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CHAPTER FIVE
DISCUSSION

5.1 Introduction .k:
This chapter presents the outcomes that were obtained from data a sisc the previous
chapter. The overall purpose of this study is to gain a better dewmng of e-learning

adoption and the technological, organizational, personal a ia nv@?al factors

that influence e-learning adoption and impacts of e-lefgging amogg k'ngc) tin
Jordan A
' L 4
¥

5.2 Discussion COVY' \ (S\T

l@%&ning adoption groups.

'} Q-
Then discussion on technological, isation rsorﬁ‘dnd social environmental

factors that are associated wi e-Igning a4p

b@ sseﬁé‘l

the impact on working adults

as the result of e-learning agdopti i

\i ! &
5.2.1 Characterizin% rrlngA }ion“)

The approac wcribin‘a eaﬁﬂnq@)ption in the previous studies has basically
NV
relied on w

exts namely “adop\c;%i or has not adopted e-learning”. It must be stated
that, t dies have emphasizing adoption only upon one perspective of e-learning
adggtiorfi{e.g. Hung et al., 2009; Duan et al., 2010; Sumak et al., 2011). The present

study aimed to describe adoption by emphasizing upon both the level of e-learning
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applications adopted and the extent of usage of these applications in order to provide an

alternative approach to describe of the adoption of e-learning among adult WOW

Jordan, ‘S

With regards to extent of usage, it is perceivable that the to which
working adults shift from conventional mode of educating for internet

technologies. Chin and Marcolin (2001) suggested tha eg utiljzation of the

technologies presents a better perceptive on innovation a n. Howengr, g¢iis fact has
(3

been disregarded in prior technology adoption researc the fresen rfsiégz,— the

adoption is described as triggering usage of applicaty a% IS I@?\g to the

final stage whereby an application would wtuteﬁ\ orsgn ex%f;‘g; traditional
learning method. O<<
N,

@anded a framework to

&
ona matr@dicating level of adoption
evd of ‘szlzb' it was represented by ten types

—h

y

describe e-learning adoption on Q}]
and extent of usage. With re he |
, 0n '@(,dher hand, was measured by means

of e-learning applicatior&‘
&
of four categorical s labelled i u&@ ‘Used sometime’, ‘Used most of the
time’ and ‘Used e tifne’. S
& v <
Yv

ForArpose of describi \é extent of usage for each e-learning application,

visual a \ has been applied in this present research. Based upon a research sample
0k 50 rking adults, results presented on the matrix table providing information on

what applications have been adopted and the usage of these applications by working
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adults. The significance of visual approach is in its adaptability, without being restricted
by the measurement scale when identifying adoption patterns. Furthermore, this a
provided different resulted in types of adoption patterns by the working m
sample. To enable further analysis on e-learning adoption, three groups oﬁ%ng adults
are derived based on re-grouping similar patterns. These groups were tmssified into
‘low adopters’, ‘moderate adopters’ and ‘high adopters’. V
X

The first group is the low adopters, represents 31 r&itkaz) of the

research sample. Low adopters were involved in the ear ge offe-lea i'g _@ption.

As far as the low adopters are concerned, they primgé do;{ ! atio@ﬁat show

their web presence, mainly on the basis of ‘us of ﬁqe timge’. L dopters have

exchanged e-learning applications for the cNQnal mod Iear@ For this group,

the applications which were adopted by t%dultmkx é&ucted The primary e-
(|}
learning applications adopted by th@vor nIme registration, online

library, online grades and acce nllrf COWFS ma,@al The outcome from this

(
research showed that these m e u&qlgon' are predominantly adopted by

adult workers. In addit} Xdel®m theqMterature review, a great number of

N
learners including a I £ were c:;'farmgdr with the modern technology owing to

the fact that e-l a ced method of learning to many students

”’?c

(Abbad & N 09). Ino er students who had more experience of using the
technolo ill find it easy to use a learning management system rather than students

withilesSN experience (Morss, 1999).
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The second group which is the moderate adopters represents about 45 (224)
percent of the research sample. With regard to moderate adopters, they utilized t
number of the applications indicating their web presence on a “used most$€
basis”. The moderate adopters have switched e-learning applications %ventional
modes of undertaking learning. The adopters have primarily adoptmail, online

registration, online library, online grades, online course mater,q’ Nine test, online

assessment and online chat. Moderate adopters have taken tHENGS steq to adopt more

advanced internet technologies and have partially integra®ye-I rrwmic%tipns.

) o N
Nevertheless, there were eight out of ten applicati ted er!te.\(@opters
4

b
mainly being used most of the time. However, full tiorN.)Q rnin%\;i;lications

has not been implemented for this group. CV Q‘ k{

learning applications on a more T
have replaced e-learning app%
High adopters have pla@ngl

compared to the othtMro pss Th
registration, onli%ary‘,‘ nli

material, onlifg t nd onlin€ assess
O

showed igh adopters have adopted e-learning applications exclusively on “used

mo time basis”. These adopters have the high tendency to adopt all e-learning
apPNgaons compared to low and moderate adopters. Working adults who are

comfortable with e-learning system will probably become users, owing to the fact that
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they are more confident. Results from this research reflected that most of the e-learning

applications provided by the Arab Open University in Jordan (AOUJ) to adult S

are primarily “used on most of the time”. C\

To summaries, the ten e-learning applications were ranked based?ﬁeir usage in
the following order; e-mail, , online library, online registration, Wgrades, online

course material, online test, online assessment, online chat, %io, and live video.

l
e-mail

From matrix table, it is observed across the ten e-learning ationg t showed
(3
the highest level of usage; in contrast, live audio, and@eo shojved e’o ‘;vel
L 4

of usage. \,Y.
\} . T ?Y'
5.2.2 Factors Associated With E-Learnin oaon O<<

) N
One of the objectives of this reseq%o id®nti tozg/@bt are associated to e-
learning adoption. This section qi\ms 1 es é@h the analysis results. The
multinomial logistic regre$ as usdd t Jxa&e the relationship between
o’ * &
technological, organisatk@ersor'a ocial ironmental factors as independent
a

variables, against the t& tio § as(ﬁe%dent variables.
(') -

3

Q g @

\
This st@d undd chn%éaical, organizational, personal and social
environmemm:tors are associat th the utilization of e-learning adoption among
adult WOI’?' hirteen out of seventeen variables were associated with at least one group

of ado which are relative advantage, complexity, system quality, information quality,

service quality, top management, structure, culture, social contact, professional
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advancement, cognitive interest, normative and mimetic. Table 5.1 below summarizes the

QY'

outcomes for significant factors.

£

r 4

Table 5.1 Factors Related to E-Learning Utilization s
Low-adopters Moderate-adopters erate-adopters
Factors VS. VS. S.
High-adopters High-adopters LOow-adopters
Relative advantage v
Complexity 4 v
[ ]
System quality v \'
Information quality 4 A v
e | V%
Service quality , | _\‘3‘
Top management v 2 Y:
Structure v \b— N
b 3'
Culture v V v
- #
Social contact v \% d‘
Professional advancement v e
N }

-9

N

Cognitive interest " f‘y

P

AN NN

Normative 4 .izk'
\

Mimetic

™ 7S
NGy
Relative advant Npleﬂity adopti@ new technologies, system quality,
NS
information quality, ew ligy, "rha ent, structure, culture, social contact,
professional adv@p t, cggnitpvepint , hormative and mimetic are significant
4

factors that df &ate betw#en £WQWpters from high adopters. These factors could
.,: § )

motivate w opters for initiating\heir web presence and this may imply these low

o)

ado e perceived as less ready in terms of availability and accessibility to resources
to e

-learning. However, only one significant factor that differentiates between

moderate adopters from high adopters which is social contact. With regards to the




242

differences between moderate adopters and low adopters, there are nine considerable

factors that differentiate between them namely complexity, information quality, ice
\3:,

quality, top management, culture, professional advancement, cognitic

normative and mimetic. ‘x

5.2.2.1 Technological Factors

It has been deliberated in this research five technological icr\e?zciated to
e-learning adoption among different groupings which ardagelative advant&pe, cc?n(;@’p'»(ity
system quality, information quality and service quality™w{ was jii ovgred t -\relative

\ N
advantage is important factors that different% ad fron@'ﬁ adopters.
i tersémﬂ high adopters

and moderate adopters from low adopigrs. Furth%? Qu adopters and high
N,
adopters are concerned, five facto y Rlativ Vio e, complexity, system
quality, information quality and m qtﬂaj;a@l factors that differentiate
between low adopters and R§ pters. he técnaogical factors will potentially
‘o’ f &
enhance the learning pr, &g‘in tl'e \elopingduntries, and this encourages the

developing countries % he Fntg"t@ of e-learning in the education sector.
¢

({J 4
The adoption of syely teafinology teyadhiev educational practical quality and skip the
geographical EWts he(peb‘?

d he other hand, there are three factors namely complexity, information quality

and service quality considerable technological factor that differentiates between moderate

Complexity is other important factors that\ iate lo

#fie spgeid and adoption of e-Learning.

&
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adopters and low adopters. There are a five technological factor which were essentially
related to the different groupings of e-learning adoption in respect of adult worker: i

involve relative advantage, complexity system quality, information quality$
quality. Low adopters vs. high adopters were found significantly associ with these
technological variables compare to others groups. The results for signi§€ant factors of

technological factors associated with various groups of e-ﬁim adoption are

summarised in Table 5.2.

Table 5.2 Technological Factors Associated with E-L

Low-adopters Mode
Factors VS.
High-adopters

Relative advantage

Complexity

System quality

Information quality

Service quality

It must be pointed&

studies which have ungave th

logi actors as an essential variable in the
adoption of e-learn hnolpgies (ﬂ:O@Jb , 2000; Martins et al., 2004; Liao & Lu,
N
2008; Hung ek@&; a &ﬁli_?'s 2009; Duan et al., 2010; Lo et al., 2010;
Mayokal @une, 2012; Zaied, Y)_
Iionclude, the involvement in the adoption of new innovations is essentially

pro by relative advantage (lacovou & Benbasat, 1995; Mehrtens et al., 2001;

Kendall et al., 2001; Hsbollah & Idris 2009; Duan et al., 2010; Mayokal & Kyeyune,
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2012). As shown in chapter two, the study on the dissemination of previous technology,

has also revealed the fact that relative advantage is among the factors essentialwhiguibe
adoption of new technology. Additionally, e-learning developers must consid mg
e-learning adoption applications that are more appropriate to the student%s, as this
could enhance their usage of e-learning adoption. Relative advantage is msociated to
Low adopters vs. high adopters and not other adoption groups. V

\%

This study has revealed further evidence that tions oWexity are

L ]
orkefs bet e'n @e.rate

|z<=d\tﬁ maj\n‘,ﬁarrier to
ads?tin ystem@ﬂyc:on & Kim,
&

2001; Mayokal & Kyeyune, 2012). In N y, the irggdrtan@)of complexity is

positively associated with e-learning adoption among a
adopters and low adopters. Prior researches have

user adoption of a system, is the users familia

illustrated by its significant impact on o(p,'w of @‘n‘ @n moderate adopters
from low adopters and high ado, rom nw a &e&%mplexity is the most
significantly associated to mode??!loptis v lOw a@ters and not other adoption
groups. In interacting and dez%/ith a agégiga technology such as e-learning,

N’ O
if the adult workers or@s p@

ve J-learpmg as complex and difficult, it might
N
deterred adult studeﬁmn i%h"heegsfem (Pituch & Lee, 2006; Mayokal &
Kyeyune, 2012)<$— . ) %

Yv

NV
COK y is intangible in\cb?at adult workers perceive that skills required to

ha

imple too complex. When adult workers have more experience with e-learning,
tHycom@texity of perceived innovation characteristics on intentions to use e-learning are

different from that of inexperienced adult workers. This is similar with the results from
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previous research that have found complexity factor to be a significant and play

important role in the adoption of e-learning among students including adult S
(Hung et al., 2009). An e-learning system should be easy to use. In a%mg the
university management should demonstrate the use of the system to the orkers to

familiarise them with it prior to implementation (Davis et al., 1989; Rog&%%).

Beside relative advantage and complexity, the systpwg infcirmation quality

and service quality are other important factors that have vely infldegc decision
(3
e-learning adoption among adult workers between low ers angl hi a'o&ﬁgz,- and

thakgrese three
T
n@gy such as e-

influence on e-Ie@optﬁ? g workers between moderate adopters from
%'g L

low adopters h adop @adopters. Accessibility and reliability of e-
AN S
learning aﬂ system thus, can Bavgaid to have a significant influence in the usage of

e-le rr%ang & Liao, 2008; Lee & Chung, 2009; Zaied, 2012).
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The findings also reveal that the positive effect of information quality on e-
learning adoption among adult workers between moderate adopters from low Y@s
and high adopters and low adopters. In other word, if the information qualitye'\ ase,

the e-learning user’s adoption to use will also increase. Information qua% e most
significantly associated to moderate adopters vs. low adopters and nWr adoption
groups. Additionally, updated and sufficient information provid Nearning system
will definitely result in enhancing e-learning adoption syste e%;d'm. In terms of
service quality, the findings were also appears to have a str infllen g—le%ging

among adult workers between moderate adopters fr

adoptdfs.
_ _ _ 4 .
previous studies (Saeed, Hwang & Yi 2003; DeLoVMcbeQ 3; V@Qg & Liao,
2008; Lee & Chung, 2009; Zaied, 2012). Tttwe i ovideONby the system

provider in terms of accuracy, correct, and sgrvice irPQQant in generating

intention to use e-learning. : ) QAY
9

N &
X |3 $
5.2.2.2 Organizational Fact [ 0
4 F &
N | Y <
Three organizational \ wer. ngfto b&cj\sssociated with different groupings in

& ¢
|o1amo aflul (v'vbrkers namely top management support,

N
organizational% e a;l%mza' | culture. The results showed that top

managemem%ort is a vital factc@!!t differentiates between moderate adopters from

respect to e-learnin

low adop% d low adopters from high adopters of e-learning adoption. Organizational

culturéyg, tfe essential factor that differentiates low adopters from high adopters and low

adopters from high adopters. Organizational structure is a vital factor that differentiates
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between low adopters from high adopters of e-learning adoption. The results of

significant factors of organizational with various groups of e-learning adopty e

summarised in Table 5.3. c\

Table 5.3 Organizational Factors Associated with E-Learning Adoption

Low-adopters Moderate-adopters odgPate-adopters
Factors VS. VS. VS.
High-adopters High-adopters ow-adopters
Top management support v I

v
structure v b
Culture v Y4
i ? :. ~

An adult worker’s decisions to adopt

N I T
4
¥
% rnigf flueQ&by the top
management’s acceptability. One mean o@ing ma enéﬁ:eptability is to

provide exposure to top management’s of the Wn t@nology and improve
N,
their perception on it; these intervem%)uld%e su essf% hey have revealed that

the lack of familiarity by the top%mT nt e-@ng technology obstacle for
dissemination of new innova% ewell  ¥992) I(?

s '3

N

It was reve op' gem @upport was found to influence the
adoption’s decisi { eary
u w (

s’
h that have i5unovp management support factor to be significant

€

g workers. This is similar with the results

from previo
V
and play &Artam role in the a?d%{)tion decision of e-learning system (Hung et al.,

2009)- revealed that the implementation of an online learning and development
syagem Flies heavily upon firm backing from top management and was central for its

success (Smethurst, 2006).
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Furthermore, resistance to this new technology is an unavoidable as e-learning is

radically different from conventional means of employee training. In such circu ,
it would be vital that top management backing is needed for the adoption mg
system. Hence, it is the duty of the proponents to e-learning adoptiu%place an
emphasis on developing awareness amongst top management the anes of this

technology to gain their support (Hung et al., 2009). V

Y'

The findings also reveal that the organization cture Wmelcam

influence on e-learning adoption among adult workers een lowf adoYer fr hlgh

-\

adopters. This finding is also consistent with McFaMane, QO 1) ho\)‘l{mnd that

e tr@ude toward

adopting e-learning. Organizational stru e: i}luence org@ﬁtlon s decision

making and ability to improve and apply tive e \Q%

organizational structure in the context of online gedag®gic

@s in communicating
N,

organizational shared ideas and valu |aI ng environments where

the influence of technology anc%
finding is also supported by nd H

structure factor is signifi Nd pO‘lth ith us@ perceptions of the innovation, and

outcomes. Besides, the

thus, adoption of e-I p r}f_gﬁce of organizational structure factor is

|f|ca t e7e ﬁ-&re supported extensively in the existing

@) atlonal culture is another important variable which affects e-learning

expected due to

literatures. :%

adopt must be stressed that organizational culture determines both the formal and

informal mode of communication among members and with other people beyond the
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walls of the institution (Deshpande & Farley, 1999). It was discovered that similar values,
norms, assumptions, beliefs and ways of living are familiarly shared among rrvgs

belonging to the particular organizational establishment (Hill & Jones,em An
t

innovative organizational culture can encourage novelty technology b;k ey are
widely accepted (Wallach, 1983). There is a high likelihood that dynam¥gforganizational

culture which is more likely to result in the decision for IT adgptioM(Kitchell, 1995;

™y

Organizational culture, however, was further @ggovered fto ?n a’gatial
determinant in arriving at the resolution to adopt e-I mong adul ork\éSS'between

arni
low adopters from high adopters and differentiatgg m ;rate\a ers frc@ah adopters.
This finding affirms the previous studies@have | redéﬁt organizational

culture is essential and plays an import%ole in \d%)ti K ision of e-learning
A N,
(Parker, 2000; Meterko et al., 2004'%00 nHun ev al @09). In a more specific
NS

e yare r@ likely to adopt e-learning

( .
rg.thpt e-learning systems. As a

manner, adult workers with in

@o

summary, this study de@a‘r tol) m\gemeqéfpport, organizational structure and
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5.2.2.3 Personal Factors

Three personal factors were found to be associated to different groups of @ﬁg
adoption among adult workers which are social contact, professional adv nt and
cognitive interest. Cognitive interest factor is differentiating between rpoderat® adopters
from high adopters and low adopters from high adopters. It was fo%rx.professional
advancement and social contact are the essential factors hat?ﬂ'!’rentiate between
moderate adopters from low adopters and low adopters fr h adopgers. Tge findings

. . . P .
for personal factors among various groups of e-learning tion arefum up K)Félbh%

54. -{0
NNt

Low-adopters rate-ado @Tjerate-adopters

Table 5.4 Personal Factors Connected to E-Le%Wdo t'ﬂ'n (’4\

Factors VS.

Social contact

S. “k VS.
High—adopt% High- rs Low-adopters
Professional advancement " N v
] E

&
Cognitive interest Y' , %"‘ v
D \"v}
The following @res@respe personal factors. Firstly, it was
o » . .
established in this rem that ghe }dlv t of adult workers in adopting for e-
t

h essional advancement. It was pointed out

learning was essz assogiate
‘!Qc o of 1
that profesm anceme as {h}T factor that differentiates between moderate-

C-)
adopters low-adopters and Iovv\adopters from high adopters. This finding concurs
wit dings from past studies which revealed that professional advancement is vital

an a significant relationship with adoption of e-learning (Raghavan & Kumar,

2008). This fact affirms the assertion by Halliday (1989) Merriam and Caffarella, (1991)
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and MacBrayne, (1995) that professional advancement aims to targeted and improve the

efficacy of the learning among adult workers, personally or in group by means

experience and ideas and transforming conditions, thus enhancing the veu the
occupation. a&

Secondly, social contact was the second most important moti actor to enroll
e-learning adoption among adult workers. The informational 0 ine(i in this study is

similar to those revealed by other researches which h own thWation for

L ]
Seantan, 1 9,;_@3?0&
s% onshi\§~or social

enm‘l e- rning&t & Steele,

tor moti\Zgfhg t@volvement of e-

participation to be attributable to social contact (Bynu
1995; Kim & Merriam 2004). Adult learners oft
contact as an influencing factor in their particiE |

1986). Cognitive interest is another signifiN

xa @Workers involved in
)

learning adoption among working adultg. been
[
learning out of compliance with th@ Wrﬁei e parties were described
as follows; usually the workers’ wers, ti.ey, eg head or counselor on adult
: I

workers involvement in learnifg. P o
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5.2.2.4 Institutional Forces Factors

The research aimed to examine social environmental factors by applying the'gmso:aﬂ
forces theory. The result illustrates that two institutional forces weu&nd to be
associated to different groups of e-learning adoption among adult WW which are
normative and mimetic. It was pointed out that normative_waSWthe factor that
differentiates between moderate-adopters from low-adopters a mopters from high
adopters. Additionally, mimetic factor is differentiating betw®8g,mogera p;erg_rom

\
high adopters and low adopters from high adopter summpgry e’mS{([t'ational

4
forces with various groups of e-learning adoption W'ﬂgniﬁc@ IS f@; affirms

the previous studies which have discovered t)@)&q’ﬁl envi ntal ﬁr is essential

and plays an important role in the adoptionwn (@

Jan et al., 2012). The results of signifi %to&s%'a?e mental with various
>

o
groups of e-learning adoption are suh{ psed NSA&

g 'IQm & Baris, 2011;

X~ &
('J N
Table 5.5 Social EnvironmitalW to,E\O‘n ed" Learning Adoption
o ]
do

M te-adopters | Moderate-adopters
Factors Y Vs VS.
C.V-I igh-adopters Low-adopters
Normative / v
Mimetic S v

AdE
F

TW cher indicated thah'he results may shed light on how adult workers can
gain an their e-learning program and thus accelerate the rate of adoption. E-
I@wogram can gain maximum benefit from social influences that could result in an

organization’s adult workers attitude towards adopting e-learning bandwagon. When an
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increasing number of employees do that, organizational investments in human capital
could be more efficient. Specifically, adult workers may need to work on enhanci ir
mimetic and normative. With regard to normative forces, adult workers are %ﬁd
to grow an e-learning conduct and community referral champions to c%ormative
expectations. In terms of mimetic forces, it appears that e-learning aw with high

Nlt workers may

oydes and enhance

profiles may impact e-learning adoption of others with lower profj

provide success stories of the e-learning experiences high-pro

=GB

word of mouth marketing in the e-learning context (Jan et al.

This section describes the impact of e-Iearn\%& on two sur ‘ﬁﬂts which are the
gt b{#’job performance. In

5.2.3 E-Learning Outcome on Adult Workers Y. \
V QY"
?

impact on adult learners in relation to th§y dy as
o S
addition, another aspect that is inclu is section y® the @iﬂctions of these impacts
. . R
amongst the three e-learning ado upy. é\
N
‘o’ 7 &
udy i&the deliberation on the associated

&

i)rmaQ'Be. In an effort to look into this matter,

The other objecti%the
between e-learning adagtior®and
r{in

q : ¢
Halawi & Pires ) HSSES - Umong learners through WebCT based on

d
N
Bloom’s taxo ) The é b+ 4 is@ked in the assessment of the relationship

N
between i n learners as the ?%!llt of e-learning adoption. Similarly, studies on e-

Iearnir@ns success that has impact on adult learners in terms of their job was also

eaminc@winto by Wang et al., (2007). Furthermore, it is notably used in the examination

of the links between impacts on learners as consequences of e-learning adoption. Even
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though causal relationships were not observed from the study, the result somewhat

established that adult workers were influenced by e-learning adoption. A few dﬁ@g

impacts were noted through various adoption groups. %\
A
5.2.3.1 E-Learning Impact on Adult Learners in term of their Stude'
E-learning is an effective learning tool in the perspe Wo m’s taxonomy
(Kartha, 2006; Suanpang & Petocz 2006; Vidakovic et% rtance in
@1
Ieg j is th ’ kom:/:t;:lrsl

36} a ity WI known and

Bloom’s taxonomy is that, it offers an empirical measur
between online learning and conventional classroo

been employed to assess the efficacy of

acknowledged. \ O
% 5
Factor analysis was carried out i@pact 0 adultck;\rners in term of their
f

o

study variable revealed the identlflca and.xi% classified into e-learning

\
academic performance. The iri f|nd| s ofjthd c@ study established distinction
'3
oup 0

é—o

among the three adoption r‘ S O@emic performance. Nevertheless,
evidence of contrasti s ly ﬁfent adoption groups is also being
observed. The fingi lwa ht {d@s have gained higher study performance
compared to tersé derY_\z;dopters The results established that high-
adopters v adopters have att higher academic performance in comparison to
high-a do nd moderate-adopters. The research carried out by Halawi and Pires

(@lrms the outcomes of this present research which established the essential
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distinction between learners in various levels of information systems specifications based

X
O
Y‘

The importance of performance among the adult learners with r to e-learning

adoption is that it motivates learners. The learners who can c r]awgate courses
Simifican

upon Bloom’s taxonomy.

5.2.3.2 E-Learning Impact on Adult Learners in term of their Job

in a short period of time as well as those who can see its I n to their
.

Ij a and

elr\@; will be

navigate courses and see the relevance of what the

more likely to become engaged with e-Iearn@ i iZgpble u the types of
analyses that are conducted at the beginning i i )
O, S

On the other hand, the fa nalysis\und aﬁen the impact upon adult
learners in relation to their jOb ha, res m@ identification of one factor
namely job performance. W relatl h‘l ormance it has been established
that there are crucial ggsti on@ theQ;%ee adoption groups. Nevertheless,
evidence of contradlgco plish g;! a \d by various adoption groupings is also
under assessmen resulg}b st@tﬁat high-adopters compared to moderate-
adopters and % ters we ab(et ain much better job performance in comparison
to low S and moderate- adopte\:)

ther the outcomes of this research indicate a legitimate relationship between

e-learning adoption and job performance. The knowledge acquisition among adult
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employees as well as their ability and job perceptions through e-learning adoption is
depicted in the findings of this study. It is shown that e-learning adoption has

assists with job performance and satisfaction. E-Learning adoptions are co% d to
undertake the course of learning. The results in the fundamental Iearning%umstance
indicate that those using e-learning gain benefits from its adoption in they#firtual learning
context. The transfer of acquired knowledge, skills and work atti M)m the training
period to the work is another result of e-learning adoption a %

ultlemployees and

this facilitates conflict resolution which is reflected in the im m tW@tir work

outcomes. The findings of the present research est et distingti b&se@n job
s
de n

performance among learners. This is affirmed by t ies aight and

—=

Stewart (2006), Wang et al., (2007) and Chen e%w



