CHAPTER FOUR

NS
RESULTS b
&

4.1  Introduction
This chapter presents the data analysis of the fin z bo'h quantitative and

qualitative data. While this chapter focuses on the data analysis and the resulting findings,

X
brief explanations of the results were included w@mpriat . T fdll@g section
s b 4

presents the quantitative findings. Y. \ Y},
4.2 Quantitative Findings \, ‘W ¢
CQ &
0

The research questions of this study are ced here acil more understanding

of chapter4: C—) >\7T §
<>

Research Questions1: " 43'
\ X

How do parents and teachers?n sele’:djﬂ ols perceive school-partnership
a '

practices for parental invo nt? " &

Research Questions%&\ $
What is the |eV9|a5 nt7 invol r}dnt m&He selected primary schools?

Research Que%a: \(J
s A
To what éxtentydo parent’s ed ca@ gender and school practices of Student Learning,

S
Com ﬁu’gation and Decision Making predict the level of parental involvement?

&

.

o

ese\are the main Research Questions of the study. More discussions of the sub-questions
illbe

discussed in more detail later in this chapter.
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4.2.1 Description of Parent-Participants and Teacher-Participants s

Participants were requested to provide basic information about their de% IC such

as their gender, age, and level of education. Table 4.1 and table 4Scﬂ‘9trate these

v o
V

The results show that eighty-two percent of the teacher pavmed in this study were
male. While only eighteen percent of the teachers w%e a'cher Most of the

teachers (69%) were aged less than 35 years old. Twenty-two percent@f eattQ?Were in
%

demographic characteristics.

4.2.1.1 Characteristics of Teachers

| &

the category between 35 to 45 years old. Only 9% e teachﬁr ereé more,tfian 45 years
N

old. Thirty-six of teachers were classified themselves a \rMchooI eftificate holders.

Meanwhile, most of the teachers (53%)@he Ives as g@elor degree holders.
igher h%e?r 93@ The table below shows

the characteristics of teachers. é

_;:jmzricy“\; Percentage %
:
&ty C/‘J 82

Male
18

Female \ @ 3
A
L(g:s tha %s ‘fétf 69

Only 11% of teachers had an educatio

Betwe 5 years ! 8 22
More t year 4 c‘) 16 9
L catio \gJ
igh z .é\ 63 36
err degrée 4 Y 92 53
aster/PhD A 19 11

i e
4.2.1.2 Characteristics of Parents

is found that out of the 301 participated parents, 93 (31%) were female and 207
Qwere male parents. The age of the majority of parents were in the category between

35 to 45 years old was 136 (46%). The percentage of (30%) of parents were less than 35
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years old. Twenty-four percent of parents were more than 45 years old. Thirty-two percent
of parents had an education lower than high school. Most of the paren&&b) were
reported having high school certificate. Fourteen percent of parents ides hemselves

as bachelor holders. Only 7% of parents had an education higher thaq bachelor degree.

Table 4. 2 Characteristics of Parents \)

Variables Frequency ?!!tage %
Gender
Female 93 ll
Male 207 w
Age o v

Less than 35 years 91 30 c}
Between 35 to 45 years 1 ' _\
More than 45 years
Level of education 4 \‘,r
Less than high school \ 32 T
High school i A%E\
Bachelor 3 W 1
Master/PhD \Q} 20 - Cj{

4.2.2 Results i - '

B F 4 l\
Research Question 1a: L Q&

]
&
How do parents and teachers ofth\elec'edvp\rmjy SC%@IS perceive schools-partnership
practices for parental inv C? [ 0'

\';e ’ &

This section examine wts’ all
practices in terms of Student Learni
f‘ ¢

lCorc;‘féﬁ'nication, Decision Making, Volunteering,

1 :C(@}nunity. To measure parents’ and teachers’

Parenting an ollaborating
o
perceptionw e dimensi ns, th@ginal design of the questionnaire used a 7-point

scale rangimgyfrom 1 (very poor}@ 7(excellent). To make the results understandable and

cle -point scale was divided into two equally halves. The first half of the 7-point

@Nhich were 1(very poor), 2(poor) 3(somewhat poor) and half of 4(fair) were
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combined and reported as ‘negative’. The second half of the of 7-point scale were half of

4(fair), 5(good) 6(very good) and 7(excellent) were combined and reported K‘Rsitive.

Table 4. 3 Positive and Negative Perceptions Towards Partna%‘ ractices
Dimensions Teachers arents

N Combined Combined mean N Combined %,Combined mean

Positive negative posi negative

Student 174 70.4% 29.6% 5.06 301 9 22.5% 5.18
Learning 7?%

Communication 174 70.1% 29.9% 496 301 ' 16% 5.38
Decision 174 41.9% 58.1% 405 3 % 14,5% 5.46
Making \é
Volunteering 174 56.9% 43.1% 443 301 80.2% .B%Y- 5.30
Parenting 174 43.4% 56.6% 4.0 81.4% '18.62/3} 5.36
Collaborating 174 48.3% 51.7% 4.1 1 90% 103@ 5.76
Community Ty . L

Note: a) “negative-combined” reflects in thi&able icdwpercep jodS of parents and
teachers from first half of fair, to very N
b) “positive-combined” reflects in i% arie

from second half of fair to excellent.

tions ©f parents and teachers

¢)’Mean’ refers to the following seale: 1 V%T excellent

t) A

Table 4.3 provides a profile @ eachers an parerﬂ%believe the school involve
u Q—

parents in partnership practicesN aj of @éﬁtal involvement. Participants

from teachers and parentsflave seored a mean oy@4) for all the six school practices.

s $ :
The scores by both growin eb mean@?re of 4 to a mean score of 5.76, which

P

indicate that both gro ha il pos&ﬁe perceptions towards school-partnership
:

practices. Over&)we jorit of peée‘r}s had positive perceptions towards school
N
practices ingll,sixrdimen 9f pare&ﬂ involvement. Between ninety percent (90%) to

seventyﬁ% percent (77%) of [@ﬁs had positive perceptions for all six types of parental

involv‘é\h. This means that most of parents participated in this study believed that

@s were doing good job in involving them in children’s education by giving high

positive ratings to the statements that describe the practices of teachers regarding parental
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involvement. Surprisingly, less teachers had positive perceptions as compared to the

parents’ perceptions in all six types of parental involvement. Moreover, mo&h% 50% of

teachers had negative perceptions in three of the six school practices.:rgﬂyy decision

making, parenting, and collaboration with community. However,_another majority of

teachers (more than 50%) shared with parents’ similar positive perceptions in three of the
six school practices namely student learning, communication, aWunteering. This result
indicates that teachers and parents agree that schools di jobin rLe ofthe six school-

partnership practices. However, both groups are ied in their p cipﬁagrtowards

schools-partnership practices in three of the partners ractiges. Degpite thg-variations in
Y/

these three practices, the results show that mw; 4000¥cher§€@?ed with parents

similar positive perceptions in each o\hee pra W)@quggests that many

teachers agree with parents that the @g)ls o) ?ro it\i support for these three
N
partnership practices. u {3_

Comparing the responses%ersr parents i ir perceptions in each of the six
€ S

types of parental involv% res‘y S ‘wl Qtzb'teachers’ and parents’ perceptions
demonstrated little &Qns f(]r \ﬁrst o@pﬁsion of Student Learning. Teachers
assessed this at a 0

’
majority of p S %;r?e her@ %) had positive perceptions. This dimension

&rs incdéveloping family involvement in learning activities

&)
5.06 ren@}ated this dimension with a mean of 5.18. A
’

evaluates tices cﬁ‘
)

at hon& ing homework aﬁ&?neasured by four items. Similarly, the items did not

Sh% variations. For instance, the first item: ‘the school provide clear information

eganding the expectations for students in each subject at each grade level’ 92% of parents

and 90% of teachers had positive perceptions.
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Comparing the responses of parents and teachers on the second dimension, which is
communication, Table 4.3 shows that a majority of parents, eighty-one percﬂ& %), and
a majority of teachers of seventy percent (70%) had positive perceptions imension.
This dimension received a rating of 5.38 from parents and a rating Qf 4.96 from teachers.
This dimension assesses how teachers create an effective two-waycommunication between
parents and teachers where teachers can communicate ithWes to inform school

programs and school events while parents are able to in orWy need about

their children’s progress.
! .b
This dimension was measured by three |tems The'first twat sare abqg-t-the methods

per.c?BEn than teachers

are in a variety of ways

that teachers used for communication. More paren haq)\o

for the following item “The school pro@ormatl

(i.e., newsletter, email, home visits. %e calls

and teachers scored as

;5,

follows (93% and 77%) respectl Iaﬂy SQ; d item, parents had higher
ratings than teachers “the sc co ducts*Conferenc &rk\th parents at least twice a year
with follow-up as need% ents a v}}lé&/&ored as follows (94% and 74%)
respectively. This in d that pPre d co ed teachers’ use of variety of methods
for communlcatlo r s on‘ fhe ('tgié’ item, seventy percent (70%) of teachers
claimed that * ch 1 disseniina 1 ation on topics such as school reforms, policies,
discipline res, a:ss“az;t t@ and school grades”. However, 65% of parents
\/

conflr claim. Even thomg-h most of the teachers assumed that the messages they

ents on these topics were delivered successfully, it seems that some of the

@aﬂon on these topics were not delivered successfully to many parents.
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As expected, a majority of parents as well as teachers, had similar positive perceptions
on ‘student learning at home’ and ‘communication’. For instance, a majo@remg
(77.5% and 84%) had positive perceptions respectively for (stud&%rning and
communication). Likewise, a majority of teachers (70.4% and 70.1%) had positive
perceptions respectively for (student learning and communication), This’is because the two
dimensions are related to each other where any score on one fmws to the same score
on the other. In the first dimension of Student Learni ch ols@ected to help
families to develop learning activities at home. However, teachers ca ?of'fer):ﬂ?eir help
to families without communication. Similarly, par;anoys k pp({/sz-?)m teachers

when they need so without communicat%%ere%)\me fig&é confirm this
interconnection of the two dimensions. \C) 6"\

As shown in Table 4.3, there are @gences%?rc p@is of teachers and parents
towards school practices regardir%ion fhakin méa;}é't'\?ty of parents (85%) tend to
have positive perceptions, w 'kst a!%g@d negative perception for this
dimension. Parents assesq%:nerlguﬂhfzh)f 5.46 while teachers assessed this

dimension at a mean 5&05. H('w ~both nts and teachers tend to have positive
. /J\] & .
perceptions on th ﬁqs asur qDe@n Making except the first item “the school
E @ 2 (.)
@ parents tha eac@bem to influence decisions and resolve problems
nt é

at the sch winety I{e {90%?-0f parents have rated positively for this item, while
NV

fifty-tfg{ ent (53%) of teachg% had negative perception on the same item.

provide work

‘%ndings in Table 4.3 shows that both parents and teachers had positive perceptions
n volunteering. A majority of parents, eighty percent (80%) and fifty-six percent (56%)

of teachers perceived the school practices of volunteering positively. This dimension
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received a rating of 5.30 from parents and a rating of 4.43 from teachers. Similarly, the two

groups had positive perceptions on all items that measure the practices m‘\%mls to

encourage parents to volunteer and support school programs. The last t &Densions of
t ?

Parenting and Collaborating with the Community were perceived pasitively by a majority
of parents. A majority of parents which is about eighty-four percent*(84%) and ninety
percent (90%) had positive perceptions on parenting and co abw with the community
respectively. In contrast, teachers had negative pergepii n al'enti , as well as
collaborating with the Community. Fifty-seven (57 ercent of te e'rs @egaﬂve

perception on Parenting, while (52%) of teac had, gative pQFceptlons on

Collaborating with the Community. \3 \ é\Y‘
Research Question 1b: \O) W 6&

Is there a statistically significant diff ein th f -ercelved school practices

o C}
scores for teachers and parents? T
N ,}j AV
Null hypothesis: L N
Ho: there is no statlstlc% fican ﬁ‘géeﬁb'the mean of the perceived school
&

practices scores for and ;rar %
&

N
¢ ' C.)(J
Ha: there is aIIy/3| ce@yﬁ‘erence in the mean of the perceived school
B‘J’par
)

practice Wr teache
X S

le 4. 4 Group Statistics

/\/

Alternative hypoth

Type of N Mean Std. Std. Error Mean
respondent Deviation
T_school Teacher 174 4.4502 1.08196 .08202
practice Parents 300 5.3990 714250 .04287
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An independent-samples T-test was conducted to compare the perceived school practices
for teachers and parents. Results in Table 4.5 show that there are statisticajk%nlficant

differences in the scores for teachers (M: 4.45 SD: 1.08) and parents (M:SQU)D 0.74). T

(268.81) = -10.25, p = 0.000 (two-tailed). Therefore, the null hypothesis is rejected. It is

also important to assess the effect size to determine whether this signiffeant difference has

any practical or theoretical significant. However, SPSS oeWprovide Eta Squared

values for T-test. It can be found by using a formula de d by WSS).

The formula for Eta Squared: : \Y'
| O
tz , Yv
NV

Eta = e NIz =2) Y' N
— -10.25 ~018 %V W

T _10.25+(174+300-2)

Cohen (1988) provided guidelir]e for inter. 'ng? a am@s as follows:
.Ol=small effect, ? 4 43_
.06=moderate effect, \ ¥ Q\
.14=large effect. Z , ( §
g’ &,
‘i M ence

Hence, the magnitudeq{he m

according to the ab\eﬁerpr i
’ 4
o &
T Ind t Samples Test

L"evené's Test t-test for Equality of Means
fo &ality of
\ Vdriances
F Sig. T df Sig. Mean  Std.
(2- Error
0 tailed)
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T- Equal 26.66 .000 -11.29 472 00
schol variances
assumed

.000 -.95 .
Equal -10.25 268.8  .000 ck: .09

08

variances
not
assumed

Research Question 1c: \)

Do parents’ and teachers’ perceptions of schools-part rsmactices for parental

l

involvement lead to balanced or imbalanced relationshi t\d

@
This section determines which of the six parent iwent practices’ are t&%‘ced and
A

which of them are imbalanced. Describing a particu ractice as b nced?r imbalanced
Y/

depends on the perceptions of parents and teacher$yon gia\actice.ggi'nstance, if both

groups perceive a particular practice as@ (both scé& above the mean) or

negative (both groups scored below t(e‘sean) t \h\tWes l@cases the relationship is

0 N
considered a balanced relationshi ively balaneed\n gg&?\/ely balanced). However, if

one of the two groups perceiv?\glcul arental p@e as positive (scored above the
ives t me

mean) and the other grou;% La{:tl

then that relationship s siderfd \hﬂbalan relationship (Heider, 1946). Table 4.6

shows the mean sENy

¢,

he s negative (scored below the mean)

£

qac?_e‘ﬁ’gfor each of the six practices.

iX Types of Parental Involvement
Teachers Parents

Mean (M) N Mean
(M)

\ Communication 174 4.69 301 5.38
Student Learning 174 5.06 301 5.18
0 Decision Making 174 4.05 301 5.46

Parenting 174 4.0 301 5.36
Collaborating with 174 4.10 301 5.76
Community

Volunteering 174 5.30 301 4.43
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Parents’ and teachers’ mean for each of six school practices were comparezﬁﬂe 4.6
presents the mean score for each of the six practices. The questionnaire tlem sed for
f

collecting data contained twenty items and these items were rated on snik ne to seven
with one being very poor and seven being excellent. Hence, those m&sﬁbove four were
considered positive and those below four were considered nega ivMpite the statistically
significant difference results of t-test between parents’ an Y: 'erceptions towards
schools-partnership practices, as shown in Table 4.6, bot ups scMean of above

N
four for all the six types of parental involvement @neans a cﬂe[{é?hd parents

had similar positive perceptions towards school p s, n Ieads‘*{:) a positively

balanced relationship between parents a ers according toﬁ aforementioned
a ba

_eﬂ

&
lanced |on@s.

procedures for determining the balanced

Research Question 1d: o c}
Avre there significant dlﬁerences\ perce 00 @‘c—tlces for teachers varying on

\
educational level and ageé DWeffe{Is 0 u% | level on the perceived school
ont

practices vary depending

her? &E '-40
~y O
Null hypothesis: &\ Q Q;%

Ho: there are no arldﬂ‘fe geg {tﬁme perceived school practices among teachers
varying on edu naI I vblﬂl ef@% for educational level).
¢
Alternat@p thesis: (.}’
Ha t at least one significant difference in the perceived school practices among

ﬁ varying on educational level (main effects for educational level).
ypothesis:
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Ho: there are no significant differences in the perceived school practices among teachers

varying on age (main effects for age). \i
Alternative hypothesis: (‘)
ol pré

Ha: there is at least one significant difference in the perceived sc ractices among

teachers varying on age (main effects for age). \,
Null hypothesis: Y'
Ho: there are no significantly interaction differences b q alif@and age on the

perceived school practices (interaction effects). ' ‘Q}Y'
A
Alternative hypothesis: 2 X~
v

There is at least one significant interaction di erenc begﬂv\ualifiaé@ﬁ and age on the

perceived school practices (interaction egig) CSQ
A two-way-groups analysis of variance%s con@iﬁde ;@ne if teachers of different
rcepti

N
levels of education and ages havegdifferent ﬁe s% hool practices for parental

involvement. In other words, %f\}lysi'E usedgtébmpare the main effects of level
[ ffe ‘p

of education and age and% actio'g ézg level of education and age on the

perceived school pra’c{g@r pae \Nolve |

Table 4.7 Levenewt of Eq Pf E@ Variances Dependent Variable: Level of

Parental Invol b
S

4.7 Levene’s T f Equality of Error Variances

F Dfl ./ Df2 Sig
\ 238 10 163 0.012

@Value of 0.012 obtained from the Levene’s Test indicated that the assumption

Equality of
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Error Variance is not met. However, this problem is less important. According to Leech,
Barrett and Morgan (2005) Factorial ANOVA is robust against this assump 'or&~

Results in Table 4.8 indicates that the main effects of level of educati h included
(high school, Bachelor degree, Master degree and PhD) on the level %{ involvement
was found to be statistically significance F (3,163) =7.551, P=,0.000. Hence, the null

hypothesis is rejected indicating that there is at least o smant difference in the

perceived school practices among teachers of different ification @?ool, bachelor
degree, Master and PhD). : \T

e
Effect size 2

&

According to Leech, Barrett and Morgan (2005)th

D

re\sof stgé’c&ally significant

between groups do not give informati\S@ the stj th” or ﬁof the outcome. To
determine whether this result has an;@ﬁtical ﬁi@ic @niﬁcam, it is required to
assess the effect size or the total v%in tHe dep nt <<\g('.r%ble that is predictable from
the knowledge of the levels mlde enden ari@ he effect size for educational
level is presented in Tabh%(;%\: colyln I ‘gﬁ&lj@rtial Eta Squared (0.122). By using
Cohen’s (1988) crite 'Nlis rel;u\frbe classified as large confirming the statistical

&

significance. There%l can iude@at the difference between educational level
’
4

groups appea@racti allysi ifir{np.
Since ther %gnificgn@zeffegﬁhit is necessary to dig further to know where these
diﬁereéur by using post-ﬁo(?t/est for educational level. Table 4.9 indicates that there
IS istically significant difference between high school and bachelor degree groups with
@e of 0.000. Similarly, the table shows a statistically significant differences between

bachelor degree and PhD groups with p-value of 0.019.
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Table 4. 8 Multiple Comparisons For Educational Level

Dependent Variable: T SCHOOLPRACTICE

.€

Tukey HSD
()] (J) participant's Mean Std. Sig. 95% nf|
participant' level of education  Difference Error
s level of (1-9) L Upper
education B Bound
high Bachelor's degree .6938" 16622  .000 .26 1.1253
school Master's degree 4142 29203  .490 1.1723
Ph.D -.8417 5188
Bachelor's  high school -.6938" -1. 1253 -.2623
degree Master's degree -.2796 -1. 0 43 4551
Ph.D -1.5354" . 30 -.1878
Master's high school -4142 w 3438
degree Bachelor's degree .2796 -.45
Ph.D -1.2559 -2.7406 ' :
Ph.D high school 8417 - 22021
Bachelor's degree 1.5354" .1878 :8830
Master's degree 1.2559 12289 "\, )2.7406

The error term is

*. The mean dlﬁer%

Results presented in Table 4.9 shows thhmal

ag tQ consists of (less than

effe?

A,
45i ars non-e@mflcant among age groups
¥ S

hesi the main effect of age groups

35 years, between 35 to 45 years a

F (2,163) =.195, P=0.823. Thls he nul

\
is failed to be rejected, w h also mean p‘zqn@]ers and old teachers do not differ
sC r I

in terms of their percep ons ces féﬁiarental involvement.

Table 4.9 Ie orﬁaq ns tof}ge Groups
D pendent Variable: T SCHOOLPRACTICE
\_J Tukey HSD
()] part|C|p (}) rti N Mean Std. Error  Sig. 95% Confidence
: Difference (I- Interval
Y- J) Lower Upper
% ﬁ’ Bound Bound
less ears between 35 t0%45 -.3050 18921 244 -.7525 1426
\ years

more than 45 -.1282 .27053 .884 -.7681 5116
n 35 to 45 less than 35 years .3050 .18921 244 -.1426 7525
years more than 45 1767 .30293 .829 -.5398 .8933
ore than 45 less than 35 years .1282 .27053 .884 -5116 7681
between 35 to 45 -1767 .30293 .829 -.8933 .5398

years
Based on observed means.
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Dependent Variable: T SCHOOLPRACTICE

The error term is Mean Square (Error) = 1.033.
Table 4.10 shows that there was a non-significant interaction between Ieﬁmgucation

and age groups. F (5,163) =1.58, P= 0.169. This means that the signih’&t\

erences in

the level of education are not influenced by age groups. Hence, it w?ﬂﬂed to reject the

null hypothesis of interaction effect differences. \/

Table 4. 10 Tests of Between-Subjects Effects ‘} N '

Source

Corrected
Model
Intercept

Age
Education
age *
education
Error
Total
Corrected
Total

Type 111 Sum
of Squares
34.106°

931.965

403
23.406
8.153

168.412
3468.399
202.519

a. R Squar

Dependent Variable: T-school practices ) \{
ial Eta®

df Mean F % Par;
Square q
10 3.411 : g

63 1.033
174
173 :
= .168 (Adjus

Figure 4. 2: Interad:veeulev Qlf.EQcation And Age Groups.

Estimated Marginal Means of T_SCHOOLPRACTICE

6.507

&.00—

5.50—

5.00—

4.50—

Estimated Marginal Means

4.00—

A.

3.50—

N\

participant's age

—less than 35 years
—— between 35 to 45 years
more than 45

T T T
high school Bachelor's degree Master's degree Ph.D

participant's level of education

Mon-estimable means are not plotted
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The plot confirms the results of the p-value in Table 4.10 which indicated a non-significant

interaction between level of education and age groups. \q
Research Question 2: 3 )
ols?

What is the level of parental involvement in the selected primary scho

This section investigates parents’ perceptions of their own it% ent in children’s

education. To measure the level of parental involvement, d s collected using an
adapted questionnaire developed by Epstein and Sali 93 .'This questionnaire
contains eighteen (18) items measuring home and sehool invol en.b.'qfe d)\fir'ns were
rated on a scale from one to seven, with one being ﬂé&nd;e en being @1y”. Hence,
low ratings on this scale would suggest Iow@?ofﬁ\ I inv@«%ent and higher

ratings reflect higher level of parental invo nt.

Overall, parent’s survey results show@t)paren Tei Iﬁiel of involvement in their

children’s’ education on average%& scﬁﬁost @S either slightly below the

mean score of 4 or slightly above the m of 4.{$rgnt means ranged from 4.59 to
Ient

3.41 for evaluating their | volve n édu@ion which indicate an average level

’ &
of parental involvem’@e res1 show éa( parents have involved highly in some
activities than otheﬂ\T ite ave (ei%’ived high ratings are about activities that
G |2 P 6
most of them Q n requ}e 70 p';r{fg;s to have more skills, knowledge and time to

involve in wtivitié’s. ihstance; parents scored the highest mean (4.59) for ‘I talk
with n\ about TV show’. \\fvever, parents show low level of involvement for the
acu'%hat require some skills and knowledge. For instance, parents scored below the
meantscore of 4 for helping their children with homework (3.94). Similarly, the results

show that parents gave lower ratings for their involvement in activities that require time
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and energy. All the items that indicate parents’ involvement at school had received low

ratings as this require parents’ physical presence at school and their time

F\o nstance,

parents rated the lowest mean (3.41) for ‘Volunteer at school or in my ¢ n%lassroom’.

The table below shows the different level of involvement of parqets fo

activities.

the different

Table 4. 11 Level of Parental Involvement for Di Activities
Items N Mean , Standard
' deviation
Activities that require less knowledge and skills ' C}Q
Talk with my child about TV show. 301 .59 -\ 1.29
Help my child plan time for homework and cho 30 4.19 T 142
Tell my child how important school is. '?- \% 4.0% 1.43
Talk to my child about school. 1.43
Practice spelling or other skills before a t V W %é 1.69
Check to see that my child has done hi h%ework. 01 _“¢4.04 1.63
Talk with my child’s teacher on the pl& 301 O 4.05 1.30
Activities that require time and energy \ _\
Talk with my child’s teacher at sch% T 3@{ 3.68 1.37
Volunteer at school or in my childgs cl rooam>y 298 341 1.40
Go to PTA/PTO meetings. u 4%@9 3.68 1.38
Take my child to a library. 4,300 3.61 1.41
Take my child to special plane S A 301 3,98 1.41
community. Ny
Go to special events @t schoal. | 0 301 3.84 1.72
Visit my child’s sch 301 3.69 1.35
Activities that need more.gKills am@ ge‘. 4@
Help my child W'Wnewor . O 301 3.94 1.60
Read to my chi % 301 3.82 1.64
Listen to my,child'fead. & 301 3.89 1.67
| @t 301 3.90 1.64

Listen to a:ﬁo chi
’ 4

¢
,§~J

Research ques 3 /‘
What are rs that wn'pactiqag parental involvement level?

To w

NV

extent do parent’s educa ion, gender and school practices (Student Learning,

m%ation and Decision Making) predict level of parental involvement?
ull

pothesis:
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Ho: None of the predictors are statistically significant in explaining the variance of parent’s
level of involvement. \Y.
Alternative hypothesis (')

Ha: At least one of the predictors is statistically significant in explaining the variance of
parent’s level of involvement. 31

To explore the relatively contributions of five independen Varwa (Parent’s Education,
Gender, Student Learning, Communication and Decisio, ing) on parental involvement

level, Multiple Regression was used. However, prior te,conducting th r,al;?ii‘g‘t ere are
—
n es

many assumptions to consider. Multiple Regressio a number fassuttﬁptions about
Y/

the data and it is not all that forgiving if they are noaet‘& \F}Barrﬁzsgb Morgan, 2005).

Major assumptions were tested and the Lﬁ!ae prese I0\6ﬁ
Sample Size: Pallant (2007) has poin@gt diffe \gu?el @iven by different authors

N
concerning the number of cases rg%or I\/ﬂ‘JItipI gr n. For instance, Tabachnick

&
and Fidell (2007) developed }Maf alculating (@sample size requirements; N >

Y

50+8m (where m is the n% independent )}a{:;a'es). Five independent variables are
included in the analylsgme |V|U't| gression:’According to this formula, the required

sample size for thw § de@Three hundred and seventy-seven parents
ich i

% ‘P2 .9
is -study,

s mare than enough than the required sample size

participated i@v wy mal
suggestin we assu% n &f salﬁé\e size was met.

&’

Multicgllinéarity
An% to Leech, Barrett and Morgan (2005), multicollinearity occurs if there are high
intercorrelation among some of the predictor variables. Violation of this assumption can

lead to misleading and/or inaccurate results. Pallant (2007) defines high correlation when
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the independent variables are correlated (r= 0.9 and above). The results in Table 4.13 show
that none of the relationships among the predictors are equal or greater @ This
assumption also requires that independent variables show at least sor@nship with
the dependent variable (above 3 preferably). In this case, all independent variables have
correlated substantially with the dependent variable except %tables (parent’s
education = -0.034, gender= 0.013, student learning= 0 13Wmunication = 0.844,
decision making = 0.872). Therefore, this assumption v Ia olserl sly.

Another important assumptions that need to check Ierance If th olerap;\?value is
low (1-R?) then there is a problem with multicolline Rep‘ba(iq_gﬂz‘/abqeof R2 that is

.87 in the formula (1- 0.87) = 0.13. Comparl g th outco h th{{gﬁlts presented in

Table 4.11 under tolerance. It indicates @of the ce \Csfes presented in Table
4.11 are less than 0.13. Therefore, thigas umptlm
0 S

7]
Table 4. 12 Coeff|C|ents \ 4?;

\
Model  Unstd coeffi % <_Correlation
Coeff % Collinearity
b ‘Eeta

129 partial Part Tolerance  VIF
£

(Constan 3 : L

i \ | o

Parent - .0 .04 -2 .03% -.034 -.124 -.045 .999 1.001
educatio O

O’

n \ ¢ ! C?
gender .01 ’ /01 4'7 (_} 37 -.013 .028 .010 .989 1.011
t-student .3 .44 7.5 .000 913 405 159 130 7.673
Iearning ?

% .03 f .000 .844 .298 A12 .249 4.022
communi
cation A \(.}’
t- dec 27 7.30 .000 872 .393 154 231 4.328

makln

@Iity, outliers, linearity and independence of residuals
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By inspecting the normal probability plot (P-P) in Figure 4.1 of the regression standardized

residual, it shows that the majority of the dots are on the line suggesting no mg\%watlons

from normality. : (!)

Figure 4. 3: Linearity of Level of Parental InvolvenMata.

Normal P-P Plot of Regression Standardized Residual

Dependent Variable: total scale for level of pi
1.0

0.8 C‘}Y'

0.4 g

Expected Cum Prob

0.0 T T T T
0.0 0.2 0.4 0.6 0.8 1.0

Observed Cum Prob

By inspecting the scatter@gw in Fl;uu%'.olr ﬂ&tandardlzed residuals, the dots are

scattered indicating Me da ption of the errors being normally
distributed and th \n e o ‘dual@mg constant.
L) 2.9
&
¥ u)r {g\

&’

&
$
S
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Figure 4. 4: Homoscedasticity Of Residuals for Level Involvement Data.

Scatterplot
Dependent Variable: total scale for level of pi
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Adjusted R2 is .87, which indicate tha

Student Learning, Commumcaﬂ@
the perceived level of parental?nlvem’
is compared to some of t@

Itstha er qrth/ the literature. For instance, Epstein

is q@ respectable particularly when it

and Connors in 1999 ultd) ere essm@ explore the effects of the high school’s
programs of par r on parerit atfit nd reports of involvement in their teen’s
learning at h sc o Their M explalned only 48 per cent of the variances of
t
the outco V("
R
Ie 4. 13 Simultaneous Multiple Regression Analysis Summary (N= 297)
Variable F Adj. R? B SEB B

Level of parental 393.81** .87

involvement

Parent’s education -.08 .04 -.04*

Gender .02 .03 .01

Student Learning .33 .04 A4**
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Variable F Adj. R? B SEB
Communication A7 22**
Decision Making 27 32
Constant 1.33

Note. p< .001*p < .05; **p < .01. (,)

Table 4. 14 M, St. D and Intercorrelations for involvement aR redlctors

Variable M SD 1 2 \ !
Level of 5.39 0.74 -0.03 -0.01 0.913** 844** 0.872**
13

involvement

Parent’s education  1.20  0.40 - 002 0.000 0.016

Gender .69 0.46 - . '0 012 0.024

Student Learning 5.18 0.98 - 0.8 0.877**

Communication 538 0.9 ’ o w0.747%F
v M I\T -

Decision Making 5.45 0.87
Note. *p <.05; **p<.01. , ' _:3
From the results of the ANOVA in Table 4.14, t ue Qf{ dicasege statistically
T

significant model. Hence, the null hypothesi

Table 4. 15 ANOVA

Model Sum
Square

|
Regression 142 4 5, '28. 1-5;“ 393. .000°
( 815
Residual P 4‘
Total 6 645\\39 ( >

a. Dependent ar e: total scalg for levebof pi

b. Predlctors 0 nt |sede rent g-dummycoded, t_com, t_stl

Table 4.11 prow eval at@bﬂe aj?nbutlons of each of the independent variables.
Four of the p edictors (pare edu ion, student learning, communication and decision
making ound to be statlstlc@s’gmflcant in explaining the outcome of interest (level

of pa mvolvement). Student learning made the strongest unique contribution to

ariance when all other variables in the model are controlled with beta value 0.44.

Ision making made the second strongest unique contribution with beta value of 0.319.
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Communication made a unique contribution with beta value of 0.224. And lastly,
educational level of parents made the least contribution with beta value of -0.@ever,
gender, which was dummy coded, is not a statistically significant pr f level of
parental involvement. This means that being male of female is not sié predictor for
having high level of parental involvement. \,

4.3 Qualitative Findings Y'
.\ i

4.3.1 Description of Participants

Qualitative data were gathered from ten particip sﬁ pa nts\(%\?e{mhers of
%)

selected schools. These participants were selected carefully fg;t eir nowl@e on parent

involvement. In qualitative studies it is important t on the& perceptions of

1sti8i§ also important for

conducting a valid and reliable studyc eswell; Th re'{b,[e, the two tables below

present key demographic characte;@) pafents qtea@.
N go

Table 4. 16 Characteri%f Pa'entsﬁo th@alitative Participants
Agel Levehof education Number of children

Parents Gender g

Parentl Fem 52 P & achelor 4 children

Parent2 Female \8{ Bachelor 2 children
T

Parent3 M :3('/ High school 3 children
Parent4 ale 40 Master 6 children
Female \ (\_
N’

participants. However, understanding @’ c
Cr

E——

Bachelor 4 children

Parent5 ?:
@
Tablefl%argc ristics'ff Parents for the Qualitative Part
T

r, Gen b 4 Level of education Years of teaching
ch Mal = \}(45 Bachelor 12 years
er2 Female &Y 29 Bachelor 4 years
%c er3 Male N 50 Bachelor 20 years
cherd Male 35 Bachelor 9 years

éacherS Male 42 Master 10 years

i
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4.3.2 Results of Research Questions

This section presents the significance themes regarding teachers’ arWents’
perceptions of school practice for parental involvement and the parental
involvement. Each of the following themes are related to both research%stlon one and

research question two: (a) learning at home, (b) communication% ision making, (d)

volunteering, (e) parenting and (f) collaboration. Y'

Learning at Home
Learning at home is the first theme in this qualitative Sis Itw the activities

L \Yq

that parents carry out at home to support their childre cation. Under thi ‘theme, three

"y

sub-themes were identified which include (1) bdé paren{s‘z:n children’s
education. (2) Schools’ support for promotuéwtal involvenient. (3% Barriers of parental
involvement.

7 e
1. Responsibilities of parents in c e ’s c}

Participants believed that paren lve in | rnl %Vltles at home is a good way
for supporting children’s educ Th%/ stated t ools are not the only places for
learning and suggested tr;%port Vdéﬁ at home and the role of parents in
preparing a conducw@ Q@ent X aklng children understand their lessons.

One teacher ma x cif'st Lt ﬁrg'h/e interview “Schools are not the only place

for learning. nts t eir to support their children at home and help them

underst& If parents cannott’gt':h their children they can hire tutor” (appendix I,

trans Another participant from parents indicated that the responsibility of parents in
ing children’s education begins before the child starts going to school “The

S|b|I|ty of parents is to teach children at home the Huruf (the Arabic alphabets) and
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basic Quran before they are sent to school so he can have some understanding because he
will be part in a group of students” (appendix I, transcript4). \Y~
2. Schools’ Support for Promoting Parental Involvement (‘)
Participants from teachers stated that schools do not organize formal workshops and
seminars to train parents to support their children’s education at heme byt they offer general
guidelines to parents of how to help children at home. Jor nce, parents had the
opportunity to ask questions of how they can overcome fi Itiwce in helping
their children at home and teachers were suggesting solutions Tega\jyr‘oblems.
Participants from parents confirmed that there is &shgps offered tfi%}em by their
children’s schools. But parents received instructions, fro \%rs in %g?ﬁeeting between

parents and teachers. One parent indica@h of@d by teachers are the

most important thing in their meetin‘ yjth teac ? f §{%hing we discuss in every

meeting is related to how we canh%r
of each subject, so we can @ cll en ix I, trancript2). This statement
indicates that the meeting%e n teachers ,da(vr‘tbé were taking place in the beginning

é

of each semester as te@werq\cﬁ?’@ the t%&\/s of chapters that parents need to focus
h

&
on when helping N dren €. B)(tb‘is way teachers enable parents to help their
@
ta 4

v i
o 2 &

(@]

N
hiftiren omﬁgﬂ’iey copy for us the chapters

S
S

&,

S

children from innivgy e scéool-year and make parents responsible for the

progress o Whildreﬁ. b4 $
)
e assistant from teacher?fa?e not restricted to only at the beginning of the school-

ye%leachers stated that they guide parents whose children are under-achievers
“Teachers advice parents to monitor their children particularly if the student is not

performing well. Parents are advised to limit watching television and hire tutor if the
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situation requires” (appendix I, transcript 6). Teachers also instruct parents whose children

are performing well “And if the child is performing well, parents are advise&qcourage

the child so that the child will continue to perform well” (appendi: %nscript 6).

Moreover, teachers continue to assist parents at the end of the scthI-f]ear by reminding
exam dates for all subjects and requesting them to offer more hw eir children. One

parent stated “In exam time, the school call us and they tell thw dates for all subjects

and request us to help children revise and make the r ﬂ{a (appendix I,
transcript 3). ' ’C}Y'
_ -
3. Barriers of Parental Involvement: 2 X
Y

Teachers indicated that they face problgms 1£e1 i \e par%@"‘The problem is
many parents don’t come and seek asszs@ teache ey 6‘6@ to school and meet

their children’s teachers they can g@y in 70 @u to help their children”

(appendix I, transcript 9. Teacher;%
who do not collaborate with ﬁ\fhe
calls from the school in %) I t not satisfied with those who give

attention to their chi nly|w % ave problem at school” (appendix I,

& atlsfactlon for those parents

transcript 5).

Teacher ent-participants @mated that some parents face difficulties when
helping ¢ t hom Wzﬁ hé\challenges is lack of education. When asked one
parent@e help her chlldren*anome she did not hesitate to express the difficulties that
sha%my problem is that | cannot read the lessons to my children and they are better

ducated than me because | was not educated so that is the only problem | have. But |

encourage them to do the homework and make sure that children go to school on time”
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(appendix I, transcript 2). Teachers also felt the difficulty that uneducated parents are
facing. One teacher made the following statement in explaining how parﬂ\w their
children “Parents ask their children questions; what you have studied, p &@ad to their
children and make the lessons easy for their children. All these tﬁ are parental
involvement in education but only educated parents can do the\a;ctiX'ti-es” (appendix I,
transcript6). Another teacher explained how they can d ecmts who cannot offer
support to their children due to lack of education. “Par e not S@ teachers can
i o

see the difference between parents through the %nce oft chil e?. e;:ﬁ?]stance,
€ )

SN
children whose parents are educated do their hom come On time an?-perform well
Y/

because their parents are involved in their e ucat;n. Idﬁ)\et\, teaEQE‘face difficulties
in teaching children whose parents are &@d they do Sk homework and they

are not organized” (appendix I, trans 7). \ '<\

N
Another challenge faced by%s is fhngu as I:%ﬂy parents do not speak the
foreign languages of the imp }alrrir m, Which nﬁé&t schools in Somali use. Most
um

schools in Somalia use i curric D} o
she re \r

}t'is\btten either in Arabic or in English.
child athome, she explained the ways she helps

—9

<

what difficult@ ave, sho out.books and homework; I ask all these questions.
w J'd'Uﬂ)émn

Soif I ca elp an elp; because I am not one of those who can speak
Ag o
Englis& k him to tell me ih\%?)mali language and | answer in Somali then I tell him
to n the internet” (appendix I, transcriptl). Some other parents lack time to spend
ith their children and support their education. One parent explained why he cannot help

his children “If | tell you the truth, I don 't help them at all. I choose for them the best school
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and I depend on the school for the education of my children. This is because I usually travel,

and I don’t stay with them” (appendix I, transcript 4). \q

Parents as well as teachers shared the ways in which parents tr wrcome the
d that

barriers that prevent them to support their children. One parent st parents seek
assistant for their children from the community if they cannot 1% amilies help each

other but not through school. If the parent cannot help thei cw in education they go

to their neighbor or friends to get assistant” (appendi ns rlp%r parents use

g

tutor to teach their children at home “I support my child at home an iie tl&lﬁo teach
a

AN
th.h e owlﬁge but faced

\\' N
language difficulties asked their children to swh, is required'in So language so that

they can provide the information “becau@wot one v@‘can speak English so
I ask him to tell me in Somali Iangua@jgj I aﬂ‘o i‘then | tell him to search in
N
. E & ()
%

them at home” (appendix I, transcript 3). Some p

D

/3

the internet” (appendix I, transcri

]
&
Communication \ ! Aj%\é
It refers to the two-\%;muni‘g t

m %
teachers exchange i&fgtion aIJo ents. ‘Under this theme, three sub-themes were

ionjbe I eebhome and school where parents and

&

identified which w 1)\\? poLth:e of communication. (2) The ways of
¢
4

communicatio d th::?n forrémmunication.

1. Thel % of Eomrubicas
N
r nts talked about thé?mportance of the communication between parents and
scheel=They indicated that the responsibilities of parents is not limited to only sending

@n to school, but parents need to know their children’s behavior and performance at

school. One teacher made the following statement “It is not enough to send children to
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school but they have to have detailed information from the school how their children

behave and perform” (appendix I, transcript 8). Participants also stated the @ce of

communication by making connection between the regularity S%me-school
note

communication and academic achievement of students. One teach “Parents are
at ;

created by Allah and they are not same. Some of them they knowawxh eir children learn
and some of them they don’t know. Some others know th siw but don’t give more
attention. And the effects of these different behavii an b !een n children’s
performance; those children whose parents don’t follow up may fail i x'amt)@i)pendlx

I, transcript 10). Y-
2. The Ways of Communication \,z 0\ ?T
Participants stated that different @se di aﬁ( communication. In

some schools the communication bet een paren [?ac regular and parents get

N,

the information they need about t drenQNhll ools the communication is

th
%

not regular. One teacher share mu a ion in his school “In this school

at(lf
and other schools that I% previously t'hfe munlcatlon between teachers and

&

the si 'of c@numcatlon in two school he teaches, and he

2.9
said “I teach cho ge f tI@g schools the communication is very high. The

school Wrm parepts tie iss@that relate to the exams and other things, so they

collabera these issues. The”o(é?er school the communication is not good compared to

parents is not regulalif{omeu'ne omm atlon at all” (appendix I, transcript 8).

Another teacher ¢

ool” (appendix I, transcript 9).

Qartlmpants also stated the ways in which communication took place and how

teachers and parents exchange information. Sometimes parents meet teachers individually
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at school to discuss issues that relate to their own children. “I teach mathematics and when
I ask children to do exercise I want them to do as I required and those don’ (W them
to bring their parents. When parents meet me I inform them the progr@ir children
and request them to help their children at home”. Participants also indicated that schools
organize meeting for all parents to meet parents face-to-face and$:s in detail issues
that concern all parents “The school organize three meetings Warents every year. In

these meetings the school share with us the results an ar wi@e&evious results
to see the subjects they improved and the subjects théghave still prob »* él)q‘{t'icipants
also reported that they use telephone calls for comrﬁon par icularly &@ose parents
who are busy and cannot meet teachers fac —toX:Fur\hore, talephone calls were
es and.j escén relate to individual

used to deliver urgent messages such @d
" £y

students.
A

- - > 2N S
3. The Reason for Communica o {3.
Teachers stated that t@m' i€ate Wwith gﬁknts to deliver three kinds of
i hat

information. Similarly, p@w icate§

kinds of information ?xints nie \know ir children’s behavior and progress in
%

=

—9

%ylzf/&unicate with school to get different

&
learning. One paE&\ de th yviré()?atement “for parents to involve in their
¢

'

children’s ed@, firstly, parént r{ed to know continuously the progress of their
fotiap 5@% .

. chil havi?-ﬁ thirdly, how he treat others including his teachers.
N

children.
All th& parents” (appena'bc?l, transcript 1). Teacher also confirmed that parents

co ate with teachers for these reasons “parents call teachers to find out how their
hildibehave, about his attendance and his punctuality; they seek all these information to

support their children’s education” (appendix I, transcript 6). Teachers communicate with
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parents sometimes to report a problem, update parents exam dates, or share with parents
the results of their children. One parent stated “in exam time, the school Ca{%nd they

tell us the exam dates for all subjects and request us to help children rev'ﬁ%make them

<

Decision Making Y'

ready for the exam” (appendix I, transcript 3).

Under this theme, two sub-themes were identifie h includ ecisions that
directly affect children such as changing the class o ents’ child. ( 01%23; that do
not affect directly children.

1. Decisions that do not affect dlrectly ch|I n ?T

The data showed that parents had Imﬂ@maﬂonw dectssns that do not affect
e_differe

their children. Participants reported %th éhool s involve parents in

decision making. Sometimes scho%lve &rent dec making by surveying them
nﬂ%{:

individually about issues that SC oI l ent. Then decisions are made

based on the suggestions % S. An‘g

together with teacher, Nafter |d1s\10n a ectlve decision is made. “Parents are

&

?ndlr@) n the situation. If the issue is a common

invited individual rou

'

arekfs_)for a meeting and discuss the issue and after

problem, the ires Z
dISCUSSIO s an rs @1 an agreement. And sometimes parents have

N
compl ut the performanckc:af some teachers and demand replacement and in many

% complaints are valid the school change the teacher” (appendix I, transcript 6).

0 nother way that schools involve parents is to use only a committee of educated

individuals in the community who represent all parents in the decision making. One teacher
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made the following statement “l speak based on experience. Parents have no voice in
decision making. But some schools use parent committee who wori{mchool
administration and they are consulted on important decisions” (appenc&@scripw).
2. Decisions That Directly Affect Children

The qualitative data showed also that all parents had participa@e decisions that
affect directly their children. Some other schools involve p enw in the decisions that
affect their children directly. One teacher stated a WS “p@yre invited to
participate in decision making for some important is particularly oie aajgﬁ)ns that
affect directly their children” (appendix I, transcripty/). Anether acrt/n%:ade similar

\s,the s@ calls parents to

d to&é students, the school

statement “When there is a new issue that rel%ae S

have their say about the issue. But anyt@ is not
doesn’t consult with parents about th%?ues” c?& I t@scripw).
- - - \ - -
Participants also stated that schdbls pasents rzir:ébarent association who have
more influence in the decision?\k'hg and*demand f@he schools to meet the needs of
1mne

their children. One paren% d “o Dng_I'EzQarent association. I remember one

time they called me &‘&&@y were ndin ething that the school cannot afford.

&
Parents influence th\de Ision 'in t@chool. Nowadays learning institutions are
@
2’ | and if par

2 9
considered co@

ts Kfanot happy with the service they might take their
children t(:WChoo s” ppc‘ndix%%:anscript 4). Furthermore, in some schools parents
(5]

NV

were hange decisions ?'Re by the school if they are not satisfied with these

decigionsOne parent shared her experience in decision making of the school of her child

@ 't participate decision making and the school does not invite us to participate. But

when they decide the class for my child | meet them if I am not satisfied with that class and
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I ask them to change. They make the decision but if 1 am not satisfied they listen my
concerns so in this sense we participate the decisions that affect our childre@dix I,

transcript 2). 1 (')

Volunteering
Under this theme, two sub-themes were identified which include %‘nteering at school

activities and events. (2) Volunteering at classrooms. Y'

e

74

1.Volunteering at School Activities and Events.
- N ® :
Participants from teachers stated that schoolshinvite parénts tte articular
events and activities. One teacher stated “we invite parepts to par cipate SC@ events and
v

activities such sport activities to e ourze th\ehildr ?(appendix I

transcript7).Another teacher made a si '%ﬂtemen

school organizes events and we send&gial Hﬂ&%’[

have performed well to encoura chilfiren”

inviS&ll parents when the

hgse. parents whose children

, transcript 10). Similarly,

parents confirmed that schools,invi her hool.
cm

One parent made t%ting st
97 ¢ &
school. Before two m the sfho s renovating some classes of the school and all
. _ & _
parents were inv to participate: utcl‘)@uld not go that day because I was sick”
¢
’
(appendix 1, tramscript?). \(;j
2.Volunt W Clas';razf ‘é\
)
Bgr\ nts reported that parents do not volunteer at school to help teachers and
st classroom. Parents from these schools stated that their responsibility is just to

@!ds to school. Some other parents limited their role to choose the best school for their

children and then follow up their progress at school. One parent made the following
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statement, “Parents have to be selective when choosing school for their children. You have
to know what they teach, teachers and the behavior of students and the lgcation of the
school. After that you start to follow up what your children learn everlif)ppendix I,
transcript4).

Some parents limited their involvement at school by visiting the school%but for the interest
of their own children by discussing with teachers about the ro%?of their children. One
parent offered the following statement when she was as u er'n\‘/olﬁnent in school
activities “I don’t offer any service or assistant at séhgol but I go th e'oc‘%‘%‘nally to
check the progress of my child” (appendix I, trarg';?). Another ar?\m/z_;ade similar
statement ““I visit the school sometimes Whe@) kn\lmormgq?about my child

and teachers help me to get these inforr@ppen j @\S)

ns
Participants stated the reasons t}@gevente \w’%t volunteer in classrooms. One
- - - \
of the reasons is that teachers do e pa?e ts olumgc.?( at school and do not show
O

K
their desire for parents’ Sup% made the following statement
“teachers believe that th% 0
Instead, parents shogqe theill c
to participants the r on

particip btier )%

>

ch} ~ Ong teac
th?' job 'pb h&eed parents to present at school.
&

n at home” (appendix I, transcript9). According

&

fven@parents to volunteer is that volunteering at

classroom is @aturehyo ali @nts. In responding to how the school involve
parents, 0 e% 4 ¢ tllo ¢

cher made Wing statement “‘such practices are not existing in this

country, ndix I, transcript9):

>
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It refers to the responsibilities of parents in providing their children’s basic needs such

as food, clothing, shelter, and safety. It also refers to the parents’ responsiBilities in

preparing their children psychologically for school. Under this theme, twas%emes were
identified which include (1) preparing children physically. (2)._Preparing children

psychologically. \,

1.Preparing Children Physically Y'

Participants recognized the importance of prepari ildren physically by meeting
their needs for food, sleep, and for school materials, One parent df t’r}_e‘gﬁllowing
S

statement in this regard “I¢ is also important that pa takegare o, child?n ’s health by
N

providing healthy food and make sure childrgn go beg\

books and pens” (appendix I, transcri hiother

“Parents have to encourage their chi@%to go \Stshc?l
N
school fees and buy learning mateér children appex@ I, transcript5). Participants

&
also reported that parents makY\mOch el S nat@ir children to study. One parent
make Sure

listed the things parents h% ke i;lcl‘ﬁben are well prepared to go to school

s &
“I help my children&/Narly lo \ol, rea‘dgfdr them and help them when they face

&
difficulti
ifficulties, corre Wﬂ erl
: g

ilke r@\gtake and | buy for them text books and all
other Iearnin@' Is they (ap@dix I, transcript5).
“Q\ildreﬁ mglogi@%\ly

2. Prep
N
K nts’ responses al?(;:?ndicated that parents not only prepare their children

nd rg&fre their clothes,

m@ﬁa similar statement

(;Q\vare how they learn, pay

ph but also prepare their children psychologically by encouraging children to
ehaye well and perform well academically. Parents reported that they teach children to

change behavior through self-monitoring to improve their social skills. One parent
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explained how parents help their children get mentally prepared “When your child is going
to school you have to convince him that the teacher is the second parent aerve to
convince him to listen the teacher” (appendix I, transcriptl). More&harticipants
indicated that teachers and parents work together by communicating each other to help
children with behavioral problems and make classrooms a conducive environment for
learning. One teachers explains how teachers and par tsWorate in this regard
“parents call teachers to find out how their child be bout hiiﬂ?iance and his
punctuality; they seek all these information to g\fﬁ their chi ringémcation”
(appendix I, transcript5). Parents also stated that th refer}ed to send i}h@-l-r children to

sfully “ afents have to be

toéfow what they teach,

teachers and the behavior of stud@)and th (? K}he school” (appendix I,
| 0 S

transcript4). u

Collaborating With the ConYn N
It refers to the sch labor‘g ion

other agencies who ;:ﬂ:gsuppfrt\familie d students to advance student learning.
su

Under this theme, tig sub-them
‘
groups and no@;me al izaki()us. (2) Support from families to other families.
W i

1. Supp Busin Gfoup?a d Non-Governmental Organizations
N
ﬂ%&nts indicated that*s(aools collaborate with non-governmental organization

an e support for families and for school programs “Generally, the school receive

schools in which teachers handle behavior Kob} S

selective when choosing school for th\ en. Yo

N

%&ess groups, religious groups, and

qide@ed which include (1) Support from business

upport from non-governmental organizations but I don’t have more information about it

and how the school use it” (appendix I, transcript2). Furthermore, Schools collaborate with
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local business groups to provide financial support for poor and needy families “If there are
individuals in the community facing difficulties, the school colIaboragKWIocal
businesses to support these individuals” (appendix I, transcript2). _{')
2. Support from Families to Other Families

Another source for community support is from families theﬂﬂg:’articipants also
stated that schools seek support from families who are fin cimdependent to support
other families whom are affected by disasters such as pL ho lost their
parents in the civil war “As far | know the school d ot receiye a pp {from any

organization and depend on the fees that they charg studgnt B some@-mes they call

us to help orphans and when there is floods tgo\ffe, ervi c “SE‘ pate” (appendix

I, transcript3). The support from fam|I| |I|es |m| uring disasters, but

schools collaborate with the commu to o a\famllles during Islamic

festivals such the holy month of “Iﬁ‘ fact sch rowde support to families

and students. For instance, adr |ve gs to families” (appendix I,
l

transcriptl). % “

4.4 The Link be&%}uanflt nd |tat|ve Results

itati

'and Qﬁ%taﬂve data were collected and analyzed
‘P27 G

In this stud%
separately. T |n hi S t| on \Q_Iye guantitative and qualitative findings were

combined ink bgt memére discussed. According to Wagner and co-authors,
attem tegrate and combm(?flndmgs often present challenges and in many cases

crlbe results separately. However, integrating findings produced by the use of

019 methods can reconcile conflicting results and offer insights to the investigated

research questions. Furthermore, similar results and strong consistent within the findings
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produced by the use of multiple methods suggest increased validity and indicates that the
investigated research questions has been more accurately measured (Wagn evom).
This study investigated six types of school-partnership practices for p g level of

%ntltatlve and

parental involvement. The following discussion is the link bet

qualitative results in these six types of school practices.

Typel Student Learning at Home Y. '

Under this theme, two sub-themes were identified which I S, offered clear
and detailed information to parents. (2) Helping ch@llth home ’ _@

1. Teachers offered clear and detailed |nform \/‘T

A majority of parents (77%) and (70% hers“f?ad Sitiv ceptlons towards
school practices regarding student Iearnln c?ome Mo ver, @hers and parents had
positive perceptions on the |tems en5| r};')cépartlmpants indicated that
schools provide useful and cle r mati ren &%aardlng the expectations for

ache s1t1vely the statement “teachers

*

students. 92% of parents nd 0 of t
provide clear information re;;dln the tﬁegos for students in each subject at each

grade level”. These/*high atm@ supp\ d with qualitative data collected from
participants thro(qh\jherlZew. gc‘paﬁtg'/ stated that teachers provide very detailed
O

information go nts P pare s@i “the first thing we discuss in every meeting is

related to Row We can help our @%ﬁr-en at home. They copy for us the chapters of each

subj e can help our chlldr?n” (appendix I, transcript2)

;‘%‘,Iear from this statement that teachers sometimes call parents for a meeting to
information of how to help their children at home. This is because in meetings, parents

have the opportunity to ask more questions about the issues raised by teachers to understand
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more. It is also clear that teachers not only provided general information of how to help
children, but offered very detailed information by showing parents the chap&% need
to focus on when helping children. Furthermore, qualitative data also sh parents are
provided with information regarding exam preparation and exam daL@La | subjects.

2. Helping children with homework

A majority of parents (77%) and teachers (59%) had positiye p?}gns on the statement
“teachers provide information regarding how parent oster %at home and
monitor homework”. These results are in consistent with the qualitati dftz;. &‘Eicipants

-

in the interview stated that teachers help parents se childrenjare ‘E(Pderachieving
Y

students’ by discovering the possible factorsofwuzeragl\n nt a@gest solutions.

One teacher stated “Teachers advise pa@ monito ch@en particularly if the

student is not performing well. Parer&ge advi Wﬂi v)@shing television and hire
- - - - - - \ -
tutor if the situation requires” (a I, tr&hscript6). Sl@rly, teachers advise parents
M

whose children are performin S stin wa@eep up their good performance

“if the child is performing@t;?r:nts t a ;ég:bncourage the child so that the child

will continue to perfo I (aqpe X, traréiﬁtG).

Qualitative sh hig pf [aagé'vtal involvement in supporting children with
%stiyat a{e@elp their children regularly. Moreover, parents

b

homework. P

who face culties i ing theig-children academically due to lack of education and
o)

other lﬁ{ Iso tried to find oﬂ’f(;? ways to support their children’s education. One parent

st enever he comes back home | ask him; how was your day, what difficulties you

@how me your books and homework; | ask all these questions. So if I can help I help

and if | cannot help; because | am not one of those who can speak English so I ask him to
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tell me in Somali language and I answer in Somali then I tell him to search in the internet”
(appendix |, transcriptl). These results are consistent with the resul\q parental
involvement level at home. In responding the statement “check to see w child has

done his/her homework” parents rated with a mean of 4.04.

Type2 Communication \/

Under this theme, three sub-themes were identified whic Ez (1? the importance of

communication. (2) The reasons for communication. (3) way: o*‘aqndumcaﬂon.

e
Yw
1. The importance of communication ' _S
A majority of parents (81%) and teacher ha@' e perceptions on this

dimension. These quantitative results at rted“‘fvit ualitative data. Teachers
t

participated in the interview indicated the ance of mu ion between teachers

Y A
and parents and the need of paren ore at iﬁout their children through
communication. One teacher e followin stat t “It is not enough to send

children to school but the haWave 'etal

children behave and perfor

inf r@mn from the school of how their

I!' (l;t/@‘nscrlptS). Participants also made a
connection between e-Sch Ilco unlc% and student performance by comparing
the effects of d1 e Vlt)r ‘a&reﬁg in communication “And the effects of these
different b an e ee 0 c}@’en s performance, those children whose parents

don’t follo up may fall in exams’c’%(g;:pendlx I, transcript10).
\

2. sons of communication.
venty percent (70%) of teachers claimed that they disseminate the following

Qatlon to parents “the school disseminate information on topics such as school

reforms, policies, discipline procedures, assessment tools, and school grades”. Sixty-five
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percent (65%) of parents agreed to this claim. Qualitative data show that parents also seek

similar information when they contact school. One teacher made the follo@ment

“parents call teachers to find out how their child behave, about his &@ce and his

punctuality; they seek all these information to support their children’s education”
X

(Appendix I, transcript6). Another participant from parents madew statement “firstly,

parents need to know continuously the progress of their hiWSecondly, children’s

behavior thirdly, how he treats others including his rs. All&sawelp parents”
(Appendix 1, transcriptl). Therefore, both quantitativie,and qualitativerr uT@nfirmed
S
that parents were receiving the kind of information t 1 X
Y/

3. The ways of communication \;

ng item “The school

G

place. Participants stated % hers s

that relate to specific ﬂd@l An \‘rmes organize meetings for all parents if the issues

are common. Part'dpqts Iso re fhat @hers use telephone calls for communication
h;

en Typ Sfude earning at Home’ and Type2 ‘Communication’

)
K antitative and qual‘l'(é?ive results show strong link between student learning

for those pare%
Strong li w 4

at %nd communication. Quantitative results show that parents and teachers gave

ighest ratings for student learning at home and communication. A majority of parents

(77.5% and 84%) had positive perceptions respectively for (student learning and
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communication). Likewise, a majority of teachers (70.4% and 70.1%) had positive

perceptions respectively for (student learning and communication). Qualitat'KRults also

show that both teachers and parents provided more ideas for these two dishs. It seems
hers

that participants were more familiar in these two dimensions than oreover, the

results indicated the interconnection between the two dimensio or low score on
one of them leads to the same score on the other. This is ecmhen teachers support
parents for student learning at home, they need to use o ore for ! munication.

Similarly, when parents need support from teac@stude lea nF ngy"have to

contact the teachers.

Type 3 Decision Making \S g

Quantitative results show significant d| betwe per ions of teachers and
parents towards decision making. jOI’It ts (@6) tend to have positive
perceptions regarding deC|S|on ers (58%) had negative

perceptions towards decision @ r@ﬁelped to make explanations of
d ar nts

the difference between t éll‘t&/e results indicated that there were

many ways in WhICh ts werf din SIOI‘I making without the knowledge of

some teachers. Fo tan e s qsch@admmlstrators use a committee of educated
|nd|V|duaIs i c m oR m decisions. One teacher made the following
statement / base xpe%e%ce Parents have no voice in decision making. But
some use parent comm\'(é% who work with school administration and they are

n important decisions” (Appendix I, transcript8). Another way that parents were

Qed in the decision making that might be invisible to teachers is that in some schools,

parents have their own meeting and impose on schools decisions made without the
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knowledge of teacher and school administrators. One parent made the following statement
“our school has parent association. I remember one time they called me @ were
demanding something that the school cannot afford. Parents influence th %on making
in the school. Nowadays learning institutions are considered com r-c;&nd if parents
are not happy with the service they might take their children to @ols” (Appendix

I, transcript4). Therefore, these qualitative results indicate thz&ﬂe teachers might give

low ratings to the schools’ practices regarding ‘decisi ak ng% their lack of

knowledge of the ways which school administrators in@elved parents i dicigko;;‘&;laking’.
-

Type 4 Volunteering \< \,‘r

Under this theme, two sub-themes were identifi ichsi e (1) \@&Eering at school

activities and events. (2) Volunteering s:sra)ms. 6"
1. Volunteering at school activitie(aﬂ ,<\

Both quantitative and quaﬁ%es Iths i \ere are some activities that
parents do not participate ar%e art activities @% parents participate effectively.
Quantitative results show rents asse g.lt@evel of volunteering for events at
school slightly beloKhNean slc

mean. Moreover Ntat ent

ore\“four G0 to special events at school” at a 3.84

elsc@organize a program for utilizing parent
’

volunteering”@ rcei \V?s ive a majority of parents (66%) and (57%) of
’
teachers. %ults shoWthat p{/éms volunteered at school events and activities. This

quantim% result is supported by\°|?ualitative results. The qualitative results indicated that
re invited to volunteer events and programs organized by the school. One teacher
b“we invite parents to participate school events and activities such as sport activities
to encourage their children” (Appendix I, transcrip7). Participants from parents confirmed
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that schools invite them to volunteer at school. They also reported that they respond
positively to the school invitations. One parent stated “the school always %%rents to

help the school. Before two months, the school was renovating some clﬁsgg the school
be

and all parents were invited to participate. But | could not go that da* cause | was sick”

(Appendix I, transcript4). \/
2. Volunteering at classrooms Y'
Quantitative and qualitative data showed arents y\luyered less in

classrooms. The statement “Volunteer at school or i child’s ¢lass oyt”’ie‘;‘zgfved low
; —
p ts

rating of 3.40 mean. This result indicated that involvengent OQ-Volunteering
Y

activities in classroom is low. This result is uppzed %l\ﬂlitat@ata. Participants

ersé&.students. Moreover,

teachers do not invite parents to v er at ﬁ\m{*) @\teacher noted “teachers

N
believe that they can do their job eed ﬁaren pri,%'ﬁ[ at school. Instead, parents

should help their children at @Apie 1X trané 9). Another reason for the low
t ctic

volunteering in classroomii uch p‘); ‘14 Somali culture. One teacher stated

&
“such practices are n %&&ting iI’l thi

ntryérf)pendix I, transcript8). Both qualitative
and quantitative r s show th

gare @e activities that teachers invited parents to
¢

4
nded pésj{ively. And there are some other activities that

volunteer in h parentsires
parents t vitea’to’ﬁt&ee@ents were not invited to volunteer anything that is

w
AN -
related.K emic subjects in cl'a(Qroom or in the school. But parents were always invited

stated that parents do not volunteer at ¢ s% to he

to %r in the events outside classroom such as sports or anything that is not related to
C

ademic subjects.
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Type 5 Parenting

Under this theme, two sub-themes were identified which include (1) preEQildren

physically. (2) Preparing children psychologically.

1. Preparing children physically \/:

Responses of teachers and parents indicated that teachers Wt parenting practices.

!

A majority of parents (92%) had positive perceptions o atemebt\‘teaers provide a

e
central location where parents have easy access information nil r sg,ﬁ}ces on
1 w.

parenting”. Similarly, 54% of teachers had pos pergeptio to\/ﬁzds the item.

Moreover, both quantitative and qualitative results ow,{n evel of ily involvement

in parenting practices. Parents stated in the interview tha talé’ﬁre of their children’s

health by providing healthy food ance)childre\mge I,yé?t is also important that
‘;h y N
parents take care of children’s he%?row ing althydgfo?i and make sure children go
N\

to bed early and prepare their : btragls’*@xppendix I, trancript2).
2. Preparing children p% gica h‘j‘-‘
Parents also state Ney erlcoh their,ésu dren to study and go to school “Parents

&
have to encoura ﬁw;rch' dr‘e\n? ojto a)@ol, be aware how they learn” (Appendix I,
’
te

Y

7

wi antitative data. Parents assessed the statement

A

transcrip5). T tis supp

4
“tell my C:w import seﬂoolﬁzs‘ at a mean of 4.05. Furthermore, parent responses
indicato{

ifficulties they face through their 4.10 mean rating of the statement “talk to my

N
hey talk to their chitdren about school to find out how they perform, behave

bout school”. Qualitative data show that a bigger portion of the talk between parents

and their children is about behavior. Parents stated the importance of talking to children to
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convince them to behave well. One parent noted “When your child is going to school you
have to convince him that the teacher is the second parent and you have to c@im to
listen the teacher” (Appendix I, transcriptl). Teachers also confirmed %’ concerns
about their children’s behavior. One teacher stated “parents call te ‘eﬁ find out how

a%t;ese information

their child behave, about his attendance and his punctuality; they seek

to support their children’s education” (Appendix I, trans ripVUn top of that parents

helped their children to behave well by sending them ols'in Wchers handle
. e
behavior problems successfully. \Y‘
! .xi"
Type 6 Collaborating with Community
Under this theme, two sub-themes were ide i ch"q]clu (1) ort from business

groups and non-governmental organlzatN Support fa@es to other families.

1. Support from business groups and vernment orgarﬁ%ﬂons

Responses of parents |nd|cated hers mfﬁﬁatlon on community resources

that serve the cultural and secia E the co'n |t¥ @ ority of parents (90%) and (56%)
of teachers had positi ch N)\ stat(&j(ent “the school distribute to staff and

parents informatio ity esou@ that serve the cultural, recreational,

tio.

academic, healthﬁs}l, d ot rﬁedc%%émllles within the community”. Quantitative
data also s % at pgrebts}lk tb@' children to cultural places and events in the
community through their 4.20 me@\’ﬁétlng of the statement “Take my child to special places
or ev \the community”. Moreover, quantitative results show that schools collaborate

lo€al business to support families. A majority of parents (90%) and (56%) of teachers

had positive perceptions on the statement “the school develop partnerships with local
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business, community organizations and service groups to advance student learning and
assist schools and families”. These results are supported with the q li&?da‘[a.
Participants in the interview stated that schools collaborate with local b sﬁ@ to support
poor families “If there are individuals in the community facing di ﬁs, the school
collaborate with local businesses to support these individuals”. \d’%
2. Support from families to other families Y'

Qualitative data show that schools also seek support ich fa@support other

) ®
families whom are in need. One parent noted “someti they call us hilp ans and

A

pate”’s (Appgndix ?transcripB).
Y

when there is floods to offer service and we pa
Moreover, the qualitative data showed that{ho,g chI'\ \te wit community to
th

support families during cultural and religi %tivals

to families and students. For instance@%amadﬁ?(?% I)dg-s to families” (Appendix
S

I, transcriptl). 6 “« Qs
s

Summary of the Findings \
This section summarizes @aﬁyj‘;ﬁy&@e findings. The following diagram
illustrates a summary fin@is stu

KN &

ool provide support

S
&
S
N
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Figure 4. 5 Summary of the Findings

School practices for promoting Pl

Level of PI

Perceived positively by teachers

| ) NN

Perceived positively by parents

Ty <

Low level of PI for activities that
require more skills and knowledge

C‘_’\

Low level of PI for activities that
require more time and energy

High level of PI for activities that do
not require more skills, knowledge,
time and energy

Factors predicting level of Pl

School practices for promoting Pl

O

Parents’ level of education
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The first objective of this study was to investigate the perceptions of teacqwz parents
e

about school-partnership practices to promote parental involvement. |& results showed
that the majority of parents had positive perceptions towards scho?ﬁctlces in all six

dimensions of parental involvement (Student Learning, Communw, Decision Making,

Volunteering, Parenting and Collaboration with Com ) et een ninety percent
(90%) to seventy-seven percent (77%) of parents had positive per e r all six types
of parental involvement. The scores of parents range a scorg of b Wpe&q to 5.18.
This means that most of the parents participa hi md@&f teachers as
supportive in involving them in children’s q; 1gh @Yl;e ratings to the
statements that describe the practlc dm@arental involvement.
Surprisingly, less teachers had positi eptio @ the parents’ perceptions
in all six types of parental involv; %In (ﬁ?r%v@s tea@?s gave lower ratings to their
own practices than parents’ r. Wh ’ ore tea@s range a Mean score of between
5.06 to 4.0 (refer to the re Rese eﬁi@)

(./

Perceptions @ d rent ards school-partnership practices were

compared. T- tesﬁ!) f ir Me V(XrJatlons of perceptions between parents and
teachers. R ow 1h e are.éétlstlcally significant differences in the scores for
teacher QSD. 1.08) and @nts (M:5.40 SD: 0.74). T (268.81) = -10.25, p = 0.000
(tw‘c@. Despite the statistically significant differences of T-test, the mean scores of

p nd teachers in all these six practices are all above the mean score of 4, which

means that many of the teachers shared similar positive perceptions with parents in each of
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the six practices. Therefore, the two groups agree that the schools somehow provided
support for these six partnership practices (refer to the Results of Research eson 1b).

This study also compared the perceptions of teachers who are in ht ages and
have different levels of education. Two-way ANOVA results indicat tlcal significant
difference of teachers who have different level of education (P= O X: results showed
a non-significant difference of teachers with different ag PYE?Z?T This means that
young teachers and old teachers do not differ in ter their ;ﬁ%ns of school-
partnership practices for parental involvement. The re of ANOVA s') shg‘gv d a non-

significant interaction between level of educatlo e gr P=0. 169YTNh|ch means

that the significant differences in the level of uc on ax\e n ﬂue@d by teachers’ age

(refer to the results of Research Questlo@ 6"‘

Qualitative data was collecte ugh in g/s \r inding the quantitative

results. The purpose of the quall s to ﬂlalﬁgf:)more depth the guantitative
o\

findings and to understand erent p tionsef participants. Findings of the

qualitative part showed w h par nts q- achiers who participated in this study

reported similar positive ep@ut scrlgbpractlces and confirmed the quantitative

results of teache support ;dr Qggental involvement. For instance, participants
stated that tea@@fe H@I uid s to parents of how to help children at home.
Partmmaﬁ%’stated th teﬁche\/ﬁ’bffered their support in the whole year. Teachers

providéd,a continuous support fo\parents from the beginning of the year to the ending of

: ool year by reminding parents exam dates and requesting them to help their children

exams (refer to qualitative results ‘student learning at home’). Qualitative findings

showed also that teachers involved parents in making school decisions by hearing parents’
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suggestions, particularly those decisions that directly affect their children (refer to the

qualitative results ‘decision making’). \Yv
Besides confirming the quantitative results of teachers being sup qualitative

findings showed that teachers were supportive only in some Waysﬁr_in tance, results

showed that parents were not involved in all kinds of school4decisions but they were

err to the qualitative
t VWOHly in non-

teaching tasks. This indicates that teachers’ low@gs of their a,:tiza‘{;e more
-

accurate than parents’ higher ratings. Parents mightiexaggenated t lim@d support of

involved only in some decisions that directly affect their chil

results ‘decision making’). Moreover, parents were i

>
t ‘VolgcQ ring’).

ac)ﬁ&and parents lead to

Q{%d that there is a positive
N

teachers for parental involvement (refer to th%iCtiV%
This study also investigated if g@eption

balanced or imbalanced relationship. @gtitativ

balanced relationship between pa%d te

none of the previous studies xnt i
schools support parental % ent (refer t

g
The second ob e of tk's was t%&}éntify the level of parental involvement.

The results of @ti at‘il

involvement. @ , parent’sy s

involvem weir chi d@geduc?ﬁn on average. Parents scored on most items either
o

ese @ings are very significant, as
0 mer@Somalia has investigated how

‘g§ung'f Research Question 1c).
&

'qua@ive show an average level of parental

4
e)@;esults show that parents rated their level of

N
slightl the mean score of (4) or slightly above the mean score of four (4). Parent
ma%ged from 4.59 to 3.41 for evaluating their level of involvement in children’s

ducation which indicate an average level of parental involvement.
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Parents have involved highly in some activities than others. For instance, parents
have involved highly on activities that do not require more skills, knowle{%d time.

However, results showed a low level of involvement for the activities ggﬂaquire some
core

skills and knowledge. For instance, parents scored below the mean,i f four (4) for
helping their children with homework. Similarly, the results, showed low level of

involvement in activities that require time and energy. For i taWhe items that indicate

parents’ involvement at school had received low ratin his're i!e parents’ physical
¢
presence at school and their time (refer to the results esearch Question 2). \Y‘
'S
Qualitative results showed that parents face difficalti at p@nted them to
NS

for‘}\igh elo Ivement in their

offer support for their children in the best a
IQ

children’s education. Lack of educatioN cati@;vas one of the major

barriers for parental involvement 'ncayatio@u ar
? é
children at upper grades. Anoth enge faced Bar Is language barrier, as many
\ A
of t

parents do not speak the foreigvguagf mp curriculum, which most schools

@wse parents who have
()

!
in Somalia use. These fin%indicatﬂ' ofna{i/omhlrents are willing to be involved in

NN @)
children’s education& bestlw@)ut th er level of involvement is due to the

N
barriers that the }ﬁcin . dhes P’hdiqé/are very significant as the existing studies

provide on@u i;f mation’ a

parental involvement that is outdated and

"%

g

contradict er to the qualitati evﬁsults).
S

third aim of this study was to examine school-partnership practices, parents’
level of education and parents’ gender as predictors of parental involvement. Multiple

ession was conducted to explore the relatively contributions of five independent
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variables (Parent’s Education, Gender, Student Learning, Communication and Decision

Making) on parental involvement level. The overall regression was signif}@: 0.00.
Adjusted R2 is .87, the model explains 87% of the variances in the 5&&d level of

parental involvement.

The results showed that the school-partnership practiw student learning,

ifi z; pr dictors of parental
porti gw involvement

so found that tar level of

|I(\ atlo@ﬂowever this

decision-making, and communication are statistically si
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