CHAPTER VI :DISCUSSION OF FINDINGA

6.1 Chapter Overview Yv

This is the last chapter that discusses the findings of , it |‘npllc ions, and

he ar
IT &I’Wﬁ y

objective of this chapter is to discuss the study’s ngs, wr}c include thﬁ,ﬁ ults of

recommendations on the m-learning hadith model thathbas been d eIo

arnin ith model.

the needs analysis and the design and develop%nt of
Therefore, this discussion process is ana ob

the assistance of previous studies d t tlor?

respondents who participated w@ eaf e st y g}&

6.2 Discussion of Findi Mel S naly

This m-learning hadlw yL 0 i‘n%@lon validity, source reliability,

information explor. nforn'atl\'ralym
'%ﬁ

ensure that the @{
ghe(r_e;ults of the needs analysis study are gathered

analysis h ducte :
throug of qugs fres, @\ h cover four aspects:
1. und of the Respond@

nts’ Perceptions of the Authentic Hadith Learning

0 udents’ Perceptions of Hadith Studies via M-learning
.S

tudents’ Perceptions of Acceptance and Intention to Use M-learning.

information evaluation. However, to

’%c

ent odeIOmplrlcal and necessary, a study on needs
t



The respondents to this needs analysis were 200 students from USIM’s Faculty of
Quranic and Sunnah Studies. The selection of these students is justified becau

are final-year students who are familiar with and understand the Iearnﬁg\jbsions
offered. As a result, these students can express their perspectives o arning of
hadith that is required of them. The questionnaire administered to students was designed
to ascertain their level of acceptance and intention to implement m-léarning via mobile
devices. This questionnaire item was developed using mo V;rr of Technology
Acceptance and Use (UTAUT2) (Venkatesh 2012). The has ’sw‘analysed

using descriptive statistics in SPSS. A frequency a rcentage ijis @been

proposed for this phase in order to ascertain th ty of de ng a@mearning
hadith model based on authentic hadith ele% Q\ \ Q\T
In identifying the need for th@pment 0 -Ie@ﬁﬂg hadith model,
students’ perceptions are needed f@s nee%% S &Q\Therefore, the needs
iy

analysis phase is focused on th

the first r a‘h Qlje tion regarding students’ perceptions of the
N

Flnd!§
Iearnin% ntichadit t wasdimplemented showed that the respondents have a

hig of knowledge regar@ the knowledge of authentic hadith (refer to Tables
N

, p. 89-92). This is seen through the findings regarding the respondents’
G ncy towards learning authentic hadith. For example, the findings show that 90.5%
f students know the meaning of an authentic hadith, and 89% of students know the

requirements of an authentic hadith. This shows that the students’ knowledge of the
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meaning of authentic hadith and its requirements is at a high level. Therefore, 80% of
respondents agreed that they should check first before accepting the hadith. T

The following section discusses respondents’ knowledge of dubio{%m and
fabricated hadith. 86% of respondents are familiar with and understan eaning of
authentic hadith, while 87% are familiar with and understand the meaning of fabricated

hadith. Based on the findings regarding weak hadith and fabricatedWhadith, it is clear

that respondents are extremely cautious when accepting ithiyas the vast majority

respondents will consult a lecturer or expert if t

According to the respondents’ refer:

f res@;ts searched
for hadith in hadith books, while 84% Wajents sear for @i\h on the internet.

The findings indicate that responder@s more |1 $ u@hadith searches online
N
archﬂ1 [ Qcaq

than in hadith books. This is b he internet is easier and

faster than searching throu M. N

In terms of stu@ptioluofj(}i{h s@y%via m-learning, the findings of
the second research uestion @ poss@of combining learning as a solution
to student Iearni@ﬂem denéésy access to mobile technology (refer to
Tables 4.124&9)).

(@]
—
(@]
g
—
-

a@(ﬁ;%, 79% of respondents believe that mobile

h learning, while 83% agreed on the importance

of uniyversity-level hadith stur@v’la m-learning. Due to the advantages of m-learning
% ing hadith, 88.5% of respondents agreed that studying hadith would be an

d ative to conventional learning.
In terms of ensuring the authenticity of hadith when searching for hadith, 90%

of respondents agreed to do so when searching in a book of hadith, and 89% agreed to
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do so when searching on the internet. Due to the widespread use of mobile devices,
hadith searches can be conducted from any location with an internet connectiov'a
result, 85% of respondents conduct hadith searches via mobile @ions.
Additionally, 86.5% of respondents suggested studying hadith via mﬂ‘&jng at the
university level, and 85.% agreed to use m-learning to study hadith. Y'

Finally, the findings for the last research question allgw thefincorporation of
tuelies.

technology as a learning support tool for the needs of ha ‘This indicates a

positive level of acceptance and intention towards using iled ic‘:‘es\deication IS

L
also based on the acceptance and intention of St@p use hadit aﬁi@‘gm-
learning in assisting the learning process (as s T% .48\[:))%7—108).
Before the solution can be implemented, \,wk\;;’tée
should accept and intend to use the N%solution.
believe that this technology has the @sial to @s&&n

and learning, as well as the int ion'between students a»@achers.

&/

Since the study of ha@n-lf ngisa su@ to the teaching and learning
process, these findings% e pl

be used as a guide h{ducatotv
approaches for Kf’%be as he ection will describe the findings on this
St 'S
@,

model’s des n :
Q S\
6.3 fl on of Fi mgf’haﬂ'z: Design and Development

st
ne

T elop an m-learning hadith' model based on authentic hadith elements, the design
evelopment phase will answer the following questions:
Q 1. What are the items for the elements in the m-learning hadith model based on

authentic hadith elements according to expert consensus?

h@he quality of teaching
N

d as aiplatf; r‘r‘n‘t@ign and develop models that can

4
\I’ﬁa e tec ﬁology one of the alternative teaching
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2. What is the position (ranking) of items for the elements of the m-learning
hadith model based on authentic hadith elements according tov!t
consensus? 0}

3. What is the sequence (priority) of items for the elements oﬂ& -learning
hadith model based on authentic hadith elements acm to expert
consensus?

Elements of this model consist of information validity, s ml |ty, information
exploratory, information analysis, and information evaluation. This ls created
by conducting a literature review in order to gather tific infor '0|j @wmg
that, it is evaluated and confirmed by a panel o \ \Y

The next findings are related to stud uestions &Xan whic YJSS the items

0 We®he ranking of the

developed for each element of the m- Iw dithm

items for each element of the mode items fo\chgft g{%l-ements are generated
N,

from the process ofinformatlon%l through tarat%(/ view. However, in order
en

to strengthen each item inﬁ\dzm el that it satisfies the study's

Iuatln and ah'dai@ each element is agreed upon by

T

experts and employ e Nomipal Group Technique (NGT) method.

requirements, the proc

The use of the dy hz@ﬁﬁosmve impact, as this method combines

various idea arious ex p&n%?wew Before agreeing on the items for each
ko

elemen delje )NI" d@ms exchange ideas, and debate in order to reach

us ThIS study focu@n the development of an m-learning hadith model

authentic hadith elements.

Q For the information validity element, seven items were evaluated and accepted
y the expert using the NGT method. These items focus on preparation and planning
before beginning an online learning session. Lecturers must explain the learning

162



objectives to students and guide them to ensure that the information sought corresponds
to the learning objectives. The lecturer should introduce citations from hadith bw
from internet searches.

Following that, the items for the source reliability element shoa;glncluded
Seven items were created to ensure the authenticity of the data collectéd and to avoid
obtaining false data. Each item refers to a source that stude SMCESS via hadith
books or online searches. Experts agreed on and validate i rYlgn d to ensure that
students’ resources are of high quality and have been validated by an a Mlve party.

The items for the information exploratory ele contaihed I{e @ that
were agreed upon and confirmed by expert |nvol S ectur\) s role in

‘Z'

explaining to the students the knowledg f huTus h, ta hadith, and

methods of identifying the law of t he exper eI agreed that the

information’s exploratory elemen apa ble Wm s@dents towards proper
S

learning. Q-

&

Ten items have bee m foI in matl@alysw component. An expert

evaluated and confirm Z’tems’ cep nce a&search elements for information
’ 4 J‘ &

research. The e Wed thfx \ei-n ormation/analysis component of the learning

process shouldgincl

findings, an cturer’s rol
N

guidanc & ? b), ~

Y.

m rmation evaluauor@the final component of the developed m-learning

Wellc%‘*’lecturers. Students must present their

r&)/n tor students’ progress while also providing

h odel An expert panel evaluated and validated seven items for the information
Q ation element. The expert panel agreed that the information evaluation element
quires presentation and argumentation by students, and lecturers must evaluate and

validate the students’ findings.

163



Further, to answer research question 3, the Interpretive Structural Modeling
(ISM) approach was chosen to develop an m-learning hadith model based on a i
hadith elements by seven experts from the field of hadith. The Interpreti@tural
Modeling (ISM) approach has been adopted in this study as it is a effective

decision-making tool and has the ability to develop models based% ratings from

experts. It is also capable of making decisions while helping to solve'@@mplex problems
ezand

and translating them into graphical forms such as models, fo on (Warfield,

\d

al Modelin SM).fpﬁgach

S f% mo%REIements,

ormaﬁé:rexploratory,
ed i@ﬁgure 5.6 (p. 144),

1973, 1974, 1976).
In the context of this study, the Interpretive Str

is used to determine the sequence and priority

consisting of information validity, souﬁw

information analysis, and information\ iuaa)n. As ill
an m-learning hadith model was deﬂgyd using%ﬁ?ﬂ p@ch and its application
S

to the study of hadith via m-Iea%s de\'/'elop X <3.

For a detailed exami Mf I e queg}nd priority of items for each
model element are deteérmi ?see Figure (bﬂb) which depicts the information
’ 4 f &

53) ts the priority diagram for the items

>

validity priority di Figur‘e .

contained within,the rce i
\ R
154) depict it iority diag m!f

N
; Figs%S.ll (p. 155) depicts a graph of the information

ele B%L’While Figures 5.9 (p. 153) and 5.10 (p.

c{(Jt?e information exploratory and information

analysi S, respecti
evaluatiop element’s item prio@m The requirement for lecturers to prioritise items for
e%ﬁ.ment of this model is intended to guide and assist them in implementing the

roeess of hadith learning via m-learning.
All of the diagrams displayed for each component of the model clearly illustrate

the required driving power for each item. To reiterate, driving power is an element that
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can propel an activity or item toward completing a mission or accomplishing a goal (Siti
Farhah & Saedah, 2015; Mohd Nazri, 2014). In this study’s context, the item tha?!s

as the driving force should be prioritised. In other words, it should be e@first,

followed by the subsequent item. A

6.4 Discussion of Item Suitability for M-learning Hadith N&nents

In retrospect, the item formation for each element of the -Iea g hadith model was
based on a literature review and validated through minal @y echnique

(NGT) method by a group of knowledgeable and erienced; expetts. Al egferts

c,)
-Iear@ hadith
NV

usabilify assessments

agreed that all of the items contained within eac ement ?f

model were appropriate for use. This is based on t per
for each item being more than 70.0% ba@}(whe iti setcggt in the Nominal
Group Technique (NGT). T A

SN

All experts agreed that theEv |tqi,n cont ned |n it are appropriate as
elements of information valldM rely on ng pr atlon and planning. While

the element of resour rellqmty, wr‘ch sjst@even items, also achieved the
a an

necessary status and canb sed C.eé\f.th the opinions of research experts.

All of these item&x e I for s(@?ents seeking accurate and authoritative

N
l (.z
T atlo ex éé%/ment is also one of the elements in the m-

learni ﬁh model elve |t@€|nd|cate the suitability to be applied and required
m e

arning hadith model All items are included in this element based on the

reference sou e

Qommendations and views of the expert panel so that the lecturer can shape the

udents’ learning process.
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Following that, the items for the information analysis element, ten items in total,
reached the appropriate status for use when the study experts’ percentage of agr t
exceeded 80.0%. This percentage appears to be in a favourable position infc |son
to the minimum percentage of receipts specified, which is 70.0%. Fm&%ere is the
element of information evaluation, which consists of seven items. experts, who

included hadith lecturers, concluded that these seven items a;eME riate for use in

training students to develop their confidence and courage judlgments that will
be evaluated by lecturers. This is demonstrated by the péreentag o%)g@gnt for all
of these items being greater than or equal to the suitability load valu etif@y the
Nominal Group Technique (NGT), which is 7 r a% em&\t,‘% average

é\‘?
S

is greater than 80.0%.

~‘Z

6.5 Implications of the Study

A
S L
This study aims to develop a mgoh |th 0 eI d on authentic hadith
-
elements. This model aims t I Iectur d tLd%ﬂ’(s to use the hadith study

N
approach via m-learnipg as ppor to ry o e learning process. The main
purpose of this model is Dpro e' mé‘ and guidelines for lecturers and
ith. |

students mvolve@ st

ition, this model can also help lecturers

and students xom ofth ra wh|Ie implementing teaching and learning

using th| such S pr. s;éh»lme cost, and student exploration. As such, the
fon

model asses |nf rmatlon\/ lidity, source reliability, information exploratory,

i WIOH analysis, and info%ation evaluation. The requirements for the production
IS model are based on the literature review and supported by the needs analysis
mgs of phase 1. After conducting the needs analysis, phase 2 involves the design

and development of the model, which involves the formation of model elements and
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items through a literature review and evaluation using the Nominal Group Technique

(NGT) method. Y'

Next, the development of this m-learning hadith model will be g@}y the

Interpretive Structural Modeling (ISM) approach, where expert agreem& required
in determining the priority of the items contained in each elementw model. As
previously stated, the Nominal Group Technique (NGT) an Int etive Structural
Modeling (ISM) methods employ the services of a grou experts relevant to the
study's context as respondents. Findings from the resultSyof desi nw‘elopment

show that experts have agreed and confirmed all the ia develop This ﬁ-‘f\g"tcates

the model’s suitability to be developed as - rn% mode Yﬁased on

authentic hadith elements. \, 0\ é\
Q, O

6.6 Implications for Study F|nd|ngs

.\
The findings demonstrate that st hadl -Iear@wg IS becoming a more
widely accepted method of te nd lear the&ﬁ‘c{re owing to the benefits of

m-learning in assistin ctu S and S den |r' e ng the authenticity of hadith is

maintained. The role of thedectu a's cn‘ﬁb has enabled students to constantly

interact with pe }ect Iore f|nd|ngs and build new knowledge
through the| tion of* eﬂevke%fhat are embedded together in the teaching
and Iearn d he |s study will also be able to contribute to the
imple n of teach g and l{/mng that uses mobile technology for other subjects.

|I|tate the use of this mode further research should be carried out so that lecturers
students can adopt it.
The study of the development of this model will usher in a new era for the

un|ver5|ty in terms of designing and planning a more contemporary and meaningful
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teaching and learning process, as the use of mobile devices is the newest trend in
society, without the slightest disregard for the long-established practise of tra?ﬂll
teaching and learning in the formal classroom. As a result, this study focus@ects
that employ a systematic m-learning approach to support teaching and ing..
According to these findings, the university should take a pgbactive role in

providing infrastructure in the faculties in terms of mobile techMequipment such
s'of

as Wi-Fi lines and the skills of lecturers and students in krlowledge, skills,

attitudes, and beliefs for using mobile technology. el rwironment,
L

management support and the role of the technol epartment 'Illbgiu;\‘g; to

encourage lecturers and students to engage in vaki no@ orat@ﬁctivities

via mobile devices. In order to meet the stths’l ay i@gt.r'ucture as a

whole, stakeholders must develop @on packa wittoﬂ(obile technology
A

providers. \
é” )
o “ Qe
6.7 Implications for Rese thodo &)
Y.“‘K ) <
imp ations,lw

In terms of methodology-im is st y'e@s a variety of methodologies in

order to contribute to the advance H‘t O\ﬁ in the field of research. The study

msex@ng w@needs analysis phase to determine the
need for m-Ie@adaT mod ?leloﬁ‘%‘gnt and concluding with a model design and

yl dgzpae';ts in decision-making to produce a model

prototype. “Additionally, durﬁg{hf?needs analysis phase, percentages were used to

N

i t@&et the study respondents’ perspectives. During the design and development

@D
(@]
=y
o

was conducted i

by

develop %se th

0 se, however, the Nominal Group Technique (NGT) approach is used to evaluate and

idate the model's elements and items. The Interpretive Structural Modeling (ISM)

approach is used to prioritise the items contained within each model element. The
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Nominal Group Technique (NGT) and Interpretive Structural Modeling (ISM)
approaches entail the decision-making of a group of experts during the construw
m-learning hadith models. Thus, the most significant contribution to the @Iogy
is the incorporation of Nominal Group Technique (NGT) and Interp tructural
Modeling (ISM) methods in the development of m-learning hadith modéls based on the

perspectives of a group of experts composed of lecturers in the fle}b, hadith

6.8 Recommendations %
This section discusses some suggestions for furthe arch tha nb s da s uide

rr &
for future researchers. The researcher has deS|gne evelgpe an m-lea r@ model

Y

that focuses on the study of hadith to malntaln th uthentiei
findings of this study, the following fo die ‘1 estec&

1. This study was conducted ol\ ur dg\iign and development.
It is suggested that f@arﬂw e co ucte¢$ determine the model’s

AQ’

N
2. This study was-spe |caIIy m’ende to dem@md develop an authentic hadith

o

evaluation.

[
model that focuses on deﬁ the Faculty of Quranic & Sunnah

Studle@ Th Lfor rthe@arch can be extended to students from

@ultl Siho stlhgb/ns of higher learning.
3, :%ndy y focused gg ethods to ensure the authenticity of hadith is

: erved when usmg\%arnmg Further research is proposed to study the

\ methods of |dent|fy§ hadith dha’if and hadith maudhu’ using m-learning.

Conclusion

revious research demonstrates that studying via m-learning can boost students’

achievement and motivation. The benefits of m-learning are not limited to the field of

169



education but also extend to other fields. While m-learning is attempting to supplant the
lecturer in face-to-face sessions, this does not mean that traditional learning
completely replaced by mobile technology. Traditional learning has a Ion@bs ; the
instinctive teacher-student relationship cannot be overlooked. A

While traditional learning must be maintained, lecturers canymanipulate the
rapid development of mobile technology for information r trMecause the m-
learning method is a support tool for time and location-in mle'arning sessions.
Through the use of technology, m-learning has been pro d to assiStha ‘Iecturers
in teaching. Traditional learning methods are cons d by cost d @Yi;nal
information retrieval methods, and limited spac ey doh uragg@dents to

the @m-learning,

S, (@ ion and answer,
generate ideas, and collaborate wi Iectur%r by ‘l%mg the study method
student-centred and the lecturersacti oIeIo idea tri or, more precisely, as a
facilitator. \

In short, the r%n; haditlvrﬁﬂ 'en@rages students to actively seek
eb

engage in extensive exploration during a hﬂ@ dy.
the hadith study model enables stu to}xplore

/

4 $ &
hadith information, Which ca@ ygdltional learning methods. The use of
Ilﬁb/i information retrieval medium that can be accessed

mobile devices pravide
N1 e N A
quickly and w cost. H e\ér, he“use of mobile technology in teaching and
:ks

N
learningd'r the Mi ?y g.&ducation Malaysia’s attention, interest, and

=

detegmination, as well as that @ﬁe community, lecturers, and students. Indifference,
\'n -

lack, ofwmotivation, or disinterest by any of those parties will erode public acceptance

oward the use of mobile learning in teaching and learning sessions. Sayyidina Ali,
A, once said: “Educate your children according to their age, because the education

you received at your age is different from that of their age.”
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