CHAPTER 5

CONCLUSION AND RECOMMENDATIONS
51 INTRODUCTION Y-

Chapter 5 provides a thorough discussion enc ing th S!Jm ies of all
research questions. This chapter is dedicated to considering possible re nim;{gx.ons
for implementing the CEFR within the edlﬁ f? \vaof\%/*alaysia.
Additionally, it deliberates on prospective zm, \Dﬁher Q@F\é;\ and the
pedagogical implications thence. The s@nt dy isﬁhe examination of

e

CEFR-aligned assessment practicestftain gt W

Ithhin ESL classrooms,

A

as explained in Chapter 4. Conse , the following fcfu}research objectives are

“« Q-
analysed in depth: explain’\ achers' ecti)&oand views towards the
N
implementation of C%al ned asslssm t pn§ application in the context of
e

writing skills, explaining er'l' ‘dmered in its implementation, and

Sh©
proposing strateﬁﬁ\to ova@hallen@ in fostering writing skills in ESL

N
classrooms. %\ .?:l C.)('/
5.2 WARY,O IS‘CUS$N FOR RESEARCH QUESTION 1 (RQ1)

S
>

ch Question 1 (RQ1) is to investigate teachers'

We objective of Rese
é%ctives on the implementation of CEFR-aligned assessments for writing skills in

L classes at secondary schools. Findings indicate a predominantly positive outlook

among participants towards the implementation of the new curriculum, aligning with
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the CEFR. Teachers collectively acknowledge the transformative and applicable nature
of introducing writing skills assessments tied to CEFR standards, viewing it thro w
lens of policy implementation. Moreover, data suggests that CEFR- aligne ent
serves as a cohesive framework applicable across languages, mpaﬂﬂk;lassroom
assessment practices and teaching methodologies in the context of ‘BSL instruction.
Insights gleaned from various instruments, including semi-s uMmterwews and
document analysis, underscore the importance of k;

comprehenswe

understanding of assessment within the CEFR framework®and its kgog.dratlonale

Teachers perceive CEFR-aligned assessmen facnyat e mo?&ormg of
student progress in writing skills, aligning, with‘the
Roadmap (2015-2025). The Concern gym
section 2.2.1.3, highlights the subje %r

:
the significant influence of indivi actwns to c‘inge <glﬁl})utcomes Accordingly,

outlin T the CEFR

I (CéQM), discussed in

Ij:gform and underscores

io

teachers adapt their teachln rcjc att s towards CEFR-aligned

assessment, ultimately p| its effectivengss in @, assroom.
NGy
In summary tea ers inMalaysig demonstrate awareness and knowledge

N
correspondin |rst nd secC } Ievglgof CBAM, particularly at the awareness and

|nformat| regardi mentation of CEFR-aligned writing skills

f
assess:e SL clas Drmnng on their expertise in CEFR and prior teaching

ex they exhibit the &;?acny to identify and recommend appropriate CEFR

‘%ency levels, indicating successful implementation of the conceptual framework

Ohm this study.
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53 SUMMARY OF DISCUSSION FOR RESEARCH QUESTION 2 (RQ2)

Research Question 2 (RQ2) delves into the implementation of CEF, -Wd
writing skills assessment by teachers in ESL classrooms. Recognisi %ers as
important doers in implementing educational frameworks Witr&titutions,
understanding their implementation strategies is vital. This ensures Ment with the
Malaysian Education Blueprint for the transformation of ish Curriculum,
particularly as the country transitions from Phase 2 (Imple n ar'd Monitoring of

Structural Change, 2017-2021) to Phase 3. At this jun , the im ive %g in
N

rigorously implementing a comprehensive English®language [curgieul mA&ahering
strictly to CEFR standards across all secondary in M{Q ja’ Such®a.eurriculum

T
nd std&t assessment.
&
ges a@ully in place.
AN
N

N
Three main practices highli bf‘teac r arzg"e?bal questioning, CEFR
assessment rubrics, and ehsse , Ver@uestioning emerges as a
straightforward method forin-¢lass stu£nt seésm,@t. Teachers augment this with the
4 2
\Dﬂ'(; to s

. The(j&FR serves as the principal reference for

would significantly influence teaching ar]C g prgﬁtic
estruct

Rigorous monitoring becomes essentia

provision of CEFR sessmerlt ts before each class, emphasising

rin'g é@ent assessment. Teachers delegate peer
NN

assessm%ks tQ® stu gr under their supervision, fostering student
X
und@ing of CEFR while @aging them in writing, with the teacher assuming a
N

f \@w've role. However, the achievement of this objective hinges on student

Gg'cipation, which, in turn, depends on overall student proficiency levels.
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This study reveals that Malaysian English teachers have effectively progressed to
the third and fourth levels of CBAM personality and management stages, as evi
by their implementation of CEFR-aligned writing skills assessment in @sons.
They demonstrate proficiency in identifying and suggesting effectiﬂé@thods for
integrating the CEFR into the writing education evaluation process i'the classroom.

Thus, the study successfully implements the conceptual framevMy incorporating

appropriate steps effectively. l
Q N,
5.4 SUMMARY OF DISCUSSION FOR RES CH QUEST I1 3 @
=
Research Question 3 (RQ3) aimed to e e the chalfenge ace%ﬁ] English
ne\h th&R. Through

me' <1‘1ecting teachers'

teachers in implementing writing skills assessments aliﬁ
e

data analysis, two sub-themes e e%: ’nsuffic

challenges and 'poor time manage@%‘ indica ¥ ;‘&d\ﬂﬁculties. Employing
N
Braun and Clarke's (2006) thern%lysi@appr ch, th earcher delineated these

sub-themes. \

Teachers consistentl cedﬁé end‘e(éﬁinsufficient teaching time, with the

allotted one-hour@ cl ldur on ofteﬁ,roving inadequate for completing the
\b 2

writing phaseﬁgﬁ sequeht L’!io =T his time constraint necessitated teachers to

manage %‘Ye jqui ou aligivassessments with CEFR standards. Poor time
Q ) b4
marme y student further\c‘ﬁnpounded this challenge, as they sometimes had

u fe&icted time to complete\tasks. Additionally, teachers encountered difficulties

ancing other school activities or events during lessons, occasionally deviating from
Oe

intended curriculum and risking neglect of essential skills such as reading, speaking,

and listening.
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Overall, the study findings indicate that secondary English teachers' awareness
and familiarity with CEFR, as well as their implementation strategies, alim
CBAM's levels of awareness and information. This suggests that Malay@hers
have navigated the initial phases of significant policy changes effectivemey assess
the success of new policies post-proposal and enactment. Insig rom teacher

feedback could aid the Ministry of Education in gauging the et{eMss of informing

Nd.

The study also sheds light on the rationale ind integrating E’ERégg'the
A

and familiarising teachers with CEFR descriptors.

Malaysian education system, in-service training for ers, the dev pment-ef alocal
N

CEFR framework (CEFR-M), and the sem% fC
r

\-aﬁgned té@aoks by the
Ministry of Education. Notably, thistxe)o i ific&gginsights into the
in i

challenges faced by teachers, refleeting their W concerns. Consequently, the

trib

Ministry of Education could lever ese@yfindings to a@ss pertinent challenges

9 Q
effectively in the future. Morem. Itwra"\u&%f potential implementation

problems of CEFR c M%ysia indicat pu@ul operationalisation of the
BA

consequence stage OC\ , C M@ achgréeried practices and perspectives.
A S

N
55 SUM ANOF ISC S:Ibl\tngR RESEARCH QUESTION 4 (RQ4)
T%%@xpl}i b.th)n ou@rocess undertaken by the Ministry of Education
s
in Malaysi implement CEFF&)I ned assessment practices, with a specific focus on
N7

4Q!iilanguage teachers. Despite the comprehensive dissemination of this crucial
0

0 rmation to the public, it is evident that teachers are increasingly becoming aware of
I

s systematic transformation and are actively engaging with it. Consequently, this
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study has significantly enhanced understanding of the process among all Malaysians,

particularly English language teachers. Yv
While the current syllabus and assessments align with CEFR gkdags, it is

imperative for the Ministry of Education, in collaboration with Cam English, to
note the recommendations of experienced teachers in this fiNcomprehensive
overhaul of the curriculum and assessments may not be r ireQ Rather, the Ministry

should undertake an investigation to identify asse components _that remain

]
pertinent and can be aligned with the six levels of th FR global scale. ' L}VC
=
! 4

Y.'
This study not only validates the Minisw M conc@’ regarding

bst é\identified by
teachers. Despite many English teach in %

cur_EQ/ having limited
understanding of their responsibi Csai t%e‘%v

anticipated challenges but also brings unfo

3of Q;}R-aligned assessment,
9 Q—

this study effectively highlig ir over ositive i@receptive attitude towards
CEFR and its impendin tra@aﬁorf A I@very is that Malaysian English
teachers, as a collective, deamstat\' \él&gj acceptance towards CEFR and its
associated impro@& Whilh is signi@ accomplishment. Furthermore, they

. . 0N .
demonstrate t@*aﬂ!my to devis oltltloQ%&! overcome challenges encountered in the
classroomQ, \(J

& v <>
Y—.

Ainclusion of the C within the study's framework proves suitable and

re , as it addresses all research objectives effectively. Particularly, the

d boration phase and realignment phase correspond with the fourth research

objective, wherein teachers develop strategies to tackle specific implementation

challenges.
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5.6 IMPLICATIONS OF THE STUDY

This section provides the implication of the study in three aspects Kq are

methodological, pedagogical and theoretical. These are discussed in t i s that

follow.

Empirical evidence on the implementation of CEFR-al |g assessment in
writing is also discussed in this section. Findings indicate t cher‘s generally hold
positive views towards this approach. Interviews and ent ana pport this,

with teachers expressing increased confidence %’ assessmen p'aci@s and

reporting improved pedagogical approaches. T Its suﬁ st_that C‘\';ﬂi aligned

ablllléx:ld teaching
ionéﬂhls study from

assessment can effectively enhance teachers'

practices. The following sections w@s the i

methodological, pedagogical, and theo tlcal pe \cmgs

% J &
5.6.1 Methodological \ \AQ"
One of the impl% f the sLdy nlbe@%nm the methodological aspect.
Using the qualltat res ari " , th (}fdy represents a wide range of
|mplementat|on t en EFééngned writing assessment that took place
during the c in the |\/|I |stb9'<{j@ucat|on This holistic qualitative analysis

comple% e rese rcp;alreadé\conducted as it reveals teachers' views or

pers@s on the |mplement@15m of the CEFR, their practice, their successes, and
N

c es as well as possible solutions and the extent to which they assess their

0 nts' progress in improving their writing skills.
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Due to the wealth of data amassed, this study on the practical implementation of
the CEFR constitutes not only a substantive empirical contribution but w‘m
advancement in methodological approaches. Data collection involved a seni- ured
interview conducted with English language teachers, Heads of Engéq,anguage
Panels, and representatives from the School Improvement SpecialistWes (SISC+),

facilitating a comprehensive exploration of perspectives and swes (Creswell &

Nd.

The use of semi-structured interview, involvin diverse teachers iron&'d.;, erse
ur i

background as participants, enabled the capt f nuanc d i sights(-mto the
Y

implementation of CEFR-aligned practices in{ESL \r09ms ( an, 2016).

Creswell, 2017).

Additionally, the integration of reflecti e‘d’ , contri by t primary English

teachers, served to augment the data collecti \pQ
insights into the assessment practic?%neﬁwith C | R s@rds (Cresswell, 2014).

\ ,\A
By employing a ?::Itin apiroac olq% ive design that combined semi-

structured interviews, reflective jourpd b(amjnation of collected data, this study

extends beyond e}yiricadinves ation ts\}omribute methodologically to the field
N
of educationag%h (Denzin I?ihcotq%QMS). Such methodological rigor enhances

roviding rich, qualitative
A

the credib alldlp?we tu ndings, thereby advancing understanding and

practi wR imrﬁe entéion W’i‘thin ESL classrooms. of the relevant documents.
AN S

is study employed a consistent participant group for semi-structured

Q?te views, complemented by document analysis of teachers' reflective journals and

olicy documents. This methodological approach enhanced data collection by allowing
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for flexible interview adjustments based on participant knowledge and vocabulary

(Rubin & Rubin, 2012; Creswell, 2014). Yv
By employing similar participants for interviews, the researcmkns;es that

pertinent information is effectively elicited from participants, aligni ith the study's
research objectives (Fontana & Frey, 2005). Moreover, the irWn of document
analysis, particularly teachers' reflective journals and poli d&ments, enhances the

depth and breadth of data collection, offering valuable s into Wﬂentation
]

of CEFR-aligned practices (Bazeley & Jackson, 201 ' c§'
=
! 4

ious them@fertinent to
i cteqkﬁ

The semi-structured interview enables epratlon

the study objectives while ensuring tWrie

responses conducive to interpreting the p memw'

2015). By employing this approac ionaid%d%t nal
7]

in the study maintains rigor anK reh%jmem, ulthaj%ly contributing to a robust

understanding of CEFR im@taﬁo’ in ESL 'cla s@ms.

ards specific
he study's context (Patton,

/Sthe methodology used

4 ¢ &
The implicati f this 1tu end to{&’potential to offer an original literary
contribution toﬁ@pus BQ;%FF&)&VGI aspect within the realm of CEFR
research. @ outSidesth con@s of specific standards or regulations, any
insights% ely éﬁgﬁZ theiéTEFR are deemed highly valuable. Given the
MalAMinistry of Educat@ effort to further educational transformation through

C? plementation, the findings of this study introduce fresh perspectives to the
I

N,

Implementation and leveraging qualitative data sources throughout, this study not only

J

ctive body of knowledge. By delving into the phenomenon of CEFR
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enriches scholarly discourse but also offers practical insights that can inform policy and

practice within the Malaysian educational context. T
In conclusion, this study makes several contributions to enhance %Jesearch

on the CEFR. By incorporating structured and standardised qu ive data that
encompasses diverse participant perspectives, the study enhanceweadth and depth

of existing case study research in the field of CEFR imple taRn. This approach fills

a gap observed in previous studies and underscores nificance of nsidering
varied viewpoints and expert insights in advan CEFR-relate risea{o)tg. and
practices. Y.

5.6.2 Pedagogical C\,

In the context of educational searc , p l_m‘@tlons encompass the

A

potential influence of research f|n nac ing nd Ie&n}ing methods, as well as
their outcomes. These |mpI|ca e parti smmﬁéﬁnt for stakeholders such as

curriculum and assessrrctd elopers, the |§tr@ ucation, and English language
teachers. \" , 4&/

9,
5.6.2.1 Curn%\gnd s,?efnls C‘)O
. @]

d@ﬂderscore the crucial role of English language
syII abds writers, including th‘erDé)Q,X'Tment of Curriculum Development, the Ministry of
|on and the Malaysmn&amination Syndicate (MES), in possessing a thorough
erstandlng of CEFR-aligned assessments. Drawing from contemporary educational

orles and frameworks, such as Constructivism and Assessment for Learning (AFL),

syllabus developers can ensure that English syllabuses and writing skills assessments
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are meticulously crafted to align with evolving pedagogical practices and educational

standards (Vygotsky, 1978; Black & Wiliam, 1998). Yv
By incorporating the latest theories, models, practices, and devmg in the

field, syllabus developers can enhance the relevance and effecti of English
language education. This includes integrating insights from inal educational
models like the CEFR, which emphasises communicative language learning and

proficiency-based assessment (Council of Europe, 2 . In additien, by drawing on
¢
sociocultural theory, syllabus developers can creatésassessments th 7uth ally
AN
reflect real-world language use, fostering meaning arning» experi ncesxéBrown &
\ Y
Hudson, 2008). \, s‘{'
e, )
Ultimately, by grounding them iwr ed&@nal theories and
frameworks, syllabus developersg ea)Jrel1 t)%is sy@ses and writing skills
t

7]
assessments are not only aIi& ith C’E#nda@t also responsive to the
evolving needs and con extYMglis%’lang g Ig\s in Malaysia. The findings of

S
(
this study offer a novel perspective didactic strategy of implementing CEFR-

aligned assessmep@itin l;kills Englistr™as a second language. These findings

serve as both e\wrlc guideandla rgléidrcement of existing methods practiced by
ns

4

htj; labus writers can enhance the effectiveness of

teachers. cing these
y ‘ole _ _
writing,s ssessmen WlélntY?"Engllsh language curriculum.
N
N S

rthermore, stakeholders must exhibit receptiveness to embrace changes that

U/ r teachers who concurrently function as examiners for public examinations. As

evidenced by the study, the integration of CEFR-aligned assessment within process-

oriented writing classes substantially augments students' learning outcomes and
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enhances their writing proficiency (Council of Europe, 2001). Consequently, there

arises a necessity to refine the current curriculum by integrating efficacious asse?ﬂn

strategies tailored to teaching objectives. (’}

This perspective aligns with the principles of Assessment fo ing (AfL),
which advocates for assessment practices that support and enhwtudent learning

(Black & Wiliam, 1998). By implementing CEFR-align assEsments, teachers can

provide students with valuable feedback and opportuni improveme Itlmately
fostering a more conducive learning environment (C il of Eurgpe, 2 1) N@;e%:/er
this approach resonates with the concept of Forma ssesgm , Which ugﬂphaswes
the use of ongoing assessment to inform instrueti |tate é@'nt progress
(Wiliam, 2011). In essence, stakehold s'% mbrace ge and adapt the

curriculum to incorporate effective sessm nt anjlead to enhanced learning

experiences and improved outcome? ngﬂsh I@Ters.

\

Overall, the implicati thls' stud ders%re the importance of aligning
%H ’EF

(
assessment practices wi s:h doptlng a balanced approach to

assessment withi }'@Ilsh Ikngua clas By incorporating these insights into
curriculum and sdss practlces stakeholders can promote

meamngf g ex De'?e aﬁwﬁance student outcomes in English language
5

educa 4
\C.)

5. @\B\Amistry of Education

Part of the invaluable insights for this study stemmed from the perspectives of

English language teachers, who serve as pivotal participants in the implementation
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process. Acknowledging and incorporating teachers' voices and viewpoints is essential
for policymakers and members of the ELSQ Council involved in CEFR impleme?m
(Fullan, 2013). The challenges identified in this study should serve as a roa \br the

Ministry of Education to anticipate and address future difficulties (Fullﬂ%

One critical indicator for the Ministry to enhance schoolWes, particularly
internet connectivity, is the availability of CEFR-aligned r urgs that enable teachers

to leverage online teaching tools and materials in alig ith 21 -cen learning

paradigms (OECD, 2019). By providing adequat@es and supp ihe @Etry

can empower teachers to effectively utilise digital r rces ajld nhance thazquallty of

R

The Department of Education can a ew

English language education.

<§

ro Q by teachers, who

mlrégj,%n paper specifications

are subject experts, in curriculumideve prrAe X

(Creswell & Creswell, 2017)& borati a ge English, a recognised
CEFR expert, can a|d |ng he ap ‘\late CEFR levels for English

examinations (CounC| ro gwg both subject experts and CEFR

NG
experts in this pr@ure@nt wi ernational standards while addressing

#

local needs.
<
j =

F re the |ses the importance of involving teachers, their
sub as, and their vmces*&program planning and implementation from the outset
B , 2016). Excluding teachers and relying solely on top-down directives may

detrimental effects on implementation outcomes (Fullan, 2013). Therefore, it is
|mperat|ve for the Ministry to recognise the significance of teacher involvement and

foster collaboration throughout the implementation process.
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Given teachers' readiness, acceptance, and understanding of the CEFR
framework, postponing the implementation in classrooms and prioritising ?H!r
training for a period of two to three years is recommended (Fullan, 2015). T@oach
ensures that teachers are adequately equipped with the necessary kno nd skills
to effectively implement the CEFR framework and navigate poteptial challenges

(Council of Europe, 2001; Fullan, 2015). \,

X

These recommendations align with Sociocu Theor@a as they
]

emphasise the importance of social interaction and collaborative Igarnin ir,ed onal

contexts (Vygotsky, 1978). Additionally, they te to ,th Zone ofgz-ProximaI

Development (ZPD), where teachers provide SM an mance tg@ﬁ\'evnts as they

work towards mastering new conce @dls ( 18) Moreover, the

Concerns Based Adoption Theory ( F%An r ighificance of addressing

teachers' concerns and promo@ acﬂv%em@ the adoption of new
&

practices (Hall & Hord, 1987)\ N

XN | 7S

5.6.2.3 English Language Teachers o‘é}o

The detaile@me ltion an fo{{, CEFR, as presented by Ministry of
Education re@tiv , Ser ! a‘dvgfgl source of enlightenment for teachers,

O
particula % wtm'obacﬂa ilianty with the CEFR framework or have limited
b4

expos.ﬁI elated training o@rkshops (Vygotsky, 1978). The credibility and

r ility of information obt:ﬁed from key informants in this study are paramount,
Qurmg that teachers receive accurate guidance and support (Creswell & Creswell,

-

‘s

17).
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Teachers are encouraged to reduce reliance on main CEFR-aligned textbooks and
explore the plethora of online CEFR-aligned resources, activities, and e
available. This shift in reliance was emphasised by members of the EL sory
Board, signaling a move towards more diversified and adaptable tef& practices
(Vygotsky, 1978). This aligns with Sociocultural Theory, which “ynderscores the

importance of social interaction and collaborative learning inwtlonal contexts

Nd.

Teachers are also urged to adopt a more creative approach andiex en ‘be ond

(Lantolf & Thorne, 2006).

textbook content, aligning with the principles of t one o‘i Proximal D Iopment
\experlﬁ (Vygotsky,

chers to ge in continuous

research and self-directed learning dev 0

%Qaterlals (Creswell &

Creswell, 2017). While textbooks s ve @role, te hers@t&ncouraged to adapt the
content to local contexts, ens

prehégéfon and engagement. This
ig S qnt tural backgrounds and prior

reflects the importangé of “Consideri
knowledge, an |mpot ta ci uItura{‘ﬁHeory (Lantolf & Thorne, 2006).

The findi g th| study vdcaggﬁe’r teachers to embrace systematic changes

positively |ng themselv {%th subject experts and CEFR specialists. This
alignsgﬂw Concer Bgsed Rdoptlon Theory (CBAM), which emphasises the
i rtance of addressing teac\;g concerns and promoting their active engagement in

‘%zptlon of new practices (Hall & Hord, 1987). Furthermore, continuous training

Od workshops on the CEFR are deemed essential for teachers to become proficient

CEFR specialists, aligning with the Ministry of Education's goal of ensuring all English
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teachers in Malaysia possess expertise in the framework within the specified timeframe

(Fullan, 2013). This highlights the ongoing professional development requy'!o

navigate educational reforms effectively. (’}
5.6.3 Theoretical Yv

Theoretical implications are crucial for advancing a f|eld 1lding, refining,
and extending knowledge (Cresswell, 2014). In this stu mdrgs support the
interrelation between pedagogical practice and empirical®assessm nt Ilghted by
Black and Wiliam (2018). The integration of assess trategles wi ||1 t@ltmg

process extends the model proposed by Wh|

em@é\tmg the

uage @ﬁ writing.
&

potential for using assessment practices to an

Drawing from Sociocultural Tfeomc \\QQ e

interaction and cultural context

_1
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assessment, group dlscussmn
\

student growth (Lantole Tharne, 2006). By cpr@ng assessment strategies within

the writing process, eacher reat p nltfgé}iv students to engage in collaborative

learning experlen&e eby<osteri thelr Iopment within their Zone of Proximal
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Development (Mygéts udents benefit from scaffolded support
provided ers, ay iga ewrltlng process and improve their skills over
time d
' \'
9

%Aoreover the Concerns Based Adoption Theory (CBAM) sheds light on the

Oortance of addressing teachers' concerns and providing support during the

implementation of CEFR-aligned assessment practices (Hall & Hord, 1987). By
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acknowledging teachers' experiences as examiners and incorporating their insights into

teaching and learning sessions, teachers can effectively integrate CEFR-

assessment strategies into their pedagogical practices. (’}

In summary, the proposed conceptual model builds on e theoretical
frameworks, such as SCT, ZPD, and CBAM, to illustrate the dynamig imterplay between
pedagogical practice, assessment strategies, and stude em outcomes in the
context of CEFR-aligned writing skills assessment. siderinWeoreticaI

L
implications, teachers can enhance their teaching practiees and prgmote'stu en&%&ess
s N~

¥

o
5.6.3.1 Factors influencing the implemén 0 aEF Iign&\ riting Skills
Assessments \ O
\f A "
lora h |Qp,lementat|on of writing

The novelty of the study lie %ex mx
| _ _ ¥, _
skills assessment aligned with t , uncover gfour@yfactors: perspectives and
views, practices, challenges@uti s. This ompréhensive analysis offers valuable
insights into enhanci effectiyenes ‘gfl ‘S;R-aligned assessment in ESL
classrooms. It awasi@oritis@eachers' perspectives and views in
; &

curriculum develepment. Tea “bein e forefront of imparting knowledge in the
QT i

invalua al{w.gl_g insights into the dynamics of teaching and

classroom@
Iear@ ively‘ri ing te@s in the curriculum creation process, the study

ens at the curriculum |\Crwt only theoretically sound but also pragmatic and
%\wsed to meet the specific needs of the classroom setting. This approach fosters

er buy-in and commitment to successful curriculum implementation, ultimately

in English language education.

©

cE

eading to improved student outcomes (Vygotsky, 1978; Darling-Hammond, 2012).
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Furthermore, the study highlights the parallelism between CEFR-aligned
assessment and the Assessment for Learning (AfL) function in teaching writin ]
Teachers' feedback techniques and practices serve as guidance and ben@ for
students' writing skill development, aligning with AfL principles ( Wiliam,
1998). However, the study underscores the dynamic nature of assWt practices,
emphasising the need for flexibility in allocating focus betwee awent for learning

X

and assessment of learning based on contextual factors tudent needs and

available teaching time. \d
Ay

| _@
The findings of the study also support the Malaysian Education/Plan 8@-13—2025,
N
\dsvelop s, assessing

13).C%Qreover, the study

ingiskills assessment with

particularly Wave 2 and Wave 3, which focus @p trac

initiatives' effects, and putting reforms@t ce (
tes ne‘w

proposes a final frameworkthatintetae FR-gh
Concerns-Based Adoption Mode AM), hi Iight&ﬁg}the inseparability of

q
assessment and teaching anM i:lf. ame@f{, depicted in Figure 5.1,

emphasises the integration ai embed
3
es

ng aspe@ t practices within the teaching
process, tailored to w fic bné nd C(@Qjﬂerations of the classroom (Fullan,

2013; Creswega/vell‘?n ' C‘DO
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We framework depicted in Figure 5.1 provides a unique approach to
lementing CEFR-aligned writing skills assessment by considering assessment

eparation through the lens of the Concern-Based Adoption Model (CBAM). This
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approach emphasises several key factors derived from the research questions addressed

in the study. Yv

Firstly, in line with RQ1, teachers must possess a comprehensiv%ganding

of assessment, particularly writing assessment, within the context ir teaching

9

theme. This entails being familiar with the CEFR standards an Ing assessment

é

practices accordingly to ensure consistency and effectiveness. S ondli/, as highlighted
in RQ2, teachers should have the flexibility and y to ke\atefsessment

L
questions and rubrics that are aligned with CEFR ards. This all 7teq_‘c§x‘s to
=
stud

tailor assessments to the specific needs and abilities,of their S, en?rring that
N

assessment tasks are relevant and meaningf|\s Q\ \ s‘r
& )

Thirdly, when addressing themes r d to, RQ3 idiQn should be given

to time-related aspects in the deve;mea Ofl1 v\%’s ssr@)q, . Time constraints can

7]
significantly impact the quali\ outco 0 asseﬁqgg%ts, making it crucial for

teachers to manage time e ely and ign sments that are realistic and

achievable within the %ime& tly, (h}ﬁddressing challenges identified in

RQ4, coIIaborati\@m an@ on in@éd assessments are essential. Teachers

should collab%wlith cq%e}slan%@keholders to overcome challenges and
i

d}é{&aﬂy, maintaining a clear focus on the intended

enhance a@ t pragtice
_ tote S
learni mes ande¢as ssméQr[' objectives helps ensure that assessments are

A S’
purposeful and aligned with edueational goals.

<

By incorporating these factors into the assessment preparation process, teachers
can create meaningful and effective CEFR-aligned writing assessments that support

student learning and development. This approach fosters continuous improvement in
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assessment practices and contributes to the overall success of English language

education.

57 RECOMMENDATION FOR FUTURE RESEARCH Aj
The study highlights the essential role of teachers' voices I successful
implementation of the CEFR. Hence, it is imperative that teacherwtively involved

in decision-making processes and early stages of i@!’on ?Ianning by the

Ministry of Education. Given that teachers and studentSsare ke swrmers whose

R

perspectives influence the outcome of implementat fforts, ftheir c’us_@in all

aspects of the CEFR implementation process is% P 4 \/‘T
ish t
b

N3
While the insights provided by the @' ersin this@ﬁare valuable,
it is crucial to expand the sample si %cl raade renQCs?ntation of teachers
s
Q-

from various states, including rura acgess Malaysia i re research endeavors.

q
Additionally, future studies SN ncom t onhééécondary English language

presc}#)ol dl pﬁy levels to comprehensively

aq

teachers but also thoc fr

understand the impaQC R mp]é ati{rtéyoss different educational stages.
A Q NS

Nnv ving u;dnt Gs/ primary respondents and conducting

classroom ions would offer ble insights into the realities, challenges, and
4
succe &ﬁaehing a Ie{rningzwithin the CEFR framework. By utilising the six
N
levels e CEFR descriptorﬁ('e'.?earchers can gauge the efficacy of teaching practices

%sess the quality of students’ English language skills, thereby informing

Oiagogical improvements.

Further
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Moreover, future studies should explore the necessity of completely revising the
existing English curriculum in favor of a CEFR-aligned curriculum. Evaluatvm
utility of CEFR-aligned assessments and imported textbooks in conjunc@hh the
CEFR, especially concerning students' language acquisition and skills, is
essential. Additionally, once locally produced CEFR-aligned textbc¥.and resource

books become available, their alignment with CEFR descrietor d international

Nd.

In order to enhance the reliability and validity offfuture research, employi rger

g

sample sizes and involving local CEFR specialist partiyip nts Jor eprﬁts in the
Y

standards should be assessed promptly.

validation process is recommended. Thee% mm aimyto] facilitate a

comprehensive understanding of CE% entati
improving English language educatien in Malaysia: AN
[ A <£_0
58 CONCLUSION \ A(Q
N
In conclusion, thi stug provides val b}e@ﬂs into the implementation of
in

CEFR-aligned writigxik' asassﬁ I ’I‘é}&/ classrooms in Negeri Sembilan,
C

Malaysia. Throua& mprehensiveé case{study involving ten teachers, including
English Iangu@he], Hea yéng' Language Panel, and a SISC+, the research

practi s,%%llenges, and solutions related to CEFR-aligned

Y
assessmen
X &

he findings highlight the importance of teachers' competence in understanding

01 implementing CEFR-aligned assessment practices. Teachers play a crucial role in

translating curriculum changes into effective classroom practices, ultimately facilitating

%,
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student learning. Additionally, the development of a framework serves as a valuable
tool for teachers to guide their assessment practices, ensuring alignment with?ﬁ(

standards and promoting consistency across classrooms. ('}

The study underscores the critical role of ongoing professionawdopment and
collaborative networks in supporting teachers as they implement&@aligned writing
assessment. By providing teachers with the necess Wedge and skills,
professional learning opportunities can equip them to e curriculum ghanges and
effectively assess student writing proficiency againSt\CEFR standards. Iiur;}a_’ ore,
open communication channels between teachers, edu¢ational leaders, and @oy}makers

are essential for clarifying expectations, addreSsing c \lges, an ?ﬁsuring that

assessment practices align with broade{ﬂ'onal goals. CS.g
\ Y

Overall, this study contrib to’\/la‘I..a i fjts {tz;t ansform its education
Ell

q
.shs’ﬂ%g;by f&&%ﬁmg on the implementation
i

of CEFR-aligned assesiferwwes,'espe I|y$@ing skills. By recognising the

importance of teachers™ voices ad\.ﬂr g them with the necessary support and

O

resources, Malay;@ontinlle to progres ards its educational goals and ensure

the success ofc' s Students in,the global

system and achieve internatio
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