CHAPTER FOUR

FINDINGS AND DISCUSSION ¥
4.1. Introduction : l

The data analysis and findings chapter will describéythe follow thing?~Firstly,

N
it will describe in brief, data collection tools, proc@,aﬂd technidies l)f-g;?a analysis.
P 4

. X
\kf& nt too@dﬂl be reported
es @e study, i.e., one

Then the data collected from different sources arw

as texts or stories. The interviews held % iffe

before the conduct of the course and anothe er the

results are presented as themes a%satheﬁl%&
0

“« Q-
shown as six themes and the ch se interva resﬂé&f*‘are presented as three themes
\
having a good number obeth%es under ea ihe@'%[ he post-course interview themes

‘.
S

yiiQ different results. The
A

re rse interview results are

7 i

are analyzed in the light of three W questions of this study. The subthemes of the
post-course intervi hic er imila@ the main themes of the pre-course

) ) ¢ i C-)(J
interviews are co d. 4 (_}

%v N : .
The% fromy’ bot }he p&ourse and post-course interviews and other
X

docum ¢ discussed in the ig@’of the three research questions of the study. Though
the m \/ of data came from the interviews, other sources also yielded some important

ey are analyzed thematically and reported in a narrative way.
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The themes and sub-themes as reported in the Findings will be discussed here to compare
and contrast with the findings of the previous research and findings. The K@ will
be done according to themes and sub-themes that have emerged duri %’a analysis.
Interaction and peer feedback, teacher feedback, learning varieties, student satisfaction
and motivation, development of employment skills and R.

-order thinking,

development of technological skills, ease of using tec olmuality of education,

learning new techniques of writing through the blende e, the !Aact f the blended
@
course on writing skills development, flexibility, t-effectivene a'nd ction in
tuition fees, easing of session backlog, the scope ob and education sgnultaneously,
v

more admission into universities, expansion ofywo exmcati Tchallenges and

benefits of online and face-to-face ed&%challen nd @eﬁts of the blended
course will be discussed in this sectio@ refer MQThe @ous research.

0 S
\ce RN
4.2. Findings. 4.2.1. Pre-cou ntérvi $
The pre-course intesviey' center
&

and experiences wi \%th facle-t e an%(ﬂﬁline education. These results were

&
compared with t expe ielhi til bclglged education that they had done for the

2 E
t

7]

1n‘@éstions like challenges, advantages
writing cours@h' pre-¢our er@s yielded the following results. The views
expressed wheir e‘;ﬁges @ the two methods of education, i.e., online and

face-togfacc™method collected th?(cyggh interviews and posts on the Google Classroom and

%revealed the following themes. They are presented in a table below -

Fai
0 1. Scope of Interaction and Peer Feedback in online and face-to-face education.
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2. Teacher Feedback.

3. Learning Varieties and Motivation. c\z
4. Flexibility of Education. ‘x

5. Continuity of Education.

6. Quality of Education. z '
7. Constraints and Advantages. \do X

Table-4.1. Pre-course Interview Themes T P 4 \’Y.

1.Pre-course Interview Themes regarding Face-to-face and Online Education

1. Scope of Interaction and Peer Feedback in Full Online and Face-to-face
= i X X
2. Flexibility of Education
S T T
3. Continuity of Education
A T Ty
4. Teacher Feedback

- e v
5. Quality of Education

S T]7S

6. Learning Varieties and Motivation

—— <7
f“ ™

4 7. Constraints and Advantages
a. Challenges of Both Online and Face-to-face Education
\ b. Benefits of both Online and Face-to-face Education
J
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The source of data is presented in bracket (first participant no. source of data,
whether from interview, Facebook, Google classroom, diaries followed by@ year
of data collection). The data from pre-course interviews yields the then.li%own in the
table above. The data center around two modes of education, face-to-face and online. The
findings show a comparative analysis of these two modes 0% tion in terms of
interaction, flexibility, and teacher feedback, quality of e ceWeaming varieties and

their constraints and benefits. A comparative analysis two @ education on

the one hand and blended method on the other will,be done|late hit hi light the
A
comparative advantages of blended method in most ofithe are cepta fewr

4.2.1. Scope of Interaction and Pe\%)ack in 06@ and Face-to-face

Education (‘) \:
N,
All responses to the que%[ online ucati vealed a common theme:
N N
indjin

t}@ine classes was cited by all 15

interaction. The lack of engag%n_ of
students as an unpleasan% nce. ;ﬁ‘gévél/gubthemes arose under this theme.

Online classes lack N wc‘rk, her-studént engagement, and student-student
interaction. Th &yf i & her drawback of onli
interaction. The a W en‘J'o fyin the classroom was another drawback of online
_ 4
education. % \(;}
AR

StuSnt said, “I could nej&; my teachers in online and so I could not have any
\

interdeti and cordial relationship with my teachers.” (Student A, Interview).

R

7
7

-9
¥

arding student-student interaction, student D said, “I failed to see my friends, the talks
with my friend were very little and I could not make friends with them. Face-to-face

learning allows for live interaction between a learner and an instructor. Learners benefit

152



from a greater level of interaction with their fellow students as well in the face-to-face
classes.” (Participant D, Interview, 7 March 2021). Student F stated, ,° Re is no

interaction between the teacher and students in the online class but wmction is

present in the face-to-face class.” (Participant -F, Interview, 9 June %IL

From Face book post, the following response echoed the e theme where the
participants emphasized the lack of interaction in the o assr om. For instance,
“Online class does not develop our communicative ski caus t 0 mteractzon
in the class.” (Facebook Post, 09 June 2021) éer stude 'th&c’ﬁace book
'on ; e- to@ classes, we

o

could not see our teachers and friends Wnlm clas s. A result, we faced

commented, “While there is much scope of in

problems like less attention in classes, for solutiens,
\ A&
(Facebook Post, 13 June). Anothe t in Q@vrote “I did not like the
[
online method because | miss& pres off my ﬁ%ﬁem and friends during the
class. Their face and phy, zc&ﬂqenc‘ th
t%za

expression and look every wa% ]

Twelve pa @s 0 bou&;&é issue of peer assistance in face-to-face
classes are gooi:%adv tage

Through vari educdti ‘moda‘laes co-curricular and extracurricular activities,

%ss were not visible to me, their

. {Fég;book Post,11 June, 2021).

|
f%etjs? port in face-to-face learning are as follows.

exchangi eas and perspectu@\/mteractmg, developing social skills, and having the

@ to observe how others behave, the face-to-face classes help to remove

. Student B said, “Conversation allowed me a better exchange of information

since both speaker and listener were able to see and interpret body language and facial
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expressions.” (Participant- B, Interview, 01 March, 2021). Student C commented, “/
could experience ‘collaborative learning’ because I could experience group{ in face-
to-face classes.” (Participant,-C, Interview, 02 March 2021). Student P bn the face-
to-face classes we communicate with teachers easily and can describe our problems and
also can ask for solution at ease. Teachers can observe our i@ts in education

easily. Face-to-face education makes our learning easy. 3 (Paticipant- P, Interview, 02

March 2021). A student wrote in Face book, t\d
@

N
“Many times, students need to communicate e guidan u’ e_é‘)ap getting

frustrated due to miscommunication. Students are~likely ta% ig charm due to

the communication barrier in online class€Wany

and barely pay heed to whether students le to catchatheir }@tor and the lectures.”

A
(Facebook Post, 10 March) % >\y &
0T O
&/

4.2.2. Teacher Feedback Y~ l §

Teacher feedback is conséer} a se\' récnt};omponent of teaching and learning.

The presence or a@f : 'dete ines learning success and achievement of
isSue

N
students. One mz@

ith' o e‘-,éd on is the dearth of teacher feedback. Twelve
out of th@ r(? ﬁt said> that online education does not offer fast
b 4

A ;Y
N
S

e

=

~/

9’
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feedback. In online education, teachers can only give a limited amount of feedback, and

the help they can offer is not uniform or sufficient for everyone. The teac@sence

and support in face-to-face education can be deemed as teacher feed %ﬂd teacher

monitoring leading to learning satisfaction. Student I said, “I can describe problems, also
. o

ask questions and solutions at ease. Teachers 0 easily our

improvements......Face-to-face education makes our learni easy > (Participant- 1,
Interview, 03 March 2021). This is also supplementedéea flhas -free face-to-
face education because students do not need to depend,on the interne r,d e;;Y'devwes

Student G stated, “Face-to-face class allows me g havepinsta grawqcatlon with

answers and help.” (Participant- G, Inter\%

while discussing the drawbacks of (\%‘ucano

Students need to get gala’ance they »\

21). ﬁhe other hand,

den@ said, “Many times

@ng frustrated due to
miscommunication. Students a%fy tg‘ mi qthe gest charm due to the

communication barrier in on ’ ou @ys connect with my teachers.”
ch 20

(Participant-H, Interv1ew%

“I could acc mo e z (!rma n and richer understanding through the teacher

\
and other stude ts.’ y argu e. I had the opportunity to connect with
friends ana’ s s“)l e t ro , and network with other students. So, I feel
better in face classes abgg,gll " (Participant-D, Interview, 7 March 2021).

N

\? benefits of face-to-face classes are further mentioned by many students.

@t L mentioned the benefits of teacher support in face-to-face classes. He

commented, “If I do not understand anything, I can easily ask the teachers and peers the

155



next time for help in the face-to-face classes.” (Participant- L, Interview, 6 March 2021).
Student M believes that teachers and peers will give more innovative thou@ ideas
during face-to-face classes. On the other hand, while describing the antages of
face-to-face education, student D said, “In the face-to-face classes, teachers cannot give
feedback to all students individually if required. In that casefteacher feedback to an

Wﬁ nature of online

individual student is possible in online classes becau

education is helpful in this regard.” (Participant- D, In

4.2.3. Learning Varieties and Motivation
Learning varieties mean the mult1farl\$s-
used for learning. They might be gro\%s, pair

platforms like in-person, offline, Le@ marﬁug
internet sources etc. % %j
Six students criticized -to- fa+ tio

é : l
achievement. Students have a_fend c pcﬁé.,gq teachers more and more in face-to-

face learning. Adde @s of a ‘predisposition for independent study and

self-exploratlon ionally, ? SS Vents extroverted students from asking
n

questions 1 claij tu H @d “Shy students may have trouble approaching

the instruc r th questions.” (Peat.ggq)ant- H, Interview, 07 March 2021).

ce-to-face classes, the range of learning options is a recurrent theme. Nine
ents (A.C.E.H.L.) expressed the opinion that the variety of learning experiences

in in- person sessions inspires them to learn. C wrote,
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“I really liked my teachers’ interesting lectures, chats with friends, taking
regular classes, class performances etc. The face- to-face classes ar@ than
online classes because students have access to various learning ac@n campus.
Before the corona pandemic in face-to-face classes, 1 felt m comfortable and
learned easily in a familiar, traditional classroom situation. It4, my effective way
to acquire knowledge and skills because it often combi SWM ways of learning

including writing, reading, discussion, presentation ects a@p work etc.”

(Participant-C, Facebook post, 09 March 2021). % l

Another student wrote in Google Clav d
o
activities and materials used in the face—ttwlassgﬁ to_nmake earning effective

. X
N
g

e ent types of

by our teachers. I did not find such es of activities @the online classes.”
(Google Classroom Post, 11 Marc \&
o )
“« Q-
ce , a @I number of students also find

da q‘ti@g factor. Five students opine that

:
f maté%ls. On the other hand, student J said

In comparison with face-Na
the learning varieties of ee onze meti[
ies 0 al

K4

online education also

about the multifarious Ways

g in(éﬂne classes. He said, “Online classes are

|

B

really eﬁectiV@ng lffere P":IUF@?V?S for learning.” (Participant-J, Interview, 10
>

March 202% every iﬁ_gport%ﬂ;&o note that three respondents believe their desire

for onli cation has impro@s a result of the employment of various educational
pla@ n online classrooms. One benefit of this online schooling is increased
@twn. The use of many platforms for learning, a gain in confidence due to the use of

technology, and greater opportunities for self-exploration due to using a variety of
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platforms for learning are the causes of the increased motivation in online education.

Student M mentioned, “I felt more motivated when I was able to use d% types of

technology for the online classes.” (Participant- M, Interview, 10 Marchs%

4.2.4. Flexibility of Education Y.
N

Flexibility is the learning opportunities offered by technology for a learner to

a L -
learn from any place and at any time with the help of a dliltal device that can be

B " S
connected to the Internet, such as a mobile phone, laptop, or iPad. Flexibility of
% F N

education has become a prized advantage of the 21 century education system because it

{ e,
ensures learning enhancement, satisfaction and quality. é

The following benefits o og catv%bSbr down into more specific

advantages. They include the & to study a t the same time, self-paced

learning, no session backleg, We st\’dy C § and help at any time from peers

and teachers. Classes can tak ti @nd anywhere. 14 students said that
inflexible face- to f t ct a dr ck. While pointing out the advantages,
student C said lo ofa n’age!ﬂ%-/ om this. It was easy for me to attend classes
from home eas/x,t co m nic wzth classmates and teachers. Mostly, it kept my
learnzn% during the tzme he pandemic.” (Participant- C, Interview, 03 March

2021 fixed class time ensures greater chances of course completion in time, and

S iscipline, another opined. (Participant- F, Interview, 04 March 2021).
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All students cited the continuity of education during the pandemic and other
natural calamities as an additional benefit of online learning. Student K sta@ were
not cut off from the typical route of education because of online schooli haﬂicipant-
K, interview, 5 March 2021). According to Student J, there isn't a session jam and she can
complete her course on time. She continued, "I have not experienced a session snag

during this pandemic. A perk of my online education is atW't experience session

congestion.” (Participant-J, interview, March 6, 202 late hat since we
‘
didn't miss any classes, online education was a blessinggor us. )
|5
Conversely, the scheduled class time of on % ght b&rcelved as a

drawback in that students are unable to wo Wse tﬁﬁy must physically attend lessons
&? &

in accordance with the timetable duringN

they (A, D, H, and J) will be u GQO bqb\vga
? [
]
drawback of face-to-face instruetio m?%lcjme ent D said, “Although face-
to-face education is very effe W,’zt hz’y @ntages such as travel time and
[

cost. Attendance time can als}be restéictivé of lcﬁfynvement (Participant-D, Interview,

10 March 2021). w G aentioned, @e students cannot come to university
N

because of a p@ Jjob. %?#pa , Interview, 11 March 2021). Due to the

difficulty of ng a lasses, Student L prefers online classes. All students

C

”%f

‘\

cannot b tte ed to by teacha}%mce attending face-to-face lessons in person is

diffi students who live far away, Student M also enjoys taking classes online.

ﬁ ourses, on the other hand, provide greater flexibility and better time management

nities. He said,
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“I attended classes from my place and time.” Student J says that the disadvantage
of face- to-face class is the “inability to attend class on time because of tr@. We
come to class late most of the time.”  (Participant-M, Interview, wch 2021).
Student J reported,” As a result of face-to-face classes, those who k part-time cannot

take regular classes. Those who are away from the campus camiot come to the class on

time.” (Participant-J, Interview, 11 March 2021). Y’

NY.
_\(‘}Y

Continuity of education means the uninte rrup flow jof learfiing/ Qachmg in any

1\‘ for %&?ﬁs at any level.
Concerns about educational continuity \%d by pa tea@(‘s, and students in all

circumstances. In Bangladesh, pOlith%mOll ﬂ@%it' s;t&{-}nders the continuation of
) S

education. Q.
&)

Student O stated, "/ f%\zszjl to take l@s from home and communicate

4.2.5. Continuity of Education

circumstances. The break in continuity wor as a

[

with teachers and classm e online classes. D&t importantly, it kept my studies on

&
0, 1n$¢few March 11, 2021) Another student

pace during the pan&\” (Parflc1
ted on Faceb 2\"]
posted on Facebo ag re

Therefore, on le mng an“be en@@i&l for our colleges when they must stay closed

t{mt I(J_e)\pandemic did not interfere with my study.

due to p fi l nstabzlz facebqﬁ Post, March 15, 2021). Student J said, “For
online ion, 1 have benefﬂed because I am able to finish the semester without

se%p as a result of online education.” (Participant- J, Interview, 11 March 2021).

@t K said, “By not going to varsity during the lockdown I have done the online

classes from home.” (Participant- K, Interview, 14 March 2021).
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4.2.6. Quality of Education \q

Quality of education is a burning issue for any kind and level of &aon. It is to
be ensured so that money, time and efforts invested by students andﬁirents are worth the

quality. All stakeholders are concerned about this issue. \’

A great disadvantage of online education as mentighed by seyen students in this

study is the quality of education. The replies yielded foll i.?@\sdhemes, all of
‘. X
which are related to the standard of education (A,D&nd D). 0t is,i }‘bS&ﬁj\k to avoid
cheating in online education, there is a lack o earnh{{ therex cheating on
'
exams. Student H said, V '1
C—) &

"Full online education provides roontfor Qi aqiother forms of cheating,
Ly NS

such as copying, in exams. Lessons ?

students. Additionally, because i

e onﬁ% as they are in person for
education, pupils' com nica%n skills doynat ;ove. (Participant- H, interview,
4
h thes

ot @s effec w R

ectiazé‘v/vith other students in online

e DN

:
March 11, 2021) "T hro& e grarr@ff/we are just going from one semester to

s

the next, but our leyel du s woe%(ed, " a different student remarked. Online
|
B
classes suffer frsback c:t:?)ﬁ' aw l. (Participant-C, Google Classroom, March
u-) 5

15, 2021). % 4 Q\

% o
)
we tudents also statea';e drawbacks of taking lessons online. Student M, for

1 , brought up the issue of cheating on the online test. J, a student, claimed that
line classes are not taken seriously. Quality cannot thus be guaranteed. Student L said

that in online learning students cannot fully understand any subject. He added, “They feel
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uncomfortable to ask the second time if they do not understand anything in online
classes.” (Participant-L, Interview, 11 March 2021). Two students (G @n an
interesting and opposing statement, believed that online education impx%ming. The
individual learning style of online education and the range technological skill
development result in improved learning. Student F comm :x could feel the
richness of my learning because [ could search for iw sources to acquire
knowledge.” (Participant-F, Interview,11 March 2021) d' “I was happy with
the varieties of online materials and activities that Were used by te hf és)S';ake my

learning effective.” (Participant-C, Interview, 12 M 2021)e \T
\ \,
Six students criticized face-to-facecwlon r the) poo arnlng success of

students because they think that in faceM

N

%ploratlon and autonomous

more on teachers. This also leads te @‘el
&
%@nts skip asking questions in the
face-to-face classes. Student Wd, “+y sthidents n@ have trouble in approaching the
‘ ; [
instructor with questions.” (Participan elivl 12 March 2021). Student K said,

N |

“In online ¢lasseésy the nterﬁéﬁdn between teachers and students which is

present in face-;g% classes. I téectj?t in online classes, there is no seriousness to

learning. Many of them opine

study. But id.t e- 1007r ?S‘S t@ is no lack of attention. However, we have to face
many ions such as call\ and message notification. For this reason, I am often
discon d from the class. But in the face-to-face classes, we do not have to face any
distractions.” (Participant-K, Interview, 12 March 2021). On the other hand, two students

say that both face-to-face and online method can ensure the quality of education.
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4.2.7. Constraints and Advantages of Face-to-face and Online Educatio T

Any method of education is not without its constraints. Thoug (% education
is deemed to have a lot of challenges, it is not without its advantages, Similarly, face-to-
face education is not completely without disadvantages. The, folléwing sub-themes
evolved as a result of the analysis of the resource proble WiWe types of education.
These are both the drawbacks and advantages of onli m ng.té(ace limitations
were noted by almost all respondents as a problem line edugatio ' %Y'

A

9

Constraints of both Online and Face-to-face Ed atlg{- E\T

The first sub-theme is on the@les w1 ouréksuch as electricity,

technology, the internet, and remote(liv g The *rc s@ve a connection to both
do c

price and accessibility. Student ‘We a S for the internet problem,
Many students cannot do cla M@ve a smartphone. Living in the
village makes it difficu any t att c s.” (Participant-G, Interview, 12

Students becom nn cted

March2021). Student d M@ es a@{the internet problem in online classes.

rk (}les Student M stated, “Online classes cost
g

a lot for mo% ta\ end 15 dollars a month for mobile data.”
(Participa Wterw WDJ/Iarolr 021) The majority of students (eleven) cited the
follow& es in their comments When asked about the risks associated with online
ed% According to the answers, online learning is mentally and physically stressful.

@ learning causes a number of illnesses, such as inertia and poor vision. On a mental

level, it causes despair, discouragement, and eventually demotivation in academic
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pursuits. Student G said, “Our brain and eyes are affected due to attending long time

classes in front of mobile or laptop screens. Mostly, it makes us ph&R: lazy.”

(Participant- G, Interview, 13 March 2021). Student D stated, “Onli %cation has
disadvantages such as the eyes and brain are affected owing to atte%ins c,asses for long

time in front of mobile or laptop. Our learning cannot b ective because poor

b

cipant- D, Interview,

connectivity hampers our learning. Mostly, it makes us lazy.’

15 March 2021). Student D added, “I find that this ime class 's\ge?g too boring
day by day.” Student F said, I ‘(-}
A
“Due to online class mobile addiction ] reas< il is dﬁ&;rousfor us.
o

gﬁ an ehicﬁ%roblem and jam.
&
op. @other problems have

a
j a&s mood.” (Participant- F,

increased such as insomnia, depr %visi@v Xm
%, o e,

o
Interview, 15 March 2021). A K wrotey, W can&ﬂ&ive concentration to studies

in online classes” (Face ioow, 19 p\/lar IOg'gowever, the drawbacks of face-

to-face instruction include lon con‘%ﬁ dt'ra(}@p jams, high travel and lodging costs,
@

difficulty obtaining '% nd el la mde@ said, “You know in our country there is

&
traffic jam in cit@reo e%i? !‘mﬁo%érts are crowded during class time. So, it is
= l

And for this pandemic we don’t have to any year

K>

difficult for s t‘g tte as every day in the campus.” (Participant- L,
Interview, %ch 2021). \,T
N $
ﬁges of Online and Face-to-face Education

Though face-to-face education might have some problems such as travel time,

.

cost, and inflexibility and so on, its benefits are universally recognized. The benefits are
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much more than the disadvantages. Therefore, I will highlight some of tliEM;ages of
online education. *

The main theme is the affordability and convenience of online education. The

N\

following advantages can be categorized under this theme. T clude no compulsion

to commute, paying for transportation, paying for food, h 0 Ws, paying for

lodging, and dealing with traffic. Students (B, D, E, F, and I)/belig¢ve t nﬁngrograms

.
e stude re!lu‘i'}o money for
4 N

\I@ ever, Yr\ajority of them

are more affordable than face-to-face education.

internet access, they do not have to pay for othér thi

mentioned advantages of face-to-face cla%\gh a tude(zl teraction, teacher
feedback and learning varieties. \

\ A\
A
. ) S
In response to my que 71f they have' any <%x’ceptlon about the blended
Ky

course, only one said that it Y\plen ing of both face-to-face and online education.
|

Only three said that they%‘n ard t ﬁcj Pe{c& /I asked them if they are confident

about their technolc@kﬂl@he bl d course. Nine of the fifteen told me
&

that they had no i bou Wpa vel ofé)@s they would need to do the course. They,

’ 4
however, tol t they h e:1§ifhg online zoom classes and sitting for online
4
examinat:':& the last eal“ owilig to the Covid-19 lockdown. When I asked them
W

)
why tl& !

nted to do the bﬁided course in English writing, they said that they
5% experience something new and innovative.
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4.3. Post- Course Interview

After they have attended the blended course for 12 weeks, the inter@h the
students and two teachers were conducted. The interview excerpts an &e)texts from
Facebook, Google Classroom, and student diaries revealed the following themes. The

following research questions were taken into consideration while,desighing the interview

protocol for the students and teachers. Y.
1. What is the effectiveness of blended learning in the 2 ntury?
@
\
2 e
2. How do teachers and students experience the d learm g metho d an English

Writing Course at the undergraduate level? Y~
3. How can the blended method \:9 tertiary 1n67pportun1ties among

Bangladeshi students? % /‘\k
0 S
%
A%

4.3.1. Theme-1 Effectiveness d’d ethod to Facilitate 21%-century
Graduate SKkills ) 4 &

\ O
This theme &e di n reldtion to the following subthemes such as,
teacher feedbac feedBac gl!eéiega}n with teachers and students, self-paced

learning, Q{ ratip b}d nt \t1sfact1on and motivation, development of
S

employme& kill and higher or armng, development of technological skill, ease of

usm%\ology and quality of Education and Assessment. Firstly, they are presented in

N

-—o

w/é-//“

below.
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Table-4.2. Post —course Interview Themes \z
)

Post- Course Interview Theme-1. Effectiveness of Blended Method

T

1.Teacher Feedback

2. Peer feedback

—x v .
3. Interaction with Teachers and Students
- X A 4 =
4. Self-paced and self-explored Learning
. 4 P 4 y 4 A4
5. Student Satisfaction and Motivation

e N DN

6. Development of Employment Skills and Higher Order Learning
v
2 N2 -V

7. Development of Technological Skill

SN T

8. Ease in Using Technology

9. Quality of Education and Assessment

8O F

4.3.2. Teach ack $
L 4
Aﬁ%ing-lea ng ‘;trg{,&? can be made more effective by incorporating
)
teach: W ack. It ensures the}hievement, direction, and motivation of students. Ten

X7
“_
Cs

s expressed satisfaction with the input they received from teachers during the in-

and online classes. Student M said, “After submitting for the first time, teachers

would give us feedback about our essays. Moreover, teachers would rewrite our errors
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and motivate us how to write an essay in the best way” (Participant- M, Interview,16 June

2021). Student L reported, “Teachers would individually tell us where our Q%es were

during not only the face-to-face but also the online classes. They also gs%eedback in

T

They all expressed interest in enrolling in other blended ¢ s at the university.

the blog” (Participant- L, Interview, 18 June 2021).

12 of the 15 respondents believed that teacher feedback ce r qulred face-to-face

classes was the main factor in their decision to take a bl se They were
able to clarify and work out any issues they had d@ onling secti nbf_éa course by
having face-to-face discussions with their lec dur the-i -persqg' classes. For

o

example, student G said, “The feedback th 0 ace classes helped

to eliminate the problems that I face ng the omline c@es 7 (Participant- G,

Interview, 17 June 2021). Student d. “ of the blended course is
having feedback from the teach\ ter submitti y %ys teachers explained what
was wrong in my essays, FWm l’, m Ieso' ude grammatical mistakes and

spelling mistakes. Then [ was) ble to éditthe @sé}qys As a whole, I liked the feedback.”
J

(Participant-E, Inte e 20 nt L said, “Individually teachers would

show where ou@ke wer ;he‘-&ime and offline classes” (Participant- L,
Interview, &é‘ 021)./Ho e T ~@den‘t N had some reservations about the teacher

feedback. mented, “It wo@ave been better to give the feedback on the fourth

essa se zt has to be written based on a literary piece.” (Participant- N, Interview,

6 021). Student B said,
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“First of all, I would like to highlight on the facility of giving individual feedback.
For this feedback we have been able to correct many subtle mistakes, give&%ce to
correct my mistakes and resubmit again, opportunity to submit the e %n the new
platform, being able to discuss the problems face-to-face with the_teachers, we could
interact with some classmates (Participant B, Interview, 19 &1).” Student F
reported, “After the teacher feedback, I could correct all mWs. This is what I liked
most of the blended method.” (Participant-F, Interya 20" Ju el 2028). Student N

Ee

@
mentioned, “What I liked least about the course is the,scope of feedbéck. It 'Ngald have
t Jourth essgps in?-better way,
Y

been better to have more feedback on the firs

especially the fourth one because it has to b% n bgie\a se@Paﬂicipant- N,

Interview, 23 June 2021). \% O

: ) N
4.3.3. Peer Feedback ‘% f “ Qi:)
\ &
Peer feedback was a c? ad[ agelof b@d learning as mentioned by 12
f de

‘p‘le@ned this advantage regarding face-

&
iend@tld give me feedback on my essays.

(5

to-face classes. Stu;ig\said’l >
A

Discussion with fr. elpe qorre@ry mistakes” (Participant- F, Interview, 20

@
(Q ’ 4
June 2021). S@t' stated, fee&dck my friend would give me helped to spot my

mistakes wﬁ/ the‘;1 zthfun ”@ticipant- C, Interview, 22 June 2021). Student B
NV

said, ‘Eve e has the opportbu' to read another’s essay and there is opportunity to

i ack.” (Participant- B, Interview, 24 June 2021). Student A commented, “/ also
%tood in better way how to practice group work skills and how to give useful
feedback and how to make use of feedback etc.” (Participant- A, Interview, 21 June
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2021). Student-D said, “Writing in blog was a great experience for me. My friends could
read my essays and could send me feedback which was very useful for me.”(\ icipant-
D, Interview, 22 June 2021). Student M reported, “However, I was able (% every one
because some of the classes were done on campus. One could give feedback to other
about the essays. So, I am satisfied with the course.” (ParticipatNM terview, 27 June
2021). Student F said,” I enjoyed face-to-face most, followed Wnded method. Online

was the least favorite to me.” (Participant- F, Intemyaews 20 J n!: 2021). However,

L ]
Teacher -02 has some reservation about the studen;éaack. et Ffr sal)x‘ “It was
A

number of, tuder@-did not give
N

not much useful as it should have been because a

feedback on one essay assigned by me.” (T%z, I

in his reflection logbook, “I enjoyed t@“’k I'g
essays. I also gave a number of comnjents on my \ea\gie géssays. They accepted the
N,

comments and put them in his es%(Parﬁ‘cipa , Diary; 23 June). Another student
&
suréswh

wrote in the Face book, “I g best / @ essays got comments from my
oS-
'y g_es .” (Facebook Post, 2 July).
&

n

>3 JI@TA student wrote

r@ﬁiends regarding my

friends. Three friends ga ents o'g

)

4.3.4. Interactio e
¢
. EQ . ’
It is r ed’as an im nt aémntage of the blended course. Twelve students

find the f: wce por{i of the t%ided course as a relief because they can meet their
éo;

NV
teach
cac e\

edback and suppo?hi the face-to-face classes. Student E said, “The classes
on were very enjoyable. As a result of doing classes on campus, I was able to

@m’cate with everyone.” (Participant- E, Interview, 18 June 2021). Student G stated,

“I felt that human touch was missing in the online classes. In the face-to face classes, we
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could talk with one another. In contrast to online classes, face-to-face classes were a

relief to me. They were enough to remove my boredom with online classes. ”{gicipant -

G, Interview, 21 June 2021). Three students said that interaction in She- to-face

classes was better than online classes because they removed boredom, Student-F said, “/
did not build a good relation with the teachers and classmates when I was studying online
class. But when I was doing face-to-face classes in the c pRﬂnet with my teachers
and classmates. 1 felt very happy.” (Participant- F, | iew, 20 uLe 2021). Student-I

reported, “My interaction was good. Going to the campus for face-to- 'clag)g‘ was the

best part of the course.” (Participant- 1, Interv1ew, 2 e 20}1) T
‘T
12 students also mentioned the s 1nt8{iact10 witheteachers and peers

QLN in @lended course at the

A
@echnology and during the

university in future because in this gl \

face-to-face classes I will be a pro mmg&tzon skills.” (Participant- D

Interview, 24 June 202 two ,teac s%\nghhghted on the interaction
%ﬁ\od

Té: -li' aﬁd/teacher -2 found better interaction in

during the face to-face classes. Student “I will

N

opportunity in the blended m

the blended than i a e-t l’ace caus QQ% ey say that in the blended method, the
&

online portion o@re co}% flteﬁé’l’én between teacher and students. Teacher-1
O
commented, Q’ $
40 ‘vt

nt teacher commm@ztwn is better in the blended method than in the face-

to face ause teachers have to remain connected with students through different social

@ ing sites. Students can easily talk with teachers through different media. Reaching
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out to students is easier in online than in the face-to-face. Blended is better than full

online in terms of interaction.” (Teacher-1, Interview, 1 July2021). \q

The following long quote illustrates their liking for blended.&rsg Student F

wrote, “There are two key points usually associated with blende?ﬂdents who can

share information and work with other students directly in a up setting have a

richer learning experience, and interaction between stu c bel increased if group

activities depend on information collected from onlin our sWons. Students
@

N
who do online coursework in pursuance of intera , facesto- e'chkﬁm activities
have better educational experience.” (Particip \ G% sroompost, 23 June
ut

2021). Student-G wrote, “Now, I have a p. ndea@rning because, 1

&

N S
4.3.5. Self-paced and Self-explored Ei ng <,

Self-paced 1 ing" w lmen ioned strong reason for students’ liking the

blended course t@\ they thi y&r &g anage their studies, leisure, and work in a
O
better way 1 eth?dbfﬂe @id, “Blended learning blends the best things of

s
face-to-face tedching and onlinec;) ruction in ways that help students to learn at their
own Nor example, a student in a blended learning course who gets a concept
1emthan his classmates can proceed without having to wait, and on the other hand,

dent who needs more time is not compelled to move forward before fully
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mastering the subject. I could go forward in my course before others when I finished

the previous materials.” (Participant- A, Interview, 24 June 2021). Studer\?ported

“I liked most the flexibility and the pace with which I cou ; e course. |
could read the materials in the website whenever I got time to do?ﬂ] could submit
my essays any time I wanted. I also could utilize my free tzm tudy the materials

and submit assignments.” (Participant D, Interview, 24 Ju ). l

Student H wrote, “Blended learning is an appro t on thq& blends
S
online educational materials and opportuni or znte ction m%nline with

&y
cou$anage time for

oog@ lassroom post, 23

O

traditional classroom methods. I could study a and

that. This is what I liked most of the co ;@rtlc

June 2021). \
€ , I
nts have afpesitivé-attitude to it. Five students
~\
said that they could explore Y}'n aterials) for y in the online platforms. They
!
had searched for sometr%a was bvj
@

‘d 22/ . Student F said, “I continuously
looked for sample es y the I‘opz was qézgned 1 studied a good number of them
N

and deeply studi ir f rm qtuieggnd mechanics of writing.” (Participant F,

C =g
57

Regarding self-explorati

wrote on Facebook, “I enjoyed my navigation

%

Interview, 20 21 nother)stu
across w:s 0 searc or éssaﬂ‘that I have similar topics. I read them once and

agam as forbidden by n}teachers not to copy from them. I have just used the
szs statements and techniques of those essays. Thus, I benefitted much from the

” (Participant B, Facebook Post, 23 June 2021). Another student F said, “I was

befitted from the way I was encouraged to look for myself what models were there in the
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book and internet for the essays we were going to write upon. So, I could differentiate

between the appropriate, reliable write up and the unreliable unacknowleKE%rite-ups

on the internet. The skill to differentiate between reliable and unreliabli %t’als on the

internet was good learning for me from the course.” (Participant E, Interview, 20 June
2021). --

4.3.6. Student Satisfaction and Motivation
| !\\d

Student achievement is related to student satisfaction in any course. If students

feel that they are achieving something, they feel satisfied with the course. The reasons for
student satisfaction with the blended course in English writing skills accrues from factors
like teachers’ feedback, peer feedback, learning something in new and innovative way. 14
students agreed that teachers’ feedback is what made them most happy. 11 students said
that they were satisfied with the course because it offered them the opportunity to do a
course by using different platforms and resources. Student C said that this course gave a
new experience to me.” student D stated, “I am quite satisfied because I have learned the
proper way of writing essays on different topics.” (Participant- D, Interview, 24 June

2021). One student wrote in Facebook,

“I expected this class to help prepare me to become a successful writer for
university as well as for the world of work. What I didn’t expect was to have a
collaborative writing assignment with other students, yet it was interesting to combine
our writing styles to come up with a unique essay to present. Throughout this semester we
have learned various styles of writing. To be specific, through the course I have learnt

how to easily write English essays.” (Participant C, Facebook Post, 23 June 2021). A
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student wrote in diary, “When asked to give feedback after writing the essay, a lot of fear
was there at work. But after the teacher’s motivation, I got the courage and dared to
write. It has removed my fear of making mistakes. I started to write for public reading.”
(Participant F, Diary, 23 June 2021). Student-G said, “Group work and discussion helped
me to find a solution to my problem of understanding.” (Participant-G, Interview, 21 June
2021). Student I reported, “However, I would have benefitted more if my writing skill
could develop more. If more blended course in writing were offered, it would have been
better.” (Participant - I, Interview, 26 June 2021). Student-J said, “I could not understand
every subject well in the online classes. In the face-to-face classes I could understand
them better.” (Participant -J, Interview, 29 June 2021). Student L wanted more courses on

writing in blended form where the number of face-to-face classes will be more.
S &

4.3.7. Development of Employl%lls aﬁd H r Thmking
nt s

Employment skills o lc prerequlsltes for jobs for the
51 S

l

university graduates. E % h1 T- order thinking can be ensured

through the educatio \thod |w\promo the nurturing of both critical thinking

&

and analytical s k1 d oft ski Fthe@ students agreed that the blended learning
¢

method devel th mpl yment skil lsSuch as communication skills, group work skills,

critical g kills “s mfnage@en t skills, time management skills of university

S
gradu dent B said, N

; E As in blended learning students have to use technology to communicate in the

and face-to-face classes, they will become skilled in technology. They will also

need to talk with one another for communication and design project through group work
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and it will definitely improve their communication and group work skill. Besides, the

necessity to use online resources will help them to become critical explorer&’%esources

in the online.” (Participant -B, Interview, 19 June 2021). :%

Teacher-1 commented, “Full online classes cannot boost up Wployment skills
because there is no scope for interaction and communication. Twme method cannot
be alternative to the face-to-face method but the blended OZ is bletter than online in

terms of developing employment skills.” (Teacher-1, Inteaiew, wl). Teacher-2

L ]

agreed, “If students do the blended method, they ca o learn t tli]l/@ of online

communication.” (Teacher-2, Interview, 8 July 2?. \‘. g

Student- F said, “Blended learninb}ﬁan i com(l{mication and group

ho kil tgﬁgnological skills, group
§ : A
illsppecause 1 haGl—}o explore new materials,
&

sources and decide what woul 00 hrough the Internet.” (Participant -F,

&
Interview, 20 June 2021) z ( §
P ¢ '3
~\

work skills. Through this course, 1

work, creativity and critical thinki

&
Student N re \“I ca'd part ti@s job, I could gain skill while studying.”

&L

He adds, student ] l d‘e rse veg_be in a position to get job earlier than those

who are full dents|due Jto ‘their.previous job experience. Technological skill can
£ ot .

lead to bes er.” (Pa cqﬁnt -N;Interview, 1 July 2021).

N
S
gem C said, “I could manage my time, write on my own but critically while
% e course. I was also able to communicate with my friends online and face-to-face
ometimes I had to plan my essays and share ideas with my friend on the topics of
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essays.” (Participant C, Interview, 22 June 2021). Student G commented, “/ realize that
blended learning can promote the skills such as socialization, problem-solv'{w, and
technological skills among the graduates of this time. At present.,@angladeshi
students lack these skills.” (Participant G, Interview, 17 June 2021), A student wrote in
the Google classroom, “I learned how to plan, brainstorm, research) and finally write
essays without memorizing them. This made me highly, ex@'about my learning.”

(Participant -G, post from Google classroom, 22 June l

N X
Teacher-1 said, “Blended learning met@help 0 i e‘zs&crbe critical

thinking and communication skill and analytica of t r tes b&itse by doing

whc?ﬁ mat zal m%’esources will be
&

1y2021). ache@ commented, “While

N

learning through this method students ca

de @helr essays and the total

)
iew, Jl 021).

suitable for them.” (Teacher-1, Interv1e
writing the essays, they could deci
texture of the essays as well.’ ( -2

\
N

4.3.8. Development of Techn ogl 1Sk '3 Q/

\1 @
As the blen&a in l‘n req@ basic technological skills, it will also
N

help to develop ol gical 1}! 0 students. 11 students in this study said that

for the nec% us:g y\ og blended learning, their technological skill has

develop said that this n i;&ethod had given them a new experience of using

g’§ z&%

-

-

C

tech and the internet. Student J said, “While doing this course, the new experience

ﬁ ve gained in various technologies such as mobile, Google classroom, blog, and
ocial media is incomparable. I learned new functions by using these apps and
using different platforms.” (Participant J, Interview, 29 June 2021). Student G stated, “/
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have learned about the new technology. By doing the course, I got creativity.”
(Participant -G, Interview, 21 June 2021). Student K agreed, “I learned OWshare
essays online though I had to face a lot of problem in online. I have s ed\difficulties
and I have learned to use a new apps and how to share through_it.” (Participant -K,
Interview, 2 July 2021). Student H said, “I have learned to use new” apps and how to
share and write on the blog though initially, I had someypro (H Interview, 23
June). Student E agreed, “This course has increased m ience in uszn technology in

addition to the subject or topic.” (Participant -E, Intetwiew, 18 June 2 1)’

Student N said, “Blended learning will ul for st S nm&cause it will

increase the efficiency of the students in ﬁ of %fchno gy here is now no

alternative to using technology.” (Partm

wrote in Google Classroom, “/ felt n 'z\

the online platforms, devices a s fordeing Jthe i(&e after a few days in to the
course. Initially I had pr bleWﬂh us’ng t s but after a week’s use, I got
confident about my skz Go sfodg} post, 12 July). Teacher-2 said,

“Technological skzll p ta or b h tea S and students.”

¢ C.)(J
(./
4.3.9. Ease Te h ol

Ma S dents said that El:)s,r chnology used for doing the blended course was
simp wy could comfortably use the technology for doing the course. Eight students
fortable in using this new technology. Six said that they had initial hurdles but

. . . .
ould overcome it very easily.
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Student-F said, “Obviously I feel excited about the technical component of the
blended course because of using new technology. I have learned the us@g and
Google classroom. Using different platform was really pleasant.’ %cipant -F,
Interview, 20 June 2021). Student G stated, “Imitially I had problem in using new
technology. I have learned to write an essay by myself without X;g. ” (Participant
-G, Interview, 21 June 2021). Student H said, “First [ wasysca f using blog and new
apps. I could not figure out how to use the app. I had . So, it was a

challenge for me.” (Participant H, Interview, 23 June

Student N commented, “Though I used WZ foroi tlmﬁd not face any
difficulty. I was able to log into it very .%S this i w pé%rm for us, everyone

has the opportunity to read others’ e and t %r unity to give feedback.”

(Participant-N, Interview, 1 July‘% Stucgnt aid, ‘ ugh initially, I faced some

&
problems, I could easily ada » tec' 1 c@aszly write rewrite on the blog
.:3' !

and the Google classroo d rea'g’ bd@' from the friends and the teachers

4</

instantly.” (Participa \Inter\lle 3 July 2 Student O added, “I felt better for

N

using two types @ / gzca oncegt_s) wix and Google classroom. This was the
’ 4
best experien ha fro se. @uld easily use these platforms and find ways to

utilize all atures oft ¢ tho p orms.” (Participant -O, Interview, 3 July 2021).
\,

Nher-l said, “Imtzally I had a doubt. I was not sure about the capability of

ﬁ n the blog because most of them did not have any idea about blogging. But
n

ts proved us wrong. They quite comfortably could write on blog. That was the most

memorable teaching experience.” (Teacher-1, Interview, 1 July 2021).
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He also said that the most important thing for teaching is the positive mindset of
the teachers. If teachers cordially accept it, they can teach a blended Qg Using

different platforms of technology was also an exciting experience fo %ﬂts. Seven

T

Teacher-1 added, “By using different platforms suchMoogle classroom,

students have positive attitudes about that use.

Facebook, WhatsApp, and blog, students sought any su t nd ould reach out to

teachers which is not possible in face-to-face classes. and)ge Stant feedback

through these media was beneficial for them.’ % i w‘ l\%y 2021).

Teacher-1 complained, “Designing a blended qu% ise. SQ,Y;he skills and
o

-~

herwise, the course may

training of teachers who will design the co ﬁw

become ineffective.” (Teacher-1, Interv1m

A
T &
? n S
Q—
4.3.10. Quality of Education a& essm
A

Quality of educatlﬁn Watter ')f c cIm 0ae}ly level and mode of education.

Parents spend money for theit childsé ich stt be worth the amount paid. It is

applicable for blend n n11 eledu ion ell as face-to-face education. Five out of

15 students op1 ? f} ﬂig'fftlon might decrease in blended education.

Student D s nd du}tl n egmde the quality of education.” (Participant -

D, Inte June 2021). Stu<L’ K agreed “The real learning is not happening and

stud, W not properly concentrate on education.” (Participant- K, Interview, 2 July

ﬁ Many believe that blended learning will improve the quality of education by

cing learning.
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But student F said, “Blended education will be better because students can attend
both face-to-face and online education. They will have to use the best of, (Rt);es of
education and experience with both. That is, real education does not enjin blended
education.” Student F added that in blended education students lealﬁ)ie than in online

and face-to-face education. (Participant- F, Interview, 20 June tudent L agreed,

“Blended learning will be better because students can attend b ce-to -face and online
education. Exposure to different modes of education wi elop t skl ” (Participant
-L, Interview, 18 June 2021). Teacher-1 said, “Biended le mn sur ﬁ‘ecttve

education because it uses the best of both face —to- and pnlinef” (Te!qrher 1, 1 July

\be dt){}glme in addition

devéﬁ Ideas are available

2021). Student M stated, “In a blended course, mu m

to the main materials. We can get acqu@zt}z di

on various education sites. Various@s

(Participant-M, Interview, 11 Jun%).

teachers face-to-face. We c rablem th them which decreases our
L Seannot i ~
nervousness and aloofne e onlz cl igs, cannot interact properly with our

@ith others in the class.”

«@agr “We can interact with our

teachers.’ (Partlclpa ntervl W, ly 20
&

However re ith ce education ensures the best quality of
education b% de‘yt b(:él)u e ct with teachers all the time. Student D said, “/
feel that -face educatzon tter than both blended and face-to-face education
beca n ask for help all the time.” (Participant -D, Interview, 24 June 2021). In the

é p question, I asked him if he got the feedback and support form teacher all the

because there are many say 40 students in a class, he said that he cannot get

teacher’s help all the time but feels the teachers’ presence as a plus point. Another student
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K agreed, “I liked the face-to-face most because I could see my friends. I could learn

many things from them in face-to-face classes which was not possible in Kﬁline and

blended classes. So, face-to-face classes were best opportunity for me. : wipant -K,

T

Copying is a burning issue in online assessment in manywies. Teacher-1 said

Interview, 2 July 2021).

that examination should be face-to-face. Teacher-2 agreed'with achrr—l. However, she

ill, it W.M.th be effective
X
whether offline or online.” However, teacher-1 @s there i l&c (a'qualiﬁed
teachers in higher education in Bangladesh, b ea% be wsg;l because in
o
this method internationally competent teactw offe in tl%online portion and

teaching assistants can conduct the offli

July 2021). Teacher-2 also agree g@the aé?'ﬂ of teacher-1 regarding
? [

7]
owe‘fgr; said that full online classes

opined that if assessment tests only the memorization

international teachers in the bl\ ourse:

cannot be the alternative t fa?b’face 'lass : S@nded education is better than full
I

online and face-to-face e n. % ent gkills can be developed by face-to-face

O

but if we go for ful@ thf@ment s cannot be well developed (Teacher-2

AN
Interview, 8 July@ ¢ :l C.)(J
Q- &
As ussidr the fE\s\earch question no. 1. What is the effectiveness of

blende ing in the 21st ce@/‘? is again done here. Teacher feedback is found to

\@Dortant role in ensuring the effectiveness of any teaching-learning method. It

a
@ student success, guidance and motivation. Ten students in my study were happy

h

with the teacher feedback they got during the face-to-face and online classes. All agreed
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that they are interested to join in more blended courses at the university. Among the 15
respondents, 12 opined that teacher feedback found in the face-to-face @)f the
blended course was the greatest motivating factor for them to join thi (@of course.
Regarding the peer feedback in the blended course, it was found as. a2 common advantage
of blended learning as mentioned by 12 students. Regarding tl@c.tion of teachers
and students, it was regarded as an important advantagegof Yﬁended course by the

majority of students here. Twelve students found the f; face p r!ion f the blended

course as a relief because they could meet their tea$for feedbac nii s%%&rt in the

face-to-face classes.
T \ T
Self-paced learning was mentione Mtrona reas fo:@dents liking the

blended course because they thought tw d manageytheir @163 work and leisure

in a better way in this method a 1n T t)@ students had a positive
attitude to it. Five students saldﬂ ey C e lore ﬂé& own materials for study in
the online platforms. The hWChe(, for et %that was new and noble. It was

found in the study that the reasons féi eft isfaction with the blended course in
n\

English writing skil \ fr S hk chers’ feedback, peer feedback, learning
something in ne aﬁv a}g lﬂgﬁjdents agreed that teachers’ feedback made
them most 1 s}u ent s dt they were satisfied with the course because it

offered th t opportunity to d ourse by using different platforms and resources. 12
stud Need that the blended learnmg method develops the employment skills such as
ication skills, group work skills, critical thinking skills, self-management skills,
Qne management skills of university graduates. 11 students in this study said that for

the necessity of using technology in blended learning, their technological skills had
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developed. They said that this new method had given them a new experience of using

technology and the internet. \q

Eight students were comfortable with using this new techqgky.jl hey could
comfortably use the technology for doing the course. Six samples sawﬂ they had initial
hurdles but they could overcome them very easily. 10 studenN positive opinions
about the quality of blended learning method for varie 0 lealining activities and

platforms. However, only five students opined that qual'tywcation might

decrease in blended education whereas all were posit out the itf o_@}:e-to-face
education for the teachers’ support and presenc e ti{@ clasJ}'le follow-up

question of this issue however, indicates thﬁWOnce ed 0 monQ ut the quality.

NS

4.4. Theme-2. Using a Blended Co o Develo nghsh}Vrltmg Skills

The second research ques tt Ves@te whether the blended method
can develop the writing sKill of Students it th rlde@a uate level of a university. Hence,
4 2
a blended course titledgEngli ill, Wé}éemgned and offered to the sample of

%

the research. The i ble n&;%’ course express the following results that

l
¢
b-themes cl(asds: rning new techniques of writing through the

the'” i?a% nded course on writing skills development. The
ill be first shown m@ﬁle and then discussed.

ultimately yiel

..f?/é

blended co

%

subthe

47
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Table-4.3. Post-course interview Theme-2

Theme-2. Using Blended Learning to Develop English Writing Skill

A. Learning New Techniques of Writing through Blended Course

B. Impact of Blended Course on Writing Skillf;géﬁélopment

Y

4.4.1. Learning New Techniques of Writing through Blended Course

A course was designed to introduce students to the process method to writing. The
majority of students claimed that planning, brainstorming, writing the initial draft,
receiving comments, editing, etc. helped them improve their writing abilities. Editing and
brainstorming, according to 11 students, were beneficial. Student O said, “I found
activities such as brainstorming, free writing, outlining, draft, revision, final copy, how to
give useful feedback, and how to make use of feedback most effective in achieving
learning outcomes.” (Participant -O, Interview, 3 July 2021).

A student wrote on Facebook, “Keep in mind that you can’t learn how to write
overnight. It’s a process and the more you write and receive feedback on your written
work, the stronger you will become.” ( Participant- B, Facebook Post, 11 July 2021).
Student L said, “I have spent 10-12 hours writing the four essays in the blog. Though it
took more time to write the four essays, I benefitted because I did not have to memorize.”

(Participant -L, Interview, 18 June 2021).
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Ten students said that this course reinforced their writing skills. Student F said, “/

have mastered the skills to write essays without memorizing. Hence, I was benefitted.”

(Participant-F, Interview, 20 June 2021). 1%

Another student wrote in her diary, “Teachers encourage t to memorize.
They discussed the techniques and organization of the essay.” S o wrote, “If we get
more courses on writing skills in the future in blended for x;bi benefitted. I found
the most satisfying thing in the course. discussion with frignds a OWpic and step-

@
ssays.]” (Pa idp@, Diary,

the% enha& our writing
e .
ide of the course.

(Participant B, Interview, 24 June 2021). “I d@ot have to memorize.

by-step writing. I could get enough time to write my
13 June 2021). Student B said, “Teachers hav

skills by correcting mistakes and the oppor.

(Participant -G, Interview, 17 Juw:\ 1).

\
Student E said, “Ihave %neﬁtte alo rom dgmg this course. The most satisfying
I

thing regarding this co% etti e ack]‘:@teachers. After submitting the essays,
[ liked the teacher. back:
Sofpavie
enjoyed writing %(s online me. Since the pandemic is going on now, I am
benefitting ing this' co rve. 1 @ able to discuss with the teacher how to write an
L 9

essay a e feedback.” (Participant E, Interview, 18 June 2021).
<oy

édem H agreed, “I benefitted because I could rewrite my essays based on the

ood¥feedback I got from my teachers and friends not only in the online but also during

bee le to read everyone’s essays on wix. |

the face-to-face classes.” (Participant -H, Interview, 23 June 2021). A student wrote in
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Facebook, “I liked most the new techniques of writing essays from the course. It was not
the traditional technique I was familiar with. The teachers taught us how toq% through

several drafts, correction, modification, and finalization through comm ram teachers

’3

and friends.” (Participant -D, Facebook Post, 28 June 2021).

q

The process approach to writing that the two teachers e ed was subject to

{

slight disagreement among them. Many students, acco

2

Tracher 1, correctly

followed the process approach. But instructor 2 reportedithat fo Wf the students

L ]

didn't write independently or edit or provide critici@ach other's it‘n&i—}
4
&y

4.4.2. Impact of Blended Course on Writi i : De

A"zq

Currently, technology affects h(N teaching

course is offered as a hybrid or G@ co@\ﬁi
% 0 S

development of writing skills is K noticeable. T 's“ho@rue for this particular course

—

as well. Eleven students me thi positive i s of blended learning on their

writing skills developmens:. ’ \.' '3 &

Student 1 SJK&& co

¢
blog. In the Go classroom;

<‘k- N\
corrections% ly withou sting&me. This was possible only for technology. We

|
gouéc?;zomment on another’s essay. We could do

b 9

never did,it ‘before.” (Participalt\(%’lnterview, 26 June 2021). Student H stated, “It was

int@because I have learned how to write an essay without memorizing them
@ 'y with the help of a blog. The blog was very helpful in achieving my desired

objectives in writing skill development.” (Participant H, Interview, 23 June 2021).
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Student A said, “I felt better for using two types of technical components, those
were Google classroom and blog hosted by wix. In the blog we were givz@other
comments on the post. And we could easily discuss, and collaborat %x and this
opportunity was the best for us as technological support. In Google.classroom, we would

submit our particular essay and after submitting, the teacher ld give us feedback on

our essays.” (Participant A, Interview, 24 June 2021). Y.

A student wrote in Google Classroom, “I cou sily )Mdserve that my
X

writing skill was improving after I was trying to inc the suggesti n‘ @comments

made by my teachers and friends in the Google ni t 0g. A&E also feeling

months’ n@ than I was just

oom pos 8Ju@021)

_%

that my writing skill was much more adﬁ m

starting to write.” (Participant -D, Goog

@}—0

Teacher -2 commented, “ dents fo nd it

&

rewrite, give and have feedbcm f e cl oom and blog.” (Teacher-2,

Interview, 8 July 2021). (ﬁz l Q

Ny
O
4.4.3. Analysis @nt E'ss (')re <

(./

ve s‘pl ﬁ students’ scores in four essays was done. The

useful to discuss, write,

Q{
essays of tsse ifteen students »@Jm selected for evaluation who gave interviews to the

resea%XThough all students’ essays were checked for the assessment of the course, the

ores of these fifteen students were analyzed to have an unbiased idea of their

Qement and performance in the course. It indicates their gradual progress in their
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writing skill following the process approach of writing. So, the fifteen students’ scores in

all of their four essays are presented in the following table below.

Table-4.4. Essay Scores .\j

o | N N | A W N ==

38$s,ulﬁ1' ?ur SZ' ys utilizing the blog set up for them with the aim

of lea cess writing. But @ssay scores of only those 15 participants of my study

areu@ne as data. The table shows the students' final essay grades after revision and

editing. 12 out of 15 purposive participants received greater grades in essay 2 than in

essay 1 and it gradually improved throughout the remaining essays. 10 students achieved
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almost 80% marks in their last essays. Only the marks of 3 students declined by 3 to 4

marks. 2 students progressed slightly by 3 to 4 marks. \.i

The data shows that over 80% of participants improved their writing with each
successive essay they wrote on the blog after they submitted their ﬁvqay on the blog,

despite the few instances where students got comparable SCN two consecutive

i 'nxbilifies have improved
s hav rw suggests that

",
able. Despi ﬁe_\fa}t that two
students' scores in the subsequent essays di gn% i pr(@' the writing
T

performance of 10 students showed a COHSiEwl rox’B‘men Thera@é, it is reasonable

le effec blo@lg on their successful
\31

7]

essays. Therefore, even if the data show that students'

steadily, thanks to the blog; the fact that 3 out of 15 stu

the effectiveness of the blogging activities is a bit qu

to assume that the score data supports the

exercises significantly

S

enhanced the students' writing a

achievement of writing abilities. %her
? 6

Again, a short di usmg about'rese ch q\uf&%on no. 2, How do teachers and
students experience th%& i

undergraduate level
students’ Writin@ deévelo

majority offs ts claime :that @mmg, brainstorming, writing the initial draft,

receiviu&ments, editing, etc@?ped them improve their writing abilities. Editing and

abilities as a result of this training. Eleven students mentioned the positive

impacts of blended learning on their writing skill development. The essay scores of the
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fifteen students were analyzed to have an unbiased idea of their achievement and

performance in the course. It indicates their gradual progress in their @; skills
following the process approach of writing. 12 out of 15 purposive z%s received
greater grades in essay 2 than in essay 1 and it gradually imp \moughout the
remaining essays. 10 students achieved almost 80% marks in t 'rY:ssays. Only the
marks of 3 students declined by 3 to 4 marks. Two studen m?ﬁarginal gains of three
to four marks, which suggests conflicting results a c efﬁta!:\y? the blogging

activities. Despite the fact that two students' scor@s,in the subse s didn't

e?t

significantly improve, the writing performance ofWl0 students owedra consistent
N

improvement. Therefore, it is reasonable to believie th \%ﬁeﬁts blended courses

that used blogging as an online pl br effici prﬁi'fcing writing had a

substantial impact on the developme@nderg Tcu @writing skills.
N,
¢t &
&

7]
4.5. Theme-3. Blended Lear@lm’ se pog ies of Tertiary Education for
Bangladeshi Students l 0’

’ F &

Blended lea&ﬁ as@ cre%dpportunities for Bangladeshi tertiary
students. It will 1 Nt e easl ':ssidogl}acklog, reduction in tuition fees, reduction

in the cost of@e' ducatior) p Q@n of women’s education, continuity of job and

education wore sc‘;&“g admzs%on into tertiary institutions. On the other hand,
)

these % es are not all without any challenges. Both blended and online educations

h \% of challenges in almost all countries though the intensity of the problems may

a
@om country to country. The challenges that the students faced while doing the
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blended course will be discussed here. They will be first presented in a table and then

discussed in detail. \i
Table-4.5. Post-course Interview Theme-3 and Subthemes A

, A"t

Theme-3. Blended Learning to Increase Opportunities of Tertiary education for

Bangladeshi Youth
NS |
1. Easing of Session Backlog

L N ¥, X

2. Reduction in Tuition Fees
¥ P ¢
o Tyl
3. Reduction in Cost of Higher Education
AN N7 X
4. Women’s Education
M B R
5. Job and Education Simultaneously
‘ ‘ V \'V
6. Flexibility of Education
¥ - I .
i m =
7. More Admission into Tertiary Institutions

IS SF

8. Constraints in Implementing Blended Learning
a. Institutional Support b. Training of Teachers in Technology and Blended
Method
b. Cost of Device d. Internet Problem e. Physical and Mental Stress

S N
S

N
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4.5.1. Easing of Session Backlog

All students opined that blended learning will help to reduce sessi&%ﬁog in
the universities because classes would not stop during student unrest, %ﬂisaster, or
pandemic. Student E said, “University students, especially public university students will
have less session jam.” (Participant -E, Interview, 18 June 2021)aStudent B stated, “If the
university cannot remain open for any political issue eve dWeek, the educational
activities can be continued through blended learning.” ipant %iew, 19 June
2021). Student M said, “Blended course will cut‘down session jams, il; G;X';ersities

A

because classes will not remain suspended for any political or othe 'ssuesg“’ (Participant

-M, Interview, 11 June 2021). Student K agreed, C le e\ming&e&%od will reduce

session jam because universities do no@ stop ¢ for 6&@ time for political
gart ;Q\st -K, Interview, 2 July

o
2021). Student L agreed, “Blen ses %ill reduce s@on backlog by keeping the
continuity of education durin@al lrv S tur@ergency, and other satiations.”
(Participant -L, Intervie ne 2'9 1). Egﬁe said, “The tradition of session

if the\:&‘énded course can be run in universities

unrest and the cost of education c reduc

backlog will be remo Na greFt

b ) ) !
ecause in univer. w as, es‘
24 June 2021@2&-1 sai

' 4

students b lasses go' on eyen during the pandemic by introducing rotation and

;'tincu‘)@ all situations.” (Participant -D, Interview,
’ 4

or ded learning, the session will not be lost by

)
shifting.systém in the institutioaneacher-l, 1 July 2021).
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4.5.2. Reduction in Tuition Fees

Reduction in tuition fees will happen for the blended courses @sities
because the institutional cost of running this kind of education will go %All fifteen
students agreed that blended course will reduce all kinds of costs. Student B said, “Many
needy students can do their studies at a low cost for blended Ie$e tuition cost at
private universities will come down.” (Participant -B, Intervie June 2021). Student
O agreed, “It will cut down the cost of education be ess sp c! willbbe required.”
(Participant -O, Interview, 3 July 2021). Student-G'said, “As dost o eciuc‘@;:‘ will go
down, poor students can continue higher education.%rtic'pa t -G, In{c?-}e:w, 17 June

2021). Student L agreed, “The cost of educa%z}lig@f \u(:atiOIQ‘&~ come down for
the blended method because institution@/e to sp SS @eachers, spaces, and

services.” (Participant -L, Intervieq Junﬁ\)? S giﬁt J said, “The cost of
% N

education will be reduced for th d mgthod ecau penses of all types will go

\% &
down in the blended metho% rticipant - In‘ﬁ‘g%\’v, 29 June 2021). Teacher-1
o ;

admitted that blended le% uld ﬁrj&e‘ th&ost of education. It will not only
minimize tuition fees&wso @avel costs; food costs, accommodation costs and
other education re costs.

a{ :

? | (O
r >
Q'n'Cog‘tE'J nﬁ\l:cation

ighe

)
st-saving benefit &%lended learning was cited by a sizable percentage of

4.5.3. Re

res%ns. They believed that by staying close to the college and taking their meals

utside, they wouldn't have to travel to it every day. Because it would be more affordable,
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students (B, D, E, F, and I) said they would enroll in a blended course at the university

Student G said, “As students do not need to travel every day, irtravel costs,
food costs, accommodation costs, and other costs will not be incurr?’%osts us a lot of

money to come to campus every day. So, we will be able to do t urse at a low cost.

G, Interview,17 June 2021). .\d

.
Student N agreed, “In the blended course @ do not need to !’eﬁ‘de in dorms.
s \"Z*
So, they will be relieved of spending money for a¥mm M (N, !nwwiew, 23 June).
Ic

o
30 ble course. I will also

O

be free from traffic jam in the street w, %st w : (Bwlcipant L, Interview, 18
A

June 2021). Student B stated, “Stude Il get rid oftextra @enses like travel cost, food
¢ in

“ &
, & N
cost, accommodation cost and o S, the.\b‘pnded method.” (Participant B,
Interview, 19 June 2021) z r | §
4 F &
NS @)

According“to jeight! stu

We also do not have to suffer from traffic jams hour after Kthe lcity. ” (Participant -
@ \Y.

Student L said, “My travel cost will be re

d learning would help more women in the

nation pur. igher edﬁrﬂ}% Sin ey are not required to attend a class every day,

student ee to study while s@}c’:aring for their families at home. Student M said, “In

Banéla;ﬁ women can study through the blended method as they do not need to go to

ca every day and can remain at home.” (Participant -M, Interview, 27 June2021).

Student B said,
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“In Bangladesh, many girls cannot do higher studies for safety or other religious
issues and they do not like co-education. If they need to come out less fr&W they
will be motivated to pursue higher education. The blended course wi % women to
continue their studies after marriage or having children. It will jncrease the rate of
higher education in the country.” (Participant -B, Interview, 9 Jung 2021).

Student C agreed, “In Bangladesh, as women cannot pw’ higher education for
some religious and social restrictions, they can contin s udl e they do not

need to go to campus every day. They need to go mpus fewer yi in &Yblended
on

lll’l? i blen#ed method.”

method because 50 percent of classes will be h

(Participant -C, Interview, 22 June 2021).

Student F stated, “Through ble@hod, w 6&6 the opportunity of
higher education by managing their ‘ay:lles a& ol ,@wes babies etc. because

they can go to fewer days to carv%hzs igetho q(P%‘%Cc?pant -F, Interview, 20 June

2021). Teacher-1 said, “Hzg ] orywom %zll be facilitated if it is fully
have_a sli

online. The Blended cour% t ] z.z'm t in terms of the safety or religious

issue for women’s ed&ﬁi. Buli to\he bleéd course, the technological skill of girl
e

&

Teac ,'Inte@w, 1 July 2021). Teacher-2 agreed, “If the

)

E
i e@es many more women will get the opportunity

blended cours, % offe ed?f
u&m é

to contin hzgh er 'oxz-and contribute to the development of society.”
n& >’
(Teac terview, 8 July ZOQ

S

students is to be
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F 3

4.5.5. Job and Education Simultaneously

-

.

Blended education is conducive for those who want to pursue bOth_]Ob and
education at the same time. Thirteen students opined that the blended method would help
students to continue their education because it allows them to continue their job while
working. Student A said, “By doing a blended course, we can continue our studies. Those
who do the part-time and full-time job, can also easily continue both.” (A Participant-,
Interview, 21 June 2021). Student B said, “Those who work part-time will not have any
problem with their jobs. There will be no problem with time management for class. On
the one hand, it will give job experience and on the other hand, education will continue.”
(Participant -B, Interview, 24 June 2021). Student G agreed, “For students who do part-
time jobs and tuition, the blended course will be effective for them. Through blended
learning, we will be able to attend classes at any time from home and earn during the
day.” (Participant -G, Interview, 21 June 2021). Student E said. “Those who do part-time
job benefit from doing the blended course, many students who are studying Honors and
Masters are employed. As a result, they cannot take regular classes on campus. But as a
result of a blended course, they are able to do things they cannot do on campus.”
(Participant -E, Interview, 18 June 2021). Student M agreed, “Students who want to both

study and work, can do it easily.” (Participant -M, Interview, 27 June 2021).

A student post on Facebook mentioned, “Acquiring a degree may lead to a
promotion that may also involve increased salaries. Besides tangible career benefits,

most online degrees and certificates also allow learners to continue working while they

“study. Students can work during the day and complete coursework in the evenings or on

the weekends. Additionally, learners who work can apply new knowledge and skills to
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their job immediately. I also have to work because I have to manage my tuition fees. This

kind of course would be useful for me.” (Participant -D, Post, 21 July 2021).

A student wrote in his diary, “Blended courses will help university students to
continue both their job and education at the same time. I felt secure with this course
because I could easily do my job while doing the classes of this course. That is why, I
would like to suggest all to do this kind of course and request that universities will offer
more such courses.” (Participant -C, Diary, 28 June 2021). Teacher -2 said, “In the
blended course students do not always have to do face-to-face classes. They can do the

part-time job for managing their tuition fees.” (Teacher-2, Interview, 8 July 2021).
\) ®)
4.5.6. Flexibility of Education S
\ &
The flexibility of blended learning comies fr: 3(} e @f technology in education.
N fQ &/
ng,

=

Adult students want flexibility 1 g @;e, and work in their studies.

Because of technology if onli zclaslj blg@% method, flexibility is achieved.
:

Fifteen students agreew onli\T§ %ﬁt%s/ the most flexibility followed by the

blended method as@bned 'd noe‘f}%@reed that the face-to-face method ensures
c @

flexibility. Student-AlFsaid) “L ﬁ'ar@?ate if [ have the opportunity to take a new

N
blended co% ause"ihé'erposg_E}J\e to attend all the classes on campus every day. If

itisa course, the clasm@/at cannot be done on campus, can be done online.”
(P@ -A, Interview, 21 June 2021). Student- I agreed, “As I cannot attend all the

cla on the campus, in the blended course, I can attend some classes on campus.”

£
7.

—_
oQ
Q

(Participant -1, Interview, 26 June 2021). Student K said, “I am satisfied with doing the
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English Writing Skill course in a blended method because for the blended learning

method we could save a lot of time. It costs us a lot of money to come to {&us every

day. So, we were able to do this course at a low cost. It is not possible %Jents to go

to campus every day in a pandemic situation. So, the blended meth0< is very effective for

students in that situation.” (Participant -K, Interview, 2 July 202

Student-L stated, “In the blended course, I can classes online which 1
cannot do in full face-to-face. Again, in the online I miss -to-f cw. That is why,
@
g | NJ
1 like the blended course.” (Participant -L, Interview ne 2021). ' _{*)

Student M said, “In blended courses sche
can visit classes. And in the online part, w%we e
going to campus. We can attend fixed classes Ma at home. ” (Participant -M,
Interview, 11 June 2021). A student % im&ls&?&n, “I had the opportunity
to download the reading materWom t le c@‘r’oom or read them any time [

wanted to. So, I did not fhave Zbothe if 1 is{se@ class.” (Participant -K, Google
) 4 2

Classroom post, 3 July%). l \ %Cj/

&

Again, a er te on ceboo&)@zls all the learning materials were uploaded
u

access them at any time and read them myself. This

onto the Goo, sroom, [
4
helped m p in to &ith Wy studies even if I missed some of my classes.”
N

(Partiogqt— , Facebook Post, 7\c,;u)ly 2021). Another student wrote in her diary, “I could

fi n@ﬁhing in the Google classroom to read myself. So, even if I missed face-to-face
O

sses, I did not have to worry about studies.” (Participant -F, Diary, 9 July 2021).
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Again, a student wrote on Facebook, “As all the learning materials were uploaded
onto the Google Classroom, I could access them at any time and read the nYelf'. This
helped me to keep in touch with my studies even if I missed some of asses. Again,
another advantage is that if I could not understand anything in %ne classes or

\ o

downloaded materials, I could get support from my teachers in w -to-face classes to

ask them.” (Participant -G, Facebook Post, 7 July 2021). Y.
if

Teacher -2 said, “If teachers upload materials“aud i WStudents can

t
@
N4
access them any time. If the online portion is only th zoom, cl or'sx@bronous, it

will not help much because many students migh e ah@ nd d&s according
'
to schedule.” (Teacher-2, Interview, 8 July N '1
N C§
4.5.7. More Admission into Terti ituti&
]

[

-
J)
/)},

[~}
o
(¢)
o,
2
=
%]
<
o
2
-t
o
=3
o
—_
=
=]
=.
=
o
=
7]
o
=
o

It is the biggest advanta& t

students. It will increase admi nto ,ood
students and two teachers opined. thdt déd(@;)urses will increase the number of

students in tertiary i@ﬁ b !mse er @ooms, fewer student dormitories, fewer

\
teachers and inf@ur facili ?'theﬁagrﬁe face-to-face mode will be required for
O
offering a bl r&ﬂurs 3 N
5L ) &

ﬁl said, “4s a rﬁﬁ_ of the blended education system, we are able to
~N

com Nnﬂ course at home so that the institution does not need more seats. They

ﬁ their lessons through online classes. So, they don't have to come to the class.
0

/

1 S‘%tnutions in Bangladesh. Fourteen

the small number of students, they don't need too many seats which can solve the
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problem of seats in higher education institutions in Bangladesh.” (Participant -A,
Interview, 21 June 2021). \Y~

Student B stated, “Those who do not get the opportunity to study at ren \%and public
universities for limited seats, will get the scope for the blended method because these
universities will be able to double the number of seats.” (Paﬂ@x, Interview, 24
June 2021). Student D said, “More and more students wil eWssion in their desired
institutions as everyone will not have to be prese S all% same time.”
(Participant -D, Interview, 24 June 2021). Student- reed, “A nu elj 0]“ ents are

A

currently interested in getting admission into publictupiversigieS in anghzdesh. But not
N

all of them can get the opportunity due t\al,; n

sec@?here are fewer

y. 16& blended course can

classrooms and teachers than the stu t% want
/@\reats. 7 (Participant -E,

be introduced, then universities ca%rease \ﬂ(t?
N\
d, “Qdmis 107 of@e students can be possible

Interview, 18 June 2021). Stude%

because fewer classes and te xwill equired fordle blended course.” (Participant

-G, Interview, 21 June 2£:nt-y! agr, e'd,I 4(, lic universities will not need more

classes and teachers Qam iiztr\y blené"courses. So, then more students can be
. &

admitted.” (Partic'& 5 nlt'e icW, '11 &1%1}2021). The student I wrote, “Many private
’ 4

universities w@ n

students t %

nd lity can offer blended and online courses to
hem cf:)i po‘rt—ti job and business.” (Participant- I, Diary, 11 July
2021)\

N
S
; eacher -1 said about the rotation system that can be introduced as a result of a
ed

reputa

course. He said, “I think we can hold classes on alternate days for offline and

online classes. Hence, we can double the number of seats because we can accommodate
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more students then. He adds that international faculties can also conduct blended

courses. The online classes may be conducted by the international faculty aQE face-to-

face classes may be conducted by teachers or teaching assistants worki %he course-

offering institutions. They will help to increase the quality of educ%fon by exposing the
)

students to international academia.” (Teacher-1, Interview, 1 Ju% !

Teacher-2 agreed, “The number of seats may b rZsed lnot only in public
universities but renowned private universities can als e th c.zﬂquge of blended
learning. However, in this case, the integrity of the de provider. ‘lciée)ensured

(Teacher-2, Interview, 8 July 2021).

W f

4.5.8. Constraints in Implementing Blwzearmng O
A.
A subtheme of the thlrd t t n e chnology which can be
considered as a downside of ende ec 1t depends on the use of

technology. Besides being a fewmm l#c orjite %'@y can also be a debilitating one if
[
;Dn £

it is not available and handy t e loﬁ ded learning is dependent on technology,

it involves the cos de 10%@6 1nt t Hence, financial issues, institutional

support, teacher@g he’ ¢ 2# d&gt/s and the internet, and other challenges

accruing fr% e of Jo Yy 0 posure to it, must be considered as they pose as

challengA plementing thE}b‘gnded learning method in higher education in
g These constraints and factors are the followings-
%s also an important factor for conducting a blended course. If the teachers and
Qts need any technical support while doing the course or running LMS, they need

the support of a digital education expert. Institutions also need proper internet facilities.
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Student D said, “It is essential to train both teacher and students not only in the use of
technology, but also in the right choice of technology for the right teachingt& niques.”’
(Participant -D, Interview, 14 June 2021). Student F stated, “When [ %} technical
problem, I could not talk with anybody in the university for supp %e universities
cannot provide us technical support, we cannot do a blended wourse!” (Participant -F,
Interview, 20 June 2021). Technology and gadgets are to b mWailable to all to make

the blended method effective. Student K expected m: her tr@gﬁud mentioned

L ]

that teacher and student training in technology are @)oﬂam ere. ' c\;r
i ill

b\{t pedaggg'ical skills in
X

designing blended courses. The proper co@n of(qnline nd -to-face resources
and materials is important. \ O

\ ::
Teacher-1 said, “Training o ents 1s very im, @tmt. As far as training is

u

Teachers need to have not only technolo

concerned, we need to train ONde 1S _i blen@" method because it is a new
concept and a lot of our eachz are lt fa ilta@ this form of learning and many
' 2
bout

teachers have no ideaq li nin§ 0, it is very important to organize a
workshop to famili@de ﬁnd@%aming 1 also felt that during the course,
|
B
1 felt the need fc %nce tech og'ic%;?ftware. ” (Teacher-1, Interview, 1 July 2021).
ék— N

:
Teachei-2' agreed, Biez&hermhould be trained in basic technology in teaching.
N

Teach%a join in-person v}hml workshops. They can have online training from
, Google, and Udemy.” Teacher - 2 also added, “While conducting a blended
urse for the first time, teachers should consider the literary background, interest, and
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language skills. Designing blended course needs training in course design because it is

different from traditional course design.” (Teacher-2, Interview, 8 July 202 K.i

The cost of a device for doing a blended course is a maj ro;em among

Bangladeshi students. Eleven students mentioned it as a formldableYMnce to blended

learning. Student B said, “Everyone does not have an android p laptop, and a good
quality network. In this case, blended learning does mo th n good Further, 1
think, lab classes cannot be completely done for one or artlclpant -B,

Interview, 24 June 2021). Student L agreed, “Many s ts willlha eh(@oblems in
doing the blended course.” (Participant -L, In , 18\ 21 \ﬁz;cher 2 said,
“Even some of the students living in cztyc dzd %‘ft haye acc& to smart mobile

it difficudt to m@e phones after their

?) c‘S)édent L complained, “The

phones to attend all online classes. T wo

| z’

phones got stuck.” (Teacher-2 In

biggest issue for me was to hav 0 es. I had lost mine. So, I felt
trouble in getting another hoWPart#l ,g\new, 18 June 2021).
l
Seven students mentio t e ih rot&;m as a hindrance to both online and

@,

blended methods. S@ sai “Sz e par. the course are done online, I had some

N
problems with t et onn %n'wﬁé'/takmg the class. The mobile phone hanged
O
sometimes % tzng“t b})’ @Yticipant -E, Interview, 18 June 2021). Student N
stated, 1

ve in the vzlla%e';yzere are a lot of internet problems which are

eous forme. I could not submit my essays in time.” (Participant -N, Interview,
2021). Teacher-2 said, “Since the country is a developing one, our students do

éve internet facilities. In blended courses, students have to be both online and face-

to-face. Moreover, in our country students are reluctant to use the internet for academic
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proposes.” Teacher-2 added, “I faced some technical issues, Students had poor network
quality in some areas. Even in city areas, some students did not hKWSS to
smartphones.” (Teacher-2, Interview, 8 July 2021). A student wrote hebook, “I
frequently had to stop writing my essays and searching for the site_because I could not

remain connected for long with the internet. The area I live inthas the weakest internet

power.” (Participant -H, Post, 11 July 2021). Y'

\d. .
4.6. Physical Hassle and Mental Stress of Face-to-f: nd O l‘cg@\ﬁ
p

It is a known fact that online educatlo f T es%hysical and

4
mental problems for students and teacher: tw ﬁq ph cal mental stress are

mentioned as problems by many 1ntervk 8 stude mel@led the mental stress

\ ‘k
suffered as a result of doing an onli \&
n -
“ &
0 rt e&lce to-face classes and spent a

lot of money for going tg the pus Tho h [ stress that students go through
h-hi&h 4"1

Student-L said, “/ had to el

while doing full onllne asse ZS er t n blended courses, a blended course
might also creategSo tal s among the students due to long time
|
exposure to t t d O'nlzce} classes.” (Participant -L, Interview, 18 June
N
2021) 4 (s Y%\
)

udent wrote in he@nary, “I had mental depression and insomnia due to

@ exposure to mobile phone.” (Participant -F, Diary, 11 July 2021). Another

dent wrote on Facebook, “Sometimes while looking at the mobile phone for long one

hour, I felt headache, depression, and inertia. As a result, I cannot concentrate in classes
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for a long time.” (Participant- H, Facebook Post, 13 July 2021). However, eight students

said that the mental stress suffered from online classes was much more tha{i suffered

from the blended course. :%

Student-A said, “In a blended course, some classes are fac@Vwe and others
are online. When we do some classes face-to-face, we need to S, a lot of time on a
class, we spend our time going to and coming from camp me. lOn the other hand,
when we do online classes, there is no need to prepa

r th
schedule, we can accomplish our classes. This zs@st part of.

b’e
(Participant -A, Interview, 21 June 2021). \,Y~
o

Student C stated, “I/ was almos@ cted- with"iiny sa{dles and could not
concentrate on studies because I co m

n on the laptop for doing the

course. I normally do not use the puter for u le o, while studying on the
45;'

computer, I suffered from an eye tal M{&Sf ” (Participant -C, Interview,

22 June 2021). Howeverj one cdent I;oﬁﬂt acebook page, “Though I had to
to m

spend a sufficient am

wzth a fixed

2

I’l course

e for ng the blended course, I felt relieved
during the face- to ce @‘éuse I could mix with my friends and say
hellos to them.” 01pa t- D £OQ1§ ost, 13 July 2021). Another student wrote in
her dlary, laxed i ace ace classes on the campus for my Writing course
becaus s a kind of relaxa@/ for me and I had the opportunity to see my green

campusiygreet teachers and friends. ”’(Participant -H, Diary, 12 July 2021).

Now the answer to the third research question, how can blended learning increase

tertiary learning opportunities among Bangladeshi students? can be discussed as a

206



summary in the following paragraphs. In the majority of areas and themes derived from
the findings, it can be seen that the blended method has a significant impac@oving
many critical issues of the Bangladeshi higher education sector, such a %n backlog,
the crisis of seats in renowned universities, traffic jams, continui ‘O%ucation in all

situations, flexibility, expansion of education of women and&working youths of the

country. The findings are summarized below. Y.

All fifteen students opined that blended learningywoul h.éi'p\tdeduce session
backlog in the universities because classes would no tota nd wid}nt unrest,
natural disaster or pandemic. Reduction in tuiti ees@ pen ~f§' the blended

courses at universities because the 1nst1tutE sts running this' kind of education

will go down. All fifteen students agre blended ceurse \@ld reduce all kinds of

costs. Teacher-1 admitted that blen in gw the cost of education and
fees,~but @e travel costs, food costs,

it would not only minimize

accommodation costs and othe atlo,-rel co s%\
S
Many respond S me tiT cost- sé%g benefit of blended learning. They
believed that they wouldn't ha el tb very day which would save their money.

l
¢
Eight students Qeathat flend 10:1 ing’would facilitate higher education for women

in the cou stu&iﬁg ot d to go to class every day, they can study while

staying Ahr homes and looki@z{fter their families. Thirteen students opined that the

blende\#;hod would help students to continue their education because it allows them to

@Je their job while working.
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Fifteen students agreed that online learning ensures the most flexibility followed
by the blended method as mentioned by 12 and none agreed that the face-to@hod
ensures flexibility. Fourteen students and two teachers opined that blen g’o)rses would
increase the number of students in tertiary intuitions because fe classrooms, fewer
student dormitories, fewer teachers, and infrastructural facilitigs t the face-to-face
mode would be required for offering blended courses. Ho VWy of them mentioned
the cost of the device for doing the blended co (l) blem among

Bangladeshi students. Eleven students mentioned it n important ?lelitgg' blended
-
b a

learning. Seven students mentioned the internet s a hindran€e to lwt-h online and

blended methods. 8 students mentioned mental st sa re f doing online
classes. However, the majority said that\wtress S in Slblended method was
much less than that in online educat1 T ‘<\~

o =)

Q—
4.7. Comparison betwee oty P course Interviews and

(e 'S

Discussion ’ C},

A comparls@en e I 0 pre-course and post-course interviews
will help us to ﬁ 1ff refice gweeq'f)(ﬁ)e student experiences of online and face-to-
face educat ne h‘an b‘y b endé}learnlng on the other. This comparison will help
to com@y indings vis- a-V1 1ne face-to-face and blended method with previous
res% this area. The followmg subthemes will be compared to investigate the

refices and then they will be discussed from the perspectives of previous research.

are- interaction, peer support, teacher feedback, learning varieties, flexibility,
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quality of education, and constraints faced in the three modes of education. At the same

time, the findings will be discussed with reference to previous researK.N. blended

learning method. : %

Research Question Number One and Discussion
The discussion will highlight the answer to the three rese chions of this study on

after another. The first research question, ‘What is th tiv ne@ded learning
@

in the Bangladeshi higher education sector in the 21%eentury?’ will disc now in
A
the light of the findings and previous research. 2 X
Y

\\F N

4.7.1. Interaction and Peer Feedback \c) ‘1 C‘jﬁ
All replies about online educ%mevealeﬁ\hs\%m @sub-theme of interaction.
All students who have taken on%ses ave xpres{z/@rustration with the lack of

engagement of any kind. A%g t[ e sult‘sgthe pre-course interview, the
challenges with online c% S h

student interaction, g Nvork, Pn\fr The ‘students said that online classes did not

develop their cozﬁ{ic tive ski ':cau@here was no interaction in the class. The

e (;k‘ ogacher-student interaction, student-

)

Wé_found in the responses of all participants during

lack of peer s@ onl'u;jls
the pre-c wterview. n dhe u%li{r hand, there was peer support in face-to-face

#5]

N
education, students opined.@er support and collaborative learning were the best
thi in” face-to-face classes. After doing the blended course, their attitudes have

hanged. Twelve students reported that interaction in the face-to-face classes of the
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blended method was better than online classes and the interaction removed their boredom

and it was full of fun. \i

Limited instantaneous engagement is undoubtedly a problem injonline learning.
The literature on online education also shares this point of Vievﬁdine learning's

absence of synchronous engagement has a negative effect on bot ing and teaching,

and consequently, on students' ability to learn new abil ca e they have more

opportunities for physical engagement with their teacher oth 1t 1s believed

that students who participate in face-to-face progr@om bette ar' t@ who take
pPp

online courses (Arviso, 2019). Student D’s opi 1ew.~§' said, “I will
T
eca ein nlzne@'ucation I will be

ill @able to improve my

participate in a blended course at the un

\-

able to use technology and during tm -to-face

communication skills.’ (Partlclpant$e 1 ine @21) Therefore, blended
learning is helpful since it giv ents %c& -person and online learning
opportunities. The two t aclw'fh m# fin \highlighted the opportunity of
interaction in the blended;n%d an' @cher -2 have acknowledged the scope

for better 1nteractlor&he len@ t ce -to-face classes because they said that

in the blended e th (ﬂ%?ﬁ’tl ffered more scope for interaction between
teachers a . lv en?}:lalmed that the blended course increased their
interactivi &ommunlcatlo éﬁﬁ;e’ (2015) study shows that blended learning takes
into t students learning preferences encourages collaboration among learners, and

ié both students and instructors in discussion and practical learning, and student-

&nt interaction. Dumont and Raggo (2018) confirmed Kintu et al.,’s (2017) assertion
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that blended learning fosters a strong sense of cooperation among students by finding
greater favorable academic achievement as a result of the interaction in this et%l?

The two teachers also highlighted the interaction opportunit e blended
method. Teacher-1 and teacher-2 acknowledged better interaction i t‘h%nded than in
the face-to-face classes because they said that in the blended m@h‘e online portion
offers more scope for interaction between teachers and s dw eacher-1 opined that

teachers remain connected with students through di t plat 1lms. e found the
@
blended method better than full online in terms interaction. iron&\)gz: above
o . K e
discussion, it comes out that in terms of peer fecdback and ‘int actloxyface-to-face
T N
education is better than online, and the blend% odj% \e*than ngco-face in many

respects as is evident from the positi %nses 0 tudéﬁ during post-course

interviews. % \T =

o >

“« Q-
\e RN
4.7.2. Teacher Feedback N
The absence of %:nput Ds}:ff a/ espondents as a major issue with

online education d@re-cc‘urhscusm . Seven students stated that online

limited amou@fv dback, a they can offer is not uniform or sufficient for
$oty
b 9

everyone.
A\ &

&the other hand, there was reported better teacher feedback in the blended
rséwn.The combined feedback got from both the face-to-face and online portions of the
ed course was more effective than the solely face-to-face or online. Ten students

were happy with the teacher feedback they got during both the face-to-face and online
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classes. Student M said, “After submitting for the first time, teachers would give us
feedback about our essays. Moreover, teachers would rewrite our errors a@zte us
how to write an essay in the best way.” (Participant-M, Interview, 11 J f%l). Student
L said, “Teachers would individually tell us where our mistakes were during not only the

face-to-face but also the online classes. They also gave usfeedback in the blog.”

(Participant-L, Interview, 18 June 2021). Y.

In this study, eleven students reported that their%blended c r0V1ded them

Y’
with more teacher help and feedback. In this study tudent-te eI, nlér)ctlon was
cited as a benefit of blended learning. As trat@ 101 stg‘gles blended
o

education offered more opportunities for st Mache‘ﬂand udentsstudent engagement
than online education. They all express e;re to enrolkin mo@lended courses at the
university. 11 of the 15 responde Ve ?e h.@feedback they got in the

face-to-face classes of the blen se W aln &&wement from the course. The

in d@ng the in-person classes helped

chance to interact with their ctor
them to work out any issues hey ent rﬁ @;rlng the course's online component.

Interactions betwe tu nt@mten% tudents and instructors, and students

themselves are t‘r@t inter. 121'15 can occur in blended learning environments,

—ﬂ-.

according t y a na ( 1@45 the blended course is asynchronous, teachers
<S.£m

can provi ents at any tg According to Garrison's (2017) research, faculty

cont N the greatest 1nﬂuence on students' satisfaction with teachers' responsive

§ s (Garrison, 2017).
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Vaughan and Cloutier’s (2016) study to assess the effectiveness of a blended four-
year education program emphasized expanding the online activities of teahx&tzrough
virtual office hours and social media for cooperative assignments (Va w Cloutier,
2016). The combined feedback of teachers and peers worked a strong factor in
increasing students’ motivation for the blended course in my uaBI: spite of a few
exceptions, the majority of students had a positive opinio abw.ﬁw efficacy of teacher

feedback. Student F said, “After the teacher’s feedba uld co rlct my mistakes.
This is what I liked most of the blended method.”(Partieipant-F, Interv ' 26&;&?: 2021).
s

of fea he eedbqgk, a blended
o
course is better because here students get,feedback %o\fy dugg??he face-to-face
&

classes but also during the online classe\% O

) 24

) f )
4.7.3. Learning Varieties and i n u 48.“'

-\

The pre-course interw%r_ ultl ow that of the respondents mentioned

the varieties in the lear vities_of t ‘faicéb:face classes that motivated them
’ &
for learning. They %‘[he @ness %&'ﬂifferent ways of learning including
&/

reading, writing, Nxe entations, l}ariél‘)é}f views, projects, and group work. On the

@
% ’

other hand, si@ ts n‘;?e the .@gr learning achievement of students in the face-

n

So, from the above discussion it is evident that in

—9

t§ tended to depend more increasingly on teachers, and that

to-face cl ause st
AN 2
guide tendency to self-ehcal?)ration and self- learning by students.

0 ;ut the post-course interviews indicate that the majority of students have found

the online portions of blended course very satisfying because there were multifarious
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ways of learning in the online classes of the method. They said that in the blended method
they could find different types of learning activities in the face-to-face c@gain,
during the online classes, they could use varieties of online platforms a sources. That
is why; the learning varieties in the blended course were much mote than in either face-
to-face or online classes. The results indicate more learning Q{iexs. in the blended

method compared to either face-to-face or online method. ? .

The blended course, according to 14 students, préyided eWa Wlder range
of learning opportunities than both online and in-pers tructign. eht_@‘)ald “Ina

blended course, much more can be done online tzon\ rmgl:zals We can

T
get acquainted with different devices. Idfwavai?ﬁble varﬂ% education sites.

Various topics can be discussed with ON the class Part@ant—M, Interview, 11
-\

June 2021). Although the major ty. ey d face-to-face education
é
]
for the diversity of learning actl it of e many c& also cited the multifaceted

activities of online education a of 1t, attr 1 ns \s view is also stated by Martin et
al. (2020) who say that detall; c stﬁ performance such as participation in
courses, projects, q sa d e Jms insthe sy@ through Learning Management System

\
(LMS) is Very a tlon of the education (Martin et al., 2020).

Students c 19 e l}e ﬁt of m@ymg a variety of learning systems in the blended
lin€ a

learnlng‘s ctivities. Nerth@ e-to-face learning nor online learning alone offers

or deeper learning. The participants gain additional learning benefits from the
ti

ion of in-person and online activities. According to Sorbie (2015), blended

Gg accommodates students' learning preferences, encourages student participation,
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and involves both students and instructors in interactive discussions and hands-on

learning exercises (Sorbie, 2015). \i

The better learning is the reason why the participants in twuzr liked the

blended education. In my study, practically all participants agrc?'ﬂat the blended
course's use of technology had improved their proficiency with W)logy and problem-
solving tasks. The majority of respondents stated that since eye hini is centered around
technological improvements, enhancing a course throug hnol g}w‘lp to produce
p 14 t&%ughan, et

is co
al. (2017) and (Wornyo et al., 2018). Accor Va@ al. {517), blended
o
Fﬁfzh results i@ter performance.
X

an effective teaching and learning environment. This W1

learning improves student engagement and Wg, W

Since the learning objectives are met thr mprov

emphasis on reflecting experienc %nod@?
o Y
education through blended learn% e learmng experie %els better and more realistic
NN
for learners (Wornyo et _al., ). The case 1r10' g technology comes from the
[

technological skills of the 1 rnerg\' in tun, leads to the exploration of and

O

enjoyment of leamir&rl ies "J'he technol skills and the ease with which learners

D b,
can use technolo% reate 8ati ?fon‘agf(l)ng exploratory learners in modern times.
Q- &
<</ ’ <
4.7.4. Sm atisfaction and @:’ation

o
mgreasons for student satisfaction with the blended course titled English Writing
!,Ecru

A
%{é&start to play a part in

.

ed from factors like teachers’ feedback, peer feedback, and learning in a new

novative way.
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10 students agreed that teachers’ feedback made them the happiest. 11 students
said that they were satisfied with the course because it offered them the opportunity to do
a course by using different platforms and resources. Student C said, “This course gave a
new experience to me.”” Student D stated, “I am quite satisfied because I have learned the
proper way of writing essays on different topics.” (Participant-D 24 June 2021).One
student wrote in the Diary, “When asked to give feedback after writing the essay, a lot of
fear was there at work. But after the teacher’s motivation, I got the courage and dared to
write. It has removed my fear of making mistakes. I started to write for public reading.”
(Participant-F, Diary 23 June 2021).Student-J said, “I could not understand every subject
well in the online classes. In the face-to-face classes, I could understand them better.”

(Participant-J Interview, 29 June 2021). So, here it is seen that a strong correlation exists

between satisfaction and learning varieties and techniques of learning.

S - -

These views are reﬂecte@r previou t&d@hin (2015) demonstrates the

Asian students’ high success Wd sa’isfa 10 g@lended learning. Feleae, et al.,’s
£ : [

(2017) research found positive attitudés oﬁl@;m students toward blended learning.

@,

According to Dum@ Rag@l 8), @hers have seen better levels of student
N
satisfaction and @en iﬂ??}ed@gﬂrse. Students' strong sense of teamwork is

strengthene &h blgn ed lea inézl(intu et al., 2017). When students are exposed to

4
the blende& leatning instructionab;gghods, there will be effective learning experiences

AN
for@to significantly increase learning outcomes (Ebadi & Ghuchi, 2018).
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4.7.5. Development of Employment Skills and Higher Order Thinking

Though Bangladesh has 6.5 million unemployed people, 2 hunwgusand
foreigners are working in mid-level and upper-level positions in privit@anies. The
employers hold the faulty higher education system accountable foﬁﬁlslam &Uddin,

2019). Our university graduates lack higher-order employment sl%

Employment skills and higher-order thinking and t in; canlbe ensured through

the educational method which promotes the nurturin bo itical thinking and

@ \Y.
analytical skills and soft skills together. 12 students in, this study agreed ‘hgéthe blended
learning method helped develop employment sl?ach % icaﬁqg' skills, group

X
work skills, critical thinking skills, self-m Wnt sE’ills, and tin‘&anagement skills
& 3
of them. \ O

\ A\
&
Student F said, “Blended le g i§\ enh q’ng @communication and group
&
work skills. Through this course, av, Mkﬂ@ in technological skills, group

work, creativity, and cri%zking s/%%ahs@d to explore new materials, and
:
d fo (m%z/

s

sources, and decide %woul\fﬁgg f r%
a

Interview, 20 June4202 )r Stu id, ‘(ééuld manage my time, and write from my

@
own critically while oing/th?c r!;. (ﬁs also able to communicate with my friends

through the internet.”(Participant-F

N\
online and -t —faceé getir%é?g\] had to plan my essays and share ideas with my

NV
friend opics of essays.” é@ﬁcipant-c, Interview 22 June 2021).

eTeacher-l stated, “Blended learning method will help to increase the critical

ng and communication skill and analytical skill of the graduates because by doing
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learning through this method students can decide what material and resources will be

suitable for them. ”’(Teacher- 1, Interview, 1 July 2021). \q

These opinions are in tune with those of Shand and GlassettA;Who claim

that blended learning concentrates on teaching higher-order tw abilities like

creativity, evaluation, and critical thinking. According to Sh d Glassett (2017),
blended learning gives students the socialization skills th | as if they are a
part of a larger learning community. The idea of Ist-ge ssroom gets
expanded through blended learning. The researc@ned that aﬂc chnology
and the introduction of various Learning Man ve improved

{\

S\Qnded course included

&
advantages such as flexible sch% teagher su 0 @ classroom activities that
1 ms Nfasr,gohs et al., 2017). So, it can

learning activities in a blended env1ronmenwt et'ﬂ., 20

Margolis, Porter, and Pitterle 017 0 ed

could be applied to 21st-century

\
be said that advanced te ogcal skills dx@ e to new technology will have a

o d
positive impact on dewvglo p1n @;{1 men sKills and the higher-order learning of

university students

&)
N,
i :l (_)(_;

/ &
4.7.6. Deve@ of T&ﬂn) g1ca‘l§:ills
X~

blended leamlng@od needs the basic technological skills of users, it

will na? y develop the technological skills of the students. 11 students in this study

@at owing to the necessity of using technology in blended learning, their

technological skills had developed. They said that this new method had provided them
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with a new experience of using technology and the internet. Student E said, “This course

has increased my experience in using technology in addition to the subﬁﬂq topic.”
(Participant-E, Interview, 18 June 2021). 4 (')

Teacher-2 said, “Technological skill is important for both te?’ and students.”

(Teacher-2, Interview, 8 July 2021). So, it is seen that blend urse enhances the

technological skills of the students to a great extent. Thes hglogl‘:al skills are priced
ates

qualifications and skills of 21st-century graduate. Our g chnologlcally

literate in the twenty-first century, as well as kee@h rapidly l\'m chnology

Therefore, the need for cross-skilling, up- sklll d r -S 11 1s grqg;r than ever.

They are crucial to keeping jobs once obt%& Welf’ﬁHabl 20 IQ?I' echnology must

be integrated into teaching and leamlnm er to incr se th@nployablhty skills of
A

Because of the use of

T

‘o

technology, online and blended K met el dents develop these skills.

l : o
4.7.7. Quality of Educatlon a se ‘-Cj/

The pre- cou@le indings 1n
s of tllg

university graduates in Banglade a o

e the lack of quality of online education

<‘§v

«,

in terms of r c t?l% Gﬁ, online education, slow development of

O

ts@d the lack of attention in an online class. Some

commumca%
students ﬁth other han critiE"’ face-to-face education for the low success rate of

N
stud \@nmg because this method tends to have students relying on professors more

S
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The majority of students in my study expressed concern about the quality of
online education, and this concern is echoed by (Irvin et al., 2011), who cla@uality
is a pressing issue. The following studies also lend credence to thi g@m. Online
education is inferior to conventional face-to-face instruction in te%of quality. Peers

cannot cooperate with one another in learning if the system is4not de&signed to actively

facilitate this. When online learning is the only choice, the,eff: f bad learning design
are more obvious (Arviso, 2019). Marcia's studies of %rs n sqme institutions

] u'?ea)&ll%of
A

16).‘@0wever, it is

N
ing a%&ch would make
: %Vast majority of my

é
In my study, the majorl\Euden reed I&Gdé#ended learning will enhance
learning and raise the WOf + l%majorlty also agreed that the

opportunities and advantage e fﬁéﬁffers students in terms of enhanced

learning, hlgher-ord@ |a chno\ al skills are assumed to ensure better

learning in the T Ev.or'l tﬁogl'éh all participants agreed that face-to-face
O

instruction 1 t ost effecti ee. Student F said, “Blended education will be

better becawse students can attenwth face-to-face and online education. They will have

revealed a 45% dropout rate due to a lack of support the instituti

face-to-face students experienced the same probl yan ot

anticipated that the face-to-face component c&,

up for the quality gap that online educ@hought

participants shared this opinion.

est of both types of education and experience with both.” (Participant-F,
5 , 20 June 2021). Research shows that blended learning ensures a better quality of
tion for the use of technology in teaching-learning. According to Wornyo, Klu, and

Hlaviso (2018), as newer technologies get involved in education through blended
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learning, learners report that the learning experience is better and more useful because the

learning objectives are met through improved learning skills with a greate@is on
reflective experiences with the face-to-face classes. :%

The results of Nasser's (2020) study also showed that VE nded approach

successfully fosters the development of the following cru01 ties: accessibility,
visualization, motivation, social skills, and critical thinki lstudy, Margolis et
al.(2017) also discuss the use of in-class exercises that be a oblems in the
real world of the twenty-first century. ' _{*)

¢‘ T

é\%'

4.7.8. Ease in Using Technology '1

Most students said that the tec@ used forgdoing @ blended course was
simple. They could comfortably u ¢ tec Sr the course. Half of the
students were comfortable w1 g th gy whereas the remaining
participants said that they ha 1 hu’dles l th ld overcome them very easily.
Student G said, “Initially h a preb ni'u new technology. I have learned to
write an essay by m@tko zlme rzzm rtlclpant -G, Interview 21 June 2021).

The teacher also %xd 7e Stu t" c rt in using technology for doing the blended

O
course. \
& S

A&rl said, “By m&rg different platforms such as Google classroom,

Faceb hatsApp, blogs, students sought any support and could reach out to teachers
w s not possible in face-to-face classes. Giving and getting instant feedback through

these media was beneficial for them.” (Teacher-1, Interview, 1 July 2021). This
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phenomenon is reflective of the fact that students have the adaptability and natural skills
to adopt any new technology that is requisite for doing a blended and onlinmqse. Self-

exploration and self-learning through critical thinking are the most va ¢ qualities of

T

As higher education aims at the graduates’ employaw then it is to be

considered what graduate attributes are truly required 1 ezwen‘ty-ﬁrst-century job
entute T

market. Accenture Volatility and Agility study 2014, Wthe following

"3
skills for future leaders as problem-solving (78®ershi w‘(‘7?‘;),'cg@'}unication

(73%), and technology (73%). So, the blended 1S ex@ fill iqyl;e demand of
' o

the 21% -century graduate skills by imbibintwduat%'f wit critic@inking, problem-

solving and technological skills on the on

21st-century graduates.

K\

tive @ group work skills on

technology and the developme

the other. So, there is a strong %lship%\ws ts’ comfort with using
o )
he

ir Weitin sk‘i‘lll%ugh brainstorming, critical
<
¢ 'S
4 F &
N O
4.8.Research Quest}Q b i
N

The discussion \% er jonfth f'ar uestion, how do the participants experience
t

thinking, and creativity.

P
—
3
=
o
=
[72]
Z
S
=

@,

blended lea %‘! a ‘;n hod' t (@lop their writing skills. This question will be
& 4
thevli

discussed ght of finding

N <

1."€ontribution of Technology to Writing Skills Development

tching the area.

These virtual platforms like Google classroom, blogs facilitated the scope for

more collaborative activities in blended method than in face-to-face method. In the face-
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to-face method teachers and students do not get sufficient time to engage in collaborative
activities because of the fixed schedule of classes. But the asynchronous@f the
blended method especially blog is conducive to more collaborative le Student D
said, “In the face-to-face classes, teachers cannot give feedback to all students
individually if required. In that case, teacher feedback to an indimidual'student is possible

in the online method because the 24/7 nature of onlin eWon is helpful in this

regard.”
‘

The course was designed to introduce student the proce e‘h&hf writing.

The vast majority of students claimed that g, é'ln mg&r'ltmg drafts,

receiving comments, revising, etc. helpedtwnpro the wrlt‘@ abilities. Editing

1al. @ent O said, "I found

A,
nédraﬁ revision, and final

helpful_fee, backﬁ& how to use feedback, to be

and brainstorming, according to 11 stu ere ben

activities like practice brainstormi
copy, as well as learning how
most beneficial in reachin W outiome t%@ stated, "I wrote the four pieces
for the blog over the course 0 J\!‘ The, four essays took more time to write,

but since I didn't h zze ythzngb% was to my advantage.”(Participant- L,
)
(./

Tendst ts raﬁ !tnprd'ai writing abilities as a result of this training.

Interview, 18 Ju ’

StudenA d, “I've learned ho&jo compose essays without having to memorize. I thus
benefi om the course.” Student H stated, "I gained because I could revise my essays
log based on the helpful input I received from my teachers and friends not only

durmg the face-to-face courses but also while we were interacting online." (Participant-
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H, Interview, 23 June 2021). These views are reflective of previous findings. The usage of
a blog to build writing skills using the process approach can be highlighte{%nce I
have used it as a platform for the writing course. %

Despite the accessibility issues caused by restricted access tQ.and experience with
technology, Mabuan (2018) found that learners still view blog W@ useful tool. He

observes increased online communication between stude awm'ore freedom for them

to express themselves in a blog. In a similar vein, g enh ! dents' essay-
writing abilities, according to Ralmi et al. (2015) s . Additignallyy’it d1s§$red that
blogging promoted idea generation more effectively*than otyer types of Qntlng Akdag
and Ozkan (2017) asserted that as blogging fosters 10 mg Q&omotes learner
autonomy, it has the potential to enha %nts’ w ' i skllb["The vast majority of
participants in Ahmed's (2018) 14 stud %ro of university students in
Bangladesh enrolled in a course to fach em@rmng through blog writing

activities found that their neg a tuT oward wﬁ were transformed into positive

ones. % bj ‘-l

Consideratio ho bel glve to t 11ghtly different opinions of the two

AN
teachers on the oees o Many students, according to Teacher 1,
al}p ac th@%éut teacher 2 claimed that four or five of the

correctly a%
students rite 1ndependentlg§~ d didn't revise or provide each other feedback on

the1r s This view is expressed in previous research as well. It has occasionally

6 erved that the participants' passion and interest in learner-centered blogging on

did not translate into their actual blog writing activities for a variety of reasons
(Lin, 2015).
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It can be surmised from the discussion done above that the learning activities and
the learners' overall academic success in this blog used by my par%%s~ were
significantly impacted by this novel method of writing skill develo t through
blogging. This method helped the students gain graduate-level %ICS including

brainstorming, critical thinking, collaboration, and interpersonalsabilities for the twenty-

first century. Y.
Y. .

N
T

The third research question ‘how can ded arni 1nc¥ase learning

4.9. Research Question Number Three and Dlscus

N
opportunities for Bangladeshi universities) wil focgi iscu écg; regarding the

opportunities to be created by blended l@s foun ﬁﬁof this study.

&

4.9.1. The Opportunity of Tertlécatlﬂn through ded Method
&
od

The following advant leld m %e higher education institutions

of Bangladesh will be dis% ere w Drej cc'to’'previous research.

More Admission i@ivern i
¢

-—o

4‘4/

It 1s t at Bang
students the l‘;Sbe} ywﬁ Those who cannot afford the costly tuition rates
canno er attending prlvﬁnlversmes Ninety-five percent of higher-education
1n Bangladesh cannot get into the best public universities due to the lack of

le seats (Trines, The number of higher education institutions now in existence

cannot handle this enormous rise in the number of students. Bangladeshi
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students are denied access to high-quality higher education due to the shortage of seats

and other facilities in prominent public and private universities. \q

Against the backdrop of this situation, the blended learning ap ch has a greater
potential to increase access to high-quality higher education in Ba?&sh. Online and

blended modes of education may be able to partially meet t emand for higher
education (Al-Masum & Chowdhury, 2013). According t thuzzlaman (2021), more
it 1s ih‘mﬂd) improve the

3

physical facilities overnight. Student A said, “4s a @f the blen elu@n system,
we are able to complete our course at home s he % ] doesj)'t need more
X

seats. They complete their lessons throug/twclass%‘s. So ythey t have to come to

the class. Due to the small number of stuN

solve the problem of seats in highe %tionb\yz;s i ngladesh.”(Participant —
o ¥ e
bl

A, Interview, 21 June 2021). Th\ ewacw ides educational institutions
with ample opportunity to rais ent intake N
N
4 F &
N O

N S
Easing of Session Bac (SQ

Conce %Jt educati al"c@ uity are shared by parents, teachers, and

than a million students pass the HSC exam each year,

they do

)

N\
students in dll gir mstaﬁu&y& ur%~ problem in Bangladesh's public institutions is the
backlo A&ssions caused by.&l)-\/campus political turmoil and delays in the results

announeenient. In seven or eight years, students at public universities with session

@gs finish their four-year graduate program. At Comilla University, Rajshahi

University, Jahangirnagar University, Islamic University, and the National University,
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there is severe session congestion, according to the University Grants Commission
(Wadud, 2013). The government and parents both face significant ﬁnangm as a
result of the session backlogs. According to Sarkar and Hossain's (201 g@ical study,
engineering universities had the highest session backlog resulting in_additional cost per
student (BDT 230,801), followed by agricultural universities 11,846), general
universities (BDT 209,794), and science and technology, uniyersities (BDT 209,794).
(BDT 1,79,293). In terms of the additional costs inc becau Lf the session jam,

general universities accounted for 25.77 percent, Yagricultural ins uilonc‘)@‘r 13.86
IC

percent, engineering universities for 23.84 e and gscientific an;l- technology

universities for 21.68 percent (Sarkar & sa1 20

Ann%&ﬁeport of UGC

stu@ks by Government is

t;ébn backlog is there, the

expenditure is to be multiplied l%ear a/en ug <S){::)academlc activities are not

held. Hence, like the onh%h 1 end@ethod will help to minimize
expenditure. Aoyag, et 3%, Octo r) 13;

been lost for many ;@ The[y S To en contmuity of learning whilst schools

&

are closed, the Nry f e op 1s@1cally changing today through distance

C.)

(2019) shows that per year expenditur u lic uni

1,49,940 BD taka (Annual Report C, 20

0 at more than 18 months have now

education: d1 nd‘;?u r1 1ng have become part of the new learning
reality w ove tsp' teadzers and learners will have to adjust to” (p.5). This
view 1 x sed by my part1c1p§§§?

; % udent E said, “University students, especially the public university students will

ess session jam.” Student B said, “If the university cannot remain open for any
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political issue every day a week, the educational activities can be continued through

blended learning.” (Participant-E, Interview, 18 June2021). \.i

So, blended learning can play an important role in allevigk 1S problem
because it facilitates a considerable portion of education through diszode. Blended
learning will also help sustain the flow of education in all si ons. Realizing the
necessity and precarious condition, and people’s negative epgion rbout the quality of
online education, the University Grants Commission (U has take Eo introduce a

blended learning system for higher education in Ba esh. Sal ‘29{1’} May 31)
reports that the UGC of Bangladesh on May 1 A f@% -mquér committee
T

(ﬂiyste for l@fr education. The
: &

3 A
countries in this regard. Bangladeshi re, skills; o-%‘?aomic context, and global
é

7]
standards will be taken into co& ce in 1 theAf&'cy (Salman, 2021 May 31).

This method will help u ivewﬁ not’o ri@}e pandemic but also in normal
é E [
1l

situations as well. This w Ip the dini ities which have a shortage of teachers to

offer courses (Hybri@g lmiv ities@C finalizes draft, 2021, August 26). So,

it can be expec@\ as blen tllea&i%'é helps to continue education at all odds,
g O
additional cgs e ﬁo

ernment @e public universities that may be incurred as a
s
result of sﬁiio backlog, will noé)@~ required, and similarly, parents’ financial load for
N

AXD

the hi ition fees in the private universities will be eased to a great extent.

>

Cost-Effectiveness and Reduction in Tuition Fees
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All participants found blended learning more cost-effective than the face-to-face
method in this study in terms of travel, food, and accommodation costs. {vaoint of
view vehemently supports the value of blended learning as a r %for traffic
congestion in Bangladeshi cities in the country's educational system. According to
Chakraborty (2016), traffic delays are a constant threat to Ban%g:ity inhabitants.
Traffic jams waste over 5.00 million working hours daily ndWhe nation 370 billion

tk. on average each year. According to MCCI & CMI 10), tr@s cost people
8.15 million working hours, of which 40% are buasiness hours ( alra’beggj 2016).
A
king,b

\uses tgg;se the costs of

tuition, meals, travel and lodging will b@l.

A

@k survey, students of the

lended courses Witl-have to pay
N
&
Jashim (2021) says that acc &9‘[0 amll
6 )
10

Therefore, it is rational to assume that students ta

approximately half as much as those doin facgo-fgie
most affluent section of the p

]
n ar re&ﬁ@ in tertiary education. The

<

survey "Bangladesh Terti Wion iecto 1 V@dlls and Innovation for Growth"
aa N
lic

showed that 65% of pub rsity’” nts (at}d 57% of private university students

come from the mos@t families.#/The @c colleges also enroll mostly the richer

o b
group. Blended % will ép Pdo 1es for students from less affluent families
O
because in %Yde ethod, tuitier fees will go down and they can study while
b4

working. i%i reduction in tu&'i)@ fees and other costs is assumed to help students

N
though ifistitutional expenditures might increase for infrastructural investment. It will also
1

& leviate the accommodation crisis in student dormitories. The same report by
(2019) states that the dormitories of private universities can accommodate only 3%

of students. So, to alleviate the problem of accommodation in student dormitories,
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students have to commute every day to the campus for classes. According to Barker
(2015), “Hybrid courses provide an alternative to spending time on campus; it reduces
commuting.” Crawford and Jenkins (2017) mentioned that new solution G@h blended
learning may be handy as a solution to the cut-down of government funding to Australian
universities. This approach will facilitate the maximizationfwshy, library and

classroom facilities and resources through technology. ? .

More research authenticates the claim. The bl d m hwelp to reduce
g
the pressure on the costs of higher education. ]@ learning te@ popular

owing to its potential for providing additional a 0 cw ins&q;;ions that are

o

flexible and barrier-free (Kastner, 2019). nforﬁ\ resedarch strongly suggests that

using the blended method could have a nd eff

\ A\.
helping institutions to radically rai retu thet d)@rrent investments in self-
[
él). s

paced content (Singh & Ree\ § University of Tennessee’s

Physician’s Executive MBA WA) ’;rog NS
s ca

d-career doctors has shown that
blended learning program be cond

than half the cost. &\ Q
N

AN
Y NS
(f) 2.9
Q- &
Flexibility% ’ /s ‘i’é\
4 study, the studel@étrongly preferred blended learning to face-to-face

\

instruc for its flexibility. Ten participants felt that the blended course was more

in dpproximately one-half the time, at less
>
&

@s than the face-to-face sessions even though all of the participants preferred online

classes to face-to-face and the blended method because it allowed them to meet their

230



friends and teachers once or twice a week. Numerous research such as those conducted by
Afip (2014), support this viewpoint, “Blended learning allows the learneR.ito make
choices about their learning on time and place of their learning, what a:a‘@ they want

to learn and their goals in learning” (p.5). Similarly, Barker (2015) says, “The major
advantage of hybrid classes is that this forum allows some fl to students with

multiple responsibilities to maximize their time” (p. 144). e?ﬁ)le learning schedule,

alternate educational pathways, and many motives to e able d d leatning program
are also highlighted by Tarvyd's (2019) study.
' .{“>
4‘
&y

dh students to continue

Job and Education Simultaneously
Thirteen students opined that bNgmethod
A

their education because it allow c n e j ci?“hﬂe working. As a huge
number of Bangladeshi youths res ﬁ&r education, blended method
will positively fulfill their ex ions Ma l esh1 youths do need to do part-
time jobs for meeting up%tult ondTe nJ r educational expenses. Though the
public universities ffo@ltlon they have limited facilities for higher
education for snn@s the sea 3(! &é’l physical facilities are limited there. On the
other hand, es in !ﬂ}e mgéf{ies are high. So, many students need to do part
-time JObS ther income- rela&)@,‘gforks to manage their tuition fees. In this context

thod will be plylng a very significant role in spreading higher education to
eshl youths who are being deprived of it in the prevailing problems of

deshl higher education.
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This view goes in tune with Barker (2015) who says, “The major advantage of
hybrid classes is that this forum allows some flexibility to students i\ﬂwl?ultiple
responsibilities to maximize their time” (p. 144). Al-Amin et al. ( 2021) %hat several
respondents in their study thought that blended learning would ;e;%cial for slow
learners, would promote digital literacy, and would cut down on4he amount of time spent
in traditional classes. In Bangladesh, there are few opportu, itthuden‘cs to receive an
education loan from either public or private sour er for%ﬂ meet their

@
expectations if they may work and study at the éﬂme o, 1 's' cleagﬁom the
A

er swdies and job

description above that blended course will pave

simultaneously and thus reduces the chanceg of s enﬁ out fro%& universities of

Bangladesh. \% é
O S
Women’s Education % A<S:

Half of the partici a ine that n \earnmg would facilitate higher
%m

_..q
7y

education for women in the deﬁ not need to go to class every day,

they can study Whllf‘@ at @nes a oking after their families.

In Banili% the /emal réjoeb te in tertiary education is very high owing to

factors llke% arriag ch@rth and conservatism regarding female education

in the CA Islam and Pavel@()M) study found that out of 18 female dropouts, 14

have ed out due to marriage. So, to reduce female dropout in tertiary education,
ble learning can be a good solution because girls would be able to continue their

higher education in blended mode even after marriage. Teacher-2 said, “If the blended
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course can be offered at universities, many more women will get the opportunity to

continue their higher education and contribute to the development of socie&”ii cacher-

2, Interview, 8 July 2021). (‘)

The expansion of women’s education in Bangladesh is a prigrity agendum of the
Bangladesh government for attaining the Sustainable Dev%l:nt Goal (SDG).
Bangladesh has achieved gender parity in primary as wel as?oﬂdary education. The

literacy rate of women has increased remarkably to 7. in 02@1 % in 2006

(The Global Gender Gap Reports 2020). Female @ry students ate ImBE)&;an their
A

male counterparts in 63 of the 64 districts which 54'436 ut/'the p?rticipation of

—_¥

women in higher education is still not satls actorys In 2014 female students in tertiary

N ud =

education in Bangladesh were 41.7 percent and itis growmg at an average annual rate of

5.96% (Bangladesh - Female stude tertia t10 2})21) But the SDG Goal
c—}

n0.4.3 (Quality Education) stlpu by 5030, ountr@. ensure equal access for all

women and men to affordab ua[t technical, %a‘uonal and tertiary education,

including university. % sh al l achlevmg it.” (UN Sustainable

Development, 2021). n’s elm en@d development can be achieved if they

&
can get higher edE&Ql So, iled d)@’lod is expected to be the most appropriate

alternative to hig blrju t1 (for women in Bangladesh which will help to
0

achieve t wable ge pﬁ‘lent?eal of Bangladesh.
NV
S

The fixed schedule of face-to-face classes was mentioned as a disadvantage of

§7 of Education

face-to-face education by all the interviewees of the pre-course interview. Six of them
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said that they could not work as well as study if they did face-to-face education. Teachers
cannot attend to all students in the face—to—face classes. Face-to-face class@i’fﬁcult
for students living far away because they have to travel, and spend m: %d time. On
the other hand, online classes offer more flexibility and a better scope for time
management, 15 students remarked. In response to my follow-u@nﬁ 6 students said

that they were engaged in the part-time job though not fro m 5 pm. Two samples

said that they were engaged in part-time tuition to supp ir tudJ\d
@

Y
The post-course interviews indicate that th@lity ofi bl c‘le;{r\u'ng due to
the use of technology in education facilitates h duokgn 11, e@ for working
1 o
e

sses Jon ca@s in the blended

&

edt heir satisfaction with

students. As students do not need to att W c
course, they can use this time for jobs. N ents menti
tu@of the blended learning

the blended course accrued most % theﬁ\ﬁewn
0 e,
a

method. They opined that it als&

24/7 characteristic of the o limWion if the Blend \urse very helpful.
N
:
In my study, Kstu en|t y p

réferred blended learning to face-to-face
instruction for its

]
lot*ef money and: fime. Teachers also found the

<

res«a}&ﬂ such as those conducted by Afip (2014),

¢
support this viewpoint, “Blended ailiré}:l?lows the learners to make choices about their

learning ondtime #nd pla ?eir‘é@q\ing, what and how they want to learn and their
goals iAing” (p.9). Simila@arker (2015) says, “The major advantage of hybrid
cla@at this forum allows some flexibility to students with multiple responsibilities
0

Glmize their time” (p. 144). The flexible learning schedule, alternate educational

pathways, and many motives to enroll in a blended learning program are also highlighted
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by Tarvyd's (2019) study. According to Enrichsen et al. (2013), students report feeling

satisfied with a course when they see flexibility, the instructor's involven&t,?ngaging

communication, and a variety of assignments. : L ’

Blended learning can also be a solution to cut down studen%ts because in a
country like Bangladesh it will help to reduce session backw&ch will save the
additional costs incurred by both the government and par to [he session backlog

in Bangladeshi public universities. In order for a student mp twt’ion and post-

N
graduate, a significant amount of additional money,_i t by Bothgthe éo_véﬁlment and
the parents due to session backlog, reports Sark: Hos.w 16§_ pirical study.

The Annual Report of UGC (2019) shows éw yeal?%xp itur(eg% public university

students by Government is 1,49,940 B (Annual eport@ UGC, 2019). If the

\ _\
session backlog is there, the expen 'h to Aﬁjie(t%‘the year even though the

é 4 %
academic activities are not held: e, like line ﬁa od, the blended method will
N

help to minimize expendi'EreYv'vill a#o h Io él'.l%iate the accommodation crisis in

student dormitories. The sam epoﬁ{ é@/@) states that the dormitories of private

universities can ac@ate@ﬂ) of\@dems. So, to alleviate the problem of
accommodation @er‘z dﬁ .(!,s, Q'gl'c)lents have to commute every day to the
1

campus for &'Acsp ing'to’Barker (2015), “Hybrid courses provide an alternative
s

to spending, time on campus; it:)np uces commuting.” Crawford and Jenkins (2017)
o

mentg’ Mhat new solutions through blended learning may be handy as a solution to the
do

ﬁ of government funding to Australian universities. This approach will facilitate
aximization of faculty, library and classroom facilities and resources through

technology.
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4.9.2. Challenges and Other Benefits of Blended Education \.i

During the post-course interviews, many students mentioned il{@milar kind
of challenges of blended learning like the online method. Teacher-2 also said that even a
number of students living in the city areas did not have access t@r:obile phones to
attend all online classes and two found it difficult to na&%ir phones after their
phones got stuck. Similarly, half of the students sai th inK‘netJoblem was a

disadvantage for them to do the blended course.@f them cou Fot‘ a)&ﬂt their
-\
b 4

essays on time. 2

\ N
T
Teacher-2 also mentioned the poo er q%li some_areas even in city
'c;

X
areas. They believed that the cost of the for doing

e ble@d course was a major
problem among Bangladeshi students: f of 1® t
é

7]
problem of blended learning. IK h in C id-@qtext of Bangladesh reveals

similar findings. Khan’s f20¥!udy 'dent N

cestain obstacles to blended learning,
such as poverty, a lack of ilial dndy stfuﬁQpal support, limited internet access,

BN
teachers who are r@c-sa vlr, and powersoutages in rural and coastal locations.

N
However, 71.43@56 cl&%s&}garﬁgéjxpressed support for blended learning and
O
flipped cla%&n Eh b}e f the*pandemic though the majority of participants

ci?ﬁtioned it as an important

w
4

believed that Covid-19's online ed&'ation was not as successful as anticipated. Such

VieWQMSuggest that it is difficult to execute blended learning or the flipped classroom
a

adesh. Eighty-nine percent of the participants questioned if the current teachers

&pared to use technology.
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The participants in my research agreed that they had to spend less internet data
for doing the blended course than the online courses. They had to spend 4-5@7% the
internet for doing the blended course. But on the other hand, they had to %5 -6 dollars
every day for attending the face-to-face classes of the blended course. So, the costs for
face-to-face classes once a week were almost the same as the@mpent for online
classes. But the academic benefits they derived from the f: e-w classes once a week
were much greater than those of doing full online clas or th%f the students
agreed that teachers’ feedback made them the happie any students aif t%&ﬁrey were

AR

satisfied with the course because it offered them t ortupity to do a cqurse by using
v

different platforms and resources. Student C gaid, hisuio e'gave g new experience

to me.”” (Participant-C, Interview 22 Ju\-@ CSQ
\11 A
The majority of students a at t e@}ing method develops the
;cati

6 )
employment skills such as cox{'

7]
(%lj grc@ork skills, critical thinking
skills, self-management slii'lls,?'ﬂme |’xana 6151@5 of university graduates.

Student B saidg, “As in

communicate in t@ve
la

|
technology. Th alsofveed tJIk&cla one another for communication and design
é% N
projects th% roup’ uﬁ‘b)

:
learm@}students have to use technology to

aé‘élasses, and they will become skilled in

fnd ﬂ%ill definitely improve their communication and
group ills. Besides, the n@{vity to use online resources will help them to become

a critic;& plorer of resources on the online.” (Participant-B, Interview 09 June 2021).

While comparing the challenges and benefits of the three methods of education,

the issue of costs and availability of device was taken into consideration. Though the
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face-to-face education had no issue with device and internet, online and blended method
involved this issue. It was found from the analysis that the hassles and ch@f the
blended method in terms of device and internet were much less than %ced in the
online method. The costs were less; the issue of internet access was less acute in the
blended method. The problems with academic issues, teacher-student and student-student
interaction and feedback were much less in blended thangin Wﬂ online because the

blended method kept the scope for both the face-t and %teraction and

teacher feedback. So, they opined that the blendew could be e e("ti;ti)mle issue

of the digital divide is resolved by the government. 2 J \Z:\
JE

4.9.3. Physical and Mental Hassles of %nd thew ed Sﬁcation

During the pre-course intervi€ws, the E\S;Wof i iewees mentioned that
N,

online education was taxing for %1 braq‘n. B aiase% ents spent so much time in
class in front of mobile or la mla nling edu n caused various problems like
loss of eye-sight, lethargﬁ. ' i S,Qd finally de-motivation in studies.

to focus less on their studies.

B

wSsshalf of the students mentioned some physical
and mental &ﬂ‘é 51? @nded course. Fatigue, physical and mental stress
s
were mentigned’as problems by 1&& interviewees. A few students said that they had to
o
trave Niles for the face-to-face classes and spent a lot of money for going to the
& However, the majority of students said that the mental stress suffered from
ine

classes was much more than that suffered in the blended course. One student

complained that she had mental depression and insomnia due to prolonged exposure to
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mobile phones during the classes and other online activities for the blended course. A

student said that in the blended course, when he did some classes face-to- f e,% needed

to spend much time for a class for going to campus. On the other h %‘nen he did
online classes, there was no need to prepare for the class and wit &xw schedule, he
could attend his classes. But he got the benefits of both the face-@d online classes
in the blended course. This was the best part of the blende comat he liked.

One student wrote on Face book page, “Thoug to Spewa‘em amount

of time online for doing the blended course, I felt @durin the ci-to‘é)tx classes
A

say hellos tg'them(Participant-J
\ \"%ﬂ)
Facebook Post, 23 June2021). ‘1 S.
\3 é
4.9.4. Challenges and Benefits of O%and \-tq-%c E)@:cation

N,
While discussing the ch% ancf‘ benefi 0{§nded education, it is also

important to discuss the chal%nd efits of o
well for a comparison an% l

-to-face, o iye eﬂ&)lended education. The majority of
participants in my stf@ltionid

on the campus because I could mix with my friends

and face-to-face education as

B,

\esour@straints in online education during the

pre-course interv'&@s esourc i[atia@vere identified as a problem for online
B
% '

fﬁc@s with resources, such as the internet, devices,

education. Th@' emeusy
and electri wese re‘;o Cesthaveza connection to both price and accessibility. Student

N
G said\ annot do classes ?;)the internet problem. Many students cannot do class

be%ey do not have a smartphone. Being in the village makes it difficult for many to

ttend classes.” (Participant-G, Pre-course Interview, 12 March 2021). It is true that

every less developed nation might experience a variation of this situation. There are
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growing worries across the board that students from underprivileged backgrounds or
institutions with limited funding may be excluded from online learning mities.
With the further deprivation of students from campus resources, i.e., li %, computer
facilities, and common rooms, the economic and technological divide in Asia has become
more apparent than ever before (Lau, 2020). Studies conducted4i dYgl.adesh have also
supported this point of view. Shrestha et al., (2022) find that tIWority of teachers and
students in Bangladesh have difficulties in using 0 'SWIOW internet

- -—

connection, system crashes, power failure, the lack of devices to attend class getting

distracted by social media, being unused to working in the onhne env1r0nment costly
\tlons rvey that found

ini@ﬁ smart device or an

data packages and the fear of online assessments. zasngi

that 11 samples from low-income hon\%ﬁfﬁcu

internet connection, which points to ater d1 t;g\sountry As a result, this

can further widen the gaps in acc%d cation thata Qd;g?emst (Tasneem, 2020, May
01). §

The primary reasons ar th 1 pg ation in online classes in rural and

distant places, parti ly ama@ents low-income families, are a bad or no

internet connec‘u@ex nSiv gblleggfl a (Jashim & Sajid, 2020). The advantages of
2 O
online educationiare IO\X,C st, les trz@ and less hassle. However, the problems of face-

to-face edueation as mentloned 1 findings were travel time and traffic jams, travel

cost, ;&modaﬂon cost, the hassle of catching transport, and tiredness from travel. But

ndents mentioned that compared to the costs of face-to-face education, the costs

Qne education were much lower. Students from marginally situated nations will also
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face challenges due to the resource issues involved with blended learning. Eleven study

The choice of the Community of Inquiry (Col) as the &Q;cal framework of

participants in my study shared this opinion.
4.10. Positing the Theoretical Framework of Col in the Study

this study has been justified in the light of results of this tume basic tenets of this

theory and how it fits well with the study and how the gs of t @ support this,

will be discussed now. '
-\
P 4

Community of Inquiry consists of thre 1tue.u% ts: ‘gl presence -

T
“the need to allow students to communlc coll?i\)orat cognitive presence - the
%‘.‘ ‘~g
e pla@dentlﬁed through the
A
development phases of inquiry, andyt g p - p oa?hng leadership throughout
facili

development of an environment Where de 1ng can

[
ion an &&:‘uon of the community of

A

inquiry.” (Garrison & Vau 8) : 0
:
The need for dent t(i cate and collaborate is at the heart of Col

the course, allowing for the

framework. Effect a ea 'om bﬁ!éatlon between students paves the way for
reflection on t n nt se', V(IB , in turn, allows for the exercise of higher-
order learn isod’ rghan‘%OS) The teacher’s presence provides leadership
throug e course, a110w1 or the ‘design, facilitation, and direction’ of the
Commumity of Inquiry. The teacher’s presence unifies the remaining two elements of the

CoIMiamework to create an effective educational platform. The cognitive presence is the

‘development’ of an environment where deep learning can take place and is identified
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through the development phases of inquiry. The question whether a blended. course, or an
online course, could offer the scope for social interactions, or then fi Wof a
Community of Inquiry, sufficient to permit deep learning for the la %isual hints
within the format in comparison with a traditional face-to-face course (Gunawardena &
Mclsaac, 2003; Vaughan & Garrison, 2005), has been affirm 'V:X:SWGred because
they have been positively found to be present while teachi g?ﬂed courses at college
and university levels. l

Col helps students to gain a deep underst@f the mate 'tau%gggnd thus

; Swan e L., 2@@9) After the

\m N
at1v23r-mng outcomes,
(A@& & Garrison, 2011),

@es, such as rote-learning
N
whereas deep learning promote dent > compuehe of the true meaning and

&/
@ is an accepted framework for

promotes higher-order learning (Akyol & Garrison

completion of higher-order learning, the qu t1ta e

cr‘
[¢]
Bi
Q

and perceived levels of learner outcom\

Surface learning means the reproduc e and unr \b&\\%

implications of all the mater%ls € aught.
d

assessing the impact of t learning 3;%0 n a subject of inquiry, participants

develop the attltudes 111tles| to\come o 1 thinkers and to sustain their learning
beyond the conﬁ o e an 'mlt @ formal educational experience (Garrison,
&Vaughan, 2 c omt@mty is viewed as a formally formed group of

persons iw)nnectlo $ that o@eademlc purpose and inter As the blended learning

fac111taK cooperative and B‘beractlve learning as well as self-directed learning, my
ch%OI as a theory for this study is justified. My participants, who did the blended

riting course, went through a collaborative learning process for writing their essays.
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They gave each other feedback and corrected their own essays with the feedback from

peers and teachers. \q

The recent research has shifted focus to teaching presence of Csj %work. Ina

review of the Col literature, Garrison has demonstrated that learners in an online Col
expect strong teaching presence. Perry and Edwards (2005) t talented online
teachers form a Community of Inquiry that consists of a str 5001a1 cognitive and
teaching presence’. Conrad (2005) states that the sco, face-t !ace teraction can
increase connectedness and satisfaction. Similarly, acGerding to rbau ?.)Xt'eachmg
presence is a strong indicator of perceived lea rn d says cti W he mode of
delivery. The unifying force of teaching pre ce 1 ssg? elp and sustain a
Col in a blended environment wh nts ar t11 etween direct and
n

coordinated communication. Simil blende munltles form a new

\
learning relationship that can g d thg fix mme@the class and course even

a gha@éﬁlﬁ)

without teachers’ direct prese l
The findings in repor:g that s d had satisfaction with the feedback

they got during both ses. They felt that in addition to the

. & & . .

teacher guidance, Ihkde urse @Med them with the scope to socialize and
( i 2 C.)

communicate @ e face-t0;face cl&ﬁsﬁ They also felt the attainment of higher-order

>

learning o such a raﬁlstox@mg, reflection, and critical thinking while writing

‘('D
o
=

-t
’5;"
’5:"
(@]
(D

the e s d searching for r}?urces online and choosing the right resources and

em carefully.

0 The findings indicate that most of the respondents felt that face-to-face

communication provided them with an opportunity to create a sense of community and
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connectedness more quickly. While a face-to-face classroom dynamic provided them with

opportunity to begin the formation of a community, online communities@d the

opportunity for prolonged and flexible communication (Garrison ﬁ\%an, p. 12,

2012). .
Both face-to-face and online educations are confined by limitations. Hence, their
merging is beneficial for both modes. The face-to-face cl om i iollaborative before

being reflective. Here students lack the time to reflect offer: anul opinion in
face-to-face mode. Similarly, online learning s be refl V‘ _%ﬁore it 1is

collaborative. The advantage of online learnl Q{ ty thlnkmg and

reflection. It takes more time to write a thnd communicate G@rly and concisely

so that others may read and answer N

CoI WO be from the combined

advantages of blending face-to- face 1ne rné)n &Vaughan, 2012). This

aspect of advantage is mentloneK e partieipants of @dy

The post-course 1€erv1£s 1ndll£te}tetlﬂ® jority of students also found the
ed ry s

online portions of ble c uri mg because there were multifarious
ways of learmng i the l1n ' 1d that in the blended method they could
find the differ e of arnin ac{V 1g?1n the face-to-face classes. On the other hand,

during the 1 e lasset uld ar1et1es of online platforms and resources. That

is why,A arning varieties in \Blended course were much more than in either face-

face? online classes or that had enhanced their motivation. The use of different

Gn\s for education and more chances of self-exploration by using a variety of

platforms for learning were the main motivators for them in the blended course. The
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learning varieties in the blended method were much more varied and multifarious
compared to either face-to-face or online method. Student F said, "Stude Weneﬁt
more from blended learning because they can participate in both in- wnd online
courses. They will need to make use of their combined education and experience, utilizing

the best of both. In other words, blended learning does resultyin uine education.

According to Student F,” Students learn more in mixed le ranironments than they

do in traditional classroom settings.” (Participant-F, i Qid(ﬁl)"l?lended
learning will be better since students can attend both erson and o n edueation. The
exposure to various educational modalities woul Ip them® str; ngthaqﬁhezr skills"

remarked student L Teacher-1 said, “Ble ded amg\n

because it uses the best of both face-@nd on

2021). Thus, it can be said that rny ce o f

S
framework of this study is also s by e ﬁn ings. qi:)
\ RN
\

(’) :’,Jj.-IQ}
4.11. Conclusion \ Q
NN,

he study [ll) the majority of students interacted more

xuresﬁztlve education
> eac@‘l Interview 01 July,

quiry as the theoretical

[

In concl
effectively m@ ded course. he re pleased that they could communicate with
w AL
peers thro

face-to ace“zmd §nline means, and they could receive peer comments

\,
Whlle ote their essays on\e The study also shows that using a blended approach
% nts greater teacher input. Another significant finding of the study was that

dents were engaged in a greater variety of learning activities while using a blended

learning approach as opposed to simply face-to-face or exclusively online instruction. In
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comparison to face-to-face and online sessions, they claimed that using technology for the
blended method's online lessons had improved their technological and pr@lving
abilities. They found the online option to be more flexible than the o s@), with the
blended option coming in second due to the requirement of attending in-person classes
one or two days a week. They had high hopes for the blended dr;ﬁ ability to help
Bangladeshi higher education institutions to reduce ses 'onv!bgs. Even if online
education is the best solution to solve this issue, blen rning ! erred to both

online and face-to-face learning due to other %@tages f th ?ttercjgx'?) They

believed that blended learning would help to solve, the 1‘Dsu 0 accoq-rrnodatlon in

university residence halls. V

Regarding the quality of eduN
b

education had the best quahty fo

_ﬂ

4«

all partlc nts ed that face-to-face

-\

T ng because the blended

&7

method also ensures the quahty cat € n@ learning, which is, however,

reflective of the fact that_the ded "1 S 1ved to be good by the second
'S

majority of respondents in m tu eﬁu(:Q}lon occupied the last position. Since

@
people have nega‘uw&c pth@hne atlon it was believed that the blended

learning approac%xd ;:lmpe S.!or&g rawbacks by helping students through peer

and teacher @'ﬂun‘y b}ﬁc -t(@e course components.

ne agreed that @gladesh‘ digital divide was a barrier to online
educati Ithough not on the same scale, it might be a similar problem with the blended
me . All participants agreed, however, that face-to-face instruction might not be

affected by the digital divide. So, a blended course can partially compensate for the
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problem of the digital divide because in the blended method, half or at least 35-40 percent
of the total classes will be held face-to-face. However, both online and bler@aﬁon
will be less expensive than in-person instruction, assuming the device %met issues
are resolved. It won't be a major issue if institutions or the government offers devices and
internet access to students at a discounted price. Except fog, a remote places,

practically the whole country has access to private mo ile?c’ﬂe providers' internet
service. t\d
(3 \Y
It has become evident from the responses of ts that b eﬁ &&hod would
facilitate the scope for tertiary education fo a% i you’&h}Z~ through the
3 \y

following facilitating factors such as reducthmo fees,jeasin session backlog,

&
of job a

educ@n simultaneously and

AN
hé*blended courses will have

scope for more admission into univ % Wha%ris c‘)
? é

“ .
lower tuition costs than traditi ssroom,settings ﬁg the institutions will have to

invest less in infrastructur alwﬂty tyr A @ore, it is anticipated that tuition
‘ ; [

costs will decrease, allowing/student§ d‘ra(fplf-sufﬁcient and work part-time to

continue their educa&\ Q §

\ :
All parti &r) in my stu &)11@(}1 at blended learning would help to minimize

N\
session ba the u?llbajyes ‘t)éga\use classes would not stop during student unrest,

natural &rs, and the panden;@/ Continuity of education in all situations, a matter of

co@ students as well as teachers and parents, will be less hampered in the blended

me . The potential of blended method to facilitate higher education for women in

expansion of female education, the conti

comparison with face-to-face method is much higher in Bangladesh in the context of
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present socio-economic and cultural reality. The majority of students opined that blended
method would help students to continue their education because it all ¥h~em to
continue their job while working. It is the biggest blessing that blende @ can bring
for the higher education intuitions and students. It will raise image of tertiary
institutions of Bangladesh at home and abroad. %.

Additionally, more students are anticipated to enroll lic rniversities through
blended learning. Teachers can use the time that will be"Sayed injth e‘d method for

o . | . N3
research, innovation, and industry involvement, whi dents|ca e'1t_@) research,

independent study, or, in cases of financial diffi art% or mi}zgn work. The

T
Higher Secondary Certificate Examinatiothsse

annually, however, it is challenging to

Therefore, it can be claimed that % an \ i
‘é 6 ]
0

intakes because the blended m&
\

flexibility.
¢ N
o R AP T .
So, considerin %e op N he sgp es, it can be summarized that except a
\?:19

few constraints, bl i ave E:é@niﬁcant impact on the Bangladeshi higher

ffers~both stude nd teachers a great deal of

A)

dedMearn
f
education syst bringing 1 ﬁar&} bstantial improvements and changes. The
N\
opportunitig§ it might of or the‘z~ ngladeshi higher education sector are continuity
and ﬂe)&m of education in alJ@l{ations, more admission into universities, more scope
for wo s education, reduction of session backlog, tuition fees and other costs of

e ion, enhancement of higher-order thinking, and technological and other

employment skills among university graduates. The constraints in its implementation may
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be minimized by facilitating infrastructural development and pedagogical improvement
and interference at the institutions. The contribution this method is suppoﬂq have to

higher education in Bangladesh is much more significant than the chals%o be faced

in its implementation.
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