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CHAPTER SEVEN

CONCLUSION (ﬂ\
7.1 Introduction ?

This chapter provides a summary of the main findings in relation” to the research
questions, notes the limitations of the study, outlines its ¢ Z’ons rnd suggestions

or further research, and discusses its educational implica . Thejres concludes
L ]

this chapter with some personal reflections on thisw@ ' _\c}
J
7.2 Summary of the Study V -1

The current study examined teachers™ i wan implementing to teach reading

comprehension in Libyan preparat(%hools. \e\sgec' i ‘f'fy the study aimed to

S
cti&?&By teachers in classroom.
}re arri@t a questionnaire survey,

To identify these featurev__
observation, and inter\% [ 0’
The research patticipants of 2 achers who were teaching English in

!
¢
preparatory %. Su emjﬁy,:th(rje earcher conducted an observation with ten

investigate the features of CLT. they wer

B

-__é,

Ny
teacher% ve fom_si P ten-years of experience in teaching English through a

Y-v

CLLm:ulum. During the o@‘&ed lessons, the researcher noticed how the teachers

p \m practice the areas examined in the questionnaire. The interviews were

3 ucted to (1) listen to the teachers’ perspectives on their practices and (2) discuss a
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range of views and beliefs about implementing CLT in teaching reading

comprehension. Yv

The current study identified the difficulties in implementing CLT. esearcher
investigated the major difficulties that faced Libyan teachers to implement CLT to teach
reading comprehension. In order to identify these difficulties, rcher conducted
a guestionnaire survey, an observation, and a series of in %Tl’e questionnaire

items were composed with the purpose to examine th chers’ ns on the

difficulties they had faced in using the method.

have hindered the implementation o\

listened to the teachers’ perspectlve%dlscuss

an impact on the way they imp CL? in teaching {Q ng comprehension.
The current study also identi ed ty T act v@és and examined how Libyan
teachers implemented actl eé Gach reading comprehension in

classroom. Throw ques‘ surv Q{\e researcher examined the CLT
activities and te 1mp <‘e’ntmg them. The researcher conducted
classroom o ion t obs fheobehers in their real-life situations. Then, the
researc %tedﬁ yctureé\terwews in order to let the teachers express their

e@t the CLT actlvme@d how they practiced the activities to teach reading.

:éﬂbhers also discussed their obstacles in implementing CLT in reading lessons.
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The current study identified the significance differences on the different y?!‘f

teaching experience with the major difficulties that faced Libyan teachers t(i% ent

CLT in teaching reading comprehension. To achieve this objective; esearcher

conducted three data gathering procedures: a survey gquestionnaire, an‘@bservation, and

a series of interviews. The use of these procedures facilitated “the researcher in
.

producing rich and diverse data. The combined methodolo d the researcher

- @D

to (1) eliminate bias, (2) enhance accuracy and signifi e of fin () arrive at

"X
n the

strong conclusions, and (4) detect underlying reasons ther descri n'i e@i
findings. Y_ ' 4 \T
\l SN QT
. &
7.3 The Main Results \ O

The current study investigates teachersizknowle MVH rstanding of CLT features

4

e

N
through implementation and pr. classroonma Teir c'?tive views towards CLT

(¢]

&
basiQ?éatures of CLT. They agreed

-

features revealed that the teacher ndjr 0
sthdeni¥” ability to read, (2) CLT offers

to the following features: LT im
’ 4 ¢ &
opportunity to practiee the lan CL'Iéguires proficient teachers, facilitation,
and motivationg(4) readin ension,improves students’ vocabulary and (5)
’ J (.)

reading co %ion' pro s&d@t}s pronunciation.
I <
' e ~

At th&e time, the teacher@k of understanding or misunderstanding of the CLT

Nected in their different interpretations of the items in the questionnaire.
& hers’ misunderstanding of CL T features were clear in some features such as (1) the
fficiency of GTM to teach reading compared to CLT, (2) the fact that CLT neglects

their role as a teacher in the classroom, (3) their control over the classroom during CLT
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implementation, (4) reading comprehension helping to obtain meaning, accuracy than

fluency; and (5) teachers’ previous negative experience implication of CLT t?mh

reading. @

This study also investigated the major factors that have given im aRon the Libyan

teachers in implementing CLT. A range of major difficulties_were entlfled to have

hindered the implementation of CLT in teaching reading. e hers'also viewed the

educational system, students, CLT, and socio- cultural contexts a th obstacles
L ]

to implementing CLT in teaching reading. ' _\f-}

The CLT activities were also examlnwh ughwedidentifying gtypes and
implementation during teaching readl@ehension

study revealed that the Libyan tea mpIe@gX‘gm )@s of CLT activities in
teaching reading comprehena%tradﬁ onal ca&@nd beliefs of teachers’
primary role has made it d|f }&the e%an;o; ts to accept and successfully
implement CLT. Alth% Lib a‘gj} some knowledge about CLT
activities, they provided limit otlced that they have faced major
difficulties that ve mpl |on.

om. The current

The stu eve ,there@'e significant differences of variant number of
teacmﬁxpenence years wi W difficulties related to students and CLT itself in

i nting CLT. The data revealed that Libyan teachers have adequate knowledge

3 lear views on the effectiveness of CLT as a teaching method, but they still lack
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practice and implementation. They have encountered many obstacles that have

g
O

There were difficulties encountered by the researcher in the process istributing the

constrained the implementation of the method.
7.4 Limitations of the study

questionnaires to the teacher participants. As the schools involve this study were
scattered over a wide area of land, reaching some of the ml nglng In many
cases, guides were employed to reach some rural scho ut d SpWIffICUHIES
and the time spent in processing the questionnaires, d ing onjthis tfiod @aged
to include a substantial number of teachers alth as no te get @. teachers
involved in a study conducted by the fe e resear er a stru@gc.onventlonal
Islamic country like Libya, the rese %ced prob Wh@me of the male

teachers refused to cooperate, Wh|| reques Kto j}:‘\‘lvstrlngent procedures
N
when communicating with one% o Q(?
\ S"
Yol IS
In this sense, Islamic% ibits the fe Iés s@ng with or talking to non-close

o’ f &
relative males indi \ﬁdkally i

highlighted thatglsla

m|ty Rees and Althakhri (2008)

e’s behefs behaviours, and practices in

o

;
=)
o
w2

o

w

m

Arab countri %he p sent ud& fe_rjn e teachers were free to provide consent in
NN

particip n mtﬂ e but avoided to interact with the male teachers.

Ad i0 lly, ‘married femal@éhers were obliged to seek permission from their

h s, while “unmarried female teachers” must seek permission from their parents,

al
éﬁers or both. In both cases, getting permission is very unlikely to happen, for the
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dominance of men over women in Arab families has been noticed for centuries

(Metcalfe 2008; Rees and Althakhri, 2008). Yv

This study was significant in providing data on teachers’ view ding the
implementation of CLT to teach reading comprehension in Libyan er)ry schools.
However, this study is not without limitations. The rese cipants for the
interviews and observations involved only female teache QY ifferences were

ch p
not considered in this study, so it was not possible to make any izations on the

basis of the data (Cohen et al, 2007).

( -~
4)3,/-

teachers’ points of views. The present @ have yie able results with

multiple data sources including a surv of the s T p@&analysis was limited

N
because students were neither qéd no'? inte iewetzz?&;refore comparison could

not be made with data obt ed m Js Liby n*\éudents at preparatory school
e in the l:u
.‘

are small (from 11-15 % ) to sh

knowledge to an wwquest‘ r t V|ew questions. The fact that data

Another limitation was that the data collectio proonu were d upon the

study, they did not have a good

were gathered y I arh n als the generalizability of the findings.
The study @Ily f cused nlf ob‘ﬁgllc schools in Tarhuna; further studies may
Include ivatérschogls_in Epler t mpare the two school types. The researcher’s
Iim| e as a doctorate stu@dlso prevented her from interviewing students, hence
% ility to provide a more in-depth picture of CLT implementation. The allocated
for teaching (semesters) in Libyan schools is another limitation. The researcher

Qk about 4 months to conduct the questionnaire survey, observations and interviews.
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These procedures were prolonged because students had final exams and summer

g
O

This study contributes to the existing knowledge by identifying teac Rs views about

holidays.

7.5 Contribution and Implications of Study

CLT and its implementation in teaching reading comprehe ere is a lack of
studies on the implementation of CLT at the prepar hoo , also for the
implementation of CLT to teach reading comprehensi eref r y offers

Y-v
useful implications for teaching reading through (@Mbyan repar olyﬁn}ols
vant L@are in many

y €O
ways. Carless (2004), for example, n\%@httle atterti ha@%n given to study

how teachers implement changes i pedago Thi r@}ect the current study

presents detailed insights on te%lnde tandingof C (q‘eatures to teach reading
I’ES

&
ran e“\é difficulties have shaped the

The researcher believed that this stud ibutes to

comprehension. The findin
way teachers implem% in tea ing ahl omprehension. Also, the study
provides a clear p e of h(1 rs |@ent CLT activities and how these
activities can b on adv éﬁorces and conditions, both internal and
external, to a ers ho te hfea@comprehensmn

¢ D) 4\

7.5 L&hodologlcal mphc@

Ioglcally, this study showed the value of mixed methods with triangulation and

G quantitative measure can support qualitative measures in studying teachers’ views
f

CLT and its implementation. The qualitative data (observation) enabled the
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researcher notice any inconsistency between what the participants believe
(questionnaire) and how they practiced in the classroom. Observation data opwm
the horizons of the study and enabled the researcher check on different iss@ed to
teaching practices. In the same time, semi-structure interviews (qualita(ﬂ&ere useful
for confirming and elaborating the ideas and information okw from the
questionnaire and the observation (triangulation method). V
X

l

The researcher believes that this study provides signifi implica Wdemgnlng

which| can_prepa @byan

effective programs for teacher education and trai

ntlf n of the

fron\ im ment@&b is approach

properly offers clarification about the &;alflcam reasens fo@restrlctlon.
A
A
N
English language teachers in L the'&upp m@e essential adjustments
% ? &
JEngli

required by implementing e n T I&nguage teachers within the
t

Libyan context may no%r ious o

and their tradition hg%:atlor] e need for teaching education and

teachers to become real facilitators in langua

main difficulties that have hindered the téache

he ér anuence of their existing beliefs

training programs w glve ortunltles to reproduce upon their own
classroom e&c}, an whe eﬁstc‘gjnellefs are uncovered and confronted. As
pointed gut e parfi }of thsé\rrent study, qualified teachers should have skills

and @e ge to practice CI{%dteach reading. Most of the participants stated that

in the form of applied practices is more beneficial to them, rather than in the

t E
6 s of lectures and theories.
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Educational officials in Libya need to realize that in order to implement the new
methods effectively, teachers need the skills and knowledge that can help themw
with the demands of this new method. The educational system needs to un(e;\ski that
it is not enough to ask teachers to follow the guidelines of the teachers’ Teachers
need to attend training programs that can prepare them with the new teéaching methods.
It is the responsibility of the educational system in Libya an tmnsh teachers to
think and consider the extent to which examination and dX:cu'um in teaching
reading comprehension are aligned. Teachers’ prior expesience df w‘teaching
and learning and the contextual factors that influence they d@ insi ti’e @Toom

hence should be considered in any teachers traini gr% \Y
T

In classrooms, Libyan students do not@opportum pra@or speak English

and are required to wait for the te% call to \mne?q g@hs. The current study

N,

suggests a need for teachers to%and zﬁld ac mmcz(/ the differences between
the Western and Libyan cul esmen i M@g students in communicative
activities. The current %‘g;ns ; 'ang '1: Biﬁ@lties that have limited the uptake
pr@ry schools. Nevertheless, teachers

in the implementatjon, of CLT||

and students canpnot la IS Iirr(ﬂ-)%!uptake. If the Libyan society is willing

!

¢

to improve I%tus Eng hﬂane_uj%e teaching in Libyan classrooms, all the
% N

stakeho% luding £d 'onalﬂq?ﬁcials, curriculum planners, and policy makers

neeQ i

mmit to this proces@ﬁally, the implementation of CLT involves not only

t ers” effort but also the recognition of the teachers’ voice and its incorporation

ntereducational practices and policies.
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7.5.2 Theoretical implication

The current study has a number of theoretical implications based on its findinwme
positive views of the majority of the participants about the features of CL@S the
role of the teacher as a facilitator (6.2.1.4) of learners' learning seemed otin line
with Rogers' (1969) and Wimmer' (2002) views. Teachers in this study@dhered to their
role as a knowledge source and information transmitter. At the sam e, they tried to

be facilitators who assisted students in the process of acqui l’age but through

their control over the classroom. .\d

L ] \T
| S
Teachers in the current study were in agreeme i 'Sollivan's(2004), Li's (1998)

inﬂ@& difficulties

and challenges that could impede C.Ee;’ proper 1 %ion of CLT in

le
developing countries (see section, @sﬂ 6.3). g@his study indicate that

N
in Libya the cultural attitude t%‘we C[‘T a ednstiqg‘ﬁnal level seems to be at

variance with that at the pe mel [ achers. While'teachers were positive about
or t

the implementation o% roach S'Hing@ading (see 6.3.4.2), the current
4

&
hierarchal structl&ge edu': i ystegn/ubya represents a traditional view
about teaching @Q ing: '
£y infen

ofeducation: I0ya, in gener
Ianguaq% ulum?® innawvation 0&000, in particular. These aims seem to be

and Frisby's (1998) assumptions about thefexistence

/A

—+

gly,cﬁéﬁ'centralization contradicts with the aims

! (__%
(sge fc} n, 1.7) and those of introducing the English
N
compatible with Dewey’s con@n of the aims of progressive education and Rogers’
c%ﬁhion of the aims of humanistic education (see 2.2). However, the current
alized educational system in Libya is similar to Rogers' description of the politics

G
f the traditional education (see 2.1.1).
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Another difficulty that hinder CLT implementation within the Libyan context stems
from Libyan teacher-student relationship that is governed by the Libyan socm?ﬂl
context. For example, the Libyan students are aware that their appropriate rs at
schools are often judged in accordance with how much respect they'%y towards
school seniors (i.e., head teachers and teachers). The Libyan learners pérception is not
in line with the principle of the CLT which emphasizes the signitiéance of students’
making or at least participating in making decisions about %Iiarning (Rogers,
1969). Being incompatible with Dewey’ theory of democrtatic edu at.?On\tye‘could be

a difficulty in shifting students' perceptions of the rol yed byjteac sﬁn&@dents

in learner-centered classrooms. A reflection we{ t O@mocratlc

education indicates that introducing it mto wilb\req i teac@vnd students’

internalization of conceptions of opeNanfldence era@% willingness and

true responsibility. This idea is not with te T
0

N
c.)
Q—
CLT presume the import so in ctlc@rough the teaching/learning
Z IS

process. The Haberm pee Si atlb offer an appropriate model for

communication be ﬁ{ Kn&w members especially teachers and

inance of the classroom.

students. This idea failed 1 n co@d as it requires a change in teachers'

conceptions E utho ty an oﬂ’tro{i@r the learning process which can be a major
f rthi

challen S process Iated\%the same token, the idea of “community life”
(De 16, p.358) has proveB;fb be not in line with Libyan context. Dewey (1916,
commended that “learning in school should be continuous with that out of

01” This is not relevant to our Libyan context where students speak their mother

ngue (Arabic) outside the classroom; hence, students cannot improve their own
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experiences outside classrooms. Relating the classroom learning to the learners' context
and past experiences would lead him/her to construct knowledge indepew

(Vygotsky, 1978). However, such an assumption may not be in consisten(e}shnon-

western context as a Libyan context. *

7.6 Recommendations for Future Research
According to the results of this study, further study area zom'nended that are

considered relevant to the topic of Libyan teachers’ view heir d.?rsl.gdng of CLT
L 2

compre i hing.
i feet
rs% LT emerged
inVﬁsti ion Wo,@grncover how
the students recognize their role in th nir-]a process. Iac@“understanding of

their new roles and responsibilities G%T can mNgi
complex. ‘% o 4 4:;9
N RN

N

The English language ( in Libyan

_ : & o
Therefore, teachgwwls vr é(r.eachmg other subjects with the old
methods may rew ignifi ' usio&)%( the students. At the same time, English
¢
teachers wh w CLT will find 6e@ce?/es alienated from teachers who adopt only
\
the old Qo/'k
subjg;&

. Agr€eme Pn teaetting features by teachers of all preparatory school
n enhance the succe@f/CLT implementation in Libyan preparatory schools.

and the implementation of CLT activities in r

Investigating Libyan preparatory school stude

as an interesting issue for further research.

s

e facts, this study provided insight on the implementation of CLT in reading
omprehension teaching. The current study advocates further research of this kind to

rovide better insight on Libya and elsewhere. A further mixed study of teacher’ views
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and difficulties with implementing CLT ought to be carried out on the insights

g
O

In Libya, English is taught as a foreign language and English teachers face many

highlighted in this study.
7.7 Conclusion

difficulties, especially at the preparatory level. Although the Minis of Education in
Libya has made various efforts to provide appropriate ; an an innovative

approach for teaching English as a foreign language, researc afl 2009

Shihiba, 2011) believe that CLT implementation @w secongdary.s h(#)liﬁg'been
a failure.
4\“'

This study is significant as it contrlbuwarature on pI@%tatlon of CLT in

reading comprehension at leyan aratory % i}e:\mrrent study is also
important, as it identified t cﬁ:rsta mg 0 T features and CLT
implementation in reading.comprehensi an teachers realize that the
effect of old method %(icult J t(ax d the lack of experience with
practicing this me t are son]e halle that reflect teachers’ limitations in
implementing T ed in tﬁéﬁsrooms did not fulfil all CLT activities
due to a lac upport from t eJuc t%la system, the students’ low proficiency, and
%

N
their belief ir traditio ,role u&ch all make it difficult for teachers and students

Y—v
e and successfully m@(nent CLT. The effect of differences in years of

\g experience length appeared significant on difficulties related to the students

tE
3 o CLT.
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The current study indicated that Libyan teachers implement CLT in classrooms but with
limited practice owing to the difficulties they face. A mixed methodology trianw
research design was employed to increase confidence in the findings.%\sults
through qualitative and quantitative data provided contradictory points:
X"

Through the results of the questionnaire, teachers provided their ive views about
implementing CLT in the classroom, but through the obs % the researcher
noticed that there were some difficulties restricted their i men ti.%\Tdresearcher

"X
to prepar a‘hs@efcre
cative'l e te@ﬁg seems

schTIs. nethdg:eachers are
still facing restriction factors in practi@nethod to h re@g comprehension

\ A
&
It may be appropriate to conc‘% reseﬁrch aiti@eire (1997, p.106) “it is

imperative that we maintain_ho ver‘l n ha@s of reality may suggest the
to 1dse in

opposite” There is a lo invand litt e @ng steps forward in the direction
4 ¢ &
of implementing wommr \Ne Ian&ge teaching for teaching reading

comprehension 4in Libya ry s s and perhaps also in those of other

developing ﬁ@s. ’
&
=
S

hopes that the Libyan government is planning on

implementing CLT in the Libyan curriculum. C

to be partially implemented in Libyan prepatato

5

T
“i/\y/c\



