CHAPTER 2

As
LITERATURE REVIEW *
Yw

2.1 Introduction

A literature review is essential in any study since .t _supports researchers'
agreements and disagreements by providing a diversity T tice that are often
difficult to duplicate (Machi & McEvoy, 2016). Studie es ducat10nal

drama and cooperative learning have a positive effectiomidevelopin fe‘eg:ﬁﬂls in

teaching and learning English in general and in i ing e{k d cong:mlcatlon
is

skills in particular. Also, the most prom1 ﬁ’ﬂat e atlon arna supports

students in developing learning sk1N ventually mo@e acquisition of

languages. Hillyard (2020) 1dent1ﬁ%ch skllls\l'eggn % he 11 C's of drama,
. 6 .

“...cooperation, confidence, ,. coordinati cr@mty, cognition, culture,

communication, compassiT al tr d challenge” (p.136). In addition, the

combination and mixi cational dr. ‘glwi'eaooperative learning is hoped to

bring new and c@hancrs \s%udents teachers to improve their English

language in an
' ¢

When 1t comes to the advantages of using drama as a means to enhance students’

8

rnin é&ironment.
LSS,

leaming, urthey (19 r‘gued ﬂsla\drama as a human process paves the way for
creati inking, which turn\ﬁ%/ action, especially when drama is based on internal
e thy and identity, and leads to external impersonation. Drama, he continued,
sents real life because people are constantly improvising and acting. Moore (2004)
escribed active learning as the act of using one's imagination to play the part of

someone other than oneself. Drama is also known as "dramatic playing" in education,
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and it is characterized by a high degree of spontaneity when both teachers and students
use fiction to discuss topics that are important to them. Movement and charactevlﬂh

are also important elements of drama (Moore, 2004). q
Drama in education, according to Koyluoglu (2010), is a play-b&&‘l process
that helps students explore, discover, discuss, interact, understand, We, or reject
the multifaceted world around them. When Koste (1995) claimed thatplaying is one of
the most important ways for a child to learn, he brought t m (famatic play for
young learners to the forefront. The students observe the Wierld ar nwild act out
king make- htvl@Yp-s or
nt % S, ta%‘gr'l various

merséfgr;ct with one
om@a better means to

what they see, such as going to work, driving a bus,

parties. In addition, the students experiment wi

roles, and confront themselves with a number of obleTs.

another, and thus, they integrate drarﬂ%uguage C

understand these facets. Likewise, d%especia\rbl%pl raditional classroom
N
technique that has long been ref% asa \()alua and @nate means of mastering

a language (Alasmari & A % 2010! y the sz@oken, Hillyard (2020) stated
that drama offered stuc% ing and pra celoﬁaarate attention. Indeed, students’
4

F &
attention is not onli lized ianﬁ&sy ut gjh other physical actions.

Furthermote,

learning of 1sh.

NS
student nguage Banj&e (2014) concentrated on the outcomes of
con drama for teachin @ learning language and communication skills in the

s%&om. The outcomes discovered that using drama in the schoolroom completes
earni

0 ng capabilities significant and enjoyable. Teaching English over drama and
ooperative learning is a valuable resource for inspiring students to learn English in an

innovative, enjoyable, and productive way. Extensive work has been carried out on the
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use of cooperative learning in teaching speech (Nasri & Biria, 2017; Kandasamy &
Habil, 2018). A significant number of studies have shown that the usage of coow
learning strategies can contribute to optimistic attitudes toward cooperatlve and
improved speech skills; (Alharby, 2015; Nasri & Biria, 2017). Moreo&operatlve
learning techniques, which are different from traditional learning amhes, have a

few profits resulting from collective cooperation between leatﬁerMong & Ahmadi,

2017; Namaziandost, 2019). Also, classroom social in e effective for

linguistic progress overall. It has been observed that leatners w owncate and
[

1 skill§ th hqse_@;tay
edto\ér stud&elated to

ine, w@ns a war-torn

country, along with studies about coo tlve-;xarning in hln@akmg skills.

2.2 Education and War- T%s in'Palesti

Any argument for Palestlmlmp
occupation is the blgg% ost obllous esirl@a on Palestinian progress. Every
Palestinian living imythe i a stlnle‘l- rritory (OPT) is, to some extent,
vulnerable after @ 50 bccu sﬁoe‘n Occupation also affects the flow of

N O

speak more frequently make greater improvements 1

silent (Namaziandost, 2019). The literature revi

speaking skills in general, as well as spea

people and dities, ge raﬁnccﬁ? and socio-politically divides the region,
inhibits w deyel t andéf‘h\its Palestinian use of vital incomes such as land,
water m T

nerals. Using the s@;m tools, occupation delays the Palestinian Authority's

N
aklng, governance, and service delivery (WHO, 2017; ROFAS, 2018).

The occupation also affected the condition of Palestine's standard of education,
h

ich can be linked to the extension of war, frequent rounds of occupation, and military

struggle. This contains damages to the right to education, such as assaults and pressures
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on schools and pupils or teachers, arrests and detention of students, and other initiatives.
The impediment to the right to education, including the access limitations and d%t
checkpoints, and the destruction of schools or classrooms, affects the av@ and
expense of materials for creating and rehabilitating schools, resulting 1 of school
accommodation, and overcrowded classrooms. The detrimental influenge of occupation

and conflict on education is particularly significant for students residing in West Bank

alr under Israeli

administrative and security control (UN, 2018; UNICEF, \d

. . v
In addition, a report from the United I\%Relief an (*k@ency

(UNRWA) in 2016 records the influence of a ic% n thg‘f;;?est years
In G&I‘le blockade

imposed by Israel and ongoing hostili as had a devastating ef@‘on the children of

refugees from Palestine. Six U@ scl@gfﬂqin Avere used as selected
%l th 0@

emergency protections during icts that t kqpla((/ oughout the summer of

#o 'ééleast 83 school buildings.

Approximately fifty )% ilita“ occ palio&s}‘as disrupted the education and
)

growth of children %uth i
so with the incr{&v

on UNRWA schools and the Agency's eduacatignal

2014, causing death or i }ar:]

iole 1 ' Oct@%@OlS. Even though occurring in diverse

settings, the e i ?né h(\;e’%ad a significant effect on the lives and well-
NS

being of r e chi i Pales&e, expressed in the number of children killed,

wo%or devastated by ar@éonﬂict and violence. Additionally, the conflict has

a ﬁ& thousands of Palestinian refugee children's ability to access education

Q RWA, 2016).
Despite these challenging conditions, UNRWA teachers were also seriously

obstructed, both by the threat of abuse and by the demands of delivering education. In
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the West Bank, including East Jerusalem, 12 of 145 Palestinians murdered in 2015 were
kids of refugees from Palestine. At least one case happened in the setting of a UTM
school: on 5 October 2015, on his way back from school, Abd el Rahma ear-
old child, was shot dead in the chest by a single shot in front of the U& office in
Aida refugee camp. An investigation by the Department suggests thWboy did not
pose any threat at the time of the shooting. UNRWA protes%l' and other cases

where Palestinian kids were murdered with dema Il)secutlons and

accountability for those found to have been in breach o to causmg
physical and psychosocial harm to the children and rs involv ar‘n @nﬂlct
and abuse often threaten the universal right t 10rb\ 1ng,$nng and
restricting access to education (UNRWA, 2 6) 0\ év

Save the Children Sweden a e Chlldr K ed Growing Up
Under Curfew in Jenin, Nablus, a ebron 1n 0 ,&a ed on research with
Palestinian children aged betw d 1!1 yearssold. T k centered on the daily

<</

lives of children and their e rle es gl du@ze ongoing Intifada. Save the
t

Children is proud to h% rward P ;:};&l ofichildren and to tell their stories just

as they told them&etest 1i,1 othe e in their efforts to advocate for an
end to child rlg \&ts t eaten children's lives and deprive them
of schoolin an pla ] e; @;ﬂ several schools in January 2004 to ask the
kids fo Q'ugm r 20 1ves and their expectations and dreams for the
Q cause of the closure @d obstructions (there were 733 physical obstacles to

nt in the West Bank), this manner posed a logistical challenge in itself. Jenin

G Nablus had been unavailable to the team. Kids in Jenin and Nablus often stayed

n

der curfew or were subject to incursions throughout 2003. Nablus had 42 days of

curfew, 12 days of which only had a restriction for part of the day (between twelve to
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twenty-two hours). Jenin had 48 days, of which it only had a curfew for part of the day
for two days. Life is rather restricted under curfew. All the family must remain cw
indoors in fear and sometimes hungry and irritated. Kids were unable to g%\ play

or to school; parents were unable to go to work or shop for necessiti€s.¥Ehe curfew

sometimes lasted hours and sometimes days. q

2.3 Violating the Right to Education for Children: M)i School"

Equally, teachers and children face problems in g to hWe are two

[ ]
schools in Azun Atmeh: a basic school and a secon@hool for stud nt'. Gﬁ}@x:ead
wa

and faye tg'pass through the
4

Wall. Of the 34 teachers in total, only four % S Vigfg\e., insig& wall). Kids

from Beit Amin's neighboring Villagewo ttendin ols,éﬁthe Wall will cut

them off. Furthermore, Ras Atiyeh %E'S 3,0 \hhq% @lbe in an area formed
N

by the wall as it wraps eastwar%d Alfe Mesg e's &R:ment. The co-ed school
y

serves two other villages that Mual th@rier that passes within a few
meters from the cample. sg z other
fr

teachers, only five e\o ]i M , i.eg % of teachers would have to walk
through the wa% gul \:Q lonéa'vthey are given permits. If teachers can

to a school in a nearby village from grade 10.0on

rel 6 dents in Grades 7-10. Of the 25
¢

!
reach the schoelf"*their already ard'jotr-%a's are likely to be longer, with the risk that

NS
they willdbe ed baek'at the gate he wall.
orhed
t

ﬁa sks do children fa&;ry day? Students respond to the Israeli occupation
N

Ne amount. They related personal encounters with troops, telling about entering
orsdemolishing houses or being publicly chastened and beaten up at checkpoints.
estricting travel due to restrictions was a major problem, as they were detained for

weeks or more in their homes, were limited throughout summer breaks, and were
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incapable of seeing relatives. After hearing reports of other students being arrested or

shot at as they attempt to enter their classrooms, children talk of the anxi w

experience. "The rain was pouring heavily on a cold winter evening. W@lept,

the Israeli militaries attacked our house and began searching for it, and tdl&ny young

brothers and me out of the house into the rain. My early brothers jus&?sick. We felt

really sad by the unfairness and brutality, ... they beat us on IMS and stomachs
e

with their weapons.” Teachers and parents demonstrated erleisness they need

to protect children: their own lack of protection and impogsibihi prov1d1ng
security to others. As one has pointed out: "When a rr{ y‘u @ever
sell it" (UK et al., 2004). 4
What role does education play in g dlng‘ﬂhs? parents and
educators underlined the following: \% O
E )
= School acts as a place to g ng 0 e t tension in life. It plays
a significant position 1 nt1ng dren entering the labor-power
and girls from earlyvge 0(,hou dre 51b111t1es
= Education offe ces to m )gpr sS, and improve one's life skills. It

refines the t1 of th': students by t%s'l‘{lng positive values and behaviors. It

also "t us ntly ve p, (ﬂ)_l,\z'ms "It is a place that gives certificates of

*
é‘

ho for th?O calKthaln a healthier social and economic status in

w ’

ool is a place Whet‘bﬁads can construct social relationships and friendships

'q/‘7

among pupils and teachers themselves: "we can share experiences and learn

0 from each other and ask for help."
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For the students, a strong teacher is a role model. They can form or importantly
impact the characters of children. Several students have identified teachers at sc S
a foundation of protection, especially when they are considerate, caring, co%\ha‘ce,
and patient. Teachers play a major role in understanding children’s sufl of terror,
depression, or rage as a result of Israel's regular damages. In some s¢hools, a similar
focus has been put on social workers. Children said in one inst CN e really love the
social worker because she can be trusted. We might tell Y:Jrl secrets are. We
love her because when we are at school, she replaces o othet. " aspect of

X
rity status 'di a@rents

ss to p&) ideelp for protection.

cew\)f p ction@vﬂ.le whole of
society. Schools cultivate a communiwzza 1 life an famihés involved. Such

public places as stores, markets, an(%ries stay\p&ﬂi 9@1{ incursions when the

)

students aimed to break the cur. 0 to schooly «

N

N
2.4 Attacks on School Zents, achgrs) a@her Education Personnel
s 2
i 1 re m

¢ than one hundred confirmed attacks

Over the repo%pe 01, E'e\ %
on West Bank {ﬁ&teac a 0ther§dhcati0nal staff. Reports suggested that

AW
Israeli settler% threatening ‘and hcrjl ing students and teachers on their way to
school, Qh,kpointp d N

scho@remises. Clashes were focused among wounded
studentsyin places including &’msalem, Nablus, Jenin, and Hebron. In addition,

child safety is the school management since it has an
know that they can turn to the headmaster or he

Besides protecting children, schools are alSg, a

=

¥

L

a Ng to the UN, the forcefu\lness of Israeli settlers and Israeli troops was marginally
widespread in 2015, targeting Palestinian pupils and school workers, and
Qﬂtinued in similar ways as in previous years. The United Nations reported 46 assaults
and threats of violence against students and teachers, such as what OCHA confirmed
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that a 13-year-old girl with rubber bullets was shot and wounded by Israeli forces during
clashes with Palestinians in mid-April 2015 while she was on her way home fromvl
in East Jerusalem. Also, UNICEF confirmed that a 10-year-old boy from al% hool
in Shu'fat in East Jerusalem was on his way home from school in the s uarter of
2015 when he was shot with a rubber bullet by Israeli forces causing hih to lose his left
eye. In addition to that, UNICEF reported that Israeli forces pursued¥schoolboys from
Taqu High School in Bethlehem and shot teargas containe px

In 2017, Save the Children recorded numerous at on l:ﬁl'inidpupi
[

Is and
educational staff: 39 incidents in which Israeli force%,ted or arrest s‘:l@upils

and educational workers and 114 cases in whic ts % S We@?opped at
checkpoints on their way to schools or because milhﬁry ivity i ear schools.

Samples of the different forms of Violwa

lude:
= In one incident that took % an \ é?ﬁ 2017, Israeli soldiers
)

apparently harassed a ined a’\.%degat“thA u Al-Reesh checkpoint in
Hebron for an hour. N
’ [ $

= According to two clashe gtvzze}: schools in Qalgiliya town and

Bizzariya m Nalllus unded f%b pupils in mid-February 2017.
N

* OCH Non rmed*that a lég@ar-old Palestinian girl was attacked and
4
1 séttle

on@way to Hebron school in mid-April 2017, and

Wo@' Isragli s
w‘mba S’chﬁ?&dm r in Hebron in mid-May 2017.

A, 4
ing the first quartér@f 2016, Israeli security militaries infiltrated Zebdeh

%\econdary School for Boys in Jenin and used its roof to track the Israeli

0 checkpoint nearby campus. Israel troops, according to OCHA, used the roof of

the 'Awarta Village Secondary School for several hours to shield settlers when

visiting a religious site in late January 2016. That usage damaged the doors to
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the school (Global Education Against Violence Alliance, 2018; Global Coalition

N\

to Protect Education from Attack, 2018). T
Furthermore, Behak and Bsharat (2021) said that Palestinian s % in the
occupied territories of Palestine face unique challenges as compared to students in other

countries throughout the world. All of these are the results, of ISrael's ongoing

occupation. This study aimed to discover English Language Ed?ul during the Israeli
Occupation for EFL students in Palestine using a drar@me h‘d. The findings
of the research revealed that the dramatization approach for’EFListud nOPa\ ine
under occupation is efficient in teaching Englis%tervie s ellghi\‘:t)udents
4 r
showed that they have a favorable opinion of Wm tizatio pproa@{o learning

English. As a result, the dramatization tcw helps|to 4 esti&a( their thoughts,
memories, and responses, providing de%sigtw\into

situation caused by conflict and o %n %B%dishé%ﬂ@l).
%f .

q

There are many deﬁni'& spﬁ%}ut t &&searcher agrees with the

following definitions. First,w is tif infz: 1 us@anguage and a means through
r

which people interact %e anothe

it is the most ch@ cap:‘city t indit%uals need to communicate. Talking is

.

compli€ated and troubling

142/ ost, 2019). In everyday situations,

&

N
usually the ability'tg say something 11 a %)g.ken language. This brings ideas into writing
'

to allow otlictipegple to yt d :&n&#eaning being communicated. Speaking is one
f fou Wencies“in ngn’age u?ching and learning. English is actually commonly
N
a

0
us active language for\gareral purposes and enjoys a higher status than in the

%l amaziandost, 2019). According to Kandasamy and Habil (2018), English in the

erd is now synonymous with advances in technology, economics, tourism, the

internet, science, business, politics, making English the most important language in
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various aspects of life (Kandasamy & Habil, 2018). As a consequence, the ability to
talk is necessary for many, if not all, of the above fields. However, most stu t
Iranian EFL have difficulty speaking English. They have disc@with
pronunciation, vocabulary, syntax, fluency, and understanding (Namal%st, 2019).
In addition to that, speaking is an integrated method of meaning-‘th involving
knowledge generation, reception, and processing. Its shape an Mg depend on the
context in which it occurs, containing the participants the &:h:lir practices, the
physical atmosphere, and the purposes for which they s Lt urwgle, %gen-
ays chan le! I&ﬂ}lands
ng ag‘ i such\,?s' syntax,

gnize,@’(gr;, why, and
al.,@v; ULFA, 2018).

Thus, talking is an important skill % langua\%n% V‘%‘to master with some
language skills, according to 1 Emma ( ). Iis defined as a compound

process whereby messages are sent T eceived Sﬁ vocal words. However, in
various contexts, it C%Zbal or honvgrbdl @als, such as gestures and facial

'
expressions. Furtherfagre, Efri1a \O'}Q

ended, and always changing. However, speaking is n:

students to not only know how to produce

pronunciation, and vocabulary (linguistic skills)

how to generate language (socioling '%S) (Boun

(2018) indicatedythat Speaking,i reat i{hjg‘d'rtance to the interaction of people when
¢
they speak e %ere and eve d&/. {}&2 need to inspire pupils to talk in English, we
< k. NS
should s laMd req&st them to do the same process in actual

cor@ation. Speaking hel@mers grow their vocabulary and grammar skills and

t &ngthen their ability to write to express their thought. Also, Al Nakhalah (2016)

&1 d that the situation in Palestine is not far away from the Chinese example. While

aching English in Palestine is aimed at enabling students to interact with English

speakers who use oral and written skills, these students struggle to express themselves
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properly in speech despite having an extensive vocabulary range. Teachers still use
traditional teaching methods and place greater emphasis on reading and Wﬁtin%ﬂe
listening and speaking are practically deemphasized. Anxiety is thL%\ctual
phenomenon that has always had a significant negative impact on language
learners at Palestinian universities (Nakhalah, 2016). T

Another research by Samira Al Hosni (2014), as quoted b* Nakhalah (2016), amid
lémen

to find out speaking difficulties faced by fifth grade in Om t'lI'y schools. The

research also sought to recognize the key factors leading e nat rw\@difﬁculties.
‘A%

ing has a lptul_{%éct in

se% the @points of

rning improves s@&lg skills. In

addition, Namaziandost (2019) fou reaarkable 1 ve <<in the students’

speaking skills following the im@ntaﬁon \coﬁg;e ti _e\learning techniques.

0 >
1 ! ntrinsic inspiration. b
earning 1 mpro(z@ Intrinsic spiration, but

Based on the study, it was found that cooperative

improving speaking skills, and this particular r

the current study on one side, i.e., cooperative

Significant variances favor co

no differences were discov }the

the researchers sugge achers should

s $ &
cooperative leamﬁglishlc \s,whicgjum may improve students’ language
skills and encousage them. NS
;\ ¢ { (?(J
Speakis% alsofbe th cgof er}l ging language through the mouth by using

NS
various % our“b%ntaiﬁ& the vocal cords, vocal tract, and the tongue.

T & pupils should prac@épeaking as much as possible in English. There are

he
h%\, some speaking components that deal with aspects that affect the learners'
uceess in creating the language, namely grammar, vocabulary, pronunciation, and
uency, and they are important for successful communication (Bounar et al., 2017).

Hence, the findings of a study by Zahara discovered that using theater techniques to
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develop students’ creativity in speaking skills is helpful. According to the results of the
survey, 26 students (92.85%) agreed that theatre should be used in speaking i

Four students were interviewed, and the results showed that they have a pos@mde

toward using drama in speaking class (Zahara, 2018; Rahayu et al., 2020).

2.5 Component of Speaking Skills V

Brown (2007) indicated that it is possible to maintai

having three components that include accuracy, fluen

2.5.1 Accurac
5 y ,\‘.fa \$~

This is the knowledge of the element%znolgﬁ

also the linguistic competence that d s%utteran

005), as ﬁiﬁm a la,\&sRamesh (2012), said
ingfboth gr a@ pronunciation without

correct communication. Thornbury

that accurate English speaking mea

7]

or with few errors. Building san 1den gst s“u*m%r/lts to eliminate their fear of

making mistakes is a ioria that a [eac ph@:onsider making learners feel
. . 4 a'.<<l

comfortable with their u f ua (Pat&} 008). Teachers should stress the

W eaking, like concentrating on syntactic

5\ :
consistency of tthin ce
structures, VO%\', d pro

the accu won}pl tengSs of lg@?ge form (Mazouzi, 2013).
NG
N
S
2 m\Fluency
%luency is the capacity to speak eloquently or pausing or signs of hesitation. It

o applies to other things, such as reacting coherently throughout the turns of the

@'atio&)learners also need to pay close attention to

conversation, connecting terms and phrases, bearing in mind an understandable
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pronunciation, and sufficient intonation without too much hesitation (Richards, 2005).
Some learners may fail to speak fluently because of a lack of self-confidence a W
of making errors (Trent, 2009), but it is also possible for them to s;%\relgn
languages fluently (Mazouzi, 2013). In this case, grammatical skills Ao learners
to correctly interpret English language structures, which ultimatel}w, to fluidity
(Latha and Ramesh, 2012). V
\4
2.5.2.1 Pronunciation and Intonation .|\d
“ax

The development and awareness of significant ds in a/specific 'an ¢ are
critical to attaining excellent performance in la sage (C qétj N\,ﬁin 2004,
as cited in Morozova, 2013). In this case wo ng re mlner@nunczanon
which is the development of stressed ssed sy ééntal sounds), and
intonation, which is the speech mel y. L1ste ar lﬁs speaker means when

grammar is correct, so this ma%mun&at ier @nunmatlon is, therefore,

critical in the way students can e eir culture, both in academic

/i/

and social interaction -tongu spe eri @make errors, but such errors do
not change the cont of th p w1sh onvey (Mabhripah, 2014).

Mistakes eaker <€vl this case, ESL, are the ones that change
the meaning expr ss1on oy W s(Flo express. Cooperative learning (CL) is an
opportunity arngs D(zjctlce s@qng and pronunciation of words such as native
spe In" English speakln&_) ere is a connection between pronunciation and

n Apprentices must know the stress, intonation, and pitch of the structures they

in their English-speaking language. Mahripah (2014) noted that the pronunciations
E

nglish words are not the same as their spellings. Words with identical spellings are
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often pronounced inversely due to their underlying contexts, such as tenses and
phonemes, which follow. T
Pronunciation requires exposure to the basic sounds of a languag%xes of
speech beyond the separable sound level, such as intonation, phrasing, ion, pacing,
rhythm, how the voice is articulated in its broadest sense, exposure Wements and
expressions closely connected to the way we speak a language, Pronuinciation includes
both supra-segmental and segmental characteristics an Y;e |speak, they all
function in tandem, so they are typically better understoodwas an e eWponent of

@

the spoken language (Gilakjani & Sabouri, 2016).

nciatign 1 gkl@/stem
consisting of segmental and supra-segmental

number of studies have explored the field M

(Ning, 2011; Morozova, 2013; Ben

(Leong & Ahmadi, 2017). (,) >

Among these studies fo% speaﬁ(ing ils,
attention in many ESL cla m’ as I
acquire a basic skill be 'ttn affe

g <</
Although some res ws clai \hgt all lewéas have the same capability to learn a
second or forei &Jage y hat&}ﬂastered their first language, some ESL
teachers hay wlty
\

CLA w%gigateﬁ in_thi ';eseamtas a tool for developing the pronunciation skills
of IQ in English speakin@’

\ahripah (2014) said it should be noted that intrusion or negative transmission

A

nciation receives more

s

rec gnizee@at students should primarily

acc rac!y a@'understanding (Gilakjani, 2016).

¢
anc p'row 1ation issues for the students. Consequently,

rom the first language is likely to cause aspiration, intonation, rhythm, and melody
rrors in the target language. According to Efrizal (2012), language experience has

influenced pronunciation ability, and therefore learners should be encouraged to always
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communicate in English. Based on the different research, language learning offers
opportunities to use English in everyday life. The studies suggested that stude

poor pronunciation, who were considered less experienced, had more p@wnh
language transfer than those with good pronunciation. Therefore, th%ents with
decent pronunciation will be better than the weak ones. Their resultsW)bserved by
Bashir et al. (2011) by pointing out that learners living in an N}eaking country
or culture where English is the second language will hav Fﬁ- hances to listen

and use the language in question. The value of learning andyteachi gw Iso relied

on the skill and knowledge of the students. Therefote,;%¢onducting orive&&ryl n or

dialog was not adequate to help students de eir sp&a i ill &I}kosgey,
2018). \, é\

Students could also speak wellyif t spen t ti it %plete focus and
curiosity in pronunciation (Gllakja 16). In th _Ere inspired and had a
strong desire to submit them%) thentarg anque students might simply
enhance the development d%pjet@ he study indicated that the

Ipos tt) age could help students learn a

experience of languag% and

foreign language w l 1 o umty to learn it to communicate.
&m

Pronunciation i 1can@/hen speaking a foreign language. If a

|
student c naﬂ%wor pro ly,’ hie}a not get himself understood. Language is a

NS

commu catiotrtool, b pron ciation can never be a good communication tool.

Int AIS used to represen@nood of a speaker. Learning to speak good English

learmng to speak with the correct intonation. The secret to speaking a second

age lies in its strong intonation mastery, to which our teaching and learning always
ffer priority (Mahripah, 2014). In several cases, the use of cooperative learning (CL)

approaches has been shown to enhance second language learning effectively due to its

58



emphasis on individual responsibility and positive interdependence (Bashir et al.,
2011). Pronunciation and intonation from the literature above are important ST’?
English speaking. Through this study, they have been tested to find out @they
have any impact on English speaking with high school language le second
language learner has extraordinary difficulties recognizing the pr@hunciation and
intonation patterns of their L2 in most cases. Pronunciation j Mﬁcant issue for
both teachers and pupils who are concerned with studyi %«):d |1anguage. Once
pupils move back to the villages and use their fi ang gw r‘nea%s' of
impaired. Te e,s &@ face
to detérmi hat@??each and

communication, the pronunciation of English words
moments of difficulty in developing a structu
how to do it. Lack of proper instruction on héw to t€ach ﬁz le teach@g:face several

problems in confirming that all Engli rmare pronou co <(tiy by L1 learners

(Levis & Levelle, 2012). \T ,<\
S S
"
2.6 Speaking SKkills in Pales H rn C@ltry
The Palestinian Re Ze Bri 1 %

>

ritish Mandat vernment and Israel's linguistic
. 'd & . . .
education programsdave a pr(i lanﬁgﬁs in Palestine: English, Arabic, and

Hebrew. Englisl\ei olis a uthori%d language, and Hebrew and Arabic were
e,
¢
retained (Sab mara, 20 ;&itit-%’léi, 2008; Pinto, 2009; Mendel, 2016). The

Palestin'%%uniy d :e ewi@olonies had been forced to administer their own
edugatis sy

t Jewish schools taught Hebrew. In Jewish schools, some Arabic was taught.

a
ish has been used as an educational language in Palestinian and Jewish culture high
h

ools. Hebrew has not been taught in Palestinian schools, though (Amara and Mar’1

tems during the Bg%&s Mandate. Most schools in Palestine used Arabic,
N

,2006). Jewish and Palestinian pupils today study in different schools in Israel. In Jewish
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schools, Hebrew is the language of instruction (except for certain ultra-Orthodox
schools where Yiddish or other languages are used). Y'

Arabic is an instructional language in Palestinian schools. All Pales%\upils
from grade two on, or even earlier, study Hebrew as a second la& Tens of
thousands of Hebrew speakers’ study Arabic, mostly in junior higths (Landau-
Tasseron et al., 2012). Both Jews and Palestinians learn English as aforeign language
(Amara, 2018). There is a wide and diverse linguistic a ]Ya.lesfinian people in
Israel. Arabic is the language of identity, intimate, tural M(:nal.Y-The
, and mu i‘z@p. As
an international language, English is a space fo r W{J( a, 2@..

X~

English is relegated to the subordw eferﬁTce st-He@v spot. Next,

Palestinian pupils must deal with their"éwn Arabic moth gu@%ﬁch is marked by

a significant disparity between the s% languag\ftdvte 9@&1 one. They need then
"': y N

become acquainted with Hebﬁ%h is stent | to th@n their daily lives. Only

after mastering these two la %thj
fr

analysis is mainly teac% red andifron ljlh@ken only seldom by students. As

’ &
far as language ed w is co'n \ed, the gisftry of Education has adopted a dual
&abs:\? 's a mt'tjbsf tongue and Hebrew for Arabic speakers

importance of Hebrew for social mobility, higher edu

co ent@ English — a language whose

approach towar\
¢
(Amara, 2018). 4 (j’)
NS
F% cA ebrs@’lelds, the syllabuses are different from those for

Heb&a mother tongue an@dbic for Hebrew speakers, but for English and French

a nd or foreign language, the syllabuses are identical. An apparent consequence
is is the use of the Arab-Palestinian society's language syllabuses to promote
sraelization and impede Arab and Palestinian nationalism (Amara, 2018). In Israel,

Mar'i (1978) described Arab education as a battlefield between the Jewish authority and
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the Arab community. The teaching of the two languages, Arabic and Hebrew, reflects

the war. The aim of Hebrew teaching is to introduce Arab students to the Hebrew

and its past and present principles, as well as to teach Arabic attempts t@n the

emotional and national ties of the students with the Arab nation (Amara; ).
2.7 Speaking SKkills Teaching in Palestine

The Palestinian English as a Foreign Language (EF ulu for Grade 1-12
encourages teachers to use textbooks for ELT. The of d d Higher

Education (MoEHE) chooses these textbooks, Wm%)m for each S '0 Qpf5 fout of
nt

the chosen method. In addition, teachers frequently la thg'compléxity afﬁ'scope of
the information that needs to be covered@ \hool 3%3"} he English

textbooks and manuals for teachers t 0 ly materi ive@Qeachers to teach

English at all grades. Before 1993, lestlnla er textbooks chosen by
. L 2 .

the education authorities in Jor gy}ﬁ We g{ﬁ_@hers used to use English

Jordanian textbooks, whlle S

t te@rs used Egyptian English
textbooks (Amara, 20 Lj | §
:
As mentlone b ah 's_existingle catlon program for Grades 1-12 is

guided by natio t ook es theié#ltlcal and significant question: Is there a
l (J
¢
Palestlnlan c um r EF Thete ems to be general confusion because the

textboo nly 1?51%1 or n@.r\y Palestinian EFL teachers. This is because they

do Q manual outlmmgc_ﬂ)&a general and precise standards they are expected to

the end of each degree stage. An effective English syllabus will determine what

nts are required to learn in areas such as listening, speaking, reading, writing,

Qcabulary, grammar, sociocultural skills, and media literacy at the end of each grade
(Grades 1-12).
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In the absence of such a syllabus guide, Palestinian EFL teachers are left with a
textbook that recommends not only the manner in which they will teach but e
material they need to teach. An English textbook typically has 12 units cov@ange
of topics. A typical unit has two lecture lessons on such an associated to@* business.
The tasks within each unit concentrate on reading, learning vocabglary, listening,
speaking, writing, and grammar. From our observations a Malking to many

ag

Palestinian teachers, we have come to understand th all of them give

vocabulary and grammar teaching priority over all fie szistening,

@
speaking, and writing skills are not properly taught, 1 ht at all. He ce‘, P;{c}inian

% ary a{lyzgrammar

king, @gw.riting skills,
ab@hat each teacher

students graduate from secondary school with

knowledge. In contrast, they are very poor i

The general and precise standards fo&%these are

will teach by the end of the grade l%@/she is teac % a )ﬂi&lear. Also, the depth
N

and amount of content that Palestimian? EFL teach smeed@over are making it very

difficult for them to properl‘(\iac the S, Such @ning, speaking, and writing.
E

In addition to the lack% ntrolli li'Sfl sgahbus guide, the vast majority of
g ((/

Palestinian EFL te c&sare Erl i jOrS v@lo not even have a teaching diploma.

In 2014, the Muérted ' g all@’ teachers to hold an education certificate

¢
in addition t %nder radu d{gr® Amara, 2018; Razeq, 2016); and while there
4 k' NS
are incemtives for professi advancement in service, the quality of such a creation is

uncertaif, Therefore, Palestin'@FL teachers' actual preparation is another problem

t xences their teaching efficiency.

S
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2.8 The Curriculum, Materials, and Resources for Speaking Skills

2.8.1 Characteristics of Modern Curriculum

The following factors were included in the preparation of the @glish

Curriculum for Palestinian Schools. Generally speaking, the agreed m syllabus

writing are focused on the goals derived from several key points of view, namely the

igned with an eye

essence of education, the needs and values of society, the lea eMtheir needs and
interests, and the teacher and his/her role(s). The syllabus OCGS

to following the values of versatility, variety, choice, andychoic .Wty will be

X
reflected in the content structure, the standard, the %wf depth, an e’ag@ision
b 4
\,‘T

according to the preparation of the learner. Y.
2.8.2 Issues in Teaching Spoken @n Palesti O

The deficiencies of traditionalteaching %*plained based on two
) N

characteristics. First, the traditk%chin@ goal-in‘the c&i’s_@‘oom is over-simplified.

The teachers should “prepare”%ach' im-based O@e lesson planning and simply

>

repeat the preparation %zssroo Ho evér,@many situations, the preparations
ated

4 '3
were not properly r& i‘? en@fhe teachers knew the teaching aim

reasonably well, an re ¢ e illus&s;%ng it with merely an intent. As a result,
¢

the students \N%\I‘ from und afdiltgét?e goal and believed that knowing fairly well

was un%k. St?d ts#therefore,*do not know what knowledge to grasp in the
clas@
N

\cond, student learning is autonomous. Teachers assume what students know or

: ot know, what are the important points, and what are the tough points from their

n subjective consciousness, so they do not take students’ needs into consideration

/

Ay
{4

(Dong et al., 2016). For example, the teachers believe that "set-out" is very important
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and repeatedly describe it, but the students mastered the use and collocation of this
sentence. Teachers waste time in class, but they fail to explain something the s?!
should learn, resulting in low learning efficiency, high investment, and 10@ The
subjective consciousness of the teachers determines the regular leami&dents are
not autonomous, so they have been in a state of passive learning Wk initiative.
Third, students lack cooperative awareness (Dong et al., 201 .Mdays, the social
division of labor is becoming increasingly refined, requi &'

enscl of cooperative

consciousness among people. Nevertheless, this capact Itivation™ red in the

regular education process (Dong et al., 2016; Tul@/lachls lla, 1@. _\‘—}

2.9 Cooperative Learning in Teaching, Speakin

Cooperative Learning (CL) is a@ematwe diti@&speaking classes
since it is seen as an effective tea% eth h (K speakmg and social
interaction among students. Ac@o Hdbver ( 0 eachers must define and
make acceptable pedagogical m ﬁca 1 nghsésc a Second Language (ESL)

>

classrooms because i ; mpr em tlw@ result from a lack of proper
‘S s

adjustments and i em n atli) \Pﬂ.@ and illings (2005) found that successful
English langua cti \thh leieﬂmers should develop proficiency in the
natural lang 0'2}1:5 {j?sed on the children’s daily experiences,

rec1tat1 tlon‘oa d ac 1ce®<nowledge and skills. In this regard, the CL

clasﬁls well-suited for sec@%d' anguage learners because it helps them to interact,

e solve problems, and think critically (Zuo, 2011). This might be due to the

hat CL is based on constructivist learning theory and is marked by a change in the
u

cational model from teacher-centered to learner-centered instruction (Muraya,

2011). It was found that students who participate in a CL environment tend to master
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the learning material by cooperating, supporting one another, and exchanging ideas
(Ahmad, 2010). Hence, CL entails each student looking for a solution and com

a task that benefits both the student and other members of the group. Bes%x, can
increase material awareness efficiency and enhance cognitive, social; jonal, and
motivational processes (Vrhovec, 2015). Hoover et al. (2015) str&i’he value of

teachers recognizing and implementing acceptable pedagoglanﬁcations in the

ESL classroom. Thus, CL was developed for secondary and pti scllools (Anderson,

2019)especially and more importantly in English lan e cl erendup &
[
Y
| O
Due to the various benefits of cooperativ g, % d in.{l?;)st every
: X

Versi\y a colleg%mutexts around
the world, where it is recognized as awant teachin etho@%‘foreign language

Onthanee, 2020).

—

area of school curriculums and, increasing

education (Namaziandost et al., 20 WOreover, iS,ge e;{hy regarded as the best
N
alternative for all students becz%ﬂpha&zes ve ¢ ation among students of

4

different abilities and backgroun amT ts more.%bmising student outcomes in

any‘su&ce@l success (Namaziandost et al.,

academic performanc ial'conduc
'
2020). Cooperativ %ning|h \B‘ocome f the most popular strategies for
enhancing studéakin ?r an, eir engagement in language learning
@
classrooms wfert 200 I“amczji?ndost & Akmak, 2020). Lai (2002) also
<k. NS

suggest% ior id$ i .gis ncc&sary for the teacher to gain professional capacity
in CQ

a

tive learning. NV

S

g tensive research has been done on the use of cooperative learning in the
eachi

ng of speaking (Al-Tamimi & Attamimi, 2014; Bagheri et al., 2013; Kandasamy
Habil, 2018; Nasri & Biria, 2017). A large number of studies have shown that using

cooperative learning strategies can lead to improved speaking skills and positive
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attitudes toward cooperative learning (Alharby, 2015; Nasri & Biria, 2017; Suhendan
and Bengu, 2014). Cooperative learning methods, which differ from conv?ﬂl
learning, have a few benefits that stem from student social collaboratio%\ig &
Ahmadi, 2017; Namaziandost, 2019). Furthermore, classroom social*ences are
beneficial to overall language development. It has been observed Wamers who
communicate and talk more often make greater progress in 0%; than those who

Cooperative learning is also known as a coordinateéd, teac nMue, which

remain silent all the time (Namaziandost, 2019).

provides students with opportunities to collaborate i

the best result for a student to achieve educati

works in a small group in cooperative le%

educational material. The CL approaChyencourages a 1€

purposes of teaching and learning ﬁﬁosed to \bogve 1 ﬁ‘ﬁi method of teaching.
0 \
Johnson & Johnson (2002) rep an approath to C%:?luires positive effects on

educational results. Cooper: '%mir ay lgosely, @Characterized as any learning
t

situation in the classrt%t ¢ students ;ﬁ p@rmance levels work together in
4 (Q
organized groups ards a f goal.%ﬁmdents are given responsibility for
developing a leagning envir: Whiﬁ{ students participate in a significant and
e St ¢S
substantive ﬁ in the jcom 'ti&l @h every other participant in the classroom.

NS

Several research Show )hat the  approach had beneficial effects on student skills

(Pa%het, 2011), includin@’comprehension of English reading (Bolukbas et al.,

; Weng, 2010; Law, 2011; Roddy, 2009; Singh et al., 2019; Hautemo, 2016;

G ah, 2018).
The model for teaching speaking using CL is effective in making students more

involved or inspired to talk in groups or pairs, more successful working in groups or
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pairs, not a shamed of making mistakes, and learning from their peers and lecturers to
improve all speaking measures (Ngadiso, 2015). Cook (2003) claimed tha T
directly or implicitly, the concept of communicative competency has bee@nonly
used in all fields of applied linguistics. The researcher also maintained t efinition
of communicative competency is commonly used and covers numer&a?eas. The CL
practices are concerned with teaching and learning processe tM in the field of
applied linguistics. Therefore, both CL. and communicativ 's‘e.irllportant ideas in
ELT since they have dimensions for learning. When stu part i[w)‘operative

1 %e‘@'?s-and

ents@;n to use

muoés(:nversations
e I@S‘Img activities can

contribute in terms of speaking ski%better e\‘ng?ou 9@5 in foreign language
"I y N,
learning. Brown (2000) suppoﬂ% f : Q‘;B

ther significant problem

in defining communicationﬁills ho[
on the context of a con% ive act in terdhs of @ect matter, audience, motivation,

' ¢ &
mutual experience&jwom@ inten:EQ..Similar to this quotation, classroom

nicatj <%’kills and are not limited to grammatical

targets are all camponents o
K # ! (?
or linguisti ilities. Langu &ra@i s are designed to enable learners to use
NS
languag%
gn&

lan ypes are not the c@ focus but rather language aspects that allow the
1€

ctical’ s in a&listic, genuine, and usable way. Organizational
&0 achieve certain purposes. Fluency and accuracy are seen as complementary

d iples on which communication techniques are based. Often fluency can have to
ki

e on more significance than precision to keep learners interested in language use in
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a meaningful way. In the communicative classroom, students must ultimately use the
language in unrehearsed contexts effectively and receptively (Alrayah, 2018). T

Gillies, Millis and Davidson (2023) stressed the importance of @ative
learning as a pedagogical practice that promotes socialization and ing among

students, from kindergarten to tertiary education and across different $fibject domains.

A range of cooperative learning pedagogies including rel 'oMnline, and peer
learning, STAD, the Jigsaw model, and dialogic talk can be ZEFI' classroom. The
researchers pointed out to the significant role of the tedeher in tW)operative

[
learning techniques and activities to enhance stuc@’ective, oci cdg@, and

metacognitive learning. 4 N
\ T

ive c@oom are more

&

communicative and capable of impro their communiCation sl@, so they are more

likely to communicate and settle d%s in a c\hugiv @ner. That is, students

N\
who study the language throug%\d to'f)ract aevzz@issimilar components of
communicative skills. Pla mpet @ exchange of language that

takes place in the attev% unde:i od :olthbb'pragmatic competence relates to
the use of speech;@t ofter \'&to Q/
such as encouﬂ t, gui

Discourse s b the er; Cc te;of (113 nner and outer spheres, both when listening
to and Q% inpiit strusaér\e of the presentation and when addressing the

struQ’n teams. When one @tes through cooperative learning, all facets, at least

t%r side of communicative competency, are involved. One type of pedagogy is
0

ccur at often in teaching circumstances,

and é’lﬁcation of questions (Alrayah,2018).

borative learning. In many countries and with many kinds of children, it has been
emonstrated to function well. When taught by teachers who understand the theory

behind the system, it should task well with Saudi Arabian students. Now the
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consequences on the classroom have been considered, the broader concerns of this
empirical analysis can be addressed in national policies (Aldosari, 2016). Furthw,
Ehsan and Mehdi (2019) indicated that after using CL strategies, the stude@king
skills improved dramatically. As a result of their findings, the researc gest that

teachers use CL in English lessons to help students improve their spea%g abilities and
a

motivation (Namaziandost, 2019). Furthermore, Icaet al. (2017) concluded that using

A
the Cooperative Learning Model Talking Stick Type to im@ve speaking skills in
{
]

y
playing drama is beneficial. It is recommended that teachers, paﬁicula%lndonesian

&« VI o7 X
teachers, use the Cooperative Learning Model Talking Stick Type to improve speaking
< o
7).

skills, particularly on play material (Ica et al., 201

Cooperative Learning (CL) h{an old his \ng% gkoleman initiated it in
1959. Coleman’s work was est@ in 1084 b ber@lvin in a study he called

Student Team Learning. Sla\meﬁ:] trai programs that are used by

students to help them! m tZ content in gduca 'o%According to Slavin, CL can
capitalize on develo&nta rait \te( gers%d arness their excitement, orientation,
and behavior ‘&stab '\s&ew&%ﬁ. He also added that there are many

|
¢
approaches th% e implemefited” aC{(-)}cs's’the various levels of the cooperative system

of teachihg k lear?inbjll th@ject areas, but their effectiveness depends on
s
S

indiyid

o By

dent accountabilié%for the group’s progress. In his conclusion, Slavin
N

N cooperative learning principles related to learners, classes, and the strategies

employed by teachers who are often cautious about adopting the cooperative learning

Qroach because they fear the loss of classroom autonomy that comes with it.
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Nevertheless, the approach has proven very successful in teaching skills such as
leadership, communication, and academic achievement enhancement (Aldosari,

Additionally, Cooperative Language Learning is a method used to t@glish

that seeks to build a more learner-qualified atmosphere in which th ing of the
students is established by themselves. Speaking, which is one of the Rllls in learning
English, is difficult for learners as they have to deal with new OMI'}’. Cooperative
learning in English teaching is a student-qualified, ins O;acil'tated education
technique in which a small group of students is responsibleyfor their Wge and the
[
| | N4
education of all members of the school. Students pa te in the sa c}m@nty to
learn and practice the elements of a topic to sol er% a ta@ achieve

a goal (Har, 2013; Dendup & Onthanee, 2 : 0\ g

\(a)

:

E(S}'Ve interdependence, individual

outcome is a cooperat%i g co

'
learning  environment he \h&c{ e

accountability,

group process%o
NS
%} ’ b'/:' <

2.9.2. !: sitive Interdepe

&"ce

hrough the point of view of positive interdependence, learners have two

1nte(;§ﬁon, interpersonal and social skills, and

onsibilities: first, learning the assigned topic/material; and second, ensuring that all
mmunity members learn the same. The existence of positive interdependence in the

cooperative community makes students feel that they are interconnected with their
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group partners in such a way that their performance depends on the performance of their
group mates; thus, they must align their efforts with the efforts of their group

complete a task (Tufail, 2017; Johnson & Johnson, 2009; Siltala, 2010; Go t al.,

2019). *
N3

Individual responsibility includes the awareness of tuznts hat they will be

2.9.2.2 Individual Accountability

held responsible for their contributions to the co ty, that an is not
accepted, and that everyone has to participate (Brow uffeteli, 2009; pod(%’et al.,

s b &

2019).

2.9.2.3 Face-to-face Promotive t@ W
Face-to-face interaction is I}c Just EWT £ n
interaction, encouraging more and nteraction i ario@rms, such as the sharing

o
of verbal knowledge, assistancNo v t@iact:\%{esources, such as resources
required to complete th¢*task Rufail, 23 @

=
o
=
=
o
=
o
=
]
=
a
»

17). @roup, can be conducted interactively

: . ‘ :
with members of thqn nit ﬁa"{ 1nput@§d teaching to each other, as well as
inspiring others. @terac i the ers to accomplish a given mission and

: ! : :
common inte \th classas gppreqmces must communicate verbally with each

other on %’tasl?. embers ex , discuss and teach colleagues what they learn.
'
e

Teams ganized by teache s§~sit and talk about any aspect of the tasks they are

t No achieve (Scheurell, 2010; Siltala et al., 2007). Face-to-face promotive
raction can be maintained by asking learners to orally address certain issues
Ohnson & Johnson, 2009). One learner can talk to others about a concept which allows
each member to speak. Learners help each other to correct the items presented in

71



English language learning, such as grammar, intonation, and pronunciation of words or

X
O

Interpersonal and social skills refer to a set of skills that include'agtivities such as

sentences (Godoy et al., 2019).

2.9.2.4 Interpersonal and Social Skills

providing positive feedback, consensus-building, effectiVN unambiguous
communication, and engaging each participant in the learni rozss. hese skills must

be taught to the learners before addressing the issue to ensure the oWess inCL

.@Si'red,

(Baker & Clark, 2010). Teachers will carefully teac ir learners the sk lls_\
including skills in teachership, decision-making, confidence Building, con%ﬁiﬁ'nication,
and conflict management. The instructor is @:@,\W\esm th@cities of the
learners with regard to the final OL\%H some ho es as a partner,
a

organizer, operator, guide, counseEr, and fac \sr\ 2013). These skills

-
%

make students more responsible.i ir wofk, so Wﬂ@ rely on group members

to handle their group tasks. \ A

\
By the same tgke E;ehova, Nevska,| a@ erlova (2022) carried out an
:
to

é

experimental enqui ex loi uencelof‘cooperative learning on enhancing

grammar skills through, usi ir work anc@oup work. 23 third-year students of the

!
¢
Foreign Philo aculty of HJS. ﬁ(ot(-)?&la Kharkiv National Pedagogical University

participated khe s?d L }h qu%.kative and qualitative methods were used. The

findingsSyshowed the efficacy oE%@ir work and group work in enhancing accuracy and
\
t

mar instruction can benefit from incorporating both pair work and group work

6 classroom practices.
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2.9.2.5 Group Processing
This is another important feature of CL that allows group leaders to set g(w
regularly review their roles and contribute to the progress of all group a@ and
consider improvements they can make to operate more efficientl e future
(Scheurell, 2010). Group processing focuses on team members’ posimhaviors and
actions and not on the negative ones. Like in this case speaking, the 1 ctor can prefer
Zrn

to spend time working on developing an ability. After inl; exercises, the

aWn learned.
X

d ek@ffor‘c.
Each member in the group has a task or role t ith% an@herefore

responsible for both their learning and thatw ich &@3;206, 2010).

They then focus on which member ac%&re benefictalland @(% on which acts to
go ahead with or alter. The aim up proce\ﬂgﬁg ?s @ain and enhance the

N\
effectiveness with which meml%y out the n essarzg;?cesses to attain the goals
of the group. Team leaders%l\; bI to nn@h each other freely to share

their concerns and cele% r accomplis ;ﬁt@ey discuss how well they achieve
\‘;a &

their objectives an w well lt 1ntair$£ictive working relationships (Sitala,

2010). To ensu@ct' f grodpé&’nteraction, group members identify the

helpful or u % acti :? d decide on what actions to alter as a group
S

(Johnso,

KN
S
S

1
instructor will then track the groups and provide guidanceétabout

2
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f

Positive

(erdependence
f

Interpersonal

and Social Skills |
/ Components
of
C

ooperative

&earning

f

Face to face -
. Individual
Promotive

Qeraction Accountability

s
N
2.9.3 Types of Cooperat eLear}i&l‘
) oy S

Johnson & J ohns@ descl’ibe
the following liusUkpepiet al., ?&gﬁ):
'3

al C% afive @ning

al CL consists of p@s working together to accomplish common learning

0\d collectively completing similar tasks and assignments from one class session
everal weeks. Assignments could range from solving a set of issues, completing a

curriculum unit, writing a report, conducting a story-reading experiment, playing, or
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reading a book. Cooperative learning allows the instructor to act in a facilitator capacity

due to its highly organized nature. In formal cooperative learning groups, the tew

1. Specifies the teaching goals (one curriculum and one social skill) %
oups (

2. Makes a set of decisions about how to organize the learning gr what size
groups are allocated to classes to students, what positions % to individual
students, how to arrange resources and how to arrangev for students).

3. Teaches the learning concepts, values, and techniqu e lealned and applied
by the students and discusses (a) the mission b Meheﬁ.(b)

J N
performance criteria, (c) social interdepe e, (d) individaal r sp&f‘s?bility,
. . s N~
and (e) predicted student behaviors. \ N

4. Track the operation of the lea Mou

communication skills and (b) am en appropniate in academic learning.
5. Evaluates student success the

&v e@e standards and ensure
o e,

groups assess how we icipantsswork t(;‘g@
X~ 1 =
2.9.3.2 Informal ive Learni l 0
F '3 &)
Informal Co Me Le:imanists dents working together temporarily

to reach a share%rn ng obj zind c@es that last from a few minutes to a one-
¢ ? C,)
a od ca

rticigzﬁ‘e\ to (a) teach

[¢]

n @used during a lecture, presentation, or video

time class Qati . The m

watchin‘ Ehs im ig't sfude ay attention to the material to be learned, create

an ment conducive to %mmg, help set standards as to what will be discussed

in \?g s session, ensure that the information being taught is cognitively absorbed by
e students, and provide closure to an instructional session. The instructional task for

he instructor during direct teaching is to ensure that students do the academic work of

arranging content, describing it, summing it up, and incorporating it into established
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conceptual frameworks. Informal cooperative learning groups are often structured in
such a way that students participate in three-to-five-minute centered discussion?ﬂe
and after a lecture and three-to-five-minute turn-to-your-partner discuss% t are
interspersed during a lecture. In this way, the key issue of lectures ¢ ountered:
"The knowledge moves from the teacher’s notes to the student's note§ without going
NV
L9
2.9.3.3 Cooperative Base Groups .l\d
Y.

[
Long-term, heterogeneous, stable membershi erative lea n’ g_r\@s are
cooperative core groups in which students provide sup e ura{’léﬁ*?ent, and
assistance to each other (attending classwriﬁt;g,\a\mgnme YTearning) in
making academic progress. They % each o rov@'b healthier ways,

cognitively and socially, as well aseeeE each o \’sgs?on lgg\for the effort to learn.

through anyone’s mind."

N,
Core groups meet regularly (or e the clas ets se are lifelong (ranging
from one to many years) and inc the long= caregiving peer relationships needed
to reliably motivate m¢mb z work lrd schoq§ e regularly meet to assess each
4
ogres

:
member's academic% , olf \“Kt 1 support'and assistance, and check that each
member compl @gnm nd1s mak&g’ adequate progress across the academic

|
¢
program. Thi t alsq be thelduty 08%36 groups to let absent group members know

what h%% in ?e:by? wh@ley skipped a session. Informally, students

com@at inside and betwe@;c asses every day, discuss assignments, and support
N

Ner with homework. Having base groups helps to increase attendance, tailor the

required work and the school environment, and enhance the learning quality and

antity. The bigger the class or school, and the more complicated and demanding the

subject, the more important it is to have base groups.
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2.9.3.4 Constructive Controversy

Constructive controversy exists when the ideas, opinions, information, t ,
or conclusions of one person are incompatible with those of another person@ two
seek agreement (Johnson & Johnson, 2007). Some of the central aspe individuals
encouraging the advancement of each other are conflict and increase een members
of cooperative groups when they have to make a decision or_ comewo an agreement.
Constructive controversy includes what Aristotle called ca Xo-gu': (discussing the

advantages and drawbacks of possible actions) with oal jof Synthesizing new
[

solutions (creative problem-solving). The construc%rovers begins "/itl{savd;nts
being randomly assigned to heterogeneous co ive l% ps @'ally four
members). Every group receives a question ?;ng BTepo and p Yg.a test. Each
community of the cooperatives is divi mo. One s tal@ he con stance on

the matter; the other half is taking t%o stance\lwxha }Q%CWCS the instructional
"': y N

g(1 ide them to i ation supporting them.

1ve \goal §aching a consensus on the

str sohinband writing a professional group

materials required to identify thei nd

The materials illustr }00(1
problem (by synthesiz% ides’
4

study. Students the inquiret

a convincing argument that'thei
]K é '
1

i ly disagree er{; (t);arerse outlook and present the best argument
NS

which there 5
for the % posiﬂbqﬁ) ree & synthesis or combination of the best arguments

on @des; and (f) think @(it the process, so that they can benefit from the
N
e

1énce. Cooperative formal, informal, base groups and constructive conflict, when

out, %pian their assigned position; (b) make

itio i‘sﬁ‘c’orrect; (c) engage in an open debate in

séd in combination, offer an overarching framework for school learning and managing

assrooms.
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2.9.4 Strategies of Coo@ Learnin ‘$
There are three main % of u[
fluent in English ( wet al.,'2 ; Alrayah; 8).
N
\ ¢ f (,g')
2.9.4.1 Jehy ' 4 O
N : : .
A% to Gedoy Fl. 2 , Jeopardy is a game-like learning tool that can
imp@u e Y.

nt participation. é;dording to one article in the Journal of Information
et Education entitled: "Playing Jeopardy in the Classroom: An Empirical

0 ysis,” Jeopardy can also help students to incorporate topics or learn difficult
ontent (Godoy et al., 2019) by using the game after a subject has begun, or before a
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class check. Jeopardy helps the students remember facts and statistics in a more detailed

X
K\

Role-play is a significant strategy for animating the environmewﬂeaching and

way than simply staring at a sheet of paper.

2.9.4.2 Role-Play

learning, enhancing learners’ interests, and making the acqw of languages
impressive. The result reveals four main factors to its succ h osT- subject should

be real and relevant; the teacher needs to ‘feed’ in t ropri te‘%{gﬁe; correct
[

mistakes properly; some of the roles of teacherss%be facilitator ('bs&@gs., or
participants. The inclusion of role-playing in the clasStoom bfings v, iety@'hange of
ot of f\@&s. well. Also,

stub{’fs to plan and then

pace, and opportunities for a lot of languageydeveldpm

the instructor must have a background@y tasks

execute in the classroom while plan%role-pl \a.gt?
N\
o 4 Q‘:)
2.9.4.3 Board Game

A board game as scrigd by Pufri (2045) is e involving counters or pieces

game often lets @ en i
N N1 O o |
language. Th%&, theltedch gld(liammg process of speaking will be appealing

and well %ﬂ'ed.ﬁ br-(ﬂa
b4

students,to sélve certain probleﬁ‘,g:udy results found that after playing board games,

8
o
<
o
o,
o
-
o
S,
)
(@]
o
o,
o
=
()
e}
-
(¢]

1
)
=
~
iy ]
o
o
=

BN

OE

d” according to a set of rules. The

¢ has~been used to develop the speaking skills of the

t Nare changes in the speech abilities of the students. The researcher applied the

0 rd game in the instruction of speech in the treatments.
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2.9.4.4 Round Robin

Cooperative Learning is also claimed as part of a community teaching/lw
strategy in which students collaborate to obtain and practice the elements% ject
matter and achieve specific learning objectives (Macpherson, 201%0perative
learning varies, one of which is called Round Robin Technique. mRobin is a
process partially rooted in the nominal group technique (NGT) 'nw the participants
produce ideas individually, a facilitator records the idea ’Yg:mr) members, the
participants discuss the ideas, then score and rank the 1 the twfgrees on
the prioritization of the ideas. According to Khodarez Taheri)(2015), lioif\jkobin
Technique is a group activity in which each greup.is co 0se ur to\sy' students

with a recorder to answer an open-ended EW hron?h the, time Qémvr:king before

each student expresses their thoughts ‘% period dare@f&OlS). Kagan and

Kagan (2009) stated that Round Ro%oooperaﬁle?m' g(@a't is useful to enhance
N
team-building, social skills, co tiongi(ills,
and information processin m tb[ ple ente‘lén%of all the procedures. Thus,
Mayuni and Hidaya (2% cluded that ;ﬁd@in Technique is a group-sharing
4

practice in which e wdent l‘u
i on rﬁf}%‘( studies, the use of the Round Robin

other group m% istens '

cooperativ@ost the holi tic’poer} al of students, including their presentation
NS

skills (% 17). &1 P018)&1imed that the use of a Round Robin framework

ffers an equal oppor@y' for each person to generate an idea but also hinders

awlgzigbuilding, thinking skills,

\m@xpresg.dir thoughts at a given time while the

e%&ve debate during the process. Hence, Mayuni and Hidaya (2020) chose to use
d

Robin Technique to resolve the speaking issue.
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2.9.4.5 Three-Step Interview

In the three-step interview, students are divided into small groups consi?f
three learners. The role of interviewer, interviewee, and note-taker is assu@each
student in the groups, and each student will turn to play (Aristy et al.,l& Involved

students should identify themselves with an analogical name such a%, B, and C to

identify the operation. Therefore, they added that by im IMg a three-step
1{0

interview technique to enhance student speaking capacity, notusions could be

\dO \Y

Coy

a. The three-step interview technique can i ve the speaki inleréa; of the
4

students. Improving the speaking capacibY!hdenw estab%?_héd through
the development of speaking skill V 0\ é

&

b. A three-step interview technlque ates a bette tuatlo@)r speaking in the

drawn as follows:

classroom. We were in ail %;\%'}ass Their interest in
representing people b e clas reﬂ ted 1r£$u success.

In the speaking clas the 1 po e of i ducmg a three-step interview

e

is that it will m student'o aster ﬁ@n better and make them eager to

engage in actlizltle us m&%’mg their speaking capacity (Aristy et

al., 20 O
27 S
e

S
2.9.4. 6 bere& ‘F\h\er

ers have the abili rough debate, to create such ideas or answers to a

ro . Upon completion of the study, learners are randomly chosen to summarize
1 group conversations. The Numbered Heads Together (NHT) approach provides a
orum for exchanging thoughts and discussing what is the most appropriate solution to

a problem or question. This approach also encourages students to step up their
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collaboration. The NHT approach is structured to provide the students with more active
answers while teaching (McMillen et al., 2016). Verawati (2016) also conductedw
with an emphasis on speaking skills and numbered heads. Findings show@NHT

techniques produced better results in developing the speaking skills students,

exchanging knowledge, and presenting ideas. q
2.9.4.7 Think-Pair-Share z l

The Think-Pair-Share (TPS) learning system, 1s a OIWH method

[
developed by Frank Lyman, is one of the cooper learning m er.ﬁ TPS

learning method includes three essential co nents: Think, Pai and\S}fﬁre. TPS
mezod an, 2@3.Students are

asked to sit in pairs first. Then the lecﬁ\% ask the ts qéﬁons or problems.
Students can think independently o%questi \UKP?) 1{\0 find the answers to
these questions or issues, then L%he reSults t!;eir t@ts with their pair to get
one response that can conve MSW ie other%%l/p members. Afterward, the
lecturer asks each paif to_explain or ’hara eﬂz@elr classmates’ outcomes of the
answers they have me‘i %t:‘al., 2017‘-&

A

&
NS
2.9.48 Ca \PBr néto yg' C')(J

Ca %ain? # delibetately combines many proposals in brainstorming
Qz !
h

groupsS. ¢ framework also includeés movement that helps activate the mind and meets

system is one of the basic cooperative learni

t le of kinesthetic learners. There are various forms of brainstorming, including

eneration of learner questions, stimulation of thoughts, solutions to a problem,

Qsenting potential answers to an open question, and remembering knowledge
(Alrayah, 2018).
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2.9.5 Importance of Coop ea ﬂing q 4(%
Cooperative learning as brt social an@demic benefits. Cooperative
learning involves the %} ent (zf svo.c'j }l!i{lEQ\ch as communication, building

trust, leading, and&wng c(r \ﬂ of w@l‘{contribute to the overall satisfaction

of the learnin erience. llden interact with peers from diverse social
backgroun ultural backgrounds, b\e@ayior patterns, and personalities. Watkins et al.
(2007) d fhat inft s’pha@‘ collaboration, and when learners clarify their
me aking to each othes(\ﬂ)ey deepen their knowledge, make sense of problems,
an\ract in such a way that they integrate their understandings. Watkins et al.
dl asize the importance of explaining one another's concepts, which fosters many

social skills and knowledge. Furthermore, the variability in responses to the importance

of group activities is at least partly explained by the fact that individual students respond

&3



to their personal experiences with distinctly different approaches to group learning

structuring. It is necessary to receive other advantages of the Cooperative Lw

Programs from mixed-ability groups. Many studies show that the most su@ way

to optimize student achievement is to group them combining their di

single team. q
Y

Becéirovié; Dubravac and Brdarevié-Celjo (2022) aimed_to ine the effect of
iofy of

ility in a

grade level and gender on cooperative learning and mo fll high-school
students. To achieve this objective, the non-experimenta ntitative ssign was
employed. Cooperative learning as a predictor vari f students’ (#1\@ and
achievement in learning English as a foreign la YResulés indicdted no ignificant

ing*and mo@g;n. Besides,
t p@%tors of students’

effect of grade and gender in terms of cooperati le&Y
interpersonal skills and accountabili ere ,ound imp

motivation. The results highlighted %gniﬁcan\f\l?igte

a,té} cooperative learning
N,

strategies and activities into ssrogm inyass a Q@/r@s to improve students’
achievement. \ L '\A
Teachers should ; of the'benefits bf@'and peer tutoring while students
4 2 Q{
i fuy earning experiences for all learners.

are in mixed-ability, &@s, resll \m\succeﬁ

When students @wit 'denté-%arious stages of growth, other students
¢
are more en %ic abgut lea ingalej ake major progress as they have the support
NS
ot fi

and mo, rom/” ?evel S&ents as well as the exposure to the students’

Q%n,d work. \(‘}T

kno
\cording to Jepkosgey (2018), CL approach has a significant positive impact on
heWanguage skills of learners at secondary schools in Nandi. The research concludes
at interpersonal and social skills have a statistically significant positive effect on the

English-speaking skills of learners. That is, interpersonal and social skills help students
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apply the ability to turn to English speaking, listen carefully to the opinions of other
people, predict when their turn comes, and apply the ability of polite 1nterruw
speech. Face-to-face promotive interaction has a statistically important po ti pact
on English speaking skills for learners. It helps students to recogmze%stmgulsh
English-speaking homophones, correctly pronounce English words Y;eakmg, and
differentiate long vowels from short vowels in speaking. Furthermot€, the majority of
the participants in Hung's (2019) study mentioned that thi ‘tY):n fits of CL were

social: group work skills, problem-solving abilities,%comm nw and self-
oo g

yt-Stakuvi (10®sults

ir % e agt‘&i'ties they

S stud%“x:) maintain a
happy mindset and achieve academic \} urthermo oun@ﬁﬁ‘s stated that they

are most likely to be successful or %ocre in -@\T&l 'ﬁ‘%th graders said they

could work in a group and co‘% be

explain things to them, and rn

confidence (Hung, 2019). Moreover, according to Ja

through cooperation, most students said they li

(¢
FP
m
ety

participated in during their education. Thls ic

cause theyywer lllng to listen to others,

ne essa@rthermore most students are

not bored when they W% are f'gl N&ollaborate Children rarely argue

and frequently coll te an ew skég.gakavonyt Stakuvien, 2021).
2.9.6 Coo ve L arnl and ]Ej?ncy Development in the English Class
C perative legln L c an effective method to support overcoming the

shyﬁ lack of self-conﬁ@%me of students and thereby improve their speaking

skalls® can be hypothesized that if teachers use and plan effective cooperative learning

gies, EFL students can use English fluently and impulsively to create and negotiate
e

ir intended purpose (Samah, 2015). Teachers should apply cooperative learning

methods to increase, inspire, and promote the process of teaching a foreign language
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and achieve adequate fluency, which is a very important sub-capacity in English
learners to make themselves understood, coherent, and capable of having r A
rational dialogues. %\

For this reason, Alrayah (2017) stated that students who use study the
language tend to practice several different components of communicative ability.
Strategic competence is used in the interpretation of the lan aN happens in the
attempt to be heard by others; pragmatic competence inv ?e us': of speech acts
that usually do not occur all that much in teaching ci stan sw‘praising,

Yw
iscourse ski is’ ai\ﬁh} very

g t&‘d ding\i&lt on the
Y.

in tﬁams. n orks through
i m

e E
cooperative learning, all aspects of at @ral side o L@‘live expertise are
involved (Godoy et al., 2019). % \T ,<\
4]

N
The advantages of usi e the sev@ral po@e features that provide
incentives for naturalistic s mgu earning t @h the interactions of learners.
There are differences anguage lea in‘g a@'language use. Students take lots
g <</
and lots of lessons w se@es ofé@nage in the conventional classroom,;

on the contraryg, they®ose thei ctical(ééncy as they try to use it. Cooperative

offering guidance, and asking clarification questio

center of the inner and outer circle, both wheni

presentation system and when addressing t

|
¢
Learning 125(% instiiction 66’10 oclagy as more clarity is created for language

objects %

enc s inspiration for stu@ and decreases tension to create a healthy, enjoyable

ICEN environment. Acquiring and learning a second language may trigger stress.

NS
muificati jechrﬁcﬁes through interactive activities. Besides, CL

6 tions are placed in front of all students in a teacher-centered classroom; in such a
ase, some students who fail to get the right response will be the center of attention in

the class, and those are considered detrimental for them in language learning.
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Researchers have recorded that stress harms the attitudes and language learning of
learners (Zegarra, 2008; Kagan, 2009). Also, Olsen (2018) recognized 1
advantages of CL approaches, including the amusing, interactive environ@d the
stimulus for critical thinking growth (Olsen, 2018; Mohammad & Molﬂ&d, 2018).

Although some disadvantages have been noted, the beneﬁtsYatheigh the
inconveniences. Cooperative learning can degenerate into co fan the classroom
when the instructor is not well-educated about the conce y:m'-consuming for
new teachers because of its dynamic and highly organized ex twich needs

Y
ve establis n’a@eﬁts

m& d it% essary to
i ified by.éﬂ;‘t; and Panitz

adequate facilities and infrastructure. Many researche

for both students and teachers from cooperati

highlight some of the advantages for teachets,tha

(1996) and Cornelius-ukpepi et al. (20\)
!

1. Because of the strong a %ate 1 e @ent, it creates positive
0
. q
student-teacher attltudx %j A&
2. It provides alterna rms , of nt _@uations, such as intergroup

z S
evaluation whic es the 3@ ch s‘iw%.
It decreas&Mmbex{of sCripts a teaéx({ marks when well structured.

=

(O8]

&

4. Interac Mtwe n gea S 'ndcp’ﬁ)l_'}ls leads to a greater understanding of the
tq 4
10Us leatning Styl .&_}

Vak%
5. :%ﬂy, coﬁa ative leQn'ng as an instructional strategy offers the teacher

N

\ opportunity to deve&)? himself.

individual or competitive environments, CL has been shown to have a beneficial

0€ As a comparison, the advantages of CL for students are listed below. Compared

impact on student learning (Slavin et al., 2003).
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1. Cooperative learning can fulfill more learning-style demands than overt
personalized instruction (Shindler, 2004).

2. The interpersonal and teamwork abilities that can learn in a coopera%\'ning
environment teach competencies that are essential to personal fessional

success later on. Q

3. It can create a degree of commitment that cannot be reiche other modes of

jecti es‘,\nglds building

oo
social relations, improving skills in conflict ement, le nd t@sider

learning (Slavin et al., 2003).

4. It can be a valuable resource for many positiv

others’ needs, and learning how to b iV% be@atson &

Battistich, 2006). 0\
5. Interdependency Positive. Gr eaars are requized to @on each other to

achieve the objective. If sorr%w leade\%h? te 'f%'l to do their part, they

@ S

all suffer the consequen% q &
6. Personal responsibi‘ﬁ' }stur¥ @01 are responsible for doing
nd

their share of ti% rsta glk aiﬁie learning content.
7. Face-to-fac Wmotivt ction.@ some of the group work can be
parceled{u&nd

und

d s@;&'ﬁtely, others have to be completed

|
n&m&:? providing input to each other, questioning
NS
i ns!\and perhaps most importantly, educating and
tivating each other., (Y
S

é\ollaborative techniques are used correctly. Pupils are supported and aided in
0 learning and training skills in trust-building, cooperation, decision-making,

communication, and conflict management.
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9. Processing Teams. Team leaders set collective goals, regularly evaluate what
they are doing well as a team, and define developments they are going uw&
in the future to work more efficiently. %\

10. In terms of social skills, the teacher must lay down rules so tha%dents are
polite, talk in a manner suitable to the environment of the clagsroom, and use

their time wisely during group interaction. V

All practices will contain the evaluation of bot@ W learning
[

activity counts as CL, providing the elements me@above re pr. sept._{*v;lere
where teaching skills and management of classtooms Becomefmpo ti%fi'teaching
and learning sector. Concerning the ad@. \)r st%&s: Zhu and
Eamoraphan (2022) noted that stud@ception L éﬂvities in English

language teaching and learning at the selected N\%re Ksﬁve, and students also

N\
discovered that CL has a positi%ct orf'com 'cati@notivaﬁon, and interest.

&

Although the classroom can be™noisy; i and @up work takes longer time,
teachers discovered that iZhas a l)osit e lir@ on student contribution and
i NI
discussion, as well a&dec e@m ng prc@be s (Zhu & Eamoraphan, 2022).
& S
N oD Y
2.10 Educat% rama b o (JC’)
Dr %ne ?f he ;id st @gnized forms of performance art. Over time,
Q[ J
n

cultures

S Noughts and feelings. Thus, drama is an examination and representation of the
an condition as people, through it, communicate intimate, social, and cultural
gnificances. It is also a type of social art that involves the physical, social, cognitive,

affective, and aesthetic realms in the process of creating meanings as participants

ommunities have aégished a way of seeing the world through drama to



engage collectively in human stories: our history, our present, and our potential future
(MOES, 2018). T

Educational drama has taken its role in the teaching of foreign lang%\ome
of the approaches used to teach languages have been tackling the cog®1men51on
of teaching. Nevertheless, since language teaching is a method that Wes grammar

and vocabulary teaching and feelings, opinions, and cqitura xpressions, the

experiences acquired through drama provide a better langu 151tlon and teaching

atmosphere by exposing the students’ mental and phy qualitie e‘teachmg
(Celik, 2019). | & _\ Y.
Furthermore, for second language learne a offe& rt\jr to grow
their imagination. The students will go be ca her ere a@aow and even
roll in the feet. It gives the ability to th@enﬂy (Ce 019 reh etal., 2017).
A person senses the energy he/s%s lost f ],lqg in drama activities.
Therefore, a person in the 1 ase can ak th tterns and gain various
approaches. He/she unders eed in llfe (Tajareh et al., 2017).
Furthermore, drama i 1 n es ntia 162{ techmque (MOES, 2018). This
enables drama to ude mg games but also in lifting their
consciousness, & h 1 atlon and seeing what is behind their

looks. What %does s not p&wejzore knowledge to the students but to obtain

the opp ityrto usé ey km& (Isyar & Akay, 2017). It is also suggested that

\Qa technique, is an @é way of learning through practice and experience.

nsures students’ continuous learning, improvement of academic achievement,

Q arious contributions to lessons. The technique is meant to be entertaining, fun,
portant, and useful; enabling a positive attitude towards lessons and school and

helping students to identify themselves and their environment. Consequently, students
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can reveal their creativity and skills and allow their social relationships to be formed in
a positive direction. Celik (2019), Thi et al. (2016), and Tajareh et al. (201

suggested some foreign language teaching methods and tools for drama. I@g the
alternative uses of drama have exploded in various fields, including cou , political
engagement, business management, communication skills empowermént, school as a
means of education, jails, and community prevention an rrwment of social
diseases. These alternative uses of drama vary in how th esent i'nportant factors
such as context, key problems, particular goals an jectives, iCipants’ and

X
stakeholders’ characteristics, practitioners’ and @roles, nd #ru_séﬂ} and

execution of dramatic action created. Also,

Xp% ch %%eatre in

for @E education,

us Q‘theatre, playback

education, common theatre, theatre of thw sse
theatre for growth, prison theatre, cowgased thea
theatre, drama therapy, and other f(%f experl\m,é_y%re g@orized based on these

0 N

factors (TUCCI, 2013). Final‘%‘iw addg@ at drama could also be

utilized to deal with difﬁcu*hstre]t sue Ho@, it is most beneficial in the
tion

context of vocabulary % when pre r‘l'tfngbigible topics and considering the
4 (Q
M a prcgd of the people who take part in it

student group. Alsgjdrama i

(Eskelinen, 2014). ce, to @ﬁen (2021), students can improve their

@
listening, s % and/ pron iJim(j lIs. The majority of students said that, in

NS
drama, g€adingywatclii }prac icing dialogues and character speeches helped them

pro% words correctly speak more fluently before the performance.
X
anore, following the performance, the entire class gave input, which helped the

Qﬁ nts to practice creative and critical thinking. Students might express their thoughts
0

ut their favorite role actors in a straightforward and comprehensive way. Students

also mentioned that watching movies and role-playing were their favorite pastimes
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because watching movies helped them visualize the characters through acting,
nonverbal and vocal language, and pronunciation. Before witnessing the perfo

they are better prepared. They also claimed that role-playing increased theif confidence,
activity, and creativity. They also mentioned that role-playing allows ﬂko interact
more and feel more at ease in class. Other students’ criticism on a pgrformance also
allows them to openly discuss their thoughts on the conducte Mance, which can
help other presentation groups to draw lessons for future work performances.

With drama, there are improvements in learning setti as well ncrease in

‘X
motivation among the participants. The role of perft ce in inspiring ‘)u@s the
% ers\aﬁ' students

it is th@%;g exercises
21)®<{hce, according to

is critical in instilling confidence in pupils’ Sklls.

that assist students in remembering t%a
Nanda and Susanto (2021), dra@s in t

involvement and language co ion abilitie ith Q- eacher’s participation in

%P of students’ social

/

role-playing and as a facilitator, Such [
t

According to the findi study, students ‘da@strate high levels of interest and
' 4 $ &
comprehension. @r, tezlc \s‘\opini(%_on several areas of the students’
preparation an(% an € dif&}%ﬂt. Furthermore, Nanda and Susanto’s
# ! Q?n
(2021) opini eflect the inst tiJnatf;r}a ework in which language learning provides
tr cu,

opportu%

develop early lan® learners’ abilities, particularly in terms of social

&ent and language understanding (Nanda and Susanto, 2021).

NS
| ‘gducti's& Also, the findings show how theatre can be
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2.10.1 Types of Drama Techniques

2.10.1.1 Improvisation T
The definition of improvisation refers to a variety of professions %\Toms

(Holdhus, 2016). However, the various characteristics of improvisatiﬁ&e a lesser

focus on education (DeZutter, 2011; Jarning, 2006). ImprovisusY?Latin term;

meaning ‘the unpredictable’ (Karlsen, 2006; Montouri, 2 ON‘to supply the

unexpected’ (Dehlin, 2008). Improvisation means being o %:

icleas and actions,

with perceptions of what is not available there but can alize WOU). We
[

Y~

also think of improvisation as a routine occurrence in'‘a difficult situation, '.e._,\@r}litive
and spontaneous behavior. Improvisation is taw\ofs ity @ limited
direction or structure from the teacher, WitVI&' earsa Y,.students are

using their thoughts and imaginatio%&age in i
encouraged to take an active part. %“structo\ﬁkwa

entire class or small groups us ovisation.

¢ stude @ill participate in the activity

the context the students ar 'h‘ted l ;
spontaneously after ha% n the t
P 4

Improvisatio %sists of \bpmg &.\mstances in which characters speak
p&l

eme ?ﬁg&@iawati, 2019).

spontaneously.

!
¢
contact feat hy arg insta né'oue;;?ural reactions. In foreign language teaching,
\
i tp

rovisatio ?to p@ce, dialogs must be small. The more the pupil

isati S the(??f!ﬂents’ language skills and checks the

when p

bec sed to the game, t@ore fluid the dialogs become, and the longer they
@ Although the play’s events and situations are given in advance, the player
aturally acts out the features and feelings of the characters in the game and the dialogs
reated, and the students feel it too. For instance, it is like how the person sitting next

to you on a long train or bus ride naturally begins the conversation. In order to get the
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student to use improvisation, only part of a story can be created with many decorations,

such as costumes, masks, and so on, to help the pupil optimize his/her skills. T

2.10.1.2 Role Play *

Paulston (as cited in Lee, 2015) described role-playing as ex in which a

student has assigned a fictitious role from which to 1mpr0v1se somg’ form of actions
toward the other role-playing characters (Angelianawa Thf students pick
vocabulary and coherent phrases for the mrcumstanc% d role play
preparation (Waffa, 2014), encouraging the 1mag1n€ of the parti p'nts Yo'ugh

ﬁl a com rehenswe

y angxnote student
engagement in the classroom, increa\ otivatio dﬁs encourage their

learning, and also share responsibllles between t (Kusnierek, 2015).
sed

collective learning habits. Kusnierek (2015)

range of communication techniques that im ove

N,
Role play is a pedagogical p ma—&a hlnﬁ_ﬁategy that involves the
commitment and engagement o pa 0 co@ete each stage (Perez, 2016),
but also teacher guidance vent t ons of the participants that may

S
\-SB.Q g (Ro{_}& Villafuerte, 2018). According to

occur as a result of oup prob

an e 1ve teaching method can be useful in

Karimzadeh (2&),

¢ h() . ..
different Wa)%h as/ prom 1ng' cfj ration, teamwork, group work, decision-
making, shgu J‘s S, I@ing self-esteem, promoting self-acceptance,

L

encour ng others acceptance@%sd creating real-life conditions (Karimzadeh, 2017).

&

Mime or pantomime is a scene created by gestures alone, without using words or

0&0 .1.3 Mime Technique

sounds. Most teachers of foreign languages use mime techniques without even
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understanding the concept. When words are insufficient, mime techniques are used to
express the correct meaning, particularly when teaching a new word that is uniw
particular culture. During movement rehearsals, rhythmic techniques based%‘ tion
are known as training for mime technique. The regular gestures of tho ing out in
the drama play instead of someone other than themselves make these geStures dramatic,
and the pantomime happens as a result. This approach allows for théWise of non-verbal
methods to interact with pupils. The experiments in whic Y;u'ftic elements of

communication, such as facial expressions, gestures,%and b y\gﬁnents, are

A X
corre¢t words ‘re_’{%ﬁded.
| communicafion %Xges but to

N -
In a@mn, grammar
for@%hrough the mime.

emphasized can be accompanied by parallel research

This is not intended in these studies to replace

improve these components (Holden, 198 ur,

topics such as verbs or popular adjecti ay. )e taught

2.10.1.4 Instruments % q

The majority of drama amies l i Wlt@nusic. With that purpose, any

kind of musical instrumen player are t rﬁos§ed devices. Visual devices such
' s
d s displ

as images, photos, gosters, t p oards; cardboard boards, drawing

papers, puppets é&i cr
actual objec%\

: N
advertis photgs e bool@nagazmes, newsletters, posters, brochures, etc.
HouﬁehSd items; appliances liké&gomputers are essential. One of the most significant
AN

efits, of puppets used in the teaching of a foreign language is that shy or depressed
S

-9
¥

4

S, omﬁwms, boxes, vases, old clothing, broken

;éri&%@ materials such as newspapers, posts,

k”&‘

nts can solve the problems of expressing themselves in the target language by

Qning the puppet character. The area where puppets are used for teaching purposes is,

without a doubt, the learning of languages. Since there is unprepared speech in
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puppetry, the puppet’s benefit is to mask the individual who is speaking and encourage
people to talk who are restricted or nervous about verbal abilities. It is necesTb
ensure that the equipment to be used in the drama is appropriate for the a ants

(students’) financial situation, is easy to find, does not hurt them, can I& for other

determinations, and does not limit the work regions. q
2.10.1.5 Simulation z '

Simulation is a creative teaching technique an ich is anW-orlented
@

learner-centered teaching approach. The word simul comes from hci La(%\word
‘similis,” which means ‘/ike,” which means ac , resenibling /and @ndmg to

be. Simulations are, therefore, exerc1 rengrc\hat é@&;lt real-life

circumstances, past incidents, or orga a in such tha ents learn about
them and appreciate them more chegbu, s u }Q}bmvolves role-plays,
games, and computer progra% enable st ts @come involved in the
classroom as participants. Sim i mme@%ﬁat promote learning in a
repetitive, focused enviro t throujh re eskn@n and practice (Aldrich, 2004).

According to Goldsim (201 s|1 \huQ helps le’ne and consider the features driving

the system and gvenpredic m’s nt1al behavior. Simulation is a kind of

experiential %g scenariodlin &h&hhe learner is subjected to the teacher’s

estabhs%k orl?eﬁlm}nce (@tel & Millis, 2002; Uguma & Obiekezie, 2018).
e nstguc

tor works more as a @a}iltator, supporter, or aid person and less as an expert

durlng a simulation (Odo & Odo, 2016). Simulations of challenging subjects

6 ote a higher degree of interest from students. Simulation is an instructional method

which pupils benefit from a simulated real-world business situation by applying

theory and decision-making. Researchers have identified the use of simulation
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techniques in instruction at various levels as having high motivational value (Chauham,
2007). This is appropriate at all teaching levels because if any teaching

succeeds in generating enthusiasm in learners, all other issues will be @cally
reduced (Chauham, 2007; Uguma & Obickezie, 2018). According&'guma &
Obiekezie (2018) reported that the use of simulation and dramati&%n. methods of
teaching had a major influence on the academic performance_of thé¥students and that
the mean academic performance taught by dramatization Y:h'n that taught by
a simulation process. Based on the results, it was str su ewgng other
a'cl&@yy'the
ncoq@g them to

y N .
s1t1\!z\1y 1 uencmé!'helr academic
performance. \) é

%) A
2.10.1.6 Script Writing %% @ >y ? §

q Q
Davis (1990) described scmwri 'hg%&givi@: which learners compose the
text to dramatize usin%cnguagl Thi plhc@may be done independently, in
is le

4 2
lef \Q only%é}éentrate on learning new words but
also focus on le@;)asi \:;and C}ﬁhunciaﬁon features. It also concentrates
|
¢
on the metho%u lis in%d sc i%tl)vriting successfully incorporates all of the
languag% tencigs.'Po :ro (2@ believed that script writing could integrate into
EFL csisr oms with other(:%o.g;uage skills such as reading, listening, and
icating. It offers an opportunity for reflective thinking and creative exercise.

c
i§ activity also includes contributions from all class students and is quite informative
d

amusing (Tajareh & Oroji, 2017).

use of teaching methods for simulation and dramatization. This

benefit as much as possible from lessons,w

groups, Or in pairs.
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2.10.1.7 Frozen Image Building

According to Jarayseh (2010), Frozen Image Building is a method in
education where participants first create frozen images that later ev@o an
animated situation involving a series of interviews with the characters ed in the
respective image. Also, Athiemoolam (2004) claimed this techniquemeful in EFL

classrooms as it allowed learners to collaborate as a team with EtheNembers to create

their images. He also stated that when EFL learners were e d t(l exchange ideas
and work in groups, they gained greater trust (Tajareh ji, 2 17.’\4
@
| S
4
5

Drama Game d \ ?
o

Scripted play

\ Types of

e Drama o
Frozen image building [ techniques Improvisation
A\

N S
Role- play b 5 Simulation
gy -
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2.10.2 Influence of Drama on the Development of Speaking Skill

Drama is an effective teaching technique that encourages teamwork, coopTll
goal-oriented learning, self-control, and intelligence skill developme
crucial in a foreign language classroom because it offers learners theﬁM/ to share
their personalities. This kind of training is tailored to the naturaWities of the

students. Students will articulate themselves and drama wi IM creativity and

curiosity if it is presented in the right way. The enacted dr. hall en,ourage fluency,
flexibility, and communication skills. It provides the ability n‘guage in
perspective and confidently strengthens students iving [the a'c@rable
experience of performance to real-life circ ] Blfl 20]\/Y~Be51des
Karimzadeh (2017) suggested ten advanta ing ram in the room which
are brain-based learning concepts, W other ha cov@ the feelings and
gestures of learners. The ten beneﬁ lassroo ,@Xtudent participation,

(2) teamwork and cooperation, %yeran(\‘/e leatning, Eg‘gstrlcted imagination, (5)

versatility, (6) learning commitm t, il) ghet thin ﬂ%kllls (8) showing gratitude,

(9) fun, and (10) dls% Kar

reinforced the idea w use dra;&based techniques as language learning

strategies coul pful iéq)rama based guidance as an effective

deh 20‘17‘))1‘- addition, Karimzadeh (2017)

pedagogical she S 11 I’pr@} English learners’ ability to speak in Iran.
Using 1% e, eleBant ‘ma bas% techniques, teachers as a supporter and a friend
eng e students in Varl%\fun real-life activities and actively develop their
% ication skills. Furthermore, Ordofiez and Espinosa (2018) indicated that drama
neficial in enhancing kids’ natural and spontaneous speaking skills while having

n throughout the dramatic event. Drama is a good way to incorporate didactics into

the language classroom while also boosting speaking abilities without putting students
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under pressure or causing fear, resulting in natural and spontaneous oral production.
Furthermore, according to Bsharat (2015), drama helps pupils develop self-con

while also improving teamwork, comprehension, and decision-making s@%\rama
also aids children in expressing inventive thoughts and improving thei)%age skills.
Furthermore, the researcher added that “Dramatic activities normallwl:e'the form of
group work. Consequently, students were able to develop W)f self-worth of
themselves as they worked together.” Drama makes langua Yn.g IllOI'e meaningful
and attempts to prepare the student for real-life situatio sha t,Mfloreover,
Gabitova et al. (2018) stated that it is important to use aas a com int_'\ﬁ%vr;ign

language teaching and learning. The applicati eaterteehnidues i@;oves the

development of rapid thinking, originality, W tiomti ex ssiveq@.ggven weaker
pupils with a low level of vocabulary @nar reme ed a@ﬁsed phrases from
the plays they had performed more %ely in \Veﬂgg t j@eech (Gabitova et al.,

N
2018). Also, Alasmari & AI%ZM& said» that &H/é:{lse of drama improves

participants’ language skil%ulll 0 uni@ skills like interactions and

dialogues, and leads to% oficie

s
involved in the lea rocessi \N'.ndividé
self-reliance, in% that'the lear@}&‘é lot. These findings backed the popular

|

¢

belief that Es%usio of t até @ises into language courses aids language
a

NS
leamin%
dra\m&

ari &"Als .’;1, 2020). Furthermore, Khasyar et al. (2020) added that
nts are a unique m@of increasing student enthusiasm and participation.

e
ents can be exposed to language skills not just through traditional methods but also
\ gh theatre performances. Students can investigate the contents of Drama in
Language Education through project-based learning. In order to obtain the outcome, the

core activities focus on the elements of drama, creative writing (composing a play

100



script), characterization, character make-up, providing students with information about

drama in language education, and providing students with the opportunity to perform a

drama in English (Khasyar et al., 2020). Finally, Zahara (2018) used theatrical

techniques to teach students how to talk creatively, and from four student interviews, it

e
was revealed that students see drama in speaking class as a pleasant experience (Zahara,

V'
2018).
2.10.3 Educational Cooperative Drama (ECD) Approach .\d
g )
From the previous related studies, the researc ound that ed a'ioil\ rama
and cooperative learning share many activities, strate@ies, mgthods,/and @sﬁ such as

role-playing and three-step interviews; Howgver, (e n emic cogperative drama

combines all of the said activities to f@one& Fo pleé% current research

managed to integrate the round tab%rategy [%wi role-play element of
N

drama to create a new activity i tiondl! Coopefative Bfama (ECD).

Educational drama and co&rati\r prom@ student interactions in many

ways. Desiatova (2009) s Crized fe acﬂva{@es of using drama in language
4 2
lang agl M un an(éfgaging when learners use it for real-

life communica@ rea d uatic&nj@Consequently, learners gain self-esteem

and trust in th%i

. . N : o
outside %%;les nto t classr@ (problem-solving, research, use of dictionaries,
Y, L 9

real&c s-curricular). In e};mrast, drama encourages students to learn language
N

classrooms. Learnin

b —

¢
ity to spe a@%ﬁge spontaneously. As a result of drama, the

.

t Mplay, make-believe, and meaningful interactions. Moreover, it creates an
unfergettable learning experience through various learning styles. Furthermore,
udents engage in active participation in language learning while dramatizing, using

their eyes, ears, and bodies. Consequently, drama stimulates students’ intellect and
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creativity. In addition to empathizing with others and communicating more effectively,
drama helps students to develop empathy. Furthermore, it aids language acquisi

focusing on the message rather than the shape of the utterance (Angelian%\@l%.
According to Heldenbrand (2003), the use of drama in language inst Iso offers

several advantages. In his opinion, drama is a fun, relaxed, and infonay to learn

English. He pointed out that drama helps students to develop a wider Veocabulary, correct
i; to

pronunciation and intonation, and build confidence in theit abil s'peak English. It

stud. tw attention
®

involve thei nt’re‘@r asa
ing to. SFraiber &

NS
an lg@hed, nspiring
ral@‘ﬂd spontaneously

[gorteentrate on the basic
N,

communication, linguistic, and%klllsnneed er<1Q in drama activities and
develop trust and self-estee }b tw p them c@ith real-life situations. Thus,
? d

employing drama enh evelopme of{smblts’ ability to work together as a
' ¢ &
team or community %to b@ 1c an&.mpassionate, share responsibility, and
develop other linguistie an icati(:l&f)mpetence through the use of grammar
‘ '
and vocabul % meaningfi coﬂtett;a addition, it also establishes a pleasant and

NN
cooper environnient t ‘;an ex@nce the development of students' ability to work

2|

tong a team or group\l%{his respect, Nye and Williams (2022) found that

Lgx classroom expectations through cooperative learning activities could help the
1

Q room run more smoothly, efficiently, and lead to a positive classroom environment.
tudents can gain understanding of expectations through cooperative learning activities,

and then transfer that understanding to other parts of the classroom.
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Nevertheless, the most important thing is that drama strategies help students and

teachers to exchange roles, strengthen teacher-student relationships, and inspi
~

students and teachers (Shraiber and Yaroslavova, 2016). It is evident that there is a
\7J

connection between CL and Educational Drama with the different tenets that CL and
Educational Drama can be merged to promote interaction among learners.

The advantages of CL are numerous (Pantiz, 1999), an itinfuI to organize
CL's advantages into groups. According to Johnsons (1989 tz 1999), there are

over 50 CL advantages. In terms of social benefits, CL int Mf a social
@

emics&‘: aids in the
d @‘ Lastly, for the

@nderstanding among
N,

students and staff. As a result, %les a(gupp vie e<</' nment for modeling and

practicing collaboration, aYL s ‘tIi ng learni mmunities. There are also
0

psychological advant peration cr!aa@ anxiety, and student-centered
4 ¢ &
instruction boosts s steem. (lj \e-a(lve Legiog also often fosters positive feelings
about teachers.4On ot ,' it ea‘qu%frages critical thinking skills, involves
¢
students acti % the learni p(ocgg;)mcreases classroom outcomes, and models
NS

effectivg'st problem- ‘ying tegies. Wide lectures may also be customized, so

L

L Qlicularly useful in iAspiring students to complete specific instruction. In
nsp

a X to alternative student and teacher evaluation strategies, collaborative teaching

@

echniques seem to employ a range of assessments (Laal & Ghodsi, 2012). Chéavez
016) observed that students improved their knowledge of CL teaching tactics by

performing dramatization.
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Finally, Alexander (2008) argued that in the end, drama teachers should decide if
it is competitive or cooperative learning taking place in their classroom, or wheth
are taking place. Take, for example, a senior drama ensemble rehearsa%\ one
group divides tasks vertically, and another group divides tasks hoﬂ*lly; it is
possible to have a third group do both simultaneously, and all the pr@s take place
in a single classroom. If drama teachers are aware of the chara teMof collaborative
Ny

and cooperative learning, then they may design meaning acfivities for their

students (Alexander, 2008). .\d
®
4
1S

2.11 Chapter Summary b 4 Y'

N
This chapter described the theoretic@:lgﬁl and,_I1 eratl@f. the current

study. First, the chapter discussed the @ and wa inﬂlé& on the students,

teachers, and the teaching-leamin@ess. re, b(\ehapter presented the
speaking skills and its compo reldtion the@ iculum, materials, and

resources. Also, the chapter %ate erati\{;earning and its components,
ally, fhelc

types, strategies, and it%ince. Fi
of dra

r clarified the educational drama

hadp

4
types and the inﬂue& n] eveloﬁ\t of speaking skills.
& &
\ :

1%0

P

)
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