CHAPTER TWO

LITERATURE REVIEW : (0\
2.1 Introduction T

In this chapter, a review of the current literature on pare volvement toward
children’s education is presented. The reviewed literdture Ef parental involvement
addresses a number of issues. Firstly, the researcher dis S the aWpts of parental

involvement. In this part, consideration is given to definition and e@eamng of

parental involvement. Then the researcher m(Y_ 0 a diSeussion on ¢t the theoretical
ri

Eﬁo enta@vement school
practices for Home-school- partnershl@/ved by dlsc@s‘bn on the Islamic

perspectives of parental mvolvemen

framework, importance of parental involvew

§
-Zé

d\_i}mmary of the reviewed

c.)
literature is presented. 48(

AN

2.2 The Concept of Pare voI me %\

The concept of parenta% ement e gt nis’not a new idea. In 1995 Epstein has

developed a theoreti \wme@ gun es that can help schools in building

&

partnerships. Fur e volv pare@%.m the education of their children has become

a concern and goa Eo?of SSI and educators (Mfundo, 2009).
The I|t a eviews eaﬁ thaY'parentaI involvement was defined by many authors
S’

andr chers in various ways. ﬁstem (Epstein et al., 1997) defined parental involvement

six types and they are:
6Parentlng strengthening parent skills to establish environment that encourage

children to learn.
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2. Communicating with teachers and schools: conducting regular and meaningful
communication about children’s progress. \
3. Volunteering at school: support and assistance from parents are eQ@ed.
4.  Learning at home: teachers can help families to become involved at home by
providing ideas about how to help children with homework andsgther‘curriculum-related

activities. Y'

5. School decision making: including parents in g chwmns that will

affect their children. ' ‘C}Y'
_
6.  Collaborating with the community: identifyi omm,ni yr ouch-and services

Y/
to support schools, students and their famil% \ X

Many researchers in the field of edu\%cknow he é‘h icance of these six

types of parental involvement that wete develop st Kkeferring to the Epstein’s
5 N

six types of parental involvemﬁ%vis a%d coauthors(2011) confirmed that “The

&
effectiveness of each type of % inl ement he@n supported by various studies
that have connected it to % acad

&

etal., 2011: 222). | 5('/
Epstein (1986) Classified par olv(§e$|,wt ractices into three different concepts
p “\ par :y & p pts.

1. Separ@nsibu?o fam@wnd school. Due to incompatibility, competition

and confli %een familids &nd sghools, responsibilities are best fulfilled separately.
N
Moreoa‘{ different goals of fhcawo institutions are achieved effectively and efficiently

ic, gti@, and behavioral outcomes” (Lewis

w work independently.
@ The second concept is based on shared responsibility. This concept assumes that

teachers and parents share common goals for educating children. Thus, they share
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responsibilities for the socialization and education of children through coordination,
cooperation, and complementarily. \Y.

3. The third concept is based on sequential responsibilities. This ¢ &@mphasizes
the critical contribution of parents and teachers in different stages of children’s life. Parents
assume major responsibilities in the early years of child’s li$chools assume
responsibilities from the time of the child’s entry to formal chw.

A study conducted by Lynn (2006) sought pautieipants daiiti? of parental

involvement. Participants from parents and teachers hawve given vario risp’o&‘;@ but all
identi ™~

fell into three categories (a) general definitions, (b) ficat}on of speci‘Qe activity and
(c) a statement of the importance of parenta%{emgil
on parental involvement at school. Ol\wer hanth

definition by identifying activities tha@snts do \hqq h
Samali p s in Minnesota. They have

Nderu (2005) investigated the %wenf‘o R

given also a broader definitio Xntl' 0 me@identifying activities that relate

NV

her’%&nitions focused

ren ve given a broader

rand with the community.
N

=

[

to parents’ overall involv th the child ‘;llnvarement of child’s education. Somali
parents being involv: prov'dl\homew help, taking children to library, and
" _ & _ _
additional tutorin w Iso se pssw@te from members of the Somali community
&1 " o
who can help w’ bettmyh m@k.
Based wxistinag' atlire op- arental involvement, there are several terms that

N
descrit\ ntal invoIvemenT&%uch as home-school relationships, home-school

ol%on, family-school involvement, and home-school partnerships. The review of

C
he lit€rature also reveals that there is a lack of consistent agreement on what is meant by
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parental involvement. However, there are several elements that are common and serve as a

foundation for all definitions: \q

(1) parent involvement is a complex issue with multiple dimensionss clude both
nuum f

parent and school behaviors. (2) Parent involvement exists on a conti rom school-
centered activities to home-centered activities. (3) The philosophy of parent involvement
entails parents, educators, and the community working toward Wmon goal of optimal
education and development of the students. (Wanders 0 :12]'\4

Parental involvement is an active participation thatinvolves parents hool'&nd home

based activities in support of child’s educational proc (Lab?m, 1995). Gi@embe (2009)
ns;ent

Y/
!ﬂa icipation ~Sgghild’s parent or
guardian in his or her child’s education@l invo t alééan be described as a
two-way communication between @Some % SC (/@ providing comfortable
- - - - - \- -
environment for learning at home tlcuﬁtlon resgé'nﬂlng to school based duties.

&/

Bakker (2007) defines % inv[l ment as des, beliefs and a set of specific
f cat

defined parental involvement as an active and,co

actions ,which serve asa »% ineip ‘Qr[iarh‘lfferences among children and their

parents. Bakker also'% ibes tt]e S pa%&dl behaviors and commitments to their
&
children’s schoo 'Nn

edl‘lc } a&@' Therefore, parents who display more
commitments Q’ ider/d asyh ir':g\ﬁi,gher involvement than those parents who show
lesser deg g@ommi{m‘a‘\(jiakket,- 007). Similarly, Georgou (1997) classified parents
into VPK e in school governb%p to very low or non-existing in school governorship.

T V€ parents visit schools frequently than other parents do (Georgiou, 1997).
0 Parental involvement was defined by schools and families, differently. However,

the school-centered definition is the most dominant in both research and practice. The
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school-centered definition is given more attention by powerful institutions in education,
which makes more popular than any other definitions. This definition failedto\Wss all
the existing connections between schools and families. Moreover, it &}s only on
school-linked activities and ignores the unique roles of parents at %erefore, such
definition is unlikely to sustain the development of the field (Jor@ZOOl).

The school-centered definition places the school at the ¢ teWrings parents into the
circle of the school resources. It focuses on the central r e sch Iland pects parents
to support this role (Fatima Bailey, 2011). The schools¢antered defini n’is’teg\%minant
definition in the literature as educators have taken Ceptrol of educ ion&@cisions and
determine what is good for students. Parents’ wegf\d‘insi%‘wvere ignored in

setting goals and planning and they \l@arded roblers™and not people with

important contribution (Richard, 2008). \? &-\
o )

To overcome the narrow schoK‘Lﬁ\terecgﬁn:‘a &agf)roader definition of ‘family-

centered’ is needed. Fatima W (Z(fl) fined @Ental involvement by including
(

parents’ use and investm%

resou; i Qfli@en’s education with the intention of

improving children’&n g. Thlese inyestm n%can take place in or outside of the school

N
(Fatima Bailey, @Chi dren’s e‘ﬂpe(us-é is also needed in finding broader definition
O
y

of parentalz‘éﬂ?men}. D}n |ds§t’9 the reciprocal process in which parents and

children affectWeach other, cﬁild.@7 s perspective is important in defining parental

invol ?ﬂgﬂt particularly at high school. Such definition is useful for effective parental

invo ent and for preventing the conflicts between parents and their adolescent (Xu,
These perspectives extend partnerships beyond the commonly described in the
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literature and consider families as the primary decision makers for their children. This
definition was described as respectful partnership and friendly. \Y~
Beside school-centered and family-centered definitions, there is still &@be done to
=

define parental involvement by looking at cultural diversity issues. This is because different

cultures practice different forms of involvement. For example, a ich examined the

ways immigrant families in South Texas were involved f unw these parents whose

children were highly academically successful were iny, in hei@?n’s education
i

but in ways not traditionally recognized by educatdrs such as/atte r}g 3L$¥ﬁools or
S
&

volunteering (Lopez, 2001).

£

Similarly, Hoover-Dempsey and Sandler 1QQK no arental Snvolvement can
ez@‘different things look

look differently at different venues an@ sites

differently to different people and dicerfnt cult Ye f@snt ways of involving in
\ -

children’s education (Hoover-De nd SAnd 97@ example, in Islam parents

are instructed to consider the three rt:’:!ﬁ composed when educating children.

According to the Islamic% S me} IS Sielz:/g’f body, mind and soul (sprit). The

different needs of th wee p'rt\ust be for effective and balanced education
| Y _ _
(Abdullahi Ulwa *&92 : eﬁ@n of parental involvement that considers
R ¢
parents’ and t ers? perceptions crosécultures can be more holistic and comprehensive
UJ

definition Wress pJ;r

Fong,

nvo ent on multiple levels and across cultures (Won-

9’

ace both at school and at home. These activities relate to school or schooling and

@I involvement was defined by listing a variety of activities and behaviors that
QI

affect children’s cognitive development directly or indirectly. Activities that occur at
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school or relate to schooling are included parents’ visit school and participation in school
events and parent-teacher organization meetings, direct communication with the sS¢hool and
teachers (McWilliam et al., 1999). c)

Parental involvement activities at home include home practices th ﬁt a conducive
environment for learning, family rules limiting watching televisien and*doing homework,
discussions between parents and children about school acti 'tieWparental guidance for
doing homework. Others still defined parental involv: by lis 'nL activities that are
neither occurring at home nor directly related to séhgoling. Amon him’aggf)arents’
aspirations for their children’s education, out-of-sch pportun ie ucp\/a%}nuseum and
library visits, knowing the child’s friends, an% ing th\lﬂ*sport kker, 2007).

Some of the synonyms used in thl\a re for rm~iavolvement” include

cooperation, collaboration, participatie_g]d parhj\sg;dvﬁ /@sr, Share and his research
N

team (2011) preferred using the t%n\'lanvol men{’Q an “parent involvement” as

“family involvement” include x n 'M amily who can have a role in the

gﬁgfe&%blings and other caregivers (Share,

life of the child such as m%tthers‘j

etal., 2011). \ @ é—f
&
According to @ 12), Puch@onyms for parental involvement can cause

confusion for reSearchers E;I? a prac@;’wners as each of these synonyms can have broad

e ? N - |
meaning he term nﬁgles,?.-Addlng to the confusion is that there is no common
N
undersg for the term “pareh'(la involvement” among the various stakeholders that are
in the education such as schools, families and communities. This confusion is

@ by the complexity of the parental involvement and the use of variety of research

methods (Karnan, 2012).
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Moreover, the literature shows some problems in the operational definition of
“parental involvement”. One of the major problems is that parental involv&WS not
defined uniformly by researchers. Moreover, the range of attitudes and b Ms that refer
to the type of family partnerships is different from study to stud &des also found
contradicting results that make interpretations difficult (Xitao & 'CRIQQQ). A review
of the literature shows that there are a lot of support for par tanement by educators,
parents and policymakers. However, there is no unive reéme t at constitutes
parental involvement (Share et al., 2011). Richar %ﬂrms that fe r?sea&s)ﬁ%~ S agree
about what parental involvement constitutes (Richard»2008) 2 \r

The roots of this confusion are relatively eas xpla ~Q\$~rstly, different

researcher utilized different measures initions arer@'\mvolvement, which

means “measuring the same thing %sm gn nd measurements. For

N
instance, parent involvement has %@ asu d byausing ren’s judgments, teachers’

judgments, researchers’ obse ons’or ja ts” judg eq%s Several serious consequences

resulted from the incon%tnd th

involvement. For exe;q\he mL|It|

co |:£{I perational definitions of parental

finiti aused difficulties in comparing studies
& _ o
] Fur@rmore, interpretations of findings of many

2 9

of family mvolv&%ﬂt one a
@
studies beco halleng 0 aUS@,dlffICUHiES to practitioners who needed to make

judgme wwhati of proqc}-‘r\ns to implement and what outcomes to expect.
(Jordan.e ‘;2001). \Q/

%rcome the negative consequences of the inconsistent and the conflicting
@onal definitions, Wong-Fong (2013) calls a distinction between the indicators of

parental involvement and factors that facilitate parental involvement levels. Indicators of
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parental involvement are parents’ behaviors at home (e.g. reading to children and helping
children with homework) as well as parents’ behaviors at school (e.g. parent&m)ation
in school events). Facilitators of parental involvement are the factors&hplain why
parents decide to involve and why they are involved to varying (j%@s. Examples of

facilitators include psychological constructs, neighborhood safw ibility of parents’

work schedules and language status. Y'

According to Wong-Fong (2013), the distinction een t meortant and

useful for both researchers and practitioners. W

Y
resear¢hers e*r&@‘ parental
ng% ar@ involvement

I in\@r‘nent. Similarly,
Wité%ildren and parents.

involvement they need to know whether they are

behaviors or they are measuring factors tE i

practitioners are always expected to M their w

Understanding the distinction betw: %icato&gﬂ&n
? 0
[

the factors that facilitate parK nvohgrywﬁllA p practitioners to promote
involvement levels (Wong-Fo 3). %\
N
e

Moreover, Richard (2008)¢poi ed'?éj@ifferentiate the definition of parental

AN
Q-n.volvement behaviors and
C—)

involvement at prim&hoo hi scho{b his is because the involvement practices

!
at primary schoo \ot efpp jedat EJI‘Q‘B schools. Therefore, it is important to find an

%' N
appropriate ga 1 inyolve ‘J’t pr@ces that is suitable for adolescent’s need, self-

determination, independent and @Clpation in decision-making. Making such distinctions

can h% overcome the confusion in the operational definition of parental involvement
a

@ | 2008).
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There is a critical need to have a consistent agreement on what is meant by the term
‘parental involvement’. This is important for both researchers and p@rs to
understand the connections between families and schools and to @t parental
involvement programs effectively. The aim of seeking such definition is not meant to
narrow the different definitions to one single definition that is universallyaccepted. Instead,
the aim is to have ‘common language’ and to clarify the g lsWderlymg concepts of
the term (Jordan et al., 2001). “The literature review s that p r&!ntal volvement is
multidimensional construct and should not be treate a single/cons ‘i t” (gém -Chu
&Willms, 1996: 318). é

Another major problem resulted from the inconSiste

conﬁg definitions of

p@‘.ts as those who care

i @parmg children to school

parental involvement is that some edu %wply d
about their children’s education despl the paren
on time and helping them Wlth rk This i c hese educators value only

parents’ involvement at scho c rdllg ru % ), in the United States the level
db U_o

of parental involvement i asses ents engage in voluntary activities,
interact with school o I| a\attend ent-teacher conferences and school
performances. So a ts t,ws(lgél% any of these activities and consequently,
they are consi d intetested in thei 1ldren s education

/‘7

4

In sumz%gr, e reviewed lit e(r'st@é showed that the range of attitudes and behaviors

that r, N) parental mvolvemen t is different from study to study and researchers used

t measurement to examine parental involvement. As a result, studies showed
dicting findings, which made interpretations of findings a challenging task.

Therefore, researchers need to be cautious to ignore the many ways in which parents
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involve in their children’s education. Parental involvement in children’s education includes

both home and school involvement. However, studies conducted previouiKWmalia
about parental involvement reported the involvement of Somali parents a SC@I only. One
the main aims of this study is to examines level of parental involve éﬂr at home and
at school. Therefore, parental involvement is referred in this studrer;ents’ behaviors

and actions that are related to the learning and develop entWildren whether these
activities occur at home or at school. .'\d
g

| &
2.3 Theoretical Framework 2 ‘T
~

\ew meagqg'and structure to

There have been a lot of efforts internatio% fi
the concept of family and school connei\ dto come t allenges of unclear

<3

definitions (Mfundo, 2009).Accordin@1§h and \A@‘(l %through the development

N
of typologies and frameworks, re;%an afldres pr s which resulted from the

conflicting definitions. Deve }gbmc] fra%m@brks in this field can help to
overcome the confusion i ratior} ﬁly'o@parental involvement. Furthermore,
&

models can help res&@o t@ﬂationﬁo/between different components of the
&

concept of parentaligvolvVement: N
ptofp I\ 4 I c.,(-’
. J L :
The use ofqref ly desi theo\@g; benefits in many ways. It promises greater
i ﬁ?ow?e

understan w the e a e outcomes of school-family connections. For
- -g. V - - -
instance, rchers can utlllze‘f%é?neworks and theories in various aspects to produce a

bo%earch that can offer support to educators and practitioners who look for models

@ practicable.



Researchers not only emphasized the need to use theories but also suggested the
need for multidimensional conceptualization of parental involvement, Whic?{WeaHy
the distinction between the point of view of parents and teachers regardi &ﬂaconcept of
parental involvement. Epstein (1986) encouraged the use of diff en%odels, paying

attention to three characteristics in family-school relationshipsy history, developmental

consideration, and change. Y'

History helps to explain the movement from theeries‘an pr@at emphasize
segregation to those emphasize partnerships. Befere r to five dec e? ?ﬁe job of
mothers in many countries was at home. Schools w espoqsl e f ed ng children

and there was little reason to challenge their ability te do h

irjob: But }é&ﬁst few decades,
r c&ﬁﬂren s teacher became

@hers. Furthermore, many

families who had previously littl atloﬂ ab tmrt{(} ip became knowledgeable
. . . N\
Ay S

and involved in education (Ep% 8(] %
Another change t ceurre ‘ljs} do ments forced schools to work with

4
all parents includinmss-edyc
(.)

changes in the W S atus
r f@gle parents and the number of mothers who have

relatlonshlps ase in numb
school-a Idren an MFZﬁjg ou{s\ahde home. All these changes in the history required

\,
school a mily to change their nteractlon from more segregated to more overlapping.

better—educated women who have gain alistatus

mothers and their education affected ir |nter

r Ies onomlcally privileged Two important

&

als(}ffected dramatically family and school

d characteristic of family and school relations is developmental consideration.

@s interact mostly with families of young students. The relationship is closer and
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personal. But as children grow older and move to higher grades, the relationship between

family and school become impersonal (Epstein, 1986). \q

The third characteristic of family and school relations is change. g&@milies and
ain n

schools are ever changing. Families change as they interact and‘e w skills and
knowledge. The children’s successes and failures affect familywd ool relations and
might influence the interactions of the next child to attend the w Schools also change
as some new teachers and administrators come a er Ie@ talents and
perspectives of the school staff change with the matufity and stalility Te’%s‘gﬁ?)l. Such
: -
sa

staff is more likely to understand the needs of the fa nd}h is more open to provide

Y/
parental assistance (Epstein, 1986). \3 \ X

Theories are helpful to overcome the @s that elated anethodological issues

such as analysis, samples, measures, ﬁd !nternal \te-sqq 5@,‘

N
As researchers will be vel&) m (prez'gg?and well-informed research

questions. At that poi éarc}‘r I hen@letoselectthemostappropriate
ts |

design, taking count g_e#ehaimitations to make adjustments
’ &

appropriate anrti@ y. (Jo etal., 2001: 32)
&/
This indicates Wh ories 1 t]liSFL) sable in research even when using the best
@
’
methodologies#*§his4s becau tho@wgies that are not based on theory can lead to
ot

Jmight-be difficult to compare studies with each other.

contradict indings, w
ﬁx -4
Relying o tistical analysis a?ga?e cannot produce measurable results and the needed

an%F herefore, the lack of theory-based methodologies can create more challenges
0

r reSearchers to determine good ways of measuring outcomes.



To respond to this need, several authors and educational theorists have put forward
frameworks and models to gain a wider understanding of the theoretical @ns of
partnerships. Hoover-Dempsy and Sandler (1997) developed a model t l%ists of five
levels. The model focuses on why parents make initial decisions to eﬁinvolved and
why they are involved to varying degrees. In addition, the mod@s the impact of
parental involvement on student achievement. Hoover-D pw Sandler stated three
psychological factors that influence parents’ decision toa e. Th ﬁl’st faetor is parents’

role construction (parents’ beliefs that they shouévolved and pfSltB)cér ense of

efficacy for helping children). The second factor is parents’ ﬁ)e cepfions Q‘-lnwtatlon to

NV

involve from the school, teacher and child. %zrd [)a\t pare life context that
allow or encourage involvement such as@ skills, nd ﬁgy (Hoover-Dempsy

and Sandler,1997). T &\
& y S

A review of the literature sh at th%@s thA ond most cited model in the

literature of this field. One crit or }-,o ﬁand Sandlers’ model is that their
|
model has not provided e% ally gr qur{patlon on the development of the role
construct over time. &\wcm‘se thejrole c@’uctlon develops as parents’ experiences
increase with th ct' newit S?lo sonnel related to their children’s schooling
(Hoover-De aI 2 05) §J
A
Tos at children grow u@multlple contexts that are connected through a web of

netw \Epstem (1995) developed overlapping spheres of influence that indicate the

@/ effects of family-school collaboration on children’s education. This concept



illustrates the common mission that home, school, and community have around children’s

learning and development. \q

The model of overlapping spheres consists of external structure (@as internal
ernal”

structure. Time and experiences are the two components of the eét nal structure that
control the degree of overlapping. Family-school relations changqs, ildren stay at the

same school longer. Family-school relations also chang asz and family interact

longer with each other and become more experienced wi ir inte c'[ion Epstein et al.,
2002). "X
| O

The internal structure of the model consists of,two Igve 0 inteer-ion between

m v
organizations (family and school connections) and Lr\l tvidtals ( ts and teacher

connections). Child is located at the cen\ mode ild re influenced by the

o

&\y.the school on families.

actions of their families and the polieeg‘: which WO
N

Similarly, the model shows how%n arf affe by practice of the school and

those practices that are imp@%fa il¥€s o sch@.%l{hus, schools and families as

organizations or parents% cher;lbsﬁ}\;i(d% have effects on the child as a

son/daughter or as a lﬁgt/athlqte.\se effects-can lead to positive outcomes (success
rt

in education and I'f&).& ega tf:oragsjfailure in education and life) (Epstein et al.,
@
t—) ’

2002). Q §J
T ‘@el also: wriﬁes t@e daily interactions among teachers, parents and

N
studen\ ffects of these inté'f%%tions can be seen on children as they bring home what

th xperienced at school. Moreover, teachers can determine the lifestyle of students

t home by observing their behaviors in the class. According to Epstein this model creates



“family-like school” and school-like families”, which means good relationship between

teachers and parents. \q

Through the theory of overlapping spheres of influences and years of r g@m parental
of &

involvement, Epstein (1997) developed a framework of six typ%f. chool-family-
community involvement.

The theory of overlapping spheres of influences has been w\ﬂéntal in developing
types of parenting practices which engage all stakeholdegssin‘the ar@aThe Six types
of involvement can guide the development of a balanced, compre ?vgc%‘@f]ram of
partnerships. (Derrick-Lewis, 2001) é ,j \%\

v N N

2.3.1 Epstein’s Six Types of Parental involvement (1997):

Typel. Parenting: \o}, ng<

pa \ts\ugpr ,@ng their children’s needs
. : . P .
such as food, clothing, shelter, e hildfen’s th, safety. It is also referred to

Is defined as the basic responsibi

&
the parents’ responsibilities J Xaril chlldsé for school, providing school
supplies, and building p%zo s f

Iéafa)fg. A study conducted by Epstein
’ &
(1987) found that 97% Wrenti r\r'te tha@e‘y provide their children school-related
&/
requirements and s ghom ng homework.
Families ne@nf ation on h Wth@an implement typel activities and support their

i
children t ‘Q)adole{cmj;here@ schools and teachers are expected to provide
S

ilies who could h&?meet the needs of their children by advising them of

assistag\
th%)nsibilities to ensure that children get enough sleep and food and do their

@ork. Moreover, schools should implement activities that help families to understand



adolescent development, build self-reliance, self-concept, and self-confidence by teaching
children good manners, taking responsibility, and respecting authority (Eps @)
There are many ways that schools can deliver the topics of interest to . They can
invite experts on topics of adolescent development, health, guidance % pressure in a
seminar or workshop where all families can gain more know% these issues. A
challenge of type 1 activities is to provide educational materi II families. For some

reasons, although they are interested, some families mi be‘abl tl) attemd seminars or

workshops organized by schools. Hence, administrat@gs and tea i'wers u'st fi way to
reach these families and provide them the content of hop?t ssede phone calls,
re

video recordings, newsletters, and summaries. If type 1°a\c a organlzed well

planned and well implemented then par@mcreas cor@&nce about parenting,

students will improve on attenda and b ?an @achers will have better
N

understanding about families (Ep I , 2%02) é}c?
Type2. Communication: iAj \A
This type ofmvolvem%w creation of gf lct wo-way communication (home-to-

school and school-to- ﬁhﬁcor@on) éﬁ‘illes need to communicate with school

flren())rogress while schools are required to

to get 1nf0rmat bo t thet
communicate |I|es 0i sc@ programs, student progress, and school events.

Dor (201 :wthat ove fbf th achers participated in the study felt that it was their

respon.q\ s to create good munlcatlon that can result a more positive parental
atti%) participate school events. Teachers also claimed that they can gain the trust of

amiliés through effective communication between school and home.



Type 2 activities can be designed in different forms and different purposes. But the key
for successful communication is to provide the information parents need @/ that
enable families to maintain interaction with the school and respond effec \&) problems.
According to many field studies on parental involvement, most ﬁmmunicaﬁon
between schools and families are about the problems and diffi ?ti?;\at students are
having at school. Administrators and teachers are ex ec&ﬂ develop a balanced

partnership where parents are informed on both pro and i Jrov ents of their
children (Epstein et al., 2002). 'C}T

S
There are some challenges that schools and famth facer en J plenqenting type 2

Y
activities. One of these challenges is to make%;m i0 clezirs& understandable
regardless of the ways and the techniqU\lg!gor co

atio % some cases parents
do not speak the language that is bei ed by \\c\@dr géschool, which makes the
"'"m y N

communication difficult. To over%his Halle eusch are obligated to develop a

3

&
two-way communication. Thi }cau “for anygénts, communication is the only
source of information on %'Ks o}wg_i{gzb'at school.
Type3. Voluntee;Q\ | \ %(-/
Refers to the a N&zst at a gne&) Q_oéwassist teachers, headmaters, and students at
school and o@atio . This ty{)e\(oj involvement was found to have significant
correlatio wtudené’D%mi@%ievement. Schools can use various strategies to

)
extend\ pport from famil?(:?nembers. Information about the volunteers is very

im 0 match their time to serve as volunteers, talents, and interests. Such information
nables schools to find opportunities for all families to volunteer even if they are working

during the school day (Derrick-Lewis, 2001).
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There are many ways that parents can provide assistance at the school. Parents can
monitor attendance and contact parents of absent students, help in the libr, @ assist
individual teachers in their classrooms. However, both parents and schools challenges
when implementing type 3 activities. To have a positive impact fo %g teachers in
classrooms or in the library, volunteers must be well-prepared fmo not have the
necessary skills for such tasks, then they cannot provide the W assistant. Moreover,
making hours flexible is another challenge to enable wegking paren ! nteer so they
can contribute to the education of their children. Another challenge f t)ipe %?0 make
family members feel welcome. If parents are not appréeiated f9rt eir fime atzd-efforts then
they will not be happy with the school. Furthermage, sg\ Iesc%& not like to see
their parents at school. To make the ‘U@tand h ultscgh contribute to their

educational success and encourage th |nte lu t/@‘c is another challenge for
N
()

teachers and administrators (Epste%, 2002) <&
&
schools

If these challenges are well .addressed @de a coordinator who organize
the work of volunteers ef td 1;;& '

needs of the school, t
comfortable with ng%t ff.

‘um ’ interests, time, and skills with the
'II be to support the school and be happy and
children- adult )

Type4. ing atﬁo

fth@bad behaviors will be reduced due to better

It refersto the activities thatb(a?ents carry out at home to help their own children on
tlvmes with or without the instructions from teachers. Activities of type 4
ncI ; reading to the child or listening to the child reading. Signing contracts for

completion of assignments, and limiting watching TV, playing learning games with the
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child and teaching the child specific skills (Epstein, 1986). A study conducted by Connors
and Epstein (1994) on six schools found that participants felt that schools s@prove
and develop family involvement in learning activities at home including ork.
Taylor (2006) found that the only useful predictor of parents’ é‘uon with the
parent-teacher relationship is learning at home. Most of the parents whao'participated in this
study have some college degree and they were able to assis tthren. Therefore, they
were willing to contribute to the educational success child r‘ ever, parents

with no formal education face challenges in imple &ﬂype 4 activ s,as tl-.)&*felt less

prepared to be effectively involved in their children’s catlo? pstein (19?5) considered

Y‘

mfr@htlon and educational

@stem (1994), most of the
respondents wanted their school p prﬁctlc a arents information on how
to assist their children at ho Pa ici M%zjet teachers should give students

assignments that requwe% to th I p ep‘ts e 4 activities are important for

type 4 activities as the most difficult act|V|t|e toi Ie

Hence, schools are expected to gmd@by provii

materials. According to a research co ted by

increasing teacher- paq:gmmup C and p t child discussions at home, homework

completion, and i ore )
7 &
Typeb. Sc SIO m @)
\
Refers arent ’ rtlflpat in decision making at the school, district or state
Ievel e of |nvolvement§:7e families a voice for making decisions in improving

icies and programs that affect their children. Sharifah Mhd and Wee Beng Neo
@ examined teachers’ perceptions about parental involvement in children’s education

in primary schools in Malaysia. They found that the involvement of parents in type 5 was
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in non-governance activities. Families were not given a voice in critical decisions that can
have profound impacts on their children’s education.

Teachers have knowledge and skills on how to identify the needs o en and the
ways to meet these needs. However, parents also understand the pro %d the needs of
their children. Based on this understanding, parents can provide4nformation and ideas to
improve school situations, meet the needs of children, a sWe problems they are
facing. Therefore, parents should be part of all committees for cLooI mprovements

alongside with teachers and administrators. Educatediparents who ha Tor?:gﬁ’?)wledge

about school policies and opportunities can serve in dersh‘ap oles and Q*Fer important

ideas on improving school safety, curriculun%‘ndr IS
The difficulty that schools might face@‘upleme

balance parent representatives from or so Ymi

the decision making. Type 5 a% ard signi

ownership of parents and tl%
Moreover, the relationshi n

pste ﬁ al., 2002).

is @ﬁof involvement is to

ps and ethnic groups in

SN |
ican increasing the feeling o
tdgr g the feeling of

ty
home an }Chd@?v Il be better and there will be less

blaming and finger po Nat eatih for th comes of the decisions that were made
&
collectively. (‘)O
Type 6. C h cor@unlty

Refers whools c abo‘ratlow&nd coordination with business groups, religious groups,

and others share responsibility~for supportlng school programs to enable the community to

co children’s education and future success. According to the study conducted by Sharifah

@nd Wee Beng Neo (2001), teachers reported that their schools collaborated with the

community in order to strengthen the efforts of the community to organize after-school programs
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for students. These teachers also reported that their schools received fund from business groups to

support the community to organize more programs for students.

Schools and families need the support of the community as the pr I needs of
students are diverse and complex, which makes it difficult for the schoﬁ%’face To meet
the needs of students and their families, schools must seek resour es in'the communlty and
guide families on how to utilize the available resources in theWunlty Collaborating
with individuals in a single school or across schools is le"and e sy as,schools share

many things in common that enable them to com cate nd rrﬁ Mﬁ easily.

However, it is not an easy task for the schools to co rate arl;j ordinate Q?_}work of the
Y/

y, az%@als Schools are

akb e school-community

large community who might have different b ckg und, i

expected to overcome the difficulties o \x") ctiviti

collaboration effective and productl (Epstei XQQBT

he.overlapping spheres of
&

influence and the six constructs elveﬁ mor. tent han any other frameworks

and are widely recognized by resea er |t|0n@-
llle eé

Each of the six types% any c aﬂﬁ‘ferent practices that can lead to

different results for ts, teaf uden (.and school climates. Schools need to
understand thesec en |n t|n és Ivities. Epstein and colleagues (2002) have

identified flve or. nt st ps ve o@lastlng comprehensive partnership program.

<
m
\/Y'

more positive oI -family-community partnership, Action Team for

/

Stepl e;@an acﬂ'o

(ATP) is an essential structure. The action team takes the responsibility in
UI the development of all the six types of involvement by assessing the current

practices, implementing selected activities by using a single unified plan, and evaluating

64



next steps for continuous improvement for all six types of involvement. Members of the
action team should include parents, teachers and members from the commu'tKY~
Step2: obtain fund and other support (‘)
The action team needs fund and time to implement partnershi ;%es. Budget is
needed to manage the expenses of the action team. Funds can besgbtaifed in various ways
and from different sources. School can apply in a creative y&e’(federal or state funds.

Schools can also obtain fund through separate fundraisi orts fi !cho > partnership

programs. Moreover, principals are expected to facilitate the action t
sufficient time for team members to meet, plan and | emen}a ivi

b)‘/' g))\mg them

Step3: identify starting points J Y\J

The action team needs to specify a ag@ point 0\ hlctg«hey start their work.
Schools sometimes communicate or \%Wlth p w me problems related to
academic achievement, behavior anc@ Su ract@ can be considered parental

involvement. However, befor n ctlrf

stema @rental involvement that engage
all families not only wﬂh% wh os‘g‘b‘lﬁ

e lh g problems, the Action Team need
to know the current p Ms to |de

improve and exte aﬁée p actl

the st th of the practices. This will enable to

&

an&(;}the practices that require to be changed.
Step4: dev ree eano t|lﬂk@.ﬂd one-year action plan
The thr: outllne f the cedures and the specific steps of the progress of

school\

periga=This plan helps to foresee the accomplishment in each of the three-year. The outline

ership programs fh;a the start point to the target point over the three-year

tate§'the individuals who are responsible for the implementation of partnership practices
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for each of the six types of involvement. This plan is important for evaluating the effects
of the partnership practice on students, teachers and families. \Y.

Step5: continue planning and working (')

It is important to update all stakeholders and make them aware of the progress of the
partnership programs. To achieve this mission, the Action Team% present an annual
report about the progress and the accomplishment up to dat Ianort the Action Team
shares the best practices, and the problems they faced. | Art the Action Team
also shares new ideas and strategies with educators andsethers for ¢onti 7oni“g§'the next
year and for improving the processes and practlces%rersjl . \r
\Form%‘ﬁ dimensions of
th@kld have drawn from

r@‘s work, there are some

Both models are well defined and offer us% deli
parent behaviors. Therefore, much of tr\G@ condu
the work of Epstein. Despite the ggbd reputat ?ip
criticisms. The criticisms indicat moﬁ‘els a t bQ(Ea on empirical evidence that
explicitly state what parents do ort ei chrld Furthermore, according to Kohl

Is are[

and colleagues (2000), t% vsj ‘ph <<Bl/a'ool -initiated behaviors rather than

parent-initiated invol w | (-/

The Epstein’s Ewp ng 1s ]'fOE-) @(lng families to like working with schools

and teachers. nd ma yo ea g (2002) also listed down some actions that make
families ; se togc ols’ Thé\actrons include; welcoming parents by creating
comfo vironment, educafh&a parents about the importance of their involvement, and

%ﬂg them to be involved. Besides this, they suggested training for teachers on how

Ottlvely involve parents (Wandersman et al., 2002).
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Vice versa, the overlapping sphere is also useful for making schools to like families,
which is another important factor for successful collaboration between @m and
parents. According to Lawrence, child is the most important person to @ives and it
is the teacher and other professionals who will offer care and ort for children.
Therefore, it is parents’ interest to work hard to build good relatienship with teachers and
trust them (Lawrence, 2004). Y'

Pugh and De’Ath (1989) outlined another usefi ewor 'for aluating the
relationship between workers and parents where both @koups can have b?laﬁa%%? power.
According to Pugh and DeAth this framework helps parents a‘pd du tori"@ink widely

about partnerships. Their framework consistso{; ollg\w e di ions:

1. Non-participation: are parents Who@nvolve 0 Izé‘of confidence or may

be unhappy with the forms of partne@soffere W qyp w\a{ents: these parents help
with practical events if they are% to Beco vzl?(fn?. For instance, they attend

fundraising, sporting events, and.sc oItI' . 3. Partici : these parents help in the daily
Vi

classroom routine. For e%,ihey p
v

attending workshops’@rem fd \an ses%ﬁé. 4. Partnerships: parents are involved
i

o

id 3§§ia~&e on running a particular group or

&

in a working reIat'@u{p tis t,erié()i)y a mutual respect, willingness to negotiate
@

tﬂ 4

. I

and with a sh@ ose. ntrol: p@,ents have administrative responsibilities and are
accountab e seleéi@ojf;taffxgngh, & De’Ath, 1989).

All ibe dimensions of this\cﬁar/nework are important especially the last two elements
wh%(ramework describes parents working in relationship with school personnel and

@ome administrative responsibilities. However, Karnan (2012) suggests only some



kind of cooperation instead of full partnership as the later can cause disappointment,

insecurity, anxiety, and fear (Karnan, 2012). Yv

Similarly, Mfundo (2009) has the same view about the full partners hd adds the
roosts of the problem. According to him some parents and teachers mi 'ﬁrpet the parents’
rights in the involvement in their children’s education. Teachw;]t:omplain about
parents acting as police. This caused some educators to rej ctw:ms’ involvement at all
(Mfundo, 2009). '

Ringenberg and colleagues (2009) conducted a s entitled “cu rjl c‘ig&] theory
t -\

and predicting parent involvement”. According to heorypthere are otlvr factors that

\E N
can create conflicts between teachers an% ts. 0\ r, tfgéﬁactors are not
necessarily caused by parents or by tee@his the plaiéﬁwo constructs; “The
field” refers to the environment and ee norm e?ex ’@d and valued within that

N,
environment. “Habitus”includes%divi al’s a]ues;;ﬁ'f?e lens through which the

&
Q

Y

|

individual sees the world”. \ l
In the case of school a%e;t invs)‘l t, parents’ decision to involve in education
’ %
depends on the situa@ting Ft \chool. more the school lacks the expectations
of parents and the Nitl ns thatfact ifate @ involvement, the greater chance of lack of
( ¢ ? (,)
parental invol@ hisimeans that egree of fit between the expectations of parents
% " ’m}

€.,

and the si exist wit sthoolé\etermine always the level of parental involvement.
N
Th everal studies thaf‘(s?pport the concept of this theory. These studies found

th he culture of schools “the field” is different from the culture of parents “Habitus”

@ure likely to experience suspicion and misunderstanding between school personnel

and parents. For instance, Delores (2000) found that due to cultural discrepancies between
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US born parents and those born in Mexico, immigrant parents felt less welcomed and that

they are judged negatively because of their need for assistance. \Q

Mfundo (2009) describes the role that many parents in the world pla % education
of their children as minor. He states the reasons that prevent these pa ém taking their
full responsibilities. Among these reasons are; cultural diversity, attitudes of educators and
little or no education. “Some parents have the perception that their cultural values are not

|

e
Cultural diversity can be a major barrier for parental, involvement, r?cu@when it
S

accepted or affirmed by the school personnel” (Mfund

comes to communication aspect. Micheal and collea (201}) und that n{zere was a low
Y/

level of meaningful communication betwee%xs ag\ \Bls. 'I;gsgx/as because the

school managers who participated ir@.ldy la nte@kural sensitivity for

facilitating and managing multicultur@ools ( \hQQWet ?éQlZ).
N
Nderu (2005) studied parents %ali iﬁmig S in United States who have a

culture that is different from t \mye ;, ed Sg@ Participants interviewed made

positive comments abo%i scho %}:‘t&/ rs. However, parents expressed

ton sté# “Participants felt that teachers often

&
succumbed to pl‘(@ ed co ,vvhe@ey saw parents in traditional garb or heard
@
d

2.9
their accents,@ to the ass pt@)that parents would not be able to communicate
effectivel wtuden{svg’ (Ndetu, 2005: 99).
o)
Anatherimportant factor that\;'t?ects the form and the level of parental involvement is
SOCH s. The literature reveals that differences between parents in their level of

@ement are strongly influenced by family social class. Sacker and colleagues

developed a model to test the influence of social class on school achievement. From the
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data collected from the National Child Development Study, two important findings were
found on the effects of social class on academic success and the IerQparental

involvement. Firstly, family social class was strongly associated with pﬂw\ievement.
The lower the income of the parents, the more difficult they face_in their educational
development. Moreover, social class had strong negative eﬁectsw ntal involvement.

Parents from lower social class had lower levels of involv ew parents from higher

l

social class (Sacker et al., 2002). .\d
In 1995, Gill conducted a study to examine the efféets of parents’ c1'al ::2%3* on their
ability to intervene their children’s education. Despite sufficien measyres taken by
Y,

authorities to support parental involvement % asi \"rghts %&'rents, the study

found that middle-class parents involveda %childre cat@&nore frequently than

did working-class parents. Furthermcei Gill b \a&?at @nts whose occupation is
N

unskilled manual job or where pai%iy ol 'sociap Welfare are less likely to be involved

e

}m jo
in the education of their child? : A 11 : %\
Working cl ts tend to :‘é ationship of separateness with the

school, &?QQ
decisiNnc ntra
IIQI

'
t@' them to-assert tb@yagendas on the schools. (Graue, 1999)
Havi wership: &ren@periencing social economic disadvantages was

N
descrit\ e most difficult to\(agvelop. This is even worse when parents do not attend

sc?%étings, fail to respond to attempts at contacting them or respond aggressively to
h

e Suggestions that their child is having difficulties, and not interested with the

70



recommendations from school personnel. In such situations, it is always presumed that
parents are unable to work with school personnel (Raffaele & Knoff, 1999). \q

There are several reasons that made social class a barrier to parent |Ss@went Some
has b

of these reasons are related to the structure and the environment th en created in

the educational institutions and some others are related to pare ” lives. (Nechyba et al.,
n.d) There are three possible reasons that made social class ba?'(o parent involvement.
Firstly, it relates to the value of which working-class place \?tlon It is the

researchers’ viewpoint that working-class famllles ss value on e ?tlor&:t)&ﬁ higher

social class families and therefore they are less |nte d in | valvement. Qecondly, with

their limited capabilities economically, they&elb t they

able {cﬁa&)ntrlbute to the

paré(s that schools accept

|f| d/@s.ys of involvement might

demands of schooling. Thirdly, it is t tion o

involvement only on ways which they cify. T

not fit for all parents.
Mfundo (2009) also ac ges ﬁglbﬁof having conflicts between

disadvantage parents and% uet co s.tln ologies and viewpoints. However,
he emphasizes the n Nstrengt \he releggf(whlp between low-income parents and
teachers. This |s us oth f ne(}ach other as schools cannot address the
challenges aI re ts efore it is very important for both groups to
understan %ther (KZ XQOOQ— 0 create a successful school-home connection, the
gap b chools and parents\%?:st be reduced. In order to do this parents and teachers

m%lfy the barriers that can impede the collaboration and remove them (Faust-Horn,
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One way to strengthen the relationship between parents and educators is to improve
parents’ perception about schools. If parents are satisfied with the service Rered by

educators, they are more likely to become involved (Kohl et al., 2000) (‘@le become
Is thgf

attracted to others to the degree that those others help them achieve goa are currently

high in motivational priority” (Finkel, & Eastwick, 2012: 4).

-—

A\
It is very important to seek a theory that illuminates tu anke?ues that relate

to the relationships between parents and teachers. ance theary c ’e ﬁﬁ"for that
. . . . =
purpose as it explains the balanced and imbalanc elatlo?s ps. aIanQe theory was
\fhe N
ories dominating the area
n céﬁhis theory is that an

2.3.2 Heiders’ Balance Theory (1946)

developed by Heider in 1946 and it was one% por

of social psychology in 1960’s. The f@tal as

imbalance state leads to tension and c@gt am \rﬂd\lvd I&-sIhis forces individuals to
N,

make efforts to achieve harmor% aldfice state; WQg‘I@ perceptions or sentiment
IE}& o
relations among individuals fit to rI 1 usly@onc, 1946). Fritz Hieder started
to develop balance theo ith 'some theoretical Iﬁés His purpose for developing this
4 F &
theory was to provid %naticln \how c@iﬁve structures change and under what
conditions they cha\{
Cartwrightq H;ary 95
by using ¢ fromﬁh athe

)
provid\ definition of bala‘h(@ theory. They defined it by including many different

=)

N
m@ll theory of linear graphs. Cartwright and Harary

co@ons such as communication networks, socioeconomic structures, system

@tions, and power systems. According to Khanafiah and Situnker (2004), balance

theory can be described as a conceptual framework by which it predicts and explains other’s
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behaviors. A more general definition of balance theory is provided by Hummon and
Doreian (2003). They defined it as “any social structural arrangement of lik@likes
among a group of people”. C)

Progress has been made on Heiders’ initial theory on balanced s :Irﬁs. The theory
was considered as one of the success stories in the field of sociagz Heiders” works

in 1946 and 1958 have been expanded to more general t eo@d have led to a vast

number of empirical field studies and theoretical refo ions ( o,oy, 99). Another

important improvement on balance theory has been maele by Cartwrigh nji I—T@ (1956).
S

They used concepts from the mathematical th

of }in ar Jgraphsy~With these
ay

improvements, they were able to make the concept Gorg\c\ehens'g&ne by removing

the ambiguities found in previous devel of the Byé‘ng S0, they increased

the applicability of the theory into a W'Qer Eange 0 i gal @‘igation. “By introducing

N
the concept degree of balance, wemaaﬁ itp bleg.t?eat problems of balance in
statistical and probabilistic ter. NOLL e easier, t ore, to make empirical tests of

hypotheses concerning b% Cartvxjufjﬂ?z& 1956).

2001 lance theory can be a useful tool for

According to Wo and Fh
understanding con&%r hav des@mg effective marketing strategies. This is

because the b aajmp onsof ithis tﬁ.eory explain how balance and imbalance states

S
occur. Th S mptig;l able u§: of this theory to understand how balance and
ce§

imbalaq\

ba ory has been used in many fields including parental involvement studies. For

)
tes occur in prodh(&p and brand-purchase situations. This shows that the

@Ie, Taylor (2006) who claimed to be the first researcher used Heiders’ (1946) for

testing perceptions of parents and teachers, made analysis on several studies that used this
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theory, and stated that this theory can be utilized to test the relationship between any two

groups/people and their attitudes and perceptions toward a common issue. \Y~
Heider’s conceptualization of balance contains three components: A per ), another

person (X) and object or issue (O). Heider calls this structure as PO r;%here P, O and

X represent three different entities and have relationship with eaow his relationship

is represented symbolically as L-relations (L for liking, loving ogfapproving) and (-L is to
dislike, negatively value or reject). PLO means that P dikes*O hil{la means that P
dislikes O. In considering Heider’s analysis of POX Situation, the rel ri

sh'igsq‘ﬁong the
S

POX unit can be in balanced state or in imbalanced state. A balan€e state OCeprs when both
NV

P and O have or develop a positive attitude%

consistent with the relationship towards\gg. Imba

\nce stagcgzurs also if P is

e tateéturs if P has negative

attitude towards X and positive attit@e towar ) qs il}l\%ause tension for P as P
N
dislikes X that O likes. P can re lanc® by dislikin th O and X or change the

&
negative attitude towards X to@ve ,t 3 Cart@ht and Harary 1956 & Hummon
and Doreian 2003). ' 0

’$ &

Liking and homogﬁg‘strength rela@éhip among individuals. The fonder the
individuals to eac ery t e‘ ey %‘r)@%en to listening, respecting, and accepting
ideas from e % D!vi (1 6§)\§eﬁeves that approval and acceptance for new
innovatio %r‘aniza ionis defendo# the degree of liking of its members for each other.

)
“Innowk initiated by highly\(l'i?(ed people are more likely to be adopted than those

1niti less liked or disliked people” (Davis, 1963).

@ing positive or negative perceptions about a person will affect how we make

evaluation on the persons’ behavior and our perceptions about anything that has a
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connection to that particular person. Even when a person who is highly liked does
something bad or that is disliked, it will cause the imbalance state to rise. O\/RE‘?, soon
there will be a force to change it to a more balanced situation (W00d5|d bat 2001).

Besides liking, sharing similar attitudes is another important or t at leads to a
balanced state. According to Monsour and colleagues (1993), balance theory assumes that
individuals build relationships where agreement exists he hemselves and their
partners. Furthermore, similarity on important issuesai nsidered ‘a critical factor to

maintain a state of cognitive balance. (Monsour et a 3). Aronson and Wo (1966)
een“al

provided interpretations for the relationship betw ance state d agnqement among

es\l'*are s@ r to ours reward

/1966)°%,

gé\feelings. “Apart from a
N,

person’s outlook, similar attitud ofia pers ake us feel more attracted

&/

k togébr’ points out that similarity is a

ermore, Batool and Malik (2010)

state the reason that &Nldlvufu eople who are similar to them “people
value their own HQ'Kes a joy being with others who conform their

preferences, prohably enhanci i esteem during the process” (Batool and Malik,

2010: 142 % d

Hieders™balance theory preditts that an imbalance state results discomfort for people.

7 people always choose to change the imbalance state to avoid pressure and
@ that can result from the imbalance state. There are various ways in which people

use to change the uncomfortable situations. Hess (2000) suggests that when people feel
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discomfort with their relational partner, they would try to reduce this uncomfortable
situation by increasing psychological distance between themselves and their, awe.:: Hess
also states three possible actions when no balance state exists: (a) Ignore_ﬁﬂgomfort (b)
act consistently with feelings of dislike or (c) eliminate the unbalanced state.

X

The essence of this theory is that similar perceptions or agree% state of balance)

between parents and teachers on issues regarding involve en??ﬂucation lead to close
relationships between parents and teachers, which is ne r n@?ive outcomes

for students. On the other hand, imbalanced relationships between p e?ts'?ggTeachers
—
etWeen

always lead to conflict and strained relationships b parents an teachQFs.
Y/

By using this theory for studying perceptions, -L% \'2006) d that balanced

perceptions between parents and teacr@ to a atis@(ory and emotionally

pleasant relationship between parents@$teache inilar ﬂékand Hung (2012) found
N
that teachers who believed to %imila‘rj beli atzgcfjinvolvement with parents

communicated more with the@nts” en thargq hers who did not share similar
views with parents. l 0
P g b &

Despite the growi{ngﬁdgence 1n

parent involveme ﬁgﬁa ch, th
¢

'
school system@d her b.a?\o erséi;ev demanding more research, which is guided by
theoretica WOFKS \{vi ulti-d ié?sions of which they capture the variety of parental

)
involv& ehaviors. Kohl etwsal (2000) stated that such models can increase the

&
ill hiq_h)iemand for more typologies. Policymakers,

us of research findings in the future. The reason behind the need for more

@ical models is that the existing models are described as very broad and failed to
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explain different behaviors within a given factor. Some others are quite narrowly defined

and measuring a limited number of dimensions of parental involvement. \q

2.4 The Importance of Parental Involvement
Support and active involvement from home, community%thool have been
considered a prerequisite for academic achievement. As tat?y(Lewis et al., 2011)
“Parents’ involvement in their children’s education ee SUQ? as a way of
. . . . e
increasing school effectiveness worldwide”. C}Y
According to the National Standards for Parent/Family InvPI ment Pro%ms (n.d), in

~
the last few decades scholars have found thro% arch itive é@?&ctions between

parent involvement and children’s succ@ucatio . ies 8@arental involvement
also confirmed that effective collaboetion bewrvli @d schools is more useful
than any other educational impro@_ @

N,
&

]
&
Similarly, Al-sumaydi (ZQih&EnorM g@of effective teacher, the use of
c a

very sophisticated metho% hing‘;', nd rlslvub’interesting curriculum adopted for
e\l'reves t

&
improving educatior@verga @dﬂ these factors are half of the solution
by'sc 3

for the problems fa&K ho ?rent@ay the most important role in the process of
| . S8 o P
teaching and leasning/of their children. ()
N
Accord'Wsearc evi mes,vé\most accurate predictor for academic achievement
- - - N -
in sch ot income or 300|a1~%fétus, but it depends on how parents of students are able
to % home environment that enables learning, expresses realistic expectations for
@n’s achievement and environment that collaborates teachers of their children

(Wherry, 2005).
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Substantial evidences exist to show that parent participation leads parent
satisfaction and student achievement. Studies also found that children thKWS are
involved in their schooling have significant gains in their academi@ement and
cognitive development (Center for Assessment and Evaluation of Student Learning, 2004).
All the Somali parents participated in a study conducted by Olgacq2001Y in Sweden agreed
that parental involvement in schools is important for their il(&? success.

Parents participating in school events and developi od re t onship with child’s
school are useful for all students at all ages and for allhgrades. Moreo 'stuq_gﬁzg tend to

decrease bad behaviors such as alcohol use, violence,*and antl al haVIQ‘-If there is an

active parental involvement (National Standa@ ar%ri ﬁ ment Programs,

n.d). &

“Children also make great gainsf{so 1a11 %r a, Cs)are involved in their
schools. Research has shown tha h||d n p s are involved demonstrate
superior social and emotional deyelopment™(Gi emb 9 19). Faust-Horn, (2003) and

’hlp (3; ome and school can have many

Taylor (2006) state that% artntij

positive impacts on s s acafle i

demonstrate bette 'a@ an
b

and have bett

e. The students achieve higher grades,

jors @hm classrooms, complete more homework

Descri W theg &hll living in British are helpless in their education,
AbdulgDi (2006) conadere?itpack of parental involvement as the first reason for
un ving Somali children in British schools. He also realized that the parents of these

hildrén could not offer help to their children because these parents have never been to
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formal education, others do not have any information about the school system, and hence

do not know what they are expected to do in order to help their children. \Yv
Epstein (1995) points out some of the negatives of those schools @re families
even if they seem to be excellent academically. By ignoring families these schools build
?e.impacts on the

barriers between teacher, parents, and children, which can have%

learning process. Epstein also disqualifies schools that inv veWes but are ineffective

academically. According to her, none of these school p fie@?g educational
. . e
environment (Epstein, 1995). \‘T
| O

In summary, the reviewed literature indicated that"parental ‘Jn olv, entwi@-education is
v

useful for all children at all ages and for all graCs. E\a\seffoﬁ creating home

environment that enables learning an %alistic e ati&é*for achievement are
important factors for children’s succ%s 1'5 educa \E% li @ure shows also important
- - \ -
factors that influence level of p volfeme ne{y@?hese important factors that
influence parents’ decision to @in T ation is p@s’ beliefs that their involvement
the il

will lead to a positive out ir
e oullamghve 1y
importance of their in ent i's c\.ﬂ factoa&rét influences their level of involvement.
_ _ I _ _
One of the main mio IS tify the level of parental involvement in
‘
education. Q')
Sl
25 mie of Parental Invo@ﬁent

T aning of parental involvement and its importance is discussed a lot by many

dr JI'h'ebtore, making parents understand the

-
~—+
o

earchers and therefore, it is clear to all educators, professionals, and even to parents.
n

it comes to parent involvement and its powerful influence, the knowledge base is
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broad and clear. The challenge comes in transforming knowledge into practice, and practice

into results” (National Standards for Parent/Family Involvement Programs, n.d: %

Keeping in mind that the great benefits of parental involvement are f g@ﬁts, as well
as for parents. No parent can afford to miss the opportunity of bei %olved in their
children’s education.(Ho Sui-Chu & Willms, 1996: 316) “We re&lmre of poverty
thesis; the results do not support the notion that parents fram Wg-class backgrounds
place less emphasis on the importance of schooling they wcaﬁon as the
purview solely of the school” Kapteijns and Arman (2 believe that all Pyp-)iagﬁamilies

are keen to be more actively engaged, to monitor, to ervis‘a, nd oublq‘hoot for their
Y/

children, but not all parents have the competencies‘and %\kl\o*aket & roles.

There are various obstacles that hin(\&)’xpleme i oféfental involvement in
education. Some of these obstacles @Slated mre Kﬂﬂemselves and others are
caused by external factors. Becau:%ese dbstac “mazzr@rents are unable to support
their children in their educati Nm M@ors and the practices of school
teachers or administratorgkz)ur%l u&}t's (Z(:)'ecome involved in their children’s

N O

education. '\S | %
tlin

&
Ogletree (2010: sevi rier@)at impede families from being involved in
@ (—)

their children@ tio h'(?L nguéa barriers, (b) must work, (c) cannot find a

babysitter W of educatiod. Gi@be (2009) claims that there are impediments that
-\ Y

preven& ts from participa‘ﬁ%% in children’s education. These obstacles include

la nd communication barriers, cultural barriers, and scheduling barriers. Regular

@Jnicaﬁon between home and school is an important factor that enhances the

collaboration between families and schools. However, according to Githembe language can
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be a major barrier to successful parental involvement when parents cannot speak the
language used in school. Therefore, language barrier is the reason of the Iacl&% limited

communication between home and school. :(‘)
cation.

Parents themselves realize the importance of language for communi For example,

Somali parents in the United States of America who had no fo% ucation and those
with limited English proficiency feel that they do not have he%t
in education (Kapteijns & Arman, 2004). %
When parents cannot speak English their abilitygét their child ‘n flzgkmtudies
will be limited. Not only that, but this might also inish thei will to v\/iq'-t-\the school

and speak to the members of staff about their,children. (% \Diriyeétﬁ%)

Y

“Language and cultural barriers m e%fﬁcult rw@ﬁn-80mali parents to
engage with the school system and sist ch M\\?lth I@sstudies” (Open Society

N,
Foundation, 2013: 15). ‘% é E <§?

In a study on Somali parer% n rla owzia M@wed (2010) documented several
cases where unsuccessﬂ% unicati bnj:‘y[r&getween home and school due to

language and cultural M For|ins , pare ad difficulties in understanding school

help their children

-_— O

b}

&
board documents HQQ) cern d,ecisi@. Moreover, understanding notes sent from

)

'
school was angther difficulty for these nts. Furthermore, due to lack of understanding
eails

parents co, ofpresist pr fron@lool to place their children inappropriate grades.
N
Level of'education of parents Qvery important factor that enables parents to be helpful
to %Idren. The higher the level of education of parents the more they have the ability

o beithvolved in their children’s education. Githembe states that parents with higher levels

of education can involve more in their children’s education both at home and school. On
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the other hand, parents with little formal education have fears that they do not have the
skills to be supportive to their children. \Q
Parents without or limited educational background face more difficulti g@lping their

children with their studies particularly when students progress to higher levels of education.

The higher the students progress in education, the more challengi ir education gets.

Therefore, it is obvious that parents with limited educatio arwe to provide the kind
of help the students need (Abdul Diriye, 2006). % '
workin

Lack of time is another common challenge that m gipare ace @ring the
O
C

week, parents have little time to spend with their en pzasti ula forxthose who are

\u v
poor, or working parents who are much busier, or have more.tr bletiéoggeholds than the

middle-class parents (Flaxman & Sch\/\%%
compromisable and home-learning plﬂgsts are \a(?

| o S
from low-income families in ord eed’in sc ) {3_
Direnfeld (n.d) describes the negativ se ence§q. not spending enough time with

e
kids. Children of workin% y par lis ‘qét @a positive relationship that leads to
wl &
productive behavior &ff%heiﬁ? g andé"elopment. These children might suffer

from self-destructive, behaviors™ ing Social withdrawal, and misuse of drugs and
e\ ¢ ‘,q (L%) J
alcohol. “Wor@ e th;? has pr@ed woman with greater opportunities, financial

independe &@J increJa'\s self-es ; but it has created tremendous stress and much
S )
guilt a% 1d care” (Orton, 19@: 3).

time is not the only obstacle for parents’ involvement in education. Sometimes

N—r

, t re of parents is not

ildren including children

arents might have much time to help their children at home and to visit schools, but due

to lack of skills in managing time properly, they may not be able to help their children. For
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instance, in Minnesota where many Somali immigrants’ live appointments are made days
and sometimes weeks ahead, Somali parents tend to forget more important @ with

the teachers of their kids (Nderu, 2005). (')
te thé

Even though research has provided strong evidences that indi barriers that

prevent parent to become involved in their children’s educationy,scholars are convinced

that parents in one way or another are able to involve the eIWhe education of their

l

children.
Students achieve more regardless of their socio-e mic statys, th Farec?)@' level of
education or their racial background. These demogr fac}or areg'not tiqevonly factors

that decide the academic achievement of s&den} I t e Slgggg of children in
schools depends on the extent to Whlch@lhes of chi ﬁeady to create home
environment that is conducive for earning r?l tantlards for Parent/Family
Involvement Programs, n.d). <§9

In summary, the reviewed li t shL tall g‘}s of families are keen to be more
, a ';r(o shoot for their children, but not all

actively engaged, to mon% uperv
parents have the com C|es ils to taétﬁese roles. There are various obstacles
that impede fami fro be 1n cllved(} their children’s education which include
language and tur r ers; Ie@of education and lack of time to spend with
children. S ondu te eﬂlou\sgﬁ n Somali about parental involvement showed only

one f or that influenced paren*f!(r?mvolvement at school. One of the main aims of this

examlne school-partnership practices, parents’ level of education and parents’

@7 as predictors of parental involvement.
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2.6 School Practices for Home-School Partnerships

Families and schools have different roles in educating children. However anilies
and schools have mutual interests, goals and responsibilities towards c@ education.
Achieving the mutual goals and interests of schools and families depends on their actions
and attitudes. This is because both organizations influence e hm For example,
homework, notices from school, and school events are som onﬂﬂily school affairs that
influence families. Schools influence families’ und di ' theig policies and

practices. Schools have impacts on the families’ expéetation of their u'ng’%m}en. On
hoelim

the other hand families have major influences on sc proyemen in thQ{-a\cademic and
Y

\fbnshipsg@ﬂw schools. The

non-academic programs. Families create new WZS 0

simultaneous influence of families and{d)\oﬁ ea
partnership is required to achieve the@cua in MTd
ﬁ y N

& )

-

(Epstein, 1986). % A
&
To express the common irQEre\sband rﬁgﬁtie@f schools and families, Epstein

ther su ts that home-school

for children’s education

o

(1987) advanced the term ship}y‘-o'f Qolvement”. The term “partnership”
&
recognizes schools an ilies fs in rg&aérships, where both respect, recognize
their commitment&ha d in ";md @p&onsibilities, and support each other for
‘27 S

4
children’s lea 'mcesl In=su peg@r_lprship, schools and parents can reinforce each

a creaf‘e eﬂecti§§onnections between home and school to provide

N
ion, which allows”@dents to maximize their academic achievement, self-

qualit\
co%nd motivation towards learning (Epstein, 1987). “If teachers do not utilize the

@as an ally of the school, part of the child's total educational and socializing
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environment that consists of the interactions between the school and the family is ignored”

(Epstein, 1986).
X

According to Epstein (1987) there are four essential components of gﬁ@hips: clear

goals, appropriate materials, transactional communications, __and "~ evaluations.
Administrators can help teachers and parents to identify their mai% r partnership and
outline a hierarchy of goals for the development of partnershi s?f!everal years (Epstein,

1987). Sharifah and Wee Beng (2001) believe that the main“pur os@erships is for

e

the schools to work with families and encourag@sthem to [reali ihei&fﬁes and
A
responsibilities toward their children’s learning proc 2 &
\de v
School administrators can exercise their leader iptg\ Ite materials that match the
specific goals for partnerships. Simila@cipals sur@ﬁat the materials are
appropriate for the students’ ability%'lls, an N%’ r}@standing. Principals are
N
expected to design an effective né/ cofimunication @eme that allows parents to
&
th

contact teachers and other staf%<~ ues]i SO eacti§} At the end of each school year,
administrators are expect e evzil

ations ‘p[n ﬂ%artnership programs to identify the

&
weaknesses and stren Mimpl‘sm\wg the @rﬁership programs (Epstein, 1987).
Research is acc '%at\ w 1 N
Sk

'cat@at families want to be partners with schools
. j s o -
to improve st@ ievement, h me\@_;k completion, attitudes and aspirations. Results
P ¢

of a surve hat most(parefits expressed a desire to talk with, encourage, monitor, and
)

guide the ildren as students,\('But many of these parents needed more support and

infi n on how to help their children at home (Epstein et al., 2002).

@y schools are not responding to the needs of families for better information and

guidance so parents can support their children to succeed in school and graduate from high
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school. According to Epstein (1987) the evidence is clear that home-school partnership

affect children’s achievements, attitudes and aspirations, but schools ar&%ctant to

encourage and direct parental involvement (Epstein, 1987). School aﬂrg@rators and
ons

teachers agree that parental involvement and community conneqil re important.
However, their beliefs are not always supported with actions (Epﬂw al., 2002). Instead

of facilitating and supporting parental involvement, some s O(Wadding to the already

existing barriers. Schools are expected to reconsider theirspolicies n('J pragtices and take
the required actions to solve problems (Allen, 2005). : \T
| O
Families have different ability in supporting their ¢hildren SSome miliwun “school-

NV

ren frondinfancy on, with

k:@ﬂedge and ability and

.,éh.the other hand, there are

like” homes and often have academic schedulgs to Klp t

books and colors. Moreover, they matclh\geyc to chi
\m\sqm
; N

parents who do not know how to ir cHfildre atho pport from school and they
aches to @aﬁon. Such parents need advice

and information to help %‘r dren at ho e“e;@eir level of involvement is always

depend on school pwnd @ According to Epstein and colleagues (2002) the
&

differences amon ﬁen in thei ||ity tQ)reIp their children are based on three main

%
aedge of

’
factors: a) the@ to h@heir children at home, b) Their beliefs that the
5 :t! s

@
teachers m to a the children, and c) The degree of guidance from their
; )
childreﬂ hers on how to he d what to help their children with at home.

1

reward children for real achievements achers

are described as more traditio mir

and Epstein (1989) found that parents are more involved at home and at school
if they perceive that schools have strong programs that encourage parental involvement

(Dauber & Epstein, 1989).
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One of the most important findings in studies done by the Center of Families,
Communities, Schools, and Children’s Learning is that the involvement of KW their
children’s schooling depends more on how schools seek to involve p ; an on the
status of the parents. (Derrick-lewis, 2001)

Therefore, it is up to the schools to work with families and dm”e high quality
communications with frequent interactions to help more s dew work separately and

conduct few communications. However, learning achi nt an%ment will be

determined by the choice made by schools (Epstel 2002). C}Y‘
Data from survey of 1269 parents were utillze tudy ‘w ther si n d married

parents differ in their interaction with teachers an the‘;\

that teacher practices and overall \%]uahty

perceptions and attitudes towards parght |nvolv

N
most consistent predictor for pare%olveﬁentl saho%!.r%%\ctlces After controlling all

other factors such as parents uc on s1ze, ent ability and grades, school

sch%@‘ Results showed
10a@~ influence parents’

»1994). The strongest and

practices had the stronge%t n par t’s inv. l1V nt (Dauber & Epstein, 1989).
Parents provide th &dren}s icneed éch as food, clothing, shelter, and safety.

Most parents also Qq.&e 0 m y chl@earmg responsibilities that prepare children

for school. H Ve wh ar@able to perform these obligations, the school

N

agenm& t the family’s nee\c(l?. It is the administrator’s responsibilities to exercise
Iea@to organize meetings at times convenient for all parents including working and

rking parents. This can increase the number of parents active at school and not just

admlnlstj ve a ro faSS| g parents by alerting community social service

those who have already motivated (Epstein, 1987).
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Principals use the tools of administration such as coordinating, and managing funding

to support parental involvement. These administrative tools include (1) ollging and

disseminating research findings to teachers and other staff; (2) conduct's&@kshops on

the kinds of parental assistance required; (3) encouraging teachers to work together to share
the partnership practices they developed to avoid duplicating%h her’s efforts; (4)

providing small grants to compensate teachers for the extr ith with parents.

l

Teachers have also critical role in supporting par become’ involved. A study

conducted by Sharifah and Wee Beng (2001) found thakteachers indicatéd rlé e&?eeds for
S

all six types of parental involvement except practice rtaini;;g school governance and
v

using parents as volunteers in classroom activities Egarig\i \Vee BségngOl). Teachers
use three techniques to support parents: @parents e c?&t&n to the library; and

loan teaching materials and books fo%ents to N?o @th children; teachers ask
N

parents to read to children or quéle childrens are rgq/ﬁi?!g. Other practices such as
discussion, contracts and info%\.kami’ ctivities described as less effective and
less satisfying technique% refor‘g, Wer, J_elszzla'quently used by teachers (Epstein,
1987). N | N %(-/

| '\ 3 |
Parents benefi ﬂqm su f tea@rs in many ways. Teachers’ practices for
t? 2.9
e nts to

parental invo@ help p \@peate opportunities for learning at home and

understan w goalsﬂ@%ran&pstein et al., 2002). Epstein (1987) also stated the
)

benefi&

cher practices fo?\(ﬁarental involvement. When parents received frequent
re om teachers to become involved, parents recognized that teachers worked hard

0 iny6lve them in the instructional program. Parents received most of their knowledge for

88



home involvement from teachers. Furthermore, parents felt that they should help their
children and understand what their child is being taught in school. \Y~
There is a great agreement among educators on the need of home@annership
(Epstein, 1986). However, school principals want to know how to work with parents in
positive ways. Similarly, teachers are expected to develop a wellsdesigh assignments, but
many teachers feel unprepared to design effective home or@will require parent’s

interaction at home (Epstein et al., 2002). According t in 19@3 are currently

few preservice courses that prepare school personnel t@unake parents as<all ,es'igigf)porting
_ A
children to learn. 2 X

\e N
One issue that is highlighted in the literature of ren&\l men%&e importance of
professional preparation for partnership@s and traininas s)@{d be provided during

preservice teacher education. Such pr@stion is t?nt Kéducators to develop skills

N
and strategies for successful coll%ns. Plofessional p@rations enable educators to

&
work productively with familﬁ' : reo] atoré | enter schools and classrooms
with clear understanding nefits of p rﬁsh& (Epstein et al., 2002).

s &
State board of ed@and 1“3 :

choo@rd can make a difference in how well
teachers and admij ators, des

¢

’
role in writin@alv and policies cor@gt conferences to share best practices, provide
: J
a

rltner@ programs. Educational leaders can play a

training a sess progress“and reward best performances. State leaders can support in
o)

writinK olicies, laws and @t?delines of home-school partnership, which go beyond

e tement to include explicit commitments for comprehensive partnership “Good

olici€s recognize that all schools and districts start at different points in their practices of

partnership”. State leaders should introduce new requirements that require new teachers
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and administrators to have effective professional preparations, relevant experience and
positive attitudes towards family and community partnership. Moreove@ional
leaders should include home-school partnerships for annual evaluatkiﬂ)chers and
principals should know how their work on partnerships will be evaluated. Teachers and
principals should be recognized and rewarded for their excellenbgéck; (Epstein et al.,
2002). Y'

Professional development for partnerships enable administrators n!i teaghers to collect
information from families in which they can identiwrs, and take ro?J iate actions

-
to eliminate these various barriers that prevent ies tq.b come in\@-\/ed in their
Y/

A
pIo@Soarents, one and two

5@@ 1987). “The combined
N,

ients perating with higher stress

&
@o develop optimal involvement

ave to deal with

c
¢
Qo
=
o

children’s education. Families live in differeﬁ\sit,ztiorg\
these diversified structured families- m(@king 0

parent home, well-educated or poorly educated M?E

effect of these factors is that signifi mbéts of

levels, less money, and less ti }ich [

in the education of their% » (H:). by "]LESQ.G’ 2001). As a result, parents are

blamed for problems Wy r@ ntrol é—barents did not choose to become poor
I

or being in the di@e the;c ng. /(@ninistrators and teachers can play important
roles to help parents ove/co?e;;éj:fjiculties (Bakker et al., 2007).

Langu %cultur‘é @‘Z a @er that hinder effective communication between
schools,a me particularly, vmf&\/ parents cannot speak the language being used by the
scheel=Moreover, some teachers feel uncomfortable when they meet new cultures. This is

ecause teachers enter schools without preparation and without the understanding of the

children’s family backgrounds and other basic information. This may affect the degree of
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effectiveness of parent involvement. Therefore, schools are expected to eliminate language
and cultural barriers by increasing their knowledge of parents’ and students’ (Mrzs and
social backgrounds. Administrators should also identify and collaborate wanizations
and leaders representing various cultures who can help in convergin th%pmnt of view of
families and schools regarding partnership programs (Mohamoudd, 20183).

The age and grade of children at school can be a barrigr thvolvement of some
parents and therefore, parental involvement declines r \’e tohigher grades.
The tendency for parental involvement to decrease fokparents offolde r,ild"r‘e't;\‘zfnay due

AN

to the fact that supporting children of higher grades‘require more s Ils, kqewledge, and
Y/

effort (Hornby & Lafaele, 2001). Parents thKth; chi fo~succeed at all grades, but

they need good information in order to bﬂ\%suppor hilﬁﬂin all grades. Hence,
schools are expected to develop pro@ thaﬂp‘t ,@‘uilies including those of
N
z.é, i * sued

older children and enhance the w ppo ess (Ann, 2012).

>

atedgknts can meet the needs of their

With the skills and knowleﬁ\tﬂw
S. Hence, t zgéanantinue helping their children at any

children at middle and hi@
&

F 4
level of education. wr, pelre\vith lo vel of education do not enjoy these
na

f & _
le to |||dre@hen they move to higher grades. Bakker and
ntd

qualities and they
¢ z L)

iffK(ences in the level of involvement between parents

co-authors (2(@ d signifi
with a hi vel of e uMZan \-‘r\ents with a low level of education. Parents with a

hi
NV
highergle f education repoT(é?j higher levels of involvement. Similarly, teachers

pereei hat parents with a high level of education had more contacts with teachers. This
is because educated parents are more likely to benefit the supports from schools. Derrick-

lewis (2001) believed that educated parents are able to translate knowledge more
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successfully into practice (Derrick-lewis, 2001). Although educated parents are more
involved, other families who have not had educational opportunities can als@ their
children’s education. For instance, schools and communities can colla@d organize
after school programs to assist parents who have difficulties in supﬁrti_ng their children
with homework (Sharifah & Wee Beng, 2001).

The literature reveals the significant difference in the evq\f'pgrental involvement
between high and low social-class parents. Middle a igh- asa@y involved the

highest levels of talking with their children about s | and spent ri ti“rﬁtending
hiSyin

school events and parent-teacher conferences. T dicages how social-class factor

\ph Y
influence parent’s skills and confidence in their a ityt% eir children. Upper-class
parents consider themselves as integral Q@e scho he@te, have the right and

responsibility to supervise their childen’i educa \.Iu?o r@low social class parents

N
emphasize a separation between héd school. soefal-class parents do not believe

&/

the interconnectedness of how@ho{l er ck-I@ZOOl).

Comparing the invol% of af‘f_l ent Brln ities and economically depressed

N &
communities, Epsth co1au (2002)~found that economically depressed
in

communities are I‘!'\
() A .
attempttoma@ om un?at n\/\@aparentsabouttheproblemsanddlfflcultlesthelr

children aiwg. These

ork to build po§1'(b'13e partnership with families and develop a balanced

and te&
par%) programs that inform families about the positive achievements of students

@n etal., 2002).

qover(}chools located in distressed communities

ilies will remain distant to become involved unless schools
N
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In summary, the reviewed literature showed that families and schools have different

roles in educating children. Furthermore, both families and schools have mtqunterests,

goals and responsibilities towards children’s education. Studies showed g%jilies want
ewor

to be partners with schools to improve student achievement, h completion,
d ;

attitudes and aspirations. However, many of these parents % ore support and

information from schools on how to help their children. Wore, many countries

including the United States, Sweden and Canada have cl arly@sa‘ud regulations

@
that entitle parents to involve in their children’s educ@tion at the same 'n’\e 0&&5 school
a

managers to establish a framework in which parents choo}s n work toq.e%er. Studies
Y/
conducted previously in Somali about parental in Iv%r? \showed 8 involvement of

Somali parents at school. None of the K studies~showed 8& schools in Somalia

support and promote parental invo@sent. \s(ﬁy @nines school-partnership

N
practices of ten schools in Somali f u Q‘?
&
S S
2.7 Islamic Perspectives Tenta Invelveme
!

Parents’ feelings, emo‘%md 10{ adstosa ﬁt}ose. of mercy and compassion for their

children, which will }perentsho protect, f(zz%'guide, and educate their children. On the

o Ny
authority of Aa'ishah, who said, "A woman with two daughters and who was very poor

Y §F  X¥:7
came to my door requesting charity. All Lhad was three dates, so | gave them to this woman
LYy S <
and her two daughters. The woman ‘gave a date to each of her daughters and kept the third
o)
date for herself. But when the two daughters had finished their dates, they both looked up
N
to their mother wanting the date which she had. So she felt mercy for her two daughters

v

~arlg' split the date into two halves, she gave a half to each of her daughters and then she

went away. When the Prophet came back | informed him about what had happened. He
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said, 'Anyone who has daughters and is good in bringing them up, then they will be as a

e

(Muslim. Kitab al-bir was-silah wal-adab: Juz’ 13:
v

#4764). This saying of the prophet (peace and blessings of Allah be ug ) indicates

barrier between him and the Hell-Fire'".

that parents will be rewarded by Allah for their mercy towards their children and for
meeting all needs of children whether it is food, shelter, or educationV.The heart that lacks
such mercy will characterize cruelty that can result children’s d‘e-:;iation from the right path
(Abdullahi Ulwan 1992). '

Jubran (2002) defines the Islamic term “Al-tar %usuall tranSlated ae;%fucation,

as the process of strengthening of all the qualities t re es‘se ial for sekt-development

gﬁd the hereafter.

ur@ﬁful activity’ directed

at the development of the totality of n life ﬁ!ms ; L}Q\cognmve affective, and
psychomotor potentials of man sh% leftbenhi om Q%ﬁ?]g matured in a progressive
and balanced manner.” (Selo x151 e Soul, and the proportion and

order given to it; and its %e ment

purifies it, and he fai 1 corruqts 1- Qu Ash Shams 91:7-10).

and purification, which will lead to happines and cc ss i

Similarly, Selo and colleagues (2015) d %catlon

—+

o r |ts right; truly he succeeds that

& .
The purpose o a c, ed 'IS a())nlflll human needs to develop an Islamic
@

personality w |n this c mg to the Islamic teachings (Dawud Tauhidi.
Wﬁz;ve

ng an Islamic personality is to provide education.

2001). Th c metf:o
he p ‘épeace and blessmg?@f Allah be upon him) said “seeking knowledge is the

% ery Muslim” (Hadith. Al-Bayhaqy. Bab Al-ilmu al-ladi la yasi: Juz’1). Seeking

@dge in Islam is not restricted to only religious knowledge but includes all types of

acquired science (Jubran, 2002).

94



Children can be educated by their parents, grandparents, brothers or any individuals who
represent their parents. The Islamic term for the person who educates childre{i!piurabi”

that is derived from the verb Raba Yurabu, which means to develop asocmgease. Sima
ving

Ratib discussed the characteristics of a successful Murabi. A Murabi ha

hese qualities
in his/her characteristics is capable in educating children. (1) Knewledge: is an important
tool for the parents to carry out their duties. Parents need I&?ﬁe Islamic methods of
educating children of different stages. This is because ghileren av@?wt capabilities

and interests at different stages and the Islamic methods,considersithes aito? \Werefore,
the best methods can be selected based on th

-
capa?ili ies gJand i@%erests. (2)
\S Y
Determination: a determine parent is the 0% is Q\o o“strict re the situation

requires intensity, neither too lenient w g@situatio S g ness and soft. If the

parent is not determine, he\she will n@50r tea Wn ,@Qndependent themselves,
N
pr

but they do everything for them ir.éer tHat es <zd/ﬁ'.’l?iren to work independently.

Such practices limit children’ a litiT stroy ﬁ@lr lives (Sima Ratib, n.d).
itie jl

One of the most impo% onsila.i

first to choose the bes Ne Wf‘P

d provid rt in th i & ing. In Isl lecti ight wif

and can provide s n thet en’s(learning. In Islam, selecting a righteous wite
‘M & C g g g

('J s
and husband i@' por;:?p n ed@aﬁng children. Abdullahi Ulwan authored a book
about edu:Wildre am. T@rst topic he discussed in his book is selecting the

right

pf:/éts towards their ‘future’ children is

potential of becoming a good teacher (Murabi)

b

)
hich shows how author believes that selecting a righteous wife has a

co with children’s achievement in education. Besides the social benefits of

@ge in Islam, marriage enables both parents collaborate in educating their children and
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come up with the best results in preparing righteous children (Abdullahi Ulwan, 1992).
Therefore, Islam encourages to be selective when it comes to marriage. q
AN

Prophet Muhammad (peace and blessings of Allah be upon him) said, é woman is

normally sought as a wife for her wealth, beauty, nobility, or religiousness (adherence to

Islam), but choose a religious woman and you will prosper.” (Al-Bukhari. Kitab an-nikah:

-—

Juz’ 5: # 4802). Another occasion the prophet said, “The whole world is a provision, and

i
the best object of benefit of the world is the pious woman.” (Muslim. Kitab Ar-rada’ah.

Juz’ 4: #3716). -h\ I 3’0_’{}‘?

The Islamic teachings instruct parents and educational institutions to consider the parts
~ VN
that man is composed while educating children. Islam states that man is made up of body,

rN WD N

mind, and soul (sprit). These three dimensions have different needs and Islam requires to

. RV

use different methods to meet their needs (Jubran, 2002). All the three parts are connected

AT D) el A |
and it is impossible to discuss any of these parts separately. For instance, it is non-sensical

N N W

to discuss a body without a soul as a body cannot exist without a soul. One of the most

s ¥ I 3 <

important responsibilities of Muslim parents and educational institutions is the

o’ ”

responsibility of educatmg chlldren by conS|der|ng the needs of the three parts of man,
L |
which is a challenging responsibility as it rgguwes attention from infant to adulthood. In
_ NS S 5 e T _ _
responding to the Islamic instructions, early Muslim generations gave more attention to the
Ny
V 4 Q o) ( / £ .3\
education of children. For parents, choosing the best teachers for their children is
. W NV
imperative (Abdullahi Ulwan, 1992).

N
JAccording to Longman dictionary, soul is “the part of person that is not physical and
N

\th\atlcontains their character, thoughts and feelings (Procter, 2006). Islam considers the soul

(Ruh/Al Nafs) as the core of human existence and therefore, gives it a special attention. The
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soul can be educated by training to exercise all moral virtues. For instance, children can be

e

trained to speak clearly and confidently and self-control in their daily lives. The airn of such

education is to prepare a strong personality who will carry out his or her duties in the best
-

A

Islam commends parents and other individuals who are res%nsible for educating
children to provide all factors that bring psychological healtﬁTo children and free from

i
stress and worries. Such situation can be achieved by training the soul to rely on Allah

way (Abdullahi Ulwan, 1992).

alone and accept whatever He decides. On the aut 'hA al- b’as'é)b‘@ﬂlah ibn

. . =

Abbas (may Allah be pleased with both of them) w id: “On day' | waszﬂdmg behind
N

the Prophet (peace and blessings of Allah be %‘m) g\n\mid tg@i‘o young man,

I shall teach you some words [of advicel,. . w that ntire¥mmah (nation) were

to gather to benefit you with somethir%ey Wo We I{I’e benefit you except with
N
er

what Allah has already recorded f ftheQw gathq(:?o harm you with something,

&
they would not be able to har%ﬁxc ptwi wha@h has already recorded against
nd

you. The pens have beenili th‘g ag ‘hz!w@ied” (Atirmidi. Bab sifatul qiyami
A il o N
war-raqaiq. Juz’ 4: # This hadith indicates how the Islamic faith creates tranquility
v N
N c/ L0

and satisfaction with what Allah provides and reduces stress and worries of the future.
LN D & e _ o
Prayers, that is the most important kind of worship, support the soul in facing the

A P A= o

challenges and obstacles of life. It was narrated by Hudaifah that the prophet (peace and

v

NV

blessir@llah be upon him) was praying whenever, he faces difficulties (Al-Bayhaqy.
N

Shuabul-Iman. Juz’3: # 3181). Therefore, the prophet commended parents to teach their
S

\%Mren to pray when they are seven years old. “Teach your children to pray when they

are seven years old, and smack them (lightly) if they do not pray when they are 10 years
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old, and separate them in their beds.” (Abu Dawud. Kitab As-salah. Bab mata yumaru Al-

e
gulamu bis-salah: Juz’1: #495). Zakat also purifies the soul from covetousness and creates

N

a sense of brotherhood, which unites all humanity where everybody is close to others.
-

“Take Sadaqah (alms) from their wealth to purify them and sanctify them with it, and

v-

invoke Allah for them” (Al-Quran. At-Taubah 9:103). Parents car@ch their children to

give charity from their pocket money so that they will get used to perform this important

aCt' Q\. Y.

Islam commands parents to eliminate the psychological problems that can affect
- | IO
children’s academic negatively. Some of these problems that children face are being shy

e VN

and fearful. Being shy can prevent children to participate in discussions in class and express

rN N\ WD SN

their feelings. Parents can build their children’s confident by making them socializing and
N . R \V
encourage them talking in front of people Khallfa umar bin Khattab was walking once in
: ' r L4 ‘\
one of the Madina streets while chlldren were playing. When children saw the Khalifah

N N W

they run away except Abdullahi bin Zuber. The Khalifah asked ibn Zuber why he did not

s ¥ 1 3 &

run with his friends. The child responded by sziying; I am not a criminal and the street is

"
not narrow in such that | need to give you a space. The child responded clearly and

AN S O

confidently which |nd|cates how the early Muslims were educating their children’s soul

(Abdullahi UI / )Y

)
Fearful is another challenge that can cause stress and psychological problems. However,

v
-\ AV
sometimes this phenomenon is useful with certain levels to help children avoid accidents

N
and danger. To protect children from this fearfulness, parents should educate children to

worship and trust Allah. Prayers and other forms of worship can reduce stress and

fearfulness. Allah says in the Quran (verily, man was created very impatient; irritable
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(discontented) when evil touches him; and niggardly when good touches him. Except those

are devoted to salah (prayers) (Al-Quran. Al-Ma’arij 70:19-22). q

'g
The second part of human being that need consideration when educatingchildren is

mind. People have latent mental abilities like muscles that can be used to know the

v-

environment and store this knowledge until it is needed to be used. Moreover, people have

different mental abilities and the same person can have different mental abilities at different

}
times. When children are born, they are born with these abilities, but they remain latent and

~N 1 N

need improvement and training. The success of improvement processes deperfjs on the
- | IO

kind of education children receive, the experlences of the |nd|V|duaIs carrylng out the

education task, and the tools used by these |nd|V|duaIs (%ﬁ?b sanﬁ

Children’s intelligence can be improved by storlng useful knowledge and caring for their

. A UV
health. Islam makes educating children compulsory and free of charge to make the process
: ' r L4 ‘\

of improvement easy. Prophet Mohammad (peace be upon hlm) said “seeking knowledge

-

is obligatory upon every Muslim%‘ Ba y. Bab Aleﬁu al-ladi la yasi: Juz’1). Prophet

&> \%

Mohammad (peace be upon him) was not taking salary for his preaching and teaching “No
N7
reward | ask of you for this (the Quran). Itis only a reminder for the Alamin (mankind and

N of &
jinn).” (Al-Quran. Al-An’am 6:90) And on top of that, the prophet warned his companion
CaAY 1°' P2 S -
to take salary when teaching people. Islam puts tremendous responsibility on the shoulders
) 4 N

r N ol
of parents and educators to care for the health of children’s mind and prevent the negative

v »
e K AV
behaviors that affect children’s mental health, such as drinking alcohol that leads to many

N

health problems including mental diseases that can prevent the improvement processes of

\%@ren’s intelligence.
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The third part of the human being that parents and educators should give attention when

e
educating children is the body of the children. The Islamic method of education does not

N

condemn the needs of the body for food, sleep, cleanliness, and others. Instead, Islam
-
recognizes and encourages the meeting of all these needs. Meeting these needs is necessary

for human to exist. However, in Islam there are limitations in meeting these needs and
N

Muslims must consider and adhere to the Islamic laws when fulfilling these needs. Islam

i
does not condemn the feeling of hunger or other needs of the body but condemns the wrong

N ND.

ways of meeting these needs. For instance, Islam does not allow to steal or cheat people in
. l | _\"’)'
order to meet the needs of the body for food (Muha d Qqu, 980). X
Vv N N
Abdullahi Ulwan (1992) states three responsibilities of parents in meeting the needs of

rN N\ WD N

their children’s body. The first responsibility is the obgation of spending children’s
o )

expenses. Allah says “the mothers shall give suclz to their Ichildren for two whole years,
) eSO
(that is) for those (parents) who desire to complete the term of suckling, but the father of

N N W

the child shall bear the cost of the mother’s food and clothing ...” (Al-Quran. Al-Bagarah

s ¥ 1 3 <

2:233). The second responsiﬁ)’ility is following the right method of feeding children.

:‘U-, ¥
Miqdam ibn Ma’d re MI heelr esseé-\/ of Allah, peace and blessings be upon
him, say, “There iw&s el whi
y ( ¢

&
stomach, for i@n_ gh far hi
he is over w appe it@\gu; he Qi\\/fill it with a third of food, a third of drink, and a

he sof f Adam can fill that is more evil than his
NV

2.9
third reath.” (At-Tirmidi. sz-zuhdi. Juz’ 9: # 2554). The third responsibility is to

ta@affew bites in order to straighten his back. Yet if

helq%en to become strong physically by encouraging them to do exercise regularly.

The Messenger of Allah, peace and blessings be upon him, say, “A strong believer is better

and more liked by Allah than a weak believer" (Ibn Majah. Bab Filgadar: Juz’1: #79).
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In summary, the reviewed literature indicated that different cultures have different
practice of parental involvement. Therefore, it was necessary to provide an o@ of the
Islamic perspectives of parental involvement in education. Islam make g children
compulsory and free of charge and puts tremendous responsibilltl % shoulders of
parents and educators to enable children to learn and protect them(w ything that affect
their mental health negatively. In Islam, parents are instru ted?@dnsider the three parts

that man is composed when educating children. Accordi the Isl rAict hings man is

made up of body, mind and soul (sprit). The dlffeg\ds of these three p@?must be
Y‘

met for effective and balanced education.
Y/ ‘1 ’5?

&

Summary of the Literature \ \ -\O
The literature reveals that there 2 an'il%* th be related to the field of

L

parental involvement in educati se studhi @@conducted in many places in

the world including Africtco:ques r; resear he@ able to find more than six studies

conducted in western countri thag'ﬂQ gaf;eﬁ.he involvement of Somali parents in

education (Abdul @006@& M\ ed 2010, Nderu 2005, Husom 2009,

| O o N
Mohamoudd 20 t2n§ ah004) This indicates how institutions and

O

educators |% unﬁrlv) er@i in the issue of parental involvement even with
4 X~

the sma r of immigrant @gmmunltles living in their countries. In contrast, the
resea e as unable to find a single study investigating the involvement of millions of
ﬁ arents living is Somalia. This shows that the issue has received little attention in
lia. No information is available on the level of parental involvement in Somalia. It is

also unknown on how schools in Somalia support and promote parental involvement.
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Policy makers and educational leaders cannot make decisions based on the results of the
studies investigating Somali parents in western countries. Even though th@?gs are
about Somali parents, these parents live in different environment, situ &)‘nd culture.
Consequently, it is inappropriate to generalize the findings of th (%es to Somali
parents living in Somalia. Therefore, this study helps to fill %:X'the research by
conducting a similar research but in Somalia that exami es?ﬂiews of parents and

teachers about parental involvement in education in Somali '\d
@
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