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CHAPTER FOUR

Data analysis: Views and difficulties in teaching CLT (}
4.1 Introduction q

Based on the description of the methodology in Chapter Three (e;i t hapter provides
analys

the data gathered in the current study. The report on the i' is divided into

two parts. The first part is in Chapter Four, while the s d pa iWBter Five.

Y~

This chapter focuses on teachers’ views of CL d teachers’ difﬁ@s in

implementing this method (CLT). Chapter five On{ ; ties@? teachers
N\Y.

implement, and also teachers’ teaching W ce With ma ifficulties in
implementing CLT. é

U

A preliminary analysis of the n th uesti(@éaire revealed that certain

matters require further inv@n t] e plang?)?%. For example, the teachers

agreed that they studi g using the LT n@'ﬁod and at the same time agreed
’ 4 s’ &
that the effect of KWHS thlal ion %Q;I'_T in the classroom. The observation
ed

and semi-struc ervi e co@)&(ed with 10 teachers from those who
| &
<o) &

¢
participated_i survey guesti @. The 10 selected teachers appeared more
< k S

experienCed in‘teachifig.using,the nev&extbook (communicative-oriented) with a lower

Y—v

effe e eliciting informat@ﬁd probing more in depth their views and difficulties

@mmar-translation method (GTM) (See 3.3). This was important for
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implementing CLT in teaching reading comprehension. The following sections present

the data gathered for this research. Yv

The first section, 4.2, discusses teachers’ views regarding CLT i tation in
teaching reading comprehension. The CLT dimensions, sub-scalef and data are
subsequently presented through statistical descriptive analysis. Eurt explanations are

given according to the observation and interviews

4.2 Teachers’ views on implementation of CLT in t ing readin nlpié@ sion
In order to answer the first research questio 1 1& ers’@vs about

teaching reading comprehension using CW
u

instruments were used, namely sur guestionnaire,
, and understanding of

Teachers’ views or perceptions in(%their t \h'ssgb
N,

CLT, which directly affect thei ing @omp ansioq{i?aching practices. Chou

=

instructional practices % singly i:d'th@[ention of many involved in EFL

4
teaching. Teacher %ws ar
investigated ané&stoo

feeyeis o

s
eir experie es’an@ erstanding of this approach.

teachers to r
& S

Ne%esearcher examine@'hers’ views regarding (i) their roles as teachers, (ii)

their Views on reading for text and meaning, (iii) their level of knowledge and

Q rience, (iv) their attitude towards reading comprehension, and (v) their views on

dents’ vocabulary and pronunciation based on implementation of CLT method in

(2008) pointed out that in %earl, relations etween teacher beliefs and
apt

cultie (m’ implementing the CLT method

ing et-%ﬂions (written or verbal). This allows
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teaching reading comprehension. In the next section, the data are analyzed in terms of

mean score and standard deviation of teachers’ views of CLT implementa

teaching reading comprehension at Libyan preparatory schools. (’}

4.2.1 Teachers' views of communicative language teaching (CLT)?
The researcher examined the teachers' views of the characteristics ‘@f communicative
EKd a

language teaching (CLT) using nine items. The items were r]d arranged from

the highest degree of agreement to the lowest mean e. T Ie\‘L{desents the
3
N4

arrangement of the items and Figure 4.1 illustrates th Its graphic I _\Cf)
s b ¥

Table 4.1: Teachers' views towards COW ative\lan page teaéﬁ?g; (CLT)
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4.2.1.1 The ability of CLT to improve students’ reading comprehension
A detailed analysis of teachers' perceptions reveals positive views about the feaw
CLT, as shown in Table 4.1. The participants perceived that CLT devel@ents'
ability to read with a mean score of 3.83 and standard deviation of O.QH%that CLT
improves students’ communication during reading comprehension witi8.81 mean score
and 1.093 standard deviation. These two items indicate th Whan half of the
participants realize the importance of CLT and its role in i Si stu'jents' capability
in reading comprehension. From the interviews, teachers expresse aWconsensus
Y
of CLT features such as how it develops smdents’@to read, as_des |b;&§>ﬁ/ T4,
T6, T7, in the following interview extracts. Y. \4' \Y
o
NV =
“CLT is an approach which aim:\%ﬂe studej goo@y to learn how to

read and would help the ieve t\angja ,‘\é\m learn it through
S
communication, reading ver ‘Mtere ing anq‘?courage students to read

&
the language.” (T4) \ .\A
4 ' N
2 $ &
“In my opinio %in re‘z \ﬁe Ips students to communicate the language in a
meaningf &and pra the language inside and outside the
¢ I C,)

classr 6) 4 (_}

A

&

A the approach w}@!’ manages the learning process through open

N

munication and interaction between the students and text and among students

0 themselves.” (TT).
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4.2.1.2 Proficient teacher

Teachers realize that CLT requires proficient teachers with high oral ability, vwws
clear from the high mean score (3.80) and standard deviation (1.161@ment
between the participants based on Table 4.1. This clearly demonstr&t Libyan
teachers realize that a proficient teacher is one of the CLT featureS. Through the

observations of lessons, seven teachers appeared to lack knO)Qled n implementing

some CLT activities such as group work. '
AJ ' U 2

S
AN

S
\TL N
Figure 4.1: Teachers? view of u 1Ccl$\iye language teaching (CLT)

NN

teachers™un rs@@d’that implementing CLT in their classes

Also, in the jnt

requires a@teac er with’hig | ability as described by T8, and T9 in the
:

follos'wv 5.

iew ext
&

Q>
X'Q

Implementing CLT in our class wants teachers who know how to use and

0 practice the language and good pronunciation.” (T8)
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“I feel comfortable to apply CLT in my class, this wants me to prepare a lo??
hers

came to the class... CLT depends on practicing the language so it w. t

with high oral skill.” (T9) A

4.2.1.3 The opportunity to practice the language
The average scale shows that CLT offers greater opportuni zden's to practice the

language, with a mean score of 3.66 and standard devia n Table In
addition, teachers agree that CLT enhances students’ ing compreh. 1(#1 i@dlng
to a 3.48 mean score and 1.112 standard devi e chefs r th{/%ey have

control over their classes when applying C with a mﬁan re ofg}and standard

deviation of 1.261.
-\
\'\
According to cultural aspects a as b@en 0 wed an teachers like to be in
apply=0 servatlons of class teaching

p@'clpatmg in lesson discussions.

control over their classes V\QE

revealed that teacher%

Teachers prefer w wlr stu per%égn to speak, answer, or discuss any
ste

point. In the interviewyteac their control over classes is one of the

obstacles prE\&)g Li yan t cférs(f-}?n applying CLT in their classrooms. The

analy5| signify that'the maﬂhy of teachers perceive that CLT concerns giving

e opportunlty to pr @é the language. This is supported by T2, T5, T6, T7
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“CLT in reading is an approach that develop students’ their way to read in
English and practice the language inside and outside the classroom.” (TT
“CLT is an approach that puts the students at the centre of lear@cess, pay
attention to comprehend the reading text teacher, also involve tR students in all
issues related to make them understand reading.” (T5) V

\X%

“CLT would help our students and provided the oppegtunityfto e their ideas
®
N4
and thoughts and have choices about what to say,as well as howto 'a)iﬁf) (T6)
“Implementing CLT in my class to teach ind made noi eTImmm...

I have big number of students in m% S0 Iuvuus ave Y

control over
them.” (T7) - -\6&
IS

ng an swering the questions or

&
the @ents participate and share

=

is‘wr@fe, increase the noise in the class,

N
The par% report -agre t with the greater efficiency of GTM over CLT

Y-v

in t@g reading comprehe , s shown by a mean score of 2.78 and standard
Sy

\hn of 1.192 based on table 4.1. Teachers believe that CLT is better than GTM in

T
4213 The g@;T vs.'c?f (Jc"

eaehing reading comprehension. Through lesson observations, teachers seemed to

ach reading by adapting CLT at some points while still using GTM with focus on



155

translation and grammar in every reading lesson. In the interview, teachers expressed

their opinion of this point as illustrated by T4, T6, T7, and T9). Y~

“With GTM my students would know the meaning in Arabic tharﬂ%udents to
memorise the word in English...When [ tried to teach with CLT, Wty students take

time to know the meaning and the main idea of the lesso IWimplement CLT

as it helps my students to communicate the langb@zam’r'gful way.” (T4)
.\d‘ -

“Grammar translation method could help the t to achiey he’ n@ng to

corrett Alsqﬁy could
understand the structure of the sent diy\uss gra Y;Jetween the
sentence of the lesson.” (T6) \ > O<<
AN
IS

\
“When I use GTM to te ng r% students co%ol)understand immediately

the new wards and could pronounce th

&
and | did not take lon %@ ch e tex‘té@ its meaning, but with CLT I
e

( )

sure that almlents i
&

N o)
¢ J QP
“Ohhhh’". deat. You 0& nc/ am an English language teacher before 10
N
N,

to imple CLTﬂqhny class but my students' level made me turn to
ement GTM....” (T%

3
:T articipants did not agree that CLT neglects their roles in the classroom, according

an average score of 2.48 and standard deviation of 1.027 based on Table 4.1.

m nin@d facilitate the text and I am not
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Furthermore, the average score of teachers' view that they hate using CLT in the
classroom to teach reading comprehension was 2.35 and the standard deviati?us
1.332 based on Table 4.1. Teachers did not agree that they hate using@x the
classroom to teach reading comprehension. According to the observed I% teachers
implemented some CLT activities while teaching reading compmion. In the

interview, the participants expressed that they tried to implequt CLW, as stated by T2,

4.

trolled an aﬁa@y the
allowin ents{),‘zghare the
i . ugh@ﬁ; history of

teaching and learning, the role o\%@s clearl ed @%/ho could ignore

the success achieved through %ay oﬂfﬁg 0
% 9

“Every class I try to u %nd 'l ctivities, @ss the new words in English,
;n a

explain the main% s
’ &
practice the language a m 1 reéﬂalmost every word from English to
Arabic, | Mm did derstand me and waiting my discussion
NS0 S
in Arabic. 4) 4 (_}
S
’ (e -
Thenterview findings suppo@e’questionnaire findings in that Libyan teachers like
@ CLT when they teach reading to improve English teaching in Libya. In the
u view, the teachers presented their opinions regarding CLT. The fact that CLT is

ked by teachers is supported by T1, T5, and T9.

T4, and T6.

“I believe that teaching is only a process which
teacher. 1 do not believe with the argu

teacher in directing and organisin
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“[ like to use CLT in my class, I feel really that | am English language t&?,

not teaching English through Arabic.” (T1) %\

“I prefer to use CLT as it is essential to utilise it to improve théfeffectiveness of
English teaching practices in Libya. | implement it for am then return to
GTM, my students’ level and their large number do ezour'zge me to apply

this method.” (T5)

“I have a strong desire to implement CL

ally af!’e e tm@'g course
on it, but the level of my students pre g

\% (T!Sf (Q

A summary of the sub-scale “teachers?, views o\mgu ive language teaching”

clearly indicates that Libyan t%hig ﬂ/ agree on tl@aracterlstlcs of CLT in

teaching reading. Teachers are kn Ief eand ha smve views about CLT and
ehe

its features in teachm%ﬁ

researcher noticed t Il partui

ioh. ugh the observed lessons, the

:
ﬁCLT and GTM to teach reading. In

the interviews, teachers exp tthe lement GTM to teach reading although

¢
they also tr %e and cfw&%LT Among difficulties faced by teachers in
|mplem ti %LT ig'their Psses v@students low English proficiency levels.
" 9
N

4. achers views of their roles as teachers

Q researcher attempted to find out how the teachers perceived their roles as teachers
h

o0 teach reading through CLT at preparatory schools. The teachers' views on their
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roles were examined using four items as shown in the table below. A result analysis
indicates that these items appeared to be dependent on the degree of agreement b?mw
the mean score of every item, and the items were measured and arran@ the
highest degree of agreement to the lowest mean score. Table 4. sents the

arrangement of items in this sub-scale. Figure 4.2 displays the results gfaphically.

Table 4.2: The respondents’ views on role'@

The
arrangement
number in the
questionnaire

The items

1 encourage my students to
participate in reading activities
1 transmit knowledge through
explanations and examples

1 facilitate students' activiti
reading comprehensi

1 encourage my students
like native speakers

N
&
4.2.2.1 Motivation \ $
The average scale sho% ncouraling udbn@ participate in reading activities
’ '
06 an str iation,0f 0.862 based on Table 4.2. This high
degree of agre\éxprov' ence(:&aft Libyan teachers give their students
!
¢
confidence togfbvolv in redding activities. The results also indicate that the second
. % N .
hlghest% lue of 3.9 'gnd s@ard deviation of 1.276 based on Table 4.2are

Y-
assc@wnh teachers transn@ng knowledge through explanations and examples.

S

d ch observed lesson, teachers encouraged their students to participate in the
tivities. Upon finishing lesson discussions, teachers asked their students to summarize

had a mean score of
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passages even with two or three sentences. Teachers supported students to share and

participate even with simple sentences. Y.

4.5
4
3.5
3
2.5
2
15
1
0.5
T T T O
| encourage my | facilitate students' | transmit knowledge I encourage my
students to read like  activities in reading  through explanations students to participate
native speakers comprehension and give examples in reading activities

Figure 4.2: Teachers’ view ofitheisgrole s‘teW

Vo S

Teachers agreed that they transmit knwahrough e ati <<r1d examples with

3.90 mean score and 1.276 standardejtion base\r*g;‘i%b @wring the interview,
0
one of the teachers explained %ne lass t e"areQ/Qents who have different
en

abilities in reading and un@ng tn i
weak students by provi% er clartfica

from their awarenleéqess@ﬁervie ponses, as illustrated by T3 and T10.

to

N
¢ | (,)(J
Ime'l engour ﬂu\@e}ﬂs to read, to participate in the activities and
mM corﬁ~ tly.” (T3)

&
? [l my students could read, but there are some weak students could not

pronounce correctly. The main aim for me here is to encourage them to read and

do not feel shy from there weakness pronunciation. I repeat the activities such as
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the main ideas many times by a lot of examples until they could understand and

participate.” (T10) T

Teachers’ extracts indicate that they encourage students to participate ctice the

language. They repeat and offer extra explanations in the lessons | students can

understand. . \,
4.2.2.2 Facilitation \d
'Y
Table 4.3 demonstrates there is a clear trend amo chers fwh gr‘ee ‘@ they
facilitate students’ activities in reading compr: ioff with & CorQ'TS.?? and
standard deviation of 1.011. Teachers agre% ey eﬁlco e st to read like
native speakers with 3.73 mean score \% standar ati ed on Table 4.2.
In the observed lessons, teachers fat%d actin\ug ql a ‘O‘Q-}king out the meanings
S

of new words. Teachers discus:%neanﬂgs incEnglis repeated the discussion
~\<°
N

Ni

In the interview,w&gcher 'e that% encouraged students to read and

participate in the activities stric@‘félass time and huge number of students
¢ J 03

limited their i entation o h&e e(_:}i ities. Such interview responses were given

by T5, ,%3. "V)f -
A &

\f facilitate the activities in reading lessons, help my students to read and

0 encourage them to answer and to be active during the lesson. There are some

several times.

"4
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problems which prevent teachers to apply these activities, the limited of the time

for English class and the huge number of students in one class.” (T5) Y.

“The text books have CLT activities facilitating reading lessons, itina

simple way that encourages the students to fulfil all its parts in agery systematic
way.” (T6) . V

“Of course, dear, my role is to facilitate the on dnd tudents to
X

understand the idea of the lesson. | encoumg%\ to read, t o}p@s the

native speaker and pronounce accurately? e@ ifme ta_listen to me

carefully.” (T9) \/ w} {\T

Other teachers explained that theyﬁqjot fulfi gr ;@ﬁes in a lesson. They

N
expressed there were some actiwviti y skﬁaped erto s@nts’ low proficiency and

&
lack of time. Teachers skip@ole JI activity bﬁée it made the class noisy and
the teachers felt they M control ove tJh'é s&@nts. This was explained by T6 as
N

follows:
:
J S

¢ d Qg
skipped some tl&itie}s ch as role play because they take time and
N
ﬁmgg) Wé\t

my ?er Y' udents.” (T6)
&y
e

ary of the sub-scale “my views on my role as a teacher” is that teachers facilitate

%

“Teache

w

L&
S )

Vy

tudent activities and encourage their students to read like native speakers. This sub-

(4

cale explains that teachers had a positive view, according to their agreement in the
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questionnaire, observation and helpful extracts. Their views were generally positive and
clear, but teachers encountered some problems with applying reading activities,?ﬂs
one

limited class time and a large number of students. Hence, not all activiti

and discussed by the teachers. -\

4.2.3 Teachers' Views of reading through text and meani \)

The researcher tried to determine the teachers’ view g t]’rough text and

S
meaning by using four items as shows in Table 4.3 be The igwmhows the

results graphically. !"\ ' _\C}
P 4

N
N, 1(_)(.}

'
The teach ive views arejevi in item c, Table 4.3. The mean value is 3.80
4
and t wrd deviation i§ 1.20;}7 Libyan teachers comprehend the importance of

N
readin d how it helps stlkftats practice the language. The second highest item

‘é&s that reading activities in the classroom should engage students in meaningful

Qnmunication, according to a mean value of 3.72 and standard deviation of 1.244.
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Teachers understand that reading activities can involve students in meaningful

communication in the classroom. Teachers explained that the Libyan environ

one of the problems preventing students from practicing the language o\e th

D

by T1 and T3.

Yv
v

| N
3.85
3.8
3.75
3.7
W— 3.65

3.6
3.55
3.5
3.45
34

. : . . 3.35

My students' answers irReading comprehensionReading activities in the Reading is a means of

reading comprehension helps students to obtain  classroom should interaction with the

must use accurate meaning. engage the students in text.
grammar meaningful
communication.

S
Figure 4.3:% > view |of reddinlg t@ugh text and meaning

“Reading ,comprehen @Sﬂ/l@l to interact and practice the language
!
¢
during ract nt%}; teCt}‘."a(Tl)
o

“Aecordipg to my experienc a teacher only reading comprehension and its

activities could improve (@S;tdents’ level in learning English... Libyan student

N
\uld not practice the language outside the classroom, so from where they could
0 obtain meaning and practice the language except than reading comprehension.”

(T3)
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The participants agree that reading comprehension helps students to achieve m !
with a mean score of 3.67 and standard deviation of 1.183 based on Table@each
observed reading lesson, teachers helped students to gain and increase xﬂ&anding of
new word meanings. Additionally, they agreed using accurate grammangactivities as part
of students' answers in reading comprehension, according to a meamscore of 3.53 and
standard deviation of 1.005 based on 4.3. In the observed m hers seemed to

encourage their students to answer and practice the lang with cc.:hva@ammar. In
@

estionnair cwo@ation
an% ing coqyéhension
foc&ied ccuraég‘vzz;mmar when

students answered and spoke in class i ework. Thisls cl@ described by T9

&

and T10. C,) NS
% 6 ('}
“« Q-
\ RN
“Reading is the important skills tL ocus on ‘ié\All the time I focus on

making my stude he textland undér its meaning even by Arabic
4 ¢ &
N8 @)

language.” (&\ l &
N e D ,7(}

stand the language from reading texts, they

the interview, the participants’ responses supported

results. Teachers have a clear perception of theyi

and how it helps achieve meaning. All inter%

-9

Our ents could lea arﬁ u@e
&= - -
c% n new words,and meaning that encourage them to practice the

Y—v
anguage. Our student@ér they get the meaning by Arabic, they could

E\rticipate and interact with the meaning of the reading text.” (T10)
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“Yes, I focus on grammar when I teach them reading, this the main part where |

could focus on accurate grammar. In addition to the new vocabularies an?

pronunciation.” (T8) %\

“All the time I focus on accurate grammar When my students answer or practice

in reading text. | have to correct the grammatical mistalgis forthem in every

\d

"X,
text and a‘ir@ that

voK"st S ir@ganingful
@e‘rzls.ion through

p
CLT can enrich students’ vocabulary. ) O<<

reading lessons or writing their homework.” (T10)

A summary of the sub-scale “teachers’ views of r

teachers comprehend that reading activities

>

communication in the classroom. Teachers&liz; at lﬁadl com

4.2.4 Teachers’ views of kn andoexpe lence | e teaching of reading

comprehension \
In this study, an atter%sCade

knowledge and e;@e on lt
The researcherq@ dt rs’ opiarons of their knowledge and experience
3 ‘-

using three i
N

the deg reement b en tké}nean score of every item Table 4.4. Figure 4.4

_ X
presents'the results graphmall@’

N
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Table 4.4: Teachers’ views of knowledge and experience to teach reading

comprehension \4

My experience affect the way I teach
reading comprehension

My knowledge from my previous study
experiences influences my approach to
teach reading comprehension

My past teaching and learning
experiences influence my teaching style
to teach reading comprehension

P g
T \ NV
4.2.4.1 Implication of teachers’ previous% experience E\T
A detailed analysis of teachers’ View@ knowle d e@ﬂence in teaching

reading comprehension revealed t{at teachers \pq%en éﬁects how they teach
. N > -
reading comprehension with 3, scdre an 118 gé,ﬁdard deviation based on

\e 44/
Table 4.4. The second highest™item the@luence of Libyan teachers’
knowledge based on Tabl .ZTeach@E’ Wledgrom previous study experiences
. o R AL
influences their teacbwp ro ing glp ehension, with 3.72 mean score and
1.115 standard\éwion. iti aIIy,(:j%é participants agreed that their past
!
¢
experiences ir%ce their tea ng’st)egja reading comprehension, with a mean value
% N

of 3.67 % ard yevigt)%‘o 1,@3 based on Table 4.4.

X

S

I \bserved lessons, teachers seemed to follow the way they had learned English

befere. Although they tried to be in line with modern approaches of teaching, practicing
dd

developing the English language in their students, teachers were nonetheless
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influenced by the way they had learned English themselves. For example, during
reading lessons teachers relied on new vocabulary memorization. During everyv,
teachers asked students to memorize what they had learned in the prior less@n hers
taught reading in the same way they learned it when they were student#&pugh they
know and study CLT, in real classes they follow past experiences. I the interview,

some participants explained that they neither understand nor Eelie in CLT. Hence,

1N«

?.

there is a huge tendency to use old teaching methods.

|

3.78

3.76
3.74
3.72
3.7
3.68
3.66
n
T T 3.62

My past teaching and My knowledge My experience affects
learning experiences  received from my the way | teaching
influence my teaching  previous studies  reading comprehension

style for reading  experiences influences

comprehension my approach to teach

reading
comprehension.
- \' bv

Figure 4.4@6’ i!w of owle@ and experience to teach reading
N S
¢ fbmug-«énsion
) &

k :
One &achers ex es£d that they were still influenced by how they learned

N
. - _ .
Enygs\h. eachers’ knowledge therefore directly influences what they actually do in

6%

M

s clearly described in the interview by T1 and T4.
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“My knowledge of teaching English is affected by my experience when | was a
student. As an English language teacher, we do not have training progr wm
made teachers updates with the new methods of teaching, so w
knowledge in the new and effective methods to teach reading.” (A

N~

“In the university, they didn’t tell us how we could teac orwuss reading text

to students with CLT, they just give us teaching met %af its advantages

and disadvantages to every method. When | bec ate h nd myself

‘ Y'
follow my teachers to discuss reading lesso@ ' _\

“In Libya, our students experience @: pproaég:an learner-

centred approach before they st re ratory sC and@<§eC|ally in English

‘T}'re students are not
A
\

encouraged or motivated%ss th@l apini r challenge the teacher.
For example, the stu XALIIIL%ZM id” rather than “I think” in
order to avoid st kes.fAlso/ ou
4
answer any icult quesfl M o or create or trying the answers, so
this oblig% fol 'perl ” (T2)
¢ : C,)
) &
the first day of t ?ling @h’sh, 1 try to discuss and explain in English but

A level of my stud@ébllgates me to change to the old method. Hmmm..

E\'ooks like my teachers’ way.” (T9)

subject. In traditional tea entred so

F nts depend on their teachers to
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“l used different method in the class just to make them learn, but I do not have a

good Knowledge of or technique to teach reading appropriately.” (T10) Y.

N

A summary of Libyan teachers’ views on their knowledge and experi in teaching
reading comprehension is that they realize and agree on the effect ofypast knowledge

gave many reasons for this, such as lack of training progr

and experience on their way of teaching reading comprehensign. Inthe interview, they
ZUffi'ient knowledge

and understanding of CLT, as well as its implementation ading co nsion, and
@
their students’ experience with a teacher-centered ap : l _\C}
4 X
N

N

comp nsion.

ude@erceived reading

\y@ds students' attitude to
S

4.2.5 Teachers’ views of students' attituw ds
The researcher aimed to identify tea&' ws of ho

comprehension in preparatory schot(s'Swe teach \st
reading comprehension were m%\hrmfbh four items own in the table below.
\p &
er

These items were analyzed i of:[ gree of a}g?g‘nent between the mean score
a

of every item. Table 4. s the arrang eht ems in this sub-scale and Figure
N3 £

4.5 shows the res;@hicb
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Table 4.5: Teachers' views towards students' attitude in reading comprehension

The arrangement | The arrangement The S
mumber in the according to the The items Mean score devi _t' Skewness w
questionnaire results eviation
My students are interested in my
a 1 reading c I ion class 3.4 1.153 -0.689
2 My students are not motivated to
¢ learn reading comprehension
My students feel that it is not
b 3 [necessary to leam reading
comprehension
4 My students hate to learn grammar
° through reading comprehension
My students hate to translate
d 5 reading comprehension passages
from English to Arabic
A detailed analysis of teachers' views abo i stu@ i eres\E' reading

comprehension classes indicates 3.44 meanw d 1‘3\53 S dard@ﬁtion. In each

observed lesson, it seemed the studentwa erested w the new vocabulary

and translated words into Arabic. Tﬁvas obvio\n'o de:}ts' participation when
€

N,
they repeated after their teac% pronoun d“th(igec?v words. The interview

supports the questionnaire @rvj datajanaly:
in reading comprehens% pported'by T ‘gr{d"lb'

%

on students feeling interested

B

ﬁrink our students f@%}%ierested in reading after they get the meaning in

X?abic Language and practice the pronunciation to the new words.” (T8)
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Figure 4.5: Teachers’ view of students’ e reakﬂ’gbjeheng} n

The mean score for students not being m

2.77 and the standard deviation was 1&
that their students are not motiv‘ad)o le
researcher perceived that teach nuousl

comprehension.

The mean score f%
reading compre@
45.The q %ire

feel it is‘we saryfo ‘aead'n omprehension. Teachers concurred that students

feelAecessary to learn rea@é comprehension. Through the observed lessons, it

w?Xed that teachers encouraged and motivated students to read and comprehend
b

ulary. The interview supports the questionnaire and observation results on
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teachers encouraging their students to learn and practice reading lessons, as described

by T1, T4, TS and T8. Yw

“In every class, we have the clever and un cleaver students. The students
like to read, to participate, to translate but the not clever oney" must motivate

them. English is foreign language in Libya, all the t%awencourage and

motivate their students to read and practice the lang Tl)'

.\d' -
“I think the good teacher who all the time m@nd encour h‘r f@nts, 7
0 4
<

~The cl@ggtudents like

(T4) T
“Every class we have the clever and W 7 St

to read, to participate, to translwhe un clea ne @st motivate them,
encourage them to read even %ad pron%?a% : @

oq"}

Q

“I do not agree with t@;ﬁ . OI ents Iik‘e§>ead. You know dear, in every
class after the t d the lesso
4 f &
‘e in Aéit language.” (T8)
N
e DL S
4.251Tra on helps to 0 ai‘trﬁj
% N _ _
It was a% vered tha ?hers-&agreed with the assumption that students do not
Iike‘g&n grammar throug @’eﬁng comprehension, revealing 2.64 mean score and
1. ndard deviation based on Table 4.5. Teachers conveyed a negative view of this

two H@s almost all the students like to
read and u%d th
?eaning
NG

Moreover, teachers perceived that students hate to translate reading
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comprehension passages from English to Arabic, according to 2.44 mean score and

1.446 standard deviation based on Table 4.5. Teachers viewed this item negativ
This means that students like to translate reading passages from Eng'l';go Arabic.
Teachers also explained grammar in the observed reading lessons. Fmele, when

students read any sentence, teachers asked them to change it iniowﬁve sentence or
t

make it a question. The interview responses supported the nnai'e results in that

students like to learn grammar through reading lessons aneylike tojtra to Arabic
L ]

to gain knowledge from the lesson. Teachers explai at gramm \Ier&‘d}ficult

to teach as an isolated subject, so they discuss ar thfo adi@xts to be

clear to the students in the respective level W beduﬁ nib, TQ‘and T10.

“Grammar is very difficult, so I teah gramm ou

(T3) >\
@
“« Q-
\% &
“In every reading passages, try[ SCuss gr@r to make my students focus
more from the c@he s g%s,l” @

2 $ &
N N %(J
“When I @n E 'guagf,.)%‘eel that my students did not understand

L

the les (ﬁﬂ)this me, | us{tr@I te to make them understand.” (T7)
LS
(Q /s >
. b

“INthink that we depenq’@*’Arabic language to make our students understand

E\vglish language, so translation is very important in every reading lesson.” (T9)

<

ding passages.”

@

-
7y
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“All Libyan students like to translate everything, word by word, and sentence by

sentence. Even if I explained the lesson by English, I must repeat it by AW’

(T10) @

In this sub-scale, teachers had a positive view of the item that student%e Interested in
reading lessons and a negative view that students feel it is not necessary'to learn reading.
The observation data was supported by the interview res eZhat ibyan students

like to translate reading passages into Arabic and to | ra Mh reading

lessons. é ' _\C}‘T
’ b4

ol o

tion

o]

4.2.6 Teachers’ views of students’ vocabmw;d p

Teachers’ views of students’ vocabulaty, and pronuncia er mined using the

four items shown in the table below%e items\m‘%al sed on the degree of

N
agreement between the mean s:%ll iteﬂw. Thel mz?(@'?e measured and arranged
from the highest degree of aq:hnt t1 OWest m@core. Figure 4.6 presents the

results graphically. % \:b}’léyo
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Table 4.6: Teachers' views of students' vocabulary and pronunciation

The arrangement number
in the quesfionnaire

The items

Reading comprehension helps my
students to practice pronouncing
[English words correctly

Reading comprehension develops
imy students’ English pronunciation
IReading comprehension helps
students to use the correct
[vocabulary appropriately

Reading comprehension enriches o
imy students’ English vocabulary -

! _@
4.2.6.1 Reading comprehension through CL Tgi ves stad pronunciation
Table 4.6 indicates that teachers had a hi sitiwi viéw, of th@gr;s, whereby

reading comprehension helps students racae pronounei En@'{ words correctly,

with 4.15 mean score and 0.900 st@ deviati $th @hly positive item was
N,
that reading comprehension h%ents% develop E(:’Q(‘.igh pronunciation, with a

mean score of 4.14 and sta mviat .058. $
(,) S
&
t rea

’ '
In each observed;@t W@ ing’helps students practice the language
and pronounce words éerrec oft served lessons, the teacher gave students

¢
new vocabu S’s}h asjmaterials (’sil&j?ather, plastic) and asked them to use these
NN
words in‘c te sefitenc rOne séﬁent answered, “the belt made of leather and the
e

IeatQmes from animals.”\tlgé clear here that the student used a new word in a

c sentence along with other known words. Reading thus helps students achieve

& vocabulary and use it in meaningful sentences.

€,
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The interview supports the questionnaire and observation results that reading
comprehension helps improve students' pronunciation. One of the teachers exw
that from reading texts, students learnt and practiced new words. Other t€a said
that students cannot pronounce words outside the classroom, so they focﬂ*n reading
lessons to learn new vocabulary, as described by T1, T2, T4 and T5.

N

“In reading lessons, the students could learn the acc Cnunl:iation and start

practicing it.” (T1) .\d
@ \Y-
1S

“We could not teach a pronunciation les e, ut;l ) eadingitexts they

could improve and develop their way

“With every reading text, | re%he pronb—’vﬁ\mgn @?diﬁ’icult and strange

words many times until t them.” (T4) u 6
\ L 2
“The students c%; learn for ve!op@ir pronunciation outside their
\';e &

classroom, so&%cus @ readinglesson.” (T5)
%\ P ! %o
O

s
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Figure 4.6: Teachers' views of students' vocabulary and pronunciation

The participants had a positive view toward that reading comprehension h@s&ents

4

(¢, ]

) -
WWWWWWW A
HD~N~00 WO orrEN
ol (621 (6] [6)] (63 ]

to use correct vocabulary appropriately, with %2 m M‘é’ and!@% standard

deviation, and reading comprehension en r@i‘

sh vq:&b lary, with 3.84
mean score and 1.088 standard devi Md abI

In theobserved lessons, it

appeared that reading helped stu t enrhc nd c eas@elr English vocabulary.
In the interview, one teacher d that iety é@é not encourage students to
learn or practice vocabulary or pr onunllatlo |ned that the classroom is the
only place where studeb pr b&T nd accurate pronunciation. This is
why teachers ag@ea rehe an enrich students’ vocabulary and
offers more n|t S #to j,l!ce target language. Teachers interviewed

supported tlo nnaire results ﬁf scribed by T1, T2, T3, T5 and TO.
& VS

N

t'..)

“As we know, that our s\c?ety speaks only Arabic language, so just reading texts

§nd passages could increase the amount of English vocabulary.” (T1)
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“According to my experience, every reading lesson provides our students with

new words and vocabularies that let them practice the language easily.’ v

\

“Yes... ammm... reading make our students know how they use *ord in its
appropriate place.” (T3) ?

“Reading is the main skill that provides the studen zthe orrect word in

the correct place.” (T5) .\d

“The accurate pronunciation, translation andlﬁag lmd are the m actlvzty

\,

in reading lessons... as you know, guagépapith different

pronunciation, so we must focus@nd enc

(T9)

>

For this sub-scale, teachers eMed Mde |n all three sources of data.

Teachers understand %R:;nce lf reading prehenS|on to enrich students'
secti

’

vocabulary. The ne Yhsk teachgr: major difficulties in implementing

the CLT metho@h r

statistical des‘p" an ys'ls :Urthﬁf}xplanation is given on the observation and

=D
3 ok

N
N

preh n. The data are also presented through

('D
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4.3 The major difficulties Libyan teachers faced in implementing CLT in teaching
reading comprehension in Libyan Preparatory schools YV

The second research question was aimed to identify the major difficulte%Xd by

comprehension. According to past studies and the researcher’s experleQe as an English

language teacher, Libyan teachers face several challenges in i Ie ting CLT when

ard hese difficulties

Weducatlon

ts were used td a&@r the

Iti% le@'teachers
mslvf m@:@ a survey

questionnaire, observation, and interv %e tools h to @ﬁ rich and diverse

data. They also helped ellmlnate enhanc\he%cc r '§*and significance of

they teach reading in their classes. In this study, teachers’ vigws, t

were examined in terms of their personal experiences, S

system, CLT, and sociocultural context. Three inst
research question of teachers’ views toward t

when they teach reading through CLT\T;

findings, and enabled the re to ﬁ‘rrlve tqstr&qg. conclusmns and detect
underlying reasons to furth e plain the @mgs
X TS
' g

%
431 D|ff|cu'l<~$lated acheé(.}

An attempt w he ultles faced by Libyan teachers with

mplemenﬂEi%to teach re ng' me/‘?aratory schools. Teachers’ difficulties were
examm% gh eight_items, aecé\own in the following table. The items were

me and arranged from t@hest degree of agreement to the lowest mean score.

7 presents the agreement to this sub-scale and Figure 4.7 shows the results
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Table.4.7: Difficulties related to the teachers \4

The arrangement
according to the The items
results

1 have few opportunities to use authentic

1 'materials such as newspapers, magazine,
'movies etc.

1 depend only on textbook.

1 use Arabic language in the classroom

The effect of GTM prevents me to adapt CLT
in my way of teaching reading comprehension

1 am not prepared well to teach reading
comprehension through CLT

1 have low English proficiency level

1 have misconception about CLT

1 resist my students when they want T
say in the conduct of the lesson

\3 &=
4.3.1.1 Lack of authentic materlal ;

A
NP
Based on Table 4.7, a detailed ana s f teachers’ difficulfies revealed that teachers’
[7 <{-
gh mea

lack of authentic material po?& e of 368 and standard deviation of

N
1.267. The participantsgagree that tea#wers ve a\s@lenge in only having to rely on
textbooks, with 3. 19 mean J)re and{\ stafﬁe%j.d deviation. This means that Libyan
teachers malnly xt ok teach{@naterlals.
N
1 O
2 9
Accordin bserv d Ie 0 ers relied on textbooks and none of the teachers
used r materla such {Fﬁowes or short stories. This is supported by the
i ew responses. The teachs confessed they only have textbooks to teach reading

ave insufficient teaching materials to help improve students’ reading

mprehension levels. Views were presented by T1, T2, T3, T5, and T9.
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“We have course books that have listening activities, but we don’t have

in our hand. The school’s infrastructure is really bad. We don’t h@LCD

projector, TV, or such equipment. [ don’t have access to any auth%agazmes
books, or DVDs. | even have to pay from my pocket when | neer make copies

for my students. In short, I only have a blackboard and N 9)

“Ohhh... Sure I depend on the text book, because itN; er that the
ministry gave to the teachers to discuss to the s ts in this le '(T
“Me as an English language teac must foﬁow m from the

ministry, I must complete all th ssons in the te ok l@ e the end of this

year.” (T2) T &k
N,
o ¥,
&
&
“I obligate to follow s te t hhh y friend... I remember last
time | print sh hort storjies lthmbould help students in reading

comprehens&e the p(i nd m Q}(Jse this, the parents, the classmates
that

and th E‘rjét’ext book is enough for this level and no

i
Y ol )

need t tra
S

&a time of the class |® short, just to discuss the main lesson according to

Ex activities in the text book.” (T5)
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Figure 4.7: Difficulties relwb he %E&] \’Y~
Y-

From the teachers’ extracts it is ede ack authentic ma s to help explain

the text in more detail or to imple ctw@:%e @hers rely only on the

textbook to discuss the readin % ) Q-
DN 'L
N

4.3.1.2 Using Arabic \lg-j ( 0
Teachers agree wit N{meanls 1 égtdndard deviation that they use Arabic

27
Tea é&depend on translations and discussions

in the classroomiybasedron

@xpl ned.t

observ sofis, teatl e e@laﬁons in Arabic because of their students' low

in Arabic, ﬂ:is (?facilitate students learning English. In the

glish understandmg@'fe teacher explained they use Arabic due to the low

Ie?\ their students.
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Teachers interviewed clarified the issue of using Arabic in the classroom. They
confirmed using Arabic in the classroom due to students' low English proqu.

Teachers’ views are presented below by T6 and T8. (}

“Yes,  use Arabic in my class. See dear, our students are low in Qg,ish. If I want
them understand the lesson, so I must use Arabic.” (T6), V

“We use and depend on Arabic to discuss English. 8) \d
®

N4
1S
4.3.1.3 The effect of GMT limited the imple n of GL \)‘T

Teachers did not agree that the effect of Cw ve from ting CLT in

and @fﬁard deviation of

M2 noticed that teachers
S

teaching reading comprehension, wit egascore 0

1.263 based on Table 4.7. Through%obseﬁu S,
implemented CLT and GTM \4%/ tau&ﬂ reagling ¢ ehension. Teachers used

Arabic translation when di % Ci IVities a‘s% taught reading. During the
interview, one teacher %z that CLT di ‘Dbt@ discussing grammar points, and
4
M n for {hé"/

at the same time te rs usedl % new words presented in the lesson.
They illustratedgheir views 1, Teiﬁ'fd T6.
o !
g(" 5
\
» % is vefy.ol ‘gthod,%&f it helpful to teach.” (T1)

N
S
\try to practice English at the beginning of the lesson, following CLT approach

0 in teaching, but | notice that not whole my students could understand me by
English, so | repeat again in Arabic language.” (T2)
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“I have a desire to implement CLT principles in the classroom, but my students’

level restrict me.” (T6) Y

The extracts confirm that GTM limits teachers’ implementation of CLT hey teach
reading comprehension due to students’ low English levels. Old methads such as GTM

is one of the difficulties hindering teachers from implementing ihe method to teach

NY.

Studying CLT implementation in teaching reading re 2.70 mea o[eiﬁd\)l.lm

not @Hy CLT
, t%?grvs explained

&

reading comprehension at preparatory schools.

standard deviation. The participants disag

implementation to teach reading compreh

they studied CLT implementation, as h&@d

"We study about,CLT in ] N S tyé@), but in the actual situation we were
surprised how i ent O“(’I’ 8)
!
DR
XY,
4.3.1.4 % s’ low pro }encyﬂ%r oral English

‘&wrs low proficienc @Voral English showed 2.69 mean score and 1.303

@ deviation based on Table 4.7. The questionnaire results reveal that the
3 cipants did not agree on their low oral English proficiency level.
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In the observed lessons, it was evident that not all teachers had good English
proficiency, as they lacked implementing some CLT activities. The inter
teachers also concurred that their low proficiency limited them in teac@ding
comprehension using CLT. Teachers provided many reasons for their oficiency
level, such as the lack of teaching programs. Moreover, they explained that the
environment was not conductive to teachers and students to practiCe the language.
Another reason for teachers’ deficiency in oral English m %

tra'jitional ways of

learning English. In the interview, teachers reporte ing Munities to

oy
practice English when they learned it. T3, T7, TS,@HO expres t'ei&@i}NS as
4

follows: Y. YP‘T

“Teachers are not qualified en to azch Engli CLé‘bme of them can’t

even hold a complete convers‘z;'%with yom é
a S
‘&
“Libyan teachers sufi\fro I roblems t, %revent him to be proficient
English Ianguag% , Wec bngak N@tanguage but not in a proficient

'3 '
&

—X

3

QE “Libyan teachers have low proficiency because of lack of training courses to

develop their level.” (T9)
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“I learned English at a public school. What we did all the time was solving
grammar tests and having drills. There was little interaction, if any, andw
no speaking activities. The result was perfect grammar knowl@t no
speaking abilities. I used to enjoy it at the time; but now I regretit. 0)
X"
The extracts indicate that teachers have low proficiency in implementing CLT to teach
Yny actors that limit

reading comprehension. They explained they have encoun

practice and improving oral proficiency. The researcher eadeavo dw if Libyan

the standard deviation was 1.175 based on T

assumption that they have misconceptions

a negative view of this item. \ >

G N<
Interviewed teachers confesse%nave'?nisc ceptizo bout CLT for teaching
reading. The most comm mmc fon sy that ht}method is not for teaching
grammar but concerns qnthij;an ?‘du@orms. These teachers interpreted
this approach in te of offerir- \ﬁ}dent’s fgét‘e/edom to make their own decisions

about the learni . 'n thi ic are presented by T2, T3, T4, and T7.
¢

(o ’
fb

\'LT depends on English proficiency, in the same time we have not English

05 proficiency.” (T3)

C
G

eaning.” (T2)

U

=
%
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“CLT is a new method of teaching English, depends to make students learn the

pronunciation and understand the meaning.” (T4) Y
“CLT does not teach grammar.” (TT) A

4.3.1.5 Teachers disapproval in students’ sharing of ideas
The mean score for the item that teachers resist sharing th oﬁisc ssion with their

students was 2.50 and the standard deviation was 1.17 ed o TM Teachers

oy
ved lesson a‘hg@?d not
discuss esso@,@xplained

ly fisten Teac@;rinterviewed
expressed their opinion of this item@pported sea@sr’s observations.

Teachers’ extracts detailed their crgsrence ng tj;‘Q'\main role in lesson
S
discussions and expecting theirﬁé onlﬂo listen.aTheicviews are clearly expressed

&
by T3 and T9. \ \A

XS

“Sharing my ents inl ussion he lesson would bring the noise of

disagreed with the idea of this item. According to the

allow students to contribute to the discussion. Ts

the difficult words or ideas, and all stu

'Y,

students ié\lass, Id nﬁé’it impossible for anyone to expect my

L

!
don krﬁw@oﬁ teaching and learning could go on in such

S
clas&}om. 7 (T3)
Y—v

&

E\ believe that teaching is only a process which is controlled and managed by the
teacher. I do not believe in the argument for allowing students to share the teacher

Q in directing and organising of the lesson, I think my students would not trust on
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me if | ask them to share and help to discuss the lesson. After I finish discussion,

¥

The sub-scale “difficulties related to teachers” exhibited a similar cy to the

they can participate and answer the questions” (T9)

questionnaire, observation, and interview for some items. Teachersiyare still mainly

advocating GTM, because they are still widely using Arabic '|nmssroom to help

N
4.3.2 Difficulties related to students I _\‘-}
The researcher examined difficulties related to th ouﬁh iterqs)Y:I'able 4.8

shows the arrangement of items in this subsscal andtﬁigu 4.8 digé;s; the results
graphically. \' , é
S

students understand the target language.

The arrangement The arrangement
number in the according to the
questionnaire results

‘%ghest mean is related to the students having problems in explaining the main idea

he text by 4.10, and the lowest mean is for students resisting classroom participation
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by 3.16. In this case, it is apparent that Libyan students have problems in explaining the
main idea in the text by average mean score of 4.10 and standard deviation o .
This result came near to the result for the second highest item which is ab@ents’
pronunciation difficulty by average mean score of 3.98 and standard deﬁ;w of 0.891.
This is similar for students facing difficulty to switch using complicatedd/ocabulary into

Arabic words by average mean score of 3.97 and standard deviatWO.QOS. All three

l

s did ﬁ we_@?t; to
de% our%&'them to

participate in this activity, but not all studew ablefo 0. St@;truggled to
pronounce some difficult words. Stud@ulty expressing th@‘deas from the text

was evident from their low pronunc@s level, \ebgth ,@eferred to use difficult
'W_ y N,
% B the @

previous difficulties were highly agreed by the participant

During each observed lesson, it was apparent that st

express the main lesson ideas. The teachers a

vocabulary in Arabic. Libyan t ties facing students who

ealiz i dif
x &
struggle with pronunciation_so C n:l ainythe g&reading lesson ideas. These
difficulties are the ma% n promptin 'e'a{cmbto effectively use CLT to teach
L7

reading in the class .
TR

N
N DO c,gr-’
The data obtained from the ue&iO@a' e and observation are supported by the

NN
interview responses. Jeac iexplai&d they faced some difficulties that limited their

s

imp@aﬂon of CLT. Moreover, students could only practice the language in the
i

c N and the time was not enough for every student to practice the language or
[

n the main lesson ideas. These views were expressed by T2, T4, T5, T7, T8, T9,
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X

Figure 4.8: Diff:

“English in Libya is tam

pronounce English. is tRciassr

ge{
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O e
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<
e main and only place to

one in our society encourage

ill have low English proficiency and

iation, repeat the difficult words many time. 1

ce the language int}e classroom and this is not enough.” (T5)
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“Of course, our students change the difficult words into Arabic language

alphabet.” (T7) T
“Yes, there is also some teachers encourage their students to writﬂ%m’ words

in Arabic letters until they could practice them in their houses.We know that is

very wrong but this is the appropriate way to make therq sra iCe them again in

Y.
lesson, th Sdﬂ@s ask

e.{ m th{t/‘rﬁey know

the answer but could not express abow 0) g

4.3.2.1 Students did not understarﬁ%at thﬁ«‘ ,‘\k
Most teachers agreed that their%s d'h

their houses.” (T8)

“When I ask my students to give the main idea

me, could we give the answers in Arabic

S
did'not u ersta<r§9nat they read, according

1.030 d on Table 4.8. The teachers

to a mean score of 3.71 and standa de\I
g

also agreed that studen% language p Siiéiena'levels, with a mean score of 3.74
P 4 &
and standard devi of 1.1? act tg_veachers realized that students were

unfamiliar withenew appro percéinzed as another difficulty. According to a

l

#

3.64 mean s hd 0.696 sta arﬁ d&\bﬁion based on Table 4.8, teachers concurred
sk

that Lib%

not LT. The observed I@ﬁfs also indicated that students were not familiar with

S
ents were iliar v&h the old GTM method for learning English and

\ﬁng the entire reading lesson in English, but they would ask and wait for the

6 er to repeat in Arabic.
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It is clear that students do not have good English speaking ability, hindering them from
participating and interacting during lessons. Teachers expressed in the mterw?ﬂ

students had low proficiency levels, as quoted by T2 and T3. ('}

“They have difficulties to understand the teacher or the classmmnghsh Itis

hard for them to express their ideas in English... When ‘h E ak English, they

are afraid that people would make fun of them. The | ba rassed and shy.

ish.”

. -
o
main pr that face Libyan

N

, \ g
g D
&
Teachers agreed that their students (((ﬁﬁ[ unders %t ey T d, with a mean score
e
i 0. Fl e

Gradually, they lose motivation in trying to read

“The low level of the students' proficien

teachers to apply CLT in the classro

of 3.71 and standard deviatio . rthermare, tQ_ ean score for students
resisting to participate in th mom . ano@tandard deviation was 1.186
based on Table 4.8. T% her po ited g‘t'stu@ts could not participate because
they did not under What tT ur e observed lessons, students clearly

did not understand h nt|I tl%\’ teachers translated everything. It was

tt
noticed that t% cou not svfe gllsh although teachers encouraged them to

practic % uage’ Students w t interested or did not understand when their

\

d g the interview, teachers expressed that students’ progress was too slow. All
achers confessed that some students did not understand what they read, hence limiting
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teachers' implementation of CLT in their classes. These views are represented by T8

and T10. (ﬂ\?

“Noting in our society help our students to learn or understand they still

not good even after four years.” (T8) ?
“Yes, they do not understand what they read in Englzse un translate every
joy

sentence and every word, then they could participat \'nth the lesson. ”

(10)

The interviewed teachers explained that student

p% in Q@Ectlvmes
rehes@nemonzaﬂon

4T

because they were more familiar with the

and repetition. This view was clearly

\
“Our students experie Q ch aentrai:%lpproach than student-

U)

centred approach. In Mal tl er- ntr rooms the students are not
encouraged to e ir own opinigns 'or@llenge the teacher. For example,

4 (,)’,
the students WSayﬁ said éai er than “I think” in order to avoid

making mistakesy Als 'atioréf between the teachers and students is

anothfs% top rtzcz e z{ t ?zssroom. 7 (T3)

Awettmes at first, the@! a little bit shy, they feel uncomfortable when they

asked to participate or answer in English. They feel reluctant to read in front

0 of the whole class; but I make them answer and share within pairs before asking
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them to read in front of the whole class. When my students get used to doing it,

they start enjoying it.” (T7) Yv

“When I try to implement any communicative activity in m)ﬁ& the first

question that my students ask is: would we have any question on%s In the exam?
When they learn that this communicative activity woulq Mefit them it the
h

test, they just lose their interest in it. They feel that th their time with such

A summary of the sub-scale “difficulties r@c st is thac@s:ers realized
that student-related difficulties are an%ﬁ) major ¢

CLT implementation. Teachers mut conflrm %al' ”P‘thls difficulty through

\
the questionnaire, observatlon,%erweﬁ/ Al eache@rlfled that students had
problems with explaining Q%n | ideas o ount of their low English

proficiency levels. Stu istanc gj cﬁp communicative class activities
was reportedly ano gnlflcr ioni plementlng CLT in English classes.

Teachers referr ents? elo hsh as an obstacle to their participation

ges@'(ed by teachers in

I
in classroo e&@ues 4 (j')
Q& N
& 1o/ S
Y—v
4. 3 ifficulties related to t@rrlculum

archer examined difficulties related to the curriculum through four items as

3 n in the following table. The items were arranged from the highest degree of
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agreement to the lowest mean score. Table 4.9 presents the arrangement of this sub-

As

Table 4.9: Difficulties related to the curriculum -\

scale and Figure 4.9 shows the results graphically.

The items

There is mismatch between the objectives
of the curriculum and the content of the
The textbook is difficult for the level of the

A
N
The analysis of the mismatch b@wrrmjlum tiv@nd national examination

C
content indicated a 3.17 mean s a anda@eviation. Teachers appeared
to have a positive viev%xzﬂs notion.JThe questionnaire data was in agreement

r g ding’@mismatch between the curriculum

with teachers’ inter'ew pO| %

objectives and national exa 77:;;7”&2‘30
!

¢ ? (.)

) &
Teache@'%d tﬁaﬁa&?@ooks‘z{‘m\ meant to improve communication skills while

exan&&ms are based on w&j&o\é and grammar. One of the teachers explained that

na?g exams merely represent a traditional form of assessment with focus on
€

J

and grammatical rules. Teachers’ views are illustrated by T3, T8, and T9.

nts’ memorization skills of English expressions, vocabulary meanings, definitions,
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“The objective of the text books is to develop the communicative skills, but the
examination' needs is written tasks, our students are pressure by exawmd
require their teachers to teach them about the exam.” (T3) \

“All the teachers are obligated to teach on teaching the skills t& tested in

the exams and ignore one which is not.” (T8) q

“There are differences between what we gave in the ac national exams,

in the class we focus on reading activities, speakingtand pr thﬂgﬂlanguage

The exams were based on grammar and vocab meani )’ _\"}
<
4.3.3.1 The textbook is difficult o\ g

The mean score for difficulties with ms was 2. d ti@%’andard deviation

1.190 based on Table 4.9. The ques@%ire resu ?at ‘l"’teachers held a neutral

view regarding difficulties tbooﬁs. rmg observation, students

apparently had difficulty th tb , sueh as pronouncmg complicated
ing to I

vocabulary. It was ver;% ono n“ é erstand word meanings through
N3

the sentences.

.47
o%

In the mterve , tea ers din t tthe textbook was hard to comprehend by
student t curre'i e One c er expressed that the textbook is designed well

but mﬁ unately teachers are l@*’prowded with training programs to teach using the

r e textbooks. Other teachers stated that the textbook was difficult for the

Q nts’ level because the passages are long and contain advanced and complicated
ocabulary. Their views are clearly described by T5, T9, and T10.
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60%

47.80% 51%

4440% 50%}w
38.60% 40%
30%
20%
10%
. 0%

Mismatch between Difficulty of the  Difficulty of the Difficulty of the
the objectives of textbook syllabus evaluation method
the curriculum and

the content of the

exam

Figure 4.9: Difficulties relate e curri uI' _\
“The text book is designed very we zs n 3161 d wz tr ining program
for how to teach this textbook So t’ t s i n they receive that

textbook, they encounter a |

bla e t ey@nteachmg that textbook

because of the lack of t

Z ' N
“The text book is ve sz Seult o e»él(é)fjhe Students; the texts and passages
is very long&» ‘@nd p@wzatlon are very hard.” (T9)
? 59

“I h e g these new textbooks. I could not understand

rriculum. These textbﬁks designed for preparatory students, but it is not in

ent
S.Wtructlons nd gec@" We should be trained well for implementing this
w

ibyan context.” (T10)
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Next, teachers’ extracts demonstrated that the textbook is hard to use by students’
learning standard levels. Teachers’ interview responses revealed that difficulti

the textbooks refrained them from implementing CLT in teachi ding
comprehension. The data analysis results for syllabus difficulty revea‘é@.m mean

score and 1.295 standard deviation based on Table 4.9. Teachers had\@ negative view

of this difficulty, according to T3 and T5. . \,
“The syllabus is difficult. The textbooks are long decordin twgth of the
®

=

vear. The time of the class is short according t. esson. [ (T. ' _\Cﬂ}
4
N

N\

“The plan curriculum is very difficult Gecording taihe iod o

fs
) NV o
AN
IS
The mean score for the difficuée reaQiing atimgs?ﬁethod was 2.73 and the

\ &
standard deviation was 1.06€ bas orJT e 449. Thg“kerviewed teachers explained
e

that it s difficult to ev@j

reading evaluation NKolves r‘e

Hence, this evaluationymeal '
#
accordingly nd TQ. s C’)

\ - - -
% e tedclier ‘gnts ré\evaluate reading, they focus on pronunciation.
Pro@tion is very difficult t@‘/e students in their level” (T5)

~

’

i Y;f the year.’

nts in'read

QE “Teachers depends on reading loudly and accurate pronunciation as a way to

evaluate students’ level.” (T9)
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A summary of the sub-scale “difficulties related to the curriculum” suggests that
teachers face problems in terms of opting for a right and suitable method to te

evaluate students using the textbook. Training programs need to be co@ as a

solution to this problem. This is also important to avoid further disc between

national exams and curriculum objectives. ?

4.3.4 Difficulties related to the education system z '

The researcher examined educational system difficulties ugh evw as shown
uy

based lon p}r@e of

erem\eﬁs nd a,qéﬁged from
the highest agreement to the lowest mean e. bIeu\.lo WS t)@s;ngement of

these items in this sub-scale and Figuf@ows the r gr@%ally.
\ Y
&
Table 4.10: Difﬁ%elat&i to the educ(aé@al system

in Table 4.10. The results of these items were anal

agreement to the mean score of every item. The i

facilities pfovided by the minisiry

@ofsmdﬂshme
¢

N

C:Qpﬁmeformdhgchssism
D

Libyan educational system suffers
from a shortage of qualified teachers
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The mean score for difficulty with insufficient resources was 4.08 and the standard
deviation was 0.981. Teachers agreed on the lack of sufficient resources. This

that Libyan teachers realize the importance of school resources to help im@CLT
in reading comprehension. This difficulty therefore ranks as the highe iculty from
the teachers’ perspective. Teachers felt they lacked support from the ministration,

as clearly shown from their agreement with a mean score of 4.04 Mndard deviation

\d

g
chers/clai d'th@/as a
ss. This i of thg??)bstacles

d enc@;zg;ement from
the schools. One teacher explained thwga]ool admini atoré%ed him and other
English language teachers to spea%rabic. \ms?fr

whether the students are at%ead %nd rstzzg’é:)English. This lack of

administration support represents gi’l € robleg%ith Libya’s education system.
Views of this obstacle %; by T5,T6, T8, 'I'Sh@d T10.
4

\@3’"

“The teaghers Suffer lack(t-}%fhe resources that help to facilitate the

of 1.81.

A similar tendency was seen in the interview, wh

shortage of resources to help facilitate the teachi

in implementing CLT. Teachers also repor

t qﬁ'ng that no one cared

@
langu %I as Labs ﬁo@t ries... Ahhhh... I don’t have access to any

_ N o
a% agazines ?oks, sE\DVDs, also visual aids. I have to pay from my

et when | need to m@«é copies for my students. In short, 1 only have a

&

Exzckboard and chalk. That’s it.” (T5)
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“We didn’t have any language labs.” We don’t have the technology at school,

and usually the course book comes with CDs, but they do not provide us le

and they don’t provide us with CD players. So, we just skip tha:%\f the

course.” (T6) *

“Teaching English did not take good opportunity from the administration.” (T8)
Ce ITk of support, |

think if we get the support by providing our schoo tea W)ooks and
9
the new methods o&fe}ching

bet@ﬁan now,

“One of the difficulties of improving English in Li

training programs to the teachers and worksho

English. In this time, the level of learning hi

(Q

they always push teachers to finish t

always push teachers to finish th\:alum inth cat@fme they focus on

the quality not on the quanﬂt;(’sg) Y ,‘\'\
o S
&

“Even though the n IML{ ipports the use of CLT, the

IL«T in“the aIIo time. The y

administrators i ol d. co lﬂ” me to utilise CLT because the
4 &

principal is owncerr]e \m\ e scﬁyof our students. He deals only with

issues lik red n the exam, you must discuss in Arabic
! %

and le I Students un stfnddcj) mean, no one really cares about whether
\

th% nts ¢o in sh or not. What matters to the administrators is

chools’ overall suc@/ only. So, I don’t have enough support from them

Exout using CLT.” (T10)
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Figure 4.10: Difficulties related to the duca nal yste ’ \ ¢
\
1S
4
| N

o
sist updating their

etho@like CLT. This is
AN
dg{@, reflected by the mean

4.3.4.1 Lack of training programmes and tea

In general, Libyan teachers lack adequate ewp

teaching knowledge, particularly regardi ewte&ch'

obvious from the percentage of ag q?ea an&o%’s

score of 4.00 and standard d of 1.1%2 based on % e 4.10. At the same time,

the shortage of teachlni fac rOVI ed byt e m@y to the school is regarded as
b

another difficulty face teachers.i @IQ@entlng CLT in teaching reading

comprehension. Their ag@wnh a m?m score of 3.88 and standard deviation

of 1.010 bas Nabl 4,10 vedls leyan teachers have to bear with poor

facilities schopls by t n&dy
(Q ’ é\
A@ to the observed Ies!";r?s teachers entered the class with the textbook. They

%)nly on the textbook and did not use any other facility to assist with the lesson
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discussion. The interview responses were in agreement that training programs are very
important, as described by T2, T5, T7, T9, and T10.

“Lack of training programs is another problem, you know friem@ve in

closed society, we speak only Arabic and there is no foreigne ctice the

language. Training programs is very important because it wouldyhelp us to catch

with the new methods and technique to teach the Ianguaqu

“English language teacher is the main principle ach eWe, so only

"X
teach’ Engl hlV@ed a

en% : N@ﬁ Libyan
o, (T5) é\v

=

training programs could develop teachers' le

training programs especially for the ol

teachers know more about CLT and ifsi
“In Libya, we do not have te training;

N
and these lectures are no%equiloed stapdard {:é‘tzaching English.” (TT)
N 1 ¥ -
“Our schools Su%; any fa ?ii.lj}at' c@ help students to understand the
re o

4 2
things, for e w, ViSLla

4

s as ted with images in reality. ” (T9)
A@nts, even when | @6 teach the text communicatively, difficulties and

the facility that enhance students’

!facill@hat help teachers to present the idea to their

\stacles pop up. For example, | try to create a communicative environment in

the class, however, class equipment and facilities you know! My classroom does
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not have any visual or audio facilities. | try to make them independent learners,

it is difficult to achieve, all of us suffer from this point.” (T10) YV

4.3.4.2 Large classes and limited reading class time *

The researcher examined if teachers consider a large number of students in one class a
difficulty. According to the questionnaire responses, teactqemonstrated high
agreement with a 3.73 mean score and 1.333 standard de n ase on Table 4.10.

The limited reading class time is also an obstacle face teachers \O\wementlng

CLT when teaching reading comprehension. Their were also ar’th_{@h the
significantly high agreement with a mean score an% ewa@ﬁof 1.369

e successful

3

based on Table 4.10. Unqualified teachers # he xt diﬁflc limiti

implementation of CLT in the classr |Hah|gh agreement pe‘t}ﬁﬂtage was shown

by a 3.64 mean score and 1.202 star%dewatlo ?o K 4.10.
S
<8~'
From the observed lessons, Q%OUT at'every I{ has over 35 students, which
ch

hinders teachers from student r ddnd@rtmpatemthe lesson. Moreover,
4
the class time |S&hort, WII \'rly 0 m s per lesson. The huge number of
students and limited Class ti 'ore |t very hard for teachers to implement
CLT activi t| s ircl sse??efes&c er noticed that not all teachers are qualified
LT

to |mpl admgi\omprehensmn Some of the teachers observed
ome CLT activities oc%s(rts of the lesson because they did not know how to

nt them. The interview findings support the questionnaire and observation

I E
0 ts. Teachers considered the huge number of students, limited class time, and
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unqualified teachers as difficulties faced in CLT implementation, as described by T1,

T2, T 3, T6, and T7 during the interview. Y'

“In order for CLT to work successfully, the class should be smalléF§he number
of students in a class in most schools here is about 35-40. Considering that we
have 40 minutes in a lesson, 10 minutes is spent on roll_call such. Then, we
should check homework and perhaps review the pre X: ,Ve have only 20

minutes left. When you have 40 students in the eac s‘fhd@ets half a
X

minute to express themselves in the class. So, it s really diffi Iﬂt(@e use

of CLT in such a situation.” (T1) Y. \" \3.'

“The major obstacle for me to %: :)T is the

one class, I could not develop ateria \x?v

(12) %
“The time of the % 5 minu

’
or implement'%zding r %\
-
Ny, 1 O
“Som ﬁ%

d

/1/4)?

s r’oh@ropriate to the reading lessons

s alsoded teachers discuss by Arabic.” (T3)

rs, who stu d&b ad, who did their higher degrees abroad, their

N
English quitegag&d)fhers v& studied only in Libya, they didn’t get the chance

Ammunicate with na@ipeakers. Consequently, their English is not good.”

)
N
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“English language teachers in Libya are not qualified enough to implement CLT,

we take CLT in our university but we do not have the ability to practice Te

classrooms.” (TT) @

A summary of the sub-scale “difficulties related to the educationgystem” clearly

indicates that Libyan teachers believe the education system alsg EMajor challenges

in the successful implementation of CLT in classrooms. 1ci},ants’ responses

were in significant agreement regarding this concern, in-dep nation or
@

support was obtained from the responses shared duri obseryati n@ i@iews.

According to the questionnaire and intervie the_lack soqu,~ lack of

administration support, and insufficient training ‘pro

D

sor@g~ the biggest

ith@%heir attempt to

challenges that Libyan foreign lan e teachers

incorporate CLT into teaching rea(ﬁ%ompreh \‘onxLa

N
problem in the Libyan educatif%n inﬂener : fihe dq%?additionally reveals that
&
iou

classes with a high number,&imntsr a Sef s@rn in the implementation of
CLT in reading classe [ 0’
4 ¢ &
N8 @)

The teachers’ Q{ s t stior@’e, as well as their similar tendencies
@

!
observed an nions express irfthti}\b@rview, indicate that the education system is

N
one of thei llengés. th ;ace i‘&nplementing CLT in their reading lessons. All

datag&udicate that the im@éntation process is influence difficulties with the
e%&nal system, which participants rated as a serious problem.

K’c\fasses are another key
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4.3.5 Difficulties related to the Communicative Language Teaching (CLT)
The researcher examined difficulties related to CLT through four items. Tabw

shows that all items related to CLT difficulties exhibit a high level of ag@ and

Figure 4.11 presents the results graphically. -\

Yw

Table 4.11: Difficulties related to the communicative language teaching

The arrangement | The arrangement '
numberinthe | according to the The items Mean ati
2 1 S;-:;i:smnmmrethna 3 1.000’ J‘_{@
o F

CLT shares the tole of the teachers N
¢ g [oL St e Yﬁ @ 070 :/o.oss
“. NS

CLT does niot consider the y ?
b 3 differences between 35 1207 CS%:B? -L070

and non- western context.

=
d 4 CLT negects %teaclers @ 031 | 0548
)

=

A detailed analysis oft th tlonnalre data kex@ed that the mean score for the

participants with similar op| |o acth&' s in reading require long class hours

was 3.98 and the'st rd

o1

S . The questionnaire data demonstrates

#
that a vast m of teéacher

hours. T the,tl Ju'

challens e mean score for @'being shared between teachers and students in the
s

was 3.77 and the standard deviation was 1.020. In the observed lessons,

!
gﬁaeiﬁﬁ?t CLT reading activities require long class

N\
remé’n for successful CLT implementation is a major

: ers had difficulty with the short time, which was particularly clear when teachers
p

lemented CLT activities. Some of the CLT activities observed necessitated a long
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time to manage and complete. Besides, teachers did not prefer their students to share in
the lesson discussion. In the interview, developing communicative activitl
creating communicative roles for students were perceived positively by@s, as
these two items had higher means. These views are portrayed by T3, T7, nd TO.
“I do not have only activities with reading comprehension in the‘lessons, | have
also speaking, writing, grammar and listening, so the tir&is- enough to apply

the whole reading activities.” (T3)

“In my class, I have 43 students, the time of the is tewm. 1 have
@

only 45 minutes to discuss the lesson, they nee inutes to si ie[ly @'open

their English books. Also, the pronunciati e tramslati orthggw words

want 15 minutes, after that 1 must re% ssontand-they re;éix;ter me, this

take 20 minutes. All these pro takaime ine claséﬁmetimes | delete
some activities.” (TT) % :\—\T é

\ [, C}

8090 90%

80%

66.10% 70%

53.90% 60%

50%

40%

30%

20%

10%

r T T 0%

CLT doesnot  CLT sharethe  CIL activities
consider the role between  require long time
differences student and

between western teachers in the
and non- western classroom
context

‘; Figure 4.11: Difficulties related to the communicative language teaching
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“It is an incorrect concept. The teacher has a major role in the learning process.

This approach is not workable in Libyan preparatory schools where th

the teacher is very important for explaining the content of th@lcult

textbooks.” (T8) *

“I believe that teaching is only a process which is controlled andymanaged by the
teacher. 1 do not believe in the argument for allowing students are the teacher
in directing and organising this process. Throughou h tory'of teaching and

learning, the role of each was clearly defined an 0 cou d I e success
L ]

achieved through this way of teaching so fa@ J ' Q}
<

s T S
ntex
Teachers agreed that CLT does not K differenc tweessvestern and non-

western contexts, with a 3.53 mea re and %n u{}fewatlon. Essentially,
N

I_

4.3.5.1 The differences between L|byan ex nd

Libyan teachers understand th ntth di sufromzﬁ& CLT context based on
Table 4.11. The average score for LT[\ akihg in t ount teachers’ role was 2.80

and the standard deviati s 1.160 based bn Ie 4.11. The observed lessons

evidenced that teﬁgnore Ms ro d relied on themselves to fulfill the
A

lesson discussi ared ange certain unfamiliar words that were

¢

not related t on- ester o‘te@r example, in one of the observed lessons,

the teac ged th "pig’ ’-&he word "cat" to avoid translating it to Arabic,
Y-v

and %o drinks™ was char@%o "types of juice.” The interviewees expressed their

o and understanding of this item. Teachers strongly believe in their role as

6 ers. Thoughts on this item are given by T4 and T10.
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“I think just sharing the discussion with my students would neglect my role as a
teacher.” (T4)
“I could not imagine a class in which the teacher has only a Seco»%\le. 1
believe that teachers should play the main role, not a secondary 0me*.(T10)
X"
Teachers agree that CLT did not take a consider about the_difference between the
contexts (western and non-western contexts). The teac Yrgored this results

through their responses in the interview was said by T7 T8 ‘\d
L ]
N4
| S
“I think this point is clear, for example, w?g 0% nd @;’lfrl’end”
which is not related to our cultural also the sensiti twe@;/s and girls
contact.” (TT) \ > O<<

“This issue is clear, they%glish'}nsid

here use it only in the clas oml Other ir@am thing is that the cultural
mpl

context of west Xt is C el§ d@rent from our Islamic cultural
\" d &

context.” (% 0
!

4 oy

iés relatéd fo (EI' clearly shows that Libyan teachers realize

nd outside the classroom, but we

TN _ _ _
}les thg?face in implementing CLT in class. CLT reading
actiyvitieSyrequire a long time @achers to apply, which is why teachers avoid doing

S \tivities. Teachers agreed that the main differences between the western and non-

& ern contexts are socio-cultural based. Libyan classrooms are still greatly influenced
y

traditional learning methods, so the idea of sharing the role between teachers and
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students in class is not yet accepted. Accordingly, teachers perceive that limited time,
neglecting the teachers’ role, sharing their role with their students’, and the dif

between western and non-western contexts are among the problems teache@vhen

applying CLT to teach reading comprehension. -\

4.3.6 Difficulties related to the sociocultural context
The researcher attempted to find the sociocultural context diffi EKies i]indering Libyan

teachers from implementing CLT to teach reading rep atWools. The
“ax

difficulties related to the sociocultural context Werm%ned in this d' u_iﬁq}three
e% rra@ from the

items, as shown in the following table. The item?g
highest degree of agreement to the Iowestw re. Table412 lis Yz;rrangement

{<

of this sub-scale and Figure 4.12 repreSents the results g call




212

4.3.6.1 Teachers’ sociocultural belief

A detailed analysis of Item C, which is “following my sociocultural normsvmd
prevent my students from participating,” reveals that it has the highest m@}re of
3.51 and standard deviation of 1.089. The participants highly agreed wi is.item. The
participants agreed that the sociocultural aspect affects CLT implermon, with an
average score of 3.40 and standard deviation of 1.112. The participants represented a
positive view of the effect of the sociocultural aspect on Y

pIe'nentation. They

also had a positive view towards the sociocultural asp h \s@ds believed

ereby
'Y
that learning should be serious, with an average S(@Q% and'sta rd’d@ron of
s b 4§

1.176. \ N
N -
In the lesson observations, the resw early no he @‘m of the Libyan

sociocultural aspect, whereby the t@s share %so ﬁébussion very little and

portrayed the roles of controllﬂée cI&sroo 7}
explained that they should ﬁic}hhatf m tabl@ culturally acceptable within
society. The interview% S suppart th }Jes'é@naire and observation results, as

described by T1, I@TS z@\ %C}{/
&

N

“We hat our _s ‘oéul@ aspects guided us as teacher and the

o
int assroom. Teachers with the traditional methods

.ﬁide a control over t \ udents and what they learn.” (T1)

2
.One he teachers interviewed

4
<,

participation offstud

o

=y

QE “Our students could not share or participate at any time, they could participate

or ask me after I finish the discussion and after take a permission from me. The
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effect of our socio cultural is one of the obstacles of adapting CLT in our schools.”

(T5) C}Y-

“I think this issue is important, for example, I could not let my sAshare me
during the discussing of the lesson because | would lose my r& and duty as a

responsible teacher not only with my students but aIsQ Ny colleges and

NY.

“The effect of how I learned English, the m@%at ou y

influenced our way of teaching now. (T

"| tried to neglect our cultural’ t aE} follow C

there are many difficulties t event
\

outside Libya, and it wa gneal})y th ya cators. So, some of the

topics are not relate $ cu,u¥ gﬂrymg to change words like

boyfriend, girlfr% st sa ;:enj h n they talk about parties, they

[Libyans] a’o&&[don t]l nge that to juice [or] milk.” (T10)

headmaster.” (T6)

\'

rs’us efore
\&
>

aturés a facilitator but

m ‘%* was imported from
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cultural belief cultural context cultural norms
is that learning  affect the  will prevent my
shouid be  implementation students to
serious of CLT participate in
the classroom

1

Figure 4.12: Difficulties related to the'Secio- cuI}urlI context X
\ N
ET

Eg(sh in accordance

o‘fjeachers’ sociocultural

A

belief, it appears that learning sho erigus, as describ T8 and T9.

“« Q-
N RN
N
“Yes, learning s ul; ie serious, J ‘%
not learn anyt%’ a) \o' P 2 ((}Q
“Yes d%\me bé?f?s't a% taught here, the headmaster and the old

tea %{d r}e hat) sté}gs}erious and constrict and do not laugh with
ﬁ ents, then you wouil’ b@.od teacher forever.” (T9)

Other teachers’ comments indicate thm\%uwteac
lish

with the Libyan culture and not the Eng

t Libyan teachers understand the sociocultural context is a challenge they face in the

N L
d%\lysis of the sub-scale “difficulties related to the socio-cultural context” indicates
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successful implementation of CLT in the classroom. The participants’ views were clear
and supported by the interview extracts. Teachers have a positive view toward C

their traditional way of teaching restricts classroom implementation of teachli ding

comprehension using the CLT method. A
The data obtained from the questionnaire, observation an@i zvie\ys revealed that

Libyan teachers have positive views of CLT es i W reading
oy
their

comprehension. Teachers observed facilitated CLT ‘aCtivities, and oﬁr@

4.4 Conclusion

students to participate and practice the languag diw che@e lack of

time and large number of students limit CLW enta-\ion e clagx'm. Teachers

agreed on the influence of their previ noaedge an rier@h their method of

=0

"P‘training programs and
S

insufficient knowledge of CLX%data ndic dhat(o Ibyan teachers attempt to

implementCLTincIassbuf\:coterr u sth@rictimplementaﬁon.

S
\"v}"&

teaching reading comprehension. R for this

S



