
éee\%tion 3.5.5). The study is guided

cognitive and social constructivism to expm dvan
speaking course depicts the conceptual m% ;ﬁ

This research employed the H del wher

er

the steps through which the P

from the presentation of ctured pr.

proposing of viable SO%Y:L prable

by two theoretical ﬁt}]{l on ‘eq'é ctiws@'eory and Gardner and Lambert’s

(1972) model (se@ two for th detai@order to accomplish the objectives of
ob

the study. The N ective ptiva@he students toward speaking English and

rove,their ie(/elcejn in the speaking course. Figure 1.1 explains

the second i
the conc:p%am rk which shews the HPBL environment and the students’
0

motivati expecte peaqdn'g\,‘@hievement.
& N
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Implementing Hybrid PBL Approach based on

§

Motivate Libyan EFL Learners

Improve Libyan EFL Learners’

i
Figure 1.1: Conceptual Frame %E‘rc/h

In the above conceptual framework, %cher im HPBL model in
the context of teaching speaking urse int ‘EQ% um@tlon Program at the
university of this study, which tI fol Io% tur ed learning approach.
The HPBL model is belleve Libyan“EF <ll"é‘arners towards learning
English since one of the m or values of IS see its aim to motivate students

¥: tha thpy§ble to improve their problem-

to participate in the le g'process
solving skills, mtegrat% concept ﬂ)ste\r/self -directed learning and higher-
order thinking skil 2 . Using the HPBL model which has
achi ethods with the PBL, the students have
Lg&w forms through the lecture based teaching

and practi ve &dgh PBL lessons
otlve{ ‘d)oo among the students, it is argued that their

academig_achievements will @Jlmproved as well. This is in line with many

S
=
<
e
;%3/

r

&ghers who argued that motivation is responsible for language achievement.
ithout adequate motivation, learners even with brilliant talent will not be able to
& this process of language acquisition even if they have good curriculum and
achers as well (Dornyei, 2008).

12



1.8 Limitations of the Research
The current research had certain limitations that need to be taken into f.
First, this study is not meant to generalize the findings because this re&
conducted on only 30 first-year Libyan students in EFL context (i.e. sp %eourse

at EFP) and in one public university. Its sole aim is explorat her than

S

generalisation. Second, from a methodological perspective, it sho noted that
although the researcher was a lecturer in the English depattment¥of the public
university under consideration, she has has taken measure oid bias in data

collections and reflections. Third, one of the methods th sea'ch employed is
the rw sessions
ted t0 assess stuge ts‘s@king

enlt.bq d on

the video recordings of students’ oral presentation (

(i.e. the four PBL sessions). These videos were col

performance in their speaking course under

particular speaking criteria (see Appendix 2).

intervals will be fair enough to compare the speaki N\ement 'Rany) among
Libyan EFL learners. However, it wm%&go iole” if t gtamples were
collected over one academic year to erN e researc ustwo@ness.

Another limitation of this st% that,i%o? sj@hother factors such as
gender, age, and tribe, which ma theéyimpl ntat@f PBL approach in any

7]
context (Schmidt & Moust, m\ ;Thes r WereAﬁ(‘;l explored in this research

nves@tion. Further research should

because they are not undeTcope of t
investigate and explor% rs. { 0’

E————

' '

&
1.9 Signifi ahs{o t e§t [ O
This i(m@is sighificari i tré"%ld of ESL/EFL learning, as it would add

din‘g f B

general
HPBLE%rom me cal"sc'h\,ms where it originated, to the EFL speaking

in 'a.Speaking course. The study would extend the

cla The findings wouldi@ovide empirical evidence on the effectiveness of the
developing students’ speaking performance.

In speaking classroom, the study may benefit both teachers and students. For

teachers, they would have a more student-centred approach that would help them

to motivate their students to speak English. As for the students, the study may also
13



help them because while they are engaged in the HPBL model, they acquire not only
speaking skills but other skills such as problem-solving, critical thinking, and lifes
learning skills. \’%w
The result of the study might also assist policy makers, especiallys Ribya to
for the

provide a good environment and required materials and res

implementation of HPBL in schools. The study will give practitione on how to

implement HPBL model in the language classrooms. Finally, the,study*may be useful

in guiding future studies on the use of the HPBL in the speaki

1.10  Definition of Key Terms E .\d‘ X
- _ o) |

This section presents the conceptual and t@lonal finition oﬂ(@%/

terms in the study as follows. Y. \4' .\T
&

Y 12 <
1.10.1 Hybrid PBL (HPBL) \ O

In this study, HPBL means ewo%v%g pl\ﬁ\nd of small lecture by

the tutor and the PBL processes | ch &tudent 4 rtici \fs propose possible and
(1%@ summarises that activities

suitable solutions to an authenti nario.
such as lectures, seminarszﬁsatomj de rations~and exercises are considered
essential and can be % into any P L'cu@ulum. It includes mini-lectures

. 4 . .
from tutors, after w{rﬁ alnsto@{he causes and solution to the ill-
structured problems; n uclt self-direc learning, and finally make oral

presentations gM&s I tio‘n . pdel @ PBL proposed by Moust and Schmidt

(1989) was & in this study; and @nistered to the students in four lessons (see

Section 2. Ap‘ge dix or @ details). The process was mixed with the
traditiona hod in al nal(ng {/@‘ks.
S

Motivation is defined in this study as the students’ desire to speak English with

0 %.2 Motivation to Speak English

the aim of communicating with others to accomplish and achieve their learning goals,
14



which are to propose possible and suitable solutions to authentic scenarios. It also
includes the efforts they put and their attitude towards speaking English duri

PBL process. The students’ motivation to speak English in the HPBL ’Wi
measured using a questionnaire adopted from Wang (2008) as describe endix

3.
1.10.3 Language Achievement in English Speaking Class V
In this study, language achievement in speaki a; is ydefined as the

students’ ability to speak English language during th entatien of RBL lessons
using the HPBL model and the oral presentations and, while'making o reQe@i'ons

f the HPBprocess. 1t also

t% s fu@t’ly, with

d a‘% riate vo%{ﬁlﬁry, correct
structure and sufficient pronunciation an\l ion. <<

O
7 ) A
1.11 Summary (? OAY 0}&
k

o
The chapter discusses grou f the s@—the rationale for adopting

the HPBL and statement Tesealch prablem _c@he study. It also presents the
r

objectives of the stud esearth q stibnsbrat guide the study. The chapter

highlights the conceptual w icﬁédws the relationship between the

independent (the &1 on elt) and depe variables (motivation and language
st

achievement) ﬁb{ . FI §he c@er states the limitation of the study, the
to’

: 2
significance e nd definition of key terms
&
A\ S

d
N

of the solutions to the ill-structured problems at
includes their ability to present the soluti

confidence, using accurate grammar, adequate

iy

L
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