CHAPTER 4

X
.{‘3

RESULTS, FINDINGS AND DISCUSSION

4

4.1 Introduction

This chapter presents findings of the study follo a discussion of the
findings. The study explored the use of HPBL in a s ing class n order to
check how it motivates Libyan undergraduates. profile of the 'stu%n\.‘;~ is
presented followed by the results and discussion ethre e resea qu | s. The
findings were discussed simultenously with the S, tw oun |s study,
on every research questions were dISCU Sb\Wh was Q@'mable in the
literature. <<

O
T&

N,
4.2  Finding Research Q I—ﬁ‘)w ispthe I-Cglg_ implemented in the
Libyan EFL speakmg e? \A

This section presents t g of the firs esea uestlon which is a description
of how HPBL was im te d in e S gi ssroom To answer the research
serv

question, data W ected t and interview responses (see Table
3.3) of the Iectur d the |ftee\ dents were interviewed and observed.
The |nterV|e co ueted obtain the students’ and lecturers’ views
and perce how/PBLy a roa&ﬁ_was implemented in the speaking classroom.
The fol@é the” }explo& (1) prior knowledge and experience of HPBL,
(2) d ing HPBL materlals process, (3) HPBL introduction to students, (4)

ers and students’ I‘Oles\ld (5) the overall effectiveness of the HPBL in the
g classroom. The findings from each aspect is named as a theme and further

@Ecated as sub-theme and substantiated with the students’ actual words.

74



Theme 1: Relevance of Prior Knowledge and Experience in the implementation

of HPBL
The first category is prior knowledge and experiences of HPBL. I%zins

whether the students are aware of the PBL approach or even parti in the
process before they were involved in this study. From the category,‘kfollowing
themes emerged: (1) partial prior knowledge, (2) no prior kno , (3) prior

knowledge and experiences assist in explaining PBL conceptsf(4) prior knowledge
and experiences assist in implementing HPBL, (5) prior kn and experiences
help in minimising flaws in the implementation, and ior knowledge and
experiences assist in figuring out the students’ roles. \#
Students’ prior knowledge and experiences. of PBL may ueﬁce\‘zﬂﬂeir

e Tnterviewedgif they.had prior

participation in the study. Therefore, the lecturer,
knowledge of the HPBL or PBL. They wer

i t ad emﬁl-byed the
approaches in any of their classes before the cur %\h lectureré involved in
the study had prior knowledge of HPBL%NN s, L ;ﬁained that he
learned through a PBL approach whileéshe*was pursui

overseas. He participated in a P assro@;%ad p(s\ﬁve experiences and
perception of the approach. His @ in Excerpt 1. ‘-}

4]
Excerpt 1 \ é}-

I participateTBL,
Master{zﬁ s and {si
i ent 1

when:} undertook my
tHenQ)'always want to

impl in 1 1{/ can’t because the
un@‘ usecl ional thod or it will be
Mﬁn strangg™tg stu@ts. (Int. Trans. 1, L7-9
%ndi 7) 4 C’

The Ieci;&% fu‘;tm£)< O@Why he did not implement PBL in his

ite his ngd e and experience. He explained that he did not

classr
im the approach sim’p&?because the university adopts the traditional

of teaching and thought the students may not like it due to the routine.

approach in his class, he responded in the affirmative. He added that because

Q%ever, when he was asked at the end of this study if he can now implement

the students expressed their positive perceptions toward the approach, it would

be casier for him to implement. He said, “this HPBL is good for the students
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because it will improve their speaking skill; it gives them confidence to speak

English in public” (Int. Trans. 1, L15-16 Appendix 7)
The other lecturer, L2 commented that he had prior knowledge of %Zbut

did not participate in it as a student. He also did not adopt it in his classr, ‘f)e only
léw P

read about the approach sometime in the past and some of its benef

students’ learning skills. He responds as in Excerpt 2. T
Excerpt 2 \)

| read about PBL long time ago as a stude ed
approach. But... I have not used it in Y:; ,51
teaching method. (Int. Trans. 2, L7-8 X T7)

The students were also interviewed whether they had prior‘experiences of thP\RPBL

roving

approach. From their responses, they revealed th e of them partieipated-ina PBL
classroom. This is because the approach is not?ﬁ d in the uni sity.@@ell asin
stident

d\ aineclé{galow.
[ don’t know anything M;BL. I did mot participate

in anything like th ause it \M%ra ipg\'rn this
school. (Int. Trans. =7 Appendix ‘-}
S7)

most schools in Libya. For instance, one of the S

Excerpt 3

4]
Another student parti 7) a the~§$me declaration that he was
not aware of any learning a Iij HPBL./He a that in their university, only
traditional method of ing is e

ploygd by\@ir lecturers and no other new
approach is used. He explaified e Were" otvgiven room to work collaboratively
among themselve&%uts itlin Excerpt 4{0%

lec r]Iy t@ional method here. So, |

"ap rodch. Our lecturers always

% urers
(0] w
%min?t the/la src@and we are not used to work in
%group. (Int. Téns. 971.14-17 Appendix 7)

Aher part, another fe&ale student S9 supported the claim that she does not
\e HPBL approach. Their lecturers used only traditional method of teaching in
ir classrooms. She added that they are not given the opportunity to interact and
cuss freely with their peers in the learning process. In the classrooms, they only

speak when they want to ask teachers question or when answering a question asked by
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the teachers. Therefore, they were not familiar with any collaborative learning much

more of HPBL as S9 stated in Excerpt 5:
We don’t interact and speak with one another in the \z

learning process. It is only when a lecturer asks a:(f)

question then we speak, or when we want to ask
question. I am not familiar with any collaboratw~
learning. (Int. Trans. 11, L16-18 Appendix 7) \)
Furthermore, from the responses of the interview, %
tutor’s prior knowledge and experience of HPBL help 1 Ypsle

understood that

rllentation of the

approach. This is explained by L1 who participated i class prior tafthis study,
as he puts it in Excerpt 6 ¢
p p I c§‘
I did not have any problem impl ing HPBLI'to =\
students because | participatedsin.it _before N is \/Y‘

easier. | am aware of all the steps. ‘{Int.
Appendix 7) %’ W &
This is supported by the secon rer (L2) did @participate in the
PBL prior to his participation in th dy. Hﬁp\sl;n?d q@?hough he read about
the approach, he faced some di es @r chall nges \ng the HPBL process

because this is his first timésto “iplementyth appgﬁéh. He felt like telling the

students what they should Tad usi pen- d questioning to guide them.
He responds as quoted t7 J:' 0‘
ro 4 Ing ttéjHPBL process. You

I hadQe
knwb is firsthtime @articipate. | only read
tit

i fo;e. ]ime@lmost tell the students the
swers (Int. Tr s.'E, leig-)lSAppendix 7)

Fz ¢ responses /it ou® concluded that tutors’ prior knowledge and

experienc PBL helped t'rE,YUnderstanding of the roles and implementation of
the Ach in their classro@m. It also helped them to explain the roles of the
S . This agrees with the findings of Dion (2001) who claims that teachers’

erstanding of the PBL approach helps in the preparation for their PBL classes. It is
Qo in line with the findings of Nguyen (2009) which showed that the teachers’ prior
nowledge of PBL helped them to engage in preparatory activities prior to

implementing PBL, such as preparing the learning facilities such as a conducive
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classroom, and finding available spaces for group work and arranging other teaching

materials such as a projector for class presentations. Although they ha\wr
B

knowledge on PBL and NOT HPBL, they could make use of that knowled Q,K
classroom too. éﬁ

Prior knowledge of the approach is important, as it would hel udents to
easily understand their roles and the roles of the lecturers. For inst mbecause the
students were used to the traditional teaching approach where @:minate the
classrooms, the researcher and the lecturers had to explain toT\dents’ their roles

erpt 8.

repeatedly. This is explained by one of the lecturers, L1, i

I had to explain everything over and o
before they could understand thei N\
lecturer’s roles in the HPBL. 1 thi%?eause they di ' .\C’)
not participate a class similar i nP{ t. \/Y‘
Trans. 1, L32-34Appendix 7 vﬂ X
The other lecturer (L2) also su wthe i

experience help students to understan(M cepts of th PBL@in. He added that

because the students were not used to.the HPBEE\Odqi ttzérearning process, they
asked their teachers to tell them s? nswers t tqe giv. }roblem. In some other

instances, the students asked urers tostell them 3 ifically what to do in order

to propose possible solutr?-w thel ill- ture@roblems. L2 responds as in
Excerpts 9: I 0’
e "t

‘
xpect@'ﬁo tell them exactly
what to de, o ‘owt solve@given problems. This,

no is‘as sults @heir inexperience and lack
ior Knowl e{)f &(Q—PBL. However, gradually,
%%@ bfc me Jse t(%b(lnt. Trans. 2, L41-43Appendix

\ 7 . o
is further justifies thec\me of the hybrid form of PBL because it gives a room

f Xmation and lectures as support to the students’ learning.
is section, it can be deduced that prior knowledge of HPBL plays a very crucial
Qe in introducing the approach to a speaking course. This is such that prior
n

owledge guides both lecturer and student as to what their roles are and what to

pri nowledge and

expect from each other.
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Theme 2: Need for Workshop Prior to Introducing HPBL
Prior to the implementation of the HPBL process of this study, a w:
was organised for the lecturers for them to get a better understanding mne
HPBL should be conducted in the speaking classroom. In the worksho %urers
d&raﬂ PBL
cases for knowledge and design ill-structured problems that would e students’
creativity, thinking, independent learning and teamwork skills&Jhey ‘have promptly
practiced how to effectively facilitate the students’ learning. w
over, the lecturers were interviewed to get their experie me[ceptions of the
usefulness of the workshop in helping them to effe imp EWL in the
speaking classroom. - \Y'
From this category — designing HPBL p d materia t‘e.ﬁql owing

themes emerged: (1) a better understanding o B% 2) @dence in
PB

implementing HPBL, and (3) awareness of, the a antgi I:{F&hemes are
r as VQI e expounding

explained and supported with excerpts&gs el
below. \ @)
ew, tj@lecturers revealed that

From the responses of the s%ructure i
they get a better understanding of h implem ntq ea \ach from the workshop.

For example, one of the Iectu& ) who ad a the PBL approach but did

were given a complete module on HPBL and they were taught on h

e workshop was

e

not participate prior to thi exp t the*wworkshop gave him a practical
experience. This, acc@m enabl h*m\b'implement it effectively. They
learned how to control their’Cla ili @4«3 students’ learning as well as give
feedback. L2 resgﬁ&in xl:erpt i <$

ork ho'p pelps® to fully understand what

w
%BU all a uténctéa/ to coach the students in the
@K)ceig. #e hg\g:to control and guide the students

properly. Int.ﬁ'ran?(z, L22-24Appendix 7)

4 other lecturer (Llyiiho participated in the PBL process prior to his study
a %&‘nmented positively on the effectiveness of the workshop. He added that

ough he participated in the PBL before, it has been a long time. Therefore, the
Orkshop helped him to remember every step of the HPBL process. Excerpt 11

contains his response:
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Although | have experience of PBL, this workshop is

helpful. It helps me to remember all the process. (Int.
Trans. 1, L19-20 Appendix 7) \Y.
They felt confident to implement HPBL in their class as it gives &Q/ays of
managing classrooms. For example, one of the lecturers (L2) reveaﬂ&at he had
learned during the workshop how to facilitate the learning proc enable the
students develop their speaking skills. He added that since heywas 'hot practically
involved in HPBL before, he was not so confident. Howeve he workshop, he
gained more confidence because every step was e rchle'arly and even

demonstrated practically, he commented as in Excerpt:
I become more confident to implement the HPBL aft
the workshop. You know | did%ticipat ingy
before. So, the workshop helps more<Confidént.
(Int. Trans. 2, L24-26Appen ix’y.p X
i prig g:ﬂs study also

The lecturer (L1) who participat
asserted that the workshop increased N denceto i emer@PBL successfully.
)q@'!e is participating as a

He mentioned that he participated udent b\e,\
lecturer. Therefore, the worksho asha refresher to % as he puts in Excerpt
Y %
13: \ AQ’
| became mv idert to i leme@bhe HPBL after

e;&r@participated as a
studewt\bl: 0 jsa,r"t\l ating(%’a lecturer. So, it

rewh\% y @ (Int. @s. 1, L24-26Appendix
N
N ), ; (Q(J
The op also in eaéd(t-r} r awareness of the advantages of HPBL.
They le it gas ma v@es to both students and teachers. For instance,

stude earn to d elo's theﬁi’]’earning skills. Therefore, they concluded that the

—

the wo

~
Wo was essential befom&&)nducting any HPBL activity. This is explained by
0 e lecturers (L2). In Excerpt 14:

HPBL. It has many advantages to both students and

Qé The workshop helps us to understand the advantages of

teachers. Students may learn to develop their learning
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skills. It is good that we have the workshop before we
begin the PBL (Int. Trans. 2, L30-31Appendix 7)

The lecturer also became more aware of some disadvantages of H{m
learned to take some measures to control them in the classroom. For,i e, the
second lecturer (L2) commented that he learned from the Workshoﬂ'&HPBL is
time-consuming. Therefore, during the implementation, he should ?ﬁnhe students

to focus on the most important issues and avoid off-point discussions.”He added that

he learned to change his teaching style. He responds as in Excv.
| learned that in HPBL students take a | e t‘J

finish their discussion in a session. imes w
'YX

exceed 1-2 hours given. So, | learnedgow to control th N\
discussion within the stipulated i nt. Trans.g2, I .\b’

L27-28Appendix 7). 4 \j("
The lecturers were also asked w ethezhey \more féﬁ* the HPBL
modelapart from the workshop, or gathe additional

rning resources prior to
ded @ they read some
§@\help them learn more

the implementation of the HPBL pr “They res
materials such as articles from both{online and offhi $ur
about the approach. The response theh lect rers sho the usefulness of the
workshops in assisting the ective
classroom. Their understa N HFtBL
This shows that if the%w p would be iven @a longer time, the lecturers may
have been more informed and N@ m{l@énting HPBL. In addition, it shows

that previously, leGture s' had Jimite ﬁareness of innovative teaching and

learning appr s. Th rejo y wa@o have a better teaching approach that

would help %ro e ther st&!ieltt.siqeaming output. It could be concluded that

worksho %ces?%e he;é% effectively implement the HPBL approach. It
ide

i mat\eﬁ,aals for both lecturers and students to consult for

emtﬁ(ﬂne HPBL model in their

simuc hanced after the workshops.

is alsohi ant to pr

bex ementation of the approach.
o generally, the workshop was found to be a worthwhile and essential

Qieavour in introducing the HPBL approach.
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Theme 3: Introducing HPBL model to Students

Having conducted the workshop, another category identified from the is
introducing HPBL modelto students. The first task of the lecturers in (&Q ing
HPBL was to introduce the students to the HPBL approach, then gr dgﬂn into
smaller groups. The introduction of the HPBL modelto students i irst class
meeting was seen to be essential for HPBL implementation. The ing themes

emerged from the category: (1) preparation for working with a W ing approach,
and (2) encouragement and permission for selecting group me?
ceptions on how they

From the interview, the lecturers expressed thei r'
lass. AW to them,
introducing HPBL to the students prior to the actual implementati en‘&bl\ég'the
students to understand the concept. It also helpséents to pr re’fomc@)rking
ou% de@?ﬂing and
different from traditional approaches they were familiar X

The lecturers commented that dufin introductign’proc ~s,ﬁwy explained
the features and requirements of HPBN e studentsglhey e@ined the roles of
students and the lecturers in the p@j. FO@% st q@\s will take charge of
their learning by deciding on‘v% earh and hq to@n, while lecturers will
facilitate the learning proce\ gh questioning aﬁ(prompting. To enable the

students to understand the of HPB ter, théMecturers showed the students

t
the differences betwe BL model a d" dthehraditional approaches, which the
g :
Cedpt eIO\é]“l said,

imp t because through that

introduced the HPBL modelto their students in the

with a new teaching and learning approach whi

students were familiar with:
Thesintroducti

MJ ents U 0od v@ the HPBL is all about.

%use ey d t @(r't?cipate in HPBL before, the
%rod}cyo sth@tudents to understand their roles
A«/and the olesr o'f\,‘ﬂTé lecturers in the process. This

approach is nob{ﬁa same like the traditional method they

%\ are used to. (Int. Trans. 2, L49-52Appendix 7)

In the introduction process, the lecturers also discussed the assessment

chdures, for example, how each group will make a class presentation at the end of
each HPBL cycle. They however, made it clear that it was not going affect the

students’ final grade in the course. Finally, the lectures discussed some of the benefits
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of HPBL to the students, such as improving their speaking skills, critical thinking and
cooperative learning skills. For example, the first lecturer (L1) explained that irst

session of the HPBL process was very important because it is where the St% ill

get to know the process. As he said in Excerpt 17: : (f)

In my view, the first class is the most important becau
| introduced to students the teaching and learn
e

approach. Specifically, | explained their new i

HPBL class so that they would be preparede ir

learning. | explained to them the objectives e oursr

and the benefits of HPBL. (Int. L1, LW

48Appendix 7 ¢
ppendix 7) N4

S, ‘thei?learly

explained every step to the students to ena t pd'rt' i a%yﬁy in the

an?&ed students
with some skills needed in learning thro HR ach<< is showed the
lecturers’ perceptions on the need to N students f PBL®the first meeting.

Providing students who are new @r_have Ii%ﬂen ,Q}*a HPBL modelwith
explanation of the approach helps i r understanding a@tive participation in the

4]
actual HPBL process \

The lecturers believed that HPBL is ne he"students.

process. They compared HPBL with the lecturespased

So
The students also agwat tht intr tion gabled them to understand what
the approach is all ab xample, on of! th&udents (S7), mentioned that the
he HP

t

explanation given by the leCtur é' delprior to the commencement of

the process helpe&x a leciat
igrol

he ne@ocess. The explanations enabled them
to understand olesand t he Iec(@'ers in the process. In Excerpt 18 S7 said:
¢

lecturers_e Iaiﬁ edg hing to us before we start.
%ey ?#e' rg@ﬁnd our roles. This helped us to
:% understa Wr‘ﬁt t0'd0 in the process because we had no

_ N
experiences ofi-&e)HPBL approach. (Int. Trans. 9, L13-

ressed their perceptions and experiences of grouping the students in smaller HPBL

\ 15Appendix 7)
: Having introduced the concept of HPBL to the students, the lecturers

groups. Grouping students to work collaboratively is one of the features of an

effective HPBL process. Lecturers should know how to group students to enable them
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to work collaboratively. In the interview, the lecturers explained that they encouraged
and allowed the students to select their group members by themselves. This is e
one of the aims of HPBL is to train students to work in teams as they would, in‘their
real lives. In addition, allowing the students to group themselves he avoid
conflicts or disagreements during the HPBL process. For instance, th d lecturer
(L2) explained that he allowed the students to select their group rwbvrs and then

help to make some changes, as he states in Excerpt 19. y
I encouraged the students to form their

<

themselves, but there were also some g ng
with after that. Some of the groups ha me w
while others had less. So, I made all the groups I ™, o

equal i N\
S
ing. M@rof them

I with~the groug&mbers. For
instance, one of the students (S5) bared fi d that becawse th ere all friends,

collaboration and generating ideas amo roup memkers re@morked smoothly.

There was no much argument or di%ment a\g\tﬁe gq'E\nembers. Excerpt 20
& >
X

A =

number. (Int. Trans. 2, L57-60Ap
The students were also interviewed r

expressed that they were happy and worked

contains his comments: v
I like my grou& se WMienﬁm is easy for
us to discus ind soluti 0 th@oblems, no too
much Y“or w l(I|9D'Trans. 7, L33-
4 2 C/Q

35Appendi \
Another s@slz@plain@m his group was very helpful to him
during the le mdq~pr ss; ded t@mhenever he had a problem during the

interactions %his group ml!'ers(rj: ed him to solve the problems as he said in
NN

excerpt 24.: P ) {\
My grou me‘rnb'(%zare really good. They helped me a
\A lot because we\%% all friends. We discuss freely and

find solutions to the problems. (Int. Trans. 14, L13-

15Appendix 7).
Q Only one student (S7) however expressed concern that he did not quite enjoy
i

s group members. He lamented that some of his group members tend to be
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dominating the discussion all the time. They did not allow others to speak or did not

consider points made by others. He responded in Excerpt 22:

I really don’t like my group because some students talk \z

a lot and don’t allow other to speak. The think their talk
is the best. (Int. Trans. 9, L12-1Appendix 73)

These discussions show the need for facilitators to allow stu form their
groups independently. It also shows the need for the facilitatorw itor the group
activities in order to correct issues like domination by someT members or stiff

ion (

ground rules.
Finally, the lecturers commented on ho

process to the students and how they asse sew‘md

presentations based on the language as% i

public university for the English Foundation Program

m th%&du
, adequa qng‘e’g}/ocabulary, appropriate
\ instanc added that he asked the
students to propose suita d plausible soluti to the given ill-structured
problems and should @?r claUh'co@ncing points. In Excerpt 23, he
said, \M \" :C/V

Wef, explaine

ruk@elated to the group
ntation 'to tpden@om the beginning of the
@se ions. For Q(J%Rple, they should provide
%Kssib}s nd app prqié(}solutionsto the problems. They

:%should also [fovid?'evidence to support their claims

: . .
during the prese&mlon. (Int. Trans. 2, L60-63Appendix

N
During the class presentation, the lecturers also encouraged the students to use
QS such as PowerPoint, and cardboard to illustrate their points. On the final note,
0

th the lecturers and the students had positive experiences and perceptions of the

elopgg y this study’s
r the@ldemic year. The

r}(\fhe presentations, such

class presentation at the end of the HPBL sessions. The students also corroborated that
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the oral presentations boosted their confidence to speak English language as explained
by one of the students (S12) in Excerpt 24:
I like the oral presentation because it gives me \Y.
confidence. Now | am not only talking to my group 0)
members but | am talking to the whole class with t
teachers. (Int. Trans. 14, L22-24Appendix 7)

Another student (S6) also mentioned that the HPBL {process’ increased his
confidence in speaking. He added that he used to be nerv re, whenever he
speaks in public. However, through the HPBL process he came illgradually as he
commented in Excerpt 25: \d
Excerpt 25 I ¢ C}T
The oral presentations helped vercome AN
anxiety. Before | participated ingthi dy. I all ell \j("
worried to speak in front of, manyipeople."But now ?\‘T

talk very well. It really he@@h& (I

2Appendix 72) \
Overall, the drills helped t dentﬁrgve h.r:}peaking performance

and confidence in speaking. E & 4 c.}
It is however Worth-mentionhk the%&ase @oducing the PBL lesson

was a very difficult one for?ﬁhe Iefture d th@mdents, especially the 1% PBL

lesson. For example, { 0’

s
In weeq n t \Eé essonéégan with the topic “Treatment of

Obe& lecturer actually @difficulty in observing the PBL steps,
'harc(}ying to remember everything in the

0 @nly as facilitator. But actually, when the

est looking for ready-made answers as in

aditional etl‘ﬁ)d ﬂi‘é’ lecturer did well by answering their questions
A indirectly, thereby&@ncouraging them to depend on themselves to solve

\ the problem. At the beginning, the students invited their friends to make
groups of 5. The students also were not organized in this first PBL
0 lesson; the week was a difficult one for both lecturers and students.

When presented with the ill-structured problem, each student was

waiting for the other one to start speaking or bring an idea as a solution
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to the problem. No one was willing to be the first to contribute. All of
them looked confused and were as if it was impossible. Every S
not confident and was not sure of the right vocabularies to u Ow
the problem. They were very shy to speak, may be in onceal
their mistakes. Everyone did not like others to laugh at t hﬂk
Then one and in other groups two students began to talk ?ﬁ e subject,
while others listen. Sometimes they start with problematic sent d watch up to
the lecturer. Gradually the students became immersed in ty and became
attentive striving to get to solution to the problem pos .m the end of the

lesson the students gradually showed happiness with roa hw eager to
know what happens next. (Appendix 6 Obs. Nts. Page 1-2) ¢ \Y‘

| S
\ ‘\/‘r

Theme 4: Perceptions of Lecturers’ and Students’ Ro _:‘T
p

Another category identified from from the i

ents in \prtj%¥ ,étn this category, two
themes emerged: (1) Determination ccess of BL @ess (2) Opportunities to

identify the potentials of the . Thesesare expla Aéﬂ/ln detail and supported by
the excerpt from the data. L N
he Iec rer désa@d tutor-facilitation as another

From the mt%
important feature HP s. e f@vtatlon determines the success or

otherwise of the ro els T reforeQQ enable students to learn effectively,

erceptions of

lecturers and students’ roles. Here, t

=
@D
=
w
@D
X
o
=

their roles and how they guided th

lecturers must d e a ach students effectively. He summarizes his
thoughts as C p t 27:
hm} tion | e most important part of the
%HPBL p cesg'becREe if the students are not properly
A guided, they me&'«hot know what to do in the learning
\ process. They may end up learning nothing (Int. Trans.

The lectures also expressed how it was carried out in the HPBL process. For

0& 2, L68-70Appendix 7)

example, L1 revealed that at the initial stage of the HPBL process, he presented the

ill-structured problems to the students to work on. After that, he walked around the
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groups, observing while the students were working. He claimed that he assisted the
students there was a need for that, such as giving clarifications for some uncle S
and learning difficulties the students faced in their learning process. He a %
the students to resolve some conflicts among them during the learning p o@e did
not directly involved in student learning, as he commented in Excerpt fﬂx
| followed the HPBL steps closely; | gave the stude
the ill-structured problems. | then go around the4grou
to see how the students worked. | providedmp ts
e

only when the students confused or are in r n,.
(Int. Trans. 1, L54-56Appendix 7)
The other lecturer (L2) also explained thatyhe helpe

d the students @@ngh
advising them to use other resources such as naries, whit rc’ dﬁfii’ﬂg the
learning process. He also cautioned the stud avoid<u sar@s-cussions

among the students during the process. He furtheg,co
students to identify learning issues as w% are
to

of their groups. He also helped the SM ident
A

directed learning. He responds as ir%rpt 29: \_\_T A
hel

During the learnin essh | 2 th@dents in

0 as hem to use

formulating learpingwebjecti

m g ofsome unfamiliar

dictionaries k tT\ $°
words A(Int. Trans. L7'8@ppendix 7)

menti@d that the facilitation is the most

‘hat determi e success of the HPBL process. For

The students. on their S

important part ON es
instance, one gN&stud nts

¢
the discussi oted in Ex pléO'(J
r I?ty egék in the learning process. They
u! to speak and whenever we have no idea

%encourag
a 5 > . .
\ they encourage\i?to think of another idea. like the oral

qxpla@ that the tutors helped them to focus on

presentation because it gives me confidence. (Int. Trans.

The lecturers were also interviewed on how they perceived the facilitation

0& 15, L12-14Appendix 7)

process since none of them implemented HPBL previously in their classrooms. From

their responses, the lecturers had positive experience and perception of the facilitation
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process. They claimed that HPBL really helps because it gave them the opportunity to
identify the potentials of the students. It allowed them to give feedback easi
the students are in groups. One of the lecturers (L2) commented initially h n to

quoted in Excerpt 31.:

as | told you, initially 1 tend to forget and begln to Yv
the students what do exactly.. (Int. Trans. 8

feel like telling the students what to do as obtained in the traditional wai s ated,

87Appendix 7)

Generally, the lecturers had good perceptions o ude ts roles. They
considered the students’ role as the most important fe Woach The
first lecturer explained thus, in Excerpt 32: ' c}

Peer collaboration among the stu is‘the impor =\
part of HPBL. Students are to Wa d \j("
background knowledge so, that elop X
variety of tentative solutl vide <a§\
critical ways of solvmgN Iem are ly a@ed
in HPBL class, not e subj nt a@d (Int.
Trans. 1, L63-66A C;
The students, on the nd |nte ed on how they perceive

their roles and that of the?e ey wer sed to the traditional lecture
method where Iecturer% domln edt cfassbhe students responded positively
that they all had pasitive pe ey ed that HPBL is better than the

r3|ty use in HPBL, they are given freedom

traditional appro&se -
to decide on zw earn a toé@ For instance, one of the students (S3)

commented as
% Rj @we have a freedom to discuss
%Wlt h gro me'mbeFQ"not like in the traditional method.
A (Int. Trans. 5, L\@l?Appendlx 7)
nother student (S7) also corroborated that he preferred HPBL to the

itional approach. This is because the approach helped him to develop many of his
Orning skills. For example, he mentioned that he improved his speaking and reading

skills as he is quoted in excerpt 34:
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I like this HPBL better than any other approach because
I learn my thinks in this approach. | can now speak
confidently. I can interact with anybody and contribute. \z

| also learn to read a lot in order to fine solutions to the : (f)

problems. (Int. Trans. 9, L19-22Appendix 7)

From the results presented so far, it is evident that the IectVﬁollowed the
guidelines given to them during the workshops in facilitating stdents¥learning. This
is in line with Little’s (2007) view that using guidelines to su ‘.K?
of PBL is necessary. The guidelines give a range of steps pw
such as introducing learning problems to students, g themiidentify learning
issues, providing any necessary additional resourcesgas well as Mﬂj@m to
ts to effecti I)’ learn’in the
ep 0ces mstm‘& lecturer

: ons%[?ﬁe students’
groQg nflicts during

HPBL process, tutors should be actively invol

the discussions. \
9@1\ that lecturer’s and

It is therefore clearly und dab Iem
students’ roles are perceived as a §| forediscove fing t@udents by the lecturers
i

implementation

BLjimplementation

provide viable solutions to the problems. To ena

and by themselves in terms o lities entl
Theme 5: Overall ectlgu Jﬂg_ ﬁ‘fne Speaking Course
The last identifie unde@ 1s research question is the ‘overall

effectiveness efkln@ssroom The following themes emerged
from the ca

2(1) fB:hgd'opejtadents speaking skills, (2) HPBL develops
students’sleariing sl?ll H allows lecturers to manage and control the
class %

Afor the overall effes&kness of the HPBL model on students’ performance,
e My in speaking, the lecturers commented that the approach had positively

cted not only the students’ speaking skills but other learning skills as well. The
oproach gave the students opportunities to develop their problem-solving skills,

teamwork, self-directed learning, and communication. The approach made the
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learning environment interesting which encouraged the students to become active and

confident speakers as well as learners in general. L1 said in Excerpt 35:
This HPBL is good for the students because it will \z

improve their speaking skill, it gives them confidence to (f)
speak English in public. Some of the students were shQ'\
before but gradually they improved and beca

confident to speak the language. (Int. Trans. 1, &67-7

Appendix 7)

The lecturers commented that because the ill-stru Y(;)Ie'ms given to the
students were related to their real-life situations, th nts edame vivated to
speak and share ideas about the problems. They allghad first-hand infer atToQQbout
ing Aem\cﬁécause

reZ\ﬂv is"the fgﬁzale, as in
X

Excerpt 36.
In my view, implemen%'\é ‘In?l peth
students to improve bN ey were ert m
something new. They didn’t hwn' o8 b work

collaboratively befo e problems are re to their

t discﬁ!\and become

the problems. In addition, the students were so e

the approach was new to them as explained

everyday lives for t

active Iearnew. Trans. 2L 82-84Appendix 7)
The lectures a% ighted other 'e'r{eﬁ@f HPBL modelto teachers. For
example, it allowed them¥to hné‘g and cé/ﬁrol the class. They also had the

opportunity to idghtify fast/slow or relucta arners in order to provide them with

appropriate SUE% st‘u D theif}cxrts also responded positively that HPBL

helps them rove [their ea&inejglalls and other learning skills as well. For
example,,0 the it ents (S7) mented that HPBL increases her confidence
and mativation to speaking Eﬁglji,ﬁ(He responded as in Excerpt 37:

Before 1 particigczl?ed in this HPBL, I don’t like talking

\ with many people around me. | was afraid they will
laugh at me. | was very shy and embarrassed. (Int.
0 Trans. 9, L30-33Appendix 7)

The lecturers were asked to compare the HPBL model with the traditional

methods which they usually adopt in their classrooms. From their responses, they
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preferred HPBL to the traditional methods in terms of developing students’ learning.
They commented that the learners have opportunities for developing a variety ills
such as problem-solving, teamwork, thinking and self-directing while % nal
learners do not. In HPBL learners are responsible for their learning acqorking
actively, while students in traditional approach often expect direct e jons from

the teacher. They further commented that the traditional approa re teacher-

centred lecture delivery; the teacher as authority and learning&gesultS’ shown in the

final assessment. The HPBL, on the other hand, is learner-= , teacher-student

interaction, the teacher as facilitator, process assessment learning results shown
throughout the learning process as he puts it in Excer : \d
5 3
I-n HPBL, Iectur(-ers learn to kefep students going on th ' C}Y‘
right track during the Iearnmg%e?s. Moreover, ¢ .5
keeping students on the right tr ei g|6 K, \j("
but not much intervene in t eirm \wportig\‘z~
role of the tutors in HPB(%M‘. i t. Trans:
2, L92-95Appendix 7).
Despite the positive perce;@jnd e@y&% 0 ;@\HPBL approach, the
lecturers or the students also‘% ntedy on ome 0@ shortcomings of the
approach. They mentioned timezcOnsuming ng of tfg%gative sides of HPBL. It is

a big challenge conducting?ﬁ Iessin in hou@or instance, L1 commented in
Excerpt 39: I 0’
¢
that

"in 'Efgv‘as difficult for them
to& ish tt‘leir di ussm@/ith the allocated time.
Na sQ €O ed t@ during the self-directed

eds more time according to the

&‘555 [};e entatio aIg@e

students. nt.‘q'ran§f(1, L83-86Appendix 7)
Aaddition, it is also \Iienging to implement the HPBL model in classes
S&dents who are not previously introduced to the approach. Some of the students
d it difficult to understand their roles as they were used to the traditional
Qproach, where teachers dominate the classrooms. It is also difficult to carry every
student along in the learning process because some were slow and passive learners.

This made assessing the students also difficult. Other challenges identified by the
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lecturers include limited or insufficient resources such as classrooms with round tables

where students could sit facing one another in a discussion format, becau ir

o

current classrooms were not designed as such. One of the students also CQWQ te

that one of the given ill-structured problems was not interesting him. (f)
From the results presented under this theme, it shows thAg

recognised a range of positive aspects which are aimed to enhance Ts learning,

such as collaboration in the learning environment. These pos% rning aspects

contributed to helping students achieve learning outcomes ledge content as
well as the skills required for working with others and ‘bei elf- |rected in their
learning. The students also realised the importance Ltot |r learning. This
made them to actively participate in the process. dings n i evath
Barrows and Tamblyn’s (1980) views that learni rough the P pgr helps
students to improve their problem-solving skil itical t |n¢€| u@ﬁ—worklng
and self-directed learning skills. It also agrees jor’s (2004)

m
=
o
=]
Q-i

assertions that teachers’ timely construc ments |an, p obably helped

students improve their learning.

In addition, the results al eaI s @backs of HPBL. For
example, it is initially difficult to“wpleme e SI the students and the
inexpexperienced lecturer. T curs ns of Prince and Felder
(2007) that PBL is the m |cu to inpleme \of all the inductive teaching

methods; it is time-o% to ¢ nstr t buﬂbmc open-ended problems. The
hat t

results also showed ced g@ challenges working with students
who had limited m L\ccor ing t@gotsky (1978), students work within
t,(ZP@nd their learning moves to the next level

their Zone of a Deve
through add a upp rt fro welJ mates or group members Finally, from the
f|nd|ng d | his s th irst research question, how the HPBL modelis
|mple n the L| an"EFL‘EDeaklng course, has been answered. The HPBL
mo i plemented in the L?@n EFL speaking course by introducing the approach
to“the cturers, designing HPBL materials and process, introducing it to the students

0 xplaining the lecturers’ and students’ roles them following the HPBL seven steps.
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4.3  Findings Research Question 2: How does the HPBL motivate Libyan EFL
learners to speak English?
This section addresses research question two on how the HPBL mwms

Libyan EFL learners toward speaking English. \

To further address the research question, qualitative data weE%qriaed and
analysed from interviews with the respondents. The qualitative findings indicated that
the HPBL has greatly motivated the Libyan EFL learners to speakifg English in the
course, and it is found to be an effective way of learning to spwglish language.

These can be demonstrated in the following themes. Y'

NY.
Theme 1: Familiarity with the topic ' §
The findings indicated that Libyan EFL léarpers wer(} very much 6Prvated to
speak the English language through the HPBL . On&f triking.factors for

in mos@\ he students,

when discussing the topic given to t r‘”y devetoeped”and gjerated their ideas
because they were familiar with the topic given ts;th\en iscis nd come up with a

solution. The approach allows th: %uts to @ﬁ L@m of which they knew
y

the motivation is the familiarity with the 4gpic., Acc

much because it related to th fe experienecesand are relatively familiar

ners.an opportunity to develop their
speaking skills. For ex p?ﬁ of the students Sa}explained that he was greatly
influenced by the imp% PBL .m‘éi_ej'ﬁpl)zzz/ e English language. The entire
HPBL modeland g:Qf th@ iven &lhem to investigate served as sources
of motivation for Therefere, oul er regret being part of that experience.

His views we Mrib dinE IJJMQ‘@el’ow:
@ HPiyss IS q@interesting because each and
% very Jlessop’ has | f fascinating experiences. The
A problem given 8}&

with. This approach has given n

IS quite related to our real life,
\ therefore, we %so familiar with the topic given to us
‘% and this has given us the opportunities to brainstorm
more easily and to retain what he have found out. At the

0 end, | have confident with the HPBL experience |

remained committed to it. (Int. Trans. 6, L19--
23Appendix 7)
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Similar claims have been found from another student (S7) that she also
reinforced the aforementioned finding, that HPBL modelis quite a motivator S

learning to speak English language is concerned. Her views were presented rpt

41 below: (f)
The writing topic motivates me much to write more and'\

more. (Int. Trans. 9, L36-37Appendix 7)
Other set of students were also found to be in support
Students (S8) and (S9) believed after being part of the H

the’above claims.
delthey are now

determined to speak the English language interestingly an sionately. According to

students 8 who maintained that HPBL is the nice ch i arning a second
language, therefore, it motivates him to go for his goals. He Says in Exegrpt 42: \¢

ture; the pro .S
lo ingf sh \j("
of 23'

hat<1<’

. Wri on

The HPBL modelis quite practicala

has definitely helped us i

vocabulary based on various topies.
discussion is very good b% tal j
so familiar with, it wasN life probl
a more familiar topi%etter thaﬁxtﬁe g@hich is
unfamiliar. (Int."l% : Lle%zendi@

8)we

The views of student re e uppo by another student (S17)
who like his other fellow ts s'ppor the ctiveness of HPBL modelin
motivating students to nd classroo iy’:cs@'Therefore, he says as in Excerpt

4

43 NS C/Q
T?@. caJs haspto he p%he to prepare for any

ngc all'en my Ii(e}l have now developed the
%of emo inﬁ aejtcj'iaonal vocabularies on daily
%is ipyy W@different varieties of English in
AQ/ my dail cor&er%‘ircns with my fellow students and

even foreigner@t. Trans. 19, L20-23Appendix 7)

\;oing by the finding drawn from the qualitative data, it is apparent that the
‘%{5 were highly motivated by the HPBL modelto be self-reliant and pursue their
Oired goals. Furthermore, motivation to a self-sufficient stand normally happens
when students undergo a reliable and self-empowered educational training, which

allows them to undertake several study activities out of their wish (Deci &Ryan,
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2001). The findings from the above interviews on the effect of HPBL matches with
the findings of Martin et al., (2008), who surveyed the effect of PBL on -seience
students; a positive effect of PBL on students was found. In addition, Herrington,and
Oliver (2000) described PBL as a source of knowledge which is directl w from
the learning environment through authentic activities, contexts, am&essments,
rom HPBL

and”knowledge of

which reflect on the real world knowledge usage. The knowledge g

expands the students’ horizons such as in phrases, vocabulari

grammar. These findings were supported by other researcher

numerously published literature conducted to evaluate the ctyof PFL on students’
motivation. \4
he finding

The findings of those studies were in conformity "with t S\G{Whe
present research. For example, Baeten et al. ) Delieved th E’L..b(,@roach
developed a deeper understanding of the st subjec't r ang/‘zfacilitates

?‘; \Hntrinf{ﬁ(ﬁ/ motivated
in the PBL approach in order to bec% rnerQQa d independent
(Norman & Schmidt. 1992). Similarlm , Lawle d Bo@ (2013) found the

S
effect of the PBL approach in enhanci studen\’be%fs @mlf-efficacy. More to

that, Liu, Hsieh, Cho and Schallert 6), have als qfou@nilar results supporting
the effect of PBL on developiﬁgt\ oteerer&O

ample, there was

knowledge transfer. Furthermore, students % insica
-directed

Theme 2: Peer Collaboratitn bth'the'S@jdents to Speak English

It has bee&] th an E@earners were motivated by the HPBL
model to spe glish Ia.n l?ecaL@,\of peer group collaboration during the
process. Most e stjents

r!'ss@j(meir views commenting on the effectiveness

of peer gro labarationd’In’the r group collaboration, students were grouped

togeth collectivi wgrk\,'vvhich helped to develop the students’ oral

co@aﬁon skills and fos'(éf@d interpersonal skills. In addition, the collaborative
h

elp students with different personalities to work together and come up with

mmon solution to any given problem. The approach is effective for encouraging
0’ students to become very active learners in solving and exploring problems and

challenges. For example, one of the Lecturers (L1) commented as in Excerpt 44:

96



Working to solve a problem within the group is really

mesmerising and can even help in solving any real life

problem in the present and future. The teamwork \Y~
prepares students for success in real life situation. I’'m (ﬁ

now more assured that | can speak the English IanguagP\

passionately anywhere 1 found myself. With the HPT
modellearning to speak the English language isngie}

one can achieve in life. | think education les
should consider HPBL. (Int. Trans. 1, L8 aY::dir
" N
A student (S14) also commented that the collaboration developed his speaking
ability and increased his love for English language. He was therefore quite fascinated
by English language, and loved it more than before. He added that after his
participation in the HPBL process, he made it compulsory upon himself to teach his

siblings to speak English. He stressed that he will make sure every member of my
family speaks English language fluently and diligently as he puts it, quoted in Excerpt

45:
What | love mg%lﬂ HRBL (ﬁel iz{ﬂﬁt in the
approach we al\ ed to their cl in a group
and work to to solve oble a convenient
and sui%w To Je in Jthe! H@L model students
are more e 'e‘z
ap@lnt "rans. 6, L4£—5}Appendix 7)
The ab M’:u we:s rlted t@nother student (S9), who explained that
the assistanc %t from his uﬂ' m@(aers in the learning process motivated him to
speak E Qﬂ)r i?s ncey h Ie@d to pronounce English words correctly from

them. ition, when er{e v@‘anxious to speak, he got encouragement from the
bers. In Excerpt 46yhe commented:

an in traditional learning

gf\
My group members help me in many ways. For

e example, | learn to pronounce words correctly. And if |
0 am shy to speak | see everyone speaking and that

motivate me to speak also. (Int. Trans. 11, L24-
26Appendix 7)
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Furthermore, the HPBL modelhas been proved a tool which enhances the
students’ high skill retention since, in the approach, students learn through di
not directly fed by an instructor or a specific textbook. Again, in the mzch,

students’ sense of self-reliance, craft, creativeness and argumentative cSrCiaace can

be achieved within a limited time (Iwamoto, Hargis & Vuong, 2016).
Theme 3: Lecturers’ Support Increases Motivation Y\.)
It was gathered from the interviews conducted t stlidents that after

having the HPBL, the Libyan EFL learners were moti

0 speakiand lgarn English

the stpport the dﬁc@(fheir
ort they jgot m' tb.kiptutors

language effectively. Their success is directly linked
tutors. Many students expressed approval of th

during the HPBL learning approach. For instan

in Excer omr@ﬁed:
What fascinates me most was ouryrelatio \ith the.
tutor in the class. He was %& I
HPBL model there was irect comm
anadvice on how t bout ﬁh; b@h. The
discussion session ited@engagin qbec \Ne were
highly motivat e tuto e V& eliberating
on how to up
lecture Y;:ask
think”2, “how”, <

he hk to ﬂe su essfu@ speaking the English
age fluen

] 4 Tra@B, L27-35Appendix 7)

SimiE , another stu nt"(S@L)also admitted the roles of the tutors as

effectivedn ving}h' goal. He E@Edates the roles of the HPBL model in making
him s é@ in terms‘of |
C

sol s. Instead of

b

eérnin&l’o speak the English language. In Excerpt 48, S15
I believed that the HPBL tutor has greatly helped me by
% motivating me to pursue my inner feelings. The way our
0 tutor behaves in the classroom motivates me to speak
the English language. The tutors supervise and help the

students to speak more fluently and clearly. 1 can say
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my love and confidence in using English have greatly

developed overwhelmingly. (Int. Trans. 17, L131-3
Appendix 76) z
\irming

Furthermore, another student (S9) supported the above claim
that the lecturers’ supports and the learning approach itself helped ivate and

shape his views about the English language, as he summarized in Ex

Before this approach I wasn’t confident to speak
at all thinking that some people may look do

but now | developed confidence | can s
anywhere with the HPBL modelstude aIIowew
express their feelings. (Int. Trans. 114 L37-40Appendi "

p gs. ( p I .SY‘

ppr@{ In the

i effec‘,{jgin learning.

whq{] p students to

progressively attain success in solving m (Spenc Jo@, 1999).Magetson

(1991) opines that in the PBL app@ﬁ, tuto@;{tge q@hg by monitoring the
students and encouraging them to ct and thin qcriti @ Additionally, Farmer
(2004) described the roles o&t& in the

important, even though the ieipation of
be very essential for ms toittai
work of a tutor in PBL is tofassi b&u&

curriculum (woo %ﬁ %
Theme%&'iatio?f om/Cl ssQé?a}ntation

Reman e studen beéarr@ﬂrious about the PBL lessons. They were always
ea\ ow what happens n&ﬁ As the PBL classes progressed, the students were

glis

7)

Researchers have identified the role

L pprgﬂvas something that is very

sin is very less but it proved to
seifd@cted learning. Furthermore, the

S to attain’learning objectives as set up in the

e be the first to respond to any questions whether by the lecturer or the
eagues making paper presentation. As it appeared, each of them wanted to take
dit for a good solution to the problems presented. The following is what was

observed:
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In the 5™ lesson, some of the students were eager to be the

first to respond when the lecturer asks a question. This is a

complete contrast from what happened in lesson 2, when it T
was the traditional approach. Again, whenever the lecturer

colleagues require something, everyone was eager to resm&

unlike in the traditional lessons when each of the st

brought incomplete homework assignments waiti for e

lecturer to complete the answers for them. IT wed

strong desire to cooperate with one anothe larly in

the last PBL lesson, there were so muc sh d's

among the students about which group ¢o become t '

presentation especially in terms of f Appen IX s’ .\
Nts. Page 11) \/Y-
The findings gathered from the semi-strugtured byan EFL

learners has indicated that class presentati of L has greatly

helped the Libyan EFL learners to be s
of students hailed class presen% partoﬁ\Bq R’ﬁ\they described as the
best way to learn to speak English 7 Ong of the s&ude‘r];ti_(sw) expressed her view
on how the class presentation motivated her to ip:ak Erlglish language as in Excerpt

51: ’v:,

I really appremate what | Iearned from our class

I Y &5
presentation exeruse in the PBL model, we were
N N 1 NN N\

subjected to constant presentation which has developed
Y O\ P NV )
my confldence to speak the English language
Aeffectlvely (Int { aﬁs @‘?34 -37Appendix 7)
The outcome of the |nterV|ew on another student (S3) are in agreement with

L 4 .Y L Q- ~

what the above student S10 said. In Excerpt 52, S3 said:
AV
The classroom presentation helps me to improve my

\ English speaking skills. In addition, it helps me to
improved body control, eye contact voice projection.
0 (Int. Trans. 5, L22-24Appendix 7)

For student 13 (S13), HPBL had provided him with an opportunity he had

been looking for. As the result, he was motivated to speak English. He further
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explained that his future ambition is to be an English newscaster. Thus, the class
presentation was a great opportunity for him to practice as he comments in Excerpt
53: \X

The class presentation motivated me to speak English (ﬁ

very well. 1 want to be an English newscaster who WiA

always be speaking to people. So, | enjoyed the ¢

presentation. (Int. Trans. 15, L26-28Appendix 7)\)

In the same way, another student (S11) says he was really motivated by the

HPBL model to speak the English language. He elaborated tha‘t‘the class presentation

1w

techniques were quite essential for gaining a valuable awareness in acqumng higher
- I O\

English language speaking ability. This is because all discussions were carried out in
the English language. This will establish stude‘:l‘tl.sL well |; Eng‘hsﬁt I;nguage
Furthermore, the class presentations prepare s for fu&lrwleng\/g—ﬁndmgs

lass fprésentation in
the Eg{tlpproach asa
0 en@ students actively
for the positivelearning outcomes. itionﬁf%p 'Sh'was found engaging
students in achieving relevant&excellen e ¢hrou ﬁ:;he use of problems that
are linked to life situations (Bareﬂll\ 2006)‘_\} A%

Despite the positive response of the majority of the students on how the HPBL
X QN

of other researchers have indicated the\effe ivenes
A

improving students’ speaking skills. Nguy_g\ (2009) descri
learning model which stressed the use IJ ife proble

F- g
process motivated them to speak Engllsh there some challenges. Some of the students
s F P,

expressed their concern on some problems they faced during the HPBL process. At
R N N

some point in tlme these problems demotivated them to participate in the process. For
N - NY

example, one of the students (S8) Iamented that sometimes they argued unnecessarily

and wasted |me urmg roa'p ejassmn before they reach a conclusion on a
particula p as ed’'suc \1 experience as in Excerpt 54:
Sometlm argire much in the group discussion

before we agre'e\(.@\\'/ the solutions to the problems. Also
sometimes, we spent long time in the discussion. This
‘% discouraged me really. | think these are the only
Q challenges. (Int. Trans. 10, L30-32Appendix 7)
Another student (S7) also lamented some of the challenges he encountered

during the HPBL process. He explained that initially he was nervous to speak English
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in the midst of his group members because he was not used to speaking English in

public as he said in Excerpt 55:
The problems | face at the beginning | was afraid to talk \z
in the interactions. (Int. Trans. 9, L43-44Appendix 7) (f)

On his part, student (S6) explained that the major challeng ad in the
HPBL process was his inability to generate ideas. He explained t itially in the
HPBL process, he had some difficulty generating relevant idea the’problem. As a
result, he was demotivated to speak. However, after someti learned to build
from his peers’ ideas as he puts in Excerpt 56: w
Sometimes during the discussion, it w ult forw
to generate relevant ideas related the ‘topici (In ¢ \VC
Trans. 8, L14-15Appendix 7) .\")
Conclusively, this research question ith_how L motivates the

students to speak English. The findings have stro
influenced and motivated the Libyan E \é and speaking English
language. In other words, the approachﬁsitive eff on t@tudents’ speaking
;@aming from different
materials printed in English, self- i i oup | ﬁaing, tutor support, class

presentation technique, familiari i ic jand ﬂﬁl related language skills.
Therefore, a conclusion w drafn fr he foregone discussions and findings

that the Libyan EFL I% ere positiv "rho&@ted by the HPBL model toward

speaking English language: \" C}’

The findi& nt dlabov ave @ered the second research question on
L mo

el e Lib@ EFL learners toward speaking English.
¢

The HPBL otivates th tut?e s(Bspeak in English because the ill-structured
%d efe familiar @hem, they were supported by their peers and

how does the

problem
lectur learningpro ss;\"l‘{fé class presentations also motivate the students to
spe\1 ish. In addition, t dings also show the extent and levels of which the

otivates the Libyan EFL learners in speaking English in the HPBL classroom.

tivation.

OEEOWS that the majority of the students (66.7%) have indicated ‘moderate’ level of
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4.4  Findings of Research Question 3: To what extent does the HPBL motivate
Libyan EFL learners to speak English?

This section addresses research question three on the extent in which
motivates Libyan EFL learners toward speaking English. To address tE on,

quantitative data were collected which comprises the questionnair was

administered to the students at the end of the HPBL process. The data obtained from

the questionnaire were analysed through descriptive statistics. Q
Results of the Questionnaire : l

The research question is answered through obtai the tu.a'anm‘crceptions
@

of intrinsic and extrinsic motivation to speakinw lang \aj? o'Jes@)n aire
which measures the students’ extent of motiva was use;i in i%g ation.
Descriptive statistical analysis was run weYquenw rﬁmean and

he [ nted in the

(0]
standard deviation were calculated. Resuw ﬁna are

following table. é

\ K
Table 4.1: Stu otiva;&?ygea Ehglish
4 )
S/N Motivation to Spe 2 3 &40' 5 Mean SD
English LanguageY. , 9 é\
3

1 ||iketospeak% 3 1100 64y 267 533 416 1147
2 1 will peris*s n e{'mﬂ.o"@«s 300 400 3.86  1.252
facing difficu Q @
speaki lish. : O
[
3 ldoal ral Englis 1:[3(:?8.7 133 234 333 346 1455
e %ﬁcti\Fl. ) é\\
entﬂ‘n 3?'

4 ore conf o 3.3 200 26.7 46.7 4.10 1.061
king English&)

\ompared with  my

é classmates.
Q | work on my English 67 10 20 30 333 373  1.229

speaking assignments

according to a planned
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schedule.
6 I speak English 6.7 16.6 20 30 26.7 3.53
diligently for potential

future.
7 | like challenging and 20.1 33.3 233 10 13.3

difficult  tasks in V
English speaking. Y.
8 | consider English oral 26.7 36.7 13.3 13. 2}43

examination as an
evaluation of what |
have learned about
English.

9 I like imitating English 3.3
spoken in movies.

10 | am excited when I 3.3
have accomplished a c)
difficult task in English‘%
speaking. \

11 | try to speak Eng 3.3
hard for the ;%?-1
the teacher. \

12 | always Egli@

out of ish class. [
: i
13 1l a ning to/'sp 13’.3(}1 3 167 207 36  3.53
g 0 to pass N
Xdhifation  iff the X
. ol
lish Foundation._

\rogram

Q& I always finished 26.7 333 234 133 33 233

English speaking
homework.
15 Itis very challengingto 26.7 40 13.3 6.7 133 240

development in the :co

1.502

1.222

1.455

1.124

1.328
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16

17

18

19

20

21

communicate with

foreign speakers.
The English 3.3 6.7 10 30 50 4.16 &@5
achievement is a crucial : %

factor in getting the

scholarship, so | speak Y.
English diligently.

I speak English 0 6.7 6.7 333 4.33 .884
diligently merely to v.'

graduate from ‘\d
university. ¢ \Y'
English is a wvery 6.7 20 233 333 & 6' _@.330
important ~ tool  for \"bjx \Y
communication so | Y.

speak it diligently.

In order to get an ideal 30 \; 233 1 G.O 2.40 1.248

job in the future, I learn \ ,‘\'\
to speak  English (] "}
iy “ &
diligently. AQ/
English speaking taY—lo ,13. 13.3@0 33.3 3.63 1.351
great advantag%\ :' 0’
future work. \: é)‘/
In order t %ad@ 6.7@6.7 26.7 36.6 3.66  1.397
N
YL
2 9
L
g 2= sligh isagree, 3= neither agree or disagree, 4=
%J, ly aﬁ‘zree\‘}’
C.)

5

able 4.1 above reveals the extent to which the HPBL model motivates the

0 %an EFL learners in speaking English language. Looking at the first item in the

ult, it shows that majority of the Libyan EFL learners (53.3%), were intrinsically

motivated to speak the English language in the course because of the love they have

for the English language with the help of HPBL approach. The love they have for the
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English language here is the driving force for them to be able to learn speaking the
language through the approach. In addition, another intrinsic motivation whic d
the Libyan EFL learners to be successful in the English language is item &Lm%e
they have imitating English spoken in movies. In this regard, a reasona ber of
the Libyan EFL learners (46.7%) were found to be motivated in sﬂ*g English
through HPBL modeldue to the inner feeling they have for speaki lish. They
feel more confident in speaking English compared with their CW s as indicated
in item 4. A significant portion of them (46.7%) was intrinsi otivated to speak
the English language because of the confidence. w
On the other hand, the results also show that a umber of the ldbyan EFL
glish langua e.‘E§ sic
0 action a reéu terial
trinsicf as bge?rfound in
\Iearne%s%?m%) were
to graduate from the
the ‘@yan EFL learners

e of t—ﬁ‘e\_\asﬂgrs ﬁ(c\h motivated them to
learning speaking English language: ed on the_findings @rawn from this table, it is

[
4]
h\ ect on™moti tingjﬁ:nts to learn the English

apparent that HPBL has a gfeat
language. T L %\
However, ther% negative i tar{ce@here some of the students find it
Engli

learners (56.7%) were extrinsically motivated to sp

motivation is a motivation which drives an indivi
gain expected to be achieved out of the actio
item 17 where a reasonable percentage o% i

motivated to speak the English Iangua%
university. Similarly, in item 16, more

agreed that getting a scholarship fis

challenging to spea glish | g or‘e. le, as indicated in item 15 about

40% of the stude@t vqr} chaliﬁnging@ommunicate with foreign speakers. In

addition, mor w f of.t ents @ that they rarely speak English outside
;fgindi ted byljtefn 12

their classro a
1)
%nts’ Levels ofq\%tﬂﬁtion to Speak English

4 level of students’ m%%\,/ation to speaking English is presented in Table 4.2.
mcomposite score for the 21-items measuring students’ motivation to speaking
lish was computed and categorised based on three (3) levels (low motivation,
Oderate motivation and high motivation). The result indicates that 4 (13.3%) of the
students have shown ‘low’ level of motivation while the majority of the students (20)

(66.7%) have indicated ‘moderate’ level of motivation. For those who shows ‘high’
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level of motivation to speaking English by the HPBL among the students, they
constituted 6 (20.0%) of the total respondents. This outcome has shown inclin?f
It

[72]

the students towards having a moderate motivation to speak in English.

have been supported by the qualitative findings as presented below. : (;)\

Table 4.2: Students' Levels of Motivation v-

Frequency Percent
Low Motivation 4 13.3
Moderate Motivation 20 66.7
High Motivation 6 20.0

66.70%
70.00%
60.00%
50.00% -
40.00%
30.00% -
20.00%
10.00% -
0.00% - t t
Low Motivation Moderate High Motivation
Motivation

re 4.1:Stud Ieve@‘)motivation to HPBL
N, S
S RO

3 >

4.5 INgs of Rese Q on 4: How does the HPBL model develop
&% EFL learners’ vements in an English speaking course?

S section presents\the results of the third research question on how the
@PBL approach improves Libyan EFL learners’ achievement in a speaking
course. Two sets of data were collected and analysed: quantitative data and qualitative
0%& The quantitative data comprises the results of the students’ group presentations
at the end of the PBL process using the rubrics. The results are substantiated by the

data obtained from the semi-structured interviews and observations.
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Class Presentation Results
This section presents the respondent's class presentation scores out of Il
the groups examined fell within the class of satisfactory to very good. Gro scored
the highest mark (30) (out of 40) (see Appendix 10 for the detailed sc HM} and
was categorised as Very Good, while the least mark (19) was SCOA‘ group 1,
which was categorised as Satisfactory. The remaining groups WhiChW 3, 5and 6;

all fell into the Good category. The results showed that the speaking ability of students

has developed to either good or very good as reported by the of the students.

This could largely be due to the speaking achievemen dents were able to

acquire during the period of the PBL, and use them a

I S
adNL e
Table 4.3: Respondents % eser&?ﬁe& ores
SN N T

O

ability. Table 4.2 presents the summary of the res

tely in\Waking and
grammar. Hence, we can conclude that HPBL hassositiv effect onygth ir‘s@king

RO
3 % 6 y <8\‘-_2{».5
4 \ ‘\A 2?;05
!

>
&
Qualitative Fi Ns 5 | O
Quali %data er Iee'te(t;é analysed in order to complete the answer
e% q

for the r ue%ﬁ . The ata@nprises the semi-structured interviews and the
students’ actions ring tl'e\jﬁ'PBL process. The findings were classified into
ca iesy and themes. Genehf@, the findings show that HPBL helped the Libyan

ners improve their speaking. The following sections present the themes that

Q ged from the data.
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Theme 1: HPBL Enhances Fluency in Communication
The HPBL process enhances the students’ fluency in communicatio
were able to speak English without hesitation. The students to learn how to ﬁ{ nd
give clarification, narrating incidents in your life, argue and explain th i%)ns for
opinions, cite sources, use stress and intonation patterns during the g interactions
and during the class presentations. For example, during the presen essions, in
the early presentations, most of the students did not contribut the’sessions; they
could not participate principally perhaps they were afraid bxg ey do not have
u

es'ions asked. But

good flow of English. Very few responses were made a

toward the last presentations, they appeared to be fre ribu inwging many
questions as can be deduced from the excerpt below from observation d’uikm'the

tes
presentations: I .\C')
In the 1st and 2" presentation few, at 3 o{/mm were
participating in the presentation bygaskin esen%jestions and
responding when he asks qu S. i las presentations

d pa‘@pating. In the 5"

lesson, many of the (Hﬁwts strug\dm‘ggvrd o,@\ake sentences. But in

the 9™ lesson, the ;E;y f thie sentences i&.&}ased even though with
4]

in gra r he)&fere not shy to uncover their

mistakes. Th uragLL other en one of them stumbles in a

don
sentence%me st be%)t@rect the sentences. (Appendis 6,
Obs. rg:: 10- 13< C}’

The respo& t elrespo ents @d on the interview showed that HPBL
has improved NI e cy.l muni@n through self-practicing. The students
reported pr %seve al ti for @f:'f?exercise before making presentation. This
was inf@'ﬁy t'he- sppald g%%it during their discussion. They also had to

prese:t iscussion sul‘rin frant of their classmate. Thus, it trained them a lot to

almost all of them werM question

some kind of

~
eby increasing thei-rc\'ﬂuency achievement. Observations have shown that

"

thesstudents were able to use the language fluently on all levels normally pertinent to
essional needs. They can participate in any conversations within the range of their

Qperience with a degree of fluency. One of the students (S6), during the interview

mentioned that constant practice had improved his fluency in communication. He
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further explained that these practice were done both individually and through group

work. S6 in Excerpt 58, said
HPBL made me practice a lot by myself and with my colleagues z

after every exercise and this has help us in our fluency duri
communication in class and outside. HPBL encouraged nﬁ&

reading every material giving to us a lot and other relevant Iww
reading materials. (Int. Trans. 8, L29-32Appendix 7)

Another student (S12) also described that HPBL has i his fluency; due
to frequent and constant practice his lessons and exercise also described how the
course encouraged both individual practice as well a gr uWesponded

in Excerpt 59.

23
N4

As a result, of HPBL I frequently practic essons and e |se’s .\"’

more. This had helped me greatly in i g myff : Thgl‘-('~

structure of the course made me praCtice m ind%ﬁl
capacity and within the group. (In%l 14, 0?13 pendix 78)
From the interactions of theN ts during
observed that the group interacti nhan@,h?ig @nication skills. They
learned to express themselves an inc@ others on a \E While discussing the

net &ﬁch affects their academic

problem of students’ exces

performance, the students identified miv responsible for the problem.
For instances, Mansooqxe‘; that studénts eﬂ@ed with social media because it
n the ‘e< "C/Q

ansogr, Wh@ you say that students

\% ocial Fcau@ey are interesting?
%/Ians or: SdtiaFm i

@i}a IS interesting because of the

is more interesting tha iF'stu

1. cilitator;

6’ intgrdbting i dra@

number tWo itefi"is that students engage in social

. 5 . > . o
media becau%@ they get related with their friends

\ outside there. For example a student may be in
0 Europe studying while his counterpart is in Libya

students’ attention more. Then

they get connected. As the result they start chatting
through Whasapp, Facebook and whatever, they

spent a lot of time.
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3. Nur: What | understand by the point you make is
that people leave their studies to connect with
friends. So one the ways the social media affects our \YV
studies is that it carries our attention by given us (f)
opportunity to meet with other friends (AppendixA
p.4). Y
Another student, Muhammad, also agreed with the ide% cial media is

more interesting than studies. He expressed his opinion irvd to convince the

Muhammad: Yes, | agree with that

1.
2. Facilitator: What? ‘
: §
3. Muhammad: Interesting
4. Facilitator: So what do you uninteresti
5. tyle, estu ort

facilitator.

Muhammad: | mean the

mode of schooling |s

down for two hours c

q g
more intereﬂ an the :
to like t at jre inte@ﬂng than those
al edia@'ects our studies

because eresti éﬁ{han our studies. If
w our cllool ill be ﬁ%'e interesting than the

WJI I e be w@ould like it more than the
00| edia ;{)er@j‘?B pp. 5)

The e e>jp y t \the group interactions enable the students to
devel %communl tIO{ TW learned to think and develop ideas from their
e =\

h s is in conformity W|th the study by Yang (2016), in which the students
rted that under PBL, they often practice reading the information of their project
01 other materials in order to practice their speaking before presenting the project,

and this had positively influenced their speaking skill. Similarly, in Washington D.C.

inte 0 SO

research on the students from John Easton Elementary school found that nothing pulls
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the students’ speaking, communication and presentation skills together as effectively
as Project-Based Learning (Moss & Van Duzer 1998). The study is also in ag t
with that of Khotimah, (2014), where the student's fluency was seen to have® V\fd
after the PBL course was compared to the one before. Still, accordin g@onpon
(2011), the students’ speaking ability and fluency during the PH&

definitely enhanced because they rehearse and often practice their sst well as at

the presentation stage when they performed or presented their4groject. Additionally,

urs€¢ was

PBL gives the student the opportunity to work autonomously duei e course period,

and this helped them in developing their fluency whenev e om'nunicate (Klein

et. al., 2009).
3
N4
| S
Theme 2: HPBL Improves Grammar 4 \/Y‘
The findings from the interview re%szat H \pthe it{igﬁts reported,
ceurate @grammatical structures of

influenced them in coming up with g%‘ a
sentences indicating that the course improvement in@ir grammar. The
students have shown improvement ilding c\'et?g?en @with the appropriate

structure. They were able to use? angliage ac qratel \értinent to professional
needs, with lesser grammatic& S r oungo’orrecting their grammar by

themselves when they ma 'stakj in perf rmir@conversation. A student (S7)
mentioned how HPBL% ed them in f rm‘ingbtter sentence structures with the
s
ses

. J .
use of appropriate clau asi eco nted in Excerpt 62:
The HPBJ&.cou me to form better sentence

structu sin he‘ giate (c}.mes and phrases. This was
pOSsi %caus of t tJo @J(J?h practice that we have been
S @'to,’yt e@fse period. (Int. Trans. 9, L48-
%endix 7) 4 X~

&ather student (SlO)s%I%o mentioned during the interview how the HPBL
c% as improved his grammar and sentence structure as he summarised in Excerpt

0 For me, my weakness was grammar. | always become confused in

arranging a good sentence by thinking about the rules and structure.

, an

~—+
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However, the PBL course have improved my grammar ability in

speaking. . (Int. Trans. 12, L40-42Appendix 7)

It was observed during the group discussion, the students delib&{ on
grammatical issues while writing down the possible solutions to the r%\s. Fo

=

example, in the excerpt below, students discussed the grammatical concord

where a singular noun agrees with a singular verb and vice versa.
1. Amir: Some of the possible solutions of such an

viable solutions to them include... what do ee
about this sentence?

2. Nusaiba: That ‘include’ must take rite itw
"X

includes...

. | &
3. Amir: But we say some, there no s AN
b

4. Muhémmd: No Y. \0 N
5. Amir: We said some of the, possible so f such. ¢
acts... then which act? % 0\ (Q
6. Muhammad: solutions,N is pluralgSo sh be
‘include’ without ‘s’ endix%x A
This finding is in conformi that of o lany @13), where the findings
also revealed PBL to have imm\ the speaki killﬁ&ability of the students. The
improvement is more seeffip=iheir sente com@hension and structure. These
findings corroborate t Tsayin g;EB'L@give an optimal opportunity to
ski 4 in Fragoulis, 2009). Brown, Lawless and

Tl

n
ine (@, revealed that PBL leads students to

improve students’ langua

Boyer (2003) and/@®’ ey
t[uctu@nd grammar after the completion of the

arrange every nce with
. e ‘-a .
course. Thli .{@1 with this om'se@ use of the improvement as seen from the

onstruction’of/a good grammatical structure which was developed at

students
Qg’c 4
the en:o ourse. d}/‘i{'
NS ~

me 3: HPBL Increases Comprehension
0 The results from the interview further showed that the ability of the students to

understand sentences and contents of a story has improved significantly. This is an

indication of how they understood a spoken English and how they replied their
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conversations. In addition, they also enhanced their comprehensibility, through the use

of keywords and rephrasing of sentences in order for the listener to ha
comprehension of what is being spoken. Several students have men% the
improvement in their comprehension of the English language because O%HPBL
course because they interacted more among themselves freely QNith their
instructors. One of the students (S3) mentioned how the HPBL co s improved
his comprehension skill during the conversation. He responded i m&
My comprehension skills and understanding of the sp@lish
use of

language have increased remarkably. This is

our
frequent interaction within ourselves and our t

urin t%
course. (Int. Trans. 5, L40-43Appendix 7) "

N4
This is also observed in the students’ in ions during t 1431.\(51’00655.

The students helped one another to understand \ heu%\%? one has
a problem, others supported him/her to explain “¢hi is“enhances the students’
comprehension. For instance, in the exc{r%gb‘ow, did ﬁ\derstand the
problem and what they were expectedN mmar hel

- BN

1. Ammar: Now, ve @ pro qu an @need to
study it, buﬁ{ we gosiato the pgﬂem, we need

to all u d it) Is t am@et we need to

clar%ﬂ?nﬂ Lj 0

. Nur: Em*. ‘Ns"{ prob{@’

tima: W, I', it is about stic rubbish is dumped

,incr@s day by day. As a result,

r@nv{rg ents, causes diseases and

. W

otI]gr incanveniences. So is there any term that we

need crgriw'éfore we move further, or are the
terms all cl

\ 4. Mansoor: As far as | am concerned the terms are
Q clear to me

5. Fatima: Do you all agree?
6. Nur: Well, I think I understand the problem

7. Fatima: Maryam, do you understand the problem?
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8. Maryam: No, | understand. What do we do?
9. Ammar: You know, we are expected to identify
causes of the problem, why people dump rubbish \z

everywhere, and provide some solutions to the:(f)

problems

10. Maryam: OK, I understand now.

11. Ammar: Good! what do we need to do fir

know the problem now. What is the n :
(Appendix 8) Yﬂe
This finding is in conformity with that of a st Kh ti%@, where
the student's comprehension increased after the PBL treatment has cOrC\IQded.
The study mentioned that the students were ée fo underst the.teachers’
instruction at the beginning of the course, whi bserved quit{&?ferent at
the end of the programme as they fully co%md t Xhers’ {Q%rsation and
i stud

replied accordingly (see also Obsevatio% A
that students have made improvemen their compr nsion@d communication

while undergoing the PBL a cours%e spea \En‘lis ]@Tguage (Brown, 2003;

and O’Malley and Lorraine, 1996). @ C;

“« Q-

\% RN
|3 S

Theme 4: HPBL Enh%ovd Pr ﬁ}i’o d Intonation

The students’ pronunciation” ha bse';\ serveq_(fjsf improve as a result of the HPBL

C
course. This wa L%Jos il!le begause @nts engaged in both self and group
practice duriniw rse. 'I" ptud@ practiced and learned from their various

course mate during the Lnge@(n'(?this had helped them greatly. The students
discusse %pl?n d how th@urse improved their pronunciation skill as
comp eir situation B'eforézme PBL course. According to Brown (2003) and

O nd Lorraine (1996)&?58L enable students to learn how to speak English

od pronunciation while they interact with one another and during class
‘%ntation. For instance, one of the students in this study (S5) has mentioned how
0 course personally helped her in achieving clear and correct pronunciations. S5

commented in Excerpt 67:

y has shown

=]
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The course has improved my pronunciations skills through group

practice with my group members. | also have the opportunity for
self-practice of words | found difficult to pronounce. (Int. Trans. 7, \z

L40-42Appendix 7)
The above statement was supported by the data from the‘F&s of oral
presentation scores, where even the group with the least mark scww within the

satisfactory category. y
This study is in line with that of Yang (2016), where the fin?g howed that PBL
ity. HPBL provided

ired tWts to be
autonomous to foster meaningful learning and pre entsgwith ‘the\wasic

knowledge and skill to speak. Afterwards, th dents we gldi‘ﬁ')group

i op@c"i \j("
In addition, the interview findings ha ow the \HPBL have
improved the intonation skills of the stu@%ﬂey ove ~r§ow to speak a
statement sentence and an affirmative s ade @ible because they
listened carefully to their fellow g em@n di qus: tons and other group
activities. Furthermore, the stt@:‘neﬂ ho tq wor \gether to achieve their
m T b conﬁéﬁng HPBL, students learn
social skills such as coopé@ratien, tejwﬁn}d munication skills which are
useful in improving t%' king ability. Fbr@mple, another student (S8) had
described how the ,coursehel H\‘& in ir’?@Ving her intonation abilities. She
responded as in r\ph& | %

| have WV d,in qnatiaﬁ)bility from this course, as |

liste w my fello gﬁu@nbers expressed and say words
a

ey were mea t@an a particular meaning or attitude.

i ns. 10, L -38'Ap'p\’§ffdix 7)
ther student (Sll*)ié?so mentioned how the PBL course enhanced his

i S&Jn skills compared to his previous state. S11 responded as in Excerpt 69:

|g
0 The course has enhanced my intonations skill. I can now

had enhanced non-English major students' pronunciati

students with the authentic learning environment;

learning to apply their gained theory and know

target, and how to solve th

differentiate and understand different rhythm, sounds and I equally
used them in my conversation with others. (Int.Trans. 13, L47-
50Appendix 7)
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Theme 5: HPBL Enhances Self-Confidence
Based on the responses from the interview, PBL has improved the s i
ability of the student by increasing their level of confidence. This is be\Q the

students engaged in interaction freely among themselves, thereby allevi e fear,
anxiousness and their reserve nature. Every student was encouraged t icipate and
to contribute during the HPBL process. This made them become onfident of

themselves. The students’ confidence level gradually incréases ,ds the course

progresses, which is similar to what is found in other studi re students were

seen to have shown fear to speak or communicate an thf confidence to
practice in the group for the first time of their m

urin &e\l-?L course.
However, after series of meetings the students had ;velop d courage cﬁn@ence
S

to speak up without hesitation, concern or aint (Moha d,’ Keong, &

Abdalhussein, 2015). It was revealed by on wﬁhlh th@e HPBL
process assisted him in developing self-confidence, i

e la Tbefore the
commencement of the course as S2 com% Ex : <<
My confidence level has incrm much duging thelperiod of

this programme, a quality haven’t\seB%e

free to speak among my gro d the ent'reqlass ithout any fear

of making mistakes\ this I géaame used to

communication andYenctiorIr en which also helped in
increasing my % e. (Int.fTran .:'1,' L®6Appendix 7)
According tg Cha ( , ‘the ap@dtion of project-based learning to
motivate English % of il]th year stud@of Unidad Educativa, has proved that
AN .
the method a teachers a ents(to"interact with each other as the student
OV\ s, dents(to’i Wi s the students

I
develop their*entire creativ ess cel;%g an appropriate environment full of

motivati %rni nglish. N
Ly 3
N
S
- HPBL Increases Range of Vocabulary
During their discussions, it was observed that some of the students showed an

Oort to refine their choice of word. For example,

In week 5, the students exhibited some degree of

familiarity with PBL and some of them used deeper
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words, such examples which they did not speak with in
the earlier lessons. For example, while referring to a
former lesson, S1 said, ... the fat is harmful for man”. \z

S5 said, “Obesity is unhealthy”. : %

In week 5 and 7 surprisingly most of the students we
trying to show that they are perfect. Sometimes
overconfidence they try to use English wow

expressions like “junk food” “authentic” and?ﬁ-ful
food” they meaning of which they do n

responsible for themselves, they fel

express themselves freely. They 4 fo

with Arabic. They were encour

nearest in meaning to the ow

example when looking f%&or

word ‘meeting’ is usedN dix 6, Ob :
The results from the intervi%;o in@;ﬁtt e@dents have improved

in their vocabulary usage due to th Lé@pproac T The §Edents have shown good

ication. I{d./vocabularies used by the
riate~for the audience. Many of the

students are as well under?dmle and a
students mentioned th ave improved in th@'vocabulary from their previous

: s .
stage because of th% ur {& true use based on my observation, the
ties “of olabul ies ir@r numerous expressions during the

students used vﬁ
HPBL course iWa y, tow. e eno(j‘hey could understand and participate in
¢

within the anﬁe éfqheir experience, with a good degree of

any conver
precisiog@ﬁbul?’y By)si g @HPBL method, the students got a challenge to

enrich:g Ves on v ablﬁar@‘riation in order to make a good conversation and

e of their discussiqc@. The students’ vocabulary achievement improved

use of correct vocabulary i comm

for

b }they got new vocabulary from the treatment, the teachers’ explanation and

become accustomed to speaking in English. They also tried to find new

Qabulary from their dictionaries or asked the teacher. Another student (S9) stated
0

w HPBL improved her speaking ability to use correct vocabulary by constant
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practice, interaction and group work with her peers. This is clarified by her comments

as in Excerpt 72.
I have improved in my correct use of vocabulary when speaking \z
English when compared to my previous state when | o I")

memorised a small number of vocabulary collection. | was a

achieve this through interaction during the period of the W
group work because | learned a lot of new vocabularie@ y
group members and constant practice of the modulew. (Int.

Trans. 11, L39-45Appendix 7) '
From the students’ interactions, it was obs at they, triedgto get the
appropriate vocabulary to use in a particular context. For instance, in,the fo{ﬁpving

excerpt, the students were proposing viable so

s fo the pro 'of.& dents’
excessive engagement with the social media. ' 4 \)‘T

1. Usman: It catches the minds ftMen \ X
. Amir: How? a& Q\
Aish: The students usem always O

Usman: That the stw%alwau@n’_n}y &)u I;(\
Amir: | think shg% to say th ttqe stl@s always
engage with thﬁ ow do V\L{Write it here?

Do we just Tapt est inds _@the students?
6. Usman:% to paraphra “' 0’
: the suitable word. SO

2 &
8. lta ec;s i g hab(t}f the students
9 . | think it\is {heejne thing with it catches the

%Tnd 91 ’gcy}d ts
:%Amiru: , it{s n&,ﬂhe same. We are trying find out the

best word \C'U

\ 11. Hana: Let’s think. I think we can use the word
Q attraction. It attracts

oA W

ook.

12. Muhammad: | think we can use the word attraction
13. Aish: Let’s think of another one before we choose
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14. Usman: We can just write it down then later on we edit
it
15. Amir: Can we use the word distract? \Y~
16. Usman: Just write the point (f)
17. Hana: Then why not say it distract students’ attentioA
from their books. (Appendix 8 p. 8)

A study by Shafaei (2011), revealed a significant relatienship*between using

project-based teaching techniques in foreign language teachi nd the learners'

performance on standard vocabulary tests, even in delay ststestsy She concluded
that using PBL accelerates vocabulary learning a rove Wry recall.
Another study by Maulany (2013), again indicated PBL to! haveyi Kﬂ'the
speaking skill of students, especially in their ulary. Similagly, J]&)é:ﬁidy of

ir voea kno\F'dge was

Poonpon (2011), revealed that students beli
enhanced from the PBL course because they s atlggﬁam different
sources, and have to read and compare a Nfor atio ore selecting what was
appropriate for their project. The study wn (200 nd O@lley and Lorraine
(1996), found that PBL makes stu 0 spea tj(kpproprlate vocabulary

based on the topic of discussion or
Furthermore, , the f| from by &Wnlsah and Radjab (2013)
revealed that project based gte nlq can |m e the students’ speaking skill
Y(:fﬂthe stud tsI e@kmg skill in terms of accent,

and influences some%
grammar, vocabulary, flu cy, c pre @()n and their confidence as well.

Thus, it can be i I|e ha e project- b% learning technique is very useful in
teaching spea Th S is be t'he s@nts have many opportunities to practice
speaklng actl |nv r‘eq{}n their project. Moreover, they worked very
cooperat e ed t} t elr s, and they were more active to speak in the

classr dings o andrher RUdy by Mohammed, Keong, and Abdalhussein,
(2 ﬂ&nducted among 1$fﬁ')grade among lragi secondary students in Kuala

L , Malaysia, showed that the PBL approach was able to improve students’
king ability and motivate them toward better language achievement. According to

0’ speaking performance tests in both cycles, the Iraqi students had accomplished
progress in pronunciation, vocabulary, fluency, and grammar.
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Mergendoller, et al., (2006) argued through empirical research that PBL has a
positive effect on students with average to low speaking ability and students wi e
little previous content knowledge, and that PBL works as an effectiv \m
alternative that boosts students’ engagement and motivational factors t more.
Thus, they come to be competent speakers over time. Therefore, thE&q research
question has been answered. The HPBL modelimproves LibyTL learners’
achievements in an English speaking course though enhancing tw cy, grammar,

comprehension, vocabulary, pronunciation and increasin? confidence in

speaking. It can be concluded that the HPBL course i rovid the speaking
performance and ability of the students more especial rms fWgrammar,

comprehension, vocabulary, confidence, intonation pronunciation. . \Y'

ivism theor he’t .)s{'[?motes

tiverO\'N' suQE?-r'ts of the
stu re ab ?5 build new

knowledge from their previous ones and lop.t

Finally, the study confirms the co

collaborative learning. The students worked ¢

tutors to achieve their writing goals. That is, t
tivaﬁgn and cognitive
tured@blems. The study
has extended the use of HPBL to s;%g claﬁﬁle ry@gs can also be related
to Schema Theory (Chang Zon 2002). T theo@rovides students with

7]
cognitive structures and pre-& d kno

abilities through social interaction an e of ill-str

activities that focus on the literal,
deductive, and applied IeveYﬁs allived to _@‘pose possible solutions to the

given ill-structured pr%. Although di E_sgimbbn the related subject is mostly
under PBL approa@{ applieation on tQéj-I’-IPBL model because PBL is the

umbrella approac& b <
N
e DL L

C) 2 9
*
4.6 mmary  » ,é\

apter pr enfg ij’Hiﬁgs which answer the three research questions

rai{&\is study followed ‘bgajiscussions of the findings. The findings show that

5%

ould be implemented in a speaking classroom. The findings also reveal how

chapter presents the language achievement of the students in the HPBL approach.

QEEpproach motivated the Libyan undergraduates to speak English language. Finally,
t
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