CHAPTER 5
CONCLUSION, RECOMMENDATIONS, IMPLICATIONS AND Y.

CONTRIBUTIONS OF THE STUDY c\
5.1  Introduction Y'

This chapter summarises the key findings regarding the thrwarch questions
and describes the conclusions based on the findings of the y.@ore ver, the thesis

strengths and limitations are taken into consideration and estion fw research
@

on metacognitive strategies. The chapter concludes @omme atio ?)r_sgs ers,
4

policy makers and future researchers. \Y
Y, S QT
5.2  Overview of Study \% CSQ

The present study employed beﬂ)the qu \7 &éqalltative method by
adopting a experimental research % with ﬁlon@udents from a higher
M IM co‘u-\Se‘s’ at the selected institution

are conducted in English. For this‘study, tvqu, L@ listening tests and interviews
were employed as researwo t hﬁ\ in dﬁ@‘.ﬁ he aim of the study is to evaluate
the impact of metac@e str.
learners in the IE%\te ng‘p
research que '& ? D')

b4
i) Wha'st e level of awarene%& metacognitive strategies between the participants
N

N experimental group and control group?
=

education institution in Kampar, Pe

the@ening performance of Malaysian ELS

! .
wtor)fﬁ)urse. The study addressed the following

i w do the IELTS listening test scores of the participants in the experiment group
differ from the IELTS listening scores of the participants in the control group?
1) What do the participants think about the use of metacognitive strategies in the

IELTS listening preparatory course?
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5.3  Conclusion

This study dwelled on the use of metacognitive strategies for learners to |
their listening performance as well as for teachers to monitor the learners’ @ and
learning progress. This study focused on listening skills as it is often i Helping
learners to improve their listening skills can improve their comprehension, which will
affect the development of other skills and overall success in L2 lea
Metacognitive instruction is viewed as a form of method-bas mcf' addressing the
listening skills’ complexity as it helps learners during the listening proc sides that,
the study also examined the impact of using metacogni trategies E#L ﬁners’
listening performance which provided vital evi n the’ diffi ty f‘zﬁasterlng
as s;%k ng, reading,
and writing skills). O

The study involved 150 diplomCﬂents W\VQ% I ZAl %ere divided into two
groups, specifically the control %nd &perl ntal g{gﬁp The control group

underwent conventional instrucﬁmearr ods @eas the experimental group
tion

underwent metacognitive Thel partj '9!1 xisting knowledge of difficult

listening performance (as compared to other

—

n
&
English words were use auge fi their. ﬁnguage proficiency.

The instru se f rthl MALQ which allowed the researcher
to elicit data e participantsi lgvel @wareness of their metacognitive strategies,
speciflcally |I|ty ahd e ate direct attention, person knowledge, mental

translat problem solvmgwc'ﬂategles The MALQ item analysis allowed the

@o identify any significant changes in the learners’ level after the treatment of

@nmve strategies and conventional instructions. The item analysis showed that

learners were aware of these metacognitive strategies during the listening tasks.
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After receiving explicit instructions to apply metacognitive strategies in their
listening skills, participants in the experimental group showed more advancement iw

and adjusting their metacognitive strategies during the listening activity. (’}

Furthermore, the resultant outcomes of pre-test and post-test in this Study also
highlighted that planning and evaluation strategy was significant am%th?articipants in
both groups. The participants were prepared for the listening actiVi d the preparation
gave them the time to evaluate themselves on how well they ne :Jnd what would
they had done better when tasked with similar listening ivi eswwr,@ost

N
participants either completely disagreed or inghtI@eed on t Ie\lel-l(é? their
4

awareness of planning and evaluation strategy. Y‘y

Notably, the participants in the c@p Wall ormeQ\ aE plan on their

listening goals. The level of their awareness i

conventional instruction. On the co t)khenp%;?ns irﬁ}he experimental group
demonstrated substantial increas&'& e I%jﬂ/are Q—when they linked their
schemata to other similar listeningftexts th{ the a]d@v@\or read prior to their listening

tasks. From the gathered r , t% i paﬁ%‘jdmitted that they had difficulty to

focus when they enco@rob@le Iis@ﬁg.
\ .. { _ _ .
Neverthele%was frum of themJto regain their concentration in order to

sustain the a % Ieve}o D'%J) ehe@‘\on. The participants in the experimental group

X

displayemr ility to redirect th@g».attention after treatment with explicit instruction of
N

metac Ne strategies. A high number of participants in the experimental group agreed
they, were able to recover concentration right away when their mind started to wander
ile listening.

Apart from that, the participants also perceived mastering the listening skills,

er _@9 were exposed to
A

compared to other language skills, to be the most challenging task. They faced difficulty in
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mastering the required listening skills to excel in the listening practices and tests. Similar
to other challenging learning tasks, most of the participants in the study easily g?'m
when they encountered these problems in terms of their listening skills. Neve@}, the
participants in the experimental group demonstrated perseverance in eting the
listening tasks after the exposure to metacognitive strategies during the intervention stage.
Therefore, this study proved that the awareness on metacogn%. ategies plays a

fundamental role in guiding learners to monitor their listeni ef‘ectlvely and to

instil confidence for learners to comprehend the aural texts o assi ng tasks.
X
In addition, the introduction of metacogniti ra gles ea ml)tl-\);?d the

participants in this study and improved their exper f Ieamk req@lstenmg

mtw@%ategles were

skills. At the beginning of the study, their
gl

inadequate, as they were not able to |dent|f

-\

enhancing their learning although the eqU| r@egnitive knowledge. A
majority of the participants expr unfa r|ty hen @6duced to metacognitive
strategies during the interven ge ven ugh had been subconsciously

. . ' 0
applying these strategles su I yin rea ity 4 » &

The executlo as m-based cit instructions on how to apply
metacognitive str e in fthis )‘,'re d several vital points. It was deemed
fundamentalf rn rs o famil r|s mselves with the listening strategies through

precise cat o ion and e pla{au@' on how and when to apply these strategies. As
reveal t e interviews, most o\he participants agreed that the use of metacognitive
mproved their listening skills although the recorded improvements did not

chieye an adequate level of statistical significance.

Fundamentally, the obtained findings of the current study supported the

researcher’s view on the close link with the ways in which learners engage and process
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aural input using selective strategies. The improvement in the selected metacognitive

strategies according to the choices made by the learners themselves could facilit

learners to become better learners. Ultimately, learners would be able to a@ener

scores for the IELTS listening test. A
Overall, this experimental study provided essential insig}wzhe impact of

metacognitive strategies on the listening performance of Malay S

both quantitative and qualitative research design. The ac@?jnt hata revealed a

positive correlation between the impact of metacognitive strategies and the rm@.e of

listening skills. é ' -f’
s b 4§

" . \ : N _
Metacognitive strategies present an operational so \oh\tor I&$r3 to obtain

learners using

significant listening skills. Although most of intelligence engage in

ta Qere are those who

are more metacognitive than othersge |th'g ater me acoq@nﬂve abilities tend to be
u

9 Q—
more successful in their cognitive & rs. Fu ore,&‘ée’ning listening skills is also
N
another challenge in a higEy diverse country |tl @Ultural heritage, especially in
terms of language and communi ion.\: ’ &

This study re\ ded ol ing:@eachers to use metacognitive strategies
1( E . ¢

in a teaching an ng enviro

metacognitive regulation when they han e%orf cogni

!
et tﬁjﬂprove students’ listening skills 2) policy

makers to cg%integr'atibg)'gt cog@\‘rve skills in the school curricula and 3) future

researc rss look into assessing@§. expanding knowledge expertise to include the
N

he
evalu N strategic expertise.

conclusion, this study showed that the use of metacognitive strategies could
heighten the learners’ experience and listening performance, which help thems to cope

with the listening tasks.
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5.4 Implications of the study

This study has significant implications on the use of metacognitive stratév

enhance listening skills among Malaysian ESL students. The implications of @/ are

depicted in Figure 5.1 and are explained further in the sub-sections below

Theoretical Implications
The impact of metacognitive ° Metacognition theory
strategies on the listening ( Flavell,1979; Goh, 1997;
performance of Malaysian ELS 1998; 2006)
learners
| \< ' ‘\\d! o

Methodological Implications Practical Implications
e Metacognitive strategies can o Learners are able to optimize

be used in a diverse the metacognitive strategies

demographic  environment, to help improve their focus on

they are aware of their own They are able to evaluate
cognitive abilities. their learning strategies and

e The use of pre-test/post-test p give them the encouragement
&

how learners become better the process and the outcome
learners and listeners when of the listening task.
\ °

experimental research design to have the consciousness to
with  the purpose  of adjust their strategies

evaluating the impact of the N according to the needs of the
iti - task.

use of metacognitive

strategies (as treatment) on

the listening performance

]
e Application of metacognition i O/
theory in the investigation of ;~ %
L2 language skills
N

acquisition (_/

— T,_ &%
% Figu 5L ications of the study
N\ ¥

N
\C—)

54.1 \&retical Implications

; e use of the metacognition theory proposed by Flavell (1979) and further
ped by Goh (1997; 1998; 2006) allowed the evaluation of metacognitive strategies

impact on the listening performance of Malaysian ELS learners in the IELTS listening

preparatory course. Concerning this study, the incorporation of metacognitive strategies
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into the learning process of listening was expected to facilitate the adaption of appropriate

listening skill strategies among ESL learners. Yv

With regards to the study seen through the lens of metacognition theo%\oked

into how the learner’s knowledge of their own cognitive processes and useﬂ&nowledge

to control cognitive activities with the purpose of achieving a COMIE goal. The

correlation analysis and t-test reaffirmed the positive impact of th thion performed
\~

in the present study, which was aligned with the findings o 08) on the use of

metacognitive strategies in enhancing listening skills. .\d
"R
The current study also successfully identifie e constructi e'i[@t of
metacognitive strategies through the positive corre

TS listening test

scores and the level of awareness on metacogniw g the @Epants. This

is in agreement with Goh (2008) who puta,foc ucti@ﬁture of learning
and its significance among L2 learners%ning skl\.Li¥en gia\a skill of interest in
ﬁ y N,

this study as it is a process of ac%for tﬂ

complete attention, understanding, a cili
I

meaning of the verbal ch tion ive :Zi' lbybfe speaker. Hence, the use of
4

&
metacognitive strategi,ei.{help ‘ ﬁ-& 0 cc@msate for their bottom-up listening
em Wi

process and provide& tha | of Eﬁ-tjéﬁstening process.
¢
Through ls@trate ie:‘%r‘rs(a;é)trained to extract important details from

NN
ongoing spegCh, 1dentify the gi !)f a s@nent, and then predict the content of the next

e listener tzo r speech symbols with
interg‘&ation in order to acquire the

segment.&'tionally, these stra@é also build the characters of learners to become

comp%t, independent, confident, creative, and responsible, which echoes the sentiment
a

@ ter building in the Malaysian education.

184



5.4.2 Practical Implications

Developing L2 listening skills can be considered as an important as it pwm
important role in the development of other language skills. It is central Wi@(d to
being competent communicatively. Learner receive input through listenin iRstructions
or explanations before responding orally or in writing. However, they could not cope with
ite

the listening input and could not assess the listening process. De ening being the

most frequently used language skill, the art of listening effe as rot been taught

extensively in Malaysian ESL classrooms as teachers tend to s solely

t roduct of
@
Y-.
| &

=\
e % inp@és to be
at ﬁ\ey e hea,ésg what they

already know. This is a complication prwa ESL lea : pa@ﬁlarly those with

limited vocabulary. Hence, it is imperative, that the\homd r)@rhow to use correct

N,
listening strategies. % 0 4 ve,
\h &
Wi

Learners face difficulti IistT could n@derstand the speaker which
eventually affecting the un ;ng of the coftext @whole. Listening is not easy to
4 ’ &
master, as the listeners awquire \dsc her ganing from verbal input where they
mled? subjes%énd L2. This will lead them producing
¢

the listening task instead.
Previous studies showed that listening i

actively interpreted requiring the listeners to ‘suit

have to use their pr\

!
relevant informati allowing t m"to '(rb(t'e?pret the verbal input. In short, the listeners

NN
have to process thetinfornga }ivelyé\
M&)gﬂiﬁve strategies g\@ﬂghly essential to develop learners’ skills to listen

from erpectives of teaching listening skills. The general use of metacognitive
S in listening involves planning, regulating, monitoring, and management. In

iCular, learners can use these metacognitive strategies to enhance their listening skills
in the second language through prediction, monitoring (of errors or breakdowns), and

evaluation. Adding to that, the metacognitive process in learning also involves planning
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for learning, thinking about the learning process (as it takes place), monitoring one’s
production or comprehension, and evaluating learning after the completion of an a?y.
This is in line with Goh (1997) who emphasises on the significance of training@&ners
to have good metacognitive awareness. *

The significant implication is that the use of metacognitive stratégies helped to
optimize learners’ capacity to stay focused on both process an (Mes of listening
tasks. Their listening performance improved as they are able to gKa.t

helir own learning

strategies, which gives them the motivation to adjust their s ies OW needs of

the tasks. é J J _\(,}Y'

5.4.3 Methodological Implication \/:
Apart from theoretical implicﬂa' 0 @ributes to the

the listening performance among M% ESL learn

The first methodologic hati dy took into account how
metacognitive strategies ca@t%n a drers dem hic environment, how learners
become better learners istenersl

Another metmd< ical i
#
:

!
pre-test/post-test ental rese hées'éﬂvith the purpose of evaluating the effect of

NN
itive strategi ?(as tr@nent) on the listening performance (in terms of

n Iieéﬁ*lhe experience obtained from the use of

the use of meta

the test g&s
inter%’o tage and post-experimental stage for data collection purposes in the context
LTS listening skills pertaining to Malaysian ESL learners. This research design may

ﬁfuture studies on other language skills among ESL or EFL learners.
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Finally, it also contributes to the application of metacognition theory in the

investigation of L2 language skills acquisition as this will help future researchers tw

similar approaches when investigating other aspects of learning. (ﬁ\
5,5  Contributions of Study ?

This study provided greater or specific knowledge _aboutw'the effects of
metacognitive strategies on ESL learner’s performance for I z ten,ng skills in an
IELTS preparatory course.

O

The study has proven that explicit instruction on cognitive str, tebuiiey aid

students to control and monitor their listening ac sk|II rmo.Q@ducators
need to explicitly impart knowledge about str ge &iat be o to students
when acquiring IELTS listening skills. \%

Furthermore, IELTS listening m ed via %m p:éfrategles have proven
to aid listening acquisition and alsc% to nﬂprov S de%n%\onﬁdence level as they
are able to have a ‘builds 0} deal @h the intriguing listening

comprehension. As for the achers; tea Lgé I@'nng will no longer be a passive
" &
ing. @)

skill that focuses only o p duclt %

This present stud 0 na@v’ the gap between research on listening

skills and other bch a readl 5 @}‘mng in order to claim its rightful throne for
% "

isteni st import k|II mastered in learning a language. Besides that,

listening to %
it has alsg_helped to create awarenf%'bn the importance of listening skill which may be

regar% passive and listening processes are difficult to access due to their covert
e. Mo

Q wever, listeners are engaged in a number of active cognition as they construct
ng where they perceive sounds, segment words that they transform into meaningful
units, register stress and intonation, and activate their retention memory (Vandergrift and

Goh 2012).
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Listening is a challenging skill especially to ESL learners as they often feel
insecure about the ability to grasp the meaning and are at the mercy of the sound s?v
or the speakers. They should be made aware by that listening can be a proacti@ﬂy
that can be attained through constant regulation of metacognitive strate en they
use their prior knowledge to listen and anticipate what they will hear. Thefpresent study
has proven that if they anticipate correctly, they will reinforce thei MOn and if they

e

go wrong, they can problem-solve the reason for the differen ea[ly shows that

planning, predicting, monitoring, problem-solving and ation) asspresented by
X

s. The]impl {nt_&ﬁa\ of
is a wa SL.students to
L St

ith an @S\;iew of the
ext@bssential details

metacognitive strategies are vital learning and listenin

metacognitive strategies in acquiring IELTS listeni

compensate their bottom-up listening process aw

listening process. Under the strategy, ESL entg are trainé

from continuous speech, identify the gis(o%segmen,\&t?e
N,

next segment. Plus, this strategy ds tme character (aé@e students to become

competent, independent, confidpqthesp, e; this eﬁé the sentiment of character

building in Malaysian educ% "' Q’
d L
Due to these \N,@, thef \ate ies g_beneﬁcial from the perspective of
i ntial 'h%éveloping ESL learners’ listening skills.

aégies}' listening involves planning, regulating,

teaching listening a

Application of %

monitoring, %%a .
. X . .

their listening of the second Ia@’ge through prediction, monitoring of errors or

break and evaluation. Moreover, the process consists of planning for learning,
thinki

N
@, students can use these strategies to enhance

ngrabout the learning process as it is taking place, monitoring one’s production or
Cc ehension, and evaluating learning after an activity is completed. Finally the problem
solving strategy should be used to allow ESL learners to reflect on their whole learning

process.



On the whole, the findings of the present study that metacognitive can be a guide
for ESL students to acquire successful listening skills through the following priw!r.
planning, monitoring, evaluating and problem solving. These methods a@l in
assisting the language learners, developing their awareness of the Iisteni@kcess, and
facilitate them in acquiring metacognitive knowledge. Apart from the ‘general aspects,

metacognitive strategies also have many potentials in the aEea listening skills

L ] \T
| S
There were several limitations in this study:gki ' the stu Iusb@jszocused

to?en (e.g.,é’g,‘directions,

and statistics). However, this study did no C|f'iailly asses im@bf these different

specifically.

5.6  Limitations of Study

<
.
iy
—
@D
>

on the IELTS listening component that invol

genres on the listening performance of arners. \T ,<\
N,
This study solely focused on%lity (ﬂ ES earne(rzﬁ? applying metacognitive

strategies, specifically planning, monitéring uation, an@toblem-solving strategies, to
acquire the required Iisten% to imlrov I}s‘ten@ performance. Therefore, other
strategies developed in recent f ren <'%ussed in the present study.
Secondly, t@cipa \ﬁlis se;% were Malaysian students from the
Information Te@, Bu in(;s%d" H@‘E)‘i?ality programmes. Therefore, the obtained

NN
findings of t% may’not y to @population of interest given the limited sample
X

that did clude participants from\)efther programmes, such as Engineering, Education,

\
and @
irdly, this study only used materials designed for IELTS listening preparatory

C . The use of other English language references or workbooks may produce different

resultant outcomes.
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5.7  Recommendations
This study showed that metacognition could help students to be become ef?he
learners. Metacognition is an intrinsic human trait that enables students@olve
challenges in different circumstances and offers great benefits when integﬂ& learning
situations. The teaching and learning of language, particularly listening{ will be more
effective when metacognitive strategies are used. Hence, this tudchommends that
&

findings of these study could be used by ESL, Policy make ture researchers to

improve the teaching of listening skills and improving ing eWe among
L ]
students in Malaysian schools and institutions of high(@bg ' _\‘—}

P 4
Y' \ ’\/V<~
5.7.1 Teachers \, 0\
With regards to the findings from w:ay it is |cia@‘ESL to teachers

X
emphasize on listening by increasing ﬁ%ing ac |\es$ g@guage classroom as

N
mastering listening skills is as i &eing @ﬁcizé:?n reading, writing and

speaking. Teachers have to %he importance of@ving good listening skills

particularly among L2 Iear% etacognitiv: ;tﬂate@s can be improvised to suit the
4
\LL sim

learners’ needs and leve roﬁcieln ﬁﬁve to expose the learners to spoken
form of the texts as frequent as i 'o he@'@m comprehend the texts better as they
¢
familiarise thems ‘@/itht e vocabuldry in tHe texts.
|h

NN
Met strategies’ help learners by providing them with knowledge and

skills nQAto comprehend ori\gly-dl texts. Learners with increased metacognitive
aware%\ill have the capacity of dealing with listening activities, plan for suitable
& and monitor their own learning. Based on these findings, ESL teachers can use
t ategies in enhancing learners’ abilities to plan, evaluate, direct attention and personal

knowledge.
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Teachers are able to guide the students effectively to acquire key listening skills
through planning, monitoring, and evaluation strategies. These methods were eﬁe?ﬁn
assisting the language learners, developing their awareness of the listening @ and
assisting them in acquiring metacognitive knowledge. Apart from the aspects,
metacognitive strategies also offer numerous potentials in the specific area of listening
skills. \)

Apart from teaching learners to use metacognitive s YZ) improve listing
performance, roles of intrinsic and extrinsic motivation aredalso cr, cwiﬂners to
perform better in tasks requiring both cognitive and met itive strategi s.'AilarY;ers

are not aware of their own resources or abilities? ea% a rr.@?? role in
confid

boosting learners’ morale and self-confidencew enfe ISsrecogni as a strong

<

influence on the learners’ ability to cope With the'cognitive 1 ral, specifically

listening skills. cq \ ,<\
Teachers should provide conti sup%o )
effective listeners as the moti tioXo I IS po@element for the successful
implementation of any te@iﬁﬁg&te@, which should be considered
accordingly. The effec Ws 015 5 moig%g, and evaluation strategies also
depends on the readiness“ef le the @ﬁer should train them to have a good

!

¢

understanding of wnl rning roces “)
Q’ NN

4
5.7.2 PﬂAmakers \C}T

Rﬂing is an important component of language skills but it is often side-lined as
eaehing and learning of language normally focused on reading and writing.
iCipants in this study were able to use metacognitive strategies effectively in ESL, but

not in the learning of English listening skills. Essentially, learners need to have adequate
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exposure to the knowledge of how to apply metacognitive strategies. The current practices
include teaching and practising language and linguistic knowledge and skills. T

Due to that, Malaysia’s education policy makers should consider@cmg
metacognition in the school curricula as the study demonstrated signif ifference
attributed to the metacognitive strategies used in listening for ESL learne etacognition
strategic methods enhances deeper learning such as development M?. h mindset, self-

monitored learning goals, and resilience which eventually | perrranent learning

advantages.

Exposing students, from primary school age on to metaco t|1e iﬂ&egles
from an early stage would train them to be inde le rné'rs rr\etygognltlve
practices help them to monitor their own learni resﬁlve obIe earners with

good metacognitive strategies are hlgherwas across ear domalns as the

metacognitive awareness allows them t aximis Wc e@mes Although high
N,

achievers benefit from the use of |t|ve'§trat ies, Io@hleving students would

<<.»

also benefit as the strategies gi the heI ty to ct on their current learning
strategies and identify th Ctr ngths an s Metacognitive strategies are

flexible, can be weave ﬁqgthe SL‘ 4 d eaﬁp’ implement as long as teachers are
trained professmnall &‘h m me s@{;les in their classrooms.

For imple on purpos the p&} makers can also make use of the provided
data in the tion Jof_c reh ve guidelines on adapting and implementing
suitable g strategles for ES rners at different educational levels. The obtained
findin Id be able to guide syllabus designers to provide comprehensible input on

6 istening skill.
Hence, based on the obtained findings of the current study, it is recommended that
the curriculum at the tertiary level include the teaching and learning of strategic knowledge

of how, why, where, and when to apply the four metacognitive strategies identified in this
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study. Through the curriculum, learners are expected to gain essential skills of recognising

g
O

Further research is necessary to study how metacognitive strategies affect the

opportunities to apply metacognitive strategies.
5.7.3 Future Researchers

students’ listening performance, as well as, to conduct 1ntervent1%nmw1ll encourage

metacognitive awareness. The assumption was that ESL | 0L'|d develop L2

listening skills through opportunities to improve their k edge jan ng skills.
Nevertheless, the results of MALQ and learners’ disc n in the c elﬁ Y‘put
forward other significant findings, specifically t of _cofc apply: learning
strategies. o\ \ T

Although this study may not provi | i conclu5| nt pic based on the

gathered evidences, different metacog ti strategl\m\%co p\lﬁh the listening tasks

were observed in this study. One’ s e proficiengy «can (@(@;é\t a few strategies, such
as preparing for class or being r ver taclﬁéésrdes that, several strategies
are specific to listening or such usi :hﬁn@ body language, rehearsing, re-
reading, and responding_ ilythe class I %C/Q

Based on thegyrevi ratu etacognitive knowledge and control as
well as regulato egie are y asé? to the realisation of learner autonomy.
Learners ne I,rategréhn their learning of language to reinforce the
develop mdependent Iearn@) ence, more research is needed on metacognitive-

relate Xness as being able to use metacognitive strategies effectively and being aware
ategies’ benefits means that the learners have the capacity to think at a higher

nd possess abilities to become confident learners and outperform their peers. Future
researchers can also delve into identifying types of classroom-friendly interventions that

may benefit learners and help them as they learn a new language. Moreover, it is also
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d expand knowledge expertise to i

h to assess an

mended for future researc
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